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OVERVIEW

    This section sets the context for the visit. It should clearly state the mission of the institution. 
It should also describe the characteristics of the unit and identify and describe any branch 
campuses, off-campus sites, alternate route programs, and distance learning programs for 
professional school personnel.

      I. Overview and Conceptual Framework

      I.1 Summarize the institution's mission, historical context, and unique characteristics (e.g., land 
grant, HBCU or religious). 

When asked what office—U.S. representative from Tennessee, governor of Tennessee, general of the 
Texas Army, president of the Republic of Texas, governor of Texas, or U. S. senator from the state of 
Texas—had given him the most pride, Sam Houston replied, "When a young man in Tennessee I kept a 
country school. . . . I experienced a higher feeling of dignity and self-satisfaction (from that) than from 
any office or honor which I have since held."

Today, General Houston's legacy lives on through the College of Education at his namesake institution, 
Sam Houston State University (http://www.shsu.edu). Located in the Piney Woods of East Texas, 
Huntsville, is a small city of 38,548 residents, the home and burial place of General Sam Houston, 
"Texas' Greatest Hero." Although only 70 miles north of downtown Houston, Huntsville is surrounded 
by forests, lakes, and ranch land. Created by the Texas legislature in 1879 as Sam Houston Normal 
Institute, its purpose was to train teachers for the public schools of Texas. In 1918, the curriculum was 
expanded to four years and the baccalaureate degree was first awarded in 1919. As programs and 
enrollment increased, several name changes ensued, with the final change to Sam Houston State 
University (SHSU) occurring in 1969. The college was accredited by the Southern Association of 
Colleges and Schools (SACS) in 1925 as an institution of higher learning and in 1954 the educator 
preparation programs were among the first accredited by NCATE. In the decades of the 1970s, 1980s, 
1990s, and 2000s, the university continued to expand its offerings to keep pace with its dynamic 
environment by adding degree programs at all levels. These additions were accompanied by significant 
improvements in faculty credentials and growth in faculty research activities. In recent years, SHSU has 
been the fastest growing University in the state with 59% growth from 2000 until 2014. SHSU averages 
3.5% annual enrollment growth each year over the past 14 years. The statewide annual rate of growth 
averaged 2.4% each year across the same time period. In this same period of tremendous growth, 
SHSU's graduation rate increased from 44% to 60% and currently matches the statewide average 
graduation rate. The institution has seen a 72% increase in the number of undergraduate degrees 
awarded across the past 14 years and was ranked 7th in the nation for African American students' 
graduation rates by the Education Trust Study. A recording of President Dana Hoyt's 2014 State of the 
University Address outlining many of these and other aspects of SHSU is available online at 
http://tinyurl.com/nly8kyc. 

SHSU is a regional, public, doctoral-intensive institution located 70 miles north of Houston, Texas. The 
institution serves students from rural, suburban and urban areas, offering 85 undergraduate degree 
programs, 56 masters' programs, and 8 doctoral programs, five housed in the College of Education. 
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Sam Houston State University
Traditional Program 2014
Complete Report Card AY 2012-13


Institution Information


Name of Institution: Sam Houston State University
Institution/Program Type: Traditional


Academic Year: 2012-13
State: Texas


 
Address: Box 2119


 
Huntsville, TX, 77341


 


Contact Name: Dr. Karen Smith


Phone: 936-294-1103


Email: edu_kss@shsu.edu


Is your institution a member of an HEA Title II Teacher Quality Partnership (TQP) grant awarded by the U.S. Department of Education?
 (http://www2.ed.gov/about/offices/list/oii/tqp/index.html)


No


If yes, provide the following:


Award year:


Grantee name:


Project name:



https://title2.ed.gov/Public/Home.aspx

https://title2.ed.gov/Public/Login.aspx

https://title2.ed.gov/Public/About.aspx

https://title2.ed.gov/Public/Contacts.aspx

https://title2.ed.gov/default.aspx

https://title2.ed.gov/Public/Login.aspx

https://title2.ed.gov/Public/Webinars.aspx

https://title2.ed.gov/Public/TA.aspx

https://title2.ed.gov/Public/Manuals.aspx

http://www2.ed.gov/about/offices/list/oii/tqp/index.html
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Grant number:


List partner districts/LEAs:


List other partners:


Project Type:


Section I.a Program Information


List each teacher preparation program included in your traditional route. Indicate if your program or programs participate in a Teacher Quality Partnership
 Grant awarded by the U.S. Department of Education as described at http://www2.ed.gov/about/offices/list/oii/tqp/index.html.


Teacher Preparation Programs
Teacher Quality


 Partnership Grant
 Member?


Agricultural Science and Technololgy  No 


Art  No 


Bilingual Generalist - Spanish  No 


Business Education  No 


Computer Science  No 


Dance No 


English as a Second Language Generalist  No 


English Language Arts and Reading  No 


English Language Arts and Reading/Social
 Studies  


No 


Family and Consumer Sciences  No 


Generalist  No 


Health Science Technology  No 


History  No 


Journalism  No 


Life Sciences  No 


Mathematics  No 


Music  No 


Physical Education  No 


Special Education No 


Speech  No 



http://www2.ed.gov/about/offices/list/oii/tqp/index.html
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Technology Applications  No 


Technology Education  No 


Theatre No 


Trade and Industrial Education  No 


Total number of teacher preparation programs: 24


Section I.b Admissions


Indicate when students are formally admitted into your initial teacher certification program: 
Other   most will be sophomores or juniors depending on certification area


Does your initial teacher certification program conditionally admit students?
Yes


Provide a link to your website where additional information about admissions requirements can be found:
http://www.shsu.edu/~edu_edprep/admission/


Please provide any additional comments about or exceptions to the admissions information provided above:


Candidates admitted conditionally are permitted to enroll only in courses with field experiences that are limited to observation in classrooms, which we label "Level 1"
 field experience. To participate in Level II or III, the candidate must be fully admitted to the program. Level II involves interaction with students with some teaching,
 Level III is student teaching.


Section I.b Undergraduate Requirements


Please provide the following information about your teacher preparation program's entry and exit requirements. (§205(a)(1)(C)(i))


Are there initial teacher certification programs at the undergraduate level?


Yes


If yes, for each element listed below, indicate if it is required for admission into or exit from any of your teacher preparation program(s) at the
 Undergraduate level.


Element Required for Entry Required for Exit


Transcript  Yes Yes 


Fingerprint check  No No 


Background check  Yes Yes 


Minimum number of courses/credits/semester hours completed  Yes Yes 


Minimum GPA  Yes Yes 


Minimum GPA in content area coursework  Yes Yes 


Minimum GPA in professional education coursework  No Yes 



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf





https://title2.ed.gov/Secured/DataCollection/Institution/PrintReport.aspx?Year=2014[4/30/2014 11:01:27 AM]


Minimum ACT score  No No 


Minimum SAT score  No No 


Minimum basic skills test score  Yes Yes 


Subject area/academic content test or other subject matter verification  Yes Yes 


Recommendation(s)  No No 


Essay or personal statement  No No 


Interview  No No 


Other  Student teacher waiver or success in student teaching No Yes 


What is the minimum GPA required for admission into the program?


2.5


What was the median GPA of individuals accepted into the program in academic year 2012-13


3


What is the minimum GPA required for completing the program?


2.5


What was the median GPA of individuals completing the program in academic year 2012-13


3.39


Please provide any additional comments about the information provided above:


Texas requires an interview or another screening instrument. At SHSU, two separate screening activities in entry level courses provide information about the
 appropriateness for the certification sought.


Section I.b Postgraduate Requirements


Please provide the following information about your teacher preparation program's entry and exit requirements. (§205(a)(1)(C)(i))


Are there initial teacher certification programs at the postgraduate level?


Yes


If yes, for each element listed below, indicate if it is required for admission into or exit from any of your teacher preparation program(s) at the
 Postgraduate level.


Element Required for Entry Required for Exit


Transcript  Yes Yes 


Fingerprint check  No No 



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf
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Background check  Yes Yes 


Minimum number of courses/credits/semester hours completed  Yes Yes 


Minimum GPA  Yes Yes 


Minimum GPA in content area coursework  Yes Yes 


Minimum GPA in professional education coursework  Yes Yes 


Minimum ACT score  No No 


Minimum SAT score  No No 


Minimum basic skills test score  No No 


Subject area/academic content test or other subject matter verification  Yes Yes 


Recommendation(s)  No No 


Essay or personal statement  No No 


Interview  No No 


Other  success in student teaching or internship No Yes 


What is the minimum GPA required for admission into the program?


2.5


What was the median GPA of individuals accepted into the program in academic year 2012-13


3


What is the minimum GPA required for completing the program?


2.5


What was the median GPA of individuals completing the program in academic year 2012-13


3.7


Please provide any additional comments about the information provided above:


Texas requires an interview or another screening instrument. At SHSU, two separate screening activities in entry level courses provide information about the
 appropriateness for the certification sought.


Section I.c Enrollment


Provide the number of students in the teacher preparation program in the following categories. Note that you must report on the number of students by
 ethnicity and race separately. Individuals who are non-Hispanic/Latino will be reported in one of the race categories. Also note that individuals can
 belong to one or more racial groups, so the sum of the members of each racial category may not necessarily add up to the total number of students
 enrolled.


For the purpose of Title II reporting, an enrolled student is defined as a student who has been admitted to a teacher preparation program, but who has not
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 completed the program during the academic year being reported. An individual who completed the program during the academic year being reported is
 counted as a program completer and not an enrolled student.


Additional guidance on reporting race and ethnicity data.


Total number of students enrolled in 2012-13: 1373 


Unduplicated number of males enrolled in 2012-13: 195 


Unduplicated number of females enrolled in 2012-13: 1177 


2012-13 Number enrolled


Ethnicity


Hispanic/Latino of any race: 254 


Race


American Indian or Alaska Native: 19 


Asian: 12 


Black or African American: 146 


Native Hawaiian or Other Pacific Islander: 1 


White: 940 


Two or more races: 0 


Section I.d Supervised Clinical Experience


Provide the following information about supervised clinical experience in 2012-13.


Average number of clock hours of supervised clinical experience required prior to student teaching  240 


Average number of clock hours required for student teaching  420 


Average number of clock hours required for mentoring/induction support  0 


Number of full-time equivalent faculty supervising clinical experience during this academic year  2 


Number of adjunct faculty supervising clinical experience during this academic year (IHE and PreK-12 staff)  43 


Number of students in supervised clinical experience during this academic year  538 


Please provide any additional information about or descriptions of the supervised clinical experiences:


Section I.e Teachers Prepared by Subject Area


Please provide the number of teachers prepared by subject area for academic year 2012-13. For the purposes of this section, number prepared means the
 number of program completers. "Subject area" refers to the subject area(s) an individual has been prepared to teach. An individual can be counted in
 more than one subject area. If no individuals were prepared in a particular subject area, please leave that cell blank. (§205(b)(1)(H))



https://title2.ed.gov/Public/TA/Race_ethnicity.pdf
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Subject Area Number Prepared


Education - General  


Teacher Education - Special Education 56 


Teacher Education - Early Childhood Education  


Teacher Education - Elementary Education 280 


Teacher Education - Junior High/Intermediate/Middle School Education 59 


Teacher Education - Secondary Education 89 


Teacher Education - Multiple Levels 96 


Teacher Education - Agriculture 20 


Teacher Education - Art 1 


Teacher Education - Business  


Teacher Education - English/Language Arts 27 


Teacher Education - Foreign Language  


Teacher Education - Health  


Teacher Education - Family and Consumer Sciences/Home Economics  2 


Teacher Education - Technology Teacher Education/Industrial Arts   


Teacher Education - Mathematics 8 


Teacher Education - Music  40 


Teacher Education - Physical Education and Coaching 46 


Teacher Education - Reading   


Teacher Education - Science Teacher Education/General Science 1 


Teacher Education - Social Science   


Teacher Education - Social Studies  


Teacher Education - Technical Education  


Teacher Education - Computer Science  


Teacher Education - Biology 6 


Teacher Education - Chemistry  


Teacher Education - Drama and Dance 1 


Teacher Education - French  


Teacher Education - German  


Teacher Education- History 23 


Teacher Education - Physics  
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Teacher Education - Spanish 9 


Teacher Education - Speech  


Teacher Education - Geography  


Teacher Education - Latin  


Teacher Education - Psychology  


Teacher Education - Earth Science  


Teacher Education - English as a Second Language 319 


Teacher Education - Bilingual, Multilingual, and Multicultural Education 20 


Education - Other 
Specify:


 


Section I.e Teachers Prepared by Academic Major


Please provide the number of teachers prepared by academic major for academic year 2012-13. For the purposes of this section, number prepared means
 the number of program completers. "Academic major" refers to the actual major(s) declared by the program completer. An individual can be counted in
 more than one academic major. If no individuals were prepared in a particular academic major, please leave that cell blank. (§205(b)(1)(H))


Academic Major Number Prepared


Education - General  


Teacher Education - Special Education  


Teacher Education - Early Childhood Education  


Teacher Education - Elementary Education  


Teacher Education - Junior High/Intermediate/Middle School Education  


Teacher Education - Secondary Education  


Teacher Education - Agriculture  


Teacher Education - Art  


Teacher Education - Business  


Teacher Education - English/Language Arts  


Teacher Education - Foreign Language  


Teacher Education - Health  


Teacher Education - Family and Consumer Sciences/Home Economics   


Teacher Education - Technology Teacher Education/Industrial Arts   


Teacher Education - Mathematics  


Teacher Education - Music   
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Teacher Education - Physical Education and Coaching 48 


Teacher Education - Reading   


Teacher Education - Science  


Teacher Education - Social Science   


Teacher Education - Social Studies  


Teacher Education - Technical Education  


Teacher Education - Computer Science  


Teacher Education - Biology  


Teacher Education - Chemistry  


Teacher Education - Drama and Dance  


Teacher Education - French  


Teacher Education - German  


Teacher Education - History  


Teacher Education - Physics  


Teacher Education - Spanish  


Teacher Education - Speech  


Teacher Education - Geography  


Teacher Education - Latin  


Teacher Education - Psychology  


Teacher Education - Earth Science  


Teacher Education - English as a Second Language  


Teacher Education - Bilingual, Multilingual, and Multicultural Education  


Education - Curriculum and Instruction  


Education - Social and Philosophical Foundations of Education  


Liberal Arts/Humanities  


Psychology  


Social Sciences  


Anthropology  


Economics  


Geography and Cartography  


Political Science and Government  


Sociology  
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Visual and Performing Arts 43 


History 25 


Foreign Languages 10 


Family and Consumer Sciences/Human Sciences 2 


English Language/Literature 24 


Philosophy and Religious Studies  


Agriculture 21 


Communication or Journalism  


Engineering  


Biology 7 


Mathematics and Statistics 9 


Physical Sciences  


Astronomy and Astrophysics  


Atmospheric Sciences and Meteorology  


Chemistry  


Geological and Earth Sciences/Geosciences  


Physics  


Business/Business Administration/Accounting  


Computer and Information Sciences  


Other 
Specify: Interdisciplinary Studies


327 


Section I.f Program Completers


Provide the total number of teacher preparation program completers in each of the following academic years:


2012-13: 534


2011-12: 502


2010-11: 562


Section II Annual Goals - Mathematics


Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing
 professional development programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under this
 Act, shall set annual quantifiable goals for increasing the number of prospective teachers trained in teacher shortage areas designated by the Secretary
 or by the state educational agency, including mathematics, science, special education, and instruction of limited English proficient students. (§205(a)(1)



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf
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(A)(ii), §206(a))


Information about teacher shortage areas can be found at http://www2.ed.gov/about/offices/list/ope/pol/tsa.html.


Please provide the information below about your program's goals to increase the number of prospective teachers in mathematics in each of three
 academic years.


Academic year 2012-13


Did your program prepare teachers in mathematics in 2012-13?


Yes


How many prospective teachers did your program plan to add in mathematics in 2012-13?


23


Did your program meet the goal for prospective teachers set in mathematics in 2012-13?


No


Description of strategies used to achieve goal, if applicable:


Recruiting at high schools and community colleges in the area.


Offering coursework at multiple locations to draw students from the Houston metro area.


Promotion of TEACH grant availablility


Partnership agreements with school partners to assist paraprofessionals in attaining certification.


Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:


We have focused on improving communication and data sharing with the College of Sciences(in which the mathematics major is housed)to heighten awareness
 about critical needs for mathematics teachers. While the middle school mathematics program is a collaborative effort, few secondary teachers are prepared at our
 institution. The mathematics department goals do not include increasing the number of mathematics teachers.


Provide any additional comments, exceptions and explanations below:


Program offerings include two different middle level certification paths: 1) middle school Mathematics, and 2) middle school Mathematics/Science composite.


Prospective teachers preparing for middle school math/science composite certification are counted in both the math and the science sections of this report.


A path to teaching in secondary schools is also offered.


Academic year 2013-14


Is your program preparing teachers in mathematics in 2013-14?


Yes


How many prospective teachers did your program plan to add in mathematics in 2013-14?



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://www2.ed.gov/about/offices/list/ope/pol/tsa.html
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25


Provide any additional comments, exceptions and explanations below:


Prospective teachers preparing for middle school math/science composite certification are counted in both the math and the science sections of this report.


Academic year 2014-15


Will your program prepare teachers in mathematics in 2014-15?


Yes


How many prospective teachers does your program plan to add in mathematics in 2014-15?


25


Provide any additional comments, exceptions and explanations below:


Section II Annual Goals - Science


Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing
 professional development programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under this
 Act, shall set annual quantifiable goals for increasing the number of prospective teachers trained in teacher shortage areas designated by the Secretary
 or by the state educational agency, including mathematics, science, special education, and instruction of limited English proficient students. (§205(a)(1)
(A)(ii), §206(a))


Information about teacher shortage areas can be found at http://www2.ed.gov/about/offices/list/ope/pol/tsa.html.


Please provide the information below about your program's goals to increase the number of prospective teachers in science in each of three academic
 years.


Academic year 2012-13


Did your program prepare teachers in science in 2012-13?


Yes


How many prospective teachers did your program plan to add in science in 2012-13?


5


Did your program meet the goal for prospective teachers set in science in 2012-13?


Yes


Description of strategies used to achieve goal, if applicable:


Recruiting at high schools and community colleges in the area.


Offering coursework at multiple locations to draw students from the Houston metro area.



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://www2.ed.gov/about/offices/list/ope/pol/tsa.html
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Promotion of TEACH grant availablility


Partnership agreements with school partners to assist paraprofessionals in attaining certification.


Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:


We have focused on improving communication and data sharing with the College of Sciences(in which the life sciences, physical sciences, and composite science
 majors are housed)to heighten awareness about critical needs areas in the region. While the middle school programs are a collaborative effort, few secondary
 teachers are prepared in the sciences at our institution. The Biology, Physics, and Geology & Geography departments' goals do not include increasing the number of
 teacher in the sciences.


Provide any additional comments, exceptions and explanations below:


Program offerings include a middle-level certification path, the Mathematics/Science composite. Prospective teachers preparing for middle school math/science
 composite certification are counted in both the math and the science sections of this report.


A path to teaching in secondary schools is also offere, but production is very low.


Academic year 2013-14


Is your program preparing teachers in science in 2013-14?


Yes


How many prospective teachers did your program plan to add in science in 2013-14?


5


Provide any additional comments, exceptions and explanations below:


Academic year 2014-15


Will your program prepare teachers in science in 2014-15?


Yes


How many prospective teachers does your program plan to add in science in 2014-15?


5


Provide any additional comments, exceptions and explanations below:


Section II Annual Goals - Special Education


Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing
 professional development programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under this
 Act, shall set annual quantifiable goals for increasing the number of prospective teachers trained in teacher shortage areas designated by the Secretary
 or by the state educational agency, including mathematics, science, special education, and instruction of limited English proficient students. (§205(a)(1)
(A)(ii), §206(a))


Information about teacher shortage areas can be found at http://www2.ed.gov/about/offices/list/ope/pol/tsa.html.



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://www2.ed.gov/about/offices/list/ope/pol/tsa.html
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Please provide the information below about your program's goals to increase the number of prospective teachers in special education in each of three
 academic years.


Academic year 2012-13


Did your program prepare teachers in special education in 2012-13?


Yes


How many prospective teachers did your program plan to add in special education in 2012-13?


21


Did your program meet the goal for prospective teachers set in special education in 2012-13?


Yes


Description of strategies used to achieve goal, if applicable:


The EC-6 Generalist and EC-12 Special Education path to the degree is designed strategically so that the number of Semester credit hours required is very similar to
 the program that prepares them only for the generalist certificate. They are advised to seek the special education certificate to make themselves more marketable.


Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:


Provide any additional comments, exceptions and explanations below:


Academic year 2013-14


Is your program preparing teachers in special education in 2013-14?


Yes


How many prospective teachers did your program plan to add in special education in 2013-14?


23


Provide any additional comments, exceptions and explanations below:


Academic year 2014-15


Will your program prepare teachers in special education in 2014-15?


Yes


How many prospective teachers does your program plan to add in special education in 2014-15?


25


Provide any additional comments, exceptions and explanations below:


Section II Annual Goals - Instruction of Limited English Proficient Students
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Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing
 professional development programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under this
 Act, shall set annual quantifiable goals for increasing the number of prospective teachers trained in teacher shortage areas designated by the Secretary
 or by the state educational agency, including mathematics, science, special education, and instruction of limited English proficient students. (§205(a)(1)
(A)(ii), §206(a))


Information about teacher shortage areas can be found at http://www2.ed.gov/about/offices/list/ope/pol/tsa.html.


Please provide the information below about your program's goals to increase the number of prospective teachers in instruction of limited English
 proficient students in each of three academic years.


Academic year 2012-13


Did your program prepare teachers in instruction of limited English proficient students in 2012-13?


Yes


How many prospective teachers did your program plan to add in instruction of limited English proficient students in 2012-13?


120


Did your program meet the goal for prospective teachers set in instruction of limited English proficient students in 2012-13?


Yes


Description of strategies used to achieve goal, if applicable:


All candidates for elementary and middle-level certification are required to take courses that prepare them for the ESL certificate, which is a supplement to their
 primary credential. Candidates are advised that obtaining the ESL credential makes them more marketable.


Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:


Since graduates take two required certification exams which cost $120 each in order to obtain their initial certification. We find that they often delay taking the ESL
 certification exam until they are employed. We prepare everyone to take it, most employers in the region require ESL certification.


Provide any additional comments, exceptions and explanations below:


Academic year 2013-14


Is your program preparing teachers in instruction of limited English proficient students in 2013-14?


Yes


How many prospective teachers did your program plan to add in instruction of limited English proficient students in 2013-14?


130


Provide any additional comments, exceptions and explanations below:


Academic year 2014-15



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf
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Will your program prepare teachers in instruction of limited English proficient students in 2014-15?


Yes


How many prospective teachers does your program plan to add in instruction of limited English proficient students in 2014-15?


200


Provide any additional comments, exceptions and explanations below:


Section II Assurances


Please certify that your institution is in compliance with the following assurances. (§205(a)(1)(A)(iii), §206(b)) Note: Be prepared to provide documentation
 and evidence for your responses, when requested, to support the following assurances.


Preparation responds to the identified needs of the local educational agencies or States where the program completers are likely to teach, based on past
 hiring and recruitment trends.
Yes


Preparation is closely linked with the needs of schools and the instructional decisions new teachers face in the classroom. 
Yes


Prospective special education teachers are prepared in core academic subjects and to instruct in core academic subjects.
Yes


Prospective general education teachers are prepared to provide instruction to students with disabilities.
Yes


Prospective general education teachers are prepared to provide instruction to limited English proficient students. 
Yes


Prospective general education teachers are prepared to provide instruction to students from low-income families.
Yes


Prospective teachers are prepared to effectively teach in urban and rural schools, as applicable.
Yes


Describe your institution’s most successful strategies in meeting the assurances listed above:


All elementary and middle level teachers required to prepare for ESL certification in addition to preparation in their content area.


Professional dispositions and diversity proficiencies are integrated into all programs and regularly assessed as candidates move through the programs.


Section III Assessment Pass Rates


Assessment code - Assessment name 
Test Company 


Group


Number
taking
tests


Avg.
scaled
score


Number
passing


tests


Pass
rate
(%)


TEX172 -AG SCIENCE AND TECHNOLOGY 6-12  5    
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Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


TEX172 -AG SCIENCE AND TECHNOLOGY 6-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


20 264 20 100 


TEX172 -AG SCIENCE AND TECHNOLOGY 6-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


25 264 25 100 


TEX172 -AG SCIENCE AND TECHNOLOGY 6-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


8    


TEX178 -ART EC-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


1    


TEX178 -ART EC-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


1    


TEX178 -ART EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


4    


TEX176 -BUSINESS EDUCATION 6-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


TEX179 -DANCE 8-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


1    


TEX179 -DANCE 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


1    


TEX113 -ENG LANG ARTS -READSOC STUDIES 4-8  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


2    


TEX113 -ENG LANG ARTS -READSOC STUDIES 4-8  
Educational Testing Service (ETS)  
All program completers, 2012-13 


12 257 11 92 


TEX113 -ENG LANG ARTS -READSOC STUDIES 4-8  
Educational Testing Service (ETS)  
All program completers, 2011-12 


7    


TEX113 -ENG LANG ARTS -READSOC STUDIES 4-8  4    
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Educational Testing Service (ETS)  
All program completers, 2010-11 


TEX131 -ENG LANGUAGE ARTS AND READING 8-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


3    


TEX131 -ENG LANGUAGE ARTS AND READING 8-12  
Educational Testing Service (ETS)  
Other enrolled students 


2    


TEX131 -ENG LANGUAGE ARTS AND READING 8-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


25 260 25 100 


TEX131 -ENG LANGUAGE ARTS AND READING 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


23 262 23 100 


TEX131 -ENG LANGUAGE ARTS AND READING 8-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


2    


OTH0200 -FAMILY - CONSUMER SCIENCE  
Other  
All enrolled students who have completed all noncl 


1    


OTH0200 -FAMILY - CONSUMER SCIENCE  
Other  
All program completers, 2012-13 


4    


OTH0200 -FAMILY - CONSUMER SCIENCE  
Other  
All program completers, 2011-12 


4    


OTH0200 -FAMILY - CONSUMER SCIENCE  
Other  
All program completers, 2010-11 


1    


TEX191 -GENERALIST EC-6  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


53 250 42 79 


TEX191 -GENERALIST EC-6  
Educational Testing Service (ETS)  
Other enrolled students 


27 251 22 81 


TEX191 -GENERALIST EC-6  
Educational Testing Service (ETS)  
All program completers, 2012-13 


249 254 232 93 


TEX191 -GENERALIST EC-6  167 251 151 90 
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Educational Testing Service (ETS)  
All program completers, 2011-12 


TEX191 -GENERALIST EC-6  
Educational Testing Service (ETS)  
All program completers, 2010-11 


117 255 115 98 


TEX133 -HISTORY 8-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


1    


TEX133 -HISTORY 8-12  
Educational Testing Service (ETS)  
Other enrolled students 


1    


TEX133 -HISTORY 8-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


16 252 15 94 


TEX133 -HISTORY 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


11 245 7 64 


TEX133 -HISTORY 8-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


2    


TEX138 -LIFE SCIENCE 8-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


3    


TEX138 -LIFE SCIENCE 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


2    


TEX138 -LIFE SCIENCE 8-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


TEX613 -LOTE-SPANISH EC-12  
Educational Testing Service (ETS)  
Other enrolled students 


1    


TEX613 -LOTE-SPANISH EC-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


7    


TEX613 -LOTE-SPANISH EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


1    


TEX613 -LOTE-SPANISH EC-12  2    
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Educational Testing Service (ETS)  
All program completers, 2010-11 


TEX115 -MATHEMATICS 4-8  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


9    


TEX115 -MATHEMATICS 4-8  
Educational Testing Service (ETS)  
Other enrolled students 


2    


TEX115 -MATHEMATICS 4-8  
Educational Testing Service (ETS)  
All program completers, 2012-13 


29 258 28 97 


TEX115 -MATHEMATICS 4-8  
Educational Testing Service (ETS)  
All program completers, 2011-12 


29 257 27 93 


TEX115 -MATHEMATICS 4-8  
Educational Testing Service (ETS)  
All program completers, 2010-11 


14 262 14 100 


TEX135 -MATHEMATICS 8-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


1    


TEX135 -MATHEMATICS 8-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


7    


TEX135 -MATHEMATICS 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


14 254 12 86 


TEX135 -MATHEMATICS 8-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


2    


TEX114 -MATHSCIENCE 4-8  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


4    


TEX114 -MATHSCIENCE 4-8  
Educational Testing Service (ETS)  
Other enrolled students 


5    


TEX114 -MATHSCIENCE 4-8  
Educational Testing Service (ETS)  
All program completers, 2012-13 


15 253 15 100 


TEX114 -MATHSCIENCE 4-8  8    







https://title2.ed.gov/Secured/DataCollection/Institution/PrintReport.aspx?Year=2014[4/30/2014 11:01:27 AM]


Educational Testing Service (ETS)  
All program completers, 2011-12 


TEX114 -MATHSCIENCE 4-8  
Educational Testing Service (ETS)  
All program completers, 2010-11 


4    


TEX177 -MUSIC EC-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


34 257 33 97 


TEX177 -MUSIC EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


25 259 25 100 


TEX177 -MUSIC EC-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


2    


TEX170 -PED - PROF RESP-TRADE - IND ED 8-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


1    


TEX170 -PED - PROF RESP-TRADE - IND ED 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


1    


TEX170 -PED - PROF RESP-TRADE - IND ED 8-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


2    


TEX110 -PEDAGOGY - PROF RESP 4-8  
Educational Testing Service (ETS)  
All program completers, 2010-11 


6    


TEX130 -PEDAGOGY - PROF RESP 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


2    


TEX130 -PEDAGOGY - PROF RESP 8-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


14 264 14 100 


TEX160 -PEDAGOGY - PROF RESP EC-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


49 265 47 96 


TEX160 -PEDAGOGY - PROF RESP EC-12  
Educational Testing Service (ETS)  
Other enrolled students 


8    


TEX160 -PEDAGOGY - PROF RESP EC-12  470 265 459 98 
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Educational Testing Service (ETS)  
All program completers, 2012-13 


TEX160 -PEDAGOGY - PROF RESP EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


365 263 357 98 


TEX160 -PEDAGOGY - PROF RESP EC-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


63 265 62 98 


TEX194 -PEDAGOGY - PROF. RESP. EC-6  
Educational Testing Service (ETS)  
Other enrolled students 


3    


TEX194 -PEDAGOGY - PROF. RESP. EC-6  
Educational Testing Service (ETS)  
All program completers, 2011-12 


4    


TEX194 -PEDAGOGY - PROF. RESP. EC-6  
Educational Testing Service (ETS)  
All program completers, 2010-11 


88 267 88 100 


TEX158 -PHYSICAL EDUCATION EC-12  
Educational Testing Service (ETS)  
Other enrolled students 


4    


TEX158 -PHYSICAL EDUCATION EC-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


39 262 38 97 


TEX158 -PHYSICAL EDUCATION EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


43 261 42 98 


TEX158 -PHYSICAL EDUCATION EC-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


7    


TEX136 -SCIENCE 8-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


2    


TEX132 -SOCIAL STUDIES 8-12  
Educational Testing Service (ETS)  
Other enrolled students 


1    


TEX132 -SOCIAL STUDIES 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


3    


TEX161 -SPECIAL EDUCATION EC-12  12 259 12 100 







https://title2.ed.gov/Secured/DataCollection/Institution/PrintReport.aspx?Year=2014[4/30/2014 11:01:27 AM]


Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


TEX161 -SPECIAL EDUCATION EC-12  
Educational Testing Service (ETS)  
Other enrolled students 


9    


TEX161 -SPECIAL EDUCATION EC-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


43 261 42 98 


TEX161 -SPECIAL EDUCATION EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


24 258 23 96 


TEX161 -SPECIAL EDUCATION EC-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


21 266 21 100 


TEX155 -SPEECH 8-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


TEX129 -SPEECH COMMUNICATIONS 7-12 TEXES  
Educational Testing Service (ETS)  
All program completers, 2011-12 


3    


TEX180 -THEATRE EC-12  
Educational Testing Service (ETS)  
Other enrolled students 


1    


TEX180 -THEATRE EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


2    


TEX180 -THEATRE EC-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


TEX081 -TOPT-SPANISH  
Educational Testing Service (ETS)  
All program completers, 2010-11 


2    


Section III Summary Pass Rates


Group
Number
taking
tests


Number
passing


tests


Pass
rate
(%)


All program completers, 2012-13 481 451 94 
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All program completers, 2011-12 382 356 93 


All program completers, 2010-11 176 174 99 


Section IV Low-Performing


Provide the following information about the approval or accreditation of your teacher preparation program.


Is your teacher preparation program currently approved or accredited?
Yes


If yes, please specify the organization(s) that approved or accredited your program:
State
NCATE


Is your teacher preparation program currently under a designation as "low-performing" by the state (as per section 207(a) of the HEA of 2008)?
No


Section V Use of Technology


Provide the following information about the use of technology in your teacher preparation program. Please note that choosing 'yes' indicates that your
 teacher preparation program would be able to provide evidence upon request.


Does your program prepare teachers to:


integrate technology effectively into curricula and instruction
Yes
use technology effectively to collect data to improve teaching and learning
Yes
use technology effectively to manage data to improve teaching and learning
Yes
use technology effectively to analyze data to improve teaching and learning
Yes


Provide a description of the evidence that your program uses to show that it prepares teachers to integrate technology effectively into curricula and
 instruction, and to use technology effectively to collect, manage, and analyze data in order to improve teaching and learning for the purpose of
 increasing student academic achievement. Include a description of the evidence your program uses to show that it prepares teachers to use the
 principles of universal design for learning, as applicable. Include planning activities and a timeline if any of the four elements listed above are not
 currently in place.


Candidates are required to complete a Teacher Work Sample during the student teaching semester. This methodology requires that the candidate collect, manage,
 analyze P-12 student performance data to assess impact on their learning for a unit taught. In the semester previous, an abbreviated work sample requirement
 provides practice in collecting, managing and analyzing data to asses P-12 student learning. All teaching candidates are required to plan for integrating technology
 as they design lessons in the subject areas they will teach. This integration is practiced and assessed in a variety of field experiences. External evaluation of the
 candidate's master of the Texas Technology Standards is completed by the classroom mentor teacher and the University Supervisor in student teaching.


Universal design for learning is introduced and applied in the field experiences at public schools as required in two special education courses in the undergraduate
 program.
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Section VI Teacher Training


Provide the following information about your teacher preparation program. Please note that choosing 'yes' indicates that your teacher preparation
 program would be able to provide evidence upon request.


Does your program prepare general education teachers to:


teach students with disabilities effectively
Yes
participate as a member of individualized education program teams
Yes
teach students who are limited English proficient effectively
Yes


Provide a description of the evidence your program uses to show that it prepares general education teachers to teach students with disabilities
 effectively, including training related to participation as a member of individualized education program teams, as defined in section 614(d)(1)(B) of the
 Individuals with Disabilities Education Act, and to effectively teach students who are limited English proficient. Include planning activities and a timeline
 if any of the three elements listed above are not currently in place.


General education teachers participate in coursework that provides an overview of various disabilities, related laws, and research based strategies for teaching
 special education students. These courses include field experiences in inclusion classrooms. All EC-6 and 4-8 candidates are prepared for certification as ESL
 teachers in addition to the generalist certification.


Does your program prepare special education teachers to:


teach students with disabilities effectively
Yes
participate as a member of individualized education program teams
Yes
teach students who are limited English proficient effectively
Yes


Provide a description of the evidence your program uses to show that it prepares special education teachers to teach students with disabilities
 effectively, including training related to participation as a member of individualized education program teams, as defined in section 614(d)(1)(B) of the
 Individuals with Disabilities Education Act, and to effectively teach students who are limited English proficient. Include planning activities and a timeline
 if any of the three elements listed above are not currently in place.


Special education teachers participate in the courses required for general education teachers, as described above, and prepared for ESL certification as well. The
 special education teacher also develops expertise in emotional and behavioral disorders, behavioral principals, behavioral assessment intervention and evaluation,
 student-centered planning and learning, the study of learning and learning disabilities, behavioral interventions and family involvement, diagnostic assessment of
 exceptional children and youth, cognitive and low incidence disabilities, collaborative partnerships across the life span, and learning and instruction for young children
 with disabilities.


Section VII Contextual Information
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Complete Report Card AY 2012-13


Please use this space to provide any additional information that describes your teacher preparation program(s). You may also attach information to this
 report card. The U.S. Department of Education is especially interested in any evaluation plans or interim or final reports that may be available.


Section I.c Enrollment: SHSU had 6 traditional candidates with unknown race in 2011-2012.


Supporting Files


About Title II   |    Technical Assistance   |    Privacy Policy   |    Contacts    This is a United States Department of Education computer system.



https://title2.ed.gov/Public/About.aspx

https://title2.ed.gov/Public/TA.aspx

https://title2.ed.gov/Public/Privacy.aspx

https://title2.ed.gov/Public/Contacts.aspx

http://www.ed.gov/
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VIEW TITLE II REPORTS SUBMIT REPORTS
About Title II   |    Contacts


Login Webinars Technical Assistance User Manuals


Sam Houston State University
Alternative, IHE-based Program 2014
Complete Report Card AY 2012-13


Institution Information


Name of Institution: Sam Houston State University
Institution/Program Type: Alternative, IHE-based


Academic Year: 2012-13
State: Texas


 
Address: College of Education


 
Huntsville, TX, 77341


 


Contact Name: Dr. Karen Smith


Phone: 936-294-1103


Email: edu_kss@shsu.edu


Is your institution a member of an HEA Title II Teacher Quality Partnership (TQP) grant awarded by the U.S. Department of Education?
 (http://www2.ed.gov/about/offices/list/oii/tqp/index.html)


No


If yes, provide the following:


Award year:


Grantee name:


Project name:



https://title2.ed.gov/Public/Home.aspx

https://title2.ed.gov/Public/Login.aspx

https://title2.ed.gov/Public/About.aspx

https://title2.ed.gov/Public/Contacts.aspx

https://title2.ed.gov/default.aspx

https://title2.ed.gov/Public/Login.aspx

https://title2.ed.gov/Public/Webinars.aspx

https://title2.ed.gov/Public/TA.aspx

https://title2.ed.gov/Public/Manuals.aspx

http://www2.ed.gov/about/offices/list/oii/tqp/index.html
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Grant number:


List partner districts/LEAs:


List other partners:


Project Type:


Section I.a Program Information


List each teacher preparation program included in your alternative, ihe-based route. Indicate if your program or programs participate in a Teacher Quality
 Partnership Grant awarded by the U.S. Department of Education as described at http://www2.ed.gov/about/offices/list/oii/tqp/index.html.


Teacher Preparation Programs
Teacher Quality


 Partnership Grant
 Member?


Agricultural Science and Technology (Grades 6-12)  No 


Art (Grades EC-12)  No 


Bilingual Generalist-Spanish (Grades EC-6)  No 


Business Education (Grades 6-12)  No 


Computer Science (Grades 8-12)  No 


Dance (Grades 8-12)  No 


Driver Education (Grades 6-12)  No 


English as a Second Language Generalist (Grades EC-
6)  


No 


English Language Arts and Reading  No 


Family and Consumer Sciences (Grades 6-12)  No 


Generalist (Grades EC-6)  No 


Health (Grades EC-12)  No 


Health Science Technology Education (Grades 8-12)  No 


History (Grades 8-12)  No 


Journalism (Grades 8-12)  No 


Languages Other Than English - Spanish (Grades EC-
12)  


No 


Life Sciences (Grades 8-12)  No 


Mathematics  No 


Music (Grades EC-12)  No 


Physical Education (Grades EC-12)  No 



http://www2.ed.gov/about/offices/list/oii/tqp/index.html
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Physical Science (Grades 8-12)  No 


Science  No 


Social Studies  No 


Special Education (Grades EC-12)  No 


Speech (Grades 8-12)  No 


Technology Applications (Grades 8-12)  No 


Technology Education (Grades 6-12)  No 


Theatre (Grades EC-12)  No 


Trade and Industrial Education (Grades 8-12)  No 


Total number of teacher preparation programs: 29


Section I.b Admissions


Indicate when students are formally admitted into your initial teacher certification program: 
Postgraduate  


Does your initial teacher certification program conditionally admit students?
Yes


Provide a link to your website where additional information about admissions requirements can be found:
http://www.shsu.edu/~cai_www/postbacc.html


Please provide any additional comments about or exceptions to the admissions information provided above:


Conditional admission may be permitted if a candidate needs undergraduate level stem work in the content area.


Section I.b Undergraduate Requirements


Please provide the following information about your teacher preparation program's entry and exit requirements. (§205(a)(1)(C)(i))


Are there initial teacher certification programs at the undergraduate level?


Yes


If yes, for each element listed below, indicate if it is required for admission into or exit from any of your teacher preparation program(s) at the
 Undergraduate level.


Element Required for Entry Required for Exit


Transcript  Yes Yes 


Fingerprint check  No No 


Background check  Yes Yes 


Minimum number of courses/credits/semester hours completed  Yes Yes 



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf
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Minimum GPA  Yes Yes 


Minimum GPA in content area coursework  Yes Yes 


Minimum GPA in professional education coursework  No Yes 


Minimum ACT score  No No 


Minimum SAT score  No No 


Minimum basic skills test score  No No 


Subject area/academic content test or other subject matter verification  Yes Yes 


Recommendation(s)  No No 


Essay or personal statement  No No 


Interview  No No 


Other  success in student teaching or waiver No Yes 


What is the minimum GPA required for admission into the program?


2.5


What was the median GPA of individuals accepted into the program in academic year 2012-13


3


What is the minimum GPA required for completing the program?


2.5


What was the median GPA of individuals completing the program in academic year 2012-13


3.39


Please provide any additional comments about the information provided above:


Section I.b Postgraduate Requirements


Please provide the following information about your teacher preparation program's entry and exit requirements. (§205(a)(1)(C)(i))


Are there initial teacher certification programs at the postgraduate level?


Yes


If yes, for each element listed below, indicate if it is required for admission into or exit from any of your teacher preparation program(s) at the
 Postgraduate level.


Element Required for Entry Required for Exit


Transcript  Yes Yes 



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf
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Fingerprint check  No No 


Background check  Yes Yes 


Minimum number of courses/credits/semester hours completed  Yes Yes 


Minimum GPA  Yes Yes 


Minimum GPA in content area coursework  Yes Yes 


Minimum GPA in professional education coursework  Yes Yes 


Minimum ACT score  No No 


Minimum SAT score  No No 


Minimum basic skills test score  No No 


Subject area/academic content test or other subject matter verification  Yes Yes 


Recommendation(s)  No No 


Essay or personal statement  No No 


Interview  No No 


Other  success in student teaching or internship No Yes 


What is the minimum GPA required for admission into the program?


2.5


What was the median GPA of individuals accepted into the program in academic year 2012-13


3


What is the minimum GPA required for completing the program?


2.5


What was the median GPA of individuals completing the program in academic year 2012-13


3.7


Please provide any additional comments about the information provided above:


Texas requires an interview or another screening instrument. At SHSU, two separate screening activities in entry level courses provide information about the
 appropriateness for the certification sought.


Section I.c Enrollment


Provide the number of students in the teacher preparation program in the following categories. Note that you must report on the number of students by
 ethnicity and race separately. Individuals who are non-Hispanic/Latino will be reported in one of the race categories. Also note that individuals can
 belong to one or more racial groups, so the sum of the members of each racial category may not necessarily add up to the total number of students
 enrolled.
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For the purpose of Title II reporting, an enrolled student is defined as a student who has been admitted to a teacher preparation program, but who has not
 completed the program during the academic year being reported. An individual who completed the program during the academic year being reported is
 counted as a program completer and not an enrolled student.


Additional guidance on reporting race and ethnicity data.


Total number of students enrolled in 2012-13: 112 


Unduplicated number of males enrolled in 2012-13: 38 


Unduplicated number of females enrolled in 2012-13: 74 


2012-13 Number enrolled


Ethnicity


Hispanic/Latino of any race: 5 


Race


American Indian or Alaska Native: 1 


Asian: 2 


Black or African American: 3 


Native Hawaiian or Other Pacific Islander: 0 


White: 66 


Two or more races: 0 


Section I.d Supervised Clinical Experience


Provide the following information about supervised clinical experience in 2012-13.


Average number of clock hours of supervised clinical experience required prior to student teaching  30 


Average number of clock hours required for student teaching  420 


Average number of clock hours required for mentoring/induction support  0 


Number of full-time equivalent faculty supervising clinical experience during this academic year  2 


Number of adjunct faculty supervising clinical experience during this academic year (IHE and PreK-12 staff)  43 


Number of students in supervised clinical experience during this academic year  25 


Please provide any additional information about or descriptions of the supervised clinical experiences:


Internship, teacher of record, mentoring/induction support is at the discretion of the hiring school district.


Section I.e Teachers Prepared by Subject Area


Please provide the number of teachers prepared by subject area for academic year 2012-13. For the purposes of this section, number prepared means the



https://title2.ed.gov/Public/TA/Race_ethnicity.pdf
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 number of program completers. "Subject area" refers to the subject area(s) an individual has been prepared to teach. An individual can be counted in
 more than one subject area. If no individuals were prepared in a particular subject area, please leave that cell blank. (§205(b)(1)(H))


Subject Area Number Prepared


Education - General  


Teacher Education - Special Education  


Teacher Education - Early Childhood Education  


Teacher Education - Elementary Education  


Teacher Education - Junior High/Intermediate/Middle School Education  


Teacher Education - Secondary Education 18 


Teacher Education - Multiple Levels 8 


Teacher Education - Agriculture 1 


Teacher Education - Art 2 


Teacher Education - Business 1 


Teacher Education - English/Language Arts 3 


Teacher Education - Foreign Language  


Teacher Education - Health  


Teacher Education - Family and Consumer Sciences/Home Economics  3 


Teacher Education - Technology Teacher Education/Industrial Arts   


Teacher Education - Mathematics 1 


Teacher Education - Music   


Teacher Education - Physical Education and Coaching 5 


Teacher Education - Reading   


Teacher Education - Science Teacher Education/General Science  


Teacher Education - Social Science   


Teacher Education - Social Studies  


Teacher Education - Technical Education  


Teacher Education - Computer Science  


Teacher Education - Biology 1 


Teacher Education - Chemistry  


Teacher Education - Drama and Dance  


Teacher Education - French  


Teacher Education - German  
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Teacher Education- History 8 


Teacher Education - Physics  


Teacher Education - Spanish  


Teacher Education - Speech  


Teacher Education - Geography  


Teacher Education - Latin  


Teacher Education - Psychology  


Teacher Education - Earth Science  


Teacher Education - English as a Second Language  


Teacher Education - Bilingual, Multilingual, and Multicultural Education  


Education - Other 
Specify:


 


Section I.e Teachers Prepared by Academic Major


Please provide the number of teachers prepared by academic major for academic year 2012-13. For the purposes of this section, number prepared means
 the number of program completers. "Academic major" refers to the actual major(s) declared by the program completer. An individual can be counted in
 more than one academic major. If no individuals were prepared in a particular academic major, please leave that cell blank. (§205(b)(1)(H))


Academic Major Number Prepared


Education - General  


Teacher Education - Special Education  


Teacher Education - Early Childhood Education  


Teacher Education - Elementary Education  


Teacher Education - Junior High/Intermediate/Middle School Education  


Teacher Education - Secondary Education  


Teacher Education - Agriculture  


Teacher Education - Art  


Teacher Education - Business  


Teacher Education - English/Language Arts  


Teacher Education - Foreign Language  


Teacher Education - Health  


Teacher Education - Family and Consumer Sciences/Home Economics   


Teacher Education - Technology Teacher Education/Industrial Arts   
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Teacher Education - Mathematics  


Teacher Education - Music   


Teacher Education - Physical Education and Coaching  


Teacher Education - Reading   


Teacher Education - Science  


Teacher Education - Social Science   


Teacher Education - Social Studies  


Teacher Education - Technical Education  


Teacher Education - Computer Science  


Teacher Education - Biology  


Teacher Education - Chemistry  


Teacher Education - Drama and Dance  


Teacher Education - French  


Teacher Education - German  


Teacher Education - History  


Teacher Education - Physics  


Teacher Education - Spanish  


Teacher Education - Speech  


Teacher Education - Geography  


Teacher Education - Latin  


Teacher Education - Psychology  


Teacher Education - Earth Science  


Teacher Education - English as a Second Language  


Teacher Education - Bilingual, Multilingual, and Multicultural Education  


Education - Curriculum and Instruction  


Education - Social and Philosophical Foundations of Education  


Liberal Arts/Humanities  


Psychology  


Social Sciences  


Anthropology  


Economics  


Geography and Cartography  
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Political Science and Government  


Sociology  


Visual and Performing Arts 2 


History 3 


Foreign Languages  


Family and Consumer Sciences/Human Sciences 2 


English Language/Literature 2 


Philosophy and Religious Studies  


Agriculture 1 


Communication or Journalism  


Engineering  


Biology 1 


Mathematics and Statistics 1 


Physical Sciences  


Astronomy and Astrophysics  


Atmospheric Sciences and Meteorology  


Chemistry  


Geological and Earth Sciences/Geosciences  


Physics  


Business/Business Administration/Accounting  


Computer and Information Sciences  


Other 
Specify: Kinesiology (2), Family Studies (1), Interior Design (1), Sports Management (1), Univ. Studies (1)


6 


Section I.f Program Completers


Provide the total number of teacher preparation program completers in each of the following academic years:


2012-13: 19


2011-12: 35


2010-11: 58


Section II Annual Goals - Mathematics


Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing
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 professional development programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under this
 Act, shall set annual quantifiable goals for increasing the number of prospective teachers trained in teacher shortage areas designated by the Secretary
 or by the state educational agency, including mathematics, science, special education, and instruction of limited English proficient students. (§205(a)(1)
(A)(ii), §206(a))


Information about teacher shortage areas can be found at http://www2.ed.gov/about/offices/list/ope/pol/tsa.html.


Please provide the information below about your program's goals to increase the number of prospective teachers in mathematics in each of three
 academic years.


Academic year 2012-13


Did your program prepare teachers in mathematics in 2012-13?


Yes


How many prospective teachers did your program plan to add in mathematics in 2012-13?


1


Did your program meet the goal for prospective teachers set in mathematics in 2012-13?


Yes


Description of strategies used to achieve goal, if applicable:


Recruiting within the university for mathematics majors who may be interested i obtaining post-bacc certification.


Offering coursework online to draw students from the Houston metro area.


Promotion of TEACH grant availablility


Partnership agreements with school partners to assist paraprofessionals in attaining certification.


Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:


Provide any additional comments, exceptions and explanations below:


Academic year 2013-14


Is your program preparing teachers in mathematics in 2013-14?


Yes


How many prospective teachers did your program plan to add in mathematics in 2013-14?


1


Provide any additional comments, exceptions and explanations below:


The economy in the area is rebounding strongly,especially in STEM fields.



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://www2.ed.gov/about/offices/list/ope/pol/tsa.html
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Academic year 2014-15


Will your program prepare teachers in mathematics in 2014-15?


Yes


How many prospective teachers does your program plan to add in mathematics in 2014-15?


2


Provide any additional comments, exceptions and explanations below:


Section II Annual Goals - Science


Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing
 professional development programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under this
 Act, shall set annual quantifiable goals for increasing the number of prospective teachers trained in teacher shortage areas designated by the Secretary
 or by the state educational agency, including mathematics, science, special education, and instruction of limited English proficient students. (§205(a)(1)
(A)(ii), §206(a))


Information about teacher shortage areas can be found at http://www2.ed.gov/about/offices/list/ope/pol/tsa.html.


Please provide the information below about your program's goals to increase the number of prospective teachers in science in each of three academic
 years.


Academic year 2012-13


Did your program prepare teachers in science in 2012-13?


Yes


How many prospective teachers did your program plan to add in science in 2012-13?


1


Did your program meet the goal for prospective teachers set in science in 2012-13?


Yes


Description of strategies used to achieve goal, if applicable:


Recruiting within the university for mathematics majors who may be interested i obtaining post-bacc certification.


Offering coursework online to draw students from the Houston metro area.


Promotion of TEACH grant availablility


Partnership agreements with school partners to assist paraprofessionals in attaining certification.


Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://www2.ed.gov/about/offices/list/ope/pol/tsa.html
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Provide any additional comments, exceptions and explanations below:


Academic year 2013-14


Is your program preparing teachers in science in 2013-14?


Yes


How many prospective teachers did your program plan to add in science in 2013-14?


1


Provide any additional comments, exceptions and explanations below:


The economy in the area is rebounding strongly, especially in STEM fields.


Academic year 2014-15


Will your program prepare teachers in science in 2014-15?


Yes


How many prospective teachers does your program plan to add in science in 2014-15?


2


Provide any additional comments, exceptions and explanations below:


The university has added a new College of Health Science, which attracts a number of pre-nursing majors, as well as students interested in pursuing a career in
 biomedical science. For those that are not admitted to the nursing program, preparation to graduate in a science field and obtain post baccalaureate certification is a
 viable option. We are recruiting among these students.


Section II Annual Goals - Special Education


Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing
 professional development programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under this
 Act, shall set annual quantifiable goals for increasing the number of prospective teachers trained in teacher shortage areas designated by the Secretary
 or by the state educational agency, including mathematics, science, special education, and instruction of limited English proficient students. (§205(a)(1)
(A)(ii), §206(a))


Information about teacher shortage areas can be found at http://www2.ed.gov/about/offices/list/ope/pol/tsa.html.


Please provide the information below about your program's goals to increase the number of prospective teachers in special education in each of three
 academic years.


Academic year 2012-13


Did your program prepare teachers in special education in 2012-13?


No



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://www2.ed.gov/about/offices/list/ope/pol/tsa.html
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How many prospective teachers did your program plan to add in special education in 2012-13?


Did your program meet the goal for prospective teachers set in special education in 2012-13?


Data not reported


Description of strategies used to achieve goal, if applicable:


Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:


Provide any additional comments, exceptions and explanations below:


Academic year 2013-14


Is your program preparing teachers in special education in 2013-14?


No


How many prospective teachers did your program plan to add in special education in 2013-14?


Provide any additional comments, exceptions and explanations below:


Academic year 2014-15


Will your program prepare teachers in special education in 2014-15?


No


How many prospective teachers does your program plan to add in special education in 2014-15?


Provide any additional comments, exceptions and explanations below:


Section II Annual Goals - Instruction of Limited English Proficient Students


Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing
 professional development programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under this
 Act, shall set annual quantifiable goals for increasing the number of prospective teachers trained in teacher shortage areas designated by the Secretary
 or by the state educational agency, including mathematics, science, special education, and instruction of limited English proficient students. (§205(a)(1)
(A)(ii), §206(a))


Information about teacher shortage areas can be found at http://www2.ed.gov/about/offices/list/ope/pol/tsa.html.


Please provide the information below about your program's goals to increase the number of prospective teachers in instruction of limited English
 proficient students in each of three academic years.


Academic year 2012-13


Did your program prepare teachers in instruction of limited English proficient students in 2012-13?


No



http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://frwebgate.access.gpo.gov/cgi-bin/getdoc.cgi?dbname=110_cong_public_laws&docid=f:publ315.110.pdf

http://www2.ed.gov/about/offices/list/ope/pol/tsa.html





https://title2.ed.gov/Secured/DataCollection/Institution/PrintReport.aspx?Year=2014[4/30/2014 11:13:35 AM]


How many prospective teachers did your program plan to add in instruction of limited English proficient students in 2012-13?


Did your program meet the goal for prospective teachers set in instruction of limited English proficient students in 2012-13?


Data not reported


Description of strategies used to achieve goal, if applicable:


Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:


Provide any additional comments, exceptions and explanations below:


Academic year 2013-14


Is your program preparing teachers in instruction of limited English proficient students in 2013-14?


No


How many prospective teachers did your program plan to add in instruction of limited English proficient students in 2013-14?


Provide any additional comments, exceptions and explanations below:


Academic year 2014-15


Will your program prepare teachers in instruction of limited English proficient students in 2014-15?


No


How many prospective teachers does your program plan to add in instruction of limited English proficient students in 2014-15?


Provide any additional comments, exceptions and explanations below:


Section II Assurances


Please certify that your institution is in compliance with the following assurances. (§205(a)(1)(A)(iii), §206(b)) Note: Be prepared to provide documentation
 and evidence for your responses, when requested, to support the following assurances.


Preparation responds to the identified needs of the local educational agencies or States where the program completers are likely to teach, based on past
 hiring and recruitment trends.
Yes


Preparation is closely linked with the needs of schools and the instructional decisions new teachers face in the classroom. 
Yes


Prospective special education teachers are prepared in core academic subjects and to instruct in core academic subjects.
Yes


Prospective general education teachers are prepared to provide instruction to students with disabilities.
Yes


Prospective general education teachers are prepared to provide instruction to limited English proficient students. 
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Yes


Prospective general education teachers are prepared to provide instruction to students from low-income families.
Yes


Prospective teachers are prepared to effectively teach in urban and rural schools, as applicable.
Yes


Describe your institution’s most successful strategies in meeting the assurances listed above:


The Sam Houston State University (SHSU) Post Baccalaureate Alternative Route to Certification Program provides training for the teacher candidates that “responds
 to the identified needs of the local education agencies or State” through several methods. On an annual basis, the Department of Curriculum and Instruction hosts an
 Advisory Council Meeting to discuss and receive feedback from our school district partners. This Advisory Council consists of principals from elementary, middle and
 secondary schools as well as local business partners. The feedback and suggestions received from this Advisory Council Meeting is further discussed by the faculty
 in the Department and used to modify the program when necessary.


Further, the Post Baccalaureate Alternative Route to Certification Program is completely aligned with the Pedagogy and Professional Responsibility (PPR) Texas
 State Standards. Each course in the program includes a matrix in the syllabus that shows the course’s alignment to the PPR Standards. Additionally, course
 assessments are designed to allow the candidates’ to demonstrate their acquisition of the State Standards.


Special Education teacher candidates must complete all content courses required by the State of Texas and pass the required Special Education Content
 Certification Examination ( # 161)before beginning the Post Baccalaureate Alternative Route to Certification Program. This assures that all Special Education teacher
 candidates receiving alternative certification from SHSU meet the State’s requirement for Special Education.


General Education teacher candidates receive training in providing instruction to children with disabilities, limited English proficient students, children from low-income
 families and urban and rural school children. The very first course in the program CI 597 (Human Growth and Development Across the Lifespan) is designed to raise
 the level of awareness of teacher candidates that each child has individual needs for learning. All students have specific learning requirements whether it be special
 education, ESL, BSL, gifted or just your average learner. Candidates are taught to plan, implement, assess and modify instruction for all learners in their classroom in
 several courses in the program. Each teacher candidate’s ability to plan, implement, assess and modify instruction is evaluated through a minimum of four major
 assessments. In CI 560 (Advanced Techniques and Methods of Instruction), teacher candidates must submit a lesson plan demonstrating their ability to plan, assess
 and modify for all learners. In CI 593 (Assessment for Learning), teacher candidates learn to use pre-assessment, formative assessment and summative
 assessments to guide their instruction to provide learning opportunities for all students. Candidates submit a plan as to how they would incorporate and modify
 assessments for all learners. In CI 598 and CI 599 (Internship), University Supervisors observe and evaluate teacher candidates’ ability to plan, implement, modify
 and assess instruction a minimum of four times during the year. Additionally, during the Internship, teacher candidates must successfully complete a Teacher Work
 Sample where they are asked to plan, implement, assess and modify a unit of instruction. This assessment requires the teacher candidates analyze data from pre-
assessments, formative assessment and summative assessments to inform and modify instruction: thus demonstrating the ability to teach all learners- children with
 disabilities, limited English proficient students, children from low-income families and urban and rural school children.


Section III Assessment Pass Rates


Assessment code - Assessment name 
Test Company 


Group


Number
taking
tests


Avg.
scaled
score


Number
passing


tests


Pass
rate
(%)


TEX172 -AG SCIENCE AND TECHNOLOGY 6-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


1    







https://title2.ed.gov/Secured/DataCollection/Institution/PrintReport.aspx?Year=2014[4/30/2014 11:13:35 AM]


TEX172 -AG SCIENCE AND TECHNOLOGY 6-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


1    


TEX172 -AG SCIENCE AND TECHNOLOGY 6-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


2    


TEX178 -ART EC-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


1    


TEX178 -ART EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


1    


TEX178 -ART EC-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


TEX176 -BUSINESS EDUCATION 6-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


1    


TEX176 -BUSINESS EDUCATION 6-12  
Educational Testing Service (ETS)  
Other enrolled students 


3    


TEX176 -BUSINESS EDUCATION 6-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


3    


TEX176 -BUSINESS EDUCATION 6-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


2    


TEX176 -BUSINESS EDUCATION 6-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


2    


TEX117 -ENG LANGUAGE ARTS AND READING 4-8  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


TEX131 -ENG LANGUAGE ARTS AND READING 8-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


2    


TEX131 -ENG LANGUAGE ARTS AND READING 8-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


1    
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TEX131 -ENG LANGUAGE ARTS AND READING 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


4    


TEX131 -ENG LANGUAGE ARTS AND READING 8-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


OTH0200 -FAMILY - CONSUMER SCIENCE  
Other  
All enrolled students who have completed all noncl 


1    


OTH0200 -FAMILY - CONSUMER SCIENCE  
Other  
All program completers, 2012-13 


1    


TEX157 -HEALTH EC-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


1    


TEX133 -HISTORY 8-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


3    


TEX133 -HISTORY 8-12  
Educational Testing Service (ETS)  
Other enrolled students 


4    


TEX133 -HISTORY 8-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


6    


TEX133 -HISTORY 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


1    


TEX138 -LIFE SCIENCE 8-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


2    


TEX138 -LIFE SCIENCE 8-12  
Educational Testing Service (ETS)  
Other enrolled students 


1    


TEX138 -LIFE SCIENCE 8-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


3    


TEX138 -LIFE SCIENCE 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


1    
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TEX613 -LOTE-SPANISH EC-12  
Educational Testing Service (ETS)  
Other enrolled students 


1    


TEX613 -LOTE-SPANISH EC-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


2    


TEX613 -LOTE-SPANISH EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


1    


TEX115 -MATHEMATICS 4-8  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


TEX135 -MATHEMATICS 8-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


1    


TEX135 -MATHEMATICS 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


1    


TEX177 -MUSIC EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


1    


TEX177 -MUSIC EC-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


TEX130 -PEDAGOGY - PROF RESP 8-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


TEX160 -PEDAGOGY - PROF RESP EC-12  
Educational Testing Service (ETS)  
Other enrolled students 


1    


TEX160 -PEDAGOGY - PROF RESP EC-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


23 260 20 87 


TEX160 -PEDAGOGY - PROF RESP EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


20 262 20 100 


TEX160 -PEDAGOGY - PROF RESP EC-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


8    
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TEX158 -PHYSICAL EDUCATION EC-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


1    


TEX158 -PHYSICAL EDUCATION EC-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


4    


TEX158 -PHYSICAL EDUCATION EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


4    


TEX158 -PHYSICAL EDUCATION EC-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


TEX132 -SOCIAL STUDIES 8-12  
Educational Testing Service (ETS)  
All program completers, 2012-13 


1    


TEX132 -SOCIAL STUDIES 8-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


1    


TEX155 -SPEECH 8-12  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


TEX129 -SPEECH COMMUNICATIONS 7-12 TEXES  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


1    


TEX129 -SPEECH COMMUNICATIONS 7-12 TEXES  
Educational Testing Service (ETS)  
All program completers, 2010-11 


1    


TEX142 -TECHNOLOGY APPLICATIONS EC-12  
Educational Testing Service (ETS)  
Other enrolled students 


1    


TEX171 -TECHNOLOGY EDUCATION 6-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


1    


TEX180 -THEATRE EC-12  
Educational Testing Service (ETS)  
All enrolled students who have completed all noncl 


1    


TEX180 -THEATRE EC-12  
Educational Testing Service (ETS)  
All program completers, 2011-12 


1    
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Section III Summary Pass Rates


Group
Number
taking
tests


Number
passing


tests


Pass
rate
(%)


All program completers, 2012-13 26 22 85 


All program completers, 2011-12 21 21 100 


All program completers, 2010-11 9   


Section IV Low-Performing


Provide the following information about the approval or accreditation of your teacher preparation program.


Is your teacher preparation program currently approved or accredited?
Yes


If yes, please specify the organization(s) that approved or accredited your program:
State
NCATE


Is your teacher preparation program currently under a designation as "low-performing" by the state (as per section 207(a) of the HEA of 2008)?
No


Section V Use of Technology


Provide the following information about the use of technology in your teacher preparation program. Please note that choosing 'yes' indicates that your
 teacher preparation program would be able to provide evidence upon request.


Does your program prepare teachers to:


integrate technology effectively into curricula and instruction
Yes
use technology effectively to collect data to improve teaching and learning
Yes
use technology effectively to manage data to improve teaching and learning
Yes
use technology effectively to analyze data to improve teaching and learning
Yes


Provide a description of the evidence that your program uses to show that it prepares teachers to integrate technology effectively into curricula and
 instruction, and to use technology effectively to collect, manage, and analyze data in order to improve teaching and learning for the purpose of
 increasing student academic achievement. Include a description of the evidence your program uses to show that it prepares teachers to use the
 principles of universal design for learning, as applicable. Include planning activities and a timeline if any of the four elements listed above are not
 currently in place.
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The Sam Houston State University Post Baccalaureate Alternative Route to Certification Program prepares all teacher candidates to integrate technology effectively
 into curricula and instruction through the integration of technology into the program coursework. Not only is the entire program online but candidates create and
 submit assignments in many online formats. For example, candidates


• Create School Academic Calendar;


• Create and Present Online Lesson in Teaching Field;


• Create Linear PowerPoint for Your Introduction to School Community;


• Create a response poster in Glogster;


• Classroom Webpage Implementation;


• Networking for Professional Learning


• Respond to a debate question in VoiceThread;


• Participate in online discussion with professors in Skype; and,


• Create Personal Website to Include Goals, Podcast, and Pictorial PowerPoint.


Additionally, teacher candidates learn to use technology effectively to collect, manage, and analyze data in order to improve teaching and learning for the purpose of
 increasing student academic achievement by successfully completing the Teacher Work Sample. In CI 593 (Assessment for Learning), candidates complete a pre-
 and post-assessment for a lesson, then collect and analyze the data to inform their instruction. This activity directly prepares them to complete the Assessment Plan,
 Analysis of Student Learning and Reflection and Self Evaluation sections of the Teacher Work Sample during their Internship. Candidates are also required to
 demonstrate the effective integration of technology by completing the following assignments:


• Using Technology to Interpret Data – Teacher Work Sample; and


• Create Grade book with Distribution Chart.


Section VI Teacher Training


Provide the following information about your teacher preparation program. Please note that choosing 'yes' indicates that your teacher preparation
 program would be able to provide evidence upon request.


Does your program prepare general education teachers to:


teach students with disabilities effectively
Yes
participate as a member of individualized education program teams
Yes
teach students who are limited English proficient effectively
Yes


Provide a description of the evidence your program uses to show that it prepares general education teachers to teach students with disabilities
 effectively, including training related to participation as a member of individualized education program teams, as defined in section 614(d)(1)(B) of the
 Individuals with Disabilities Education Act, and to effectively teach students who are limited English proficient. Include planning activities and a timeline
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 if any of the three elements listed above are not currently in place.


General Education:


The Sam Houston State University Post Baccalaureate Alternative Route to Certification Program provides training for general education teacher candidates in
 effectively teaching all public school students, including those with disabilities and limited English proficiency. In CI 560 (Advanced Techniques and Methods of
 Instruction), teacher candidates learn specific strategies of instruction to engage all types of learners. Whether it be discovery learning, inquiry or cooperative
 learning, teacher candidates learn effective implementation of strategies. Candidates must submit a lesson plan demonstrating their ability to plan, assess and
 modify for all learners.


In CI 593 (Assessment for Learning), teacher candidates learn to use pre-assessment, formative assessment and summative assessments to guide their instruction
 to provide effective learning opportunities for all students. Candidates submit a plan as to how they would incorporate and modify learning and assessments so all
 learners are successful. The ability to analyze data to write appropriate objectives and design learning opportunities for all learners is an important skill for all
 members of individualized education program teams. Teacher candidates in the Sam Houston State University Post Baccalaureate Alternative Route to Certification
 Program must successfully demonstrate this skill to complete the program.


During the Internship (CI 598 and CI 599), General Education and Special Education Candidates participate in IEP Team Meetings for the Special Education students
 in their classrooms, and are responsible for implementing IEP requirements in their classrooms. This practical experience enhances the preparation program.


Does your program prepare special education teachers to:


teach students with disabilities effectively
Yes
participate as a member of individualized education program teams
Yes
teach students who are limited English proficient effectively
Yes


Provide a description of the evidence your program uses to show that it prepares special education teachers to teach students with disabilities
 effectively, including training related to participation as a member of individualized education program teams, as defined in section 614(d)(1)(B) of the
 Individuals with Disabilities Education Act, and to effectively teach students who are limited English proficient. Include planning activities and a timeline
 if any of the three elements listed above are not currently in place.


Special Education:


Special Education teacher candidates must complete all content courses required by the State of Texas and pass the required Special Education Content
 Certification Examination ( # 161)before beginning the Post Baccalaureate Alternative Route to Certification Program. This assures that all Special Education teacher
 candidates receiving alternative certification from SHSU meet the State’s requirement for Special Education.


Once Special Education teacher candidates meet the requirements to enter the program, they receive the same instruction in pedagogy as the general education
 candidates. Therefore, they are also prepared to plan, implement, modify and assess instruction for special education and ESL students.


Section VII Contextual Information


Please use this space to provide any additional information that describes your teacher preparation program(s). You may also attach information to this
 report card. The U.S. Department of Education is especially interested in any evaluation plans or interim or final reports that may be available.
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Complete Report Card AY 2012-13


Section I.c Enrollment: SHSU had one Alternative IHE candidate with unknown race in 2011-2012.


Supporting Files


About Title II   |    Technical Assistance   |    Privacy Policy   |    Contacts    This is a United States Department of Education computer system.



https://title2.ed.gov/Public/About.aspx

https://title2.ed.gov/Public/TA.aspx

https://title2.ed.gov/Public/Privacy.aspx

https://title2.ed.gov/Public/Contacts.aspx

http://www.ed.gov/
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		ed.gov

		https://title2.ed.gov/Secured/DataCollection/Institution/PrintReport.aspx?Year=2014





		Alt 2014 Title Report 30April2014

		ed.gov
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Exhibit 1.4.b: Title II submissions 2010-2014




Exhibit 2.4.a 


Description of the unit's assessment system including the requirements and key 
assessments used at transition points 


The Unit has developed and fully implemented its Unit Assessment System which is founded 
upon principles of offering candidates appropriately-timed, formative feedback at transition 
points throughout their curriculum.  The Unit also values transparency and candidate input in 
assessment efforts.  As such, all elements of this exhibit are available online at 
http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/unit-
assessment-system/.  The following sections offer an overview of the Unit Assessment System.  
Appendix A: Unit Assessment System Matrix- Initial Programs and Appendix B: Unit 
Assessment System Matrix- Advanced Programs also document the assessments located in 
courses and assignments at specific transition points in the candidate experience. 


The Unit Assessment System relies upon an integrated approach to collecting program- and 
candidate-level data.  Data provide candidates with formative, faculty-developed feedback on 
their performance.  The Unit Assessment System is standards-based proficiencies in that it is 
aligned to the Unit’s Conceptual Framework, state, regional, national standards, and course or 
curricular outcomes, as documented in the appendices below.  


Systematically, data are collected, analyzed, and evaluated to facilitate continuous improvement.  
Each fall, faculty from across the unit and Sam Houston State University engage in a series of 
collaborative events called Data Days.  In these events, faculty discuss area of improvement they 
hope to enact and analyze data from the Unit Assessment System to develop recommendations in 
these areas.  The capacity and effectiveness of the Unit Assessment System is also evaluated on a 
regular basis by the Assessment Committee.  A compilation of Assessment Committee Meetings 
Minutes documenting this level of responsiveness and many changes made using Unit 
Assessment System Data is offered in the attachments of Standard 2 of the Institutional Report. 


Appendix C: Key Assessment Data Management Schedule also include important information 
about the colleagues and contacts responsible for collecting, analyzing, and interpreting data to 
make recommendations for improvement. 


Initial Programs’ Key Assessments 


1. Graduate/Employer Survey– This is a follow-up survey mailed to initial (and advanced) 
Educator Preparation Program graduates and employers during a spring semester within 3 years 
of a candidate’s graduation. The data are collected, analyzed, and disseminated annually during 
the fall semester. Beginning in the fall 2012 semester the State of Texas began collecting, 
analyzing, and disseminating data.  Data from the spring 2013 semester were received in the 
week immediately preceding the submission of the NCATE Institutional Report and were shared 
with unit leaders for wider dissemination at a later date. 
2. Services and Operations Survey – This exit survey provides information about all the 
services and operations within both the initial and advanced programs of the unit. The survey is 
aligned to the Conceptual Framework and elicits’ responses from candidates regarding the extent 
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to which they mastered the elements of the Conceptual Framework and incorporate them into 
their practice. Each candidate rates each item in two ways: (1) indicating how important the item 
is to the candidate and (2) the perceived degree of quality experienced. Review of this data 
allows the unit to prioritize improvement efforts for unit operations and services by analyzing the 
difference between quality and importance as reported by candidates. 
3. Professional Development Appraisal System- Form A – This assessment is adapted and 
aligned with Texas Proficiencies for Learner-Centered Instruction. A performance-based 
assessment is completed by the University Supervisor twice in each student teaching placement. 
The assessment is scored each semester as three formative and one summative assessment. The 
data are collected, analyzed, and disseminated annually during the fall semester. 
4. Teacher Work Sample – This capstone assessment measures candidate effect on K-12 
student learning, completed during the first placement in student teaching. The Guidelines for 
Student Teaching fully describe the seven domains assessed in the Teacher Work Sample. The 
data are collected, analyzed, and disseminated annually during the fall semester.   
5. TExES Content Examination – These exams are required by the Texas Education Agency 
(TEA) for all candidates seeking certification in specific content and certification areas.  The 
primary approach to analyzing these data are outlined in the TEA’s Accountability System for 
Educator Preparation (ASEP) and includes a percentage of passing candidates within a year of 
graduation. The data are collected annually in February and disseminated during the fall semester 
every year. 
6.  TExES Pedagogy and Professional Responsibility (PPR) Examination – This exam is a 
TEA-required examination for initial certification candidates.  The data are collected annually in 
February and disseminated during the fall semester every year. 
7. Student Teacher Performance Evaluation - Form D-Technology, PPR, and 
Dispositions/Diversity Proficiencies Standards– This assessment is an external evaluation of 
candidate mastery of National Educational Technology Standards for Teachers (NETS*T), Texas 
Skills Standards for PPR, EC-12, and SHSU Dispositions and Diversity Proficiency Standards, 
completed by the classroom mentor teacher and the University Supervisor during Student 
Teaching. The data are collected each semester and disseminated during the fall semester every 
year. 
8. Instructional Planning Assessment- This assessment is completed during the Content 
Methods Block and evaluated by faculty in the following content areas: Math > Science > Social 
Studies.  The assessment is also called the “Lesson Plan Assessment” by many candidates.  
Analyses are conducted by faculty using a rubric. 
9. Case Study –This assessment is completed in READ 3371:  Literacy Assessment and 
Instruction and evaluated by faculty. Candidates are given a case study developed by faculty to 
callow candidates to patently apply various theories and concepts learned in courses.  The data 
are collected each semester and disseminated during the fall semester every year. 
10. Guided Reading Lesson Plan – This assessment is completed in READ 3370: Methods of 
Literacy and evaluated by faculty to examine candidates’ abilities to assimilate a text into a 
presentation to students. The data are collected each semester and disseminated during the fall 
semester every year. 
11. Writing Process Lesson Plan – This assessment is completed in READ 3372: The teaching 
of Language Arts and evaluated by faculty using a rubric. The focus of this assessment is to 
provide candidates feedback on their abilities to develop and refine an educational exercise for 
teaching diverse learners about writing.  The data are collected each semester and disseminated 
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during the fall semester every year. 
12. Oral Communication Assessment – My Life Project– This assessment serves two 
purposes: a) It allows candidates to examine their fundamental reasons for pursuing a career in 
education, and b) it serves as an assessment of candidates’ oral communication skills.  The 
assignments are evaluated by faculty in CISE/CIEE 3374: Human Growth and Development 
using a rubric. The data are collected each semester and disseminated during the fall semester 
every year. 
13. Dispositions and Diversity Proficiencies Self Report and Faculty Evaluation– Emerging 
– This assessment is a student self-report and faculty evaluation of supporting evidence required 
for entrance to the Methods Block. The assessment is conducted using the Dispositions and 
Diversity proficiencies.  The data are collected each semester and disseminated during the fall 
semester every year. 
14. Dispositions and Diversity Proficiencies Self Report and Faculty evaluation– Novice – 
This assessment is a student self-report and faculty evaluation of supporting evidence required 
for entrance to the Literacy Block. The assessment is conducted using the Dispositions and 
Diversity proficiencies.  The data are collected each semester and disseminated during the fall 
semester every year. 


Assessments from the Key Assessment Data Management Schedule for initial programs are 
reported to the College of Education Executive Council, Initial Program Coordinators, Educator 
Preparation Services, Advisory Councils, SHIPS members, the COE Assessment Committee, 
Departments, and the NCATE Website.  Data have also been shared with faculty in the college 
and across the institution through Data Day events with the purpose of developing evidence-
based recommendations for improvement.   
 


Advanced Programs’ Key Assessments 


Advanced Programs have developed a number of program-specific assessments to examine 
discipline specific knowledge.  See Program Level Assessments for greater detail on these 
assessments.  Assessments across all advanced programs are described below: 


1. Graduate and Employer Survey– This alumni survey is mailed to advanced (an initial) 
education preparation graduates and employers during a spring semester within three 
years of a candidates’ graduation. The data are collected, analyzed, and dissemination 
annually during the fall semester. 


2. Services and Operations Survey – This exit survey provides information about all the 
services and operations within both the initial and advanced programs of the unit. The 
survey is aligned to the Conceptual Framework and elicits’ responses from candidates 
regarding the extent to which they mastered the elements of the Conceptual Framework 
and incorporate them into their practice. Each candidate rates each item in two ways: (1) 
indicating how important the item is to the candidate and (2) the perceived degree of 
quality experienced. Review of these data allows the unit to prioritize improvement 
efforts for unit operations and services by analyzing the difference between quality and 
importance as reported by candidates. 


3. TExES Examination for Other School Professionals (principal, school counselor, 
educational diagnosticians, school librarians, reading specialist, superintendents). 
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These exams are required by the TEA for all candidates seeking certification in the 
aforementioned programs.   Data, in the form of pass rates, are collected in February. The 
data are disseminated in March, each year. 


4. Dispositions and Diversity Proficiency Assessment - Evaluation of candidate mastery 
of SHSU Dispositions and Diversity Proficiencies Standards by program faculty is 
conducted each semester using student-submitted artifacts and a rubric. Data are collected 
each semester and disseminated during the fall semester every year. 


Advanced Programs’ data are reported to the College of Education Executive Council, Advanced 
Program Coordinators, Advisory Councils, SHIPS members, Assessment Committee, and 
academic department chairs, coordinators, and faculty. 
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Appendix A: 


Unit Assessment System Matrix- Initial Programs 


 







Unit Assessment System: Transition Point Assessment (Initial Programs) 


*ACEI (EC-6) 
Dr. Lautrice Nickson, 
& Dr. Diana Nabors 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, 3374, ECHE 3315 


Transition Points 1A and 1B 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372, 4310 
1B: CIEE 4334, 4335, 4336, 4227 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4384, 4391, 4392 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    TExES EC-6 Generalist # 191 
TExES EC-12 PPR # 160 


#2 SPA Content Measure  
Literacy Methods Case Study – READ 
3370, 3371, 3372 (Std. 2.1) 
 


  


#3 Instructional Planning  


Math, Science and  Social Studies  
Lesson Plans – Professional Pedagogy- 
Content Methods - CIEE 4434, 4435, 
4436 (Std. 3.1 - 3.5) 
 


  


#4 Clinical Experience   
Professional Development Appraisal 
System (Form A) CIEE 4491, 4492 
(Student Teaching) 


 


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  CIEE 4491, 


4492 (Student Teaching)  


# 6 SPA Content Measure  
Representative Sample of the TExES 
Exam (diagnostic) Literacy Methods – 
READ 3370, 3371, 3372 


  


# 7 SPA Content Measure 
(Optional) 


ECHE 3315 (Std. 2.5, 2.6, 2.7) 
Portfolio – Lesson Plan Development    


# 8 SPA Content Measure 
(Optional)      


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


1  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*ACTFL Spanish 
(EC-12) 
Ms. Silvia Huntsman 
& Dr. Kay Raymond  
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


EC-12 Spanish #613 LOTE 
TExES 8-12 Pedagogy & 
Professional Responsibilities  
# 130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning   Spanish Lesson Plan 
  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  


# 6 SPA Content Measure    Oral Proficiency Interview  


# 7 SPA Content Measure   Oral Presentation  


#8 SPA Content Measure     


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


2  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*CEC 
Special Education  
EC-12  
Dr. Sharon Lynch & 
Dr. Nancy Stockall 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
EED 2333; SPED 2301, 3302, 3304, 3303; 
ECHE 2313, 3243; CIEE 3374, 3323; CIME 
3375; BESL 2301; TESL 3101 


Transition Point 1 
Level 2 Field Experience 
 TESL 4101; CIEE 4334, 4335, 
4336, 4227; READ 3370, 3371, 
3372, 4205; SPED 3305, 4301, 
4302; BESL 3301 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE 4116, 4117, 4391; SPED 
4303; TESL 4102 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    


TExES EC-12 Special Education 
# 161  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Multiple Choice Test of Content 
Knowledge – During SPED 4302   


#3 Instructional Planning  Case Study Assignment – During SPED 
3305   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure  Special Education Block Work Sampling 
– During SPED 4302   


# 7 SPA Content Measure  Knowledge/Planning/Intervention Paper 
– During SPED 3303   


# 8 SPA Content Measure Special Education Lesson Plan – During SPED 3304    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


3  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
 


*NASPE  
Physical Education 
EC-12  
Dr. Jose Santiago 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
KINE 3368;  CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394; READ 4320; 
KINE 4363, 4369  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES EC-12 Physical 
Education # 158  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Adaptive Notebook in KINE 4369   


#3 Instructional Planning Skill Theme Approach Planning 
KINE 3368    


#4 Clinical Experience   
Student Teacher Evaluation Tool 
Student Teaching – (CISE 4396, 4397, 
4380) 


 


# 5 Effect on K-12 Student 
Learning  


Lesson Plan Assignment 
Methods  Block - (CISE 4364, 4394; 
READ 4320) 


  


# 6 SPA Content Measure Fitnessgram 
KINE 3368     


#7 Instructional Planning  Unit Planning Assignment 
KINE 4363   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


4  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


*NCSS  
Social Studies 8-12  
Dr. Karla Eidson & 
Dr. Jeff Littlejohn 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    TExES 8-12 Social Studies #132  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  Social Studies Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


NCTE  
English 8-12 
Dr. Gene Young 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience - CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA ,ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 English #131  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  English Lesson Plan 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure   English Language Arts and Reading 
Teaching Unit Project   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*NCTM (8-12) 
Dr. Mary Swarthout & 
Dr. Sylvia Taube 
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience -CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 
 
Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field 
 
Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 
 


College Readiness 
Meet Scoring Criteria on THEA ,ACT,SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 Mathematics #  135  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours   Student Teaching Focused Content 


Evaluation  


#3 Instructional Planning  Mathematics Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure Mathematics Content Project (MATH 4385)     


#7 SPA Content Measure 
(optional) Historical Connections in Math (MATH 4385)    


#8 SPA Content Measure 
(optional) Technology Applied to Math (MATH 4385)    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
*AMLE/NMSA  
Middle School 4-8 
Dr. Victoria Hollis 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, CIEE 3374, CIEE 
3385, CIME 3375,  


Transition Points 1A and 1B; 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372 & 
4310 or READ 3373, 3374; 1B: IEE 
4336 & CIME 4337 or, CIEE 4334 
& CIEE 4335; CIEE 4327, CIME 
3376  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4391, 4392, 4316, TESL 
4303 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    
TExES 4-8 ELAR/SS  # 113, or  
TExES 4-8 Math/Science # 114 
or TExES 4-8 Math # 115  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning  
Math, Science or Social Studies and 
Reading Lesson Plans 
(Required to move to Transition Point 2) 


  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


# 7 SPA Content Measure 
(Optional)  


Literacy Methods Case Study 
(Required to move to Transition Point 
1B) 


  


# 8 SPA Content Measure 
(Optional)  


Essay: Personal Philosophy and 
Understanding of Middle Level 
Education 


  


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*NSTA Science 8-12  
Dr. Lisa Brown Dr. 
Andrea Foster, & Dr. 
Marcus Gillespie 


Content Courses –  Prior 
to Admission to Educator 
Preparation Program 
See CAF table 


ENTRY – Admission to 
Educator Preparation Program 
Level 1 Field Experience 
CISE 3384 


Transition Point 1 
Level 2 Field Experience 
CISE 4364, 4377, 4374, 
4375  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4394, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.75 Overall GPA > 2.75 Overall GPA > 2.75 
Mastery of Teacher Work 
Sample 


College Performance Overall GPA > 2.5 GPA > 2.75 in teaching field GPA > 2.5 in teaching field GPA > 2.75 in teaching field 
Technology Standards 
Assessed (Form D) 


College Performance Overall GPA > 2.5 
Grades of “C” or above in all courses 
required for certification 


Grades of “C” or above in all 
course required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 


Meet Scoring Criteria on 
THEA, ACT, SAT or Alternate 
Indicator in Reading , 
Mathematics and Writing      


College Readiness 


Critical Thinking Skills (meet 
Reading and Math ) 
 Oral Communication Skills     


#1 Certification Exam     
TExES 8-12: Life Science # 
138 & 238,   


#2 SPA Content Measure 


Targeted GPA of Selected 
Academic Foundations Courses 
/ Transfer and SHSU hours     


#3 Instructional Planning     
Science Unit Plan 
  


#4 Clinical Experience    
Professional Development Appraisal 
System (Form A) 


Focused Science 
Content Observation 


# 5 Effect on K-12 Student 
Learning    Teacher Work Sample  


# 6 SPA Content Measure Science Inquiry Project     


# 7 SPA Content Measure 
Authentic Research 
Investigation   Safety Module Project  


Dispositions Measurement  Novice Level Dispositions Emerging Level Dispositions 
Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey     


Student Teacher Evaluation  
of Educator Preparation 
Program and COE Services 


Follow-Up Survey     


Follow-Up Survey of 
Graduates and Campus 
Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*Post Baccalaureate 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.75 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or full 
Admission Formula: Last 30 hours + GRE ≥925    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  One “C” retain good standing 


Allowed after 6 of 18 credits 
One “C” retain good standing 
Allowed after 12 of 18 credits 


One “C” Allowed at completion 
of 18 credits 
 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional Planning   CIED 5384 
Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section of 
TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5397 
Entry Level Dispositions and Diversity Proficiencies 
& Diversity Proficiencies 


 


CIED 5399 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Appendix B:  


Unit Assessment System Matrix- Advanced Programs 


 







Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*CEC  
(Educational 
Diagnostician) 
Dr. Nancy Stockall 


ENTRY -Admission to Educational 
Diagnostician program 
Phase I: Application Process 
Phase II: SPED Coursework. Transition to 
Phase 3 with 12 hours completed, including 
SPED 5301, SPED 5302, SPED 5304. SPED 
6307 


Transition to Assessment Core: 
Phase III: Completion of SPED 
5305 and 6308.   
 


Transition to Internship 
Experience Phase IV: SPED 
6304, 6310, 6312 
 


EXIT – Transition to Exit: 
Phase V: Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of coursework for 
admission Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Acceptable GRE or GPA of 3.0 or more in last 30 
hours of coursework,  for admission,    


Graduate School 
Performance 


Dispositions must meet expectations at any rated 
level for continuation in program 


One “C” permitted to retain good 
standing  


One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


Graduate School  
Performance  


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


 


#1 Certification Exam    
Passing Score on TExES 
Educational Diagnostician 
Exam # 153 


#2 SPA Content Measure   
Comprehensive Examinations 
Covering CEC Standards and 
TExES Competencies 


 


#3 Instructional Planning  
SPED 6308: Special Education -
Practicum Case Study 
 


  


#4 Clinical Experience   
SPED 6312: Mentor and University 
Evaluation - Educational 
Diagnostician Practicum 


 


# 5 Effect on K-12 
Student Learning 


SPED 6307: Behavior Change/Intervention 
Project    


# 6 SPA Content 
Measure   SPED 6304: Family Support Plan  


# 7 SPA Content 
Measure (Optional)   


SPED 6312:  Educational 
Diagnostician Content Evaluation 
Portfolio 


 


# 8 SPA Content 
Measure (Optional) 


SPED 5302: Evaluation of Assessment 
Knowledge and Skills    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies 
SPED 5302 


Entry Level Dispositions and Diversity 
Proficiencies SPED 5305 and SPED 
6308 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies SPED 6310 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*IRA  (Master’s in 
Reading/Reading 
Specialist 
Certification) 
Dr. Barbara Greybeck 
& Dr. Nancy Votteler 


ENTRY – Admission to Graduate Studies 
READ 5306, 5330, 5335 


Transition Point 1 
READ 6310, 5315, 5307, 5308, 
5325, 7385 
BESL 5302 


Transition Point 2 
READ 7310, 6320 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework Admission and good standing criteria Admission and good standing criteria  
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or  
Full Admission Formula: Last 30 Hours + 
GRE > 925 


   


Graduate School  
Readiness Two letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample    


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    


Passing Score on TExES Exam 
# 151  
Not applicable for 30 hour MA 
in Reading w/o Certification 


#2 IRA Content Measure Lamplighter READ 5306 and READ 5335 
(spring 2012 only)    


#3 Instructional Planning  Student Case Study – Read 5307   


#4 Clinical Experience  School Literacy Profile/Project – 
READ 6310   


# 5 Effect on K-12 
Student Learning  


Writing Lesson Plan-READ 5315 
(2012) 
Writing Lesson Plan-READ 5325 
(2013) 


  


# 6 IRA Content Measure   Growth/Showcase Portfolio  
Successful Portfolio Defense  


# 7 IRA Content Measure    Literacy Coaching/Project – READ 
6320  


# 8 IRA Content Measure  Class Discussion/Reflection – READ 5335 (2011) 
Class Discussion/Reflection-READ 5330 (2012)    


 Dispositions 
Measurement READ 5306 READ 5307 and 5308 Growth/Showcase Portfolio  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*ELCC (Masters of 
Education 
Administration with 
Principal Certification) 
Dr. Cynthia Martinez-
Garcia 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 5332, 6378, 5386, 5372, 
6379, 6371, 6385, 6370, and 6394 


Transition Point 2 
Internship 
EDAD 6362 


EXIT 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 in all UG work OR in last 60 hours 
of UG Coursework Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Current Texas Service Record 
Optional GRE Verbal, Quantitative, and 
Writing scores 


   


Graduate School  
Readiness 


One reference letter from school principal or 
assistant principal  
Acceptable Writing Sample 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 068 


#2 ELCC Content 
Measure    


Master of Educational 
Administration 
Comprehensive Exam 


#3 Instructional Planning  Curriculum Alignment Project - 
EDAD 6378   


#4 Clinical Experience  Demographic Study – EDAD 6385 


Internship Performance Surveys – 
Internship Supervisor’s  Evaluation 
of Candidate Performance -  EDAD 
6362 


 


# 5 Effect on K-12 Student 
Learning   School Improvement Project - EDAD 


6362  


# 6 ELCC Content 
Measure    Academic Internship Portfolio  


# 7 ELCC  Content 
Measure (Optional)     


Dispositions Measurement 
Entry-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies EDAD 
5332 


 
Consistently Proficient Dispositions 
and Diversity Proficiencies EDAD 
6632 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of 
Graduates and Employers 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 
 


*ELCC 
(Superintendent 
Certification) Dr. Sue 
Horne 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 6380, 6381, 6382, 6383 


Transition Point 2 
Internship 
EDAD 6383 


EXIT 
Graduation and 
Recommendation for 
Certification 


College Performance GPA > 3.0 in all graduate work accumulated 
prior to program application Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Evidence of a Master’s Degree; AND/OR current 
Official Texas Service Record; and/or current 
Texas Principal or Mid-Management 
Certification; AND/OR three letters of reference, 
one from a Superintendent 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES  
Exam # 195 


#2 ELCC Content 
Measure  Coordinating Plan for the Strategic 


Planning Process – EDAD 6380   


#3 Instructional Planning  Three-year District Revenue Analysis 
Project - EDAD 6381   


#4 Clinical Experience  Internship Progress – Intern Logs, 
Reflections, and Evaluations 


Internship Progress – Intern Logs, 
Reflections, and Evaluations- EDAD 
6383 (note: align evaluations from 
intern with site coordinator) 


 


# 5 Effect on K-12 
Student Learning  


Student Performance and Resource 
Allocations Project - EDAD 6381 & 
6382 


  


# 6 ELCC Content 
Measure  Estimating and Allocating Resources 


Project - EDAD 6381 & 6382   


# 7 ELCC Content 
Measure  Board/Superintendent Procedures and 


Guidelines Project - EDAD 6380   


# 8 ELCC Content 
Measure   Equity and Equality in Funding 


Project- EDAD 6381 & 6382    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  EDAD 
6380 


EDAD 6382 
Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies EDAD 6383 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey   
 
 
 


Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


*School Librarian Dr. 
Holly Weimar  


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
LSSL 5337, LSSL 5385, LSSL 
5370, LSSL 5396 


Transition Point 2-Exit from 
Clinical Practice 
LSSL 5366 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness Composite of GRE and GPA    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  Two “C” permitted in program to 


retain good standing  
Two “C” permitted in program to 
retain good standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 150 


#2 ALA/ASL Content 
Measure   Electronic Portfolio  


#3 Instructional Planning  Program Administration Project –  
LSSL 5337   


#4 Clinical Experience   Assessment of Internship –  LSSL 
5366  


# 5 Effect on K-12 
Student Learning   Collaborative Information Literacy 


Lesson  LSSL 5366  


# 6 ALA/ASL Content 
Measure  Reaching Youthful Readers –  LSSL 


5385   


# 7 ALA/ASL Content 
Measure (Optional)  Program Information Technology 


Project - LSSL 5396   


# 8 ALA/ASL Content 
Measure (Optional)  School Library Leadership & 


Advocacy - LSSL 5370   


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5370 


Mid-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5337 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  LSSL 5366 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    


Follow-Up Survey of 
Graduates and District 
Administrators 
 


5  Center for Assessment and Accreditation     7/16/2014 







Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Technology  
Dr. Kimberly 
LaPrairie 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers  


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 overall UG Coursework or 
GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


Technology component: Online technology 
project (pre-assessment)    


Graduate School  
Readiness     


Graduate School 
Readiness     


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of 30 
hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 ISTE Content 
Measure    


Comprehensive Examination 
Field and Employment 
Experiences Expectations 
Portfolio (programmatic) 


#3 Instructional Planning   
Student Technology Use Assignment 
Development (CIED 5363); 
Technology Plan (CSTE 5338) 


 


#4 Clinical Experience   Instructional Technology Practicum 
Portfolio (CIED 5369)  


# 5 Effect on K-12 
Student Learning   


Developing Materials for the Web 
(CSTE 5337); Development of a 
Professional Social Network (CSTE 
5338) 


 


# 6 ISTE Content 
Measure  Annotated Bibliography (CIED 5367) Copyright and Fair Use Assignment 


(CIED 5369)  


# 7 ISTE Content 
Measure    Assessing Student Performance With 


Technology (CIED 5369)  


# 8 ISTE Content 
Measure (Optional)     


Dispositions 
Measurement  


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
(programmatic – first or second 
semester in program) 


Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  (programmatic – last 
semester in program) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Leadership Dr. Barbara 
Polnick 
 


ENTRY – Admission to Graduate Studies 
EDAD 5332, EDAD 6368  


Transition Point 1-Admission to 
Clinical Practice  
EDAD 5378 


Transition Point 2-Exit from Clinical 
Practice 
EDAD 6372  


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal, 
Quantitative, and Writing and must be less than 7 
years old; Current Texas Service Record 


   


Graduate School  
Readiness 


One letter of recommendation from immediate 
supervisor    


Graduate School  
Readiness 


Acceptable Writing Sample required for admission 
for both MEd and MA    


Graduate School 
Performance  


Two “C” permitted to retain good 
standing (I believe the 2nd C warrants 
dismissal---check with department. 
We follow same policy) 


Two “C” permitted to retain good 
standing (see previous comment 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No Certification 


#2 Content Measure 
Leadership Framework , 5 year goals, resume 
F 09, S 10, SU 10 -  EDAD 5332, EDAD 6368 


   


#3 Instructional Planning  
Curriculum Alignment Project  
F 09, S10, SU 10 -  EDAD 5378 


  


#4 Clinical Experience   State of Education Report 
F 09, S 10, SU 10 -  EDAD 6372 


Internship Logs 
F 09, S 10, SU 10 - EDAD 6372 


# 5 Effect on K-12 Student 
Learning   School/Program Improvement Plan 


F 09, S 10, SU 10 -  EDAD 6372  


# 6 Content Measure     


# 7 Content Measure 
(Optional)     Comprehensive Exam 


F 09, S 10, SU 10  EDAD 6372 - 


# 8 Content Measure 
(Optional)    Successful Defense Portfolio 


Dispositions 
Measurement 


Entry Level Dispositions and Diversity Proficiencies  
EDAD 6368 


Mid-Program Dispositions and 
Diversity Proficiencies  
EDAD 5386 


Consistently Proficient Level 
Dispositions and Diversity Proficiencies  
EDAD 6372 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*School Counseling  
 Dr. Mary Nichter 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance 


GPA >2.8 in last 60 hours of UG Coursework or 
>3.0 overall undergraduate GPA    


 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal and 
Quantitative, must be less than 7 years old; 
Current Texas Service Record 


   


Graduate School  
Readiness Three letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample and interview    


Graduate School 
Performance  


Advance to candidacy (15-graduate 
hours) Two “C” permitted to retain 
good standing  


Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 152 


#2 Content Measure  At Candidacy -15 hours and review  Counseling Comprehensive 
Exam 


#3 Instructional 
Planning     


#4 Clinical Experience    
COUN 6376  
Practicum Evaluations (2- mid & 
end) 


COUN 6376  
Supervisor Evaluation (2- mid 
& end) 


# 5 Effect on K-12 
Student Learning 


COUN 5333  
Service Learning 


COUN 6335 
Cultural Competency 


 COUN 6386 
Counseling Proficiencies   


# 6 Content Measure Counseling Potential Scale Counseling Potential Scale Counseling Potential Scale  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


COUN 5333 
Entry-Level Dispositions and Diversity 
Proficiencies  


COUN 6335 
Mid-Level Dispositions and Diversity 
Proficiencies 


COUN 6376 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters -
Curriculum and 
Instruction – Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0     


 


Graduate School  
Readiness 


Candidates with an undergraduate GPA between 
2.5 and 3.0 from the baccalaureate-granting 
institution or between 2.8 and 3.0 in advanced 
hours from the baccalaureate degree-granting 
institution are required to take the GRE. These 
candidates must meet the minimum standard with 
the following formula: 


   


Graduate School  
Readiness 


1. (GPA X 50) + GRE Verbal + GRE Quantitative 
+ GRE Written equal to or great than 435.    


Graduate School  
Readiness 


2.GRE TAKEN BEFORE AUGUST 2011:(GPA X 
200) + GRE Verbal + GRE Quantitative + GRE 
Written equal to or great than 1664 


   


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of  
30 hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning  CIED 5384 


Portrait of a Diverse Learner   


#4 Clinical Experience  CIED 5370 
Citi   


# 5 Effect on K-12 
Student Learning  CIED 5383 


Analysis of Student Learning   


# 6 Content Measure   CIED 5085 
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5085 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters-Curriculum 
and Instruction with 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or 
full Admission Formula: Last 30 hours + GRE 
≥925 


   


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning   CIED 5384 


Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section 
of TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5385  
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


Educational 
Leadership Doctorate 
Dr. Julie Combs 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Candidacy 


Transition Point 2-Exit from 
Clinical Practice 
Candidacy 


EXIT – Transition to Exit: 
Graduation  


UG College Performance Acceptable GPA in Undergraduate Coursework    
 


Graduate School  
Readiness Acceptable GRE    


Graduate School  
Readiness 


Three letters of Recommendation 
Work Experience    


Graduate School  
Readiness 


Personal Statement 
Initial Paper Screening - Scored 
Interview – Scored 
Acceptable Writing Sample - Scored 


   


Graduate School 
Performance 


NOTE: Entered, retained, % successful on 
comps, meet research competencies, advance to 
candidacy, proposal, defense, graduation 


12-Graduate Hour Review Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam     


#2 SPA Content Measure  Comprehensive Exam   


#3 Instructional Planning     


#4 Clinical Experience     


# 5 Effect on K-12 
Student Learning   


Proposal  
EDLD 8333 Dissertation 
Research Competencies met 


 


# 6 SPA Content 
Measure    Defense 


# 7 SPA Content 
Measure (Optional)     


# 8 SPA Content 
Measure (Optional)     


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
Professional Writing (EDLD 7337) 


Mid- Level Dispositions and Diversity 
Proficiencies  
Practicum for Superintendents (EDLD 
6383)  


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  
Educational Research  (EDLD 7363) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates  
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Appendix C:  


Key Assessment Data Management Schedule – Initial and Advanced 


 







Key Assessments Inventory and Data Management Schedule 


 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


Graduate/Employer  
Survey 


Unit-Trend Data Follow up survey 
mailed to initial prep 
graduates and 
employers 


Spring -every third 
year 


Fall-every third year  Educator Preparation 
Advisory Council 


 Assessment/ST 1, 2 
Committee 


 SHIPS members 


 Departments 


 Website 


Evaluation of the 
Educator 
Preparation 
Program 
(elementary and 
secondary versions)   


Unit-Trend Data Completed by 
candidates at the end 
of the program 


Each semester Fall, every year  Educator Preparation 
Advisory Council 


 Assessment /ST 1, 2 
Committee   


 Departments 


 Website 


       


Evaluation of the 
Educator  
Preparation  
Program 
(elementary and 
secondary versions)    


Program-Trend Data Completed by 
candidates at the end 
of the program 


Each semester Fall, every year  Educator Preparation 
Service Staff 


 Educator Preparation 
Advisory Council 


 Departments 


 Assessment/ ST 1, 2 
Committee 


 Website 


Form A- Professional 
Development 
Appraisal System 
(adapted form)-
aligned with Texas 
Proficiencies for 
Learner-Centered 
Instruction.  


Unit-Trend Data Performance-based 
assessments 
completed by the 
University Supervisor 
twice in each student 
teaching placement. 
Scored as three 
formative and one 
summative 


Each semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 







Key Assessments Inventory and Data Management Schedule 


 


assessment.    


Form A- Professional 
Development 
Appraisal System 
(adapted form)-
aligned with Texas 
Proficiencies for 
Learner-Centered 
Instruction and 
program standards. 


Program-Trend Data Performance-based 
assessments 
completed by the 
University Supervisor 
twice in each 
placement. Scored as 
three formative and 
one summative 
assessment. 


Each semester Fall, every year  


 Education Preparation 
Advisory Council          
( specific to content) 


 Assessment/ST 1, 2  
Committee 


 COE Departments 
 


Teacher Work 
Sample 


Unit Capstone assessment 
designed to measure 
candidate effect on 
K-12 student 
learning, completed 
during the first 
placement in student 
teaching 


Each semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Teacher Work 
Sample 


Program Capstone assessment 
designed to measure 
candidate effect on 
K-12 student 
learning, completed 
during the first 
placement in student 
teaching 


Each semester Each semester  Education Preparation 
Advisory Council 
(specific to content) 


 Assessment/ST 1, 2  
Committee 


 Departments 
 


TExES Content 
Examination 


Unit ASEP Summary, 
Demographic and All 
Tests Report 
 


Annually  in February 
 
 
 


Fall, every year 
 
 


 SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 







Key Assessments Inventory and Data Management Schedule 


 


 Departments 


 Website 


TExES Pedagogy and 
Professional 
Responsibility 
Examination 


Unit ASEP Summary, 
Demographic and All 
Tests Report 
 


Annually  in  
February 
 
 
 


Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


TExES Content 
Examination 


Program   ASEP  in  February 
 
CAT Monthly 
P&P-4-5 Times per 
year 


March, every year 
 
30 days after P & P 
administration date 


 Ed Prep Advisory 
Council (specific to 
content) 


 Assessment/ ST 1,2 
Committee 


 Departments 


TExES Pedagogy and 
Professional 
Responsibility 
Examination 


Program  ASEP  in  February 
 
CAT Monthly 
P&P-4-5 Times per 
year 


March, every year 
 
30 days after P & P 
administration date 


 Ed Prep Advisory 
Council (specific to 
content) 


 Assessment/ ST 1,2 
Committee 


 Departments 


Form D-Dispositions, 
PPR and Technology 
Standards 


Unit Trend Data External evaluation 
of candidate mastery 
of SHSU Dispositions 
Standards, Texas 
Skills Standards for 
PPR, Texas Standards 
for Technology. 
Completed by the 
classroom mentor 
teacher and the 
University Supervisor 
during Student 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 







Key Assessments Inventory and Data Management Schedule 


 


Teaching. 


Form D-Dispositions, 
PPR and Technology 
Standards 


Program-Trend Data External evaluation 
of candidate mastery 
of SHSU Dispositions 
Standards, Texas 
Skills Standards for 
PPR, Texas Standards 
for Technology. 
Completed by the 
classroom mentor 
teacher and the 
University Supervisor 
during Student 
Teaching. 


Every semester Fall, every year  Education Preparation 
Advisory Council 
(specific to content) 


 Assessment/ST 1, 2  
Committee 


 Departments 
 


Instructional 
Planning Assessment 


Unit-Trend Data Completed during 
the Content Methods 
Block, evaluated by 
faculty 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Instructional 
Planning Assessment 


Program-Trend Data Completed during 
the Content Methods 
Block, evaluated by 
faculty 


Every semester Fall, every year  Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


Guided Reading 
Lesson Plan 


Unit-Trend Data Benchmark 
Assessment 
completed in RDG 
370, evaluated by 
faculty 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 







Key Assessments Inventory and Data Management Schedule 


 


Case Study Unit-Trend Data Benchmark 
Assessment 
completed in RDG 
380, evaluated by 
faculty 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Writing Process 
Lesson Plan 


Unit-Trend Data Benchmark 
assessment 
ompleted in RDG 
390, evaluated by 
faculty,  


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ ST 1, 2  
Committee 


 Departments 


 Website 


Guided Reading 
Lesson Plan 


Program-Trend Data Benchmark 
Assessment 
completed in RDG 
370, evaluated by 
faculty 


Every semester Every semester  Assessment/ST 1, 2  
Committee 


 Departments 


Case Study Program-Trend Data Benchmark 
Assessment 
completed in RDG 
380, evaluated by 
faculty 


Every semester Every semester  Assessment/ST 1, 2  
Committee 


 Departments 


Writing Process 
Lesson Plan 


Program-Trend Data Benchmark 
assessment 
completed in RDG 
390, evaluated by 
faculty, 


Every semester Every semester  Assessment/ST 1, 2  
Committee 


 Departments 
 


Guided Reading 
Lesson Plan 


Individual Student 
Data 


Benchmark 
Assessment 
completed in RDG 
370, evaluated by 


Every semester Every semester  Departments 







Key Assessments Inventory and Data Management Schedule 


 


faculty 


Case Study Individual Student 
Data 


Benchmark 
Assessment 
completed in RDG 
380, evaluated by 
faculty 


Every semester Every semester   Departments 


Writing Process 
Lesson Plan 


Individual Student  
Data 


Benchmark 
assessment 
completed in RDG 
390, evaluated by 
faculty, 


Every semester Every semester  Departments 


Oral 
Communications 
Assessment-My Life 
Project 


Unit-Admission 
Requirement 


Assessment of oral 
communication skills, 
evaluated by faculty 
in SED/EED 374 


Every semester   SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Oral 
Communications 
Assessment-My Life 
Project 


Program-Trend Data Assessment of oral 
communication skills, 
evaluated by faculty 
in SED/EED 374 


Every semester Every semester  Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


Oral 
Communications 
Assessment-My Life 
Project 


Student-Admission 
Requirement 


Assessment of oral 
communication skills, 
evaluated by faculty 
in SED/EED 374 


EED/SED 374 Every semester  Ed Prep Services Staff 


 Student 


Dispositions Self 
Report-Emerging 


Unit –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to the 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 







Key Assessments Inventory and Data Management Schedule 


 


Methods Block.   Website 


Dispositions Self-
Report-Novice 


Unit –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to Literacy 
Methods.  


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Dispositions Self 
Report-Emerging 


Program –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to the 
Methods Block. 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Dispositions Self-
Report-Novice 


Program –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to Literacy 
Methods. 


Every semester Fall, every year  Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 
 


Dispositions Self 
Report-Emerging 


Individual Student  
Data 


Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to the 
Methods Block. 


Every semester Every semester   Department of C & I 


Dispositions Self-
Report-Novice 


Individual Student 
Data 


Student Self-report 
and faculty 
evaluation of 
supporting evidence. 


Every semester Every semester   Department of LLSP 







Key Assessments Inventory and Data Management Schedule 


 


Required for 
entrance to Literacy 
Methods. 


 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


Graduate/Employer  
Survey 


Unit-Trend Data Follow up survey e-
mailed to graduates 
and employers 


Spring -every year Fall, every year  COE Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


       


Graduate/Employer  
Survey 


Program-Trend 
Data 


Follow up survey e-
mailed to graduates 
and employers 


Spring -every year Fall, every year  COE Leadership 
Team 


 SHIPS members 


 Departments 


       


COE Services and 
Operations Survey   


Unit-Trend Data Completed by 
candidates at the 
end of the program 


Each semester Fall, every year  COE Leadership 
Team 


 SHIPS members 


 Educator 
Preparation Service 
Staff 


 Assessment 
Committee  


 Departments 


       


COE Services and 
Operations Survey   


Program-Trend 
Data 


Completed by 
candidates at the 
end of the program 


Each semester Fall, every year  COE Leadership 
Team 


 Departments 


       


TExES Certification 
Examination 


Unit-Trend Data ASEP Summary, 
Demographic and 
All Tests Report 
 


Annually  in 
February 
 
 
 


Fall, every year 
 
 


 COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


      


TExES Certification 
Examination 


Program Trend 
Data 


 ASEP  in  February 
 
CAT Monthly 
P&P-4-5 Times per 
year 


March, every year - 
initial results for  
prior  year 
completer cohort & 
final results of  the 
preceding cohort. 
 
30 days after P & P 
administration date  
30 days after P & P 
administration date 


 COE  Leadership 
Team 
  


 Departments 
 


      


Dispositions/ 
Diversity 
Proficiency Profile 


Unit -Trend Data Faculty evaluation 
of candidate 
mastery of SHSU 
Dispositions and 
Diversity 
Proficiencies. 


Every semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment/ 
Committee  


 Departments 


      


Dispositions/ 
Diversity 
Proficiency Profile 


Program-Trend 
Data 


Faculty evaluation 


of candidate 


mastery of SHSU 


Dispositions and 


Diversity 


Proficiencies 


Every semester Fall, every year  COE  Leadership 
Team 


 Departments 


      


Content Measures 
#2 , #6, #7 and/or  #8 


Unit Varies across Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


programs  Assessment/ 
Committee  


 Departments 


      


Content Measures 
#2 , #6, #7 and/or  #8 


Program Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Departments 


      


Planning #3 Unit Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment/ 
Committee  


 Departments 


      


Planning #3 Program Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 Departments 


      


Clinical Practice #4 Unit Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment/ 
Committee  


 Departments 


       







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


Clinical Practice #4 Program Varies across 


programs 


Each semester Fall, every year   


      


Effect on P-12 
Student Learning #5 


Unit  Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


      


Effect on P-12 
Student Learning #5 


Program Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 Departments 


      


Undergraduate GPA Unit Trend Data Required at entry Each semester –
from IRA 


Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


      


Undergraduate GPA Program Trend 
Data 


Required at entry Each semester –
from IRA 


Each semester  COE  Leadership 
Team 


 Departments 


       


GRE Score Unit Required at entry Each semester –
from IRA 


Fall, every year  COE  Leadership 
Team 


 SHIPS members 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


 Assessment 
Committee  


 Departments 


       


GRE Score Program Required at entry Each semester –
from IRA 


Fall, every year  COE  Leadership 
Team 


 Departments 


       


Graduate School 
GPA 


Unit Monitored at 
transition points 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


       


Graduate School 
GPA 


Program Monitored at 
transition points 


Each semester Each semester  COE  Leadership 
Team 


 Departments 
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Exhibit 2.4.a: Description of the Unit Assessment System




Exhibit 3.4.a 


Examples across programs of collaborative activities between unit and P-12 schools to 


support the design, implementation, and evaluation of field experiences and clinical 


practice, including memoranda of understanding. 


Sam Houston State University partners with local schools to develop candidates’ abilities.  These 


partnerships have been positive and offer a level of candidate preparation that could not be 


accomplished without school partnerships.  All programs rely upon field experiences and most 


call upon advisory panels, often populated by school leaders, to inform the development of field 


experiences and curriculum.  All programs engage field supervisors using applications and 


training sessions to ensure field supervisors are aware of institutional and professional standards 


in preparing candidates.  These basic relationships form the foundation of school/university 


partnerships.  The following sections briefly describe collaborative efforts the extend beyond the 


basic framework for field placements in initial and advanced programs. 


Initial programs 


Initial programs benefit from the formal relationship with schools offered by the Sam Houston 


Innovative Partnerships with Schools (SHIPS).  SHIPS includes 55 schools and covers the 


expansive Southeast Texas geographic region. A map of the location of these schools is located in the 


AIMS system.  Schools in this region have demographic data almost identical to demographics of the 


state. SHIPS meets each Fall and Spring to share information and data, make future plans, discuss current 


state and district issues, and address concerns for each entity. Meetings provide a means of feedback and 


dialogue for improvement of field experiences. Formal by-laws document each partner’s responsibilities 


and are included in Appendix A below. SHIPS has headquarters in unit’s Steele Center for Professional 


Practice and the Director of Educator Preparation Programs (EPP) shares responsibility for developing 


meeting agendas with the Associate Dean for Teacher Education.   


SHIPS partner school leaders meet regularly with SHSU leaders to suggest improvements to the EPP 


program and field experiences.  Several improvements to field experiences have been implemented as a 


result of the SHIPS relationship.  Candidates report high levels of satisfaction with field experiences due 


in large part to partnerships with local school leaders and teachers. 


Advanced Programs 


All advanced programs include field placements in their curricula.  Most programs engage school partners 


through advisory panels.  As noted in Sections 3.1 and 3.2 of the Institutional Report, partnerships have 


been positive and beneficial for candidates and have ensured candidates engage diverse learners.  The 


following sections describe enhanced partnerships between schools and advanced programs. 


Masters Programs in Language, Literacy and Special Populations (LLSP) 


M.A. and M.Ed. degrees in LLSP carry certifications in Bilingual Education, Educational Diagnosticians, 


and Reading Specialists. These programs engage in a Collaborative School Partnership (CSP) agreement 


with Reaves Elementary School in Conroe Independent School District. The CSP is governed by a ten-


member CSP Advisory Board. The Board consists of five representatives from Reaves Elementary School 


[Principal (Chair of the Board), Assistant Principal, clinical instructor, teacher liaison, and staff liaison] 


and five representatives from SHSU College of Education [Chair of LLSP, professors from Language 







Arts, Early Childhood, Special Education, and Bilingual Education]. The Board establishes and revises 


policy, develops a yearly action and data collection plan, and monitors the success of candidates and the 


action and data plans. One SHSU representative serves as the CSP Coordinator and supports data 


collection and review.  


Policies supporting the CSP are found in Appendix B. 


Master of Library Sciences 


The Master of Library Sciences program supports candidates in experiences across the state and 


enjoys a strong presence in Texas’ Rio Grande Valley, a region of the state with a large 


population of Hispanic families and students.  The program has developed policies guiding its 


field placements and partnerships with schools.  These policies are offered in the Handbook for 


School Librarian Internships. 


  



http://www.shsu.edu/academics/library-science/documents/Intern%20Handbook%20August%202014.pdf

http://www.shsu.edu/academics/library-science/documents/Intern%20Handbook%20August%202014.pdf





Appendix A 


BY-LAWS 


SAM HOUSTON’S INNOVATIVE PARTNERSHIPS with SCHOOLS 


 


I. NAME 


The name of the educator preparation center is Sam Houston Innovative Partnerships with 


Schools, often referred to as SHIPS. The partnership is comprised of all educator preparation 


programs at SHSU and the independent or consolidated school district partners in the region 


of Texas that is served by the University.  


II.  HISTORY 


  The name of this educator preparation center was established as the Sam Houston 


Center for Professional Development and Educational Partnerships. This was referred to as 


the SHCPDEP. The Sam Houston Center for Professional Development and Educational 


Partnerships (SHCPDEP) was originally organized as stipulated by House Bill 2885, 


Seventy-second Legislature.  House Bill 2885 called for the establishment of centers for 


professional development through institutions of higher education for the purpose of 


integrating technology and innovative teaching practices in the pre-service training and staff 


development training of public school teachers and administrators.  A collaborative process 


involving area public schools, Region IV and Region VI Educational Service Centers, and 


Sam Houston State University faculty was established to create a professional development 


center.  The original purpose of the SCHPDEP was to restructure the Sam Houston State 


University educator preparation programs to be comprehensive field-based programs.  







 In October, 2004, the name of the educator preparation center was changed to Sam 


Houston Innovative Partnerships with Schools, hereinafter referred to as SHIPS. The 


continuing partnership SHIPS supports programs that conform to Texas Administrative 


Code (TAC) Title 19 Chapter 228 as follows: 


 (1) The preparation of educators shall be a collaborative effort among public schools 


accredited by the Texas Education Agency (TEA) and/or TEA-recognized private schools; 


regional education service centers; institutions of higher education; and/or business and 


community interests; and shall be delivered in cooperation with public schools accredited by 


the Texas Education Agency (TEA) and/or TEA-recognized private schools (TAC Chapter 


228.20-b).  


 (2) For the purposes of educator preparation program improvement, an entity shall 


continuously evaluate the design and delivery of the educator preparation curriculum based 


on performance data, scientifically-based research practices, and the results of internal and 


external assessments (TAC Chapter 228.40-c). 


 Therefore, SHIPS will serve the following purposes: 


1. Assist in the design, delivery, evaluation, and major policy decisions of the educator 


preparation program.  The approved educator preparation program shall approve the 


roles and responsibilities of each member of the advisory committee and shall meet a 


minimum of twice during each academic year (TAC Chapter 228.20-b).  


2. Provide a variety of field experiences for pre-service candidates and in-service 


educators seeking professional certification. 


3. Implement strategies to attract well-qualified people to the education profession, with 


emphasis on the recruitment of a diverse candidate pool. 







4. Provide professional development to educators and SHSU faculty. 


III. GOVERNANCE 


 Sam Houston Innovative Partnership with Schools (SHIPS) is the delivery system for 


the Sam Houston field-based educator preparation programs offered through the 


Departments of Curriculum and Instruction, Educational Leadership and Counseling, 


Language Literacy and Special Populations, and Library Science.   As needed, ad hoc 


committees may be formed to assist and advise the Sam Houston Innovative Partnership 


with Schools Advisory Council.  A quorum will be a majority of the membership present 


at each meeting of the SHIPS Advisory Council. 


There will be a minimum of two meetings per year. Robert’s Rules of Order, Newly 


Revised, will govern parliamentary actions not covered by these by-laws. 


IV. MEMBERSHIP IN SHIPS ADVISORY COUNCIL 


 The SHIPS Advisory Council may adopt rules, procedures and by-laws that will 


contribute to the efficient operation of the SHIPS.  The SHIPS Advisory Council provides a 


forum for all stakeholders to provide input on policies and procedures related to educator 


preparation. 


 The SHIPS Advisory Council is partially comprised of Personnel Directors, district-level 


and school administrators, and teachers from partnership school districts.  All partnership 


schools and professional development sites should be located in partnership school districts.  


Partnership schools are public schools in which teacher or administrator or other school 


professional candidates interact with public school teachers, administrators, other school 


professionals and P-12 students in field experience activities. Mentor teachers, 


administrators, and other school professionals at the partnership schools and professional 







development sites have input to SHIPS through the school district liaisons who represent the 


district. 


 Membership by the school district representatives, university faculty and region 


education service center employees will be continuous.  If a member cannot be present at a 


meeting, he/she should make every effort to secure a district representative to attend in their 


absence.  Equity and trust is valued among all the educational partners. 


V. SHSU RESPONSIBILITIES 


 The day-to-day operational decision-making body for Sam Houston State University 


educator preparation programs is the program faculty and the SHSU College of Education 


(COE) administration.  These SHSU partners make decisions on expenditure of funds, class 


scheduling, implementing standards, collecting assessment data, etc.  These partners include 


the Associate Deans (College of Education), the faculty and Department chairs from the 


Department of Curriculum and Instruction; Educational Leadership and Counseling; 


Language Literacy and Special Populations; and Library Science; and the Director of 


Educator Preparation Services. 


 In addition, representatives from SHSU departments that provide teacher preparation 


in a content area/teaching field are also included as members of the Educator Preparation 


Program, and share responsibility for implementing standards and other Educator 


Preparation Program requirements. 


VI. FISCAL POLICY 


 The office of the Associate Dean for Undergraduate Programs in the College of 


Education will service as the fiscal agent for the SHIPS Advisory Council.  







VII. AMENDMENTS 


1. Proposed changes to the by-laws will be presented to the SHIPS 


Advisory Council. 


2. Amendments or changes of the by-laws will be approved by a majority vote 


of the members in the SHIPS Advisory Council. 


VIII. RESPONISBILITIES OF SHIPS ADVISORY COUNCIL PARTNERS 


 1. District-level liaison partners should: 


A. Communicate with campus-based field experience coordinators regarding 


SHSU expectations and requirements. 


B. Relay campus-based concerns to the Educator Preparation Services Offices as 


appropriate. 


C. evaluate district-specific data provided by SHSU to accomplish shared goals 


for effective field experiences 


D. Collaborate with SHSU to provide scientifically-based training and other 


support for campus-based mentor teachers or other professionals. 


E. Participate in annual review of performance data, results of internal and 


external assessments to provide input for continuous improvement of the 


design and delivery of the educator preparation curriculum. 


2. Campus-level liaison partners should: 


A. Communicate with campus faculty and administration regarding SHSU 


expectations and requirements. 


B. Relay campus-based concerns to the district-level liaison and to Educator 


Preparation Services Offices as appropriate. 







C. Evaluate district-specific data provided by SHSU to accomplish shared goals 


for effective field experiences. 


D. Collaborate with SHSU in efforts to provide or ensure scientifically-based 


training and other support for campus-based mentor teachers or other 


professionals. 


E. Participate in surveys and evaluations to provide input for continuous 


improvement of the design and delivery of the educator preparation 


curriculum. 


3. Region Education Service Center partners should: 


A. Relay concerns to the Educator Preparation Services Offices as appropriate. 


B. Collaborate with SHSU and/or partnership districts to provide scientifically-


based training and other support for campus-based mentor teachers or other 


professionals. 


C. Participate in annual review of performance data, results of internal and 


external assessments to provide input for continuous improvement of the 


design and delivery of the educator preparation curriculum. 


4. Community-based partners should: 


A. Relay concerns to the Educator Preparation Services Offices as appropriate. 


B. Evaluate data provided by SHSU to accomplish shared goals for effective field 


experiences. 


C. Participate in annual review of performance data, results of internal and 


external assessments to provide input for continuous improvement of the 


design and delivery of the educator preparation curriculum. 


Policy: Student Teachers Serving as Substitute Teachers  







“Subject to district approval, SHSU student teachers will be available to serve as a substitute 


teacher, without pay, for their current classroom mentor teacher for the purpose of 


facilitating mentor participation in Teacher Work Sample scoring day or other professional 


development activities (not to exceed 3 days per semester) in accordance with district policies 


and procedures.”  (Approved October 2007) 


Student teachers should also be prepared to substitute for classroom teachers in their district 


attending SHSU mentor training, which may result in exceeding 3 days of service as a 


substitute teacher.  (SHSU Guidelines for Student Teaching) 


Policy:  Student Teaching through another University 


1. SHSU candidates completing the SHSU Educator Preparation Program are expected to 


complete student teaching in a SHIPS partnership district.  A candidate may student 


teach through another university only in extenuating circumstances.  Typically, 


consideration for an external placement is only made in the event of 1) a transfer of 


employment of student teacher’s spouse to another location in Texas, and 2) dire medical 


circumstances requiring relocation of the candidate. The candidate must request an 


external placement in writing as soon as circumstances are known.  The request should 


be submitted to the Director of Educator Preparation Services for consideration by the 


Educator Preparation Leadership Team. 


At the close of the student teaching semester, the other university must transfer the 


credits back to SHSU for graduation and certification.  This transfer of credits must occur 


no later than one week before graduation.  No other procedures are acceptable. 


The candidate must meet the student teaching requirements at the other university and 


become a student of the other university for the student teaching semester.  The candidate 







is responsible for communicating and registering with the other university, and for 


transferring credit for student teaching to SHSU.  The candidate is also responsible for 


meeting all SHSU requirements for graduation and program completion (including 


submission of a Teacher Work Sample).  


2. Courses that accompany Student Teaching must be taken at SHSU. 


Policy:   Becoming a Member of the SHIPS Advisory Council 


1. School districts that wish to become part of the SHIPS Advisory Council send their request 


to the Director of Educator Preparation Services.  The SHIPS Advisory Council will 


review need, rationale, and standards in order to make a recommendation to the Educator 


Preparation Programs.  Early in the program, undergraduate candidates seeking initial 


certification are polled for their preferences for districts for student teaching, including 


districts adjacent to SHIPS partnership districts.  If there appears to be sufficient need 


and rationale, the SHIPS Advisory Council would recommend approval for field 


experiences to be held in the district, and an offer of associate membership would be 


extended. 


2. After one year as an Associate Member with successful field experiences for candidates, 


the SHIPS Advisory Council could recommend that Associate members become members 


of the SHIPS Advisory Council.  A majority of the SHIPS Advisory Council would have to 


approve the recommendation. 


 


 


 







Policy:   Communication between SHIPS partners and SHSU 


In the event of unprofessional, unethical, or illegal behavior on the part of a SHSU teacher 


candidate, direct communication by school district administration to Educator Preparation 


Services at SHSU is essential and should be reported immediately.   


Policy:   SHSU Professional Concerns Committee Procedures 


In the interest of working together for the well-being of P-12 students and SHSU teacher 


candidates, SHIPS partners may be requested to assist in addressing challenges with 


teacher candidates. Communicating and documenting concerns related to the performance 


and/or behavior of teacher candidates while in their field placements is strongly 


encouraged. Any alleged violations of the Professional Standards of the College of 


Education, the SHSU Code of Student Conduct and Discipline, and/or the Code of Ethics 


and Standard Practices for Texas. Educators will be investigated by the Professional 


Concerns Committee of the College of Education. The investigation will follow the 


procedures in section 5.61 and 5.62 of the SHSU Code of Student Conduct and Discipline 


Code.   


  







Appendix B: 


Collaborative School Partnership Agreement 


  







 


 


 


 


August 2, 2004 


 


Letter Agreement for the Sam Houston State University and Reaves Elementary Collaborative School 


Partnership 


 


 This letter sets out the understanding as to the relationship and responsibilities of both the 


Conroe Independent School District (CISD) and Sam Houston State University (SHSU) pertaining to the 


Reaves Elementary School Collaborative Partnership (CSP).  


 


 The CSP provides the opportunity for preservice teachers, student teachers, school faculty, 


university faculty, and outside observers to develop their knowledge, skills, and dispositions related to 


working with diverse students and adults. Data collected through staff development activities and through 


formal and informal research will provide new knowledge regarding professional practice, organizational 


change, and school and university collaboration. 


 


 The CSP will be governed by a ten-member advisory board known as the CSP Advisory 


Board (Board).  The Board will be made up of five representatives from Reaves Elementary 


School, including the principal, assistant principal, clinical instructor, teacher liaison, and staff 


liaison.  The Board will also consist of five representatives from SHSU College of Education.  The 


SHSU Board members will include, the chair of Reading and Special Populations Department, and 


one professor from each of the following departments: language arts, early childhood, special 


education, and bilingual.  The Board’s purpose is to establish and revise policy governing the CSP, 


develop a yearly action and data collection plan, and monitor the success of the Action/Evaluation 


Plan.  The CSP Board will be chaired by the Principal of Reaves Elementary and will meet as 


needed. .  In addition one SHSU representative will serve as the CSP Coordinator.  The duties of 


this individual are described below.   
 


 CISD through Reaves Elementary School agrees to provide and/or be responsible for the following: 


 


1. Providing a classroom designated as the SHSU CSP classroom 


2. Providing an overhead and screen for presentations/lectures 







3. Creating a climate of professionalism and collegiality that is conducive to mentoring 
preservice teachers 


 


4. Communicating with the CSP Coordinator on a regular basis 


5. Involving the CSP Coordinator in school meetings, workshops, and other functions that relate 
to the goals of the CSP 


 


6. Providing storage cupboards and book shelves for the SHSU classroom 


7. Collaborating with the Program Coordinator in writing grants that support the work of the 
CSP 


 


8. Collaborating with the Program Coordinator in the writing of a CSP biannual newsletter 
 


9. Publishing and disseminating the CSP newsletter to all CSP participants in accordance with 
CISD Board Policy 


 


10. Coordinating the placement of preservice teachers and student teachers 


11. Providing a Clinical Instructor who will: 


a. Collaborate with the CSP Coordinator in presenting workshops for mentor teachers 
b. Act as a liaison between Reaves teachers and SHSU faculty 
c. Provide feedback to preservice teachers 
d. Demonstrate model lessons 


12. Providing mentors who will: 


a. Model best teaching practices 
b. Attend mentoring workshops offered by SHSU 
c. Provide feedback to preservice teachers (written and oral) 
d. Allocate time to conference with preservice teachers and instructors 
e. Have model classrooms open for observation to preservice teachers 


 


SHSU agrees to provide and/or be responsible for the following: 


 


1. Providing the following items for the SHSU classroom: presentation station which includes a 
computer, monitor, projector, and VCR; tables and chairs; filing cabinets, and; teacher desk 
and chair 
 


2. Providing graduate program advisement for teachers and administrators 


3. Providing a CSP Coordinator who: 







a. Is responsible for the overall functioning of the CSP and coordination of the CSP supplies 
and materials.   


b. Maintains a CSP database including student achievement data from research studies 
 


c. Coordinates CSP data collection and evaluation. 


d. Coordinates professional development activities for Reaves and SHSU faculty (workshops, 
inquiry groups, action research, conferences, school improvement, etc.) to facilitate 
simultaneous renewal 


 


e. Manages logistics associated with CSP training/meetings 


f. Visits CSP on a regular basis and provides support for university field-based instructors, 
coordinators, graduate assistants, and student teachers. 


 


g. Works with mentor teachers to refine mentoring skills and facilitates an ongoing 
mentoring inquiry group. 


 


h. Provides ongoing support to mentor teachers 


i. Maintains a calendar of events and important dates and distributes to all CSP participants 
 


j. Collaborates with Reaves in the writing of the CSP newsletter 


k. Publishes a CSP brochure 


l. Collaborates with Reaves in the writing of grants to provide additional CSP funding 
 


m. Attends/participates in Reaves faculty meetings 


 


By signing this letter agreement, the parties agree to perform the duties and responsibilities as 


outlined in this letter. 


 


Signed and Agreed to this ______ day of ____________________, 2004. 


Conroe Independent School District   Sam Houston State University 


_____________________________   _________________________ 


Signature      Signature 


_____________________________   _________________________ 


Name and Title     Name and Title 





Exhibit 3.4.a: Examples of Collaborative Activities




Exhibit 2.4.b 


Admission criteria and data from key assessments used for entry to programs 


Admissions Criteria for Initial Candidates 


The Educator Preparation Program (EPP) oversees the recruitment and admission of initial 
candidates in teacher preparation programs.  Admissions criteria for initial candidates include: 


• Candidates must have an overall GPA and major GPA of 2.75 or greater. 
• Candidates must have grades of “A”, “B” or “C” in all major coursework required for 


teaching field and certification.  This includes all courses work at SHSU or another  
institution. 


• The candidate’s criminal history must be checked and passed. 


In the fall 2014 semester, the Texas Education Agency (TEA) announced an impending update 
to admissions criteria for teacher preparation programs in the State of Texas.  Programs will be 
required to include an entrance interview of candidates.  The SHSU EPP is piloting a video-
based process for assessing candidates’ entry-level abilities.  Faculty have met to develop a draft 
rubric and interview questions for a pilot.  The pilot is currently underway as of report   
submission.  The new interview procedure will be a foundational element of the Unit Assessment 
System and will increase the unit’s ability to measure initial candidate growth over time. 


Data from Key Entry Assessments of Initial Candidates 


The primary data point for entry-level admissions is the candidate’s undergraduate GPA at the 
point of admission into the program.  The average GPA of the 627 accepted initial candidates in 
academic year 2013-2014 was 3.12.  Standards are set to exclude students with grades lower than 
Cs in major coursework or with notifications on criminal history.  Thus, no candidates had these 
indicators. 


Admissions Criteria for Advanced Candidates 


The SHSU Graduate Catalog outlines the institution’s graduate-level admissions standards.  
Candidates must complete an application for admission, which contains basic information and 
program-specific questions as developed by program faculty.  Candidates must also submit an 
official transcript for analysis in admissions.  Finally, the university requires satisfactory 
performance on one of five graduate admissions exams [The Graduate Record Examination 
(GRE), Graduate Management Admission Test (GMAT), Miller Analogies Test (MAT), Test of 
English as a Foreign Language (TOEFL), and International English Language Testing System 
(IELTS)].  Most programs in the unit require the GRE. 


Given the specialized nature of graduate programs, programs may also include additional 
admissions standards or requirements and many do.  For example, the Doctoral Program in 
Educational Leadership requires candidates to perform satisfactorily on an assessment of written 
work.  This admissions requirement is in addition to the basic institutional graduate-level 
admissions standards.  A listing of program admissions standards is available at 



http://www.shsu.edu/graduate-catalog/2013-2015/admission.html





http://www.shsu.edu/graduate-catalog/2013-2015/degrees-offered.html.  Assessment data from 
these programs will be available during the site visit.  In 2014, the average GRE score of 
advanced candidates was 152 for quantitative reasoning and 154 for verbal reasoning, both of 
which are above nation-wide educational programs’ averages of 149 and 151, respectively. 



http://www.shsu.edu/graduate-catalog/2013-2015/degrees-offered.html



Exhibit 2.4.b: 2.4.b: Admission criteria and entry data




Exhibit 2.4.c 


Policies, procedures, and practices for ensuring that key assessments of candidate 
performance and evaluations of program quality and unit operations are fair, accurate, 


consistent, and free of bias 


The Unit Assessment System is the chosen method of assessing candidate performance and 
offering feedback to candidates on their performance.  The accuracy, fairness, and consistency of 
several assessments have been routinely reviewed by the Assessment Committee and, if needed, 
improvements to the system are recommended.  Attachments in Standard 2 contain a 
Compilation of Assessment Committee Minutes which contains references to the ways in which 
the Unit Assessment System is regularly reviewed.  Additionally, two examples of these reviews 
are worth noting. 


First, the Teacher Work Sample sub-committee of the Assessment Committee, currently chaired 
by Dr. Victoria Hollas, has met to review the procedures of the TWS assessment process.  Two 
or more reviewers are required to review TWS submissions, a procedure that advances the 
validity of the TWS process.  However, the TWS sub-committee recommended a review of inter-
rater reliability.  The Center for Accreditation and Assessment staff supported this request and 
reported that in two of every three reviews, multiple raters have arrived at the same ratings of 
candidates’ TWS entries.  Therefore, the TWS committee has recommended TWS scoring be 
conducted by one reviewer who, if difficulty is experienced, seeks guidance from a second 
reviewer.  This new procedure will be piloted in the spring 2015 semester.  The purpose of this 
suggested change is to reduce the burden on reviewers and return TWS feedback to candidates in 
a more timely matter. 


Second, a sub-committee of the Assessment Committee has been convened to review the 
Dispositions and Diversity Proficiencies for advanced level programs.  The group of faculty have 
called themselves the Principles of Inclusion and Equity (PIE) committee and, as of the point of 
report submission, are currently in the midst of reviewing advanced levels DDP statements to 
ensure they are comprehensive and inclusive of all forms of diversity the unit’s faculty desire.  
The PIE committee will continue its work throughout the fall 2015 semester, but will be 
available to discuss how their work has progressed during the site visit.  This review will ensure 
that current, relevant, far-reaching principles are found throughout the curriculum.   


These practices are examples of the larger institutional contexts that ensure that policies are 
reviewed every two years and that the fairness of evaluative techniques is examined through the 
SHSU faculty senate and administrative offices. 





Exhibit 2.4.c: Policies pertaining to fairness, accuracy, and consistency




Exhibit 2.4.d 


Policies, procedures, and practices for ensuring that data are regularly collected, compiled, 
aggregated, summarized, analyzed, and used for continuous improvement 


The Center for Accreditation and Assessment is the primary administrative unit responsible for 
the management of the Unit Assessment System and collection, management, analysis, and 
summary of data.  Faculty in the unit are vital to the success of the Unit Assessment System, 
providing reviews of candidate performance, guidance on the improvement of the system, and 
requests for data.  The Center has adopted a philosophy that assessment should be “faculty led 
and administratively supported.”  Thus, faculty request data to govern and develop their 
programs.  The Center supports these requests in any means possible.  As such, faculty are 
primarily responsible for the use of data and the improvement of the unit through evidence 
based-recommendations to the College’s Executive Council or other appropriate bodies. 


To ensure that data are routinely collected the Center has developed and adheres to the Unit 
Assessment System Data Management Schedule for initial and advanced programs (See 
Appendices A and B, respectively).  This schedule documents the type of data collected, details 
about the assessment, a timeline for dissemination, and the units and groups responsible for 
collecting and analyzing data. 


The Assessment Committee and Executive Council collaborate to enact changes based upon data 
from the Unit Assessment System.  Attachments in Standard 2 of the Institutional Report include 
a Compilation of Assessment Committee Meeting Minutes, documenting how assessment data 
have been used to make improvements.  This demonstrates the unit’s commitment to using 
assessment data for valid evidence-based change.  The translation of data into reasonable 
changes is a strength of the unit’s approach to assessment; a strength documented in the 
Assessment Committee meeting minutes. 


  



http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/unit-assessment-system/unit-assessment-system-matrix.html





Appendix A: 


Assessment System Data Schedule - Initial Programs







Key Assessments Inventory and Data Management Schedule 


 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


Graduate/Employer  
Survey 


Unit-Trend Data Follow up survey 
mailed to initial prep 
graduates and 
employers 


Spring -every third 
year 


Fall-every third year  Educator Preparation 
Advisory Council 


 Assessment/ST 1, 2 
Committee 


 SHIPS members 


 Departments 


 Website 


Evaluation of the 
Educator 
Preparation 
Program 
(elementary and 
secondary versions)   


Unit-Trend Data Completed by 
candidates at the end 
of the program 


Each semester Fall, every year  Educator Preparation 
Advisory Council 


 Assessment /ST 1, 2 
Committee   


 Departments 


 Website 


       


Evaluation of the 
Educator  
Preparation  
Program 
(elementary and 
secondary versions)    


Program-Trend Data Completed by 
candidates at the end 
of the program 


Each semester Fall, every year  Educator Preparation 
Service Staff 


 Educator Preparation 
Advisory Council 


 Departments 


 Assessment/ ST 1, 2 
Committee 


 Website 


Form A- Professional 
Development 
Appraisal System 
(adapted form)-
aligned with Texas 
Proficiencies for 
Learner-Centered 
Instruction.  


Unit-Trend Data Performance-based 
assessments 
completed by the 
University Supervisor 
twice in each student 
teaching placement. 
Scored as three 
formative and one 
summative 


Each semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 







Key Assessments Inventory and Data Management Schedule 


assessment. 


Form A- Professional 
Development 
Appraisal System 
(adapted form)-
aligned with Texas 
Proficiencies for 
Learner-Centered 
Instruction and 
program standards. 


Program-Trend Data Performance-based 
assessments 
completed by the 
University Supervisor 
twice in each 
placement. Scored as 
three formative and 
one summative 
assessment. 


Each semester Fall, every year 


Education Preparation 
Advisory Council       
( specific to content) 


Assessment/ST 1, 2  
Committee 


COE Departments 


Teacher Work 
Sample 


Unit Capstone assessment 
designed to measure 
candidate effect on 
K-12 student 
learning, completed 
during the first 
placement in student 
teaching 


Each semester Fall, every year SHIPS members 


Education Preparation 
Advisory Council  


Assessment/ST 1, 2  
Committee 


Departments 


Website 


Teacher Work 
Sample 


Program Capstone assessment 
designed to measure 
candidate effect on 
K-12 student 
learning, completed 
during the first 
placement in student 
teaching 


Each semester Each semester Education Preparation 
Advisory Council 
(specific to content) 


Assessment/ST 1, 2  
Committee 


Departments 


TExES Content 
Examination 


Unit ASEP Summary, 
Demographic and All 
Tests Report 


Annually  in February Fall, every year SHIPS members 


Education Preparation 
Advisory Council  


Assessment/ST 1, 2  
Committee 







Key Assessments Inventory and Data Management Schedule 


Departments 


Website 


TExES Pedagogy and 
Professional 
Responsibility 
Examination 


Unit ASEP Summary, 
Demographic and All 
Tests Report 


Annually  in 
February 


Fall, every year SHIPS members 


Education Preparation 
Advisory Council  


Assessment/ST 1, 2  
Committee 


Departments 


Website 


TExES Content 
Examination 


Program ASEP  in  February 


CAT Monthly 
P&P-4-5 Times per 
year 


March, every year 


30 days after P & P 
administration date 


Ed Prep Advisory 
Council (specific to 
content) 


Assessment/ ST 1,2 
Committee 


Departments 


TExES Pedagogy and 
Professional 
Responsibility 
Examination 


Program ASEP  in  February 


CAT Monthly 
P&P-4-5 Times per 
year 


March, every year 


30 days after P & P 
administration date 


Ed Prep Advisory 
Council (specific to 
content) 


Assessment/ ST 1,2 
Committee 


Departments 


Form D-Dispositions, 
PPR and Technology 
Standards 


Unit Trend Data External evaluation 
of candidate mastery 
of SHSU Dispositions 
Standards, Texas 
Skills Standards for 
PPR, Texas Standards 
for Technology. 
Completed by the 
classroom mentor 
teacher and the 
University Supervisor 
during Student 


Every semester Fall, every year SHIPS members 


Education Preparation 
Advisory Council  


Assessment/ST 1, 2  
Committee 


Departments 


Website 







Key Assessments Inventory and Data Management Schedule 


 


Teaching. 


Form D-Dispositions, 
PPR and Technology 
Standards 


Program-Trend Data External evaluation 
of candidate mastery 
of SHSU Dispositions 
Standards, Texas 
Skills Standards for 
PPR, Texas Standards 
for Technology. 
Completed by the 
classroom mentor 
teacher and the 
University Supervisor 
during Student 
Teaching. 


Every semester Fall, every year  Education Preparation 
Advisory Council 
(specific to content) 


 Assessment/ST 1, 2  
Committee 


 Departments 
 


Instructional 
Planning Assessment 


Unit-Trend Data Completed during 
the Content Methods 
Block, evaluated by 
faculty 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Instructional 
Planning Assessment 


Program-Trend Data Completed during 
the Content Methods 
Block, evaluated by 
faculty 


Every semester Fall, every year  Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


Guided Reading 
Lesson Plan 


Unit-Trend Data Benchmark 
Assessment 
completed in RDG 
370, evaluated by 
faculty 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 







Key Assessments Inventory and Data Management Schedule 


Case Study Unit-Trend Data Benchmark 
Assessment 
completed in RDG 
380, evaluated by 
faculty 


Every semester Fall, every year SHIPS members 


Education Preparation 
Advisory Council  


Assessment/ST 1, 2  
Committee 


Departments 


Website 


Writing Process 
Lesson Plan 


Unit-Trend Data Benchmark 
assessment 
ompleted in RDG 
390, evaluated by 
faculty,  


Every semester Fall, every year SHIPS members 


Education Preparation 
Advisory Council  


Assessment/ ST 1, 2  
Committee 


Departments 


Website 


Guided Reading 
Lesson Plan 


Program-Trend Data Benchmark 
Assessment 
completed in RDG 
370, evaluated by 
faculty 


Every semester Every semester Assessment/ST 1, 2 
Committee 


Departments 


Case Study Program-Trend Data Benchmark 
Assessment 
completed in RDG 
380, evaluated by 
faculty 


Every semester Every semester Assessment/ST 1, 2 
Committee 


Departments 


Writing Process 
Lesson Plan 


Program-Trend Data Benchmark 
assessment 
completed in RDG 
390, evaluated by 
faculty, 


Every semester Every semester Assessment/ST 1, 2 
Committee 


Departments 


Guided Reading 
Lesson Plan 


Individual Student 
Data 


Benchmark 
Assessment 
completed in RDG 
370, evaluated by 


Every semester Every semester Departments 







Key Assessments Inventory and Data Management Schedule 


faculty 


Case Study Individual Student 
Data 


Benchmark 
Assessment 
completed in RDG 
380, evaluated by 
faculty 


Every semester Every semester  Departments 


Writing Process 
Lesson Plan 


Individual Student 
Data 


Benchmark 
assessment 
completed in RDG 
390, evaluated by 
faculty, 


Every semester Every semester Departments 


Oral 
Communications 
Assessment-My Life 
Project 


Unit-Admission 
Requirement 


Assessment of oral 
communication skills, 
evaluated by faculty 
in SED/EED 374 


Every semester SHIPS members 


Education Preparation 
Advisory Council  


Assessment/ST 1, 2  
Committee 


Departments 


Website 


Oral 
Communications 
Assessment-My Life 
Project 


Program-Trend Data Assessment of oral 
communication skills, 
evaluated by faculty 
in SED/EED 374 


Every semester Every semester Education Preparation 
Advisory Council  


Assessment/ST 1, 2  
Committee 


Departments 


Oral 
Communications 
Assessment-My Life 
Project 


Student-Admission 
Requirement 


Assessment of oral 
communication skills, 
evaluated by faculty 
in SED/EED 374 


EED/SED 374 Every semester Ed Prep Services Staff 


Student 


Dispositions Self 
Report-Emerging 


Unit –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to the 


Every semester Fall, every year SHIPS members 


Education Preparation 
Advisory Council  


Assessment/ST 1, 2  
Committee 


Departments 







Key Assessments Inventory and Data Management Schedule 


 


Methods Block.   Website 


Dispositions Self-
Report-Novice 


Unit –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to Literacy 
Methods.  


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Dispositions Self 
Report-Emerging 


Program –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to the 
Methods Block. 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Dispositions Self-
Report-Novice 


Program –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to Literacy 
Methods. 


Every semester Fall, every year  Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 
 


Dispositions Self 
Report-Emerging 


Individual Student  
Data 


Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to the 
Methods Block. 


Every semester Every semester   Department of C & I 


Dispositions Self-
Report-Novice 


Individual Student 
Data 


Student Self-report 
and faculty 
evaluation of 
supporting evidence. 


Every semester Every semester   Department of LLSP 







Key Assessments Inventory and Data Management Schedule 


Required for 
entrance to Literacy 
Methods. 
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 Assessment System Data Schedule- Advanced Programs 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


Graduate/Employer  
Survey 


Unit-Trend Data Follow up survey e-
mailed to graduates 
and employers 


Spring -every year Fall, every year  COE Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


       


Graduate/Employer  
Survey 


Program-Trend 
Data 


Follow up survey e-
mailed to graduates 
and employers 


Spring -every year Fall, every year  COE Leadership 
Team 


 SHIPS members 


 Departments 


       


COE Services and 
Operations Survey   


Unit-Trend Data Completed by 
candidates at the 
end of the program 


Each semester Fall, every year  COE Leadership 
Team 


 SHIPS members 


 Educator 
Preparation Service 
Staff 


 Assessment 
Committee  


 Departments 


       


COE Services and 
Operations Survey   


Program-Trend 
Data 


Completed by 
candidates at the 
end of the program 


Each semester Fall, every year  COE Leadership 
Team 


 Departments 


       


TExES Certification 
Examination 


Unit-Trend Data ASEP Summary, 
Demographic and 
All Tests Report 
 


Annually  in 
February 
 
 
 


Fall, every year 
 
 


 COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


      


TExES Certification 
Examination 


Program Trend 
Data 


 ASEP  in  February 
 
CAT Monthly 
P&P-4-5 Times per 
year 


March, every year - 
initial results for  
prior  year 
completer cohort & 
final results of  the 
preceding cohort. 
 
30 days after P & P 
administration date  
30 days after P & P 
administration date 


 COE  Leadership 
Team 
  


 Departments 
 


      


Dispositions/ 
Diversity 
Proficiency Profile 


Unit -Trend Data Faculty evaluation 
of candidate 
mastery of SHSU 
Dispositions and 
Diversity 
Proficiencies. 


Every semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment/ 
Committee  


 Departments 


      


Dispositions/ 
Diversity 
Proficiency Profile 


Program-Trend 
Data 


Faculty evaluation 


of candidate 


mastery of SHSU 


Dispositions and 


Diversity 


Proficiencies 


Every semester Fall, every year  COE  Leadership 
Team 


 Departments 


      


Content Measures 
#2 , #6, #7 and/or  #8 


Unit Varies across Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


programs  Assessment/ 
Committee  


 Departments 


      


Content Measures 
#2 , #6, #7 and/or  #8 


Program Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Departments 


      


Planning #3 Unit Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment/ 
Committee  


 Departments 


      


Planning #3 Program Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 Departments 


      


Clinical Practice #4 Unit Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment/ 
Committee  


 Departments 


       







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


Clinical Practice #4 Program Varies across 


programs 


Each semester Fall, every year   


      


Effect on P-12 
Student Learning #5 


Unit  Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


      


Effect on P-12 
Student Learning #5 


Program Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 Departments 


      


Undergraduate GPA Unit Trend Data Required at entry Each semester –
from IRA 


Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


      


Undergraduate GPA Program Trend 
Data 


Required at entry Each semester –
from IRA 


Each semester  COE  Leadership 
Team 


 Departments 


       


GRE Score Unit Required at entry Each semester –
from IRA 


Fall, every year  COE  Leadership 
Team 


 SHIPS members 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


 Assessment 
Committee  


 Departments 


       


GRE Score Program Required at entry Each semester –
from IRA 


Fall, every year  COE  Leadership 
Team 


 Departments 


       


Graduate School 
GPA 


Unit Monitored at 
transition points 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


       


Graduate School 
GPA 


Program Monitored at 
transition points 


Each semester Each semester  COE  Leadership 
Team 


 Departments 
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Exhibit 2.4.d: Policies for assessment regularity




Exhibit 2.4.e 


Policies, procedures and practices for managing candidate complaints  


Candidate complaints are governed by Academic Policy 900823: Academic Grievance 
Procedures for Students.   This policy (See Appendix A) covers student complains about grades, 
absences or tardiness, suspensions, alleged instructor unprofessional conduct, or graduation 
requirements. Candidates are to initiate their compliant with their instructor.  If the resulting 
discussion is unsatisfactory, the candidate may appeal to the department chair of the respective 
academic department.  If a complaint is still not resolved, the candidate can appeal the chair’s 
decision to the College Dean, whose decision is final.  The Dean’s office maintains a record of 
all appeals at the department and college level to ensure equitable, fair administration of 
programs. 


Regarding candidate complaints of grades, the College calls upon the services of faculty and 
students on the Academic Review Panel, chaired by Professor Rick Bruhn from the Department 
of Counselor Education and comprised of faculty and students.  This committee reviews all 
aspects of a candidate’s compliant with all parties involved in a grade dispute.  The Committee 
can recommend a number of courses of action ranging from no action (i.e. a grade is not 
changed), retaking a course or assignment, or revising a course grade, in rare instances.  This 
committee is a standing committee, per Academic Policy 900823: Academic Grievance 
Procedures for Students. 


 


The College also employs a Professional Concerns Committee, populated by faculty and 
students.  The purpose of this committee is to determine if candidates can be advised as to the 
development of a growth plan to succeed in an educational career and their academic program.  
Candidates with specific dispositions that may be less than desired in education are referred to 
the Professional Concerns Committee for a review of the candidates’ disposition.  The committee 
attempts to develop a growth plan for candidates.  However, if necessary, the Professional 
Concerns Committee, has the authority to recommend removal of candidates from an academic 
program.  Candidates’ rights when engaging the Professional Concerns Committee are offered in 
Appendix B: Student Rights- Professional Concerns Committee.  The committee is comprised of 
faculty and students. 


  



http://www.shsu.edu/dept/academic-affairs/documents/aps/students/900823_001.pdf

http://www.shsu.edu/dept/academic-affairs/documents/aps/students/900823_001.pdf

http://www.shsu.edu/dept/academic-affairs/documents/aps/students/900823_001.pdf

http://www.shsu.edu/dept/academic-affairs/documents/aps/students/900823_001.pdf





Appendix A: 


Academic Grievance Procedures for Students, Policy 900823 


 







Sam Houston State University 
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Academic Grievance Procedures for Students 
Page 1 of 4


Revised January 26, 2006 
 
 
1. PURPOSE 
 
 The purpose of this academic policy statement is to provide for the resolution of 


student academic grievances in a prompt and equitable manner. 
 
2. GENERAL 
 
 2.01 Under the provisions of this policy, academic grievances include disputes over: 
 
  a. Course grades 
  b. Unauthorized class absences or tardiness 
  c. Suspension for academic deficiency 
  d. An instructor’s alleged unprofessional conduct related to academic matters 
  e. Graduate comprehensive and oral examinations 
  f. Theses and dissertations 
 
 2.02 If the dispute is determined to be based upon professional judgment, the 


aggrieved student is entitled to have, as appropriate and in turn, the 
department/school chair, College Academic Review Panel, academic dean, 
Dean of Graduate Studies (for graduate student issues), and Provost and Vice 
President for Academic Affairs form an opinion about the dispute and so advise 
the individual(s) involved.  After considering the advice provided by any or all 
of the administrators participating in hearing the grievance, the individual(s) 
involved in the dispute shall retain the academic freedom to decline to change 
the original judgment in the matter. 


 
 2.03 Allegations of student misconduct, as defined in paragraph 5.2, Chapter VI of 


the Rules and Regulations, Board of Regents, The Texas State University 
System, and Sam Houston State University Student Guidelines, published by the 
Dean of Students’ Office will be referred to the Dean of Students’ Office for 
necessary action. 


 
 2.04 Allegations, questions, or appeals involving academic dishonesty, i.e., cheating, 


plagiarism, collusion, and/or abuse of resource materials, will be processed in 
accordance with the procedures set forth in Academic Policy Statement 810213, 
“Procedures in Cases of Academic Dishonesty.” 


 
 2.05 If, in turn, the department/school chair, College Academic Review Panel, 


academic dean, Dean of Graduate Studies (for graduate student issues), or 
Provost and Vice President for Academic Affairs finds that a disputed action 
conflicts with federal or state law, university, college, or departmental policy, or 
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with an instructor’s stated class policy, a decision should be rendered in favor of 
the aggrieved student. 


 
3. COLLEGE ACADEMIC REVIEW PANEL 
 
 3.01 There shall be in each college a Standing College Academic Review Panel.  The 


members of the panel shall be chosen by procedures established by the college 
dean.  The panel will consist of three faculty members and two student 
members.  The chair of the panel will be selected from the panel members by 
the appointees to the panel.  A department/school chair or any party to the 
appeal being heard may not serve on the panel.  At least two faculty members 
and at least one student member must be present for action to be taken. 


 
 3.02 The Academic Review Panel will be involved in an alleged grievance only after 


the normal procedures outlined in paragraph 4.01.a and 4.01.b below have been 
exhausted. 


 
 3.03 The Academic Review Panel will hear only appeals involving disputes over 


those matters set forth in paragraph 2.01.a through 2.01.f of this policy.  
Appeals regarding university/college degree requirements, student misconduct, 
or academic dishonesty will not be addressed by the panel. 


 
4. PROCEDURES 
 
 4.01 The following steps are to be followed in pursuing an academic grievance or an 


appeal of suspension for academic deficiency (a grade point average below 
2.00): 


 
  a. In the event of an academic grievance, the student must first appeal to 


his/her instructor or committee chair for a resolution of the matter and must 
do so in writing and within thirty days following the final course exam for 
the semester or summer session during which the dispute arises.  (If the 
grievance involves a suspension for academic deficiency, the student 
appeals directly to the appropriate academic dean.) 


 
  b. If an academic grievance is not satisfactorily resolved with the instructor or 


committee chair, the student may appeal to the chair of the academic 
department/school in which the complaint or dispute is centered.  The 
student appealing must provide a written summary of the pertinent issues 
of the grievance.  In addition, a student may include other faculty or staff 
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members or any other informed individual who might act as advocates in 
support of his/her appeal. 


 
  c. If the student remains aggrieved after an appeal to the chair of the 


department/school, the student may forward the written appeal (plus any 
other additional material) to the college dean in whose college the dispute 
arose with a request to have the case heard by the College Academic 
Review Panel.  Within fifteen working days of receiving the appeal, the 
Panel will investigate the alleged grievance and present such findings and 
recommendations as the Panel finds appropriate as soon as possible to the 
grievant and to other relevant parties, including the department/school 
chair and the faculty member(s) against whom the grievance is directed.  
During the panel hearing(s), all parties involved in the original grievance 
will be invited to appear before the Panel.  The grievant may request either 
oral or written statements from advocates.  The inclusion of these 
statements at the hearing(s) will be at the discretion of the Panel.  Under no 
circumstances will advocates be permitted to directly question or cross-
examine any person who is involved in the grievance.  Legal counsel, if 
included by the grievant, may act only in an advisory capacity and may not 
be a directly active participant in the proceedings. 


 
  d. If a resolution of an academic grievance by the Review Panel is not 


accepted, the student may request in writing that the grievance be 
forwarded to the college dean in whose college the dispute arose for review 
and adjudication.  The dean will receive all documents pertaining to the 
dispute from the academic Review Panel and the dean will inform the 
student, the instructor, and/or the committee chair, and the administrators 
participating in the appeals process of the decision and the disposition of 
the matter within fifteen working days of receipt of the appeal.  The dean’s 
decision is final. 


 
 
 


   APPROVED:  /signed/ 
    James F. Gaertner, President 


 
    DATE:  04/25/06  
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CERTIFICATION STATEMENT 


 
This academic policy statement (APS) has been approved by the reviewer(s) listed below 
and represents Sam Houston State University’s Division of Academic Affairs’ APS from 
the date of this document until superseded. 
 
Original Date: August 23, 1990 Review Cycle: October, ENY* 
Reviewer(s): Academic Policy Council  Review Date: October 1, 2008 
   
 
Approved:   /signed/   Date:  04/25/06  
  David E. Payne 
  Provost and Vice President 
  for Academic Affairs 
 
*ENY = Even Numbered Year 







Appendix B: 


Student Rights Professional Concerns Committee 


The Professional Concerns Committee represents the faculty and administration of the 


Educator Preparation programs of the College of Education for the purpose of providing 


feedback regarding student dispositions to candidates and to develop recommendations for action 


of the College administration and/ or the University administration, when required. This 


committee provides guidance to candidates and on occasion requires a hearing for candidates 


with professional dispositions concerns. The committee is a standing committee in the College of 


Education and is composed of representative faculty from the Educator Preparation programs 


across the University.  The Professional Concerns Committee of the College of Education will 


investigate alleged violations of the Professional Standards of the College of Education or the 


Code of Student Conduct and Discipline, following the procedures in section 5.61 and 5.62 of 


that Code. 


During the investigation of an allegation, if the student is available, the committee will give the 


student an opportunity to explain the incident. If the committee concludes that the student has 


violated a System or component policy, the committee will determine (but not assess) an 


appropriate disciplinary penalty.  


1. The committee will discuss its findings and determination of an appropriate penalty 


with the student, if the student is available, and will give the student an opportunity 


either to accept or reject the committee’s decision.  


2. If the student accepts the committee’s decision, the student will so indicate in writing 


and waive his or her right to a hearing. The committee may then recommend to the 


Dean of the College or the appropriate administrator that the disciplinary penalty be 


assessed. 


3. If the student does not accept the committee’s decision or does not waive his or her 


right to a hearing, a disciplinary hearing will be scheduled by the Dean of Students in 


accordance with Subsections 5.7 and 5.10 of the Student Code of Conduct and 


Discipline. 


If the student does not execute a written waiver of the hearing process, then the committee 


chair shall prepare a written statement of the professional concern(s) and of the evidence 







supporting such concerns, including a list of witnesses and a brief summary of the testimony 


to be given by each and shall send a notification of such charges and statement to the Dean of 


Students  and to the candidate by certified mail, return receipt requested, addressed to the 


address appearing in the Registrar’s records, or shall hand deliver said document with the 


student signing a receipt.   







 


1. The following rights apply to a student who is referred for action to the Professional 
Concerns Committee by the College of Education administration, faculty or staff, a 
University Student Teaching Supervisor or a school district employee at a field experience 
site.   


a. Right to be informed in writing of all concerns before any hearing may proceed. 


b. Right to waive the notice of referral, 


c. Right to reasonable access to the hearing files, which shall be maintained by the 


Professional Concerns Committee chairperson, 


d. Right to be accompanied by a counselor or advisor who may advise the student 


privately outside the meeting area.  Such a counselor or advisor may not attend the 


hearing or appear in lieu of the student.  


e. Right to review evidence used in disciplinary action against him. 


f. Right to appeal the decision through the appropriate University channels. However, 


neither party may appeal if the committee determines that the concerns about the 


candidate’s professionalism are true, but the only punishment assessed is verbal or 


written warning or disciplinary probation. 


2. A student may not be expelled or suspended prior to an administrative interview by Dean of 
Students.  However, when the presence of a student on campus poses continuing danger to 
persons or property or presents an ongoing threat of disrupting the academic process on the 
University campus or a public or private school field experience site, an interim suspension 
may be imposed.  A hearing or administrative interview by the Professional Concerns 
Committee or the Dean of Students will be scheduled as soon thereafter as practicable.  
 


3. The above stated list of rights is not necessarily exhaustive; and, the student is advised to 
consult the Code of Student Conduct and the Rules and Regulations of the Board of Regents, 
Texas State University System for an unabridged enumeration of his or her rights.  
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Exhibit 2.4.e: Management of Candidate Complaints




Exhibit 2.4.f 


File of candidate complaints and the unit's responses and resolutions (This information 
should be available during the onsite visit) 


The College of Education Dean’s office maintains records of all candidates’ complaints at the 
department and college levels.  Broad, non-candidate-identifying reports from the College, 
departments, and Professional Concerns Committee are included in this exhibit below.  As 
permissible, details of candidate complaints will be available during the site visit.   


As stated in Exhibit 2.4.e, the College of Education Dean’s office tracks candidate complaints to 
ensure the fair, equitable administration of programs. 


See Appendix A: College Complaint Log Since Spring 2014 and Appendix B: Professional 
Concerns Committee Complaint Log. 


  







Appendix A:  


College Complaint Log Since Spring 2014 







Date 


Complaint 


Filed


Formal Complaint 


Source


Brief description of 


Complaint


Department Receiving 


Complaint
Description of Resolution and Process Followed


3/18/2014 Letter sent to the 


College of Education 


Dean's office


Student not certified 


to teach


College of Education Dean's 


Office


The Deans office received a letter dated 3-10-14 describing obvious concerns from professors he had for class over the years.  


The letter was unclear as to what exactly the student was appealing, but did reference that he was seeking legal action.  The 


Dean responded to the student on 3-18-14, and explained since the student was seeking legal action, that he (the Dean) was 


forwarding the letter and documentation to the Office of Legal Council.  3-18-14, the Dean forwarded all documentation to the 


Office of Legal Council.    We received a letter dated 3-24-14 from the student stating that he had received the last letter and 


that he would contact the Office of Legal Council as well.  No documentation was sent in until the Vice Provost's office received 


a letter dated 11-10-14 from the student.  The letter requested the Vice Provost to look into instances in the College of 


Education, but mentioned many professors who havent been employed in years and some that are not living.  Ultimately, the 


appeal or concern of the student is because he did not receive a teaching certificate.  The Vice Provost sent a letter to the 


student dated 3-19-14 stating our staff made the professional judgment that he (student) was not qualified to be certified to 


teach, and it was inappropriate for the him (Vice Provost) to suggest that their judgement was at fault.  Copies of the letter was 


forwarded to the Dean's office for their file.  


5/27/2014 Grievance form sent 


to the Dean of 


Students office


Grade appeal and 


difficulty with 


Professor and Chair


Curriculum and Instruction The candidate appealed to the Dean of Students office on 5-27-14 on the grounds of flawed grading on behalf of an instructor.  


The Grievance form was forwarded to the College of Education Dean's office on 5-27-14.  On 5-27-14, the Assistant to the Dean 


contacted the student to ask if the candidate had been in contact with the professor since the grievance was to challenge the 


grade she received in a class.  The candidate responded back on 5-28-14 and said that she had been in contact with the 


professor and the Chair and that the appeal was denied to change her grade.  The Dean contacted the Academic Review Panel 


(ARP) Chair, Dr. Rick Bruhn to call an ARP committee meeting to discuss the appeal.  7-7-14, the ARP Committee met with all 


parties (student/faculty/chair) to hear both sides.  The decision was to change the grade from an "F" to a "C".    The ARP 


committee did not find any unprofessional or unethical behavior on the part of the professor.  The student was notified on 7-7-


14 of the decision from the committee.  The grade was changed from an "F" to a "C" on 7-7-14.


10/19/2014 Email sent to the 


College of Education 


Dean'soffice


Appealing the 


termination from 


Graduate School 


because of academic 


dishonesty.


Language, Literacy and 


Special Populations 


Department


The Deans office received a letter dated 10-19-14 from the student asking to be allowed back in the program.  The Dean 


contacted the Chair of the Academic Review Panel (ARP) on 11-4-14 and asked for the committee to convene to review the 


students' appeal.  A letter dated 11-20-14 from the Chair of the ARP was sent to the Dean stating that the ARP committee had 


met with all parties involved (Student and Professors) and determined that the Students appeal be denied.  11-24-14, the 


Dean's office sent a letter to the student notifying her of the decision to deny her appeal.  


1/14/2015 Student emailed the 


Dean of the College 


of Education


Grade appeal Curriculum and Instruction The candidate appealed to the Dean of the College of Education on 1-14-15 via email.  The candidate forwarded the same 


previous email to the Assistant to the Dean on 1-16-15.  The Assistant to the Dean forwarded the email to the Dean asking if 


she (Assistant to the Dean) should contact the Chair of the Academic Review Panel (ARP).  On 1-20-15, the Dean forwarded the 


students appeal and documentation to the ARP Chair asking him to convene a committee to consider the students appeal.  On 


1-21-15, the student forwarded all the documentation (emails she had received to support the appeals case) to the Assistant to 


the Dean.  On 1-21-15, the Assistant to the Dean forwarded all the documentation she had just received that day to the Dean 


and the ARP Chair.  On 1-28-15, the ARP Chair called to confirm the students email address that should be on file.   The 


Assistant to the Dean forwarded the ARP Chair the email address that the student had been using.  On 1-28-15, the ARP Chair 


sent the Assistant to the Dean an email (for the file) stating that he had been in contact with the student.  On 2-3-15, the ARP 


committee met with all parties involved in the Appeals Case including the student, faculty member and the Chair of the 


department.  The recommendation from the ARP committee to deny the request to change the grade from an "F" to a "D".  


The Dean contacted the student on 2-4-15 to notify her of the decision that the grade appeal was denied.  The Dean sent an 


email to the student on 2-5-15 notifying her appeal was denied. 







Appendix B: 


Professional Concerns Committee Complaint Log. 







PROFESSIONAL CONCERNS 9/1/13 THROUGH 8/31/14


Alleged Conduct Committee Meeting and Resolution
1.  Unprofessional behavior on campus  Candidate did not attend PCC meeting and withdrew from the University


2.  Performance in Methods placement Committee allowed candidate to retake Content Methods block in Spring 2014


3. Performance in Methods classes, coursework and excessive absences Candidate met with teacher; another referral will result in meeting with committee


4. Disposition and performance in Methods block courses Candidate met with teacher and is working on problems; Additional follow up as requested by professor


5.  Performance in Methods placement No concerns recorded


6.  Performance in Methods placement No concerns recorded


7.  Performance in CIEE2333 No concerns recorded


8. Disposition and performance in SPED6307; Turnitin report Candidate resigned from program


9.  Performance in Literacy Block Committee allowed candidate to retake Literacy Block in Fall 2014


10.  Progress in READ3373/3374 - absences/professionalism Committee recommended candidate be allowed to continue program in Fall 2014
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Exhibit 2.4.f: Candidate Complaint files




Exhibit 2.4.g 


Examples of significant changes made to courses, programs, and the unit in response to data 
gathered from the assessment system. 


Programs throughout the unit have many success stories pertaining to the use of data to inform 
institutional and programmatic changes.  A truly unique, defining characteristic of the unit’s culture is 
faculty and staff members’ commitment to improving programs.  Faculty, in particular, are highly vested 
in offering candidates the best possible programs and educational experiences.  Determinations of what 
constitutes high quality experiences are supported by strong, meaningful assessment efforts throughout 
the unit. Many opportunities for celebrating successes have been documented along with areas for 
improvement.  Examples of evidence-based changes in programs can be categorized in the following 
manner: (a) curricular changes, (b) course content changes, (c) professional development efforts, (d) Data 
Day improvements, and (e) additional changes.  Samples of each kind of improvement—one from an 
initial and one from an advanced program—are offered below.  Additional examples will be shared with 
the site visit team during the site visit and are documented via the attachments in the Institutional Report.   


Examples of Curricular Changes 


A number of curricular changes have been designed using data from the Unit Assessment 
System.  As noted in section 1.2.b, the History 7-10 and Bilingual Education programs reported 
TExES exam pass rates lower than the desired level of 80% of all students and sub-populations 
passing their respective exams. In 2014, 70% of History 7-10 candidates passed their TExES 
exam and in 2012 and 2014, 69.2% and 73.3% (respectively) of History 8-12 candidates passed 
their TExES exam. In the fall 2014 semester, the Associate Dean of Teacher Education, initiated 
conversations with faculty in the History program to support remediation and test taker support 
efforts. A primary concern was a lack of a content methods class designed specifically for history 
candidates.  The addition of this course was initiated and a class should be available in the spring 
2016 semester. 


 
Candidates in the Masters’ programs in Languages, Literacy, and Special Populations (LLSP) participate 
in the DDPs and a Field Supervisors Assessment of Candidate Skills. Educational Diagnostician 
candidates also participate in the Ed. Diag. Portfolio. Faculty noticed challenges with candidates’ skills in 
second language acquisition and technology integration. Additionally, Reading Specialist candidates’ 
performance during READ 5407: Practicum on DDP 7 [knowledge of second language acquisition and 
adaptation of instruction for diverse learners] and DDP 10 [technology] were areas for improvement. As a 
result, faculty developed a new, required course. BESL/READ 5312: Second Language Literacy supports 
candidates’ abilities to learn about linguistically and culturally diverse learners. This course was proposed 
in 2014 and will be offered for the first time in fall 2015. 


In 2009, the superintendent program was experiencing sub-standard pass rates on TExES 
certification exams with only 67% of candidates passing the TExES exam. The faculty began 
redesigning the curriculum and aligning course content to TExES standards.  Also, in 2010, 83% 
of candidates were exhibiting sufficient documentation in regards to respecting diverse 
perspectives and in designing programs to meet the needs of diverse learners. While this level of 
performance was acceptable, faculty desired improved performance in this regard.  The program 
also recently underwent its Graduate Program Review and learned of the need to refine and 
update its curriculum.  A concerted effort to align the superintendent preparation program 
curriculum in 2010 and 2011. Presently, over 95% of superintendent candidates provide evidence 







of being respectful and inclusive of diverse perspectives and in designing programs to meet the 
needs of diverse learners. As an added benefit, the superintendent program also saw improved 
performance on TExES exams and has enjoyed a 100% pass rate since 2011. 
 


Examples of Course Content Changes 
Every program in the unit has success stories pertaining to the development or refinement of 
course content stemming from data collected in the Unit Assessment System.  In initial 
programs, the Teacher Work Sample has been particularly useful in providing evidence of areas 
from the 7 domains assessed in the TWS.  Dr. Tori Hollas, chair of the TWS committee, has 
indicated that each semester results from the TWS are reviewed by the committee and 
recommendations for increased, decreased, or new course content are made to inform specific 
aspects of candidate skills.  One example include a recent decision to increase technology 
content in Methods classes due to less-than-desired candidate level performance.  As a result, 
technology skills increased within 1 year of implementation. 
 
In 2013 and 2014, 75% of Bilingual Target Language Proficiency (BTLP) test takers passed the 
exam in their first attempt. In 2013 two-thirds of Languages Other than English (LOTE) Spanish 
exam takers passed their exam. However, faculty also note, as documented in Statewide and 
SHSU TExES Pass Rate Comparison, 2011-2012, that SHSU’s pass rate on both the BTLPT and 
LOTE exams were well above the respective statewide average exam scores of 57.6% and 
46.3%. Faculty have worked to integrate the English Language Proficiency Standards (ELPS) 
into the curriculum and the course content.   
 
In the M.Ed. in Ed. Administration program’s EDAD 6362: Campus Leadership Internship, 
candidates submit a comprehensive portfolio covering 21 ELCC- and Texas Administrative 
Code-aligned competencies. Legal topics have been a consistent area in which employers of 
SHSU alumni indicate on the Graduate/ Employer survey that further preparation is needed.  
This is triangulated and confirmed by data from field supervisors’ Candidate Performance 
Survey. Faculty developed new content in EDAD 5372: Federal, State, and Local School Law, a 
required course occurring before the internship, and refined course content in EDAD 5386: 
Special Populations and Special Programs to include cases studies, law research, and theories 
related to unique learners.   By 2014, all candidates were performing at the target level on legal 
issues in the Principal Portfolio and Candidate Performance Survey. Improvements in TExES 
scores (from 92% to 94% of candidates passing) were also noted. 
 
Examples of Professional Development Efforts  
In 2010 and 2011, initial program alumni indicated, through the Graduate/Employer Survey, 
educating diverse students was a challenge for them and that they were not well prepared in this 
regard. Interestingly, principals’ ratings of initial candidate alumni did not support this 
perspective on the candidates’ abilities. Faculty on the Assessment Committee still 
recommended an increased focus on diversity-related topics in courses. In 2010 and 2011, 
candidates also indicated a significant percentage (over 80% in both years) of students in their 
classes were English Language Learners. These data, triangulated with TWS data, were the 
impetus behind the development of 10 new resource modules in Content Methods classes to 
support candidates’ abilities to world languages pedagogy. During the fall 2014 Data Day, 
faculty used Graduate/Employer Survey data in developing an alumni professional development 







event to be called Bring ‘em Back Kats an event to support recent graduates’ skills, abilities, and 
confidence in dealing with instruction-related skills. Graduate/Employer data were useful in 
identifying areas such as communication, assessment, and working with parents in which unit 
alumni believed they were not as well prepared as they would like.  
In 2010 and 2011, candidates also indicated a significant percentage (over 80% in both years) of 
students in their classes were English Language Learners. These data, triangulated with TWS 
data, were the impetus behind the development of 10 new resource modules in Content Methods 
classes to support candidates’ abilities to world languages pedagogy. During the fall 2014 Data 
Day, faculty used Graduate/Employer Survey data in developing an alumni professional 
development event to be called Bring ‘em Back Kats an event to support recent graduates’ skills, 
abilities, and confidence in dealing with instruction-related skills. Graduate/Employer data were 
useful in identifying areas such as communication, assessment, and working with parents in 
which unit alumni believed they were not as well prepared as they would like.  
 
Faculty also called upon Graduate/Employer Data, TWS data, and DDP data in recommending 
two recent professional development topics to the College’s Professional Development 
committee.  In the spring 2015 semester, Dr. Kelli Peck-Parrott, Clinical professor at Texas 
A&M University presented on diversity between generational types.  A second session on 
diversity and globalization was hosted and led by Dr. James Anderson, Chancellor of 
Fayetteville State University.  These professional development sessions were well received and 
informed by unit data. 


 
The M.L.S. employs a number of assessment efforts in field placements to examine candidate 
performance. The DDP process collects data on candidate performance in LSSL 5366: Library 
Internship. In 2014, 97.33% of candidates were rated as performing acceptably in the 10 DDP 
statements. To further triangulate data, faculty developed 2 assessments of candidates’ skills: (a) 
the supervisors’ assessment of candidate performance, and (b) the professor’s assessment of 
candidate performance. These two assessments are aligned with the AASL’s standards. In 2014, 
the majority (98%) of candidates performed at an acceptable level according to supervising 
librarians and professors. Faculty are currently satisfied with this level of performance and the 
internship system. Candidates also complete a portfolio in their internship which has been useful 
in refining course content related to digital media and literacy in library programs. 
 
Examples of Data Day Changes 


Since 2008, the unit has led Data Day events, collaborative series wherein faculty review unit and 
program-level data to formulate recommendations for improvement.  These events, held each fall, are 
well attended by faculty and yield recommendations to the Executive Council for consideration.  The fall 
2014 series was a success and faculty developed recommendations for additional research, curricular 
realignment efforts, professional development series, and other forms of support.  The full listing of 
recommendations from the last Data Day series 


Examples of Additional Changes 


The unit’s philosophy of using data to inform decision making permeates its regular operations.  As such, 
a number of surveys, focus groups, and other assessment efforts have informed decisions at the college, 
department, and program levels.  For example, the Executive Council engaged all faculty in a needs 
assessment to develop plans for the 2014 and later years.  In this survey, faculty commented on the need 







to realign the unit’s curriculum and the Curriculum Realignment Committee was developed with its work 
currently underway.  The Teacher Work Sample committee is currently conducting a student attitude 
survey and focus groups to examine candidate attitudes toward the TWS process as a source of formative 
feedback.  This assessment effort is currently underway at the time of Institutional Report Submission but 
it is anticipated the results will guide refinements to the TWS process.  Committees to refine the College’s 
approach to faculty evaluation and post-tenure review have relied upon survey data to refine these 
important policies.   


The unit faculty and staff seek out opportunities for dialogue through assessment efforts.  Assessment 
provides multiple opportunities for many constituents to provide feedback on unit performance and 
coursework.  The unit enjoys a strong culture of assessment and change wherein faculty and staff 
genuinely seek out opportunities to improve courses and curriculum as a means of advancing candidates’ 
skills, abilities, and dispositions.  







Appendix A: 


Fall 2014 Data Day Recommendations 


Fall 2014 Data Day Recommendations 


Curricular Realignment Group 


� Work to define a common understanding and language for key terms: critical thinking, 
communication, collaboration, and creativity 


� Conduct Employee and Student Exit surveys that address these terms and key areas of the 
Teacher Education Experience. 


Update:  The Curriculum Realignment Group has defined outcomes for Teacher Education and 
therefore streamlined the language considerably. 


Language Acquisition Group 


� Understand the cultural background and academic needs of ELLs should be integrated 
throughout all courses – especially lit block and methods 


� The TWS guidelines must explicitly address ELL’s in the same way as they do Bloom’s 
taxonomy (Currently the ELL’s are mentioned only in contextual factors) 


� Review syllabi to examine where ELLs are taught. 


Professionalism Group 


� Conduct a syllabi audit to determine which elements of professionalism (from the 
Professional Code of Ethics) are discussed in class topics or mentioned on the syllabus. 


Research Group 


� Develop a self-evaluation rubric for faculty to complete examining how they define and 
use research in all courses. 


� Include a definition or conceptual framework for research in undergraduate and graduate 
education.  Document this on the College’s website or Conceptual Framework. 


� Review the efforts and definitions of educational research at peer institutions. 
� Conduct a needs assessment to determine what faculty need in order to better integrate 


research across curricula. 
� Develop research teams to examine educational issues in the local community. 


Technology 


� Conduct a needs assessment of faculty, students, and alumni. 
� Provide professional development for faculty and staff on the hardware and software needs 


based upon survey results. 


Cultural and International Proficiencies 







� Audit syllabi to determine using key term search (Culture, cultural, global, international, 
race, gender, ethnicity, special population, language, linguistic, exceptionality, sexual 
orientation, ESL ELL) using a rubric. 


� Review the college’s and university’s plans for diversity and success rates by race (i.e. 
graduation, state exams). 


� Share what diversity efforts are occurring in classes through presentations.  Include students 
in these presentations. 


� Develop an assessment plan for the Center for International Education. 


 





Exhibit 2.4.g: Examples of Significant Evidence-Based Changes


Exhibit 5.4.a

		Faculty Member Name 		Highest Degree, Field, & University		Assignment: Indicate Host Department & Program		Faculty Rank		Tenure Track		Scholarship, Leadership, and Service		P-12 Experience

		Curriculum and Instruction

		Brown, Lisa O. 		Ed.D. (Applied Education Studies), Oklahoma State University, 2011		Curriculum & Instruction: 		Assistant Professor		Tenure Track 		Research on Integration in Technology in Pre-Service Secondary Ed; Secondary Education Program Coordinator; NASA JPL Solar System Ambassador and CAPT in Civil Air Patrol		6-12 Math and Science classroom teacher 9.5 years

		Coyne (Berry), Jaime L. 		Ph.D. (Curriculum & Instruction), Texas A & M University, 2011		Curriculum & Instruction: 		Assistant Professor		Tenure Track 		Research on pre-service teaching; technology; Chair of Social Committee; serves on Social Committee, Bring 'em Back Kats, and TWS Committee		Certified EC-6 (cert. for 14 years), Administration (cert. for 11 years), K-6 (4 years), Administration (3 years), Lit. Coach (1 year)

		Creghan, Frank Casey 		Ph.D. (Educational Leadership-emphasis Higher Education), Lamar University, 2013		Curriculum & Instruction: 		Assistant Professor		Tenure Track 		Research on Project Based Learning with Economically Disadvantaged Students; Consultant on PBL with local school districts; Service with local organizations (Habitat)		Science/Biology/Assistant Principal/Principal/Athletic Director/Dean (27 years, 3 Higher Ed.)

		Edgington, William D. 		Ed.D (Curriculum & Instruction), Oklahoma State University, 1999		Curriculum & Instruction: 		Full Professor		Tenured 		International research focusing on education; Chair of MLE SIG of ATE; Professional consultant on Education in United Arab Emirates		Certified - Texas Secondary History/Sociology; Taught 12 years Texas Public Schools 

		Eidson, Karla W. 		Ph.D. (Curriculum and Instruction), Texas A & M University		Curriculum & Instruction: 		Assistant Professor		Tenure Track 		Belize International Symposium on Education; Association of Teacher Educators; CSOTTE Conference; Region 6 World History Conference; Region 6 World Geography Conference; Passport to Your Future Career Cluster Forum Annual Conference  		Elementary Teacher; Gifted Education; Educational Diagnostician 

		Foster, Andrea S. 		Ph.D. (Curriculum and Instruction), Texas A & M University, 1998		Curriculum & Instruction: 		Associate Professor		Tenured 		Research in Science Education; Executive Secretary of Texas Council of Elementary Science; Texas Science Leadership Association; Region 6 Collaborative Excellence in Science Teaching; Post-Bac Coordinator/Teacher Certification; National Science Teachers Association Preserve Board Member		Certified EC-8; Biology, Art Specialization; 16 years K-12; 17 years Higher Ed. 

		Hollas, Victoria M. 		Ph.D. (Curriculum & Instruction), Texas A & M University, 2011		Curriculum & Instruction: 		Assistant Professor		Tenure Track 		Research on PBL, technology, poverty; Undergraduate pre-service teaching		Certified 6-12, 4-8,1-8; taught K-12 10 years, Administration 1 year

		Hynes, James W. 		Ph.D. (Agricultural Education), Texas A&M University		Curriculum & Instruction: 		Assistant Professor		Tenure Track 		International research primarily in Africa; Director, Center for International Education; Assistant Chair, Dept. of C & I		4 years High School Agricultural Education

		Johnson, Daphne D. 		Ph.D. (Educational Psychology and Individual Differences, 1998), University of Houston		Curriculum & Instruction: 		Full Professor		Tenured 		Teaching; Writing; Leading C & I		8 years - 1st grade; 2 years - Reading Specialist K-5

		Koptelov, Andrey  		Ph.D. (Education), Academy of Pedagogical Sciences, Russia, 1989		Curriculum & Instruction: 		Assistant Professor		Tenure Track 		Research on using Technology in Education; Developing computer games for instruction that were integrated in the Middle School activities; Co-Coordinator ISTE Program		Certified EC-12 Technology Applications; 6-12 Technology Education; valid until 2017. taught 15 years

		Cox, Mae A. 		Ed.D. (Reading), Sam Houston State University, 2011		Curriculum & Instruction: 		Assistant Professor		Tenure Track 		Research on Secondary Ed Prep Programs in US; Bring'Em Back Kats Committee; volunteer SHSU Food Pantry		Certified Secondary ELA - 6 years; EC-6 - 1 year; K-12 Mid Management Certification - 10 years

		Laprairie, Kimberly N. 		Ph.D. (Educational Leadership & Research-focus Instructional Technology), Louisiana State University, 2007		Curriculum & Instruction: 		Associate Professor		Tenured 		Graduate Program Coordinator; ISTE SPA Officer; University/College Committees		9-12 Math (3 years); 7-8 English/History (1 year); Certified Secondary Math and Business

		Maninger, Bob M. 		Ed.D (Curriculum & Instruction-minor in Technology Instruction), University of North Texas, 2003		Curriculum & Instruction: 		Assistant Professor		Tenure Track 		Technology Integration, SIG co-chair ATE, Editor of TxATE Journal, Curriculum, Instruction		9-12 Math (2 years); 9-12 Social Studies (6 years); K-12 Administration (10 years)

		Nickson, Lautrice M. 		Ph.D. (Educational Leadership), Prairie View A&M University, 2007		Curriculum & Instruction: 		Assistant Professor		Tenure Track 		Curriculum Issues; Director, COE Ambassadors; NCATE Reviewer and Writer		Grades 1-4 (11 years); Assistant Principal (3 years); EC-6 certification, EC-12 Administration

		Potter, Jalene P. 		Ph.D. (Curriculum & Instruction), Texas A & M University - Corpus Christi, 2011		Curriculum & Instruction: 		Assistant Professor		Tenure Track 		Graduate Program Coordinator; ATE Panel member; Research: Curriculum Alignment; technology		EC-6 Certification (7 years); PK-12 Curriculum Spec/Director (8 years)

		Rice, Marilyn P. 		Ph.D. (Educational Psychology & Instructional Technology), Texas A & M University, 2002		Curriculum & Instruction: 		Full Professor		Tenured 		Developed, Initiating & Director of the new Doctorate in Instructional Technology; Developed and Director of SHSU Center for PBL		1-8 Certification; 5th grade M/S (3 years)

		Sullivan, Sam L. 		Ph.D. (Curriculum and Instruction), Oklahoma State University		Curriculum & Instruction: 		Full Professor		Tenured 

		Taube, Sylvia R. 		Ph.D. (Educational Theory & Practice), University of New York - Albany, 1994		Curriculum & Instruction: 		Associate Professor		Tenured 		International consultant in teacher preparation; COE Assessment Committee; Research/Publication on STEM and Girls, Social Justice; Program Coordinator; NCTM/NCATE Secondary math program reviewer		7-12 certified (15 years)

		Wentworth, Rebecca A. 		Ph.D. (Education and Human Resource Studies), Colorado State University, 2012		Curriculum & Instruction: 		Assistant Professor		Tenure Track 		Pedagogy, committees, teaching		13 years Secondary ELA



		Counselor Education

		Bruhn, Rick A. 		Ed.D. (Counseling and Guidance), East Texas State University		Counselor Education		Full Professor		Tenured 		Member TSBEMFT, Articles for SFBT/PT, Coordinator of Clinic: Jack Staggs School of Psychologist, Kenosha W! 1975-79		LPC-S, LMFT and Board Approved Supervisor, Member, Texas State Board of Examiners of Marriage and
Family Therapists

		Butler, Jamiylah Y. 		Ph.D. (Counselor Education), The Ohio State University		Counselor Education		Assistant Professor		Tenure Track 		President-Elect of TEXAMCD, Coordinator Staff Counseling Program, School Counselor		Occupational Health

		Garza, Yvonne X. 		Ph.D. (Counselor Education), University of North Texas		Counselor Education		Associate Professor		Tenured 		Publication Journal of Individual Psychology committee Journal Reviewer APT NCPEA		Humanistic Sandtray Therapy Certification; Licensed Professional Counselor Supervisor; Registered Play Therapist; LMSW; Prepare Enrich Training; Certification in Humanistic Sandtray Therapy (CHST) 

		Henriksen, Richard C. 		Ph.D. (Counseling-CACREP Accredited), Texas A&M University - Commerce		Counselor Education		Associate Professor		Tenured 		CACREP Liaison, Published in Journal Counseling and Development Advise Counseling Honor Society		LPC

		La Guardia, Amanda C. 		Ph.D. (Counselor Education & Supervision), Old Dominion University		Counselor Education		Assistant Professor		Tenure Track 		Secretary Chi Sigma Iota, Grant work self-inquiry Odessa/Midland schools and CD article professional identity development 		Licensed Professional Counselor & Approved Supervisor; Licensed Professional Counselor & Mental Health Service Provider; National Certified Counselor; Graduate Teaching Certification: Women's Studies 

		Lawson, David		Ph.D. (Counseling), Texas A&M University - Commerce		Counselor Education		Professor		Tenured 		Bk-Family Violence, Board Directors: Women's Shelter of east TX, ACA Extended Award		Licensed Marriage and Family Therapist; Licensed Professional Counselor; Licensed Pyschologist 

		Li, Chi-Sing D. 		Ph.D. (Counseling), Texas A&M University - Commerce		Counselor Education		Associate Professor		Tenured 		Coordinator of the China Agreement, Comps Coordinator; chair of scholarship committee		LPC; LMFT; LPC-S; LMFT-S

		Nichter, Mary S. 		Ph.D. (Marriage and Family Counseling), Texas Women's University		Counselor Education		Full Professor		Tenured 		Acting Chair of Counselor Education; Certified school counselor, Licensed MFT and supervisor LPC-S		Texas State Board of Examiners of Marriage and Family Therapists; Texas State Board of Examiners of Professional Counselors; Approved Supervisor for Texas State Board of Examiners of Professional Counselors;Approved Supervisor for Texas State Board of Examiners of Marriage and Family Therapists; Approved Texas Medicaid Provider; Professional School Counselor; Professional Special Education Counselor; Provisional Elementary (1-8th) General Education; Provisional Kindergarten Certification

		Robles-Pina, Rebecca A. 		Ph.D. (School Psychology), Texas A&M University		Counselor Education		Full Professor		Tenured 		Dissertation Chair Committee: Editor, Journal of and Risk Issue, Chair-Research Committee 		School Counselor, Teacher K-12; Licensed Psychologist; Licensed Specialist School Psychologist; Certified School Counselor; Substance Abuse Certificate; Teaching Certificate K-8Language Skills (Spanish) 

		Serres, Sheryl A. 		Ph.D. (Counseling), Texas A&M University - Commerce		Counselor Education		Associate Professor		Tenured 		Master's Program Coordinator, Co-Faculty Advisor for SHSU Student Christian Counselors, Secretary for Christian Counselors of Texas

		Stulmaker, Hayley		Ph.D. (Counselor Education), University of North Texas		Counselor Education		Assistant Professor		Tenure Track 		Publications in peer reviewed journals, helped start Association for Child and Adolescent Counseling division of ACA		Licensed Professional Counselor; National Certified Counselor; Registered Play Therapist 

		Sullivan, Jeffrey M. 		Ph.D. (Counselor Education), University of North Texas		Counselor Education		Assistant Professor		Tenure Track 		TCA Director, TAACE; Internship Coordinator; Co-Editor, Professional Issues in Counseling		Licensed Professional Counselor; Registered Play Therapist 

		Watts, Richard E. 		Ph.D. (Counseling), University of North Texas		Counselor Education		Full Professor		Tenured 		Texas State University Regents' Professor, President of NASAP, International teaching invitations		Licensed Professional Counselor, Texas State Board of Examiners of Professional Counselors; Certified Family Therapist; National Academy for Certified Family Therapists



		Educational Leadership

		Bustamante, Rebecca M. 		Ph.D. (Leadership Studies), University of San Diego		Educational Leadership		Associate Professor		Tenured 		Cultural Response Leadership Development; Assessing Org. Culture; Faculty mentoring; Dec. Student Dev.		Middle and Elementary Principal; K-12 Teacher Accred.;ESL/Bilingual

		Combs, Julie P. 		Ed.D. (Educational Administration), Texas A&M University - Commerce		Educational Leadership		Associate Professor		Tenured 		Bumont of School Leaders, SERA board member, Chief Scoring Leader, ETS, Dissertation Chair-19		15 years principal, Assn principal Elementary, 3 years teaching

		Edmonson, Stacey L. 		Ed.D. (Educational Administration), Texas A&M University - Commerce		Educational Leadership		Full Professor		Tenured 		Dean, College of Education, Excellence in Research award		Provisional Secondary Teaching Certificate (English); Provisional Secondary Teaching Certificate (Spanish); Provisional Secondary Teaching Certificate (Special Education); Texas Midmanagement Certificate; Texas Superintendency Certificate 

		Fuller, Matthew B. 		Ph.D. (Educational Administration & Foundations), Illinois State University		Educational Leadership		Assistant Professor, Assistant Dean of Assessment		Tenure Track 		Principal Investigator, Survey of Assessment Culture;  Fellow,  National Center for Educational Statistics National Data Institute; Fellow; Institute of Higher Educaiton Law and Governance		College Teaching Certificate

		Martinez-Garcia, Cynthia 		Ed.D. (Educational Leadership), Texas A&M University - Kingsville		Educational Leadership		Associate Professor		Tenure Track 		Research Agenda: Underrepresented student achievement and beginning teachers 		Assistant Principal and Elementary Teacher

		Gray, Pamela		Ed.D. (Educational Leadership), University of Texas - San Antonio 		Educational Leadership		Assistant Professor		Tenure Track 		Research Agenda:  African American School Leadership, Women's School Leadership		Principal, Assistant Principal, MS Teacher

		Hines, Mack T. 		Ed.D. (Educational Administration), South Carolina State University		Educational Leadership		Associate Professor		Tenured 				Assistant Principal

		Holzweiss, Peggy C. 		Ph.D. (Higher Education Administration), Texas A&M University		Educational Leadership		Assistant Professor		Tenure Track 		MA HIED Program Coordinator, Research Agenda: Learning, Teaching Online, Professional Development; Professional - Co-Chair, Graduate Research, TACUSPA		College Teaching Certificate

		Joyner, Sheila A. 		Ed.D. (Higher Education Administration), University of Arkansas		Educational Leadership		Assistant Professor		Tenure Track 

		Lunenburg, Frederick C. 		Ph.D. (Educational Administration), University of Ottawa		Educational Leadership		Full Professor		Tenured 		Research Agenda: Organizational Culture		Superintendent, principal, department chair

		Martirosyan, Nara X. 		Ed.D. (Developmental Education), Grambling State University		Educational Leadership		Assistant Professor		Tenure Track 		Board member, Syunik NGO; Best Practices in DevEd, SERA division IV Co-Chair

		Montelongo, Ricardo		Ph.D. (Higher Education), Indiana University		Educational Leadership		Assistant Professor		Tenure Track 		Research Agenda: Educational Outcomes of Student Involvement, Latino College Student Organization Impact, Campus Climates, Environmental eves. 		ACPA Latin A/O Network director and member

		Moore, George W. 		Ph.D. (Educational Administration, Curriculum, and Supervision), University of Oklahoma		Educational Leadership		Associate Professor		Tenured 

		Nelson, Judith A. 		Ph.D. (Human Services), Capella University		Educational Leadership		Associate Professor, Chair		Tenured 		Research Agenda: Org. Cultural Competence 		Certified School Counselor

		Onwuegbuzie, Anthony J. 		Ph.D. (), University of South Carolina		Educational Leadership		Full Professor		Tenured 		Any project that leads to the mentoring of students and/or faculty		Postgraduate Certificate in Education; Certificate in Teaching English as Foreign Language 

		Polnick, Barbara E. 		Ed.D. (Educational Administration), Texas A&M University		Educational Leadership		Full Professor		Tenured 		University Curriculum Committee Chair; AERA SIG Research on Women in Education Chair; Coordinator Instructional Leadership Program		Assistant Principal, Curriculum Director, Teacher, Supervisor

		Saxon, David P. 		Ed.D. (Developmental Education), Grambling State University		Educational Leadership		Associate Professor		Tenure Track 		NADE Executive Board Member, Developmental Education Political Advocacy PD, Developmental Ed Research

		Skidmore, Susana T. 		Ph.D. (Educational Psychology), Texas A&M University		Educational Leadership		Assistant Professor		Tenure Track 		SERA President; Research Agenda: Effect Site, Statistical reporting		Secondary Science Life 6-12; Secondary Spanish Life 6-12; 11 years teaching



		Language, Literacy & Special Populations 

		Ates, Burcu X. 		Ph.D. (Curriculum & Instruction (ESL & Multicultural Education)), Texas A&M University		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 		around 15 publications, study abroad, coordination and trips, reviewer for reputable journals in the field		K-12 teaching certification in Turkey

		Berg, Helen X. 		Ph.D. (Educational Leadership & Innovation), University of Colorado		Language, Literacy & Special Populations 		Associate Professor; Assistant Chair		Tenured 		over 20 publications, over $1.5 million grant funds, CFE, assistant director, chair ATESIO, assistant chair LLSP		K-3 grade teaching experience 

		Bosch, Amanda B. 		Ph.D. (), University of Florida		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 

		Breen, Len G. 		Ed.D. (Elementary Education (Reading and Social Studies)), University of Oregon		Language, Literacy & Special Populations 		Associate Professor		Tenured 		2 books on Reading, National Trainer, International Instruction Methods, The Wright Group, Presentations		Grades 4, 5, 6 - 3 years

		Brooks, Benita Dillard		Ph.D. (Curriculum and Instruction (Literacy Education)), Universtiy of Nevada, Las Vegas		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 		Literacy Block ACE Project with The Ronald McDonald House; Partnering with Boys and Girls Club of Walker County to host Sam Houston Writing Project, Faculty Writing Research 		9-12 Teaching Experience (Language Arts) 7-12 English Cert.

		Cole, Corinna V. 		Ph.D. (Educational Psychology (Special Education)), Texas A & M University		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 		colunteer as parent advocate for ELLs with disabilities		Educational Bilingual Diagnostician

		Cox, Donna H. 		Ph.D. (Curriculum & Instruction), Texas Tech University		Language, Literacy & Special Populations 		Associate Professor		Tenure Track 		Kappa Delta Pi Outstanding Counselor, 11 peer review journal articles, Reading Program Coordinator 		2, 3, 5, 6 8th grades (11 years total)

		Durham, Patricia M. 		Ph.D. (Reading/Literacy), Texas A&M University-Corpus Christi		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 		6-7 peer reviewd journals and natinal presentations, TALE president		1, 3, 4, 5, 8 grades, 16 yearsin classroom, Master reading teacher, Reading Specialist 

		George, Catherine C. 		Ph.D. (Educational Psychology/Special Education), Texas A&M University		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 		articles, book chapter, liaison to ESC4 and ESC 6		General Ed/SpEd Teaching- 4 years, diagnostician 5 years, Director of SpEd, 504, Dyslexia - 9 years

		Gerber, Hannah R. 		Ph.D. (Curriculum and Instruction (English Education)), University of Alabama		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 		Executive Board Member of ICEM, over 50 publications; invited by UWESCO to speak over 100 keynote speeches, invited talks, conferences		4 years 9-12 grade in Florida, Pro-Bono teacher for Innovative Curriculum in TX 

		Greybeck, Barbara J. 		Ph.D. (Education, Language, and Literacy), University of California - Berkeley		Language, Literacy & Special Populations 		Associate Professor, Chair		Tenure Track 		Acting Dept. Chair, International/National Presentations, Tier 1 Publications, Engaged Scholar		17 years in K-12 schools as a school psychologist, SpEd Program Specialist

		Henderson, Carlene M. 		Ed.D. (Educational Leadership (Early Childhood Education)), Argosy University		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 		National and International presentations, 10 publications		EC-6 Certification, School Principal, Preschool owner

		Lasley, Elizabeth A. 		Ph.D. (Special Education), Texas Woman's University		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 		KDP, SHAEYCl, SHCEC		PreK-6 ELL, SPED, DeafEd, Gen. 18+ years

		Lynch, Sharon A. 		Ed.D. (Special Education/Educational Psychology), University of Houston		Language, Literacy & Special Populations 		Full Professor		Tenured 				6 years work experience with young children with disabilities 
10 years experience as a speech-language pathologist, teacher, and educational diagnostician in programs for children and youth with severe disabilities 
5 years as a consultant at Region IV Education Service Center in the areas of severe disabilities and assessment 
Licensed Speech Language Pathologist 
Texas Education Agency Certification: Generic Special Education Mental Retardation

		McCauley, Joyce K. 		Ph.D. (Reading), Texas Woman's University		Language, Literacy & Special Populations 		Full Professor		Tenured 		Executive Director - Center for Community Engagment Coordinator for Full Circle Literacy Program, Coordinator for Professional Development School		grades 4-5 (5 years)

		Miller, Melinda S. 		Ph.D. (Curriculum and Instruction), Texas A & M University		Language, Literacy & Special Populations 		Full Professor		Tenured 		30 peer reviewed journal articles, Department Chair - 4 years		K-4 (11 total years) Kindergarten Endorsement, Reading Recovery Cert. (Reading Specialist)

		Nabors, Diana K. 		Ed.D. (Curriculum and Instruction), University of Houston		Language, Literacy & Special Populations 		Full Professor		Tenured 		TSR! Grant, ITP Grant, Book - Early Childhood Play, Learning		EC-SPED, SPGD, AISA, K, 1 - 5 cert

		Petron, Mary A. 		Ph.D. (Curriculum & Instruction - Foreign Language Education), University of Texas		Language, Literacy & Special Populations 		Associate Professor		Tenured 		20 articles, chapters, Chair-elect ISLC-TESOL, founder - Walker County Unidos-Local Latin Ed		7-12 ESL, 1-6 EFL Mexico, Adult ESL/EFL

		Price, Debra P. 		Ph.D. (Language and Literacy Studies), University of Texas		Language, Literacy & Special Populations 		Full Professor		Tenured 				1988-1992, Elementary Teacher, Bastrop Independent School District, Bastrop, Texas.
1983-1988, Elementary Teacher, Columbia Public Schools, Columbia, Missouri.
1970-1983, Elementary Teacher, Diocese of Baton Rouge Catholic Schools, Holy Family Elementary,
Port Allen, Louisiana. 
Texas Teacher Certificate   
Lifetime, K-8 
Lifetime, K-12 Special Education
Missouri Teacher Certificate   
Lifetime, K 8 
Lifetime, K-12 Special Education
Louisiana Teacher Certificate   Lifetime
Colorado Teacher Certificate   Provisional

		Robbins, Mary E. 		Ed.D. (Reading; Research and Statistics), Texas Woman's University		Language, Literacy & Special Populations 		Full Professor, Associate Vice President of Academic Success Initiatives		Tenured 		Associate Vice President

		Skivington, Michael J. 		Ph.D. (Special Education), University of Wisconsin Madison		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 		Center for International Education		LD Lic 6-12 (WI) HS Sped

		Stockall, Nancy X. 		Ph.D. (Special Education/Early Childhood), Kent State University		Language, Literacy & Special Populations 		Associate Professor		Tenure Track 		Project Sunshine Student Organization, 12 referred publications at SHSU		Director of SPED, K-12 SPED teacher

		Swicegood, Phil R. 		Ed.D. (Special Education (Concentration in Learning Disabilities)), University of Alabama		Language, Literacy & Special Populations 		Full Professor		Tenured 		Journal Reviewer - Intervention in School and Clinic, 25 Pubs 		7-9 SPED Teacher

		Uzum, Baburhan X. 		Ph.D. (Second Language Studies), Michigan State University		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 		6-7 peer reviewed journal articles, book chapters, reveiwer for several journals, board member in TESOL committees

		Vargo, Kristina K. 		Ph.D. (Rehabilitation), Southern Illinois University - Carbondale		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 		movement-based social skills program for kids with autism, 3 publications at SHSU		Board Certified Behavior Analyst (BCBA)

		Votteler, Nancy K. 		Ed.D. (Curriculum and Instruction-Literacy), University of Houston		Language, Literacy & Special Populations 		Associate Professor		Tenured 		Sam Houston Writing Project Director, Director, Doctoral Program in Literacy		Grades 1-2 (5 years), Grade 7 (8 years) 

		Williams, Joan A. 		Ph.D. (Reading Education), Texas Woman's University		Language, Literacy & Special Populations 		Assistant Professor		Tenure Track 		2 Tier 1 articles in last 3 years, Director - Lifespan Literacy Center, program and grad program coordinator		grades 3-12 



		Library Science 

		Bell, Mary Ann		Ed.D. (Curriculum and Instruction), Baylor University 		Library Science		Full Professor		Tenured/Adjunct		1. Cybersins and Digital Good Deeds: A Book about Technology and Ethics, Haworth Press, 2006. 

2. Graduate Recruitment Committee   College of Education, 2006-2008 

3. Conference presentations for Texas Library Association and Texas Computer Education Association annual conferences, 2006-2008		Texas Teaching Certificate, 6-12; Texas School Librarian Certificate, K-12

		Chance, Rosemary X. 		Ph.D. (Library Science), Texas Woman's University		Library Science		Associate Professor		Tenured 		1. Young Adult Literature in Action: A Librarian s Guide. Westport, CT: Libraries Unlimited, 2008. 

2. American Association of School Librarians and National Council of Accreditation for Teacher Education Coordinating Committee, member, 2006-2008 

3. Staff development for school library media specialists, Laredo, Texas, 2007		Internship supervision, inservice training, Texas School Librarian, Texas Learning Resources Endorsement, Texas Teaching Certificate   High School

		Frye, Julie Marie		Ph. D. (Curriculum Studies), Indiana University		Library Science		Assistant Professor		Tenure Track

		Kuon, Tricia A. 		Ph. D. (Curriculum and Instruction), University of Wyoming		Library Science		Assistant Professor		Tenure Track		1. The Little Red Hen Goes to Japan: Using Fractured Fairy Tales as Writing Models in the Classroom.  Book Links 14, no. 5 (May) 34-38  

2.  Is the Glass Slipper Too Tight? Gender Bias and Fairy Tales.  Women s Research in Education Conference. San Antonio, Texas, 2007. 

3. Diversity Committee member, College of Education, 2007-2008.		Internship supervision, elementary school teacher one year, school library media specialist four years, 

Texas School Librarian Certificate
Wyoming School Librarian Certificate
Wyoming Teaching Certificate, Grades PreK-6

		Lesesne, Teri S.		Ed. D. (Curriculum and Instruction), University of Houston		Library Science		Full Professor		Tenured		Executive Director of the Assembly of Literature for Adolescents of the National Council of Teachers of English (ALAN); Author, Reading Leaders (Heinemann,2010)		6-12 English and related areas certification; TECAT certified; GT endorsement; 13 yrs. Experience teaching grades 6-8

		Perry, Karin M. 		Ph.D. (Instructional Leadership and Academic Curriculum), University of Oklahoma		Library Science		Assistant Professor, Assistant Chair		Tenure Track 		AudioTalk column author for Voices of Youth Advocate (VOYA); Membership secretary of ALA;, Quick Picks for Reluctant Young Adult Readers Committee Member; Library Science Department Assistant Chair		Elementary Education (1-8) Certification, School Librarian Certified (K-12), NBCT, National Board Certified 2003-2013, 11 years teaching experience - elementary and middle school

		Weimar, Holly A. 		Ed.D. (Curriculum and Instruction), University of Houston		Library Science		Associate Professor, Chair		Tenured 		Webmaster for Texas Association of School Librarians; Author, School Librarians and Technology Department: A Practical Guide to Successful Collaboration; Chair, Library Science Department; AASL Advocacy Committee member 		Elementary Education - K-4 (Certified 1-8); School Librarian - 3 years (certified K-12); ESL - 2 years (K-12)





Exhibit 5.4.a: Full Time Faculty Qualifications Table


Exhibit 5.4.b

		Faculty Member Name 		Highest Degree, Field, & University		Assignment: Indicate Host Department & Program		Faculty Rank		Tenure Track		Scholarship, Leadership, and Service		P-12 Experience

		Curriculum and Instruction

		Allen, Lynn  		M.Ed. (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Ault, Norma  		M.S.Ed (), SHSU		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Bordelon, Rachel  		Ph.D. (), Louisiana State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Boyter, Dennis  		M.A. (), SHSU		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Brady, Carole  		M.Ed. (), Midwestern State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Brown, Carol A. 		M.Ed. (), SHSU		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Watts, Cheryl  		M.Ed. (Elementary Education), University of North Texas		Curriculum & Instruction: 		Full-time Adjunct Instructor		Non-Tenure Track		Presenter - Integrating Technology into the Classroom, Craddock Elementary, 2000

Presenter - Using Children s Literature to Develop Writing Skills, Craddock Elementary, 1999

Instructor - planned and taught demonstration lessons for all campus classes and teachers in technology systems and software		Teacher for 19 years at the elementary level

Piloted a  Looping  Model for elementary campus, grades 2-3

Mentor teacher, student-teacher program, Commerce Elementary

Creator/Instructor - School-Wide Enrichment and G/T program, Craddock Elementary, grades 2   4, 1999-2000

Creator/Instructor - School-Wide Enrichment and G/T program, Commerce Elementary, grades K-3, 1995-1998

		Burt, Beth  		M.Ed (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Butler, Marilyn M. 		Ed.D. (Educational Leadership), Sam Houston State University		Curriculum & Instruction: 		Staff		Non-Tenure Track 

		Calfee, Lynette  		M.Ed. (), SFA		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Cannon, Jackye  		Ed.D. (), Texas A&M		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Chapman, Bill  		Ed.D (Educational Leadership), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Collom, Donna  		M.Ed. (), SFA		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Swicegood, Sarah		M.Ed. (Reading), Sam Houston State University		Curriculum & Instruction: 		Full-time Adjunct Instructor		Non-Tenure Track		Currently collecting data for an article on the readability of the TAKS tests in grades 3,5, & 8, using seven different readability formulas and using all past TAKS tests for those three grades during the years that the students HAD to pass in order to move to the next grade. 

Insured the Literacy Methods classes in Huntsville schools, helped the school in any way the school asked, making academic games for the teachers or volunteering to help during after school activities. Additionally, gave the principals of the two Huntsville schools where class was held research collected on where students typically perform lowest on the TAKS test and offered ways to improve their performance.

Created an electronic membership list for Phi Delta Kappa, so members could receive current information electronically.		Texas Reading Specialist Certification

26 years in public/private schools (Kindergarten through 12th grade.)

High school experience was as reading specialist to 9th  12th graders.

4 years at SHSU (1996-98 and 2006-08) LLSP teaching mainly Literacy Methods

		Crews, Linda  		M.Ed (), Stephen F. Austin University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Cutler, Carrie  		Ed.D (), University of Houston		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Evan, Angie  		M.Ed. (), University of Houston - Clear Lake		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Fanning, Lily  		M.Ed. (), University of Houston		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Fishburn, Cathy  		M.Ed. (), University of Houston		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Forester, Tiffany  		M.Ed. (Mid-Management), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Fox, Lydia C. 		Ph.D. (), Texas Tech University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Goodwin, Barbara L. 		M.Ed. (), SFA		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Goodwin, Truman  		M.Ed. (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Hargrove, Malisa  		M.Ed. (), Sul Ross State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Hastings, Robert  		M.A. (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Henderson, David  		Ed.D. (), Texas Tech University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Hubbard, Karen  		M.Ed. (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Hudson, Janice  		M.Ed. (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Jett, Walter  		M.Ed. (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Johnson, Eren  		Ed.D (), University of Houston-University Park		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Kamman, Keith Eldred 		M.Ed. (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Kennair, Glenda  		Master (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Kossie, Calvin  		M.S.Ed (), Prairie View A&M University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Labby, Sandy  		Ed.D (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Lebo, Merri  		M.S. (), Northern Illinois University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Lester, James  		M.A.E.D. (), Texas A&M Commerce University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Lynn, Allen  		M.Ed. (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Marko, Julie  		M.Ed (), SHSU		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		McClain-Gibson, Kimberly  		Ph.D. (), Texas A&M University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		McIntush, Karen G. 		BS (), SHSU		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Meeker, Steve  		Ed.D (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Miller, Brian E. 		DMA (), Arizona State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Moehlman, John  		M.Ed. (), Texas A&M University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Moore, Jane Carolyn 		M.Ed. (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Nardone, Al  		Ph.D. (), University of New Mexico		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Neill, Rebecca  		Ph.D. (), Texas A & M University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Oswald, Andy A. 		M.A. (), Lady of the Lake University - San Antonio		Curriculum & Instruction: 		Staff		Non-Tenure Track 

		Otten, Amanda  		M.Ed. (), Texas A & M University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Randleman, Margie  		Ed.D. (), Texas A&M University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Sanchez, Jamie M. 		Ph.D. (), University of Texas		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Schott, Sally  		M.Ed. (), University of North Texas		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Smith, Karen S. 		Ed.D. (Educational Administration), Sam Houston State University		Curriculum & Instruction: 		Staff		Non-Tenure Track 

		Solomon, Jan  		Master (), SHSU		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Swicegood, Sarah  		M.Ed. (Reading), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Upshaw, Dexter  		M.Ed. (), Stephen F. Austin University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Voltz, Teressa  		Ed.D. (), University of Houston		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Watts, Cheryl  		M.Ed. (Elementary Education), University of North Texas		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Wienecke, Keith  		M.Ed. (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Wilder, Kameron  		M.A. (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Willilams, Martha  		M.Ed. (), Sam Houston State University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 

		Wilson, Lillie  		M.Ed. (), Stephen F. Austin University		Curriculum & Instruction: 		Adjunct		Non-Tenure Track 



		Educational Leadership & Counseling 

		Ainsworth, Tina M.  		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Akay, Sinem  		Ph.D. (), University of North Texas		Faculty		Adjunct		Non-Tenure Track 

		Allen, Robert S.  		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Ane, Pedra  		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Aucoin, Jennifer  		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Bajza, Susan  		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Beken, Jo A 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Carter, Ralph D. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Causey, Mary C. 		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		De France, Emily A 		Ph.D. (), University of Detroit		Faculty		Adjunct		Non-Tenure Track 

		Dowda, Reade L. 		M.S. (), Oklahoma State University		Faculty		Adjunct		Non-Tenure Track 

		Fitzgerald, Evelyne K 		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Fleming, William P 		Ph.D. (), University of Toledo		Faculty		Staff		Tenured 

		Flowers, James S 		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Hail, Darol  		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Hart, Linda M. 		M.S. (), University of Houston - Clear Lake		Faculty		Adjunct		Non-Tenure Track 

		Head, Steve  		Ph.D. (), Texas Tech University		Faculty		Adjunct		Non-Tenure Track 

		Hemmen, Janene  		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Hersperger, Susan  		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Hood, Gary K. 		Ph.D. (), University of North Texas		Faculty		Adjunct		Non-Tenure Track 

		Horne, Daisy S. 		Ed.D. (Educational Leadership), McNeese State University		Educational Leadership		Clinical Professor 		Non-Tenure Track 				Provisional Life Teaching Certification; Professional Supervisor Certification; Professional Reading Specialist; Professional Mid-Management Administrator Certification; Professional Superintendent Certification; Professional Special Education Counselor Certification; Professional Counselor Certification; Texas State Teacher Appraisal System; Appraiser Certification; Nonviolent Crisis Intervention Instructor; Licensed Professional Counselor; Licensed Professional Counselor Approved Supervisor

		Johnson, Glenda  		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Johnson, Steve R 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		King, Carolyn S. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Lane, Austin A. 		Ed.D. (), The University of Alabama		Faculty		Adjunct		Non-Tenure Track 

		Lillard, Nesi L. 		M.A. (), Texas State University, San Marcos		Faculty		Adjunct		Non-Tenure Track 

		Malkan, Rajiv R. 		Ph.D. (), University of Nebraska		Faculty		Adjunct		Non-Tenure Track 

		McDonald, Lelia K. 		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Monakes, Sarah X 		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Moriarity, Marlene T. 		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Perzan-Wooderson, Melinda K. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Peterson, Denise A. 		M.Ed. (), Texas State University		Faculty		Adjunct		Non-Tenure Track 

		Polonyi, Monica A. 		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Ray, Janet  		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Rodriguez, Rosalnda G 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Rosenblad, Sherry R. 		M.A. (), University of Mary Hardin-Baylor		Faculty		Adjunct		Non-Tenure Track 

		Smith, Alton X. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Smith, Joe B. 		Ed.D. (), Texas A&M University		Faculty		Adjunct		Non-Tenure Track 

		Solmonson, LeAnn L. 		Ph.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Srinivasan, Sribhagyam X. 		Ed.D. (), Texas Tech University		Faculty		Adjunct		Non-Tenure Track 

		Stewart, Cedric B. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Vijil, Veronica G. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Zoda, Pamela F. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 



		Language, Literacy & Special Populations 

		Ansley, Denise D. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Azodi, Donna S. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Barnes, Walter B. 		Ed.D. (), Sam Houston State University		Faculty		Staff		Non-Tenure Track 

		Beard, Jana B. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Bodon, Theresa D. 		M.A.E.D. (), University of Alabama		Faculty		Adjunct		Non-Tenure Track 

		Boughton, Michelle C. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Branch, Sabine M. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Cole, Corinna V. 		Ph.D. (), Texas A & M University		Faculty		Adjunct		Tenure Track 

		Contreras-Vanegas, Alma L. 		Ph.D. (), Texas A & M University		Faculty		Adjunct		Tenure Track 

		Cope, Robert B. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Dalton, Kathleen O. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Dauzat, Jodine L. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Decker, Adrian D. 		M.Ed. (), Texas A & M University		Faculty		Adjunct		Non-Tenure Track 

		Dial, Sonya R. 		M.Ed. (), University of St. Thomas		Faculty		Adjunct		Non-Tenure Track 

		Groth, Janine R. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Haas, Lory E. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Kwiatek, Renee B. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Lobo-Guerrero, Clara H. 		M.A. (), University of Los Andes, Bogota, Columbia		Faculty		Adjunct		Non-Tenure Track 

		McKinney, Margaret A. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Mitchell, Vickie J. 		Ed.D. (), Texas A & M University		Faculty		Adjunct		Non-Tenure Track 

		Raymond, Roberta D. 		M.S. (), University of Houston-Clear Lake		Faculty		Adjunct		Non-Tenure Track 

		Robertson (Simmons), Midge M. 		M.Ed. (), University of Houston		Faculty		Adjunct		Non-Tenure Track 

		Rojas LeBouef, Ana M. 		Ed.D. (), Sam Houston State University		Reading Specialist, Faculty		Staff		Non-Tenure Track 

		Sinclair, Kimberly A. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Tippens, Candice L. 		M.Ed. (), Grand Canyon University		Faculty		Adjunct		Non-Tenure Track 

		Victoria, Elsa M. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Walker, Tamara E. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Webb, Michael A. 		Ph.D. (), University of Houston		Faculty		Adjunct		Non-Tenure Track 

		Wilson, Melody A. 		Ph.D. (), Prairie View A & M University		Faculty		Adjunct		Non-Tenure Track 

		Wilson, Tara D. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Woods, Cristina B. 		M.Ed. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Yacovodonato, Pascal X. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Young, Julia C. 		Ed.D. (), Sam Houston State University		Faculty		Adjunct		Non-Tenure Track 

		Berry, Mary Ann 		Ph.D. (), University of North Texas		Faculty		Adjunct		Non-Tenure Track 

		Fountain, Joanna F. 		Ph.D. (Library Management), Texas Woman's University		Faculty		Adjunct		Non-Tenure Track 

		Hoffmann, Frank W 		Ph.D. (Library Science), University of Pittsburgh		Faculty		Adjunct		Tenured 

		Sheneman, Laura C. 		Ed.D. (Curriculum and Instruction), University of Houston		Faculty		Adjunct		Non-Tenure Track 

		Pinto, Prasopsuk		Ed.D. (Literacy), Sam Houston State University		Clinical Faculty		Clinical Professor 		Non-Tenure Track 				Special Education; Elementary English; Educational Diagnostician





Exhibit 5.4.b: Clinical Faculty Qualifications Table




Exhibit 5.4.C. 


Policies and practices to assure clinical faculty meet unit expectations 


Clinical faculty are hired and evaluated in much the same manner as full-time faculty according 
to Academic Policy 041020 (Appendix A, below) and the Faculty Evaluation System (Academic 
Policy 820317, Appendix B).  However, clinical faculty also receive additional support through 
professional development opportunities.  Clinical faculty are invited to participate in online 
orientation sessions and the Adjunct Handbook.  Clinical faculty are also invited to participate in 
regular faculty development sessions and many take advantage of these opportunities.   


Clinical faculty are evaluated  according to Academic Policy 041020 which reads “clinical 
faculty members’ appointment will be for 1 year and renewal will be contingent upon the 
University’s sole judgment as to the quality and level of service provided by the clinical faculty 
member to the University.”  This ensures that performance of clinical faculty is reviewed 
annually.   


In their teaching assignments, clinical faculty are evaluated using the IDEA course evaluation 
system.  Course evaluations are reviewed by department chairs in their efforts to renew clinical 
faculty members’ contracts. 
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1. PURPOSE 
 


1.01 The purpose of the Appointment of Clinical Faculty Members policy is to 
provide guidelines for the appointment of carefully-selected, uniquely-
qualified individuals who are willing to provide clinical expertise and service 
to the community. 


 
1.02 Individuals appointed under the provisions of this policy will be designated as 


clinical faculty members for a one-year renewable term of appointment. 
 
1.03 Individuals selected may hold the rank of Clinical Assistant Professor, 


Clinical Associate Professor, or Clinical Professor. 
 
2. DEFINITIONS 
 
 2.01 The title of Clinical Assistant Professor, Clinical Associate Professor, or 


Clinical Professor would be available for long-term, non-tenure-track faculty 
who serve an essential teaching function in a clinical setting. 


 
2.02 While faculty of this rank may, depending on specific requirements of the 


college, have additional research, service, or outreach obligations, teaching 
will be their primary responsibility. 


 
2.03 The title may not be used for positions whose responsibilities largely replicate 


those of tenure-track faculty.  Similarly, the title is not meant as a replacement 
for the title of Lecturer. 


 
3. SERVICE TO THE UNIVERSITY 


 
3.01 Clinical faculty members must provide a specified service to the University, 


which may consist of duties such as:  presentation of seminars, arranging 
guest lectures, serving on thesis committees, collaborating on research 
proposals, or any other educationally-related function mutually agreed upon 
by the University and the appointee prior to appointment to clinical faculty 
status. 


 
3.02 The duration of each appointment will be for one year.  Additional one-year 


appointments may be made at the discretion of the University, and no property 
right in the title shall be conferred by virtue of this appointment.  
Appointment renewal will be contingent upon the University’s sole judgment 
as to the quality and level of service provided by the clinical faculty member 
to the University. 
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4. PROCEDURES 


 
4.01 Each college wishing to use the title of Clinical Assistant Professor, Clinical 


Associate Professor, or Clinical Professor must take the following steps: 
 


a. The respective department/school within the college must make a formal 
proposal to its respective dean requesting permission to use the title. 


 
b. The proposal must be approved by the majority of the tenured and tenure-


track faculty in the department/school and by the chair of the 
department/school. 


   
c. The request would then have to be approved by the respective dean, the 


Provost and Vice President for Academic Affairs, and the President. 
 
4.02 The written proposal that seeks to use the title of Clinical Assistant Professor, 


Clinical Associate Professor, or Clinical Professor must include the following 
procedures: 


 
a. Justification.  Why are current titles insufficient for staffing and 


recruitment? 
 


b. Description of Position.  The proposal shall describe as precisely as 
possible the functions and responsibilities of positions. 


 
c. Terms of Appointment.  The proposal shall include a summary of the 


terms on which candidates will be appointed and reappointed to such 
positions and promoted from one to another. 


 
d. Percentage Limitation.  The proposal shall include a statement restricting 


the creation of positions in the proposed titles to a certain percentage of 
the tenure-track faculty of the originating college and of the tenure-track 
faculty in those departments/schools or programs where those positions 
are located. 


 
e. Voting and Other Rights.  The proposal shall define the rights and 


responsibilities of appointees in the proposed titles, including their voting 
status in their respective department/school and/or college, and their 
access to grievance and appeals processes available to tenure-track 
faculty. 
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5. PERQUISITES AVAILABLE FOR CLINICAL FACULTY MEMBERS 
 


5.01 During their term of service, clinical faculty members shall be accorded the 
same privileges and perquisites at the University as tenure-track faculty. 


 
5.02 Clinical faculty members, as with all faculty, will be compensated at a salary 


commensurate with their training, experience, and market value. 
 
5.03 During his/her term of service, a clinical faculty member’s performance shall 


be evaluated in a manner consistent with his/her assignment.  Since the 
clinical professor will not have the same research and service expectations, 
the evaluation will use the current FES instruments weighted for the clinical 
professor’s assigned duties. 


 
6. APPOINTMENT PROCEDURES 


 
6.01 The hiring process will follow the procedures outlined in Academic Policy 


Statement 800114, Academic Instructional Staffing. 
 
6.02 Recommendation for appointment to clinical faculty status may come from 


any level within an academic unit.  All recommendations must have the 
written concurrence of the appropriate department/school chair and academic 
dean before being routed to the Provost and Vice President for Academic 
Affairs.  A complete vita of the candidate must be attached to the letter 
recommending appointment, together with a comprehensive description of the 
specific service to be provided by the appointee. 


 
a. Movement from Tenure-Track to Clinical Faculty Status 


 ● Request would have to be initiated by faculty member 
 ● Request would have to be endorsed by the chair, dean, Provost and 


Vice President for Academic Affairs, and President 
 ● Under normal circumstances, such a request would have to be taken 


prior to the start of the faculty member’s fifth year 
 ● Although a faculty member may request to return to a tenure-track 


position, no guarantee exists that such a request would be granted 
 ● Years toward tenure will be forfeited 
 ● Tenured faculty opting to move to clinical faculty status will forfeit 


their tenure 
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 b. Movement from Clinical Faculty Status to Tenure-Track 
 ● Request would have to be initiated by faculty member 
 ● Request would have to be endorsed by the chair, dean, Provost and 


Vice President for Academic Affairs, and President 
 ● As in the normal hiring process, rank and years toward tenure will be 


negotiated 
 ● The needs of the department/school and University will carry the 


greatest weight in such changes 
 


6.03 The Provost and Vice President for Academic Affairs will concur or not 
concur with the recommendation to be forwarded to the President of the 
University. 


 
6.04 If appointment is recommended by the Provost and Vice President for 


Academic Affairs and approved by the President of the University, the 
President will issue a formal letter of appointment. 


 
6.05 The reappointment of the clinical faculty member to additional one-year terms 


will proceed in the same manner as the original appointment. 
 


   APPROVED:  /signed/  
    James F. Gaertner, President 


 
    DATE:  11/26/07  


 
CERTIFICATION STATEMENT 


 
This academic policy statement (APS) has been approved by the reviewer(s) listed below 
and represents Sam Houston State University’s Division of Academic Affairs’ APS from 
the date of this document until superseded. 
 
Original Date: October 20, 2004 Review Cycle: October, ENY* 
Reviewer(s): Council of Academic Deans Review Date: October 1, 2008 
  Academic Policy Council 
 
Approved:   /signed/   Date:  11/21/07  
  David E. Payne 
  Provost and Vice President for Academic Affairs 
 
*ENY = Even Numbered Year 
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1. GENERAL FEATURES OF THE FACULTY EVALUATION SYSTEM 
 
 1.01 The Faculty Evaluation System is established to provide an orderly, 


comprehensive approach to the evaluation of faculty performance at Sam 
Houston State University.  The system is designed to maximize objectivity 
and minimize bias.  The evaluation system is important for purposes of 
(1) faculty development, (2) promotion in academic rank, (3) rewarding 
meritorious performance through salary adjustments, (4) contract review for 
probationary faculty members, and (5) decisions concerning future contracts 
for non-tenured and non-tenure track faculty members. 


 
 1.02 The Faculty Evaluation System is intended to recognize and reward 


excellence serving to advance the mission and goals of the University.  The 
Faculty Evaluation System (FES) recognizes that faculty members’ interests, 
strengths, and skills evolve throughout their careers (see Academic Policy 
Statement 790601, Faculty Instructional Workload).  The University is best 
served by striving for a system that has enough flexibility to reward 
meritorious performance with enough structure to promote fairness and 
consistency.  SHSU’s FES process evaluates faculty performance in each of 
three categories (see Section 1.03).  The FES provides a table of weights 
(Table I) for both the normative nine-credit-hours-per-semester- and twelve-
credit-hours-per-semester-workloads (see Academic Policy Statement 790601, 
Faculty Instructional Workload) and identifies the respective weights used in 
creating the final summary FES score (see Section 6). 


 
 1.03 The Faculty Evaluation System recognizes three categories for purposes of 


evaluation.  These three categories are:  teaching effectiveness, scholarly 
and/or creative accomplishments, and service.  Each of these categories will 
be assigned a weight as specified in Table I, "Weights for Faculty 
Evaluation," attached to this policy statement.  Teaching effectiveness is 
comprised of two inputs, the Chair’s Rating of Teaching Effectiveness 
(FES 1) and the Students’ Rating of Teaching Effectiveness (FES 2).  The 
weights applied to the FES 1 and FES 2 scores are the same to ensure that 
both the chair’s and students’ ratings contribute 50% of the overall measure of 
teaching effectiveness.  The respective colleges are responsible for the 
determination and development of specific performance standards to be 
evaluated in FES 1, FES 3, and FES 4.  Input from faculty members at the 
department/school and/or program level is strongly encouraged in identifying 
specific performance standards that may be unique to a given 
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department/school or program.  The University values continuous 
improvement efforts and encourages the incorporation of professional 
development standards within FES 1, FES 3, and FES 4.  The categories used 
in the Faculty Evaluation System are similar to those identified in Academic 
Policy Statement 800722, Promotions in Rank and Advances in Salary Within 
Rank, and Academic Policy Statement 900417, Faculty Reappointment, 
Tenure, and Promotion. 


 
 1.04 Provisions are made in the Faculty Evaluation System for the following: 
 
  a. A rating of teaching effectiveness to be accomplished by combining the 


chair’s evaluation of faculty teaching effectiveness and the students’ 
evaluation of classroom teaching effectiveness.  The chair’s evaluation 
will consider the general guidelines in Section 2.  The students’ evaluation 
will follow the guidelines in Section 3. 


 
  b. A report of scholarly and/or creative accomplishments (FES 3) is to be 


completed by using the “Report on Scholarly and/or creative 
Accomplishments.”  This report is to be completed by each faculty 
member as a means of indicating his/her scholarly and/or creative 
accomplishments.  Each faculty member must submit the appropriate 
supporting documentation as required in the respective college’s FES 
policy to verify the scholarly and/or creative accomplishments (see 
Section 4.) 


 
  c. A report of service activities (FES 4) is to be completed by each member 


of the faculty as a means of indicating his/her service.  Each faculty 
member must submit the appropriate supporting documentation as 
required in the respective college’s FES policy to verify his/her service 
activities (see Section 5). 


 
  d. A summary rating of each faculty member based upon FES 1 through 


FES 4 is to be completed by using the "FES Summary Report" 
(Attachment 1).  This “FES Summary Report” is to be completed by the 
department/school chair and is to be signed by both the chair and the 
faculty member.  A faculty member who fails to sign the FES Summary 
Report shall be ineligible for any merit increases based on productivity in 
the time period covered by the unsigned FES Summary Report.  A faculty 
member who believes the FES Summary Report does not accurately 
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reflect his/her productivity may appeal his/her summary rating as 
described in Section 6. 


 
 1.05 The “FES Summary Report” is to reflect faculty activity for the twelve-month 


period beginning January 1 of each calendar year and ending December 31 of 
the same calendar year.  Should a faculty member change his/her workload 
during this twelve-month period, he/she will negotiate with his/her academic 
dean and chair to determine the weights from Table I to be used. 


 
 1.06 Should a faculty member receive an administrative FES X assignment (see 


APS 790601), the faculty member will receive a separate evaluation for the 
FES X assignment by the supervisor of the assignment as well as the FES 5 
evaluation.  The weights for FES 1, 2, 3, and 4 are not adjusted and the faculty 
member receives an FES 5-based merit recommendation as if he/she does not 
have a separate FES X assignment.  In a like manner, the faculty member’s 
performance of the FES X responsibility is evaluated and a merit 
recommendation is made as if the FES X assignment is the faculty member’s 
sole responsibility.  The final merit recommendation is the weighted average 
of the two merit recommendations.  The weight for FES X is the proportional 
reduction in the teaching load and the weight for FES 5 “one minus the FES X 
weight.” 


 
 1.07 The timelines for the completion of the forms are to be established by the 


Provost and Vice President for Academic Affairs. 
 
 1.08 Evaluation for merit pay purposes should be based on data covering only the 


specific time period. 
 
2. CHAIR’S EVALUATION OF FACULTY TEACHING EFFECTIVENESS 
 
 2.01 A department/school chair may decide to use a faculty committee to assist 


him/her in evaluating faculty teaching effectiveness. 
 
 2.02 Teaching  may include,  among  other  things,  classroom  and  laboratory 


instruction;  development  of  new  courses,  laboratories,  and  teaching 
methods; publication of and/or development of electronic instructional 
materials;  and  supervision  of  undergraduate  and graduate  students.   The  
chair’s  rating  of  faculty  teaching  effectiveness should  be  based  on  as  
much  information  as  can  be  reasonably  obtained. FES 1 Worksheet (see 
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Attachment 2) may be used.  A variety of inputs are necessary to give the 
evaluation maximum validity.  Two primary sources of information may be a 
teaching portfolio prepared by the faculty member and a conference with the 
individual being evaluated.  Other inputs may include, but are not limited to, 
comments from students, student outcome measures, and results of assessment 
measures.  Each college/department/school should define its own performance 
standards for the chair’s rating of faculty teaching effectiveness.  Items that 
may be considered by the chairs include, but are not limited to: 


 
 Professionalism 
  • Adheres to scheduled class meeting times 
  • Is reasonably available for student conferences and counseling; maintains 


appropriate office hours 
  • Submits grades, reports, etc. in a timely manner 
  • Maintains appropriate professional demeanor in teaching situations 
  • Maintains high ethical standards of honesty and objectivity 
  • Adheres to university/college/department/school timelines, policies, and 


procedures 
  • Regularly prepares for teaching 
  • Attempts to evaluate and improve own teaching 


• Commitment and contribution to course and/or program assessments 
  • Engages in professional development aimed at improving teaching 


effectiveness 
  • Uses fair and appropriate grading practice(s) 
 
 Content and Pedagogy 
  • Appropriateness and relevance of material covered in the class to subject 


matter of the class 
  • Supporting educational material (e.g., handouts, electronic tutorials) 
  • Appropriate use of pedagogical resources 
  • Adherence to syllabus 
  • Appropriateness, relevance, and quality of syllabus content 
  • Effective use of technology  
  • Effective utilization of innovations 
  • Timely, clear, informative, and appropriate feedback to students on 


assignments, tests, and on student progress in general beyond grades 
  • Making reasonable accommodations for individual students requiring the 


same 
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• Incorporation of civic engagement, service-learning, community-based 
teaching strategies or internships 


 
  In accordance with college and/or department/school policy, each faculty 


member may present a teaching portfolio and update it on an annual basis.  
The portfolio should provide information relating to teaching effectiveness.  
Because of the wide variety of programs and teaching situations, 
departments/schools should develop criteria as to the appropriate content, 
limitations, and uses of portfolios. 


 
 2.03 FES 1 reflects the chair’s rating of teaching effectiveness for each faculty 


member on a one-to-five scale.  The FES 1 worksheet or a similar tool will be 
used by the chair to document the chair’s rating of teaching effectiveness. 


 
3. STUDENTS’ EVALUATION OF CLASSROOM TEACHING EFFECTIVENESS 
 
 3.01 Student responses on the IDEA Center’s “Survey Form – Student Reactions to 


Instruction and Courses” are used for administrative decisions (e.g., tenure, 
promotion, and merit pay) and for development purposes.  The IDEA 
“Summary Evaluation Score” will be used as the FES 2 score. 


 
 3.02 The IDEA Center’s “Survey Form – Student Reactions to Instruction and 


Courses,” at the discretion of the dean of the college, may be obtained directly 
from the Office of Institutional Research by department/school chairs for 
distribution to the faculty. 


 
 3.03 Evaluations may be conducted online or in class.  For in-class evaluations, the 


evaluation will be conducted during the first 20-25 minutes of the period.  The 
instructor may not be present in the classroom while the students are 
completing the form.  The instructor should read the prepared college 
statement on teaching evaluation and then appoint a student or colleague per 
department/school/college guidelines to distribute, gather, and deliver the 
forms to the department/school chair’s office.  The instructor must exit the 
classroom prior to the distribution of the forms. 


 
 3.04 Federal and state law protects each student’s privacy rights.  For this reason, 


the class instructor should not have access to completed individual survey 
forms or score summaries until after all grades have been submitted to the 







Sam Houston State University 
Academic Policy Statement 820317 


The Faculty Evaluation System 
Page 6 of 12 


Revised September 23, 2009 
 
 


Registrar.  Even then, any information on the forms that identifies a student 
shall be redacted prior to being provided to the instructor. 


 
4. REPORT ON SCHOLARLY AND/OR CREATIVE ACCOMPLISHMENTS 
 
 4.01 This report is to be completed by each faculty member and submitted to 


his/her department/school chair as input for the FES 3 score.  The final FES 3 
score will be on a one-to-five point scale. 


 
 4.02 For most disciplines, this category consists of research and publication.  For 


some disciplines, however, it may include other forms of creative works and 
activities, such as instructional technology; poetry; painting; musical, dance, 
or theatrical performance or composition; and sculpture.  Scholarly activities 
shall be interpreted to include, but are not limited to, production of basic and 
applied research, writing and publications, scholarly grant development, 
scholarly grant acquisition, presentations to professional and learned societies, 
and professional development directly related to scholarly and/or creative 
accomplishments.  Subject to the approval of the appropriate academic dean, 
the department/school chair may add additional subcategories or activities in 
accordance with department/school/college expectations. 


 
 4.03 Different disciplines and individuals define creative accomplishments in 


different ways, engage in different types of artistic endeavors, and evaluate 
such endeavors differently.  As such, the criteria for evaluation can be defined 
here in only the most general terms.  Each college/department/school should 
define its own specific criteria.  Ultimately, individuals must be evaluated on 
the merit of their creative accomplishments and the level of their critical 
success. 


 
 4.04 The respective colleges are responsible for the determination and development 


of specific performance standards to be evaluated in FES 3.  Input from 
faculty members at the department/school and/or program level is encouraged 
in identifying specific performance standards that may be unique to a given 
department/school or program.  In creating performance standards, each 
college is encouraged to address the issue of quality as well as quantity. 
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5. REPORT ON SERVICE 
 
 5.01 This report is to be completed by each faculty member and submitted to 


his/her department/school chair as input for the FES 4 score.  The final FES 4 
score will be on a one-to-five point scale. 


 
 5.02 Service includes service to students, colleagues, program, department/school, 


college, and the University; administrative and committee service; and unpaid 
service beyond the University to the profession, locally, regionally, nationally, 
and internationally, including academic or professionally-related public 
service.  Activities for which the faculty member received a stipend or release 
time may not be considered for service activities.  Activities that may be 
considered, but are not limited to, include: 


 
  • Committee service 
  • Student recruitment 
  • Student advisement 
  • Acquisition and development of facilities, equipment, and other resources 
  • Appropriate professional development activities 
  • Student mentoring 
  • Student organization(s) sponsorship 
  • Program/curriculum development 


• Faculty-community collaboration for scholarly research 
• Faculty-community projects for leadership, economic, or social service 


development 
 
 5.03 The respective colleges are responsible for the determination and development 


of specific performance standards to be evaluated in FES 4.  The performance 
standards should identify types of service that advance the mission and goals 
of the University, college, and department/school. 


 
6. SUMMARY RATING REPORT 
 
 6.01 The “FES Summary Report” is to be completed by the department/school 


chair. 
 
 6.02 There must be an individual conference between the faculty member being 


evaluated and the chair.  At this meeting, the evaluation will be discussed.  
The faculty member should be encouraged to provide any relevant 
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information.  Faculty members needing improvement should be encouraged to 
seek appropriate assistance in creating and implementing a development plan. 


 
 6.03 Once completed, the “FES Summary Report” is to be signed by the chair and 


by the faculty member.  The signature of the faculty member represents 
merely an indication that the completed report has been reviewed with the 
faculty member by the chair and does not necessarily indicate concurrence 
with the report’s contents.  The faculty member’s signature does not preclude 
the faculty member from appealing the summary rating report.  A faculty 
member who fails to sign the “FES Summary Report” is ineligible for any 
merit increases based on productivity in the time period covered by the 
unsigned “FES Summary Report.”  The final score on the “FES Summary 
Report” will serve as the basis for recommendations to the dean for merit pay. 


 
 6.04 A faculty member may appeal his/her FES Summary Rating Report score to 


the chair and/or academic dean.  The faculty member must submit in writing 
his/her rationale for the appeal accompanied by appropriate documentation.  If 
not satisfied with the dean’s decision, the faculty member may appeal to the 
Provost and Vice President for Academic Affairs.  The decision of the Provost 
and Vice President for Academic Affairs is final. 


 
 


   APPROVED: 
    James F. Gaertner, President 


/signed/  


 
 
   DATE: 11/10/09  







Sam Houston State University 
Academic Policy Statement 820317 


The Faculty Evaluation System 
Page 9 of 12 


Revised September 23, 2009 
 
 


 
 


 
CERTIFICATION STATEMENT 


 
This academic policy statement (APS) has been approved by the reviewer(s) listed below 
and represents Sam Houston State University’s Division of Academic Affairs’ APS from 
the date of this document until superseded. 
 
Original Date: March 17, 1982 Review Cycle: March 1, ENY* 
Reviewer(s): Council of Academic Deans Review Date: March 1, 2012 
  Academic Policy Council 
 
Approved:   /signed/  Date:  
  David E. Payne 
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Attachment 1 
 


FES SUMMARY REPORT 
 
 


Teaching effectiveness ratings are weighted averages and should be recorded to the 
nearest tenth.  Ratings by the students and chair should be weighted equally (each 
comprises 50% of the teaching activity score).  The remaining activity areas are each to 
be evaluated as a whole.  For example, scholarly and/or creative accomplishments 
(FES 3) should be evaluated and assigned an overall rating from 1 to 5.  The weights for 
each of the categories vary depending upon each faculty member's normative teaching 
load as described in Table I. 
 
Faculty Member's Workload Assignment (check one): 
____ Normative nine credit hours per semester 
____ Normative twelve credit hours per semester 
 
 
FES Category Rating x Weight = Score 
 
1. Chair’s Rating of Teaching Effectiveness   x   =   
2. Students’ Rating of Teaching Effectiveness   x   =   
3. Scholarly and/or Creative Accomplishments   x   =   
4. Service   x   =   
  Sum of Scores – FES 5   
 
 
* Weights for each category area are determined by referencing Table I of this policy. 
 
The signatures below indicate only that the department/school chair and faculty member 
met to discuss the faculty member’s annual evaluation pertaining to APS 820317 and 
does not necessarily indicate the faculty member’s concurrence with the same. 
 
Chair's Signature:   
 
Faculty Member's Signature:   
 
Date:   
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Attachment 2 
 


FES 1 WORKSHEET 
Chair’s Rating of Faculty Teaching Effectiveness Worksheet 


 
Faculty Member’s Name:   
Identification Number:   Date:   
 
Using the guidelines in Section 2 of APS 820317 and/or the appropriate 
college/department/school criteria, please document evidence/rationale for the chair’s 
rating of teaching effectiveness score listed below.  The broad categories listed in Section 
2.02 are reproduced for your convenience. 
 
Professionalism 
 
 
 
 
 
 
 
Content and Pedagogy 
 
 
 
 
 
 
 
Other 
 
 
 
 
 
 
 
Chair’s Rating of Teaching Effectiveness:   
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Attachment 3 
 


TABLE I: WEIGHTS FOR FACULTY EVALUATION 
 
 
 


NORMATIVE TWELVE-CREDIT HOURS-PER-SEMESTER WORKLOAD 
FES 1 


Chair’s Rating 
FES 2  


Students’ Rating 
FES 3 


Scholarly and/or Creative 
Accomplishments 


FES 4 
Service 


.25 .25 .25 .25 
 
 
 


NORMATIVE NINE-CREDIT-HOURS-PER-SEMESTER WORKLOAD 
FES 1 


Chair’s Rating 
FES 2  


Students’ Rating 
FES 3 


Scholarly and/or Creative 
Accomplishments 


FES 4 
Service 


.20 .20 .40 .20 
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Exhibit 5.4.c: Policies for Clinical Faculty




Exhibit 5.4.D. 


Policies, expectations, and samples of faculty scholarly activities 


Research and scholarly endeavors are governed by a number of policies in the Academic Policy 
Manual.  First, Academic Policy 820317 (below) governs the manner in which faculty are 
evaluated annual in their scholarly endeavors.  Faculty research accounts for 40% of, teaching, 
40%, and service, 20%, of full-time, tenure/ tenure track faculty members’ annual performance 
evaluation.   


Second, the institution operates under Academic Policy 090130, Intellectual Property Policy.  
This policy establishes faculty members’ relationship with the institution in regards to the 
production of copyrightable and patentable works. 


Finally, the institution has also implemented an Ethical Conduct in Academic Research 
(Academic Policy 920808).  This policy establishes a framework through which faculty and the 
institution may engage in research in an open, honest means. 


 


Grant Seeking Efforts 


A number of faculty have engaged in grant-seeking efforts.  For example, Dr. Diana Nabors and 
Dr. Helen Berg successfully obtained a $75,000 grant from the UT Health Science Center, for 
grant work related to improving teacher preparation.  This grant is funded between January 2014 
and August 2016.  This grant is an extension of grant work done with the UT Health Science 
center in the amount of $179,804 from September 2014 to July 2015 for the Texas School 
Ready! Grant. The TSR! Grant provides over 50 pre-kindergarten teachers with supports needed 
to develop quality experiences for 3- and 4-year old children.  The TSR! Grant employs 3 early 
childhood coaches to provide professional development, in-class mentored assistance, 
assessment instruments, data management systems, State adopted curriculum, and additional 
teaching materials. Each pre-kindergarten teacher participates for a three-year period do develop 
needed skills.  During this time teachers learn about classroom design, classroom management, 
curriculum design and pedagogy of teaching young children along with assessment and reading 
assessment reports to provide a foundation for future planning.  


The TSR! Grant is an annual renewable grant that Dr. Nabors and Dr. Berg have had for 10 
years.  Through the duration of the grant, more than 300 early childhood teachers and more than 
5,000 children who attended these classroom have benefited from appropriate early learning 
experiences. 


Dr. Jim Hynes, Director of the Center for International Education, has engaged in grant efforts 
related to education in Sub-Saharan Africa.  Through an innovative model of partnering with 
Amish educators and leaders, Dr. Hynes and fellow faculty have been able to employ educational 
techniques in Sub-Saharan Africa.  Dr. Hynes was invited as a project team member on a U.S. 
Department of State bureau of Educational and Cultural Affairs Citizens Exchange Grant for 
Food Security.  The amount funded spans two years and is an estimated $513,000.  This is an 







extension of an earlier grant from 2011 funded for two years in the amount of $480,734.  Dr. 
Hynes has also participated in the Texas Education Authority Contract’s Advanced Animal 
Science Development Project.  This project was funded for 6 months in 2011 in the amount of 
$150,000. 


These efforts represent a sample of grant submissions occurring in the College.  Additional grant 
work will be available on site for review during the visit. 


Scholarly Publication Efforts 


The College tracks faculty credential and scholarly productivity through a database called SEDONA. For 
calendar years 2011 through 2014, 100 % (n=43) of the tenured faculty, 100 % (n=42) of the tenure track 
faculty, 93 % (n=76) of the part-time or adjunct faculty, 100 % (n=4) of the clinical faculty, and 50 % 
(n=2) of the doctoral graduate teaching assistants were engaged in scholarly activities during each of 
these years.  Over the course of their careers, full professors have published 1, 617 scholarly articles and 
389 books, Associate Professors have published 631 articles and 175 books, Assistant professors have 
published 464 articles and 90 books, and adjunct instructors have published 125 articles and 130 
books.  Full time, tenured or tenure-track faculty have produced a total of 2,712 articles and 654 books 
over the course of their careers.  Including adjunct instructors in this measure of contribution increased 
the total number of articles to 2,855 articles and books to 801.  Across the course of their careers, full 
professors participated in 2,967 conference presentations, Associate Professors have participated in 1,550 
presentations, Assistant Professors participated in 1,117 presentations, and adjunct professors participated 
in 203 presentations for a total of 5,858 presentations. 


Select citations of faculty scholarship included below.  Additional samples will be available during the 
visit. 


Balkin, R.S., Watts, R., Ali, S. (2014). A conversation about the intersection of faith, sexual  
orientation, and gender: Jewish, Christian, and Muslim perspectives. Journal of 
Counseling & Development, 92(2). DOI: 10.1002/j.1556-6676.2014.00147.x 


Benge, C.L. Onwuegbuzie, A., Robbins, M. (2012). A model for presenting threats to  
legitimation at the planning and interpretation phases in the quantitative, qualitative, and 
mixed research components of a dissertation.  International Journal of Education, 4(1), 
65-124. 


Frels, R. Onwuegbuzie, A. (2013). Administering quantitative instruments with qualitative  
interviews: A mixed research approach. Journal of Counseling and Development, 91(1), 
184-194. 


Fuller, M. B., & Skidmore, S. T. (2014). An exploration of factors influencing institutional  
cultures of assessment. International Journal of Educational Research, 65(1), 9-21. 
doi:10.1016/j.ijer.2014.01.001 


Lesesne, T. (2013). The un-common piece of Common Core: The librarian. Voices of Youth  
Advocates, 35(6). 526-537. 


Lunenburg, F. Educational administration: Concepts and practices (6th Ed.). Independence, KY:  
Cenage Learning. 


Sears, J., Edgington, W., Hynes, J. (2013). The effect of professional development on physical  
education instruction in middle schools. Middle School Journal, 45(5), 25-31. 


 
 







Skidmore, S. T., & Thompson, B. (2012). Propagation of misinformation about frequencies of  
RFTs/RCTs in education: A cautionary tale. Educational Researcher, 41(1), 163-170. 
doi:10.3102/0013189X12441998 


Sullivan, S. L., Polnick, B., Nickson, L., Maninger, R., Butler, J. Y. (2013). Student evaluation  
of teaching: The inequity of faculty scores in online versus face-to-face courses. School 
Leadership Review, 8(2), 52-61. 


Uzum, B., Petron, M., Berg, H. (2014). Pre-service teachers' first foray into the ESL classroom:  
Reflective practice in a service learning project. Electronic Journal of English as a 
Second Language, 18(3) 1-15. 


 


Additional samples of faculty scholarship will be available during the visit. 
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1. GENERAL FEATURES OF THE FACULTY EVALUATION SYSTEM 
 
 1.01 The Faculty Evaluation System is established to provide an orderly, 


comprehensive approach to the evaluation of faculty performance at Sam 
Houston State University.  The system is designed to maximize objectivity 
and minimize bias.  The evaluation system is important for purposes of 
(1) faculty development, (2) promotion in academic rank, (3) rewarding 
meritorious performance through salary adjustments, (4) contract review for 
probationary faculty members, and (5) decisions concerning future contracts 
for non-tenured and non-tenure track faculty members. 


 
 1.02 The Faculty Evaluation System is intended to recognize and reward 


excellence serving to advance the mission and goals of the University.  The 
Faculty Evaluation System (FES) recognizes that faculty members’ interests, 
strengths, and skills evolve throughout their careers (see Academic Policy 
Statement 790601, Faculty Instructional Workload).  The University is best 
served by striving for a system that has enough flexibility to reward 
meritorious performance with enough structure to promote fairness and 
consistency.  SHSU’s FES process evaluates faculty performance in each of 
three categories (see Section 1.03).  The FES provides a table of weights 
(Table I) for both the normative nine-credit-hours-per-semester- and twelve-
credit-hours-per-semester-workloads (see Academic Policy Statement 790601, 
Faculty Instructional Workload) and identifies the respective weights used in 
creating the final summary FES score (see Section 6). 


 
 1.03 The Faculty Evaluation System recognizes three categories for purposes of 


evaluation.  These three categories are:  teaching effectiveness, scholarly 
and/or creative accomplishments, and service.  Each of these categories will 
be assigned a weight as specified in Table I, "Weights for Faculty 
Evaluation," attached to this policy statement.  Teaching effectiveness is 
comprised of two inputs, the Chair’s Rating of Teaching Effectiveness 
(FES 1) and the Students’ Rating of Teaching Effectiveness (FES 2).  The 
weights applied to the FES 1 and FES 2 scores are the same to ensure that 
both the chair’s and students’ ratings contribute 50% of the overall measure of 
teaching effectiveness.  The respective colleges are responsible for the 
determination and development of specific performance standards to be 
evaluated in FES 1, FES 3, and FES 4.  Input from faculty members at the 
department/school and/or program level is strongly encouraged in identifying 
specific performance standards that may be unique to a given 
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department/school or program.  The University values continuous 
improvement efforts and encourages the incorporation of professional 
development standards within FES 1, FES 3, and FES 4.  The categories used 
in the Faculty Evaluation System are similar to those identified in Academic 
Policy Statement 800722, Promotions in Rank and Advances in Salary Within 
Rank, and Academic Policy Statement 900417, Faculty Reappointment, 
Tenure, and Promotion. 


 
 1.04 Provisions are made in the Faculty Evaluation System for the following: 
 
  a. A rating of teaching effectiveness to be accomplished by combining the 


chair’s evaluation of faculty teaching effectiveness and the students’ 
evaluation of classroom teaching effectiveness.  The chair’s evaluation 
will consider the general guidelines in Section 2.  The students’ evaluation 
will follow the guidelines in Section 3. 


 
  b. A report of scholarly and/or creative accomplishments (FES 3) is to be 


completed by using the “Report on Scholarly and/or creative 
Accomplishments.”  This report is to be completed by each faculty 
member as a means of indicating his/her scholarly and/or creative 
accomplishments.  Each faculty member must submit the appropriate 
supporting documentation as required in the respective college’s FES 
policy to verify the scholarly and/or creative accomplishments (see 
Section 4.) 


 
  c. A report of service activities (FES 4) is to be completed by each member 


of the faculty as a means of indicating his/her service.  Each faculty 
member must submit the appropriate supporting documentation as 
required in the respective college’s FES policy to verify his/her service 
activities (see Section 5). 


 
  d. A summary rating of each faculty member based upon FES 1 through 


FES 4 is to be completed by using the "FES Summary Report" 
(Attachment 1).  This “FES Summary Report” is to be completed by the 
department/school chair and is to be signed by both the chair and the 
faculty member.  A faculty member who fails to sign the FES Summary 
Report shall be ineligible for any merit increases based on productivity in 
the time period covered by the unsigned FES Summary Report.  A faculty 
member who believes the FES Summary Report does not accurately 
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reflect his/her productivity may appeal his/her summary rating as 
described in Section 6. 


 
 1.05 The “FES Summary Report” is to reflect faculty activity for the twelve-month 


period beginning January 1 of each calendar year and ending December 31 of 
the same calendar year.  Should a faculty member change his/her workload 
during this twelve-month period, he/she will negotiate with his/her academic 
dean and chair to determine the weights from Table I to be used. 


 
 1.06 Should a faculty member receive an administrative FES X assignment (see 


APS 790601), the faculty member will receive a separate evaluation for the 
FES X assignment by the supervisor of the assignment as well as the FES 5 
evaluation.  The weights for FES 1, 2, 3, and 4 are not adjusted and the faculty 
member receives an FES 5-based merit recommendation as if he/she does not 
have a separate FES X assignment.  In a like manner, the faculty member’s 
performance of the FES X responsibility is evaluated and a merit 
recommendation is made as if the FES X assignment is the faculty member’s 
sole responsibility.  The final merit recommendation is the weighted average 
of the two merit recommendations.  The weight for FES X is the proportional 
reduction in the teaching load and the weight for FES 5 “one minus the FES X 
weight.” 


 
 1.07 The timelines for the completion of the forms are to be established by the 


Provost and Vice President for Academic Affairs. 
 
 1.08 Evaluation for merit pay purposes should be based on data covering only the 


specific time period. 
 
2. CHAIR’S EVALUATION OF FACULTY TEACHING EFFECTIVENESS 
 
 2.01 A department/school chair may decide to use a faculty committee to assist 


him/her in evaluating faculty teaching effectiveness. 
 
 2.02 Teaching  may include,  among  other  things,  classroom  and  laboratory 


instruction;  development  of  new  courses,  laboratories,  and  teaching 
methods; publication of and/or development of electronic instructional 
materials;  and  supervision  of  undergraduate  and graduate  students.   The  
chair’s  rating  of  faculty  teaching  effectiveness should  be  based  on  as  
much  information  as  can  be  reasonably  obtained. FES 1 Worksheet (see 
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Attachment 2) may be used.  A variety of inputs are necessary to give the 
evaluation maximum validity.  Two primary sources of information may be a 
teaching portfolio prepared by the faculty member and a conference with the 
individual being evaluated.  Other inputs may include, but are not limited to, 
comments from students, student outcome measures, and results of assessment 
measures.  Each college/department/school should define its own performance 
standards for the chair’s rating of faculty teaching effectiveness.  Items that 
may be considered by the chairs include, but are not limited to: 


 
 Professionalism 
  • Adheres to scheduled class meeting times 
  • Is reasonably available for student conferences and counseling; maintains 


appropriate office hours 
  • Submits grades, reports, etc. in a timely manner 
  • Maintains appropriate professional demeanor in teaching situations 
  • Maintains high ethical standards of honesty and objectivity 
  • Adheres to university/college/department/school timelines, policies, and 


procedures 
  • Regularly prepares for teaching 
  • Attempts to evaluate and improve own teaching 


• Commitment and contribution to course and/or program assessments 
  • Engages in professional development aimed at improving teaching 


effectiveness 
  • Uses fair and appropriate grading practice(s) 
 
 Content and Pedagogy 
  • Appropriateness and relevance of material covered in the class to subject 


matter of the class 
  • Supporting educational material (e.g., handouts, electronic tutorials) 
  • Appropriate use of pedagogical resources 
  • Adherence to syllabus 
  • Appropriateness, relevance, and quality of syllabus content 
  • Effective use of technology  
  • Effective utilization of innovations 
  • Timely, clear, informative, and appropriate feedback to students on 


assignments, tests, and on student progress in general beyond grades 
  • Making reasonable accommodations for individual students requiring the 


same 
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• Incorporation of civic engagement, service-learning, community-based 
teaching strategies or internships 


 
  In accordance with college and/or department/school policy, each faculty 


member may present a teaching portfolio and update it on an annual basis.  
The portfolio should provide information relating to teaching effectiveness.  
Because of the wide variety of programs and teaching situations, 
departments/schools should develop criteria as to the appropriate content, 
limitations, and uses of portfolios. 


 
 2.03 FES 1 reflects the chair’s rating of teaching effectiveness for each faculty 


member on a one-to-five scale.  The FES 1 worksheet or a similar tool will be 
used by the chair to document the chair’s rating of teaching effectiveness. 


 
3. STUDENTS’ EVALUATION OF CLASSROOM TEACHING EFFECTIVENESS 
 
 3.01 Student responses on the IDEA Center’s “Survey Form – Student Reactions to 


Instruction and Courses” are used for administrative decisions (e.g., tenure, 
promotion, and merit pay) and for development purposes.  The IDEA 
“Summary Evaluation Score” will be used as the FES 2 score. 


 
 3.02 The IDEA Center’s “Survey Form – Student Reactions to Instruction and 


Courses,” at the discretion of the dean of the college, may be obtained directly 
from the Office of Institutional Research by department/school chairs for 
distribution to the faculty. 


 
 3.03 Evaluations may be conducted online or in class.  For in-class evaluations, the 


evaluation will be conducted during the first 20-25 minutes of the period.  The 
instructor may not be present in the classroom while the students are 
completing the form.  The instructor should read the prepared college 
statement on teaching evaluation and then appoint a student or colleague per 
department/school/college guidelines to distribute, gather, and deliver the 
forms to the department/school chair’s office.  The instructor must exit the 
classroom prior to the distribution of the forms. 


 
 3.04 Federal and state law protects each student’s privacy rights.  For this reason, 


the class instructor should not have access to completed individual survey 
forms or score summaries until after all grades have been submitted to the 
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Registrar.  Even then, any information on the forms that identifies a student 
shall be redacted prior to being provided to the instructor. 


 
4. REPORT ON SCHOLARLY AND/OR CREATIVE ACCOMPLISHMENTS 
 
 4.01 This report is to be completed by each faculty member and submitted to 


his/her department/school chair as input for the FES 3 score.  The final FES 3 
score will be on a one-to-five point scale. 


 
 4.02 For most disciplines, this category consists of research and publication.  For 


some disciplines, however, it may include other forms of creative works and 
activities, such as instructional technology; poetry; painting; musical, dance, 
or theatrical performance or composition; and sculpture.  Scholarly activities 
shall be interpreted to include, but are not limited to, production of basic and 
applied research, writing and publications, scholarly grant development, 
scholarly grant acquisition, presentations to professional and learned societies, 
and professional development directly related to scholarly and/or creative 
accomplishments.  Subject to the approval of the appropriate academic dean, 
the department/school chair may add additional subcategories or activities in 
accordance with department/school/college expectations. 


 
 4.03 Different disciplines and individuals define creative accomplishments in 


different ways, engage in different types of artistic endeavors, and evaluate 
such endeavors differently.  As such, the criteria for evaluation can be defined 
here in only the most general terms.  Each college/department/school should 
define its own specific criteria.  Ultimately, individuals must be evaluated on 
the merit of their creative accomplishments and the level of their critical 
success. 


 
 4.04 The respective colleges are responsible for the determination and development 


of specific performance standards to be evaluated in FES 3.  Input from 
faculty members at the department/school and/or program level is encouraged 
in identifying specific performance standards that may be unique to a given 
department/school or program.  In creating performance standards, each 
college is encouraged to address the issue of quality as well as quantity. 
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5. REPORT ON SERVICE 
 
 5.01 This report is to be completed by each faculty member and submitted to 


his/her department/school chair as input for the FES 4 score.  The final FES 4 
score will be on a one-to-five point scale. 


 
 5.02 Service includes service to students, colleagues, program, department/school, 


college, and the University; administrative and committee service; and unpaid 
service beyond the University to the profession, locally, regionally, nationally, 
and internationally, including academic or professionally-related public 
service.  Activities for which the faculty member received a stipend or release 
time may not be considered for service activities.  Activities that may be 
considered, but are not limited to, include: 


 
  • Committee service 
  • Student recruitment 
  • Student advisement 
  • Acquisition and development of facilities, equipment, and other resources 
  • Appropriate professional development activities 
  • Student mentoring 
  • Student organization(s) sponsorship 
  • Program/curriculum development 


• Faculty-community collaboration for scholarly research 
• Faculty-community projects for leadership, economic, or social service 


development 
 
 5.03 The respective colleges are responsible for the determination and development 


of specific performance standards to be evaluated in FES 4.  The performance 
standards should identify types of service that advance the mission and goals 
of the University, college, and department/school. 


 
6. SUMMARY RATING REPORT 
 
 6.01 The “FES Summary Report” is to be completed by the department/school 


chair. 
 
 6.02 There must be an individual conference between the faculty member being 


evaluated and the chair.  At this meeting, the evaluation will be discussed.  
The faculty member should be encouraged to provide any relevant 
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information.  Faculty members needing improvement should be encouraged to 
seek appropriate assistance in creating and implementing a development plan. 


 
 6.03 Once completed, the “FES Summary Report” is to be signed by the chair and 


by the faculty member.  The signature of the faculty member represents 
merely an indication that the completed report has been reviewed with the 
faculty member by the chair and does not necessarily indicate concurrence 
with the report’s contents.  The faculty member’s signature does not preclude 
the faculty member from appealing the summary rating report.  A faculty 
member who fails to sign the “FES Summary Report” is ineligible for any 
merit increases based on productivity in the time period covered by the 
unsigned “FES Summary Report.”  The final score on the “FES Summary 
Report” will serve as the basis for recommendations to the dean for merit pay. 


 
 6.04 A faculty member may appeal his/her FES Summary Rating Report score to 


the chair and/or academic dean.  The faculty member must submit in writing 
his/her rationale for the appeal accompanied by appropriate documentation.  If 
not satisfied with the dean’s decision, the faculty member may appeal to the 
Provost and Vice President for Academic Affairs.  The decision of the Provost 
and Vice President for Academic Affairs is final. 


 
 


   APPROVED: 
    James F. Gaertner, President 


/signed/  


 
 
   DATE: 11/10/09  
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Attachment 1 
 


FES SUMMARY REPORT 
 
 


Teaching effectiveness ratings are weighted averages and should be recorded to the 
nearest tenth.  Ratings by the students and chair should be weighted equally (each 
comprises 50% of the teaching activity score).  The remaining activity areas are each to 
be evaluated as a whole.  For example, scholarly and/or creative accomplishments 
(FES 3) should be evaluated and assigned an overall rating from 1 to 5.  The weights for 
each of the categories vary depending upon each faculty member's normative teaching 
load as described in Table I. 
 
Faculty Member's Workload Assignment (check one): 
____ Normative nine credit hours per semester 
____ Normative twelve credit hours per semester 
 
 
FES Category Rating x Weight = Score 
 
1. Chair’s Rating of Teaching Effectiveness   x   =   
2. Students’ Rating of Teaching Effectiveness   x   =   
3. Scholarly and/or Creative Accomplishments   x   =   
4. Service   x   =   
  Sum of Scores – FES 5   
 
 
* Weights for each category area are determined by referencing Table I of this policy. 
 
The signatures below indicate only that the department/school chair and faculty member 
met to discuss the faculty member’s annual evaluation pertaining to APS 820317 and 
does not necessarily indicate the faculty member’s concurrence with the same. 
 
Chair's Signature:   
 
Faculty Member's Signature:   
 
Date:   
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Attachment 2 
 


FES 1 WORKSHEET 
Chair’s Rating of Faculty Teaching Effectiveness Worksheet 


 
Faculty Member’s Name:   
Identification Number:   Date:   
 
Using the guidelines in Section 2 of APS 820317 and/or the appropriate 
college/department/school criteria, please document evidence/rationale for the chair’s 
rating of teaching effectiveness score listed below.  The broad categories listed in Section 
2.02 are reproduced for your convenience. 
 
Professionalism 
 
 
 
 
 
 
 
Content and Pedagogy 
 
 
 
 
 
 
 
Other 
 
 
 
 
 
 
 
Chair’s Rating of Teaching Effectiveness:   
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Attachment 3 
 


TABLE I: WEIGHTS FOR FACULTY EVALUATION 
 
 
 


NORMATIVE TWELVE-CREDIT HOURS-PER-SEMESTER WORKLOAD 
FES 1 


Chair’s Rating 
FES 2  


Students’ Rating 
FES 3 


Scholarly and/or Creative 
Accomplishments 


FES 4 
Service 


.25 .25 .25 .25 
 
 
 


NORMATIVE NINE-CREDIT-HOURS-PER-SEMESTER WORKLOAD 
FES 1 


Chair’s Rating 
FES 2  


Students’ Rating 
FES 3 


Scholarly and/or Creative 
Accomplishments 


FES 4 
Service 


.20 .20 .40 .20 
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1. PURPOSE 
 
 As with any institution of higher learning, Sam Houston State University is 


committed to the creation and dissemination of information.  To that end, the faculty 
and staff are expected to engage in scholarly and creative activity.  This policy 
outlines the rights of the Sam Houston State University employee in terms of 
intellectual property.  The Intellectual Property Policy of Sam Houston State 
University is governed by the Rules and Regulations of The Texas State University 
System.  To the extent that provisions herein may vary from the Rules and 
Regulations, the latter shall govern.  These policies apply to all persons, including 
employees and students, using the facilities of Sam Houston State University. 


 
2. DEFINITIONS 
 


2.01 Copyrightable work shall include but is not limited to any copyrightable 
material as defined by law.  Examples include printed material including 
journal articles, textbooks, and reviews; works of art including paintings, 
sculpture, musical or dramatic productions; lectures, course material including 
lecture manuals, and technical works including computer software or 
databases, audio and visual material. 


 
2.02 Patentable works shall include but are not limited to discovery, invention, 


process, composition of matter, article of manufacture, know-how, design, 
model, technological development, and any mark used in connection with 
these items. 


 
2.03 Intellectual property includes all copyrightable works, inventions, and 


patentable works. 
 


2.04 The inventor, originator, or discoverer shall include faculty, staff, 
administrators, students, or groups thereof that use funds, facilities, or other 
resources of the University as the authors, creators, or inventors of intellectual 
property. 


 
2.05 The University will refer to Sam Houston State University. 


 
3. COPYRIGHT POLICY 
 


3.01 Copyright is the ownership and control of the intellectual property in original 
works of authorship that is subject to copyright law.  The purpose of the Sam 
Houston State University policy is to outline the respective rights which 
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members of its faculty, staff, and student body have in copyrightable materials 
created by them while affiliated with the University. 


 
3.02 All rights in copyright shall remain with the creator of the work except as 


otherwise provided by Section 3.03 of this policy. 
 


3.03 Ownership of Copyright 
 


a. The University nor the System claim no ownership of fiction, popular 
nonfiction, poetry, music compositions, or other works of artistic 
imagination that are not University works.  For other materials that are 
totally faculty generated with no University equipment or aid other than 
that routinely used by faculty in duties associated with teaching, the 
faculty member holds the copyright and complete intellectual property 
rights. 
 


b. If the employee work is contracted in writing by the University, on a 
work-for-hire basis, the University then owns the copyright and all 
benefits of the materials. 
 


c. Copyright of all materials (including software) that are developed with the 
significant use of funds, space, equipment, or facilities administered by the 
University, including but not limited to classroom and laboratory 
materials, but without any obligation by the University to others in 
connection with such support, shall be held by the University.  The 
provision of office or library facilities alone shall not be construed as 
providing “substantial resources,” which shall include, for example, the 
purchase of new technology software or equipment not normally needed 
for the employee’s duties, and/or a substantial monetary award explicitly 
for the creation of the work. 


 
d. Copyright ownership of all material (including software) that is developed 


in the course of or pursuant to a sponsored research or support agreement 
(i.e., an agreement which provides funds, space, equipment, or facilities 
for research purposes) shall be determined in accordance with the terms of 
such agreement, or, in the absence of such terms, the copyright shall be 
held by the University. The agreement may grant the employee a non-
exclusive educational license allowing the employee to share royalties 
from third parties using the materials. 
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3.04 Mediated Coursework/Courseware 
 


a. Mediated courseware includes, but is not necessarily limited to, 
instructional materials delivered over the Internet, synchronous or 
asynchronous video or audio courses, course or instructional support 
materials. 
 


b. Copyright of mediated courseware developed without specific direction or 
significant support of the University shall remain with the employee.  No 
royalty, rent, or other consideration shall be paid to the employee or 
former employee when that mediated courseware or a modification thereof 
is used for instruction by the University.  The employee or former 
employee shall take no action that limits the University’s right to use the 
instructional materials and shall provide written notice on the courseware 
itself of the University’s right of use.  See Chapter V, Paragraph 4.75 of 
The Texas State University System Rules and Regulations for the policy 
on noncompetitive use of employee-owned, mediated courseware. 


 
c. Copyright of mediated courseware, developed at the specific direction or 


with the substantial resources of the University, shall be jointly held by 
the University and the employee, unless otherwise specified at the time of 
commissioning of the work, and shall not be used without written consent 
of the University.  The University shall have the right to modify the 
courseware and decide who will utilize it in instruction.  Royalties or 
revenues generated from the licensing of such mediated courseware may 
be jointly shared with the employee.  The University may specifically 
agree to share control rights with the employee. 


 
3.05 Distribution of Copyright Royalties 


 
a. Creators of copyrightable material not owned by the University, or to 


which the University has relinquished any ownership claim, own the 
copyrights in their works and are free to publish them, register the 
copyright, and receive any revenues which may result therefrom. 
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b. Royalty income received by the University through the sale, licensing, 
leasing, or use of copyrightable material in which the University has a 
property interest will normally be shared with the author and the 
University where the material originated. 


 
(1) The net royalties or other net income received by the University will, 


in most instances, be distributed under a formula of fifty percent 
(50%) to the author and fifty percent (50%) to the University. 
 


(2) Any distribution which grants the author more than fifty percent (50%) 
of net royalties shall require approval of the Board of Regents. 
 


(3) In the event of multiple authors, the proper distribution of the fifty 
percent (50%) author's share shall be determined by the University 
President, as appropriate. 
 


(4) The disposition of the fifty percent (50%) dedicated to the University 
is within the discretion of the University President. 


 
c. In the event that an author contributes a personal work to the University, a 


written agreement accepting such contribution shall be executed.  The 
terms of the agreement shall include a statement governing the division of 
royalties between the University and the author. 


 
d. In cases of extramural funding, the terms of the funding agreement shall 


govern the division of any royalties that may result from 
commercialization of materials resulting therefrom.  In the event that the 
funding agreement vests royalty rights in the University, and does not 
provide any royalty share for the author, the author shall be entitled to the 
same proportionate share he or she would have received if the work had 
not been extramurally funded.  Such a royalty payment to the author, 
however, may not violate the terms of the funding agreement.  Such share 
shall be a proportion of whatever share is owned by the University under 
the terms of the funding agreement and this policy. 
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3.06 Revision of Materials.  Materials owned by the University under the terms of 
this policy shall not be altered or revised without providing the author a 
reasonable opportunity to assume the responsibility for the revision.  If the 
author declines the opportunity to revise such material, the assignment of 
responsibility for the revision will be made by the President. 


 
3.07 Withdrawal of Materials.  Materials owned by the University shall be 


withdrawn from use when the University in consultation with the author 
deems such use to be obsolete or inappropriate.  No withdrawal or other 
discontinuance shall take place that would violate the terms of any licensing 
or other agreement relating to the materials. 


 
4. PATENT POLICY 
 


4.01 Sam Houston State University is dedicated to instruction, research, and public 
service.  It is the policy of the University that its faculty, staff, and students 
carry out their scholarly work in an open and free atmosphere and freely 
publish their obtained results.  The University recognizes that patentable 
inventions and discoveries may arise on occasion in the course of scholarly 
work conducted by the employees and students of its University.  It is the 
purpose of this policy to insure that such inventions and discoveries are used 
and controlled in a fashion that maximizes their benefit to the public, the 
inventor, and the University. 


 
4.02 Applicability.  This policy shall apply to all persons employed by the 


University and to anyone using facilities owned or under the supervision of 
the University in connection with the development of a patentable product. 


 
4.03 Condition of Employment and Enrollment.  The patent policy of Sam Houston 


State University, as consistent with The Texas State University System policy 
and as amended from time to time, shall be deemed to be a part of the 
conditions of employment of every employee of the University, including 
student employees, and of the conditions of enrollment and attendance by 
every student at the University. 


 
4.04 Ownership.  Except as otherwise described in this policy, every invention or 


discovery or part thereof that results from research or activities carried out at 
the University, or that is developed with the aid of the University's facilities, 
staff, or through funds administered by the University, shall be the property of 
the University. 
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4.05 Inventions Made on Own Time.  Inventions or discoveries made by 
University employees or students in their personal time and not involving the 
use of University facilities are the property of the inventor except in case of 
conflict with any other applicable agreement. 


 
a. For purposes of this policy, an individual's "personal time" shall mean 


time other than that devoted to normal or assigned functions in teaching, 
extension, University service, or direction or conduct of research on 
University premises or utilizing "University facilities." 


 
b.  The term "University facilities" shall mean any facility, including 


equipment and material, available to the inventor as a direct result of the 
inventor's affiliation with the University, and which would not be 
available to a non-University individual on the same basis. 


 
c. Persons who claim that inventions or discoveries are made on personal 


time and without the use of University facilities have the responsibility to 
disclose all such inventions to the University in accordance with the 
disclosure procedures applicable to inventions made on University time or 
with the use of University facilities.  It shall be the responsibility of the 
inventor to demonstrate the basis of the inventor's claim that only personal 
time and no University facilities were utilized. 


 
d. If the inventor so desires, inventions or discoveries made on personal time 


and without the use of University facilities may be assigned to the 
University.  Under this arrangement, the procedures will be the same as 
for inventions or discoveries made by University personnel on University 
time or with the use of University facilities and materials. 


 
4.06 Patents Arising From Government-Sponsored Research.  Patents on 


inventions or discoveries arising from research financed by federal, state, or 
local government may be controlled by the terms of the grants and contracts 
specified by the government agency sponsoring the research, or by applicable 
law. In some cases, the sponsoring government agency may claim rights to 
patents resulting from the sponsored research. 


 
a. Except as provided by law or by government-supported grants or 


contracts, or when no patent rights are claimed by the government agency, 
or when such rights are waived by the government, patents arising from 
government-sponsored research are controlled by this patent policy. 
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b. When a patent arising out of research supported under government grants 
or contracts is owned by the University, the University will, if requested, 
agree to a non-exclusive royalty-free license for use of such patent by the 
sponsoring government agency. 


 
c. If such a patent is owned by the sponsoring government agency, the 


University shall be free to use the invention so covered for its own 
scientific and educational purposes without payment of royalty or other 
charge, consistent with applicable law. 


 
4.07 Patents Arising From Research Sponsored by Non-Governmental Entities.  


Sam Houston State University must ensure that its facilities and the results of 
the work of its employees are applied in a manner which best serves the 
interests of the public.  Likewise, the legitimate interests of a private sponsor 
who provides financial or other support to research carried out through the 
University must be considered. 


 
a. Sam Houston State University normally reserves the right to ownership of 


patents on inventions or discoveries arising out of research supported in 
whole or in part by grants or contracts with non-governmental 
organizations or firms.  Contracts or agreements which are entered into 
between the University and such organizations or firms should contain 
clauses setting forth such a reservation unless deviations therefrom are 
requested by the sponsor and approved by the University consistent with 
the public interest. 


 
b. In the interest of fair treatment to the non-governmental sponsors of 


research, upon request, special provisions may be negotiated which grant 
ownership of patents arising out of research sponsored by a non-
governmental organization or firm to the sponsor of such research.  In 
such cases, the University should:  (1) retain the right to use the invention 
or discovery for its own research, educational, and service purposes 
without the payment of royalty fees, (2) require the sponsor to use due 
diligence in the commercial use of the invention, and (3) retain the right to 
freely publish the results of its research after a reasonable period 
necessary to protect the rights of the parties and to allow for the filing of a 
patent application. 


 
4.08 University Patent Committee.  The President shall appoint a University Patent 


Committee, consisting of no less than three members, one of whom shall be 
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designated by the President to serve as chairman of the Committee.  Such 
Committee shall perform the duties delineated in this policy and such other 
duties as may be assigned to it by the President. 


 
4.09 Duty to Disclose Discoveries and Inventions.  All individuals covered by this 


policy have a duty to disclose in writing their inventions and discoveries 
promptly to the pertinent University Patent Committee. 


 
a. The duty to disclose arises as soon as the individual has reason to believe, 


based on his or her own knowledge or upon information supplied by 
others, that the invention or discovery may be patentable. 


 
b. Certainty about patentability is not required before a disclosure should be 


made. 
 
c. Individuals shall execute such declarations, assignments, or other 


documents as may be necessary in the course of invention evaluation, 
patent prosecution, or protection of patent rights, to ensure that title in 
such inventions shall be held by the University, where this policy indicates 
the University shall hold title, or by such other parties as may be 
appropriate under the circumstances. 


 
4.10 Review by Patent Committee.  The University Patent Committee, after 


receiving disclosure of an invention, shall forward a recommendation to the 
University President concerning such discovery. Such recommendation shall 
include:  (1) the committee’s opinion whether the University has an 
ownership interest in the invention in question, or whether such invention was 
one developed on personal time and without use of University facilities; and 
(2) whether and how the University should assert and exploit its ownership 
interest in any invention or discovery. 


 
4.11 Waiver of University Interests 
 


a. If the University President, after reviewing the recommendation of the 
University Patent Committee, concludes that an invention or discovery is 
one developed on personal time and without the use of University 
facilities, the President shall advise the inventor that the University asserts 
no ownership interest in the invention or discovery. 


 
b. If the University President, after reviewing the recommendation of the 


University Patent Committee, concludes that a University should not 
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assert and exploit its interest in an invention developed on University time 
or with the use of University facilities, the inventor shall be notified that 
he is free to obtain and exploit a patent in his own right, and the 
University shall not have any further rights, obligations or duties thereto 
except as it may specifically reserve. 


 
4.12 Patent Management.  The President, or any person designated by the 


President, is authorized to negotiate with reputable agencies or firms to secure 
for the University arrangements for the management of inventions and 
discoveries in which the University decides to assert and exploit its ownership 
interest. 


 
a. Such management may include, but is not limited to, competent evaluation 


of invention and discovery disclosures, expeditious filing of applications 
for patents, and licensing and administration of patents. 


  
b. The University is authorized to administer its own patent management and 


licensing program without the use of a patent management agent, if it 
determines that such arrangement may better serve University and public 
interests. 


 
4.13 Licenses.  The President may grant licenses for the use of inventions and 


discoveries in which the University has an ownership interest. 
 


a. It is recognized under some circumstances the granting of an exclusive 
license may be appropriate because in the absence of such a condition 
some inventions or discoveries may not reach the marketplace for the 
public benefit. 


 
b. Normally, an exclusive license may be granted for a period not to exceed 


five years, although the President may grant a longer period of exclusive 
license when he deems it advisable. 


 
4.14 Royalties 


 
a. In consideration of the disclosure and assignment of invention rights, the 


inventor, or the inventor's heirs, successors, and assigns, normally shall 
receive fifty percent (50%) of the net royalties or other net income arising 
from an invention or discovery, after a deduction for administrative and 
patent management costs.  Administrative and patent management costs 
include, but are not limited to, the costs associated with the patenting, 
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licensing, and protection of patent rights.  The remaining fifty percent 
(50%) of net royalties shall accrue to the University. Special facts 
concerning an invention or discovery may warrant a different distribution 
of royalties. 


 
b. Agreements with respect to royalties shall be in writing and signed by the 


inventor and the President of the University. 
 
c. Any agreement which grants the inventor more than fifty percent (50%) of 


the net royalties shall require approval of The Texas State University 
System Board of Regents. 


 
4.15 Disposition of Income.  In the disposition of any net income accruing to a 


University from patents, first consideration will be given to the promotion of 
research. 


 
4.16 Avoidance of Conflicts 
 


a. Any employee shall report in writing to the University President, or his 
designee, the name of any business entity as referred to therein in which 
the person has an interest or for which the person serves as a director, 
officer, or employee and shall be responsible for submitting a revised 
written report upon any change in the interest or position held by such 
person in such business entity.  These reports shall be accumulated in the 
office of the President (or designee), who shall immediately thereafter file 
his report with the System administration.  Upon approval by the Board of 
Regents, the report shall be submitted to the Governor and Legislature as 
required by the Texas Education Code, Section 51.912. 
 


b. Prior to signing any consulting agreement that deals with patent rights, 
trade secrets, or the like, where any University time, facilities, materials, 
or other resources are involved, University personnel and students must 
bring the proposed agreement to the attention of the appropriate 
administrators of the University and either obtain a waiver of University 
rights or otherwise modify the consulting agreement to conform with this 
policy, as is determined by the University in its discretion. 


 
4.17 Equity Interests  


 
a. Owned by the University.  In agreements with business entities relating to 


rights in inventions and discoveries owned by the University, the 
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University may receive equity interests as partial or total compensation for 
the rights conveyed. 


 
b. Owned by an Employee.  In accordance with Texas Education Code, 


Section 51.92, and subject to review and approval by the President of the 
University, employees of Sam Houston State University who conceive, 
create, discover, invent, or develop inventions or discoveries may hold an 
equity interest in a business entity that has an agreement with the 
University relating to the research, development, licensing or exploration 
of those discoveries or inventions. 


 
c. The University may negotiate, but shall not be obligated to negotiate, an 


equity interest on behalf of any employee as a part of an agreement 
between the University and a business entity relating to inventions and 
discoveries conceived, created, discovered, invented, or developed by the 
employee and owned by the University. 


 
d. Dividend income and income from the sale or disposition of equity 


interests held by the University pursuant to agreements relating to 
inventions and discoveries shall belong to the University and shall be 
distributed in accordance with the provisions of this policy.  Dividend 
income and income from the sale or disposition of an equity interest held 
by a University employee pursuant to an agreement between the 
University and a business entity relating to rights in inventions and 
discoveries conceived, created, discovered, invented, or developed by 
such employee shall belong to the employee. 


 
4.18 Business/Management Participation 


 
a. By Employees.  Any University employee who conceives, creates, 


discovers, invents, or develops an invention or discovery shall not serve as 
a member of the board of directors or other governing board, or as an 
officer or an employee (other than as a consultant in accordance with 
University and Regent policies and regulations) of a business entity that 
has an agreement with the University relating to the research, 
development, licensing, or exploitation of that invention or discovery 
without prior review and approval by the President of the University. 


 
b. For the University.  When requested and authorized by the Board of 


Regents, an employee may serve on behalf of the Board as a member of 
the board of directors or other governing board of a business entity that 
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has an agreement with a University relating to the research, development, 
licensing, or exploitation of inventions and discoveries. 
 


 
 APPROVED:  /signed/  
  James F. Gaertner, President 
 
 DATED:  3/16/09  


 
 


CERTIFICATION STATEMENT 
 


This academic policy statement (APS) has been approved by the reviewer(s) listed below 
and represents SHSU’s Division of Academic Affairs’ policy from the date of this 
document until superseded. 
 
Original: January 30, 2009 Review Cycle: January 1, ONY* 
Reviewer(s): Academic Policy Council  Review Date: January 1, 2011 
   
 
Approved:  /signed/  Date:  3/6/09  
  David E. Payne 
  Provost and Vice President 
  for Academic Affairs 
 
*ONY = Odd Numbered Year 
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1. BACKGROUND/PURPOSE 
 


1.01 The integrity of the research process is an essential aspect of a University's 
intellectual and social structure.  Research is defined as all research, scholarly, 
and creative activity that supports the intellectual endeavors of the University.  
Although incidents of misconduct in research may be rare, those that do occur 
threaten the entire research enterprise. 


 
1.02 The integrity of the research process must depend largely upon self-


regulation.  Formalization of the rights and responsibilities underlying 
scientific method is imperative in the research process.  The University is 
responsible both for promoting academic practices that prevent misconduct 
and for developing policies and procedures for dealing with allegations or 
other evidence of fraud or serious misconduct.  All members of the University 
community--students, staff, faculty, and administrators--share responsibility 
for developing and maintaining standards to assure ethical conduct of research 
and detection of abuse of these standards.  This policy applies to any person 
paid by, under the control of, or affiliated with the University, such as 
scientists, trainees, technicians, and other staff members, students, fellows, 
guest researchers, or collaborators. 


 
1.03 In dealing with ethical conduct issues, it is important to create an atmosphere 


that encourages openness and creativity.  Good and innovative research 
cannot flourish in an atmosphere of oppressive regulation.  Moreover, it is 
particularly important to distinguish misconduct in research and scholarship 
from the honest error and the ambiguities of interpretation that are inherent in 
the scientific process and are normally corrected by further research.  The 
policy and procedures outlined below apply to all persons paid by, under the 
control of, or affiliated with the University, such as scientists, trainees, 
technicians and other staff members, students, fellows, guest researchers, or 
collaborators.  This policy is not intended to address all academic issues of an 
ethical nature.  For example, discrimination and affirmative action are covered 
by other University policies.  This policy has been written to comply with the 
requirements of the Office of Research Integrity (ORI), Office of Public 
Health and Science (PHS), Department of Health and Human Services 
(DHHS).  These requirements are detailed in 42 C.F.R. Part 50, Subpart A, 
entitled “Responsibility of PHS Awardees and Applicant Institutions for 
Dealing With and Reporting Possible Misconduct in Science.”  Portions of 
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this policy have been excerpted from the sample policy available at 
http://ori.dhhs.gov/models.htm. 


 
2.  ETHICAL CONDUCT IN ACADEMIC RESEARCH AND SCHOLARSHIP 
 


2.01 The primary means to encourage appropriate conduct in research and 
scholarship at the University is to promote and maintain a climate consistent 
with high ethical standards.  To reduce the likelihood of misconduct in 
research and scholarship, the University community should facilitate the 
following: 


 
a. Encouragement of intellectual honesty.  Given the importance of a climate 


of intellectual honesty in a University community, a commitment to the 
ethical responsibilities of academia by all of its practitioners is essential.  
We must emphasize the importance of such common practices as 
submission of work to peer review, avoidance of conflict of interest, 
scholarly exchange of ideas and data, and self-regulation.  Mentor 
relationships between academic leaders and new practitioners serve to 
assure the transmission of ethical standards. 


 
b. Assurance that quality of research is emphasized. 
 
c. Acceptance of responsibility by research supervisors.  University policies 


must define a locus of responsibility for the conduct of research and must 
ensure that the individual(s) charged with the supervision of researchers 
can realistically execute the responsibility.  These supervisors of research 
should be experienced academicians who serve as mentors in transmitting 
the ethics and responsibilities underlying scientific and humanistic 
research.  The larger the research team, the more critical the role of the 
supervisor in promoting open communication and scholarly exchange of 
ideas, data, and results.  It is also the responsibility of the supervisor to 
encourage publication of as much primary data as possible. 


 
d. Establishment of well defined research procedures.  Well-designed and 


strictly adhered to research methods are a deterrent to fraud.  Bias in data 
analysis and interpretation will be avoided by following practices common 
to the disciplines. 
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e. Appropriate assignment of credit and responsibility. Publications should 
recognize the contributions of others through adequate citation and/or 
acknowledgment.  Publications should also name as authors only those 
who have had a genuine role in the research and who accept responsibility 
for the quality of the work being reported. 


 
3. DEFINITIONS 
 


3.01 “Misconduct in research and scholarship” means any form of behavior that 
entails an act of deception whereby one's work or the work of others is 
misrepresented.  Other terms, such as research fraud or scientific misconduct, 
are subsumed within the term as defined.  Misconduct in research and 
scholarship is distinguished from honest error and from ambiguities of 
interpretation that are inherent in the scientific process.  The principal element 
of misconduct in research and scholarship is the intent to deceive others or to 
misrepresent one's work.  Misconduct involves significant breaches of 
integrity that may take numerous forms such as, but not limited to, those 
outlined below: 


 
a. Falsification or fabrication of data:  Ranging from fabrication to deceptive 


selective reporting of findings and omission of conflicting data, or willful 
suppression and/or distortion of data with the intent to falsify results. 


 
b. Plagiarism:  The misappropriation of the written work of another and its 


misrepresentation as one’s own original work. 
 
c. Improprieties of authorship:  Improper assignment of credit, such as 


excluding other authors; inclusion of individuals as authors who have not 
made a definite contribution to the work published; or submission of 
multiauthored publications without the knowledge of all authors. 


 
d. Misappropriation of the ideas of others:  The unauthorized use of 


privileged information (such as violation of confidentiality in peer review) 
however obtained. 
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e. Violation of generally accepted research practices:  Deceptive practices in 
proposing, conducting, or reporting research.  For NSF-funded awards, 
this definition is expanded to include all activities funded by the NSF, not 
just research activities. 


 
f. Material failure to comply with governmental requirements affecting 


research:  Including but not limited to serious, substantial, or repeated, 
willful violations involving the use of funds, care of animals, human 
subjects, investigatory drugs, recombinant products, new devices, 
radiation, or radioactive, biologic, or chemical materials. 


 
g. Inappropriate behavior in relation to misconduct:  Including unjust and 


malicious accusation(s) of misconduct; failure to report misconduct; 
withholding or destruction of information relevant to a claim of 
misconduct in research and scholarship; or retaliation against persons who 
have not acted in bad faith in the allegation or investigation of misconduct 
in research and scholarship. 


 
3.02 “Inquiry” means information-gathering and initial fact-finding to determine 


whether an allegation or apparent instance of misconduct warrants an 
investigation. 


 
3.03 “Investigation” means the formal examination and evaluation of all relevant 


facts to determine if misconduct has occurred and, if so, to determine the 
responsible person and the degree of the misconduct. 


 
3.04 Members of the University community:  All faculty, staff, administrators, and 


students, both full- and part-time, who are affiliated with Sam Houston State 
University. 


 
3.05 Respondent:  An individual against whom an allegation(s) of scientific 


misconduct is made or the person whose actions are the subject of the inquiry 
or investigation.  There can be more than one Respondent in any inquiry or 
investigation.  Inquiries and investigations will be conducted in a manner that 
will ensure fair treatment to the Respondent(s) in the inquiry or investigation 
and confidentiality to the extent possible without compromising public health 
and safety or thoroughly carrying out the inquiry or investigation.  
Institutional employees accused of scientific misconduct may consult with 
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legal counsel or a non-lawyer personal advisor (who is not a principal or 
witness in the case) to seek advice and may bring the counsel or personal 
advisor to interviews or meetings on the case. 


 
3.06 Allegation:  Any written or oral statement or other indication of possible 


scientific misconduct made to an institutional official. 
 
3.07 Conflict of interest:  A real or apparent interference of one person’s interests 


with the interests of another person, where potential bias may occur due to 
prior or existing personal or professional relationships. 


 
3.08 Good faith allegation:  An allegation made with the honest belief that 


scientific misconduct may have occurred.  An allegation is not in good faith if 
it is made with reckless disregard for or willful ignorance of facts that would 
disprove the allegation. 


 
3.09 Research record:  Any data, document, computer file, computer diskette, or 


any other written or non-written account or object that reasonably may be 
expected to provide evidence or information regarding the proposed, 
conducted, or reported research that constitutes the subject of an allegation of 
scientific misconduct. A research record includes, but is not limited to, grant 
or contract applications, whether funded or unfunded; grant or contract 
progress and other reports; laboratory notebooks; notes; correspondence; 
videos; photographs; X-ray film; slides; biological materials; computer files 
and printouts; manuscripts and publications; equipment use logs; laboratory 
procurement records; animal facility records; human and animal subject 
protocols; consent forms; medical charts; and patient research files. 


 
3.10 Retaliation means any action that adversely affects the employment or other 


institutional status of an individual that is taken by an institution or an 
employee because the individual has in good faith made an allegation of 
scientific misconduct or of inadequate institutional response thereto or has 
cooperated in good faith with an investigation of such allegation. 


 
3.11 Whistleblower means a person who makes an allegation of scientific 


misconduct. The Provost and Vice President for Academic Affairs will 
monitor the treatment of individuals who bring allegations of misconduct or of 
inadequate institutional response thereto and those who cooperate in inquiries 
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or investigations. The Research Integrity Officer will ensure that these 
persons will not be retaliated against in the terms and conditions of their 
employment or other status at the institution and will review instances of 
alleged retaliation for appropriate action.  Employees should immediately 
report any alleged or apparent retaliation to the Provost and Vice President for 
Academic Affairs.  Also the institution will protect the privacy of those who 
report misconduct in good faith to the maximum extent possible. For example, 
if the Whistleblower requests anonymity, the institution will make an effort to 
honor the request during the allegation assessment or inquiry within 
applicable policies and regulations and state and local laws, if any.  The 
Whistleblower will be advised that if the matter is referred to an investigation 
committee and the Whistleblower's testimony is required, anonymity may no 
longer be guaranteed.  The University will undertake diligent efforts to protect 
the positions and reputations of those persons who, in good faith, make 
allegations. 


 
4.  POLICY 
 


4.01 Misconduct in research and scholarship is inappropriate behavior by members 
of the University community. Allegations of misconduct in research and 
scholarship will be handled according to the policy and procedures included 
herein. 


 
4.02 Allegations of misconduct against students will be handled according to 


policies in Guidelines, the student handbook, with the following 
modifications:  if a student against whom an allegation is lodged is supported 
in any fashion with University funds (i.e., any funds paid by the University to 
a student for the activity in question), the allegation must be reported to the 
Provost and Vice President for Academic Affairs, who will make the decision 
whether the process used to handle the allegation is through the student 
handbook process for students or the requirements of this policy. 


 
4.03 The imperatives that guide this institutional review process for dealing with 


allegations of misconduct in research and scholarship are the following: 
 


a. The process used will not damage science or scholarship. 
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b. The University will provide vigorous leadership in the pursuit and 
resolution of all charges. 


 
c. The principles of due process will be observed and the University will 


treat all parties with justice and fairness and be sensitive to their 
reputations and vulnerabilities. 


 
d. The procedures will preserve the highest attainable degree of 


confidentiality compatible with an effective and efficient examination of 
available facts. 


 
e. The integrity of the process will be maintained by painstaking avoidance 


of real or apparent conflict of interest. 
 
f. The procedure will be as expeditious as possible leading to the resolution 


of allegations in a timely manner. 
 
g. The University will document the pertinent facts and actions at each stage 


of the process. 
 
h. The University will pursue allegations within the scope of this policy 


without regard to whether related civil or criminal proceedings have been 
initiated or are underway.  The University may, at its option, suspend 
inquiry/investigation temporarily but is not under obligation to do so, as 
the standards of the University may differ from those of the courts.  
However, if reasonable indication of criminal activity is found, ORI will 
be notified within 24 hours.  At any point in the process where evidence is 
found about immediate health hazards, the need to protect federal funds or 
equipment and individuals affected by the inquiry, or that the alleged 
incident will likely be publicly reported, ORI and research sponsors will 
be notified. 


 
i. Even if the Respondent leaves or has left the University before the case is 


resolved, the University will pursue an allegation of misconduct to its 
conclusion. 







Sam Houston State University 
Academic Policy Statement 920808 


Ethical Conduct in Academic Research 
and Scholarship 


Page 8 of 22 
Revised October 6, 2004 


 
 


 


5. PROCEDURES 
 


5.01 Introduction 
 
 The several stages of the review process are discussed in detail in the 


remainder of this document. 
 
5.02 Initiation of an Allegation of Misconduct 
 


a. Initial allegations, in writing, may be reported to any faculty member or 
administrator of Sam Houston State University.  All such allegations must 
be reported within one working day to the Provost and Vice President for 
Academic Affairs.  All employees or individuals associated with the 
University should report observed, suspected, or apparent misconduct in 
science to the Provost and Vice President for Academic Affairs.  If an 
individual is unsure whether a suspected incident falls within the 
definition of scientific misconduct, he or she may call the Provost and 
Vice President for Academic Affairs at 294-1001 to discuss the suspected 
misconduct informally.  If the circumstances described by the individual 
do not meet the definition of scientific misconduct, the Provost and Vice 
President for Academic Affairs will refer the individual or allegation to 
other offices or officials with responsibility for resolving the problem.  If 
the Provost and Vice President for Academic Affairs has a possible 
conflict of interest, the allegations will be referred to the President of the 
University and the President will designate another individual to fill the 
role of the Provost and Vice President for Academic Affairs for purposes 
of this policy for that particular case. 


 
b. The Provost and Vice President for Academic Affairs shall informally 


review any allegation of misconduct in research and scholarship and 
determine whether the allegation warrants initiation of the inquiry process 
according to the policies and procedures for misconduct in research and 
scholarship, or whether other policies and procedures, such as those 
relevant to employment grievances, should be invoked.  The Provost and 
Vice President for Academic Affairs will counsel the individual(s) 
bringing the allegations as to the policies and procedures to be used.  If 
after this counsel the Whistleblower chooses to pursue the allegations, the 
process will proceed.  Should the Whistleblower(s) then choose not to 
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make a formal allegation, but the Provost and Vice President for 
Academic Affairs believes that reasonable suspicion exists to warrant an 
inquiry, the inquiry process will be initiated. 


 
c. The Provost and Vice President for Academic Affairs shall, within fifteen 


working days of receipt of an allegation, complete the initial review and 
decide whether to call for a Committee of Inquiry.  Under extenuating 
circumstances, the Provost and Vice President for Academic Affairs may 
extend this review time to thirty working days.  The Respondent shall be 
notified of this decision within five working days of a decision to proceed 
with the inquiry. 


 
d. The Provost and Vice President for Academic Affairs shall expeditiously 


take appropriate interim administrative actions to protect federal funds and 
ensure that the purposes of the federal financial assistance are carried out. 


 
5.03 Inquiry 
 


a. Purpose 
 


Whenever a warranted allegation or complaint involving the possibility of 
misconduct is made, the Provost and Vice President for Academic Affairs 
will initiate an inquiry--the second step of the review process.  In the 
inquiry stage, factual information is gathered and expeditiously reviewed 
to determine if an investigation of the charge is warranted.  An inquiry is 
designed to separate allegations deserving of further investigation from 
frivolous, unjustified, or clearly mistaken allegations. 


 
b. Structure 
 


1. The Provost and Vice President for Academic Affairs will, after a 
decision to proceed with an inquiry and after consultation with the 
Associate Vice President for Research and Graduate Studies, appoint 
an Inquiry Committee of no less than three persons.  At least two 
members will be tenured faculty at the rank of associate or full 
professor who are without conflict of interest, hold no appointment in 
the department(s) of either the Whistleblower(s) or the Respondent(s) 
of the decision to proceed with a formal inquiry, and have appropriate 
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expertise for evaluating the information relevant to the case.  One 
member may not be associated with Sam Houston State University.  
Every effort will be made following initial administrative review of 
the allegation to appoint a Committee of Inquiry within fifteen 
working days, but the Committee must be appointed within thirty 
working days. 


 
2. At its first meeting, the Committee will elect a chair to handle 


procedural and administrative matters.  The Provost and Vice 
President for Academic Affairs will prepare a charge for the Inquiry 
Committee that describes the allegations and any related issues 
identified during the allegation assessment and states that the purpose 
of the inquiry is to make a preliminary evaluation of the evidence and 
testimony of the Respondent, Whistleblower, and key witnesses to 
determine whether there is sufficient evidence of possible scientific 
misconduct to warrant an investigation.  The purpose is not to 
determine whether scientific misconduct definitely occurred or who 
was responsible.  All Committee members are voting members. 


 
3. Records of the inquiry are confidential and are to be passed on to a 


Committee of Investigation if formal review is initiated.  In any case, 
the records should be kept secure, and if no misconduct is found, the 
records should be destroyed three years after completion of an inquiry.  
Making the records public without authorization is grounds for a 
charge of misconduct.  At the option of the Committee, proceedings 
will be either tape-recorded or transcribed and will be made available 
to involved parties upon request. 


 
4. The inquiry phase will be completed within sixty calendar days of its 


initiation unless the Committee determines that circumstances clearly 
warrant a longer period.  In such circumstances, the Committee will 
advise the Provost and Vice President for Academic Affairs who will 
advise all relevant parties.  The record of the inquiry will include 
documentation for exceeding the sixty-day period. 


 
5. As the inquiry is informal and intended to be expeditious, principals 


are expected to speak for themselves.  All individuals may be 
accompanied by a representative for advice and counsel. 
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c. Process 
 


1. The Provost and Vice President for Academic Affairs is responsible 
for notifying all parties in writing of the allegations and of the 
procedures that will be used to examine the allegations.  Further, all 
parties will be informed of the proposed membership of the Committee 
of Inquiry for the purpose of identifying in advance any real or 
potential conflict of interest. 


 
2. Where the Whistleblower seeks anonymity, the Committee of Inquiry 


shall operate in such a way as to maintain the anonymity to the degree 
compatible with accomplishing the fact finding purpose of the inquiry.  
Such anonymity cannot, however, be assured.  Further anonymity of 
the Whistleblower is neither desirable nor appropriate where the 
testimony or witness of the Whistleblower is important to the 
substantiation of the allegations. 


 
3. Information, expert opinions, records, and other pertinent data may be 


requested by the Committee.  All involved individuals are obliged to 
cooperate with the Committee of Inquiry by supplying such requested 
documents and information. 


 
4. As the University is responsible for protecting the health and safety of 


research subjects, students, and staff, expenditure of federal funds, 
and to ensure that the purposes of the federal financial assistance are 
carried out, interim administrative action prior to conclusion of the 
investigation may be indicated.  The Provost and Vice President for 
Academic Affairs, if indicated, initiates such action ranging from 
slight restrictions to complete suspension of Respondent and 
notification of external sponsors. 


 
5. During the inquiry, access to copies of all documents reviewed by the 


Committee will be assured to all parties.  All materials will be 
considered confidential and shared only with those with a need to 
know.  During the inquiry, the Provost and Vice President for 
Academic Affairs and the members of the Committee of Inquiry are 
responsible for the security of relevant documents.  Copies of all 
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documents and related communications are to be securely maintained 
in the Office of the Provost and Vice President for Academic Affairs. 


 
6. All parties to the inquiry, including the Committee of Inquiry itself, 


shall have the opportunity to present evidence and to interview 
witnesses. 


 
d. Findings 
 


1. The completion of an inquiry is marked by a determination by the 
President of the University whether or not an investigation is 
warranted.  The Committee shall find no misconduct unless a majority 
of the members conclude, based on the preponderance of evidence for 
each allegation, that the allegation(s) has sufficient merit to call for an 
investigation.  The outcome of the Committee of Inquiry will be 
conveyed in writing as an Inquiry Report to the Provost and Vice 
President for Academic Affairs, who will be responsible for 
communication of the findings to the Respondent and to the President 
within ten working days.  The written Inquiry Report must be prepared 
that states the name and title of the Committee members and experts, if 
any; the allegations; the research support; a summary of the inquiry 
process used; a list of the research records reviewed; summaries of any 
interviews; a description of the evidence in sufficient detail to 
demonstrate whether an investigation is warranted or not; and the 
Committee’s determination as to whether an investigation is 
recommended and whether any other actions should be taken if an 
investigation is not recommended.  Institutional counsel will review 
the report for legal sufficiency.  The Respondent shall be given the 
opportunity to comment in writing upon the findings and 
recommendations of the Committee.  If the Respondent chooses to 
comment, such comments shall be forwarded to the Provost and Vice 
President for Academic Affairs as soon as possible, but must be 
forwarded within ten working days. 
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2. If the outcome of the inquiry indicates a need for formal investigation, 
the Committee will communicate its finding to the Provost and Vice 
President for Academic Affairs who then, after notification to the 
appropriate dean(s), legal counsel, and the President, and upon 
receiving instructions from the President, will initiate the investigatory 
process.  Under certain circumstances, as defined by the applicable 
federal regulations, the institution may be expected to notify the 
sponsoring agency, the funding source, and/or the ORI at a point prior 
to the initiation of an investigation.  Factors used to determine the 
timing of such notification include the following:  (a) there is an 
immediate health hazard involved; (b) there is an immediate need to 
protect federal funds or equipment; (c) there is an immediate need to 
protect the interests of the person(s) making the allegations or of the 
individual(s) who is (are) the subject of the allegations as well as 
his/her co-investigators and associates, if any; or (d) it is probable that 
the alleged incident is going to be reported publicly.  If at any point 
during the process there is a reasonable indication of possible criminal 
violation, then such notification will be made to agency, sponsor, and 
ORI within 24 hours. 


 
3. If an allegation is found to be unsupported but has been submitted in 


good faith, no further action, other than informing all involved parties, 
will be taken.  The proceedings of an inquiry, including the identity of 
the Respondent, will be held in strict confidence to protect the parties 
involved.  The University will take reasonable steps to minimize the 
damage to reputations that may result from inaccurate reports.  The 
University will undertake diligent efforts to protect the position(s) and 
reputation(s) of good faith Whistleblowers as well as falsely accused 
Respondents. 


 
4. If the Committee finds the allegations to be unjust and malicious, the 


Committee will report those findings to the Provost and Vice President 
for Academic Affairs.  At this time the Provost and Vice President for 
Academic Affairs may take such actions, or impose such sanctions, as 
are appropriate to the situation.  The University will undertake diligent 
efforts to protect and restore the position(s) and reputation(s) of falsely 
accused Respondents when allegations are not confirmed. 
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5. If the University plans to terminate an inquiry or investigation for any 
reason without completing all relevant requirements of this policy, the 
Provost and Vice President for Academic Affairs will submit a report 
of the planned termination to ORI, including a description of the 
reasons for the proposed termination. 


 
6. After completion of a case and all ensuing related actions, the Provost 


and Vice President for Academic Affairs will prepare a complete file, 
including the records of any inquiry or investigation and copies of all 
documents and other materials furnished to the Provost and Vice 
President for Academic Affairs or committees.  The Provost and Vice 
President for Academic Affairs will keep the file for three years after 
completion of the case to permit later assessment of the case.  ORI or 
other authorized DHHS personnel will be given access to the records 
upon request. 


 
5.04 Investigation and Determination 
 


a. Purpose 
 
 An investigation will be initiated when an inquiry issues a finding that 


investigation is warranted.  The purpose of investigation is to explore the 
allegations further and determine whether misconduct in research and 
scholarship has been committed.  The investigation will focus on 
accusations of misconduct as defined previously and examine the factual 
materials of each case.  In the course of an investigation, additional 
information may emerge that justifies broadening the scope of the 
investigation beyond the initial allegations.  The Respondent will be 
informed in writing when significant new directions of investigation are 
undertaken. 


 
b. Structure 
 


1. The Provost and Vice President for Academic Affairs will, after a 
decision to proceed with a formal investigation, and after consultation 
with the Associate Vice President for Research and Graduate Studies, 
appoint an Investigating Committee of no less than three persons.  At 
least two members will be senior faculty who are without conflict of 
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interest, hold no appointment in the department(s) of either the 
Whistleblower(s) or the Respondent(s), and have appropriate expertise 
for evaluating the information relevant to the case.  At least one 
member shall not be associated with Sam Houston State University.  
No member of the Committee of Inquiry shall serve on the 
Investigating Committee.  Every effort will be made following receipt 
of the report of the Committee of Inquiry to appoint an Investigating 
Committee within fifteen working days, but the Committee must be 
appointed and investigation initiated within thirty working days of the 
determination of the need for an investigation. 


 
2. On or before the date an investigation begins, the Provost and Vice 


President for Academic Affairs will report that fact in writing to ORI.  
At a minimum, the notification should include the name of the 
Respondent(s), the general nature of the allegation as it relates to the 
definition of scientific misconduct, and any PHS applications or grant 
numbers involved.  ORI must also be informed of the final outcome of 
the investigation, and must be provided with a copy of the 
Investigation Report.  Any significant variations from the provisions 
of the institutional policies and procedures should be explained in any 
reports submitted to ORI. 


 
3. At its first meeting, the Committee will elect a chair to handle 


procedural and administrative matters.  The Provost and Vice 
President for Academic Affairs will prepare a charge for the 
Investigating Committee that describes the allegations and any related 
issues identified during the Inquiry, define scientific misconduct, and 
identify the name of the Respondent.  The charge will state that the 
Committee is to evaluate the evidence and testimony of the 
Respondent, Whistleblower, and key witnesses to determine whether 
based on a preponderance of the evidence, scientific misconduct 
occurred and, if so, to what extent, who was responsible, and its 
seriousness.  The Provost and Vice President for Academic Affairs, 
with the assistance of institutional counsel, will review the charge, the 
Inquiry Report, and the prescribed procedures and standards for the 
conduct of the investigation, including the necessity for confidentiality 
and for developing a specific investigation plan.  All Committee 
members are voting members. 
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4. Hearings are confidential and may be declared closed by request of 


any of the principals.  Written notification of hearing dates and copies 
of all relevant documents will be provided by the Provost and Vice 
President for Academic Affairs in advance of scheduled meetings.  At 
the option of the Committee, proceedings will be either tape-recorded 
or transcribed and will be made available to involved parties upon 
request.  During the investigation, if additional information becomes 
available that substantially changes the subject matter of the 
investigation or would suggest additional Respondents, the committee 
will notify the Provost and Vice President for Academic Affairs, who 
will determine whether it is necessary to notify the Respondent of the 
new subject matter or to provide notice to additional Respondents. 


 
5. Every effort should be made to complete the investigation within 120 


days.  However, it is acknowledged that some cases may render this 
time period difficult to meet.  In such cases, the Investigating 
Committee should compile a progress report, identify reasons for the 
delay and notify the Provost and Vice President for Academic Affairs 
of the additional time necessary for the investigation.  Such request for 
extension should be initiated not later than 100 days after 
commencement of the investigation.  The Provost and Vice President 
for Academic Affairs shall convey to the funding agency and ORI an 
extension request including an explanation for the delay, an interim 
report on the progress to date, an outline of what remains to be done, 
and an estimated date of completion. 


 
6. Both the principals and the Investigating Committee may discuss the 


issues personally, have a representative act in his/her behalf, or have a 
representative accompany him/her. 


 
5.05 Process 
 


a. The Provost and Vice President for Academic Affairs is responsible for 
notifying all parties in writing of the allegations and of the procedures that 
will be used to examine the allegations.  Further, all parties will be 
informed of the proposed membership of the Committee of Investigation 
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for the purpose of identifying in advance any real or potential conflict of 
interest. 


 
b. All parties to the case, including the Investigating Committee, may present 


evidence and call and examine or cross-examine witnesses.  The 
investigation normally will include examination of all documentation, 
including, but not necessarily limited to, relevant research data and 
proposals, computer files, manuscripts, publications, correspondence, 
memoranda, and notes of telephone calls.  The Committee will make 
every effort to interview all individuals involved either in making the 
allegation or against whom the allegation is made, as well as other 
individuals who might have information regarding key aspects of the 
allegation(s).  Complete summaries of these interviews will be prepared, 
provided to the interviewed party for comment or revision, and included 
as part of the investigatory file.  Additional hearings may be held and the 
Committee may request the involvement of outside experts.  The 
investigation must be sufficiently thorough to permit the Committee to 
reach a decision about the validity of the allegation(s) and the scope of the 
wrongdoing or to be sure that further investigation is not likely to alter an 
inconclusive result.  In addition to making a judgment on the veracity of 
the charges, the Committee may recommend to the Provost and Vice 
President for Academic Affairs appropriate sanctions, if warranted. 


 
c. As the University is responsible for protecting the health and safety of 


research subjects, students, and staff, expenditure of federal funds, and to 
ensure that the purposes of the federal financial assistance are carried out, 
interim administrative action prior to conclusion of the investigation may 
be indicated.  If required, such action (ranging from slight restrictions to 
complete suspension of Respondent and notification of external sponsors) 
is initiated by the Provost and Vice President for Academic Affairs.  
Under certain circumstances, as defined by the applicable federal 
regulations, the institution may be expected to notify the sponsoring 
agency, the funding source, and/or the ORI at a point prior to the initiation 
of an investigation the following events occur:  (a) there is an immediate 
health hazard involved; (b) there is an immediate need to protect federal 
funds or equipment; (c) there is an immediate need to protect the interests 
of the person(s) making the allegations or of the individual(s) who is (are) 
the subject of the allegations as well as his/her co-investigators and 
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associates, if any; or (d) it is probable that the alleged incident is going to 
be reported publicly.  If at any point during the process there is a 
reasonable indication of possible criminal violation, then such notification 
will be made to agency, sponsor, and ORI within 24 hours. 


 
d. The Provost and Vice President for Academic Affairs will promptly 


advise ORI of any developments during the course of the investigation 
which disclose facts that may affect current or potential DHHS funding for 
individual(s) under investigation or that the PHS needs to know to ensure 
appropriate use of federal funds and otherwise protect the public interest. 


 
e. All parties in the investigation are encouraged to cooperate by producing 


any additional data requested for the investigation.  Copies of all materials 
secured by the Committee shall be provided to the Respondent and may be 
provided to other concerned parties as judged appropriate by the 
Committee. 


 
f. The Respondent shall have an opportunity to address the charges and 


evidence in detail, and will have an opportunity to respond to the 
Investigation Report. 


 
g. After all evidence has been received and completed, the Investigating 


Committee shall meet in closed sessions to deliberate and prepare its 
findings and recommendations.  The Committee shall find no academic 
misconduct unless a majority of the members conclude upon a 
preponderance of evidence that the allegation(s) have been substantiated. 


 
h. All significant developments during the investigation as well as the 


findings and recommendations of the Committee will be reported by the 
Provost and Vice President for Academic Affairs to the research sponsor 
and/or ORI, if appropriate. 


 
i. If the University plans to terminate an investigation for any reason without 


completing all relevant requirements of this policy, the Provost and Vice 
President for Academic Affairs will submit a report of the planned 
termination to ORI, including a description of the reasons for the proposed 
termination. 
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j. After completion of a case and all ensuing related actions, the Provost and 
Vice President for Academic Affairs will prepare a complete file, 
including the records of any inquiry or investigation and copies of all 
documents and other materials furnished to the Provost and Vice President 
for Academic Affairs or committees.  The Provost and Vice President for 
Academic Affairs will keep the file for three years after completion of the 
case to permit later assessment of the case.  ORI or other authorized 
DHHS personnel will be given access to the records upon request. 


 
5.06 Findings 
 


a. Upon completion of the investigation, the Committee will submit to the 
Provost and Vice President for Academic Affairs a full written report that 
details the Committee's findings and recommendations.  The report shall 
describe the policies and procedures under which the investigation was 
conducted, how and from whom information was obtained relevant to the 
investigation, the findings, the basis for the findings, and include the 
actual text or an accurate summary of the views of any individual(s) found 
to have engaged in misconduct, as well as a description of any sanctions 
taken by the University.  The Committee's findings are binding upon the 
institution subject to appeal by the Respondent.  The Respondent shall 
have a period of ten days in which to comment on the Investigation 
Report.  


 
b. The Provost and Vice President for Academic Affairs should also send 


this report to the Respondent within ten days of its receipt. 
 
 
5.07 Resolution 
 


a. Finding of Absence of Academic Misconduct 
 


All parties initially informed of the investigation will be informed in 
writing that allegations of misconduct were not supported.  If the 
allegations are deemed to have been maliciously motivated, the 
Committee will report those findings to the Provost and Vice President for 
Academic Affairs.  If the allegations, however incorrect, are deemed to 
have been made in good faith, no additional measures are indicated and 
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efforts will be made to prevent retaliatory actions.  In publicizing the 
finding of no misconduct, the University will be guided by whether public 
announcements will be harmful or beneficial in restoring any reputation(s) 
that may have been damaged.  Usually such decision will rest with the 
person who was innocently accused.  The University will undertake 
diligent efforts to protect and restore the position(s) and reputation(s) of 
falsely accused Respondent(s) when allegation(s) are not confirmed.  The 
University will undertake diligent efforts to protect the position(s) and 
reputation(s) of good faith Whistleblower(s) as well as falsely accused 
Respondent(s). 
 


b. Presence of Academic Misconduct 
 


The Provost and Vice President for Academic Affairs shall consider the 
recommendations of the Committee and shall be responsible for 
determining and implementing sanctions.  The Respondent shall be 
notified in writing of any recommended sanctions within ten days.  If the 
sanctions involve a recommendation for termination of employment, the 
University academic termination procedures will be invoked.  The 
University must take action appropriate for the seriousness of the 
misconduct, including, but not limited to, one or more of the following: 


 
1. Institutional Disciplinary Action including: 


• Removal from a particular project 
• Special monitoring of future work 
• Letter of reprimand 
• Probation for specified period with conditions specified 
• Suspension of rights and responsibilities for a specified period, 


with or without salary 
• Financial restitution 
• Termination of employment/enrollment 
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2. Notification.  The Provost and Vice President for Academic Affairs is 
responsible for notification of the outcome to all parties or other 
entities initially informed of the investigation.   Consideration should 
be given to formal notification of involved parties such as: 
• Sponsoring agencies, funding sources, ORI 
• Co-authors, co-investigators, collaborators, department, University 


publications 
• Editors of journal(s) in which fraudulent research was published 
• State professional licensing boards 
• Editors of journals or other publications, other institutions, 


sponsoring agencies, and funding sources with which the 
individual has been affiliated 


• Professional societies 
 
3. Sanctions shall not be imposed during the appellate process 
 
4. Upon completion of the investigation, the Provost and Vice President 


for Academic Affairs will submit to ORI a full written report that 
details the Committee's findings and recommendations.  The report 
shall describe the policies and procedures under which the 
investigation was conducted, how and from whom information was 
obtained relevant to the investigation, the findings, and the basis for 
the findings, and include the actual text or an accurate summary of the 
views of any individual(s) found to have engaged in misconduct, as 
well as a description of any sanctions taken by the University. 


 
6. APPEAL 
 


Individuals may appeal the judgment of the Investigating Committee and/or the 
sanction.  A written statement of the grounds for the appeal must be submitted to the 
President of Sam Houston State University within thirty days of written notification 
of the sanctions.  Grounds for appeal include, but are not limited to, new previously 
unconsidered material evidence, sanctions not commensurate with the findings, and 
lapses in due process.  Upon receipt of a written appeal, the President will evaluate 
the evidence and make a determination.  The President shall reopen the investigation 
if the previously unconsidered material evidence so warrants and may reopen the 
investigation if circumstances so dictate.  The President's decision will be binding on 
all parties and will be conveyed to all involved in a timely fashion, but must be 
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conveyed within thirty working days.  In the case of termination, the President's 
decision may be appealed to The Texas State University System Board of Regents.  
All evidence, as well as the record of the proceedings, will be made available to that 
Board. 


 
 
 APPROVED:  /signed/  
  James F. Gaertner, President 
 
 DATED:  11/03/04  
 
 


 
CERTIFICATION STATEMENT 


 
This academic policy statement (APS) has been approved by the reviewer(s) listed below 
and represents Sam Houston State University’s Division of Academic Affairs’ APS from 
the date of this document until superseded. 
 
Original Date: August 8, 1992 Review Cycle: August, ENY* 
Reviewer(s): Academic Policy Council  Review Date: August 1, 2006 
   
 
Approved:   /signed/  Date:  11/01/04  
  David E. Payne 
  Provost and Vice President 
  for Academic Affairs 
 
*ENY = Even Numbered Year 





		Exhibit 5.4.d

		Balkin, R.S., Watts, R., Ali, S. (2014). A conversation about the intersection of faith, sexual

		orientation, and gender: Jewish, Christian, and Muslim perspectives. Journal of Counseling & Development, 92(2). DOI: 10.1002/j.1556-6676.2014.00147.x

		Benge, C.L. Onwuegbuzie, A., Robbins, M. (2012). A model for presenting threats to

		legitimation at the planning and interpretation phases in the quantitative, qualitative, and mixed research components of a dissertation.  International Journal of Education, 4(1), 65-124.



		820317_001

		090130

		920808_000



Exhibit 5.4.d: Policies and Samples of faculty scholarly activities




Exhibit 5.4.E 


Summary of faculty service and collaborative activities in schools (e.g., collaborative 
project with school faculty, teacher professional development, and addressing the needs of 


low performing schools) and with the professional community (e.g., grants, evaluations, 
task force participation, provision of professional development, offering courses, etc.) 


 


Faculty partnerships with school districts are numerous and far reaching and span all units in the 
College.  The College has developed the Sam Houston Innovative Partnerships with Schools 
(SHIPS) group, which is a collaborative partnership of over 50 local schools.  Many faculty 
engage SHIPS partner schools in support of candidate field placement work.  As mentioned in 
Standard 3 of the report, the Department of Languages, Literacy, and Special Populations 
partners with O.A. Reeves Elementary School in the Conroe ISD to offer the Collaborative 
School Partnership.  Faculty support the school with research, advice, and on-site professional 
development for candidates and teachers.  This partnership is governed by a board of school and 
university instructors. 


Virtually every program partners with schools to provide candidates with onsite learning 
opportunities through field placements.  Program faculty also provide research, guidance, and 
pedagogical support that enriches school partnerships.  In many instances, university technology 
has been shared with schools that otherwise would not have been made available. 


Sam Houston State University has been designated as a civically engaged institution by the 
Carnegie Classification System.  This is due to the cross-campus Academic and Community 
Engagement (ACE) program.  The ACE program sees faculty and students applying classroom 
knowledge in support of solving a community problem.  To date, nearly 3,000 candidates have 
participated in ACE efforts, many of them in local schools. 


The following are specific examples of partnerships between COE faculty and the community or 
schools.  Additional partnerships will be discussed during the Sunday evening Impact 
Symposium during the visit.  SHSU faculty have always been a motivated, energetic group that 
are willing to partner with local entities.  This philosophy is a strength worth celebrating. 


Dr. Lisa Brown, Assistant Professor in Curriculum and Instruction, teaching aerospace to cadets 
(ages 12-18) of the Civil Air Patrol (CAP) squadron as a means of leading professional 
development for other Aerospace Education Officers of CAP.  Dr. Brown is a regular after 
school speaker on STEM related issues to Wendover High School in Wendover, Utah, a service 
she conducts virtually.  She serves as an advisor for an after school space club in Bryan ISD.  As 
a NASA Solar System Ambassador, she is often called for public appearances in schools.  Dr. 
Brown has also served as a consultant with the George Bush Presidential Library and Museum's 
Education department regarding curriculum for their summer education camps for 6 years.  
Finally, Dr. Brown serves on the board of the Texas Association for Environmental Educators 
and serves as an affiliate for the Science Teachers Association of Texas.  







Dr. Andrey Koptelov, Assistant Professor in Curriculum and Instruction, collaborates with 
several Title 1 schools in Houston ISD to support the integration of technology across the student 
experience. He has also supported Conroe ISD and Spring ISD in similar ways. 


A number of counseling faculty have supported schools by offering counseling services when 
schools or communities experience a student death or crisis situation.  Counseling faculty and 
candidates are also routinely supporting schools in daily counseling activities. 


Dr. Rebecca Bustamante and Dr. Judith Nelson, Associate Professors in Educational Leadership, 
have partnered with schools in offering candidates the opportunities to conduct culture audits and 
school improvement plans.  These efforts are conducted through internship and other coursework 
in the principal preparation and superintendent preparation programs. 


Library Science faculty have offered local educators the opportunities to gain access to books 
and other resources.  Every year, the department offers educators the opportunity to participate in 
the Jan Paris Bookfest (http://www.shsu.edu/academics/library-science/jan-paris-bookfest.html).  
Began in 1983 and renamed in 2010 in honor of Dr. Jan Paris, a retired SHSU professor of 
library science, the bookfest features keynote speakers that are published young adult and 
children’s authors and offers numerous workshops. Workshop topics vary year to year but can 
include how to meld technology resources with library resources and what’s new in young adult 
publications.  The conference is geared towards educators but is open to members of the public 
interested in advancements in technology and children’s literature.  


During the site visit, visitors will hear from local school officials who have benefited from 
partnerships with SHSU in a number of ways.  The College will offer an Impact Symposium to 
celebrate its partnerships with local schools on the first evening of the visit.  



http://www.shsu.edu/academics/library-science/jan-paris-bookfest.html



Exhibit 5.4.e: Summary of Service and Collaborative Activities in Schools




Exhibit 5.4.F 


Policies, procedures, and practices for faculty evaluation (including promotion and tenure) and 
summaries of the results in areas of teaching, scholarship and service 


Sam Houston State University adheres to Academic Policy Statement 820317, "The Faculty 
Evaluation System".  This policy outlines four forms every full-time, tenure/tenure track faculty 
must complete as a part of an annual evaluation of performance.  These forms constitute the 
Faculty Evaluation System and include (a) a review of teaching, (b) a vita, (c) a review of 
scholarly activities, and (d) a review of service activities.  The Faculty Evaluation System is 
important for purposes of faculty development, promotion in academic rank, adjustments in 
salary and, contract review for probationary, and non-tenured and non-tenure track faculty 
members. For complete coverage of this policy please see The Texas State University System, 
Board of Regents' Rules and Regulations, Chapter V, Subsection 4.28 "Performance Reviews", 
and Chapter V, Subsection 4.3 "Promotion" and additionally Academic Policy Statement 
820317, "The Faculty Evaluation System", Academic Policy Statement 900417, "Faculty 
Reappointment, Tenure, and Promotion" and Academic Policy Statement 800722, " Merit 
Advances in Salary ".  


Evaluation of faculty is also discussed in the Faculty Handbook (http://www.shsu.edu/dept/ 
academic-affairs/faculty-handbook/).  This handbook is shared with faculty annually and is 
publically available.  Evaluations of faculty performance are initiated at the department level by 
Department Promotion and Tenure Committees and Department Chairs.  Individual performance 
is reviewed and, if needed, faculty are guided in the process of developing a growth plan. 
 


Individual Development and Educational Assessment (IDEA) Evaluations of Teaching 


The university has chosen to adopt the IDEA Evaluation to examine teaching effectiveness.  
Each semester, every faculty member teaching a course received individualized feedback for 
each course.  Department chairs also have access to this information for formative purposes.  The 
Department chair also has access to an aggregate report for their department.  The Dean of each 
College also has access to a comprehensive College Report, reported for the fall 2014 term 
below for the College of Education.  These useful forms allow faculty, chairs, and administrative 
leaders to compare faculty effectiveness in teaching across the institution, discipline, and nation.  
The College’s Group Summary Report (below) indicated that, overall, 88% of the College’s 
faculty perform above the nation-wide average in regards to teaching effectiveness.   



http://www.shsu.edu/dotAsset/9da0f7f4-da01-4e8f-ad3f-d47996c6079e.pdf

http://www.shsu.edu/dotAsset/9da0f7f4-da01-4e8f-ad3f-d47996c6079e.pdf

http://www.shsu.edu/dept/academic-affairs/documents/faculty-handbook/PerformanceReviews_V_4.28_2010_000.pdf

http://www.shsu.edu/dept/academic-affairs/documents/faculty-handbook/Promotion_V_4.3_2010.pdf

http://www.shsu.edu/dotAsset/9da0f7f4-da01-4e8f-ad3f-d47996c6079e.pdf

http://www.shsu.edu/dotAsset/c1bf5866-4fd5-4473-a559-38681d26d6f4.pdf

http://www.shsu.edu/dotAsset/c1bf5866-4fd5-4473-a559-38681d26d6f4.pdf
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http://www.shsu.edu/dotAsset/f9d37e0f-bf7e-4ac8-9dcb-1bbf8b2d13ef.pdf

http://www.shsu.edu/dept/academic-affairs/faculty-handbook/

http://www.shsu.edu/dept/academic-affairs/faculty-handbook/
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Description of Report Page 1  


Page Section  


1 Description of Report 


1 Description of Courses Included in This Report 


2 I: Faculty Selection of Important and Essential 
Objectives 


3 II: Student Ratings of Overall Outcomes − Comparison 
to IDEA Database 


4 III: Student Ratings of Overall Outcomes − Comparison 
to This Institution 


5−6 IV: Student Ratings of Progress on Objectives Chosen as 
Important or Essential 


7 V: Teaching Methods and Styles 


8 VI: Student Self−ratings and Ratings of Course 
Characteristics 


9 VII: Faculty Self−report of the Institutional Context 


10 VIII: Additional Questions 


Note:  Throughout the report, results for the Group are compared to the Institution and to the IDEA database.  Institutional 
norms are based on courses rated in the previous five years provided at least 400 classes were rated during that time.  
IDEA norms are based on courses rated in the 1998−1999, 1999−2000, and 2000−2001 academic years. 


Description of Courses Included in This Report 


Number of Classes Included  
Diagnostic Form 134 
Short Form 0 
Total  134 


Number of Excluded Classes 14 


Response Rate 
Classes below 65% Response Rate 11 
Average Response Rate 85% 


Class Size 
Average Class Size 19 


Number of Classes : The confidence you can have in this report 
increases with the number of classes included.  Classes were 
excluded if faculty members neglected to select Important and 
Essential objectives.  If more than 10 percent of the eligible classes 
were excluded, the results may not be representative of the Group. 


Response Rate: A 75% response rate is desirable; 65% is the 
minimum for dependable results. 







Section I: Faculty Selection of Important and Essential Objectives Page 2 


The following provides information about the degree to which 
various learning objectives are emphasized in courses.  The 
percent of classes for which each objective was chosen helps 
evaluate whether or not program objectives are addressed 
with appropriate frequency. 


In general, it is recommended that 3−5 objectives be selected 
as Important or Essential for each class.  When more than 5 
objectives are chosen, effectiveness ratings tend to be 
adversely affected, perhaps because instructors are trying to 
accomplish too much. 


The information in this section can be used to explore such 
questions as: 


Are the goals of the program being appropriately 
emphasized in course sections? 
Are the objectives emphasized consistent with this 
Group’s mission? 
Are some of the Group’s curricular goals under− or 
over−emphasized? 
Are the under−emphasized objectives addressed in 
another way? 
How does this Group’s emphasis compare with the 
Institution and IDEA? 
On average, are faculty members selecting too many 
objectives? 


Percent of Classes Selecting Objective as 
Important or Essential 


This Group 
(n=134) 


Institution 
(n=21,554) 


IDEA System 
(n=44,455) 


Objective 1: Gaining factual knowledge (terminology, 
classifications, methods, trends) 54% 72% 78% 


Objective 2: Learning fundamental principles, generalizations, or 
theories 46% 61% 75% 


Objective 3: Learning to apply course material (to improve 
thinking, problem solving, and decisions) 78% 62% 75% 


Objective 4: Developing specific skills, competencies, and points 
of view needed by professionals in the field most closely 
related to this course 


66% 45% 55% 


Objective 5: Acquiring skills in working with others as a member 
of a team 30% 18% 32% 


Objective 6: Developing creative capacities (writing, inventing, 
designing, performing in art, music, drama, etc.) 14% 18% 25% 


Objective 7: Gaining a broader understanding and appreciation 
of intellectual/cultural activity (music, science, literature, etc.) 9% 19% 27% 


Objective 8: Developing skill in expressing myself orally or in 
writing 23% 29% 47% 


Objective 9: Learning how to find and use resources for 
answering questions or solving problems 18% 22% 41% 


Objective 10: Developing a clearer understanding of, and 
commitment to, personal values 13% 12% 23% 


Objective 11: Learning to analyze and critically evaluate ideas, 
arguments, and points of view 14% 29% 49% 


Objective 12: Acquiring an interest in learning more by asking 
my own questions and seeking answers 11% 19% 41% 


Average Number of Objectives Selected As Important or 
Essential  3.8 4.1 5.7 







Section II: Student Ratings of Overall Outcomes − Comparison to IDEA Database Page 3  


The quality of instruction in this 
unit is shown as judged by the 
four overall outcomes. 
"A. Progress on Relevant 
Objectives" is a result of student 
ratings of their progress on 
objectives chosen by instructors.  
Ratings of individual items about 
the "B. Excellence of the 
Teacher" and "C. Excellence of 
Course" are shown next.  "D. 
Summary Evaluation" averages 
these three after double 
weighting the measure of student 
learning (A).  Results for both 
"raw" and "adjusted" scores are 
shown as they compare to the 
IDEA Database.  Use results to 
summarize teaching 
effectiveness in the Group. 


Part 1 shows the percentage 
of classes  in each of the five 
performance categories. 


Is the distribution of this 
Group’s classes similar to the 
expected distribution when 
compared to IDEA? 


Part 2 provides the averages for 
the Group and for IDEA norms. 


Are the Group’s averages 
higher or lower than IDEA? 


Part 1: Distribution of Converted Scores 
Compared to the IDEA Database  


Converted 
Score 


Category 


Expected 
Distribution 


A. Progress on 
Relevant 


Objectives 


Raw Adjstd 


B. Excellence of 
Teacher 


Raw Adjstd 


C. Excellence of 
Course 


Raw Adjstd 


D. Summary 
Evaluation 
(Average of 
A, B, C)1  


Raw Adjstd 


Much Higher  
(63 or higher) 10% 40% 9% 6% 0% 27% 5% 31% 5% 


Higher  
(56−62) 20% 37% 35% 51% 23% 33% 25% 35% 32% 


Similar  
(45−55) 40% 17% 40% 25% 53% 30% 40% 25% 48% 


Lower  
(38−44) 20% 5% 8% 13% 10% 6% 17% 7% 7% 


Much Lower  
(37 or lower) 10% 1% 7% 4% 13% 4% 13% 2% 8% 


Part 2: Average Scores  


Converted Score          
   This Summary Report 59 53 54 49 56 49 57 51 
   IDEA System 512  512  50 50 50 50 50 51 
5−point Scale          
   This Summary Report 4.5 4.1 4.4 4.1 4.3 3.9 4.4 4.1 
   IDEA System 3.8 3.8 4.2 4.2 3.9 3.9 3.9 3.9 


1 Progress on Relevant Objectives is double weighted in the Summary Evaluation. 
2 The IDEA Average is slightly higher than 50 because Essential objectives are double weighted and students typically 


report greater learning on objectives that the instructor identified as Essential to the class. 


Use results to summarize teaching effectiveness in the Group.  To the degree that the percentages of the Group’s classes in the two 
highest categories exceeds 30% (Part 1), teaching effectiveness appears to be superior to that in the comparison group.  Similarly, if the 
Group’s converted average exceeds 55, and its average on the 5−point scale is 0.3 above that for the comparison group (Part 2), overall 
teaching effectiveness in the Group appears to be highly favorable. 


Part 3 shows the percentage of 
classes with ratings at or above 
the converted score  of the 
IDEA databases .  Results are 
shown for both raw and adjusted 
scores.  When this percentage 
exceeds 60%, the inference is 
that the Group’s overall 
instructional effectiveness was 
unusually high. 


Results in this section address 
the question: 


How does the quality of 
instruction for this Group 
compare to the national 
results? 


Part 3: Percent of Classes at or Above the 
IDEA Database  Average  
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Teacher 
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88% 
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Section III: Student Ratings of Overall Outcomes − Comparison to This Institution Page 4 


This section compares the 
quality of instruction in this 
Group to your entire Institution in 
the same way as it was 
compared to all classes in the 
IDEA database (Section II, page 
3). 


Part 1 shows the percentage 
of classes  in each of five 
categories. 


Is the distribution of this 
Group’s classes similar to the 
expected distribution when 
compared to the Institution? 


Part 2 provides the averages  
for the Group and for Institutional 
norms. 


Are the Group’s averages 
higher or lower than the 
Institution? 
Is the Institution (compared 
to IDEA) higher or lower than 
the IDEA system average? 
(See page 3 for IDEA System 
averages.) 


Note: Institutional norms are 
based on courses rated in the 
previous five years. 


Part 1: Distribution of Converted Scores 
Compared to This Institution  


Converted 
Score 


Category 


Expected 
Distribution 


A. Progress on 
Relevant 


Objectives 


Raw Adjstd 


B. Excellence of 
Teacher 


Raw Adjstd 


C. Excellence of 
Course 


Raw Adjstd 


D. Summary 
Evaluation 
(Average of 
A, B, C)1  


Raw Adjstd 


Much Higher  
(63 or higher) 10% 17% 2% 0% 0% 10% 3% 12% 1% 


Higher  
(56−62) 20% 40% 33% 44% 19% 41% 18% 41% 26% 


Similar  
(45−55) 40% 31% 47% 37% 54% 31% 46% 36% 53% 


Lower  
(38−44) 20% 8% 10% 12% 9% 12% 16% 6% 10% 


Much Lower  
(37 or lower) 10% 4% 8% 7% 18% 6% 16% 5% 10% 


Part 2: Average Scores  


Converted Score          
   This Summary Report 55 51 52 48 53 47 54 50 
   This Institution 50 50 50 50 50 50 50 50 
   This Institution 
   (compared to IDEA) 


55 53 52 51 53 52 54 52 


5−point Scale          
   This Summary Report 4.5 4.1 4.4 4.1 4.3 3.9 4.4 4.1 
   This Institution 4.2 4.1 4.3 4.2 4.1 4.0 4.2 4.1 


1 Progress on Relevant Objectives is double weighted in the Summary Evaluation. 


Part 3 shows the percentage of 
classes with ratings at or above 
the converted score  of This 
Institution .  Results are shown 
for both raw and adjusted 
scores. 


Results in this section address 
the question: 


How does the quality of 
instruction for this Group 
compare to the Institution? 


Part 3: Percent of Classes at or Above This 
Institution’s  Average  
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Summary 
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Section IV: Student Ratings of Progress on Objectives Chosen as Important or Essential Page 5 


Tables in this section compare ratings of progress and "relevance" 
for the 12 objectives for this Group, with ratings for other classes 
at your institution and for all classes in the IDEA database.  The 
tables on the left side of the page report averages (raw and 
adjusted) for the Group and the two comparison groups; they also 
display the number of classes for which the objective was selected 
as "relevant" (Important or Essential).  For each of these groups, 
progress ratings are reported only for "relevant" classes. 


By comparing progress ratings across the 12 learning objectives, 
you can determine if there are significant differences in how well 
various objectives were achieved.  Since students rate their 
progress higher on some objectives than on others, conclusions 
may need to be modified by comparing the Group’s results with 
those for the Institution and/or IDEA.  Results in this section should 
help you determine if special attention should be given to 
improving learning on one or more objective(s).  Results in the 
section are of special value to accrediting agencies and 
assessment programs. 


Raw Average : Answers accreditation/assessment questions 
related to how well each objective was achieved; these are 
indicators of self−assessed learning. 


Adjusted Average : Useful primarily in comparing instructors or 
classes; they "level the playing field" by taking into account factors 
that affect learning other than instructional quality. 


Bar Graphs : Useful in determining if "standards" or "expectations" 
have been met.  For example, you may have established a target 
requiring that at least 50 percent of classes pursuing a given 
objective should achieve an average progress rating of at least 
4.0.  If this expectation was achieved, the darkest bar will exceed 
the 50% level.  By comparing the Group’s results with those for the 
IDEA database and the Institution, you can also make inferences 
about the rigor of the standards you have established for the 
Group. 


Percent of classes where Raw Average was at least:  
3.75  4.00  3.50  


Objective 1: Gaining factual knowledge (terminology, classifications, 
methods, trends) 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.3 4.1 72 
Institution 4.3 4.2 15,606 
IDEA System 4.0 4.0 31,991 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 


Objective 2: Learning fundamental principles, generalizations, or theories 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.4 4.2 61 
Institution 4.2 4.1 13,126 
IDEA System 3.9 3.9 30,398 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 


Objective 3: Learning to apply course material (to improve thinking, 
problem solving, and decisions) 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.5 4.1 104 
Institution 4.2 4.1 13,356 
IDEA System 4.0 4.0 30,442 


This report  
Institution 
IDEA System 
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Objective 4: Developing specific skills, competencies, and points of view 
needed by professionals in the field most closely related to this course 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.5 4.1 89 
Institution 4.3 4.1 9,701 
IDEA System 4.0 4.0 21,568 


This report  
Institution 
IDEA System 
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Objective 5: Acquiring skills in working with others as a member of a team 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.5 4.0 40 
Institution 4.1 3.8 3,958 
IDEA System 3.9 3.9 12,088 


This report  
Institution 
IDEA System 
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Percent of classes where Raw Average was at least:  
3.75  4.00  3.50  


Objective 6: Developing creative capacities (writing, inventing, designing, 
performing in art, music, drama, etc.) 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.3 3.8 19 
Institution 4.2 4.0 3,877 
IDEA System 3.9 3.9 9,290 


This report  
Institution 
IDEA System 
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Objective 7: Gaining a broader understanding and appreciation of 
intellectual/cultural activity (music, science, literature, etc.) 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.4 3.9 12 
Institution 4.1 3.9 4,077 
IDEA System 3.7 3.7 10,256 


This report  
Institution 
IDEA System 
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Objective 8: Developing skill in expressing myself orally or in writing 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.2 3.8 31 
Institution 4.0 3.9 6,239 
IDEA System 3.8 3.8 18,174 


This report  
Institution 
IDEA System 
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Objective 9: Learning how to find and use resources for answering 
questions or solving problems 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.2 3.8 24 
Institution 4.0 3.9 4,640 
IDEA System 3.7 3.7 15,656 


This report  
Institution 
IDEA System 
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Objective 10: Developing a clearer understanding of, and commitment to, 
personal values 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.5 4.1 18 
Institution 4.0 3.8 2,636 
IDEA System 3.8 3.8 8,715 


This report  
Institution 
IDEA System 
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Objective 11: Learning to analyze and critically evaluate ideas, arguments, 
and points of view 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.4 4.0 19 
Institution 4.0 3.9 6,217 
IDEA System 3.8 3.8 18,909 


This report  
Institution 
IDEA System 
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Objective 12: Acquiring an interest in learning more by asking my own 
questions and seeking answers 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.3 3.9 15 
Institution 4.0 3.9 4,118 
IDEA System 3.8 3.8 15,616 


This report  
Institution 
IDEA System 
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This section is intended to support teaching improvement 
efforts.  The 20 teaching methods assessed in the IDEA 
system (grouped into five "approaches" to teaching) are listed.  
The number of classes for which a given method was related 
to relevant (Important or Essential) objectives is indicated in 
the second column, and the third and fourth columns show the 
average and standard deviation of ratings.  The graph on the 
right hand side of the page contains the information most 
pertinent to instructional improvement. 


It shows the percentage of classes where the method was employed 
relatively frequently (a positive finding) or relatively infrequently (a 
negative finding).  It is suggested that teaching improvement efforts be 
focused on methods/approaches where the dark bar (infrequent use) is 
greater than 30%, especially if the method is important to objectives in 
many classes (column 2). 


134  classes  in this Group used the Diagnostic Form. 


Teaching Methods and Styles  No. of 
Classes  


Avg.  s.d.1  %  of Classes Where Method was  
"Infrequently" ( )  or "Frequently" ( )  Used  


A. Stimulating Student Interest  


134 4.7 0.4 4. Demonstrated the importance and significance of the subject matter 


134 4.4 0.4 8. Stimulated students to intellectual effort beyond that required by most 
courses 


134 4.5 0.4 13. Introduced stimulating ideas about the subject 


134 4.4 0.4 15. Inspired students to set and achieve goals which really challenged 
them 


0 10 20 30 40 50 60 70 80 90 100 


B. Fostering Student Collaboration  


40 4.6 0.4 5. Formed "teams" or "discussion groups" to facilitate learning 


50 4.5 0.4 16. Asked students to share ideas and experiences with others whose 
backgrounds and viewpoints differ from their own 


55 4.4 0.5 18. Asked students to help each other understand ideas or concepts 


0 10 20 30 40 50 60 70 80 90 100 


C. Establishing Rapport  


118 4.7 0.3 1. Displayed a personal interest in students and their learning 


134 4.5 0.4 2. Found ways to help students answer their own questions 


119 4.4 0.5 7. Explained the reasons for criticisms of students’ academic 
performance 


19 4.4 0.5 20. Encouraged student−faculty interaction outside of class (office visits, 
phone calls, e−mail, etc.) 


0 10 20 30 40 50 60 70 80 90 100 


D. Encouraging Student Involvement  


24 4.4 0.5 9. Encouraged students to use multiple resources (e.g. data banks, 
library holdings, outside experts) to improve understanding 


112 4.6 0.4 11. Related course material to real life situations 


47 4.5 0.5 14. Involved students in "hands on" projects such as research, case 
studies, or "real life" activities 


54 4.5 0.4 19. Gave projects, tests, or assignments that required original or creative 
thinking 


0 10 20 30 40 50 60 70 80 90 100 


E. Structuring Classroom Experiences  


43 4.5 0.5 3. Scheduled course work (class activities, tests, projects) in ways 
which encouraged students to stay up to date in their work 


134 4.5 0.4 6. Made it clear how each topic fit into the course 


134 4.3 0.6 10. Explained course material clearly and concisely 


92 4.5 0.4 12. Gave tests, projects, etc. that covered the most important points of 
the course 


0 NA NA 17. Provided timely and frequent feedback on tests, reports, projects, etc. 
to help students improve 


0 10 20 30 40 50 60 70 80 90 100 


Ratings were made on a 5−point scale (1=Hardly ever, 5=Almost always) 
1 Approximately two−thirds of class averages will be within 1 standard deviation of the group’s average. 
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Part A describes student motivation, work 
habits, and academic effort, all of which 
affect student learning.  The table gives 
averages for this Group, your Institution, 
and the IDEA database.  It also shows the 
percentage of classes with averages below 
3.0 and 4.0 or above.  Although the 
information in this section is largely 
descriptive, it can be used to explore such 
important questions as: 


Is there a need to make a special effort 
to improve student motivation and 
conscientiousness? 


Are these results consistent with 
expectations? 


Does the percent of classes below 3.0 
or 4.0 or above raise concerns or 
suggest strengths? 


Averages for classes in this report are 
considered "similar" to the comparison 
group if they are within  .3 of the Institution 
or the IDEA average, respectively. 


A. Student Self−ratings  


Diagnostic Form (Short Form) 
Item Number and Item  Average  


% of 
Classes 


Below 3.0 


% of 
Classes 
4.0 or 
Above  


36. I had a strong desire to take 
this course. 


This report 4.0 4% 60% 


Institution 3.7 15% 40% 


IDEA System 3.7 16% 36% 


37. I worked harder on this course 
than on most courses I have 
taken. 


This report 4.1 2% 54% 


Institution 3.8 6% 35% 


IDEA System 3.6 13% 24% 


38. I really wanted to take this 
course from this instructor. 


This report 3.8 12% 48% 


Institution 3.6 16% 34% 


IDEA System 3.4 27% 22% 


39. (15) I really wanted to take this 
course regardless of who 
taught it. 


This report 3.6 3% 20% 


Institution 3.3 25% 14% 


IDEA System 3.3 25% 13% 


43. (13) As a rule, I put forth more 
effort than other students on 
academic work. 


This report 4.2 0% 83% 


Institution 4.0 0% 49% 


IDEA System 3.6 1% 15% 


Part B provides information about course 
characteristics.  Some of the questions 
addressed are: 


When compared to the IDEA and 
Institutional databases is the amount of 
reading, work other than reading, or 
difficulty for courses included in this 
summary report unusual? 


Are these results consistent with 
expectations? 


Does the percent of classes below 3.0 
or 4.0 or above raise concerns or 
suggest strengths? 


Averages for classes in this report are 
considered "similar" to the comparison 
group if they are within  .3 of the Institution 
or the IDEA average, respectively. 


B. Student Ratings of Course Characteristics 


Diagnostic Form  
Item Number and Item  Average  


% of 
Classes 


Below 3.0 


% of 
Classes 
4.0 or 
Above  


33. Amount of reading 


This report 3.6 22% 34% 


Institution 3.3 30% 18% 


IDEA System 3.2 33% 15% 


34. Amount of work in other 
(non−reading) assignments 


This report 3.9 2% 43% 


Institution 3.6 13% 27% 


IDEA System 3.4 21% 18% 


35. Difficulty of subject matter 


This report 3.4 19% 16% 


Institution 3.5 13% 23% 


IDEA System 3.4 20% 18% 


Part C summarizes students’ responses to 
As a result of taking this course, I have 
more positive feelings toward this field of 
study. This item is most meaningful for 
courses taken by many non−majors. 


Some of the questions addressed are: 
Are students developing a respect and 
appreciation for the discipline? 
Is the average Converted Score above 
or below 50 (the average for the 
converted score distribution)? 


C. Improved Student Attitude  


40. (16) As a result of taking this course, I have more positive feelings toward this field of 
study. 


5−point Scale  
Converted Score 


(Compared to IDEA) 
Raw Adjusted Raw Adjusted 
4.4 3.9 58 51 This report 
4.0 3.9 
3.9 3.9 


Institution 
IDEA System 
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A. Primary and Secondary Instructional Approaches  


This table shows the relative frequency of 
various approaches to instruction.  The 
success of a given approach is 
dependent on the class objectives, but 
since students have different learning 
styles, it is generally desirable that they 
be exposed to a variety of approaches.  
Instructors reported this information on 
the Faculty Information Form. 


Number Rating: 134 Percent indicating instructional approach as:  
Primary  Secondary  


Lecture 30% 18% 
Discussion/Recitation 20% 31% 
Seminar 3% 5% 
Skill/Activity 12% 15% 
Laboratory 0% 1% 
Field Experience 25% 17% 
Studio 0% 0% 
Multi−Media 0% 0% 
Practicum/Clinic 3% 1% 
Other/Not Indicated 7% 13% 


B. Course Emphases  


This section shows the degree to 
which classes in this area expose 
students to various kinds of 
academic activities.  Generally, 
proficiency is related to the amount 
of exposure.  Are we giving students 
enough opportunity to develop the 
skills they need after graduation?  
Instructors reported this information 
on the Faculty Information Form. 


Number 
Rating  


Percent indicating amount required was:  


None or Little  Some  Much  


Writing 126 0% 48% 52% 
Oral communication 126 3% 43% 54% 
Computer application 125 32% 58% 10% 
Group work 126 13% 47% 40% 
Mathematical/quantitative work 125 76% 22% 2% 
Critical thinking 124 6% 45% 49% 
Creative/artistic/design 123 54% 40% 6% 
Reading 126 9% 40% 52% 
Memorization 125 67% 26% 7% 


C. "Circumstances" Impact on Learning  


How instructors regard various 
factors that may facilitate or impede 
student learning is shown here.  Until 
research establishes the implications 
of these ratings, administrators 
should make their own appraisal of 
whether or not ratings of student 
learning were affected by these 
factors.  Instructors reported this 
information on the Faculty 
Information Form. 


Number 
Rating  


Percent indicating impact on learning was:  


Negative  
Neither 


Negative nor 
Positive  


Positive  


Physical facilities/equipment 115 20% 31% 49% 
Experience teaching course 109 8% 15% 77% 
Changes in approach 109 12% 50% 38% 
Desire to teach the course 115 6% 14% 80% 
Control over course 
management decisions 113 11% 21% 68% 


Student background 108 15% 36% 49% 
Student enthusiasm 110 16% 27% 56% 
Student effort to learn 115 14% 27% 59% 
Technical/instructional support 109 19% 52% 28% 
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This section provides frequencies, average scores, and standard deviations for Additional Questions that were consistent across classes 
included in this summary report (if requested). 


No additional questions requested. 







Classes Included in this Report:  
Report includes classes with the following class IDs: 
39380−39384, 39386−39388, 39390−39393, 39395−39399, 39401−39403, 39405−39407, 39409−39439, 39441, 39443−39477, 39479−39483, 
39485−39500, 39502, 39505−39516, 39518−39527 


January 23, 2015 ID_Key: 64518 
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Exhibit 5.4.G 


Policies, procedures, and practices for professional development and summaries of the 
results 


Sam Houston State University faculty have a number of professional development resources 
available to them to advance their career goals and effectiveness.  These resources include: (a) 
the Professional and Academic Center for Excellence (PACE) Center, (b) the Distance Education 
and Learning Technologies for Academics (DELTA) Center for online instructional support, (c) 
Human Resources, and (d) College- and Department-led efforts. 


Professional and Academic Center for Excellence (PACE) Center 


Sam Houston State University’s official faculty development office is the Professional and 
Academic Center for Excellence (PACE) Center.  The PACE Center offers a multitude of 
professional development opportunities ranging from a comprehensive new faculty orientation 
known as New Faculty Investiture, to catered professional development seminars, to book clubs.  
The PACE Center offers an annual Teaching and Learning Conference, an Art of Teaching 
Series, and One-on-One Coaching.  College of Education faculty have a strong presence at 
almost all PACE Center events.  More information about the PACE Center can be found online 
at http://www.shsu.edu/pace/. 


Distance Education and Learning Technologies for Academics (DELTA) Center 


The DELTA Center is SHSU’s formal office for online instructional support.  Beyond serving 
student needs, the DELTA Center offers faculty one-on-one guidance in developing online 
courses.  The DELTA Center also offer professional development sessions for faculty pertaining 
to new features of Blackboard, the institution’s chosen Learning Management System.  In 
conjunction with the PACE Center, the DELTA Center has also offered an annual Online 
Teaching and Learning Conference as well as supported faculty with travel funds to attend 
professional development conferences pertaining to online learning.  The DELTA Center is an 
award winning unit and has supported the College of Education’s online graduate programs, 
which have earned honor roll distinction from U.S. News and World Report for the past 3 years.  
For more information on DELTA Center services, see http://distance.shsu.edu/about/index.html. 


Human Resources 


The SHSU Human Resources Department offers Employee Assistance and Wellness programs 
that include a focus on attending to faculty members’ professional growth needs.  The HR Office 
is also responsible for ensuring faculty compliance with professional training seminars in areas 
such as student safety, Title IX compliance, and resource use policies.  The HR Office and the 
College of Education have initiated conversations about housing the College of Education’s 
Adjunct Handbook and Online Orientation online with HR.  This would allow these and other 
important training efforts to be tracked via HR’s Talent Management Database.  This database 
maintains records of professional development trainings attended. 


 



http://www.shsu.edu/pace/

http://distance.shsu.edu/about/index.html





College- and Department-Led Professional Development Efforts 


The College of Education has charged a Professional Development Committee to serve the 
unique needs of College faculty and staff.  The Professional Development Committee, chaired by 
Dr. Karin Perry, Assistant Professor of Library Science, invited scholars from across the nation 
to present topics of interest to faculty in areas in which faculty express needed support.  For 
example, data analyzed from the fall 2014 Data Day informed the selection of speakers for the 
spring 2015 Professional Development Committee events.  In the spring 2015 semester, two 
well-known scholars on generational studies and diversity and globalization were invited to 
present to the faculty. 


Departments also host a number of professional development seminars.  These efforts are often 
more technical in nature and often address a specific need of the department faculty or 
demonstrate applications of new technology, for example.  Some of these professional 
development efforts have been demonstrations of colleagues’ research. 


As a whole, the College’s faculty routinely and widely attend professional development 
activities.  Faculty are well supported with travel funds to attend professional development 
conferences.  Moreover, they are regular fixtures at institutional professional development 
sessions.  College of Education faculty demonstrate a willingness and commitment to continual 
growth and refinement.  This, in turn, furthers student learning through creative pedagogical 
approaches and innovative research. 
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1. THE BOARD OF REGENTS 
	  


1.1 Policies concerning reappointment, tenure, and promotion in The Texas State 
University System are set forth in the Rules and Regulations 
[http://www.shsu.edu/-pre_www/tsus/] of the Board of Regents, The Texas 
State University System, which body will be referred to as "the Board of 
Regents" in the remainder of this document. In any case of contradiction 
between this policy and the Board of Regents' Rules and Regulations, the 
Board of Regents' Rules and Regulations prevails. 


	  
1.2 Exceptions to the policies and procedures set forth herein may be authorized 


only by the President of the University. 
	  


1.3 Authority to approve reappointment, tenure, or promotion rests with the 
President, subject to the approval of the Board of Regents. 


	  
2. GENERAL  PROVISIONS 
	  


2.1 Tenure. Tenure is the most important decision a university makes with regard 
to its faculty, and the quality of tenure decisions over the years determines in 
large measure the quality of the university. Tenure denotes a status of 
continuing appointment as a member of the faculty at Sam Houston State 
University. It is not granted automatically or on the basis of seniority.  Tenure 
is granted to faculty, after a rigorous probationary period, on the basis of a 
sustained pattern of professional competence and effectiveness in teaching, 
research, service and collegiality. A faculty member is normally reviewed for 
tenure during the sixth year in a tenure-track position.  The length of the 
probationary time period may be modified in accordance with Section 4.05 
of this policy at the time of employment. 


	  
On rare occasions, truly outstanding faculty may be considered for tenure 
prior to completion of the probationary period. Early consideration of tenure 
requires the approval of the appropriate chair and dean prior to the second 
Monday of October in the year in which tenure is to be considered. Special 
permission by the chair and/or dean does not imply a subsequently favorable 
recommendation. If approved for early consideration for tenure, the 
probationary period for that faculty member is effectively modified and the 
current year will be deemed the terminal year of the probationary period. No 
subsequent consideration of tenure will be allowed beyond the new terminal 
year. 
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"However, tenure does not create a property interest in any attributes of the 
faculty position beyond the annual salary. By way  of example only, tenure 
does not create a property interest in laboratory space, a particular office, the 
right to teach graduate students, or use of research materials  or  equipment" 
(see Texas State University System, Rules and Regulations, Chapter V, 
Subsection 4.21). Tenure ensures academic freedom and protects faculty from 
inappropriate retribution. It allows faculty to take a long-term approach to their 
work while still requiring faculty accountability.  It assists in attracting and 
keeping excellent faculty and promotes the orderly induction of new faculty 
into the community of mature scholars. 


	  
2.2 Promotion. Promotion is granted as recognition of sustained, high-quality 


performance, combined with efforts at continuous improvement. It also does 
not come automatically or with length of service. A faculty member normally 
establishes eligibility for consideration for promotion upon the completion of 
five and one-half years in a tenure-track position or in the rank of associate 
professor. On rare occasions, truly outstanding faculty may be considered 
prior to this time. Nominations for consideration for promotion shall be 
addressed to the Department Promotion and Tenure Advisory Committee 
(DPTAC) in any of three ways: (1) by the faculty member herself/himself, (2) 
by another faculty member, or (3) by the department/school chair. (Note: For 
composition of the DPTAC, see Section 7 below and see Section 4.02 for a 
definition of the term "department/school chair" in this policy statement.) A 
faculty member is allowed to self-nominate for promotion to full professor 
once every three years. 


	  
2.3 Discretionary Nature of Promotion. "The academic promotion of a faculty 


member is discretionary on the part of the President of the Component, the 
Chancellor, and the Board of Regents. Faculty members do not have an 
entitlement to a prospective promotion rising to the level of a property 
interest; and, the denial of a prospective promotion is not sufficiently stigmatic 
to constitute a liberty interest. No commitments, implied or otherwise, shall 
be made by any individual regarding faculty promotions without the prior 
written approval of the President, and all faculty promotions shall be subject 
to the approval of the Chancellor and Board of Regents. Faculty members 
who are not recommended for promotion shall not be entitled to a statement of 
reasons for the decision against the recommendation. However, supervisors 
are encouraged to offer suggestions for a program of professional 
development in teaching, scholarly or creative work, and leadership or service 
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that may enhance the likelihood of promotion in the future" (see Texas State 
University System, Rules and Regulations, Chapter V, Subsection 4.31). 


	  
2.4 Only members of the faculty with the academic rank of associate professor or 


professor may be granted tenure. Tenure and promotion from assistant 
professor to associate professor are linked at Sam Houston State University. A 
faculty member cannot be promoted to the rank of associate professor without a 
concomitant award of tenure. Tenure may be granted at the time of 
appointment to an academic rank of associate professor or professor, or 
initially tenure may be withheld pending satisfactory completion of a 
probationary period of faculty service. 


	  
3. THE ACADEMIC RANKS 
	  


3.1 Sam Houston State University shall utilize the following academic ranks for 
tenure-track and tenured faculty: instructor, assistant professor, associate 
professor, professor, and distinguished professor. The terminal degree or special 
credentials are required for all tenure-track ranks except instructor (see Review 
of Probationary Faculty, 8.04). 


	  
3.2 Terminal Degrees and Special Credentials 


	  
a. The term "special credentials" as used in this policy shall be defined to 


include the Certified Public Accountant license and other special 
credentials, insofar as these signify generally recognized levels of 
achievement, competence, and experience specifically applicable to 
particular academic fields. 


	  
b. The term "terminal degree" as used in this document shall be defined as 


the highest academic degree customarily awarded in the field of study. This 
term may include the Master of Fine Arts, the Doctor of Jurisprudence, the 
Master of Social Work, and the Master of Library Science from a library 
school program accredited by the American Library Association. 


	  
3.3 Sam Houston State University shall utilize the following academic rank 


designations for interim, non-tenure-track faculty: Visiting Scholar, Adjunct 
Faculty, Clinical Assistant Professor, Clinical Associate Professor, Clinical 
Professor, Clinical Faculty, Lecturer-Pool Faculty, Lecturer-Special Faculty, 
Lecturer,  Research  Faculty,  Visiting  Assistant  Professor,  Visiting  Associate 
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Professor, and Visiting Professor.  These academic rank designations shall not 
be assigned to facu1ty in tenure-track positions. 


	  
4. GENERAL  PROCEDURAL  GUIDELINES 
	  


4.1 For purposes of tenure, the term "tenure unit" is defined as the faculty of a 
college which is not divided into smaller units, or of a department, or of an 
officially designated program or group of programs within a department, or of 
the Newton Gresham Library, who share in the obligations, rights, and 
protections of tenure within their discipline(s). The designated tenure units, 
within the present administrative structure at Sam Houston State University, 
are those listed below. 


	  
Tenure Units in the College of Business Administration 


Accounting 
Economics and International Business 
General Business and Finance 
Management and Marketing 


	  
Tenure Units in the College of Education 


Curriculum and Instruction 
Educational Leadership and Counseling 
Language, Literacy and Special Populations 
Library Science 


	  
Tenure Units in the College of Fine Arts and Mass Communication 


Art and Photography 
Dance 
Mass Communication 
Music 
Theatre 


	  
Tenure Units in the College of Health Sciences 


Health and Kinesiology 
Nursing 
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Tenure Units in the College of Humanities and Social Sciences 
Communication Studies 
English 
Family and Consumer Sciences 
Foreign Languages 
History 
Philosophy 
Political Science 
Psychology 
Sociology 


	  
Tenure Units in the College of Sciences 


Agricultural Sciences and Technology 
Biological/Environmental   Sciences 
Chemistry 
Computer Science 
Geography 
Geology 
Mathematics and Statistics 
Physics 


	  
Tenure Units in the College of Criminal Justice. 


Criminal Justice and Criminology 
Forensic Science 
Security Studies 


	  
The Newton Gresham Library is a tenure unit. 


	  
4.2 For ease of reference in the remainder of this document, the term 


"department" refers to each of the tenure units listed in section 4.01 above. 
Furthermore, the term "department/school chair" refers to the relevant 
administrative official, whether that person is the chair of the 
department/school within which the tenure unit is located or the Director of 
the Newton Gresham Library. 


	  
4.3 Years of service as tenure-track probationary faculty. Only full-time service 


in the academic ranks of Professor, Associate Professor, Assistant Professor, 
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Instructor, or any combination thereof shall be counted toward fulfillment of a 
required probationary period related to the award of tenure. Periods during 
which a faculty member is on leave of absence shall not be counted toward 
fulfillment of a required probationary period. 


	  
4.4 Calculating years of service. For purposes of calculating the period of 


probationary service, an "academic year" shall be the approximate nine-month 
period from September through May. If a faculty member is initially 
appointed during an academic year, the period of service from the date of 
appointment until the beginning of the following academic year shall not be 
counted as academic service toward fulfillment of the maximum probationary 
period. 


	  
4.5 Prior service credit. At the discretion of Sam Houston State University, prior 


service of up to three years at another university may be counted toward 
fulfillment of the required probationary period for tenure and promotion. 


	  
4.6 Maximum probationary service and the duty of the University to give notice. 


The maximum period of probationary faculty service at Sam Houston State 
University in tenure-track status in any academic rank or combination of the 
academic ranks of instructor, assistant professor, associate professor, or 
professor shall not exceed six years of full-time academic service. Not later 
than August 31 of the last academic year of the maximum probationary period 
in effect, a tenure-track faculty member shall be given written notice that the 
subsequent academic year will be the terminal year of employment or that 
beginning with the subsequent academic year, tenure will be granted. In the 
event that the employment of a tenure track faculty member is to be 
terminated prior to the end of the maximum probationary period, notice shall 
be given in accordance with Subsection 4.10 below. Faculty members who 
have not been granted tenure by the Board of Regents shall not be entitled to 
tenure by virtue of being employed past the probationary period, i.e., such 
faculty members do not have de facto tenure. 


	  
4.7 Suspension of the Probationary Period 


	  
4.71 Personal circumstances may justify the suspension of the tenure 


clock. It is the responsibility of the faculty member to provide 
appropriate documentation to demonstrate sufficiently why the request 
should be granted. 
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4.72 The department/school chair will provide his/her recommendation 
concerning the request for a suspension of the tenure clock to the 
dean within five working days from receipt of the request. 


	  
4.73 The dean will provide his/her recommendation concerning the 


request for a suspension of the tenure clock to the Provost and Vice 
President for Academic Affairs within five working days from 
receipt of the department chair's recommendation. 


	  
4.74 The decision regarding the request for a suspension of the tenure 


clock shall be made by the Provost and Vice President for Academic 
Affairs within five working days from the date of receipt of the 
dean's recommendation. 


	  
4.8 Employment continuance for non-tenured faculty. All faculty appointments 


are subject to the approval of the Board of Regents. The University's 
commitment to employ a probationary or non-tenured faculty member is 
limited to the term specified in the faculty member's contract for that 
appointment period. Any commitment to employ a non-tenured member of the 
faculty beyond the period of current appointment shall have no force and 
effect until approved by the Board of Regents. 


	  
4.9 No conflicting appointments.  A person appointed to a faculty position with the 


rank of instructor, assistant professor, associate professor, or professor at Sam 
Houston State University may not, during the term of such appointment, hold a 
tenured or tenure-track position on the faculty of another educational institution.
 Appointments at Sam Houston State University to the above- specified ranks 
shall be conditional upon the appointee having resigned any tenured position 
that the appointee may then hold on the faculty of another educational 
institution. The resignation must be effective prior to the effective date of the 
appointment at Sam Houston State University; otherwise, such appointment 
shall be void and of no effect.  The acceptance of an appointment to a tenured 
or tenure-track position on the faculty of an educational institution outside Sam 
Houston State University shall be considered as a resignation of any faculty 
position with the rank of instructor, assistant professor, associate professor, or 
professor that such appointee may hold at Sam Houston State University. 
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4.10 Written notice of non-appointment and denial of tenure. Written notice of a 
decision not to reappoint will be given to a tenure-track faculty member no 
later than March 1 of the first or not later than December 15 of the second 
academic year of probationary service. After two or more academic years, 
written notice shall be given not later than August 31 that the subsequent 
academic year will be the terminal year of appointment.  The notice required 
by this section is not applicable where termination of employment is for good 
cause or for faculty members who are appointed on a term basis. 


	  
4.11 Reappointment and award of tenure. Reappointment of non-tenured members 


of the faculty to a succeeding academic year or the award of tenure shall be 
accomplished only upon the President's written recommendation  and  the· 
Board of Regents' approval. 


	  
4.12 All faculty members shall keep the President or his/her designee notified of 


their current mailing addresses. 
	  


5. CATEGORJES AND STANDARDS OF PERFORMANCE 
	  


5.1 Recommendations for   reappointment, tenure, and/or   promotion should 
consider the following categories and standards of performance. 


	  
a. Categories of Performance 


	  
(1) Teaching: This category includes, among other things, classroom and 


laboratory instruction; development of new courses, laboratories, and 
teaching methods; publication of and/or development of electronic
 instructional materials; academic advising; and supervision of 
undergraduate and graduate students. 


	  
(2) Scholarly and/or Creative Accomplishment:  For most disciplines, this 


category consists of research and publication. For some disciplines, 
however, it may include other forms of creative works and
 activities, such as instructional technology, patents or 
commercialization of research (where applicable), poetry, painting, 
musical performance or composition, and sculpture. 


(3) Service: This category includes service to students, colleagues, 
program, department, school, college, and the University; 
administrative   and   committee   service;   and   service   beyond   the 
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University to the profession, community, state, and nation, including 
academic or professionally-related public service. 


	  
(4) Collegiality: This category addresses the faculty member's ability to 


function as an effective professional in accomplishing the goals of 
the tenure unit and the University. 


(5) Meeting  of the above criteria, especially the first three,  does not 
guarantee or confer an entitlement to tenure and/or promotion. 


	  


(6) For special evaluative criteria pertaining to faculty members who are 
librarians, see Academic Policy Statement 810814, "Tenets for 
Academic Status for Professional Librarians." 


	  
b. Standards of Performance 


	  
To be recommended for an award of tenure and/or promotion, an applicant 
must document a sustained pattern of professional competence and 
effectiveness in each of the categories of performance listed in Section 
2.01. In addition, the applicant should have a clearly developed, ongoing 
strategy for sustaining professional development throughout his/her career. 


	  
(1) Associate Professor: 


	  


• sustained effective teaching and mentoring of students as 
documented by student evaluations and peer and chair review 
and/or by an exemplary record of academic advisement, 
supervision of student research, or thesis/disse1iation direction, as 
appropriate for the discipline 


	  


• sustained contribution to program support, such as course and 
curriculum development, innovations in teaching methodology, 
electronic instruction development, or participation in 
interdisciplinary academic programs 


	  
• participation in professional development  activities  to  update 


skills or to gain new expertise 
	  


• sustained pattern of peer-reviewed research, creative activities, or 
scholarly work that contributes to her/his discipline; evidence of 
growth m    quality/significance    of   scholarly    or    creative 
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contributions 
	  


• sustained, documented service to the University, profession, or 
community, as appropriate for the discipline 


	  
• demonstrated collegiality and effectiveness as a  contributing 


member in accomplishing the goals of the department/college/ 
University. 


	  
(2) Professor 


	  
• sustained, effective teaching and mentoring  of students as 


documented by student evaluations and peer and chair review 
and/or by an exemplary record of academic advisement, 
supervision of student research, or thesis/dissertation direction, as 
appropriate for the discipline since the last promotion 


	  
• leadership in program support, such as course and curriculum 


development, innovations in teaching methodology, electronic 
instruction development, participation in interdisciplinary 
programs, or mentoring of less-experienced faculty 


	  
• participation in professional development  activities  to  update 


skills or to gain new expertise 
	  


• leadership in peer-reviewed research, grantsmanship, creative 
activities, or scholarly work that contributes to his/her discipline; 
evidence of growth in quality/significance of scholarly or 
creative contributions; sustained contribution to the intellectual 
culture of the University 


	  
• sustained, documented leadership in service to the University, 


profession, or community, as appropriate for the discipline 
	  


• demonstrated collegiality and leadership in accomplishing the 
goals of the department/college/University. 


	  
5.2 Faculty applicants   for tenure   and promotion are evaluated  based on 


accomplishments for each of the four categories of performance.  The weight 
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given to each of the four categories may be determined by department and 
college tenure and promotion documents; however, greater weight shall be 
given to teaching and creative or scholarly activities than to service or 
collegiality. Successful performance in any or all of such categories does not 
guarantee or entitle the applicant to tenure and/or promotion. 


	  
5.3 All recommendations for reappointment, tenure, and/or promotion or 


assessment of progress toward such shall be based on the above categories and 
standards. Department- and college-specific requirements relating to these 
categories and standards must be approved by the Provost and Vice President 
for Academic Affairs. Although these documents will be provided to the 
faculty member at the outset of employment in a tenure-track position, it is the 
faculty member's responsibility to know these criteria. 


	  
6. FACULTY  REVIEW PORTFOLIO 
	  


6.1 For a faculty member to be considered for promotion and/or tenure, the faculty 
member must prepare a Faculty Review Portfolio. The Faculty Review 
Portfolio may contain any information or materials that the individual deems 
pertinent for consideration. The department/school chair and college dean 
may, on behalf of the University, place in the portfolio file any additional 
information that may be pertinent to the faculty member's status. 


	  
6.2 For a faculty member to have an application considered for promotion and/or 


tenure, he or she must assure that the Faculty Review Portfolio contains a 
complete, accurate and truthful record of accomplishments that is organized 
under the following headings: 


	  


a. Curriculum vita including at least: 
	  


(I) Academic training 
	  


(2) Summary of work experience 
	  


(3) Scholarly  and  creative  contributions  ( J uried  contributions  must  
be listed separately) 


	  
(4) Funded  grants  (external  and  institutional  grants  must  be  listed 


separately) 
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(5) Honors, awards, and other special recognitions 
	  


b. Significant professional service 
	  


c. Documentation  of teaching performance utilizing summaries of student 
evaluations 


	  
d. Any further documentation that clarifies achievements in other sections or 


includes other material supporting promotion or tenure 
	  


6.3 Faculty are expected to maintain the highest level of standards and integrity 
and therefore, proven instances of academic fraud or dishonesty by faculty 
with regard to submitted material within the portfolio may be grounds for 
denial of tenure and/or promotion 


	  
7. DEPARTMENT PROMOTION AND TENURE ADVISORY COMMITTEE 


(DPTAC) 
	  


7.1 The DPTAC shall be an advisory body composed ordinarily of all of the 
tenured faculty members appointed in the tenure unit. The dean shall appoint 
the chair for this committee. 


	  
7.2 If the DPTAC, when constituted in accordance with section 7.01, has three or 


fewer tenured members, then the department chair and either (a) the 
probationary faculty member or (b) the person to be considered for promotion 
shall submit to the dean a list of three names of tenured faculty members from 
other tenure units who are qualified to serve on the DPTAC. The nominations 
should be accompanied by documentation of the nominees' relevant 
qualifications. The dean shall appoint members from these lists until there are 
at least four members of the DPTAC. The dean shall also appoint the chair for 
this committee. If the need arises to replace a member of the DPTAC, the 
dean shall follow the same procedure. 


	  
7.3 Members of the DPTAC (7.1 or 7.2) should be appointed to review the 


performance of the probationary faculty member every year beginning with 
the second year of employment and continuing until a final recommendation 
concerning tenure is made.  In the case of promotions, 
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the members of the DPTAC should be appointed to review the performance of 
the faculty member every year beginning with the second year after the 
previous promotion and continuing until a final recommendation concerning 
promotion is made. 


	  
7.4 The full DPTAC shall limit its recommendations to  tenure  decisions. 


Decisions about promotion should  be made by all members of the DPTAC 
holding  at  least  the  rank for  which  the  candidate  is  being  considered  for 
promotion. All votes by the committee shall be done by secret ballot. A 
separate record of the vote count for tenure and/or promotion from the 
DPTAC members shall be transmitted to the appropriate administrator and to 
the Standing Faculty Tenure Committee. 


	  
7.5 In addition to annual reviews, an extensive review shall be conducted during 


the spring semester of the faculty member's third academic year of probationary 
service by the DPTAC, as well as the department chair and dean. The review 
should include an indication of the degree of consensus of the DPTAC, in the 
form of a preview vote, regarding the probationer's progress toward tenure. 
The general result (whether the majority vote was favorable or not favorable) 
should be reported to the probationer by the department/school chair and dean. 
A written summary of the DPTAC's assessment and the department chair's 
review shall be kept in the probationer's tenure file. 


	  
8. REVIEW  OF PROBATIONARY  FACULTY 
	  


8.1 Formative review of faculty is an ongoing process. A faculty member in the 
first year of probationary service as an instructor, assistant professor, or 
non-tenured associate professor is reviewed by the department chair based 
on the performance categories outlined above. If the progress of the faculty 
member toward meeting the required standards of performance is judged to be 
insufficient, the chair may notify the faculty member of his/her non-
reappointment. 


	  
8.2 If the progress of the faculty member toward meeting the standards of 


performance required for eligibility for tenure and/or promotion to assistant or 
associate professor is judged to be inadequate the dean shall make a decision 
and, if a faculty member is not to be renewed, notify the faculty member in 
writing. 
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8.3 If the performance of the faculty member is judged to be satisfactory to 
continue in probationary status, the department chair will discuss the results of 
the review with the faculty member (with a view toward improving 
performance) and provide her/him with a copy of the written report. 


	  
8.4 At Sam Houston State University, the title of instructor denotes a tenure-track 


probationary appointment and is used to appoint a faculty member who is near 
completion but does not have the terminal degree in his/her area. The 
maximum period that may be served in the rank of instructor is two years. In 
unusual circumstances, a petition for a one-year extension may be made by the 
probationary faculty member to the Provost and Vice President for Academic 
Affairs. This three-year limit does not apply to existing tenured instructors at 
the time of the policy's approval. Recommendations for promotion to 
assistant professor will be made at the earliest opportunity for consideration 
by the Board of Regents, The Texas State University System, when a faculty 
member serving in an instructor position has completed all requirements for 
the terminal degree. Otherwise, during an instructor's second year of service, 
the department/school chair shall notify the instructor in writing no later than 
thirty days prior to the end of the current academic year that the subsequent 
year will be the terminal academic year of appointment. Notice is not required 
where termination of employment is for good cause or program reduction or 
abandonment. 


	  
9. ELIGIBILITY FOR COMMITTEE SERVICE 


	  
Department/school chairs, deans, and vice presidents are not eligible to serve on the 
DPTAC. 


	  
10. APPOINTMENTS OF PROFESSORS 
	  


Special appointments to the rank of professor may be with tenure except when the 
appointment is that of visiting professor, which is a non-tenure-track rank. 


	  
11. REVIEW TIMETABLE AND PROCEDURES 
	  


The individual faculty member is responsible for preparing and submitting all 
materials to be considered for promotion and tenure.  The Standing Faculty Tenure 
Committee will post a specific calendar at the start of each academic year. However, 
the review process and the approximate annual timetable for the review procedure are 
as follows: 
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a. By second Monday in October 
	  


Prior to the first Monday, deans will receive a list from the Provost's office of all 
faculty members who are eligible for either promotion and/or tenure.  By the second 
Monday in October, the respective chairs will notify each faculty member who is 
eligible for consideration for promotion and/or tenure. Individual faculty members 
who are not notified may also choose to apply; these faculty members must meet 
the same standards of performance as those who are notified by their chairs and 
must notify their chairs and deans in writing of their intention to apply by the 
second Monday in October. 


	  
b. By third Monday in January 


	  
Each individual faculty member who intends to be considered for promotion 
and/or tenure must submit a complete Faculty Review Portfolio to the chairperson 
of the Department Promotion and Tenure Advisory Committee (DPTAC). 


	  


c. Upon submission, the DPTAC will have two weeks to evaluate the portfolio 
(Weeks 1-2 after third Monday in January). 


	  


The chairperson of the DPTAC will submit the recommendations of the 
committee to the department/school chair. Each Faculty Review Portfolio must 
be forwarded with a separate recommendation for or against promotion and/or 
tenure. The review must include a tally of the recommendation of the committee 
in terms of the number in favor and against. This recommendation becomes part 
of the Faculty Review Portfolio. 


	  


d. The department chair will have one week to make a recommendation (week 3). 
	  


The department chair will forward each Faculty Review Portfolio with a 
recommendation for or against promotion and/or tenure to the dean. A separate 
recommendation letter must accompany each portfolio. This recommendation 
becomes part of the Faculty Review Portfolio. 


	  
e. The dean will have two weeks to make a recommendation (weeks 4-5). 


The dean will forward each Faculty Review Portfolio with a recommendation for 
or against   promotion   and/or tenure   to  the  Provost   and  Vice  President   for 
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Academic Affairs. This recommendation becomes part of the Faculty Review 
Portfolio. 


	  
f.   The Provost will have two weeks to make a recommendation (weeks 6-7). 


	  
The Provost and Vice President for Academic Affairs will forward each Faculty 
Review Portfolio with a recommendation for or against promotion and/or tenure 
to the University President. This recommendation becomes part of the Faculty 
Review Portfolio. 


	  
g. The University President will send his/her recommendation to the Board of 


Regents for consideration at its spring meeting. After the President submits 
his/her recommendation to the Board, the Provost and Vice President for 
Academic Affairs will notify the faculty member under consideration for 
promotion and/or tenure of his/her recommendation. The President will officially 
notify faculty after the Board has acted on the recommendation. 


	  
12. APPEALS 
	  


Faculty  members  who  are  denied  promotion  and/or  tenure  have  the  right   to 
appeal. All appeals shall follow the established policies and procedures for faculty 
grievances (see Academic Policy Statement 820830). All appeals must be initiated by 
September 1 of the calendar year in which the denial of promotion and/or tenure 
occurs. 


	  
13. REVISIONS TO THIS POLICY 
	  


Substantive proposals for revisions to this policy shall be submitted to the Standing 
Faculty Tenure Committee, the University Faculty Senate, the Council of Academic 
Deans, and the Academic Policy Council for review and comment prior to action by 
the Provost and Vice President for Academic Affairs. 


	  
	  
	  
	  


, President 


DATE:  ll· -;L:S·I...,   
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1. GENERAL FEATURES OF THE FACULTY EVALUATION SYSTEM 
 
 1.01 The Faculty Evaluation System is established to provide an orderly, 


comprehensive approach to the evaluation of faculty performance at Sam 
Houston State University.  The system is designed to maximize objectivity 
and minimize bias.  The evaluation system is important for purposes of 
(1) faculty development, (2) promotion in academic rank, (3) rewarding 
meritorious performance through salary adjustments, (4) contract review for 
probationary faculty members, and (5) decisions concerning future contracts 
for non-tenured and non-tenure track faculty members. 


 
 1.02 The Faculty Evaluation System is intended to recognize and reward 


excellence serving to advance the mission and goals of the University.  The 
Faculty Evaluation System (FES) recognizes that faculty members’ interests, 
strengths, and skills evolve throughout their careers (see Academic Policy 
Statement 790601, Faculty Instructional Workload).  The University is best 
served by striving for a system that has enough flexibility to reward 
meritorious performance with enough structure to promote fairness and 
consistency.  SHSU’s FES process evaluates faculty performance in each of 
three categories (see Section 1.03).  The FES provides a table of weights 
(Table I) for both the normative nine-credit-hours-per-semester- and twelve-
credit-hours-per-semester-workloads (see Academic Policy Statement 790601, 
Faculty Instructional Workload) and identifies the respective weights used in 
creating the final summary FES score (see Section 6). 


 
 1.03 The Faculty Evaluation System recognizes three categories for purposes of 


evaluation.  These three categories are:  teaching effectiveness, scholarly 
and/or creative accomplishments, and service.  Each of these categories will 
be assigned a weight as specified in Table I, "Weights for Faculty 
Evaluation," attached to this policy statement.  Teaching effectiveness is 
comprised of two inputs, the Chair’s Rating of Teaching Effectiveness 
(FES 1) and the Students’ Rating of Teaching Effectiveness (FES 2).  The 
weights applied to the FES 1 and FES 2 scores are the same to ensure that 
both the chair’s and students’ ratings contribute 50% of the overall measure of 
teaching effectiveness.  The respective colleges are responsible for the 
determination and development of specific performance standards to be 
evaluated in FES 1, FES 3, and FES 4.  Input from faculty members at the 
department/school and/or program level is strongly encouraged in identifying 
specific performance standards that may be unique to a given 
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department/school or program.  The University values continuous 
improvement efforts and encourages the incorporation of professional 
development standards within FES 1, FES 3, and FES 4.  The categories used 
in the Faculty Evaluation System are similar to those identified in Academic 
Policy Statement 800722, Promotions in Rank and Advances in Salary Within 
Rank, and Academic Policy Statement 900417, Faculty Reappointment, 
Tenure, and Promotion. 


 
 1.04 Provisions are made in the Faculty Evaluation System for the following: 
 
  a. A rating of teaching effectiveness to be accomplished by combining the 


chair’s evaluation of faculty teaching effectiveness and the students’ 
evaluation of classroom teaching effectiveness.  The chair’s evaluation 
will consider the general guidelines in Section 2.  The students’ evaluation 
will follow the guidelines in Section 3. 


 
  b. A report of scholarly and/or creative accomplishments (FES 3) is to be 


completed by using the “Report on Scholarly and/or creative 
Accomplishments.”  This report is to be completed by each faculty 
member as a means of indicating his/her scholarly and/or creative 
accomplishments.  Each faculty member must submit the appropriate 
supporting documentation as required in the respective college’s FES 
policy to verify the scholarly and/or creative accomplishments (see 
Section 4.) 


 
  c. A report of service activities (FES 4) is to be completed by each member 


of the faculty as a means of indicating his/her service.  Each faculty 
member must submit the appropriate supporting documentation as 
required in the respective college’s FES policy to verify his/her service 
activities (see Section 5). 


 
  d. A summary rating of each faculty member based upon FES 1 through 


FES 4 is to be completed by using the "FES Summary Report" 
(Attachment 1).  This “FES Summary Report” is to be completed by the 
department/school chair and is to be signed by both the chair and the 
faculty member.  A faculty member who fails to sign the FES Summary 
Report shall be ineligible for any merit increases based on productivity in 
the time period covered by the unsigned FES Summary Report.  A faculty 
member who believes the FES Summary Report does not accurately 







Sam Houston State University 
Academic Policy Statement 820317 


The Faculty Evaluation System 
Page 3 of 12 


Revised September 23, 2009 
 
 


reflect his/her productivity may appeal his/her summary rating as 
described in Section 6. 


 
 1.05 The “FES Summary Report” is to reflect faculty activity for the twelve-month 


period beginning January 1 of each calendar year and ending December 31 of 
the same calendar year.  Should a faculty member change his/her workload 
during this twelve-month period, he/she will negotiate with his/her academic 
dean and chair to determine the weights from Table I to be used. 


 
 1.06 Should a faculty member receive an administrative FES X assignment (see 


APS 790601), the faculty member will receive a separate evaluation for the 
FES X assignment by the supervisor of the assignment as well as the FES 5 
evaluation.  The weights for FES 1, 2, 3, and 4 are not adjusted and the faculty 
member receives an FES 5-based merit recommendation as if he/she does not 
have a separate FES X assignment.  In a like manner, the faculty member’s 
performance of the FES X responsibility is evaluated and a merit 
recommendation is made as if the FES X assignment is the faculty member’s 
sole responsibility.  The final merit recommendation is the weighted average 
of the two merit recommendations.  The weight for FES X is the proportional 
reduction in the teaching load and the weight for FES 5 “one minus the FES X 
weight.” 


 
 1.07 The timelines for the completion of the forms are to be established by the 


Provost and Vice President for Academic Affairs. 
 
 1.08 Evaluation for merit pay purposes should be based on data covering only the 


specific time period. 
 
2. CHAIR’S EVALUATION OF FACULTY TEACHING EFFECTIVENESS 
 
 2.01 A department/school chair may decide to use a faculty committee to assist 


him/her in evaluating faculty teaching effectiveness. 
 
 2.02 Teaching  may include,  among  other  things,  classroom  and  laboratory 


instruction;  development  of  new  courses,  laboratories,  and  teaching 
methods; publication of and/or development of electronic instructional 
materials;  and  supervision  of  undergraduate  and graduate  students.   The  
chair’s  rating  of  faculty  teaching  effectiveness should  be  based  on  as  
much  information  as  can  be  reasonably  obtained. FES 1 Worksheet (see 
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Attachment 2) may be used.  A variety of inputs are necessary to give the 
evaluation maximum validity.  Two primary sources of information may be a 
teaching portfolio prepared by the faculty member and a conference with the 
individual being evaluated.  Other inputs may include, but are not limited to, 
comments from students, student outcome measures, and results of assessment 
measures.  Each college/department/school should define its own performance 
standards for the chair’s rating of faculty teaching effectiveness.  Items that 
may be considered by the chairs include, but are not limited to: 


 
 Professionalism 
  • Adheres to scheduled class meeting times 
  • Is reasonably available for student conferences and counseling; maintains 


appropriate office hours 
  • Submits grades, reports, etc. in a timely manner 
  • Maintains appropriate professional demeanor in teaching situations 
  • Maintains high ethical standards of honesty and objectivity 
  • Adheres to university/college/department/school timelines, policies, and 


procedures 
  • Regularly prepares for teaching 
  • Attempts to evaluate and improve own teaching 


• Commitment and contribution to course and/or program assessments 
  • Engages in professional development aimed at improving teaching 


effectiveness 
  • Uses fair and appropriate grading practice(s) 
 
 Content and Pedagogy 
  • Appropriateness and relevance of material covered in the class to subject 


matter of the class 
  • Supporting educational material (e.g., handouts, electronic tutorials) 
  • Appropriate use of pedagogical resources 
  • Adherence to syllabus 
  • Appropriateness, relevance, and quality of syllabus content 
  • Effective use of technology  
  • Effective utilization of innovations 
  • Timely, clear, informative, and appropriate feedback to students on 


assignments, tests, and on student progress in general beyond grades 
  • Making reasonable accommodations for individual students requiring the 


same 
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• Incorporation of civic engagement, service-learning, community-based 
teaching strategies or internships 


 
  In accordance with college and/or department/school policy, each faculty 


member may present a teaching portfolio and update it on an annual basis.  
The portfolio should provide information relating to teaching effectiveness.  
Because of the wide variety of programs and teaching situations, 
departments/schools should develop criteria as to the appropriate content, 
limitations, and uses of portfolios. 


 
 2.03 FES 1 reflects the chair’s rating of teaching effectiveness for each faculty 


member on a one-to-five scale.  The FES 1 worksheet or a similar tool will be 
used by the chair to document the chair’s rating of teaching effectiveness. 


 
3. STUDENTS’ EVALUATION OF CLASSROOM TEACHING EFFECTIVENESS 
 
 3.01 Student responses on the IDEA Center’s “Survey Form – Student Reactions to 


Instruction and Courses” are used for administrative decisions (e.g., tenure, 
promotion, and merit pay) and for development purposes.  The IDEA 
“Summary Evaluation Score” will be used as the FES 2 score. 


 
 3.02 The IDEA Center’s “Survey Form – Student Reactions to Instruction and 


Courses,” at the discretion of the dean of the college, may be obtained directly 
from the Office of Institutional Research by department/school chairs for 
distribution to the faculty. 


 
 3.03 Evaluations may be conducted online or in class.  For in-class evaluations, the 


evaluation will be conducted during the first 20-25 minutes of the period.  The 
instructor may not be present in the classroom while the students are 
completing the form.  The instructor should read the prepared college 
statement on teaching evaluation and then appoint a student or colleague per 
department/school/college guidelines to distribute, gather, and deliver the 
forms to the department/school chair’s office.  The instructor must exit the 
classroom prior to the distribution of the forms. 


 
 3.04 Federal and state law protects each student’s privacy rights.  For this reason, 


the class instructor should not have access to completed individual survey 
forms or score summaries until after all grades have been submitted to the 
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Registrar.  Even then, any information on the forms that identifies a student 
shall be redacted prior to being provided to the instructor. 


 
4. REPORT ON SCHOLARLY AND/OR CREATIVE ACCOMPLISHMENTS 
 
 4.01 This report is to be completed by each faculty member and submitted to 


his/her department/school chair as input for the FES 3 score.  The final FES 3 
score will be on a one-to-five point scale. 


 
 4.02 For most disciplines, this category consists of research and publication.  For 


some disciplines, however, it may include other forms of creative works and 
activities, such as instructional technology; poetry; painting; musical, dance, 
or theatrical performance or composition; and sculpture.  Scholarly activities 
shall be interpreted to include, but are not limited to, production of basic and 
applied research, writing and publications, scholarly grant development, 
scholarly grant acquisition, presentations to professional and learned societies, 
and professional development directly related to scholarly and/or creative 
accomplishments.  Subject to the approval of the appropriate academic dean, 
the department/school chair may add additional subcategories or activities in 
accordance with department/school/college expectations. 


 
 4.03 Different disciplines and individuals define creative accomplishments in 


different ways, engage in different types of artistic endeavors, and evaluate 
such endeavors differently.  As such, the criteria for evaluation can be defined 
here in only the most general terms.  Each college/department/school should 
define its own specific criteria.  Ultimately, individuals must be evaluated on 
the merit of their creative accomplishments and the level of their critical 
success. 


 
 4.04 The respective colleges are responsible for the determination and development 


of specific performance standards to be evaluated in FES 3.  Input from 
faculty members at the department/school and/or program level is encouraged 
in identifying specific performance standards that may be unique to a given 
department/school or program.  In creating performance standards, each 
college is encouraged to address the issue of quality as well as quantity. 
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5. REPORT ON SERVICE 
 
 5.01 This report is to be completed by each faculty member and submitted to 


his/her department/school chair as input for the FES 4 score.  The final FES 4 
score will be on a one-to-five point scale. 


 
 5.02 Service includes service to students, colleagues, program, department/school, 


college, and the University; administrative and committee service; and unpaid 
service beyond the University to the profession, locally, regionally, nationally, 
and internationally, including academic or professionally-related public 
service.  Activities for which the faculty member received a stipend or release 
time may not be considered for service activities.  Activities that may be 
considered, but are not limited to, include: 


 
  • Committee service 
  • Student recruitment 
  • Student advisement 
  • Acquisition and development of facilities, equipment, and other resources 
  • Appropriate professional development activities 
  • Student mentoring 
  • Student organization(s) sponsorship 
  • Program/curriculum development 


• Faculty-community collaboration for scholarly research 
• Faculty-community projects for leadership, economic, or social service 


development 
 
 5.03 The respective colleges are responsible for the determination and development 


of specific performance standards to be evaluated in FES 4.  The performance 
standards should identify types of service that advance the mission and goals 
of the University, college, and department/school. 


 
6. SUMMARY RATING REPORT 
 
 6.01 The “FES Summary Report” is to be completed by the department/school 


chair. 
 
 6.02 There must be an individual conference between the faculty member being 


evaluated and the chair.  At this meeting, the evaluation will be discussed.  
The faculty member should be encouraged to provide any relevant 
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information.  Faculty members needing improvement should be encouraged to 
seek appropriate assistance in creating and implementing a development plan. 


 
 6.03 Once completed, the “FES Summary Report” is to be signed by the chair and 


by the faculty member.  The signature of the faculty member represents 
merely an indication that the completed report has been reviewed with the 
faculty member by the chair and does not necessarily indicate concurrence 
with the report’s contents.  The faculty member’s signature does not preclude 
the faculty member from appealing the summary rating report.  A faculty 
member who fails to sign the “FES Summary Report” is ineligible for any 
merit increases based on productivity in the time period covered by the 
unsigned “FES Summary Report.”  The final score on the “FES Summary 
Report” will serve as the basis for recommendations to the dean for merit pay. 


 
 6.04 A faculty member may appeal his/her FES Summary Rating Report score to 


the chair and/or academic dean.  The faculty member must submit in writing 
his/her rationale for the appeal accompanied by appropriate documentation.  If 
not satisfied with the dean’s decision, the faculty member may appeal to the 
Provost and Vice President for Academic Affairs.  The decision of the Provost 
and Vice President for Academic Affairs is final. 


 
 


   APPROVED: 
    James F. Gaertner, President 


/signed/  


 
 
   DATE: 11/10/09  
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CERTIFICATION STATEMENT 


 
This academic policy statement (APS) has been approved by the reviewer(s) listed below 
and represents Sam Houston State University’s Division of Academic Affairs’ APS from 
the date of this document until superseded. 
 
Original Date: March 17, 1982 Review Cycle: March 1, ENY* 
Reviewer(s): Council of Academic Deans Review Date: March 1, 2012 
  Academic Policy Council 
 
Approved:   /signed/  Date:  
  David E. Payne 


11/11/09  


  Provost and Vice President 
     for Academic Affairs 
 
*=Even Numbered Year 
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Attachment 1 
 


FES SUMMARY REPORT 
 
 


Teaching effectiveness ratings are weighted averages and should be recorded to the 
nearest tenth.  Ratings by the students and chair should be weighted equally (each 
comprises 50% of the teaching activity score).  The remaining activity areas are each to 
be evaluated as a whole.  For example, scholarly and/or creative accomplishments 
(FES 3) should be evaluated and assigned an overall rating from 1 to 5.  The weights for 
each of the categories vary depending upon each faculty member's normative teaching 
load as described in Table I. 
 
Faculty Member's Workload Assignment (check one): 
____ Normative nine credit hours per semester 
____ Normative twelve credit hours per semester 
 
 
FES Category Rating x Weight = Score 
 
1. Chair’s Rating of Teaching Effectiveness   x   =   
2. Students’ Rating of Teaching Effectiveness   x   =   
3. Scholarly and/or Creative Accomplishments   x   =   
4. Service   x   =   
  Sum of Scores – FES 5   
 
 
* Weights for each category area are determined by referencing Table I of this policy. 
 
The signatures below indicate only that the department/school chair and faculty member 
met to discuss the faculty member’s annual evaluation pertaining to APS 820317 and 
does not necessarily indicate the faculty member’s concurrence with the same. 
 
Chair's Signature:   
 
Faculty Member's Signature:   
 
Date:   
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Attachment 2 
 


FES 1 WORKSHEET 
Chair’s Rating of Faculty Teaching Effectiveness Worksheet 


 
Faculty Member’s Name:   
Identification Number:   Date:   
 
Using the guidelines in Section 2 of APS 820317 and/or the appropriate 
college/department/school criteria, please document evidence/rationale for the chair’s 
rating of teaching effectiveness score listed below.  The broad categories listed in Section 
2.02 are reproduced for your convenience. 
 
Professionalism 
 
 
 
 
 
 
 
Content and Pedagogy 
 
 
 
 
 
 
 
Other 
 
 
 
 
 
 
 
Chair’s Rating of Teaching Effectiveness:   
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Attachment 3 
 


TABLE I: WEIGHTS FOR FACULTY EVALUATION 
 
 
 


NORMATIVE TWELVE-CREDIT HOURS-PER-SEMESTER WORKLOAD 
FES 1 


Chair’s Rating 
FES 2  


Students’ Rating 
FES 3 


Scholarly and/or Creative 
Accomplishments 


FES 4 
Service 


.25 .25 .25 .25 
 
 
 


NORMATIVE NINE-CREDIT-HOURS-PER-SEMESTER WORKLOAD 
FES 1 


Chair’s Rating 
FES 2  


Students’ Rating 
FES 3 


Scholarly and/or Creative 
Accomplishments 


FES 4 
Service 


.20 .20 .40 .20 
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Copyright © IDEA Center, 1998 Continued on back page


Institution:


Course Number:


Instructor:


Time and Days Class Meets:


1.
2.
3.
4.
5.
6.
7.
8.
9.


10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


Displayed a personal interest in students and their learning


Found ways to help students answer their own questions


Scheduled course work (class activities, tests, projects) in ways which encouraged students to stay up-to-date in their work


Demonstrated the importance and significance of the subject matter


Formed "teams" or "discussion groups" to facilitate learning


Made it clear how each topic fit into the course


Explained the reasons for criticisms of students’ academic performance


Stimulated students to intellectual effort beyond that required by most courses


Encouraged students to use multiple resources (e.g. data banks, library holdings, outside experts) to improve understanding


Explained course material clearly and concisely


Related course material to real life situations


Gave tests, projects, etc. that covered the most important points of the course


Introduced stimulating ideas about the subject


Involved students in "hands on" projects such as research, case studies, or "real life" activities


Inspired students to set and achieve goals which really challenged them


Asked students to share ideas and experiences with others whose backgrounds and viewpoints differ from their own


Provided timely and frequent feedback on tests, reports, projects, etc. to help students improve


Asked students to help each other understand ideas or concepts


Gave projects, tests, or assignments that required original or creative thinking


Encouraged student-faculty interaction outside of class (office visits, phone calls, e-mail, etc.)


The Instructor:


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


Your thoughtful answers to these questions will provide helpful information to your instructor.


Describe the frequency of your instructor’s teaching procedures, using the following code:


Twelve possible learning objectives are listed below, not all of which will be relevant in this class. Describe the
amount of progress you made on each (even those not pursued in this class) by using the following scale:


21.
22.
23.
24.


25.
26.
27.
28.
29.
30.
31.
32.


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


Gaining factual knowledge (terminology, classifications, methods, trends)


Learning fundamental principles, generalizations, or theories


Learning to apply course material (to improve thinking, problem solving, and decisions)


Developing specific skills, competencies, and points of view needed by professionals in the field most closely 


related to this course


Acquiring skills in working with others as a member of a team


Developing creative capacities (writing, inventing, designing, performing in art, music, drama, etc.)


Gaining a broader understanding and appreciation of intellectual/cultural activity (music, science, literature, etc.)


Developing skill in expressing myself orally or in writing


Learning how to find and use resources for answering questions or solving problems


Developing a clearer understanding of, and commitment to, personal values


Learning to analyze and critically evaluate ideas, arguments, and points of view


Acquiring an interest in learning more by asking my own questions and seeking answers


Progress on:


1
2
3
4
5


-
-
-
-
-


No apparent progress
Slight progress; I made small gains on this objective.
Moderate progress; I made some gains on this objective.
Substantial progress; I made large gains on this objective.
Exceptional progress; I made outstanding gains on this objective.


IMPORTANT!


1=Hardly Ever 2=Occasionally 3=Sometimes 4=Frequently 5=Almost Always


Improper MarksProper Marks


SURVEY FORM - STUDENT REACTIONS TO INSTRUCTION AND COURSES


+
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36.
37.
38.
39.
40.
41.
42.


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


I had a strong desire to take this course.


I worked harder on this course than on most courses I have taken.


I really wanted to take a course from this instructor.


I really wanted to take this course regardless of who taught it.


As a result of taking this course, I have more positive feelings toward this field of study.


Overall, I rate this instructor an excellent teacher.


Overall, I rate this course as excellent.


Describe your attitudes and behavior in this course, using the following code:
1=Definitely


False
2=More False


Than True
3=In Between 4=More True


Than False
5=Definitely


True


1 2 3 4 5


33.
34.
35.


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


Amount of reading


Amount of work in other (non-reading) assignments


Difficulty of subject matter


On the next three items, compare this course with others you have taken at this institution, using the following code:
1=Much Less than


Most Courses
2=Less than


Most Courses
3=About Average 4=More than


Most Courses
5=Much More


than Most Courses


43.
44.
45.
46.
47.


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


As a rule, I put forth more effort than other students on academic work.


The instructor used a variety of methods--not only tests--to evaluate student progress on course objectives. 


The instructor expected students to take their share of responsibility for learning.


The instructor had high achievement standards in this class.


The instructor used educational technology (e.g., Internet, e-mail, computer exercises, multi-media


presentations, etc.) to promote learning.


For the following items, blacken the space which best corresponds to your judgment:
1=Definitely


False
2=More False


Than True
3=In Between 4=More True


Than False
5=Definitely


True


48.
49.
50.
51.
52.
53.
54.
55.
56.
57.


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


EXTRA QUESTIONS
If your instructor has extra questions, answer them in the space designated below (questions 48-67):


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


58.
59.
60.
61.
62.
63.
64.
65.
66.
67.


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


1 2 3 4 5


Use the space below for comments
(unless otherwise directed).
Note: Your written comments may be
returned to the instructor, You may want
to PRINT to protect your anonymity.


Comments:


Printed in U.S.A.TF5903 (08/08) 0  9  8  7  6  5  4  3  2  1


The Course:
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Description of Report Page 1  


Page Section  


1 Description of Report 


1 Description of Courses Included in This Report 


2 I: Faculty Selection of Important and Essential 
Objectives 


3 II: Student Ratings of Overall Outcomes − Comparison 
to IDEA Database 


4 III: Student Ratings of Overall Outcomes − Comparison 
to This Institution 


5−6 IV: Student Ratings of Progress on Objectives Chosen as 
Important or Essential 


7 V: Teaching Methods and Styles 


8 VI: Student Self−ratings and Ratings of Course 
Characteristics 


9 VII: Faculty Self−report of the Institutional Context 


10 VIII: Additional Questions 


Note:  Throughout the report, results for the Group are compared to the Institution and to the IDEA database.  Institutional 
norms are based on courses rated in the previous five years provided at least 400 classes were rated during that time.  
IDEA norms are based on courses rated in the 1998−1999, 1999−2000, and 2000−2001 academic years. 


Description of Courses Included in This Report 


Number of Classes Included  
Diagnostic Form 335 
Short Form 0 
Total  335 


Number of Excluded Classes 21 


Response Rate 
Classes below 65% Response Rate 91 
Average Response Rate 76% 


Class Size 
Average Class Size 16 


Number of Classes : The confidence you can have in this report 
increases with the number of classes included.  Classes were 
excluded if faculty members neglected to select Important and 
Essential objectives.  If more than 10 percent of the eligible classes 
were excluded, the results may not be representative of the Group. 


Response Rate: A 75% response rate is desirable; 65% is the 
minimum for dependable results. 
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The following provides information about the degree to which 
various learning objectives are emphasized in courses.  The 
percent of classes for which each objective was chosen helps 
evaluate whether or not program objectives are addressed 
with appropriate frequency. 


In general, it is recommended that 3−5 objectives be selected 
as Important or Essential for each class.  When more than 5 
objectives are chosen, effectiveness ratings tend to be 
adversely affected, perhaps because instructors are trying to 
accomplish too much. 


The information in this section can be used to explore such 
questions as: 


Are the goals of the program being appropriately 
emphasized in course sections? 
Are the objectives emphasized consistent with this 
Group’s mission? 
Are some of the Group’s curricular goals under− or 
over−emphasized? 
Are the under−emphasized objectives addressed in 
another way? 
How does this Group’s emphasis compare with the 
Institution and IDEA? 
On average, are faculty members selecting too many 
objectives? 


Percent of Classes Selecting Objective as 
Important or Essential 


This Group 
(n=335) 


Institution 
(n=21,554) 


IDEA System 
(n=44,455) 


Objective 1: Gaining factual knowledge (terminology, 
classifications, methods, trends) 59% 72% 78% 


Objective 2: Learning fundamental principles, generalizations, or 
theories 53% 61% 75% 


Objective 3: Learning to apply course material (to improve 
thinking, problem solving, and decisions) 76% 62% 75% 


Objective 4: Developing specific skills, competencies, and points 
of view needed by professionals in the field most closely 
related to this course 


72% 45% 55% 


Objective 5: Acquiring skills in working with others as a member 
of a team 30% 18% 32% 


Objective 6: Developing creative capacities (writing, inventing, 
designing, performing in art, music, drama, etc.) 16% 18% 25% 


Objective 7: Gaining a broader understanding and appreciation 
of intellectual/cultural activity (music, science, literature, etc.) 11% 19% 27% 


Objective 8: Developing skill in expressing myself orally or in 
writing 31% 29% 47% 


Objective 9: Learning how to find and use resources for 
answering questions or solving problems 31% 22% 41% 


Objective 10: Developing a clearer understanding of, and 
commitment to, personal values 23% 12% 23% 


Objective 11: Learning to analyze and critically evaluate ideas, 
arguments, and points of view 30% 29% 49% 


Objective 12: Acquiring an interest in learning more by asking 
my own questions and seeking answers 21% 19% 41% 


Average Number of Objectives Selected As Important or 
Essential  4.5 4.1 5.7 
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The quality of instruction in this 
unit is shown as judged by the 
four overall outcomes. 
"A. Progress on Relevant 
Objectives" is a result of student 
ratings of their progress on 
objectives chosen by instructors.  
Ratings of individual items about 
the "B. Excellence of the 
Teacher" and "C. Excellence of 
Course" are shown next.  "D. 
Summary Evaluation" averages 
these three after double 
weighting the measure of student 
learning (A).  Results for both 
"raw" and "adjusted" scores are 
shown as they compare to the 
IDEA Database.  Use results to 
summarize teaching 
effectiveness in the Group. 


Part 1 shows the percentage 
of classes  in each of the five 
performance categories. 


Is the distribution of this 
Group’s classes similar to the 
expected distribution when 
compared to IDEA? 


Part 2 provides the averages for 
the Group and for IDEA norms. 


Are the Group’s averages 
higher or lower than IDEA? 


Part 1: Distribution of Converted Scores 
Compared to the IDEA Database  


Converted 
Score 


Category 


Expected 
Distribution 


A. Progress on 
Relevant 


Objectives 


Raw Adjstd 


B. Excellence of 
Teacher 


Raw Adjstd 


C. Excellence of 
Course 


Raw Adjstd 


D. Summary 
Evaluation 
(Average of 
A, B, C)1  


Raw Adjstd 


Much Higher  
(63 or higher) 10% 34% 9% 11% 2% 27% 8% 29% 6% 


Higher  
(56−62) 20% 36% 30% 42% 24% 31% 23% 34% 28% 


Similar  
(45−55) 40% 21% 43% 27% 46% 28% 38% 27% 46% 


Lower  
(38−44) 20% 6% 9% 13% 14% 8% 19% 7% 10% 


Much Lower  
(37 or lower) 10% 3% 9% 7% 14% 5% 13% 4% 10% 


Part 2: Average Scores  


Converted Score          
   This Summary Report 58 52 53 49 56 49 56 51 
   IDEA System 512  512  50 50 50 50 50 51 
5−point Scale          
   This Summary Report 4.4 4.0 4.4 4.1 4.3 3.9 4.4 4.0 
   IDEA System 3.8 3.8 4.2 4.2 3.9 3.9 3.9 3.9 


1 Progress on Relevant Objectives is double weighted in the Summary Evaluation. 
2 The IDEA Average is slightly higher than 50 because Essential objectives are double weighted and students typically 


report greater learning on objectives that the instructor identified as Essential to the class. 


Use results to summarize teaching effectiveness in the Group.  To the degree that the percentages of the Group’s classes in the two 
highest categories exceeds 30% (Part 1), teaching effectiveness appears to be superior to that in the comparison group.  Similarly, if the 
Group’s converted average exceeds 55, and its average on the 5−point scale is 0.3 above that for the comparison group (Part 2), overall 
teaching effectiveness in the Group appears to be highly favorable. 


Part 3 shows the percentage of 
classes with ratings at or above 
the converted score  of the 
IDEA databases .  Results are 
shown for both raw and adjusted 
scores.  When this percentage 
exceeds 60%, the inference is 
that the Group’s overall 
instructional effectiveness was 
unusually high. 


Results in this section address 
the question: 


How does the quality of 
instruction for this Group 
compare to the national 
results? 


Part 3: Percent of Classes at or Above the 
IDEA Database  Average  


0% 


20% 


40% 


60% 


80% 


100% 


Progress on 
Relevant 


Objectives 


84% 


65% 


Excellent 
Teacher 


72% 


59% 


Excellent Course 


76% 


55% 


Summary 


83% 


59% 


Raw Adj 
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This section compares the 
quality of instruction in this 
Group to your entire Institution in 
the same way as it was 
compared to all classes in the 
IDEA database (Section II, page 
3). 


Part 1 shows the percentage 
of classes  in each of five 
categories. 


Is the distribution of this 
Group’s classes similar to the 
expected distribution when 
compared to the Institution? 


Part 2 provides the averages  
for the Group and for Institutional 
norms. 


Are the Group’s averages 
higher or lower than the 
Institution? 
Is the Institution (compared 
to IDEA) higher or lower than 
the IDEA system average? 
(See page 3 for IDEA System 
averages.) 


Note: Institutional norms are 
based on courses rated in the 
previous five years. 


Part 1: Distribution of Converted Scores 
Compared to This Institution  


Converted 
Score 


Category 


Expected 
Distribution 


A. Progress on 
Relevant 


Objectives 


Raw Adjstd 


B. Excellence of 
Teacher 


Raw Adjstd 


C. Excellence of 
Course 


Raw Adjstd 


D. Summary 
Evaluation 
(Average of 
A, B, C)1  


Raw Adjstd 


Much Higher  
(63 or higher) 10% 13% 4% 0% 2% 15% 4% 10% 2% 


Higher  
(56−62) 20% 36% 26% 44% 20% 33% 19% 38% 24% 


Similar  
(45−55) 40% 36% 47% 34% 47% 33% 43% 37% 49% 


Lower  
(38−44) 20% 8% 12% 12% 11% 11% 18% 8% 13% 


Much Lower  
(37 or lower) 10% 6% 10% 10% 19% 9% 16% 7% 12% 


Part 2: Average Scores  


Converted Score          
   This Summary Report 54 50 51 48 53 47 53 49 
   This Institution 50 50 50 50 50 50 50 50 
   This Institution 
   (compared to IDEA) 


55 53 52 51 53 52 54 52 


5−point Scale          
   This Summary Report 4.4 4.0 4.4 4.1 4.3 3.9 4.4 4.0 
   This Institution 4.2 4.1 4.3 4.2 4.1 4.0 4.2 4.1 


1 Progress on Relevant Objectives is double weighted in the Summary Evaluation. 


Part 3 shows the percentage of 
classes with ratings at or above 
the converted score  of This 
Institution .  Results are shown 
for both raw and adjusted 
scores. 


Results in this section address 
the question: 


How does the quality of 
instruction for this Group 
compare to the Institution? 


Part 3: Percent of Classes at or Above This 
Institution’s  Average  
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Tables in this section compare ratings of progress and "relevance" 
for the 12 objectives for this Group, with ratings for other classes 
at your institution and for all classes in the IDEA database.  The 
tables on the left side of the page report averages (raw and 
adjusted) for the Group and the two comparison groups; they also 
display the number of classes for which the objective was selected 
as "relevant" (Important or Essential).  For each of these groups, 
progress ratings are reported only for "relevant" classes. 


By comparing progress ratings across the 12 learning objectives, 
you can determine if there are significant differences in how well 
various objectives were achieved.  Since students rate their 
progress higher on some objectives than on others, conclusions 
may need to be modified by comparing the Group’s results with 
those for the Institution and/or IDEA.  Results in this section should 
help you determine if special attention should be given to 
improving learning on one or more objective(s).  Results in the 
section are of special value to accrediting agencies and 
assessment programs. 


Raw Average : Answers accreditation/assessment questions 
related to how well each objective was achieved; these are 
indicators of self−assessed learning. 


Adjusted Average : Useful primarily in comparing instructors or 
classes; they "level the playing field" by taking into account factors 
that affect learning other than instructional quality. 


Bar Graphs : Useful in determining if "standards" or "expectations" 
have been met.  For example, you may have established a target 
requiring that at least 50 percent of classes pursuing a given 
objective should achieve an average progress rating of at least 
4.0.  If this expectation was achieved, the darkest bar will exceed 
the 50% level.  By comparing the Group’s results with those for the 
IDEA database and the Institution, you can also make inferences 
about the rigor of the standards you have established for the 
Group. 


Percent of classes where Raw Average was at least:  
3.75  4.00  3.50  


Objective 1: Gaining factual knowledge (terminology, classifications, 
methods, trends) 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.3 4.1 196 
Institution 4.3 4.2 15,606 
IDEA System 4.0 4.0 31,991 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 


Objective 2: Learning fundamental principles, generalizations, or theories 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.3 4.0 179 
Institution 4.2 4.1 13,126 
IDEA System 3.9 3.9 30,398 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 


Objective 3: Learning to apply course material (to improve thinking, 
problem solving, and decisions) 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.4 4.0 255 
Institution 4.2 4.1 13,356 
IDEA System 4.0 4.0 30,442 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 


Objective 4: Developing specific skills, competencies, and points of view 
needed by professionals in the field most closely related to this course 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.4 4.0 241 
Institution 4.3 4.1 9,701 
IDEA System 4.0 4.0 21,568 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 


Objective 5: Acquiring skills in working with others as a member of a team 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.3 3.8 101 
Institution 4.1 3.8 3,958 
IDEA System 3.9 3.9 12,088 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 
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Percent of classes where Raw Average was at least:  
3.75  4.00  3.50  


Objective 6: Developing creative capacities (writing, inventing, designing, 
performing in art, music, drama, etc.) 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.2 3.7 54 
Institution 4.2 4.0 3,877 
IDEA System 3.9 3.9 9,290 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 


Objective 7: Gaining a broader understanding and appreciation of 
intellectual/cultural activity (music, science, literature, etc.) 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.1 3.6 38 
Institution 4.1 3.9 4,077 
IDEA System 3.7 3.7 10,256 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 


Objective 8: Developing skill in expressing myself orally or in writing 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.2 3.8 103 
Institution 4.0 3.9 6,239 
IDEA System 3.8 3.8 18,174 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 


Objective 9: Learning how to find and use resources for answering 
questions or solving problems 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.2 3.8 103 
Institution 4.0 3.9 4,640 
IDEA System 3.7 3.7 15,656 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 


Objective 10: Developing a clearer understanding of, and commitment to, 
personal values 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.3 3.9 76 
Institution 4.0 3.8 2,636 
IDEA System 3.8 3.8 8,715 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 


Objective 11: Learning to analyze and critically evaluate ideas, arguments, 
and points of view 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.2 3.9 102 
Institution 4.0 3.9 6,217 
IDEA System 3.8 3.8 18,909 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 


Objective 12: Acquiring an interest in learning more by asking my own 
questions and seeking answers 


Raw Avg. Adjstd. Avg. # of Classes 


This report  4.3 3.9 72 
Institution 4.0 3.9 4,118 
IDEA System 3.8 3.8 15,616 


This report  
Institution 
IDEA System 


0 10 20 30 40 50 60 70 80 90 100 
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This section is intended to support teaching improvement 
efforts.  The 20 teaching methods assessed in the IDEA 
system (grouped into five "approaches" to teaching) are listed.  
The number of classes for which a given method was related 
to relevant (Important or Essential) objectives is indicated in 
the second column, and the third and fourth columns show the 
average and standard deviation of ratings.  The graph on the 
right hand side of the page contains the information most 
pertinent to instructional improvement. 


It shows the percentage of classes where the method was employed 
relatively frequently (a positive finding) or relatively infrequently (a 
negative finding).  It is suggested that teaching improvement efforts be 
focused on methods/approaches where the dark bar (infrequent use) is 
greater than 30%, especially if the method is important to objectives in 
many classes (column 2). 


335  classes  in this Group used the Diagnostic Form. 


Teaching Methods and Styles  No. of 
Classes  


Avg.  s.d.1  %  of Classes Where Method was  
"Infrequently" ( )  or "Frequently" ( )  Used  


A. Stimulating Student Interest  


333 4.6 0.5 4. Demonstrated the importance and significance of the subject matter 


335 4.3 0.6 8. Stimulated students to intellectual effort beyond that required by most 
courses 


335 4.4 0.6 13. Introduced stimulating ideas about the subject 


335 4.3 0.6 15. Inspired students to set and achieve goals which really challenged 
them 


0 10 20 30 40 50 60 70 80 90 100 


B. Fostering Student Collaboration  


101 4.4 0.7 5. Formed "teams" or "discussion groups" to facilitate learning 


160 4.4 0.5 16. Asked students to share ideas and experiences with others whose 
backgrounds and viewpoints differ from their own 


181 4.3 0.7 18. Asked students to help each other understand ideas or concepts 


0 10 20 30 40 50 60 70 80 90 100 


C. Establishing Rapport  


299 4.5 0.6 1. Displayed a personal interest in students and their learning 


335 4.4 0.5 2. Found ways to help students answer their own questions 


300 4.3 0.6 7. Explained the reasons for criticisms of students’ academic 
performance 


52 4.3 0.5 20. Encouraged student−faculty interaction outside of class (office visits, 
phone calls, e−mail, etc.) 


0 10 20 30 40 50 60 70 80 90 100 


D. Encouraging Student Involvement  


103 4.4 0.5 9. Encouraged students to use multiple resources (e.g. data banks, 
library holdings, outside experts) to improve understanding 


271 4.5 0.5 11. Related course material to real life situations 


143 4.4 0.6 14. Involved students in "hands on" projects such as research, case 
studies, or "real life" activities 


172 4.5 0.5 19. Gave projects, tests, or assignments that required original or creative 
thinking 


0 10 20 30 40 50 60 70 80 90 100 


E. Structuring Classroom Experiences  


156 4.4 0.5 3. Scheduled course work (class activities, tests, projects) in ways 
which encouraged students to stay up to date in their work 


334 4.5 0.5 6. Made it clear how each topic fit into the course 


333 4.3 0.6 10. Explained course material clearly and concisely 


249 4.4 0.5 12. Gave tests, projects, etc. that covered the most important points of 
the course 


0 NA NA 17. Provided timely and frequent feedback on tests, reports, projects, etc. 
to help students improve 


0 10 20 30 40 50 60 70 80 90 100 


Ratings were made on a 5−point scale (1=Hardly ever, 5=Almost always) 
1 Approximately two−thirds of class averages will be within 1 standard deviation of the group’s average. 
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Part A describes student motivation, work 
habits, and academic effort, all of which 
affect student learning.  The table gives 
averages for this Group, your Institution, 
and the IDEA database.  It also shows the 
percentage of classes with averages below 
3.0 and 4.0 or above.  Although the 
information in this section is largely 
descriptive, it can be used to explore such 
important questions as: 


Is there a need to make a special effort 
to improve student motivation and 
conscientiousness? 


Are these results consistent with 
expectations? 


Does the percent of classes below 3.0 
or 4.0 or above raise concerns or 
suggest strengths? 


Averages for classes in this report are 
considered "similar" to the comparison 
group if they are within  .3 of the Institution 
or the IDEA average, respectively. 


A. Student Self−ratings  


Diagnostic Form (Short Form) 
Item Number and Item  Average  


% of 
Classes 


Below 3.0 


% of 
Classes 
4.0 or 
Above  


36. I had a strong desire to take 
this course. 


This report 4.0 6% 60% 


Institution 3.7 15% 40% 


IDEA System 3.7 16% 36% 


37. I worked harder on this course 
than on most courses I have 
taken. 


This report 3.9 4% 47% 


Institution 3.8 6% 35% 


IDEA System 3.6 13% 24% 


38. I really wanted to take this 
course from this instructor. 


This report 3.7 17% 40% 


Institution 3.6 16% 34% 


IDEA System 3.4 27% 22% 


39. (15) I really wanted to take this 
course regardless of who 
taught it. 


This report 3.6 8% 24% 


Institution 3.3 25% 14% 


IDEA System 3.3 25% 13% 


43. (13) As a rule, I put forth more 
effort than other students on 
academic work. 


This report 4.2 0% 78% 


Institution 4.0 0% 49% 


IDEA System 3.6 1% 15% 


Part B provides information about course 
characteristics.  Some of the questions 
addressed are: 


When compared to the IDEA and 
Institutional databases is the amount of 
reading, work other than reading, or 
difficulty for courses included in this 
summary report unusual? 


Are these results consistent with 
expectations? 


Does the percent of classes below 3.0 
or 4.0 or above raise concerns or 
suggest strengths? 


Averages for classes in this report are 
considered "similar" to the comparison 
group if they are within  .3 of the Institution 
or the IDEA average, respectively. 


B. Student Ratings of Course Characteristics 


Diagnostic Form  
Item Number and Item  Average  


% of 
Classes 


Below 3.0 


% of 
Classes 
4.0 or 
Above  


33. Amount of reading 


This report 3.4 22% 22% 


Institution 3.3 30% 18% 


IDEA System 3.2 33% 15% 


34. Amount of work in other 
(non−reading) assignments 


This report 3.7 5% 30% 


Institution 3.6 13% 27% 


IDEA System 3.4 21% 18% 


35. Difficulty of subject matter 


This report 3.3 20% 12% 


Institution 3.5 13% 23% 


IDEA System 3.4 20% 18% 


Part C summarizes students’ responses to 
As a result of taking this course, I have 
more positive feelings toward this field of 
study. This item is most meaningful for 
courses taken by many non−majors. 


Some of the questions addressed are: 
Are students developing a respect and 
appreciation for the discipline? 
Is the average Converted Score above 
or below 50 (the average for the 
converted score distribution)? 


C. Improved Student Attitude  


40. (16) As a result of taking this course, I have more positive feelings toward this field of 
study. 


5−point Scale  
Converted Score 


(Compared to IDEA) 
Raw Adjusted Raw Adjusted 
4.3 3.9 57 50 This report 
4.0 3.9 
3.9 3.9 


Institution 
IDEA System 
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A. Primary and Secondary Instructional Approaches  


This table shows the relative frequency of 
various approaches to instruction.  The 
success of a given approach is 
dependent on the class objectives, but 
since students have different learning 
styles, it is generally desirable that they 
be exposed to a variety of approaches.  
Instructors reported this information on 
the Faculty Information Form. 


Number Rating: 335 Percent indicating instructional approach as:  
Primary  Secondary  


Lecture 25% 13% 
Discussion/Recitation 19% 24% 
Seminar 5% 6% 
Skill/Activity 12% 13% 
Laboratory 0% 0% 
Field Experience 16% 15% 
Studio 0% 0% 
Multi−Media 3% 3% 
Practicum/Clinic 3% 2% 
Other/Not Indicated 18% 24% 


B. Course Emphases  


This section shows the degree to 
which classes in this area expose 
students to various kinds of 
academic activities.  Generally, 
proficiency is related to the amount 
of exposure.  Are we giving students 
enough opportunity to develop the 
skills they need after graduation?  
Instructors reported this information 
on the Faculty Information Form. 


Number 
Rating  


Percent indicating amount required was:  


None or Little  Some  Much  


Writing 314 3% 43% 54% 
Oral communication 313 20% 41% 39% 
Computer application 313 27% 47% 25% 
Group work 313 27% 46% 27% 
Mathematical/quantitative work 311 83% 16% 1% 
Critical thinking 312 8% 44% 49% 
Creative/artistic/design 307 61% 29% 9% 
Reading 314 7% 37% 57% 
Memorization 313 68% 28% 4% 


C. "Circumstances" Impact on Learning  


How instructors regard various 
factors that may facilitate or impede 
student learning is shown here.  Until 
research establishes the implications 
of these ratings, administrators 
should make their own appraisal of 
whether or not ratings of student 
learning were affected by these 
factors.  Instructors reported this 
information on the Faculty 
Information Form. 


Number 
Rating  


Percent indicating impact on learning was:  


Negative  
Neither 


Negative nor 
Positive  


Positive  


Physical facilities/equipment 268 14% 38% 47% 
Experience teaching course 270 4% 21% 75% 
Changes in approach 266 10% 55% 35% 
Desire to teach the course 295 3% 15% 82% 
Control over course 
management decisions 288 5% 30% 66% 


Student background 281 13% 34% 53% 
Student enthusiasm 283 10% 23% 67% 
Student effort to learn 294 9% 23% 68% 
Technical/instructional support 285 12% 45% 43% 
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This section provides frequencies, average scores, and standard deviations for Additional Questions that were consistent across classes 
included in this summary report (if requested). 


 Number Responding:    
Question 
Number  Omit  1 2 3 4 5 Average  


Standard 
Deviation  


1 NA 
2 NA 
3 3280 16 19 107 185 510 4.4 0.93 
4 3270 1 10 57 158 621 4.6 0.67 
5 3289 7 11 109 163 538 4.5 0.83 
6 3297 14 12 110 157 527 4.4 0.90 
7 3287 11 17 83 150 569 4.5 0.86 
8 NA 
9 NA 
10 NA 
11 NA 
12 NA 
13 NA 
14 4117 
15 4117 
16 4117 
17 4117 
18 4117 
19 4117 
20 4117 


NA = At least one course in this report used an open−ended comment for that question. 







Classes Included in this Report:  
Report includes classes with the following class IDs: 
39380−39384, 39386−39388, 39390−39393, 39395−39399, 39401−39403, 39405−39407, 39409−39439, 39441, 39443−39477, 39479−39483, 
39485−39500, 39502, 39505−39516, 39518−39527, 40945−40967, 40969−41000, 41002−41022, 41024−41031, 41033−41092, 41094−41113, 
41115−41120, 41122−41152 


January 23, 2015 ID_Key: 64574 
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COE FACULTY MERIT GUIDELINES 
FES Form 1: Department Chair’s Evaluation of Teaching 


 
This document is not intended to be an all-inclusive list of items to consider for the evaluation of 
teaching performance.  Rather, this document contains a limited list of possible elements of 
instruction for which the faculty member might provide documentation if necessary. In order to 
receive a score of 5, it is recommended that the faculty member meet ALL of the criteria in this 
document.   
 


Successful Student Participation in Learning: Instructor ensures that: 


� Students are engaged in learning 
� Students achieve success in learning 
� Students apply critical thinking and problem-solving skills in learning 
� Learning is self-directed where appropriate 
� Students connect learning with other courses/subjects 


Learner-Centered Instruction:  Instructor ensures that:  


� Goals and objectives are stated clearly 
� Motivational strategies are part of assignments 
� Assignments align with standards 
� Pacing and sequencing are appropriate for the level of course 
� The value and importance of learning is made clear/concrete 
� Questioning and inquiry are welcome 
� Technology  is used appropriately 


Evaluation and Feedback on Student Progress:  Instructor ensures that: 


� Students are monitored and assessed throughout the semester 
� Assessment and instruction are aligned 
� Feedback provided is constructive 
� Assessment is appropriate 


Management of Instruction:  Instructor ensures that: 


� Relearning and re-evaluation possibilities are offered 
� Written communication with students is clear and timely, supportive and courteous 
� Reluctant students are encouraged to succeed 
� Data from a variety of sources (TExES, Tk20, TWS, etc.) drive instruction and feedback 
� Instruction is modified and adapted as necessary for students with special needs 







FES Form 1 Department Chair’s Evaluation of Teaching  2 
 


� Appropriate intervention is planned for at-risk students 


Professional Development 


� Instructor takes advantage of professional development directly related to teaching field 


Compliance with Policies/Guidelines 


� Syllabi contain all pertinent information on policies, procedures, and evaluation 
� Syllabi follow template as proscribed by department/program/college 
� Completes attendance initiative by the stated deadline 
� Participates in department initiatives related to curriculum and instruction and/or 


assessment 
� Adheres to department, college, university guidelines and expectations related to teaching 
� Completed grade entry by stated deadline 
� Completes scoring data management system by stated deadline, and as appropriate 


Comments: 


 


 


 


 


 


 


 


 
 
Developed by: 
 
Dr. Fred C. Lunenburg (Chair) 
Dr. William Edgington, Curriculum and Instruction 
Dr. Stacey Edmonson, Educational Leadership and Counseling 
Dr. Rosanne Keathley, Health and Kinesiology 
Dr. Teri Lesesne, Library Science 
Dr. Debra Price, Language, Literacy, and Special Populations 
 
Revised:  October 2012 
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COE FACULTY MERIT GUIDELINES 
FES Form 3: Scholarly & Artistic Endeavors 


 
 
Research/Publications/Grants 
 
As you consider this section, there should be a concerted effort on the part of you as a faculty 
member to “paint a complete picture” of your efforts in the areas of scholarly and artistic 
endeavors.  
   


• Release or reassigned activities are addressed using the “X” score.  These activities cannot 
be counted as additional professional development or service efforts.   


• Program areas and/or departments must provide a list of Tier 1, Tier 2, and Tier 3 
publications or grants.  


• Electronic journals and other online publications should apply departmental standards and 
guidelines for the classification of scholarly activity of electronic publications.   


 
Definitions: 
 


Grants: 
Tier 1 Nationally and privately funded external grants 
Tier 2 Internally funded grants 


 
NOTE:  At the department or program area’s discretion, unfunded grants may be considered as 
publications as long as such grants have gone through all proper SHSU channels and been 
submitted to the granting agency by deadline. 
 


Peer-Reviewed Publications/Research: 
Tier 1 Peer-Reviewed journals recognized as the premier journals in the field 
because of their impact on the profession. 


  Invited publications in a premier journal. 
Tier 2 Peer-Reviewed journals that are highly regarded in the field due to their  
impact on the profession.  


  Invited publications in a highly regarded journal 
Tier 3 Peer-Reviewed journals and or newsletters that are recognized in the field 
due to their impact on the profession. 


  Invited publications in one of these journals 
 


Scholarship of Service 
 The research for and writing of reports for university, department, college, 


accrediting agencies, school districts, and other similar activity may be considered 
as scholarship of service.  The department or program area should establish criteria 
for determining whether the activity is a publication or should be considered as 
service.  SPA reports and development of new program area may be considered as 
scholarship of service. 
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Non Peer-Reviewed Publications: 
Must be professional publications related to faculty appointment.  This category 
may include editorial publications.   


 
Book Projects: 


Book projects will be evaluated at the department level to determine if the book or 
revisions meet the Tier 1, Tier 2, or Tier 3 level. 


 
Presentations at Conferences: 


Peer reviewed or invited presentations at conferences will be evaluated at the 
department level to determine if they are Tier 1, Tier 2, or Tier 3 level.   Generally, 
international and national conferences will be considered Tier 1.  But in some cases 
regional, state, and local conferences draw national and international populations 
at a rate that qualifies them as Tier 1. Identical paper presentations  may not 
repeated. 


 
Evidence of Ongoing Research: 


• Articles submitted (in press articles will be counted when published) 
• IRBs 
• Development of scholarly electronic resources 


 
Conference Proceedings 


• Evaluation of conference proceedings at the departmental level will be 
determined by the department. 


 
NOTE:    Conference proceedings and scholarship of service are to be included at the program 
area or department’s discretion and placed on the vita according to department or program area 
guidelines. 
 
 Points Awarded (Range)   Qualifications*      
  


5 1 or more peer-reviewed, Tier 1 scholarly 
publication; or 1 Tier 1 grant (funded); or 1 Tier 1 
scholarly book. 


 
4 2 or more Tier 2 scholarly publications; or 3 or more 


Tier 2 or Tier 3 publications; 2 or more Tier 2 grants 
(funded); 1 Tier 2  scholarly book published; or 
major revision of a Tier 1 published book  


 
3 1 peer-reviewed, Tier 2, scholarly publication; or 2 


peer-reviewed, Tier 3, scholarly publications; or 1 
Tier 2 grant (funded); or 1 Tier 1 grant application 
(unfunded); 2 or more presentations at a Tier 1 
professional conference 
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2 1 peer-reviewed Tier 3, scholarly publication; or 
published Tier 3 book; or minor revisions of a Tier 1 
published book; or 1 Tier 2 grant application; 


1                                                    1 presentation at a Tier 1 professional conference; or 
2 or more Tier 2 or Tier 3 presentations; or 1 or more 
non-peer reviewed scholarly publications; or 
evidence of ongoing research  


 
0                                                       No Evidence of Scholarly Research Activity 


 
 
Qualifications: 
 
*Discussions between and among faculty and department chairs will define what constitutes Tier 
1, Tier 2, or Tier 3 level distinctions in the particular fields represented by the department.  It will 
be the department’s responsibility to determine and use objective criteria to differentiate between 
Tier 1, Tier 2, and Tier 3 categories in all areas:  research, publications, grants, presentations, and 
organizations.  Such documentation might include publication rates for journals. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Developed by: 
 
Dr. Fred C. Lunenburg (Chair) 
Dr. William Edgington, Curriculum and Instruction 
Dr. Stacey Edmonson, Educational Leadership and Counseling 
Dr. Rosanne Keathley, Health and Kinesiology 
Dr. Teri Lesesne, Library Science 
Dr. Debra Price, Language, Literacy, and Special Populations 
 
Revised, April 24, 2012 
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COE FACULTY MERIT GUIDELINES 
FES Form 4: Department Chair’s Evaluation of Service 


 
 


This document is not intended to be an all-inclusive list of service activities. Rather, this 
document contains a limited set of activities in each of five areas as illustrations of possible 
service activities in which faculty members can engage.  
 
A score of 0 indicates no service activity in any of the five areas (program, department, college, 
university, professional). 
 
To receive a score of 1, a faculty member should indicate a minimum of  1 activity in three of the 
five areas (program, department, college, university, professional) he or she has completed and 
be prepared to justify her or his activities if requested by the chair. 
 
To receive a score of 2, a faculty member should indicate a minimum of  2 activities  in three of 
the five areas (program, department, college, university, professional) he or she has completed 
and be prepared to justify her or his activities if requested by the chair. 
 
To receive a score of 3, a faculty member should indicate a minimum of  3 activities in three of 
the five areas (program, department, college, university, professional) he or she has completed 
and be prepared to justify her or his activities if requested by the chair. 
 
To receive a score of 4, a faculty member should indicate a minimum of  4  activities in four of 
the five areas (program, department, college, university, professional) he or she has completed 
and be prepared to justify her or his activities if requested by the chair. 
 
To receive a score of 5, a faculty member should indicate a minimum of  5  activities in each of 
the five areas (program, department, college, university, professional) he or she has completed 
and be prepared to justify her or his activities if requested by the chair. 
 
1. Area of Program  


 
� Coordinates comprehensive exams for the program area. 
� Chairs an accreditation team (e.g., CACREP, NCATE, ELCC, SACS). 
� Serves as a chair on four master’s theses committees. _____indicate # 
� Serves as a chair on doctoral dissertation committees. _____indicate # 
� Serves as a member on doctoral dissertation committees. _____indicate # 
� Serves as a member on master’s theses committees. _____indicate # 
� Advises undergraduate students. _____indicate # 
� Advises graduate students.  _____indicate # 
� Supervises independent studies.  _____indicate # 
� Assists with developing programs such as EC-6-4-8 certification areas. 
� Assists with or develops certificate programs, cognates, etc. _____indicate #  (list) 
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� Assists in a leadership role with curriculum development and alignment. 
� Participates actively in workshops designed to revise curriculum. 
� Develops and participates actively in certification orientation sessions. 
� Evaluates work in student portfolios.  _____indicate # 
� Participates in interviews for doctoral studies applicants.  _____indicate # 
� Assists program coordinator with responsibilities. 
� Scores/administers comprehensive exams/TExES practice tests.  _____indicate # 
� Prepares program reports for accreditation. 
� Coordinates a program area. 
� Mentors new faculty.  _____indicate # 
� Develops recruitment materials. 
� Schedules and attends recruitment events. 
� Recruits new students to program.  _____indicate # 
� Acquires collections, resource materials, or equipment for program. 
� Participates in a community engagement program(s). 
� Coordinates student participation in community engagement program(s). 
� Collaborates with community partners in community based service. 
� OTHER, please specify. 


 
2. Area of Department  
 


� Serves on department committees. _____indicate # (list) 
� Attends department meetings. 
� Attends department events. 
� Assists in recruiting new students for department.  
� Assists department chair with department responsibilities. 
� Chairs a department committee. _____indicate # (list) 
� Serves in a leadership role in department meetings. 
� Serves as co-chair for department chair. 
� Mentors adjunct faculty. _____indicate # 
� Manages department responsibilities without release time (e.g., comprehensive exams, 


entrance, field coordinator, clinical coordinator). 
� Represents department and department chair at external events. 
� Assumes leadership role in preparing department accreditation reports. 
� Mentors new faculty and adjunct faculty. 
� Engages in service activities as deemed appropriate by the department. 
� Organizes seminars, research symposia, etc.  
� Develops recruitment materials. 
� Schedules and attends recruitment events. 
� Recruits new students to program.  _____indicate # 
� Acquires collections, resource materials. 
� Participates in a community engagement program(s). 
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� Coordinates student participation in community engagement program(s). 
� Collaborates with community partners in community based service. 
� OTHER, please specify 


 
3. Area of College of Education 


 
� Attends College of Education meetings. 
� Attends College of Education events. 
� Serves on a college committee.  _____indicate # (list) 
� Chairs a college committee. _____indicate # (list) 
� Serves on a college accreditation committee. 
� Scores Teacher Work Samples. _____indicate # 
� Assumes leadership role in preparing college accreditation reports. 
� Supervises student teachers gratis. _____indicate # 
� Mentors new faculty. 
� Acquires collections, resource materials. 
� Participates in a community engagement program(s). 
� Coordinates student participation in community engagement program(s). 
� Collaborates with community partners in community based service. 
� Sponsors COE student organization(s). 
� OTHER,  please specify 


 
4.   Area of University 
 


� Attends Sam Houston State University faculty meetings. _____indicate # 
� Attends Sam Houston State University official events. _____indicate # 
� Serves on Faculty Senate. 
� Volunteers to serve on a university committee. 
� Assists university in functions such as, but not limited to, Homecoming, Parents’ 


Weekend, and Saturday at Sam. 
� Serves on a university committee. 
� Sponsors a university-wide student organization. 
� Serves on a university accreditation committee. 
� Assumes a leadership role in assisting university in functions such as, but not limited to, 


Homecoming, Parents’ Weekend, and Saturday at Sam. 
� Chairs a university committee. 
� Acquires collections, resource materials. 
� Participates in a community engagement program(s). 
� Coordinates student participation in community engagement program(s). 
� Collaborates with community partners in community based service. 
� OTHER,  please specify 
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5. Area of Professional 
 


� A member of a professional organization. _____indicate # (list) 
� A member of a committee of a professional organization. _____indicate # (list) 
� Editorial Board Member of a professional journal.  _____indicate # (list) 
� Editor of a refereed journal (without  reassigned time provided). 
� Co-Editor of a refereed journal (without  reassigned time provided). 
� Leadership role in a professional association at the state or regional level. 
� Coordinates a state level conference in profession. 
� Provides professional development, without compensation, at regional level. 
� Provides professional development, without compensation, at state level. 
� Reviewer for refereed journal. 
� Reviewer for refereed conference. 
� Attends professional conferences/symposia. 
� Generates reports, without compensation, for schools, districts. 
� Elected or appointed officer of a professional organization. 
� OTHER, please specify 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
Developed by: 


 
Dr. Fred C. Lunenburg (Chair) 
Dr. William Edgington, Curriculum and Instruction 
Dr. Stacey Edmonson, Educational Leadership and Counseling 
Dr. Rosanne Keathley, Health and Kinesiology 
Dr. Teri Lesesne, Library Science 
Dr. Debra Price, Language, Literacy, and Special Populations 
 
Revised, April 24, 2012 
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College of Education Committee Assignments 2014-2015 
(New additions for the year are in Red) 


All committee rotation will take place in September 
 


 
 


 
 


 
 
 
 
 
 
 
 


Graduate Faculty Qualifications and Performance Purpose 
Dr. Debbie Price, Chair* COE To establish criteria for graduate 


faculty, to discuss and make 
recommendations to the chairs 
regarding graduate faculty status, and 
to consider other issues related to 
graduate programs in the college. 
 
 
 
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Teri Lesesne 2015 LS 
Dr. Julie Combs, EL Director EL 
Dr. Sam Sullivan 2015 CI 
Dr. Nancy Votteler, RDG Director LLSP 
Dr. Hannah Gerber 2015 LLSP 
Dr. Marilyn Rice 2015 CI 
Dr. Cynthia Martinez-Garcia 2015 EL 
Dr. Richard Watts, CE Director CE 
Dr. Nancy Stockall 2015 LLSP 
Dr. Patrick Saxon, DEV Director EL 
Dr. Sheryl Serres 2015 CE 


Doctoral Executive Council Purpose 
Dr. Debbie Price, Chair * 2015 COE To discuss issues related to doctoral 


programs in the college. 
 
* The Chair of this committee reports to 
the Executive Council as appropriate. 


Dr. Richard Watts, CNE Director 2015 CE 
Dr. Nancy Votteler, RDG Director 2015 LLSP 
Dr. Julie Combs, EDL Director 2015 EL 
Dr. Patrick Saxon, DEV Director 2015 EL 


Enrichment Purpose 
Dr. Teri Lesesne 2015 LS To make recommendations for funding 


faculty research projects. 
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Rebecca Wentworth 2015 CI 
Dr. Rebecca Robles-Pina 2015 CE 
Dr. Amanda Bosch 2015 LLSP 
Dr. George Moore 2015 EL 
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Professional Development Purpose 
Dr. Karin Perry, Chair 2015 LS To provide support for faculty 


research and teaching, particularly 
with regard to junior faculty working 
toward promotion and tenure, and to 
assure that modeling of best 
professional practices in teaching, 
scholarship and service are ongoing 
activities within the college.  
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Andrea Foster 2015 CI 
Dr. Elizabeth Lasley 2015 LLSP 
Dr. Dave Lawson 2015 CE 
Dr. Peggy Holzweiss 2015 EL 
Dr. Sylvia Taube 2015 CI 
   


Annual Fund Purpose 
Ms. Sherry Hirsch, Chair 2015 COE To provide support for the success of 


the University by encouraging faculty 
and staff to contribute to department, 
college and/or university initiatives or 
funds. 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Ms. Susan Hayes 2015 CI 
Dr. Sue Horne 2015 EL 
Ms. Staci Baker 2015 EL 
   
 2015 LLSP 


Public Relations – Will Re-evaluate this committee Purpose 
Dr. Sherry Hirsch, Chair *  COE To represent the College of Education 


by providing highlights and 
information that will be submitted to 
the Dean’s office.  This information 
will be used for the newsletter, social 
media, Today@Sam, and other media 
outlets as requested. 
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Baburhan Uzum 2015 LLSP 
Dr. Tony Onwuegbuzie 2015 EL 
Dr. Jaime Coyne 2015 CI 
Dr. Holly Weimar 2015 LS 
Dr. Mel Butler 2015 CE 
Mr. Andrew Oswald 2015 COE 
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Curriculum Purpose 
Dr. Bill Edgington, Chair (Chair 
will be a Univ Curr Rep) 


2015 CI To review and provide feedback 
regarding proposed program changes or 
additions prior to submission to the 
University Curriculum Committee. 
 
 
 
 
 
 
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Holly Weimar 2015 LS 
Dr. Daphne Johnson 2015 CI 
Dr. Mary Nichter 2015 CE 
Dr. Judy Nelson 2015 EL 
Dr. Barbara Greybeck 2015 LLSP 
Dr. Karin Perry 2015 LS 
Dr. Debra Price 2015 COE 
Dr. Mary Petron 2015 LLSP 
Dr. Jalene Potter 2015 CI 
Dr. Amanda LaGuardia 2015 CE 
Dr. Cynthia Martinez-Garcia 2015 EL 


Faculty Senate Purpose 
Dr. Donna Cox 2017 LLSP To represent College of Education 


faculty on the University Faculty 
Senate. 
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Karla Eidson 2017 CI 
Dr. Helen Berg 2016 LLSP 
Dr. Richard Henriksen 2016 CE 
Dr. Diana Nabors 2015 LLSP 


Faculty Awards Purpose 
Dr. Teri Lesesne, Chair 2015 LS To review nominations and select 


recipients for the annual College of 
Education faculty awards. 
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Karla Eidson, Chair Elect 2015 CI 
Dr. Hayley Stulmaker 2015 CE 
Dr. Joan Williams 2015 LLSP 
Dr. Ricardo Montelongo 2015 EL 
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Community-Based Learning Purpose 
Dr. Diana Nabors, Chair 2015 LLSP The purpose is to define and promote 


community-based pedagogy among 
COE faculty and teacher candidates 
and to support faculty in their endeavor 
to implement this pedagogy in their 
coursework. 
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Holly Weimar 2015 LS 
Dr. Richard Henriksen 2015 CE 
Dr. Joyce McCauley 2015 LLSP 
Dr. Mack Hines 2015 EL 
Ms. Janet Williams 2015 OFE 
Dr. Lisa Brown 2015 CI 


Professional Concerns Purpose 
Dr. Mary Petron, Chair 2015 LLSP To provide feedback regarding student 


dispositions and recommendations for 
action when required.  This committee 
provides due process hearings for 
candidates with ongoing dispositions 
concerns.  
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Kristina Vargo 2015 LLSP 
Dr. Victoria Hollas 2015 CI 
Dr. Yvonnne Garza 2015 CE 
Dr. Mary Swarthout 2015 COS 
Dr. Terry Thibodeaux 2015 CHSS 
Dr. Mae Cox 2015 CI 
Dr. Frank Creghan 2015 CI 


International Education Purpose 
Dr. James Hynes, Chair 2015 CI To engage in a collaborative approach 


to teaching and research while 
developing comparative and inclusive 
educational opportunities for the 
betterment of SHSU's students, faculty, 
participating partners and other 
stakeholders. 
 
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Bill Edgington 2015 CI 
Dr. Julie Marie Frye 2015 LS 
Dr. Helen Berg 2015 LLSP 
Dr. Rebecca Bustamante 2015 EL 
Ms. Jesse Starke, International 
Programs 


2015 SHSU 


Dr. Chi Sing Li 2015 CE 
Dr. Burcu Ates 2015 LLSP 
Dr. Andrey Koptelov 2015 CI 
Dr. Karla Eidson 2015 CI 
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Undergraduate Scholarship Purpose 
Dr. Rebecca Wentworth, Chair 2015 CI To review UG scholarship applications 


and select recipients of scholarship 
awards. 
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Benita Dillard-Brooks 2015 LLSP 
Dr. Alma Contreras-Vanegas 2015 LLSP 
Dr. Lautrice Nickson 2015 CI 
Dr. Bill Edgington 2015 CI 
Dr. Donna Cox 2015 LLSP 


Academic Review Panel (Appeals) Purpose 
Dr. Rick Bruhn, Chair 2015 CE To provide for the resolution of student 


academic grievances in a prompt and 
equitable manner.  Assure adherence to 
University and College related policy 
and procedures. 
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Holly Weimar 2015 LS 
Dr. Joan Williams 2015 LLSP 
Dr. Andrea Foster 2015 CI 
Dr. Sylvia Taube 2015 CI 
Dr. John Slate 2015 EL 
This student (of Jr. or Sr. standing) 
will be appointed by the Dean as the 
need arises. 


2015 Studen
t Rep 


 Distinguished Educator of the Year Purpose 
Ms. Sherry Hirsch, Chair * COE To provide assistance for the success of 


this event, including ideas, invitations, 
programs, advertising and solicitations of 
nominees and selection of award 
recipients.  This event honors five alumni 
from the College of Education. 
 
 
 
 
 
 
* The Chair of this committee reports to 
the Executive Council as appropriate. 


Dr. Diana Nabors - Secondary  2015 LLSP 
Ms. Randi Clower 2015 COE 
Dr. Marilyn Rice – Support Prof 2015 CI 
Dr. Patricia Durham – Elementary 2015 LLSP 
Ms. Susan Hayes 2015 CI 
Dr. Catherine George – Elementary 2015 LLSP 
Dr. Fred Lunenburg - Administrator 2015 EL 
Dr. Yvonne Garza – Support Prof 2015 CE 
Dr. Casey Creghan – Administrator 2015 CI 
Dr. Bob Maninger – Secondary 2015 CI 
Dr. Carlene Henderson - Elementary 2015 LLSP 
Dr. Nara Martirosyan – Support Prof 2015 EL 
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Dispositions and Diversity Purpose 
Dr. Rebecca Bustamante, Chair 2015 EL To develop standards and unit-wide 


processes to ensure that all educator 
preparation candidates meet target level 
criteria for dispositions and diversity 
proficiencies as delineated in 
professional, state and institutional 
standards. Assure that processes are in 
place to effectively assess the 
development of appropriate 
professional dispositions by candidates 
in all professional roles, based on 
observable behaviors in educational 
settings.  Evaluate and analyze 
candidate performance data and adjust 
processes and assessments accordingly. 
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Lautrice Nickson 2015 CI 
Dr. Mary Petron 2015 LLSP 
Dr. Holly Weimar 2015 LS 
Dr. Pamela Gray 2015 EL 
Dr. Jeff Sullivan 2015 CE 
Dr. Kimberly LaPrairie 2015 CI 
Dr. Helen Berg 2015 LLSP 
Dr. Corinna Cole 2015 LLSP 


Teacher Work Sample Team Purpose 
Dr. Victoria Hollas, Chair 2015 CI To develop and maintain a systematic 


process for dissemination, 
implementation and evaluation of the 
Teacher Work Sample as an assessment 
of student learning as delineated in 
national, state and institutional 
standards.  
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Melinda Miller 2015 LLSP 
Dr. Jaime Coyne 2015 CI 
Dr. Patricia Durham 2015 LLSP 
Ms. Janet Williams OFE 
Dr. Philip Swicegood 2015 LLSP 
Dr. Bob Maninger 2015 CI 
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Technology Purpose 
Dr. Kimberly LaPrairie, Chair 2015 CI To collect information regarding all 


technology projects and on-going 
support issues in the College of 
Education and to share those projects 
and issues with the University level 
technology staff and with the remainder 
of the College of Education faculty.  To 
provide Professional Development 
opportunities for the College of 
Education faculty members addressing 
online instruction.  To develop a long-
term instructional technology plan for 
the College of Education by sampling 
best practices and best resources and 
drawing upon those samples for stating 
a technology vision. 
 
* The Chair of this committee reports 
to the Executive Council as 
appropriate. 


Dr. Marilyn Rice 2015 CI 
Dr. Andrey Koptelov 2015 CI 
Dr. Hannah Gerber 2015 LLSP 
Dr. Karin Perry 2015 LS 
Dr. Donna Cox 2015 LLSP 
Mr. Andy Oswald 2015 COE 
Dr. Susan Skidmore 2015 EL 
Dr. Peggy Holzweiss 2015 CE 
Dr. Richard Henriksen 2015 CE 
Dr. Patricia Durham 2015 LLSP 
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Assessment Committee Purpose 
Dr. Matthew Fuller, Co-Chair * COE To define and develop 


unit-level assessments 
for monitoring 
candidate, unit and 
program outcomes. 
Additionally, this 
committee will 
provide 
recommendations 
regarding data 
collection, analysis 
and reporting.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
* The Chair of this 
committee reports to 
the Executive Council 
as appropriate. 


Dr. William Edgington, Co-
Chair 


CI 2016 CI 


Dr. Diana Nabors ACEI 2015 LLSP 
Dr. Cynthia Martinez-Garcia ELCC 2015 EL 
Dr. Sue Horne ELCC 2015 EL 
Dr. Mary Nichter CACREP 2015 CE 
Dr. Mary Swarthout NCTM 2015 COS 
Dr. Sylvia Taube NCTM 2015 CI 
Dr. Lisa Brown NSTA 2015 CI 
Dr. Andrea Foster Post-Bacc 2015 CI 
Dr. Marcus Gillespie NSTA 2015 COS 
Dr. Holly Weimar ALA 2015 LS 
Ms. Sylvia Huntsman ACTFL 2015 CHSS 
Dr. Karla Eidson NCSS 2015 CI 
Dr. Elizabeth Lasley CEC 2015 LLSP 
Dr. Lautrice Nickson ACEI 2015 CI 
Dr. Jeff Littlejohn NCSS 2015 CHSS 
Dr. Daphne Johnson Post-Bac 2015 CI 
Dr. Kim LaPrairie ISTE 2015 CI 
Dr. Jihyun Lee NASPE 2015 COHS 
Mr. Andy Oswald  2015 COE 
Dr. Jose Santiago NASPE 2015 COHS 
Dr. Miki Henderson ACEI 2015 LLSP 
Dr. Nancy Stockall CEC 2015 LLSP 
Dr. Philip Swicegood CEC 2015 LLSP 
Dr. Maria Hasler-Barker ACTFL 2015 CHSS 
Dr. Victoria Hollas AMLE/NMSA 2015 CI 
Dr. Andrey Koptelov ISTE 2015 CI 
Dr. Jeff Sullivan CACREP 2015 CE 
Dr. Melinda Miller IRA 2015 LLSP 
Dr. Rebecca Bustamante  2015 EL 
Dr. Helen Berg  2015 LLSP  





COE Committees




College of Education Excellence Award Winners 2010-2014 
 
College of Education Outstanding Teaching Award 
2010- Dr. Melinda Miller- LLSP 
2012- Dr. Mary Petron- LLSP  
2013- Dr. Julie Combs- Ed Leadership and Counseling 
2013- Dr. Jose Santiago- Health and Kinesiology 
2014- Dr. Peggy Holzweiss- Ed Leadership and Counseling 
 
College of Education Outstanding Research Award 
2010- Dr. Anthony Onwuegbuzie- Ed Leadership and Counseling 
2012- Dr. Judy Nelson- Ed Leadership and Counseling 
2013- Dr. Emily Roper- Health and Kinesiology 
2013- Dr. Susan Skidmore- Ed Leadership and Counseling 
2014- Dr. Hannah Gerber- LLSP 
 
College of Education Outstanding Academic Community Engagement  
2010- Dr. Joyce McCauley- LLSP 
2012- Dr. Cindy Simpson- LLSP 
2014- Dr. Barbara Greybeck- LLSP 
 
College of Education Outstanding Grantsmanship Award    
2010- Dr. Diane Nabors- LLSP 
2012- Dr. Jim Hynes- C&I 
2014- Dr. Joyce McCauley- LLSP 
 
College of Education Outstanding Service Award 
2010- Dr. Judith Nelson- Ed Leadership and Counseling  
2012- Dr. Barbara Greybeck- Ed Leadership and Counseling 
2012- Dr. Bill Hyman- Health Education 
2014- Dr. Chi-Sing Li- Ed Leadership and Counseling  
 
College of Education 100% Donor Participation Faculty and Staff Annual Fund Campaign 
2003-2012 
  







University Excellence Award Winners from the College of Education 
 
1990- Dr. Alberto Sandoval- Excellence in Service 
1999- Dr. Beverly Irby- Excellence in Research 
2005- Dr. Deborah Price- Excellence in Teaching 
2007- Dr. Roseanne Keathley- Excellence in Service 
2009- Dr. Joyce McCauley- Excellence in Service 
2010- Dr. Rebecca Robles-Piña- Excellence in Research 
2012- Dr. Richard Watts- Excellence in Research 
2012- Dr. Stacey Edmonson- Excellence in Service 
2013- Dr. Joyce McCauley- Excellence in Teaching 
2013- Dr. Diana Nabors- Excellence in Academic and Community Engagement 





College and University Excellence Award Winners




SAM HOUSTON STATE UNIVERSITY
AFFIRMATIVE ACTION PLAN GOALS


2012


# % # % # # % # % # # % # % # #


Executive/Administrative 3 2.7% 8 7.5% 5 7 6.4% 23 21.1% 16 57 51.8% 41 37.5% -16 110
Faculty (Total) 27 3.3% 80 9.7% 53 44 5.3% 155 18.8% 111 397 48.1% 440 53.3% 43 826


College of Business 
Administration 2 2.3% 8 9.7% 6 2 2.3% 16 18.8% 14 30 34.5% 46 53.3% 16 87


College of Criminal Justice 4 5.4% 7 9.7% 3 2 2.7% 14 18.8% 12 21 28.4% 39 53.3% 18 74
College of Education 11 5.4% 20 9.7% 9 14 6.9% 38 18.8% 24 143 70.4% 108 53.3% -35 203
College of Fine Arts & Mass 
Communication 1 1.0% 10 9.7% 9 8 7.9% 19 18.8% 11 45 44.6% 54 53.3% 9 101
College of Humanities and 
Social Sciences 5 2.5% 19 9.7% 14 14 7.0% 37 18.8% 23 98 49.2% 106 53.3% 8 199
College of Sciences 4 2.8% 14 9.7% 10 3 2.1% 27 18.8% 24 47 32.4% 77 53.3% 30 145
Newton Gresham Library 0 0.0% 2 9.7% 2 1 5.9% 3 18.8% 2 13 76.5% 9 53.3% -4 17


Professional 29 8.2% 34 9.7% 5 26 7.4% 66 18.8% 40 175 49.7% 188 53.3% 13 352
Clerical and Secretarial 12 5.6% 27 12.7% 15 20 9.3% 69 31.9% 49 205 94.9% 145 67.1% -60 216
Technical Paraprofessional 14 6.6% 29 13.9% 15 20 9.5% 57 27.1% 37 152 72.0% 114 53.9% -38 211
Skilled Craft 1 1.8% 4 6.6% 3 2 3.6% 25 46.3% 23 0 0.0% 3 6.0% 3 55
Service Maintenance 39 29.3% 19 14.1% -20 47 35.3% 66 49.9% 19 57 42.9% 52 39.1% -5 133


TOTAL 125 6.6% 202 10.6% 97 166 8.7% 463 24.3% 297 1043 54.8% 983 51.7% 59 1903


 


The Current Workforce column includes May 1, 2012 data.  The Employment Goal column indicates the availability as reflected 
in the Texas Workforce Commission Statewide Civilian Workforce Composition.  A Hiring Goal of less than or equal to zero (0) 
indicates the employment goal has been met.  A Hiring Goal of one (1) or more indicates the number of employees 
underutilized in that particular job category.


JOB CATEGORIES


FEMALE
EMPLOYMENT 
GOAL (TWC)


CURRENT 
WORKFORCE


 HIRING 
GOAL


HIRING 
GOAL


HIRING 
GOAL


CURRENT 
WORKFORCE


EMPLOYMENT 
GOAL (TWC)


AFRICAN AMERICAN HISPANIC AMERICAN
CURRENT 


WORKFORCE
EMPLOYMENT 
GOAL (TWC)


TOTAL 
WORK 
FORCE







SAM HOUSTON STATE UNIVERSITY
AFFIRMATIVE ACTION PLAN GOALS


2013


# % # % # # % # % # # % # % # #


Executive/Administrative 10 8.62% 10 8.99% 0 8 6.90% 23 19.51% 15 60 51.72% 46 39.34% -14 116
Faculty (Total) 34 3.79% 102 11.33% 68 49 5.46% 156 17.40% 107 448 49.89% 531 59.14% 83 898


College of Business 
Administration 3 3.30% 10 11.33% 7 2 2.20% 16 17.40% 14 34 37.36% 54 59.14% 20 91


College of Criminal Justice 5 6.58% 9 11.33% 4 4 5.26% 13 17.40% 9 26 34.21% 45 59.14% 19 76
College of Education 15 6.67% 25 11.33% 10 16 7.11% 39 17.40% 23 164 72.89% 133 59.14% -31 225
College of Fine Arts & 
Mass Communication 3 2.97% 11 11.33% 8 8 7.92% 18 17.40% 10 44 43.56% 60 59.14% 16 101
College of Humanities and 
Social Sciences 7 3.06% 26 11.33% 19 15 6.55% 40 17.40% 25 109 47.60% 135 59.14% 26 229
College of Sciences 1 0.64% 18 11.33% 17 3 1.92% 27 17.40% 24 58 37.18% 92 59.14% 34 156
Newton Gresham Library 0 0.00% 2 11.33% 2 1 5.00% 3 17.40% 2 14 70.00% 12 59.14% -2 20


Professional 27 7.20% 42 11.33% 15 27 7.20% 65 17.40% 38 180 48.00% 222 59.14% 42 375
Clerical and Secretarial 13 6.34% 28 13.57% 15 22 10.73% 63 30.53% 41 194 94.63% 135 65.62% -59 205
Technical Paraprofessional 19 7.79% 35 14.16% 16 20 8.20% 52 21.36% 32 173 70.90% 101 41.47% -72 244
Skilled Craft 1 1.85% 3 6.35% 2 2 3.70% 26 47.44% 24 0 0.00% 2 4.19% 2 54
Service Maintenance 34 24.82% 20 14.68% -14 53 38.69% 66 48.18% 13 58 42.34% 56 40.79% -2 137


TOTAL 138 6.80% 241 11.86% 116 181 8.92% 450 22.20% 269 1113 54.85% 1092 53.84% 127 2029


The Current Workforce column includes May 2013 data.  The Employment Goal column indicates the availability as reflected in 
the Texas Workforce Commission Statewide Civilian Workforce Composition.  A Hiring Goal of less than or equal to zero (0) 
indicates the employment goal has been met.  A Hiring Goal of one (1) or more indicates the number of employees underutilized 
in that particular job category.
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SAM HOUSTON STATE UNIVERSITY
AFFIRMATIVE ACTION PLAN GOALS


2014


# % # % # # % # % # # % # % # #


Executive/Administrative 10 7.63% 12 8.99% 2 10 7.63% 26 19.51% 16 69 52.67% 52 39.34% -17 131
Faculty (Total) 36 3.88% 105 11.33% 69 55 5.93% 161 17.40% 106 469 50.54% 549 59.14% 80 928


Academic Affairs (First 
Year Experience) 0 0.00% 0 11.33% 0 0 0.00% 0 17.40% 0 1 100.00% 1 59.14% 0 1
College of Business 
Administration 3 3.33% 10 11.33% 7 2 2.22% 16 17.40% 14 32 35.56% 53 59.14% 21 90


College of Criminal Justice 7 8.24% 10 11.33% 3 6 7.06% 15 17.40% 9 35 41.18% 50 59.14% 15 85
College of Education 13 6.60% 22 11.33% 9 17 8.63% 34 17.40% 17 148 75.13% 117 59.14% -31 197
College of Fine Arts & 
Mass Communication 3 2.80% 12 11.33% 9 5 4.67% 19 17.40% 14 45 42.06% 63 59.14% 18 107


College of Health Sciences 2 4.76% 5 11.33% 3 2 4.76% 7 17.40% 5 32 76.19% 25 59.14% -7 42
College of Humanities and 
Social Sciences 6 2.53% 27 11.33% 21 18 7.59% 41 17.40% 23 114 48.10% 140 59.14% 26 237
College of Sciences 2 1.32% 17 11.33% 15 4 2.65% 26 17.40% 22 49 32.45% 89 59.14% 40 151
Newton Gresham Library 0 0.00% 2 11.33% 2 1 5.56% 3 17.40% 2 13 72.22% 11 59.14% -2 18


Professional 34 8.65% 45 11.33% 11 28 7.12% 68 17.40% 40 190 48.35% 232 59.14% 42 393
Clerical and Secretarial 16 7.58% 29 13.57% 13 20 9.48% 64 30.53% 44 198 93.84% 138 65.62% -60 211
Technical Paraprofessional 20 7.69% 37 14.16% 17 22 8.46% 56 21.36% 34 183 70.38% 108 41.47% -75 260
Skilled Craft 1 1.82% 3 6.35% 2 2 3.64% 26 47.44% 24 0 0.00% 2 4.19% 2 55
Service Maintenance 35 24.48% 21 14.68% -14 56 39.16% 69 48.18% 13 60 41.96% 58 40.79% -2 143


TOTAL 152 7.17% 252 11.88% 114 193 9.10% 470 22.16% 277 1169 55.12% 1139 53.70% 124 2121


The Current Workforce column includes May 2014 data.  The Employment Goal column indicates the availability as reflected in 
the Texas Workforce Commission Statewide Civilian Workforce Composition.  A Hiring Goal of less than or equal to zero (0) 
indicates the employment goal has been met.  A Hiring Goal of one (1) or more indicates the number of employees underutilized 
in that particular job category.
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1. GENERAL  
 


 Sam Houston State University endorses the views of the United States Supreme Court 
in Grutter v. Bollinger (2003) that the educational benefits of diversity “are not 
theoretical but real;” that they include “cross-racial understanding;” the breaking 
down of racial stereotypes; and the promotion of learning outcomes.  Founded as a 
normal school for white teachers over a century and a quarter ago, the University’s 
considered academic judgment is that the antiquated biases of the majority-dominant 
nineteenth century have no application or relevance in a twenty-first century of global 
cultures and marketplaces and that a diverse faculty best prepares students to meet 
those challenges; that “the skills needed in today’s increasingly global marketplace 
can only be developed through exposure to widely diverse people, cultures, ideas, and 
viewpoints;” and, that “[e]ffective participation by members of all racial and ethnic 
groups in the civic life of our Nation is essential if the dream of one Nation, 
indivisible, is to be realized.”  


 
 1.01 This revised policy statement incorporates the provisions of Academic Policy 


Statement 810729, Affirmative Action Procedures for Filling Faculty 
Positions, which has been rescinded. 


 
2. INSTRUCTIONAL STAFFING 
 
 2.01 The University assumes responsibility for instructional staffing, and it is 


expected that all instructional personnel shall be employed in accord with the 
procedures established in this policy. 


 
 2.02 Instructional personnel are defined to include those persons who are employed 


principally to perform instructional duties, i.e., classroom teaching and the 
directing of research. 


 
3. COMMITMENT TO DIVERSITY 
 
 3.01 The overall responsibility for the implementation and administration of 


Diversity Plans is included in the job duties of the President of Sam Houston 
State University.  As the chief administrator, the President has delegated to the 
vice presidents, deans, directors, department/school chairs, the authority and 
responsibility for diversity plans and procedures at each corresponding level.  
Each of these individuals is expected to put forth a good-faith effort to ensure 
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the success of this plan, and each will be evaluated as to their diversity efforts 
and results on the same basis as other work performance criteria. 


 
 3.02 For purposes of clarification, the term “academic administrative unit” and 


herein also referred to as “academic unit” and “hiring unit” is: 
 
  a. An academic department/school, the administrator of which is a chair; or 
 
  b. The Newton Gresham Library, the administrator of which is a director. 
 
  c. A chair reports to the Provost and Vice President for Academic Affairs 


through the appropriate academic dean; the Library Director reports 
directly to the Provost and Vice President for Academic Affairs. 


 
 3.03 Sam Houston State University, as part of its Diversity Plan, is committed to a 


rigorous recruitment and selection system to ensure the consideration of a 
diverse pool of candidates for each vacant faculty, teaching assistant, and 
laboratory assistant position.    It is expected that consideration will be given 
to attracting and selecting qualified candidates reflective of the diverse 
populations that comprise the State of Texas. 


 
4. POSITION ALLOWANCE 
 


 A position allowance is defined as an authorized allocation for faculty staffing which 
provides the basis for the assignment of instructional personnel to academic program 
areas of the University. 


 
5. TYPES OF POSITION ALLOWANCES 
 
 5.01 Each position allowance shall be categorized as either a tenured position, a 


tenure-track position, or a term position. 
 
 5.02 A tenured position is one in which the occupant holds tenure as a member of 


the faculty of the University in accord with established tenure policy. 
 
 5.03 A tenure-track position is one in which the occupant is expected to progress 


toward a tenure decision in accord with established University policy. 
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 5.04 A term position is one which is allocated to an instructional program on a term 


basis, i.e., for one or more semesters or during a summer on either a part- or 
full-time basis.  The University makes no commitment to either a faculty 
member or to an administrative unit regarding the future of a term position 
allowance beyond the specified period. 


 
6. ALLOCATION PROCESS FOR POSITION ALLOWANCES 
 
 6.01 During the preliminary budget request (PBR) cycle each academic 


dean/director will develop and present to the Provost and Vice President for 
Academic Affairs a statement of position allowance needs. 


 
 a. This statement shall be presented in accord with instructions included as a 


part of the PBR cycle. 
 
 b. The statement shall address the number of position allowances required 


for tenured faculty, the number required for tenure-track faculty, and the 
number requested for term appointments. 


 
6.02  The Provost and Vice President for Academic Affairs shall review all requests 


for positions, whether for new positions, vacated positions, or reallocation of 
existing positions, and shall develop recommendations concerning position 
allowances which shall be forwarded to the President of the University as 
soon as possible but no later than the beginning of the next fiscal year. 


 
6.03 The President of the University shall make the final decision regarding the 


allocation of position allowances and shall inform the Provost and Vice 
President for Academic Affairs as early as possible so that a maximum 
amount of time can be utilized for program planning and the associated 
recruitment of personnel. 


 
6.04 Generally, it may be assumed that the number of position allowances for 


tenured and tenure-track positions shall be reaffirmed annually, provided the 
occupants of these positions do not change.  However, the number of tenure or 
tenure-track positions assigned to an academic unit may be subject to review 
at any time. 


 
6.05 As a matter of policy, at any time a tenured or tenure-track position is vacated, 


it ceases to exist.  It may not be recruited for or filled until the status of the 
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position is confirmed to the appropriate academic dean/director by the Provost 
and Vice President for Academic Affairs. 


 
6.06 A term position is authorized for a specific period of time only, not to exceed 


one academic year.  It is subject to reallocation. 
 


7. FACTORS INFLUENCING THE ALLOCATION OF POSITION ALLOWANCES 
 
 7.01 The criteria which shall influence the assignment of position allowances 


among the academic units include: 
 
  a. The number of full-time equivalent (FTE) position allowances presently 


assigned to the program.  
 
  b. The student/teacher ratio, as applicable, in that particular program. 
 
  c. The current role and scope of the program. 
 
  d. The projected goals and objectives established for the program in the 


academic master plan of the University. 
 
  e. The degree and course inventory approved for the program by the Texas 


Higher Education Coordinating Board. 
 
  f. Data for the most recent five-year period reflecting the number of majors 


associated with the program, the semester credit hour productivity for each 
of the five years, and degree production during each of the five years. 


 
  g. The cost of instruction associated with the revenue generated on the basis 


of the state formula rate. 
 
8. RECRUITMENT FOR POSITION ALLOWANCES 
 
 8.01 Once a position allowance has been officially allocated to an academic unit, 


recruitment for filling the position shall begin. 
 
 8.02 Create a posting and route through the required approval channels in the 


online employment system.  
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 8.03 All faculty job vacancies are posted and publicized in accordance with 


University policy to maintain EEO compliance. 
 
  a. It is the responsibility of the administrator of the hiring unit to ensure that, 


as a minimum, all faculty vacancies are posted in an appropriate 
professional publication or other outlet. 


 
  b. All position ads must have approval of the department of Human 


Resources. 
  
 8.04 All full-time and part-time faculty vacancies will be posted for at least ten 


working days prior to filling a faculty vacancy.   
 
  
 8.05 Except in cases of bona fide, emergency a tenure/tenure-track faculty position 


vacancy will be advertised locally, statewide, and nationally.  Advertisement 
takes place throughout the appropriate media.  It is policy to advertise the 
position through professional journals, through professional organizations, 
and through notices to graduate schools producing specialties in the area of 
the vacancy (see Section 10). 


 
 8.06 An individual expressing an interest in employment is expected to complete 


the online employment application process and to furnish official transcript(s) 
of all academic work.  Applicants deemed to be best qualified for the position 
are to be interviewed by the administrator of the Sam Houston State 
University hiring unit and, in the case of tenure-track and clinical faculty, by 
faculty members within the hiring unit.  Utilization of search and screen 
committees in the selection process of new faculty appointments is 
encouraged.  It is the responsibility of the administrator of the hiring unit to 
recommend through channels the priority list of the candidates deemed to be 
best qualified.  It is expected that every possible consideration is to be given 
to attracting and selecting qualified minority candidates. 


 
 8.07 Criteria for selection from among the applicants include:  competitive quality 


of academic transcripts; recommendations from prior employers; the caliber 
of previous academic and nonacademic work experience; established record 
of or potential for research publications or creative activity; and the alignment 
of the expertise possessed by the applicant with that required of the position. 
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9. HIRING PROCESS 
 
 9.01 The hiring unit will notify the Department of Human Resources as soon as it 


is determined that a sufficient number of applicants has been secured.  The job 
will be placed in a “closed” status and advertising discontinued for that 
position.  Additional applicants should not be considered unless the job is 
reopened with proper administrative approvals. 


 
 9.02 From each applicant, the hiring unit will request pertinent, job-related 


information (e.g., vitas, copies of research, teaching evaluations, 
compositions, and references).  Using an initial screening device (referring to 
elements cited in the advertisement), the hiring unit will evaluate each 
candidate and may choose to invite one or more applicants to provide 
additional job related information or to visit the campus for a more detailed 
interview.  During the campus interview the candidates may meet with the 
departmental/school chair and faculty, make a professional presentation, and 
be evaluated with respect to the posted job requirements.  The hiring unit will 
develop job-related interview questions to be asked of all candidates during 
the interview.  Questions and answers are to be recorded and maintained. 


 
  With the approval of the Provost and Vice President for Academic Affairs, the 


dean may immediately provide the candidate with a tentative letter of offer 
pending approval of the President and of The Texas State University System 
Board of Regents. 


 
 9.03 Once a priority list has been established, the administrator of the hiring unit 


presents a written recommendation through channels for the employment of 
the preferred candidate.  Along with the proposed rank, salary level, and 
recommendation for years transferred for tenure purposes, the file will contain 
an SHSU faculty application, official transcripts, at least three letters of 
recommendation, the evaluation tool, criteria for ranking candidates, and the 
interview questions and answers.  If the dean concurs, his/her written 
recommendation, along with the entire file is forwarded to the Provost and 
Vice President for Academic Affairs. 


 
  The dean, prior to an official offer to an applicant, will ensure AA/EEO 


compliance in the hiring procedure by reviewing the evaluation tool that 
shows how the candidate compared to the requirements for the position, the 
criteria used in the evaluation, and the interview questions and answers.  Upon 
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favorable recommendation of the Provost and Vice President for Academic 
Affairs and the subsequent concurrence of the President, a letter of offer for 
the position will be issued to the successful candidate by the President with 
appropriate notification to the administrators involved. 


 
 9.04 When a signed response from the potential faculty member accepting the 


employment offer is received by the President, the position is considered to be 
filled. 


 
  a. Upon issuance of the appointment, a signed copy of the contract must be 


returned to the Office of the President as soon as possible but no later than 
October 1 (fall semester), February 1 (spring semester), June 15 (summer I 
term), or July 15 (summer II term). 


 
  b. Appointments to the faculty must be approved by the Board of Regents, 


The Texas State University System. 
 
 9.05 Each office within the recruiting/hiring function is expected to be prepared to 


offer cogent reasons with appropriate documentation for the endorsement or 
non-endorsement of preferred candidates. 


 
 9.06 Upon request, all applications for a faculty position may be examined by the 


appropriate academic dean, the Provost and Vice President for Academic 
Affairs, or the President. 


 
 9.07 It is the prerogative of the academic dean, the Provost and Vice President for 


Academic Affairs, or the President to request a reconsideration of the 
recommendation for employment if it is judged that a well-qualified minority 
candidate may have been omitted. 


 
10. APPOINTMENT OF INTERIM FACULTY MEMBERS ON AN EMERGENCY 


BASIS 
 
 10.01 As a result of the need for unique academic expertise, unexpected increases in 


student enrollment or other unforeseen events, it may become necessary for 
the University to authorize the emergency employment of interim faculty 
members on a semester-by-semester or summer basis.  In such cases, the 
following procedures will apply. 
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a. The University will identify areas where interim faculty have been needed 
in the past.  Since the need to hire interim faculty to meet unexpected 
needs often does not allow sufficient time for an appropriate search, the 
University will maintain a constant posting of interim positions for which 
any qualified candidate may apply.   
 


b. When an emergency need arises, the department/school chair in 
consultation with the dean will select interim faculty from this pool of 
applicants.  
 


c. These postings will be constantly maintained throughout the academic 
year in anticipation of unexpected needs. 
 


d. This requirement may be waived only under the most urgent 
circumstances by special permission of the Provost and Vice President for 
Academic Affairs. 


 
e. The filling of such positions on an interim basis must be recommended by 


the appropriate academic dean/director and approved by the Provost and 
Vice President for Academic Affairs.  Recommendation(s) for 
employment are to be accompanied by an official SHSU faculty 
application, official transcripts, letters of recommendation, and the 
Employee Statistical Data Sheet all of which are to be prepared and/or 
assembled by the hiring unit. 


 
 10.02 When an academic unit is forced to utilize the emergency hire provisions, the 


hiring manager will supply the Provost and Vice President for Academic 
Affairs a report outlining the details of the emergency hire(s) to include 
reasons for the hire(s), the date the hiring manager had knowledge of the 
vacancy, date the request was made for an emergency hire, and what efforts 
were made to conduct a regular search. 


 
11. REQUIRED APPLICANT DATA AND RECORD RETENTION 
 
 11.01 The Rules and Regulations of the Board of Regents, The Texas State 


University System, Chapter V, Paragraph 2.11, require that “each university 
shall maintain records of all information required by the Equal Employment 
Opportunity Commission, the Department of Education, and the Department 
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of Labor as instructed by the Vice Chancellor and General Counsel of The 
Texas State University System.” 


 
 11.02 An individual is considered to be an “official applicant” only when the 


applicant has completed the official online application. 
 
  
12. RESPONSES TO FACULTY VACANCY INQUIRIES 
 
 12.01 Inquiries Made in Academic Departments/Schools.  When a job inquiry is 


made directly to the hiring unit, the action taken will be dictated by the current 
staffing situation.  


 
  a. If a vacancy exists at the time of inquiry, a letter is sent by the hiring unit 


indicating that an enclosed application must be completed and returned to 
the hiring unit for consideration to be given, although applicants will be 
considered only for vacant positions for which they specifically apply.  All 
applications received will be retained for record purposes by the hiring 
unit for 24 months. 


 
  b. If a vacancy does not exist at the time of inquiry, a letter should be sent 


(returning any credentials which have been received) to inform the 
inquirer that a vacant position does not exist at the time. 


 
 12.02 Inquiries Made in Department of Human Resources.  When a job inquiry is 


made directly to the Department of Human Resources, the following actions 
will be taken. 


 
  a. Upon receipt of a telephone inquiry concerning a faculty job vacancy, the 


inquirer will be requested to contact the appropriate academic unit. 
 
  b. If a letter or other credentials are received concerning a faculty position, 


the Department of Human Resources will send the information to the 
appropriate academic unit. 


 
13. RECRUITMENT AND HIRING OF TEACHING ASSISTANTS 
 
 13.01 The term “Teaching Assistant” as used at Sam Houston State University 


indicates a graduate student who is employed on a part-time basis, usually 
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one-quarter or one-half time, to teach laboratories and lower division courses 
under the supervision of a full-time faculty member. 


 
 13.02 Teaching Assistant positions are allocated by the appropriate academic dean 


based upon available funding.  Once a preferred candidate has been selected 
by the hiring unit, it is the responsibility of the dean to make a written offer to 
the candidate.  If the position is accepted, the dean will forward the entire 
personnel file to the Provost and Vice President for Academic Affairs.  The 
file should contain an Application for Teaching Assistant, official transcript(s) 
at least three letters of recommendation, a EPAF, and other pertinent sign-up 
papers as required by the Department of Human Resources. 


 
 13.03 Information used in the selection of Teaching Assistants include but are not 


limited to:   experience, academic credentials, and letters of recommendation. 
 
 13.04 Teaching Assistants at Sam Houston State University are expected to be 


enrolled in a graduate program and must maintain a minimum 3.0 grade point 
average. 


 
14. RECRUITMENT AND HIRE OF LABORATORY ASSISTANTS 
 
 14.01 Laboratory Assistants may be either graduate or undergraduate students.  


Notices are generally posted on bulletin boards to inform students of the 
availability of these positions. 


 
 14.02 Laboratory Assistants may be employed by the hiring unit by submitting a 


EPAF and required sign-up papers through channels to the Provost and Vice 
President for Academic Affairs.  Stringent efforts must continue to attract and 
select qualified minority students for these positions. 


 
 14.03 Important criteria for selection of Laboratory Assistants are grade point 


average and academic performance. 
 
15. PROCESSING NEW FACULTY EMPLOYEES 
 
 15.01 As early as possible after the employment decision has been completed and 


before the starting employment date, the new faculty member should attend 
the scheduled orientation sessions. 
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 15.02 It is the responsibility of the hiring unit to inform a new employee that this is 


to be accomplished as early as possible. 
 
16. ELIGIBILITY FOR PAYROLL 
 
 16.01 To be eligible for pay, a new employee must complete all required forms in 


the University Department of Human Resources at the time of being entered 
on the payroll.  A payroll check cannot be prepared without the completion of 
all required forms. 


 
 16.02 It is the responsibility of the hiring unit to inform each employee of this 


procedure and to ascertain that the new employee is in prompt compliance. 
 
 
 
 APPROVED:  /signed/  
  Dana L. Gibson, President 
 
 DATED:  04/23/12  


 
 
 


CERTIFICATION STATEMENT 
 


This academic policy statement (APS) has been approved by the reviewer(s) listed below 
and represents SHSU’s Division of Academic Affairs’ policy from the date of this 
document until superseded. 
 
Original Date: January 14, 1980 Review Cycle: April 1, ENY* 
Reviewer(s): Academic Policy Council  Review Date: April 1, 2014 
  Council of Academic Deans 
  Human Resources 
 
Approved:  /signed/  Date:  04/19/12  
  Jaimie L. Hebert 
  Provost and Vice President 
  for Academic Affairs 
 
*ENY = Even Numbered Year 
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1. GENERAL FEATURES OF THE FACULTY EVALUATION SYSTEM 
 
 1.01 The Faculty Evaluation System is established to provide an orderly, 


comprehensive approach to the evaluation of faculty performance at Sam 
Houston State University.  The system is designed to maximize objectivity 
and minimize bias.  The evaluation system is important for purposes of 
(1) faculty development, (2) promotion in academic rank, (3) rewarding 
meritorious performance through salary adjustments, (4) contract review for 
probationary faculty members, and (5) decisions concerning future contracts 
for non-tenured and non-tenure track faculty members. 


 
 1.02 The Faculty Evaluation System is intended to recognize and reward 


excellence serving to advance the mission and goals of the University.  The 
Faculty Evaluation System (FES) recognizes that faculty members’ interests, 
strengths, and skills evolve throughout their careers (see Academic Policy 
Statement 790601, Faculty Instructional Workload).  The University is best 
served by striving for a system that has enough flexibility to reward 
meritorious performance with enough structure to promote fairness and 
consistency.  SHSU’s FES process evaluates faculty performance in each of 
three categories (see Section 1.03).  The FES provides a table of weights 
(Table I) for both the normative nine-credit-hours-per-semester- and twelve-
credit-hours-per-semester-workloads (see Academic Policy Statement 790601, 
Faculty Instructional Workload) and identifies the respective weights used in 
creating the final summary FES score (see Section 6). 


 
 1.03 The Faculty Evaluation System recognizes three categories for purposes of 


evaluation.  These three categories are:  teaching effectiveness, scholarly 
and/or creative accomplishments, and service.  Each of these categories will 
be assigned a weight as specified in Table I, "Weights for Faculty 
Evaluation," attached to this policy statement.  Teaching effectiveness is 
comprised of two inputs, the Chair’s Rating of Teaching Effectiveness 
(FES 1) and the Students’ Rating of Teaching Effectiveness (FES 2).  The 
weights applied to the FES 1 and FES 2 scores are the same to ensure that 
both the chair’s and students’ ratings contribute 50% of the overall measure of 
teaching effectiveness.  The respective colleges are responsible for the 
determination and development of specific performance standards to be 
evaluated in FES 1, FES 3, and FES 4.  Input from faculty members at the 
department/school and/or program level is strongly encouraged in identifying 
specific performance standards that may be unique to a given 
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department/school or program.  The University values continuous 
improvement efforts and encourages the incorporation of professional 
development standards within FES 1, FES 3, and FES 4.  The categories used 
in the Faculty Evaluation System are similar to those identified in Academic 
Policy Statement 800722, Promotions in Rank and Advances in Salary Within 
Rank, and Academic Policy Statement 900417, Faculty Reappointment, 
Tenure, and Promotion. 


 
 1.04 Provisions are made in the Faculty Evaluation System for the following: 
 
  a. A rating of teaching effectiveness to be accomplished by combining the 


chair’s evaluation of faculty teaching effectiveness and the students’ 
evaluation of classroom teaching effectiveness.  The chair’s evaluation 
will consider the general guidelines in Section 2.  The students’ evaluation 
will follow the guidelines in Section 3. 


 
  b. A report of scholarly and/or creative accomplishments (FES 3) is to be 


completed by using the “Report on Scholarly and/or creative 
Accomplishments.”  This report is to be completed by each faculty 
member as a means of indicating his/her scholarly and/or creative 
accomplishments.  Each faculty member must submit the appropriate 
supporting documentation as required in the respective college’s FES 
policy to verify the scholarly and/or creative accomplishments (see 
Section 4.) 


 
  c. A report of service activities (FES 4) is to be completed by each member 


of the faculty as a means of indicating his/her service.  Each faculty 
member must submit the appropriate supporting documentation as 
required in the respective college’s FES policy to verify his/her service 
activities (see Section 5). 


 
  d. A summary rating of each faculty member based upon FES 1 through 


FES 4 is to be completed by using the "FES Summary Report" 
(Attachment 1).  This “FES Summary Report” is to be completed by the 
department/school chair and is to be signed by both the chair and the 
faculty member.  A faculty member who fails to sign the FES Summary 
Report shall be ineligible for any merit increases based on productivity in 
the time period covered by the unsigned FES Summary Report.  A faculty 
member who believes the FES Summary Report does not accurately 
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reflect his/her productivity may appeal his/her summary rating as 
described in Section 6. 


 
 1.05 The “FES Summary Report” is to reflect faculty activity for the twelve-month 


period beginning January 1 of each calendar year and ending December 31 of 
the same calendar year.  Should a faculty member change his/her workload 
during this twelve-month period, he/she will negotiate with his/her academic 
dean and chair to determine the weights from Table I to be used. 


 
 1.06 Should a faculty member receive an administrative FES X assignment (see 


APS 790601), the faculty member will receive a separate evaluation for the 
FES X assignment by the supervisor of the assignment as well as the FES 5 
evaluation.  The weights for FES 1, 2, 3, and 4 are not adjusted and the faculty 
member receives an FES 5-based merit recommendation as if he/she does not 
have a separate FES X assignment.  In a like manner, the faculty member’s 
performance of the FES X responsibility is evaluated and a merit 
recommendation is made as if the FES X assignment is the faculty member’s 
sole responsibility.  The final merit recommendation is the weighted average 
of the two merit recommendations.  The weight for FES X is the proportional 
reduction in the teaching load and the weight for FES 5 “one minus the FES X 
weight.” 


 
 1.07 The timelines for the completion of the forms are to be established by the 


Provost and Vice President for Academic Affairs. 
 
 1.08 Evaluation for merit pay purposes should be based on data covering only the 


specific time period. 
 
2. CHAIR’S EVALUATION OF FACULTY TEACHING EFFECTIVENESS 
 
 2.01 A department/school chair may decide to use a faculty committee to assist 


him/her in evaluating faculty teaching effectiveness. 
 
 2.02 Teaching  may include,  among  other  things,  classroom  and  laboratory 


instruction;  development  of  new  courses,  laboratories,  and  teaching 
methods; publication of and/or development of electronic instructional 
materials;  and  supervision  of  undergraduate  and graduate  students.   The  
chair’s  rating  of  faculty  teaching  effectiveness should  be  based  on  as  
much  information  as  can  be  reasonably  obtained. FES 1 Worksheet (see 
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Attachment 2) may be used.  A variety of inputs are necessary to give the 
evaluation maximum validity.  Two primary sources of information may be a 
teaching portfolio prepared by the faculty member and a conference with the 
individual being evaluated.  Other inputs may include, but are not limited to, 
comments from students, student outcome measures, and results of assessment 
measures.  Each college/department/school should define its own performance 
standards for the chair’s rating of faculty teaching effectiveness.  Items that 
may be considered by the chairs include, but are not limited to: 


 
 Professionalism 
  • Adheres to scheduled class meeting times 
  • Is reasonably available for student conferences and counseling; maintains 


appropriate office hours 
  • Submits grades, reports, etc. in a timely manner 
  • Maintains appropriate professional demeanor in teaching situations 
  • Maintains high ethical standards of honesty and objectivity 
  • Adheres to university/college/department/school timelines, policies, and 


procedures 
  • Regularly prepares for teaching 
  • Attempts to evaluate and improve own teaching 


• Commitment and contribution to course and/or program assessments 
  • Engages in professional development aimed at improving teaching 


effectiveness 
  • Uses fair and appropriate grading practice(s) 
 
 Content and Pedagogy 
  • Appropriateness and relevance of material covered in the class to subject 


matter of the class 
  • Supporting educational material (e.g., handouts, electronic tutorials) 
  • Appropriate use of pedagogical resources 
  • Adherence to syllabus 
  • Appropriateness, relevance, and quality of syllabus content 
  • Effective use of technology  
  • Effective utilization of innovations 
  • Timely, clear, informative, and appropriate feedback to students on 


assignments, tests, and on student progress in general beyond grades 
  • Making reasonable accommodations for individual students requiring the 


same 
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• Incorporation of civic engagement, service-learning, community-based 
teaching strategies or internships 


 
  In accordance with college and/or department/school policy, each faculty 


member may present a teaching portfolio and update it on an annual basis.  
The portfolio should provide information relating to teaching effectiveness.  
Because of the wide variety of programs and teaching situations, 
departments/schools should develop criteria as to the appropriate content, 
limitations, and uses of portfolios. 


 
 2.03 FES 1 reflects the chair’s rating of teaching effectiveness for each faculty 


member on a one-to-five scale.  The FES 1 worksheet or a similar tool will be 
used by the chair to document the chair’s rating of teaching effectiveness. 


 
3. STUDENTS’ EVALUATION OF CLASSROOM TEACHING EFFECTIVENESS 
 
 3.01 Student responses on the IDEA Center’s “Survey Form – Student Reactions to 


Instruction and Courses” are used for administrative decisions (e.g., tenure, 
promotion, and merit pay) and for development purposes.  The IDEA 
“Summary Evaluation Score” will be used as the FES 2 score. 


 
 3.02 The IDEA Center’s “Survey Form – Student Reactions to Instruction and 


Courses,” at the discretion of the dean of the college, may be obtained directly 
from the Office of Institutional Research by department/school chairs for 
distribution to the faculty. 


 
 3.03 Evaluations may be conducted online or in class.  For in-class evaluations, the 


evaluation will be conducted during the first 20-25 minutes of the period.  The 
instructor may not be present in the classroom while the students are 
completing the form.  The instructor should read the prepared college 
statement on teaching evaluation and then appoint a student or colleague per 
department/school/college guidelines to distribute, gather, and deliver the 
forms to the department/school chair’s office.  The instructor must exit the 
classroom prior to the distribution of the forms. 


 
 3.04 Federal and state law protects each student’s privacy rights.  For this reason, 


the class instructor should not have access to completed individual survey 
forms or score summaries until after all grades have been submitted to the 







Sam Houston State University 
Academic Policy Statement 820317 


The Faculty Evaluation System 
Page 6 of 12 


Revised September 23, 2009 
 
 


Registrar.  Even then, any information on the forms that identifies a student 
shall be redacted prior to being provided to the instructor. 


 
4. REPORT ON SCHOLARLY AND/OR CREATIVE ACCOMPLISHMENTS 
 
 4.01 This report is to be completed by each faculty member and submitted to 


his/her department/school chair as input for the FES 3 score.  The final FES 3 
score will be on a one-to-five point scale. 


 
 4.02 For most disciplines, this category consists of research and publication.  For 


some disciplines, however, it may include other forms of creative works and 
activities, such as instructional technology; poetry; painting; musical, dance, 
or theatrical performance or composition; and sculpture.  Scholarly activities 
shall be interpreted to include, but are not limited to, production of basic and 
applied research, writing and publications, scholarly grant development, 
scholarly grant acquisition, presentations to professional and learned societies, 
and professional development directly related to scholarly and/or creative 
accomplishments.  Subject to the approval of the appropriate academic dean, 
the department/school chair may add additional subcategories or activities in 
accordance with department/school/college expectations. 


 
 4.03 Different disciplines and individuals define creative accomplishments in 


different ways, engage in different types of artistic endeavors, and evaluate 
such endeavors differently.  As such, the criteria for evaluation can be defined 
here in only the most general terms.  Each college/department/school should 
define its own specific criteria.  Ultimately, individuals must be evaluated on 
the merit of their creative accomplishments and the level of their critical 
success. 


 
 4.04 The respective colleges are responsible for the determination and development 


of specific performance standards to be evaluated in FES 3.  Input from 
faculty members at the department/school and/or program level is encouraged 
in identifying specific performance standards that may be unique to a given 
department/school or program.  In creating performance standards, each 
college is encouraged to address the issue of quality as well as quantity. 
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5. REPORT ON SERVICE 
 
 5.01 This report is to be completed by each faculty member and submitted to 


his/her department/school chair as input for the FES 4 score.  The final FES 4 
score will be on a one-to-five point scale. 


 
 5.02 Service includes service to students, colleagues, program, department/school, 


college, and the University; administrative and committee service; and unpaid 
service beyond the University to the profession, locally, regionally, nationally, 
and internationally, including academic or professionally-related public 
service.  Activities for which the faculty member received a stipend or release 
time may not be considered for service activities.  Activities that may be 
considered, but are not limited to, include: 


 
  • Committee service 
  • Student recruitment 
  • Student advisement 
  • Acquisition and development of facilities, equipment, and other resources 
  • Appropriate professional development activities 
  • Student mentoring 
  • Student organization(s) sponsorship 
  • Program/curriculum development 


• Faculty-community collaboration for scholarly research 
• Faculty-community projects for leadership, economic, or social service 


development 
 
 5.03 The respective colleges are responsible for the determination and development 


of specific performance standards to be evaluated in FES 4.  The performance 
standards should identify types of service that advance the mission and goals 
of the University, college, and department/school. 


 
6. SUMMARY RATING REPORT 
 
 6.01 The “FES Summary Report” is to be completed by the department/school 


chair. 
 
 6.02 There must be an individual conference between the faculty member being 


evaluated and the chair.  At this meeting, the evaluation will be discussed.  
The faculty member should be encouraged to provide any relevant 
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information.  Faculty members needing improvement should be encouraged to 
seek appropriate assistance in creating and implementing a development plan. 


 
 6.03 Once completed, the “FES Summary Report” is to be signed by the chair and 


by the faculty member.  The signature of the faculty member represents 
merely an indication that the completed report has been reviewed with the 
faculty member by the chair and does not necessarily indicate concurrence 
with the report’s contents.  The faculty member’s signature does not preclude 
the faculty member from appealing the summary rating report.  A faculty 
member who fails to sign the “FES Summary Report” is ineligible for any 
merit increases based on productivity in the time period covered by the 
unsigned “FES Summary Report.”  The final score on the “FES Summary 
Report” will serve as the basis for recommendations to the dean for merit pay. 


 
 6.04 A faculty member may appeal his/her FES Summary Rating Report score to 


the chair and/or academic dean.  The faculty member must submit in writing 
his/her rationale for the appeal accompanied by appropriate documentation.  If 
not satisfied with the dean’s decision, the faculty member may appeal to the 
Provost and Vice President for Academic Affairs.  The decision of the Provost 
and Vice President for Academic Affairs is final. 


 
 


   APPROVED: 
    James F. Gaertner, President 


/signed/  


 
 
   DATE: 11/10/09  
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CERTIFICATION STATEMENT 


 
This academic policy statement (APS) has been approved by the reviewer(s) listed below 
and represents Sam Houston State University’s Division of Academic Affairs’ APS from 
the date of this document until superseded. 
 
Original Date: March 17, 1982 Review Cycle: March 1, ENY* 
Reviewer(s): Council of Academic Deans Review Date: March 1, 2012 
  Academic Policy Council 
 
Approved:   /signed/  Date:  
  David E. Payne 


11/11/09  


  Provost and Vice President 
     for Academic Affairs 
 
*=Even Numbered Year 
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Attachment 1 
 


FES SUMMARY REPORT 
 
 


Teaching effectiveness ratings are weighted averages and should be recorded to the 
nearest tenth.  Ratings by the students and chair should be weighted equally (each 
comprises 50% of the teaching activity score).  The remaining activity areas are each to 
be evaluated as a whole.  For example, scholarly and/or creative accomplishments 
(FES 3) should be evaluated and assigned an overall rating from 1 to 5.  The weights for 
each of the categories vary depending upon each faculty member's normative teaching 
load as described in Table I. 
 
Faculty Member's Workload Assignment (check one): 
____ Normative nine credit hours per semester 
____ Normative twelve credit hours per semester 
 
 
FES Category Rating x Weight = Score 
 
1. Chair’s Rating of Teaching Effectiveness   x   =   
2. Students’ Rating of Teaching Effectiveness   x   =   
3. Scholarly and/or Creative Accomplishments   x   =   
4. Service   x   =   
  Sum of Scores – FES 5   
 
 
* Weights for each category area are determined by referencing Table I of this policy. 
 
The signatures below indicate only that the department/school chair and faculty member 
met to discuss the faculty member’s annual evaluation pertaining to APS 820317 and 
does not necessarily indicate the faculty member’s concurrence with the same. 
 
Chair's Signature:   
 
Faculty Member's Signature:   
 
Date:   
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Attachment 2 
 


FES 1 WORKSHEET 
Chair’s Rating of Faculty Teaching Effectiveness Worksheet 


 
Faculty Member’s Name:   
Identification Number:   Date:   
 
Using the guidelines in Section 2 of APS 820317 and/or the appropriate 
college/department/school criteria, please document evidence/rationale for the chair’s 
rating of teaching effectiveness score listed below.  The broad categories listed in Section 
2.02 are reproduced for your convenience. 
 
Professionalism 
 
 
 
 
 
 
 
Content and Pedagogy 
 
 
 
 
 
 
 
Other 
 
 
 
 
 
 
 
Chair’s Rating of Teaching Effectiveness:   
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Attachment 3 
 


TABLE I: WEIGHTS FOR FACULTY EVALUATION 
 
 
 


NORMATIVE TWELVE-CREDIT HOURS-PER-SEMESTER WORKLOAD 
FES 1 


Chair’s Rating 
FES 2  


Students’ Rating 
FES 3 


Scholarly and/or Creative 
Accomplishments 


FES 4 
Service 


.25 .25 .25 .25 
 
 
 


NORMATIVE NINE-CREDIT-HOURS-PER-SEMESTER WORKLOAD 
FES 1 


Chair’s Rating 
FES 2  


Students’ Rating 
FES 3 


Scholarly and/or Creative 
Accomplishments 


FES 4 
Service 


.20 .20 .40 .20 
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Sam Houston State University has a dedicated commitment to transparency.  Many policies are 
documented on College, University, or Texas State University System websites, as noted below 
in the associated hyperlinks. 


Description and Governance of Texas Higher Education 


Final authority for Texas higher education rests with the Legislature, which creates all public 
institutions; makes all appropriations; determines policy; accepts or overrules decisions of the 
Coordinating Board; and influences appointments through the advice and consent powers of the 
Senate. 


The Texas Legislature sets broad policy, while delegating implementation to appropriate 
officials. The legislature has responsibility for financing public higher education, and authorizes 
funding methods to promote educational quality while demanding effective resource 
management and accountability. 


Texas Higher Education Coordinating Board 


The Coordinating Board, Texas College and University System, was created under that name by 
the Texas Legislature in 1965 for the purpose of achieving excellence for college education 
through efficient and effective utilization and concentration of all available resources and 
eliminating costly duplication in program offerings, facilities, and physical plants. Additional 
duties are assigned by the Legislature from time to time. The Board reports biennially to the 
Governor and Legislature on statewide needs in higher education. This board serves as a 
planning body to advise the Legislature on higher education and to coordinate designated 
services statewide. 


Board of Regents - The Texas State University System  


The official governing body of Sam Houston State University is the Board of Regents of The 
Texas State University System. Institutions governed by this board are: Lamar University - 
Beaumont, Lamar University - Orange, Lamar University - Port Arthur, Lamar University 
Institute of Technology, Sam Houston State University, Texas State University – San Marcos, 
Sul Ross State University, and Sul Ross Rio Grande College. A publication, RULES AND 
REGULATIONS, The Texas State University System, adopted September 1, 1980, and revised 
annually, is both current and comprehensive in identifying, defining, and describing Board 
authority and policies of governance. 


SHSU Office of the President Policies 


The SHSU Office of the President directs and coordinates activities of academic and 
administrative units on campus. President Dana L. Hoyt is entering her 5th year as the 
University’s President.  She also oversees vital aspects of strategic planning, coordination of 
resources, and performance reporting, all of each are delegated to academic units. 



http://www.thecb.state.tx.us/

http://www.tsus.edu/leadership/regents.html

http://www.lamar.edu/

http://www.lsco.edu/

http://www.lamarpa.edu/

http://www.lit.edu/

http://www.lit.edu/

http://www.txstate.edu/

http://www.sulross.edu/

http://www.sulross.edu/rgc

http://www.shsu.edu/dept/academic-affairs/documents/faculty-handbook/2010RulesandRegulations.pdf

http://www.shsu.edu/dept/academic-affairs/documents/faculty-handbook/2010RulesandRegulations.pdf

http://www.shsu.edu/dept/office-of-the-president/policies.html

http://www.shsu.edu/dept/office-of-the-president/





The Office of the Provost and Academic Affairs 


(See http://www.shsu.edu/dept/academic-affairs/aps/) 


The Office of the provost maintains the Academic Policy Manual.  This online manual is the 
primary governing document for Colleges at Sam Houston State University.  It contains sections 
on:  


• Faculty 
• Curriculum and Instruction 
• Students  
• Research 


The Faculty section contains policies on faculty work load, promotion and tenure, evaluation, 
and grievances.  The Student section of the Academic Policy Manual addresses matters of 
academic standards, performance, conduct codes, dismissals, fees, and appeals, to name a few.  
The Curriculum and Instruction section of the online document covers, for example, course 
evaluation efforts, course release policies, course revisions, and the development of 
undergraduate and graduate catalogs.  The Research Section of the manual discusses research 
support, grant development, and release time policies.  The Academic Policy Manual is the main 
governance document and is an important source of review.  The Academic Policy Manual is 
reviewed every two years. 


The College also maintains a number of policy manuals or governing documents online to 
support transparency and efficiency: 


SHSU College of Education Doctoral Dissertation Handbook 


SHSU College of Education Adjunct Handbook and Online Orientation 


Sam Houston Innovative Partnerships with Schools (SHIPS) by Laws (Available in the AIMS). 



http://www.shsu.edu/dept/academic-affairs/index.html

http://www.shsu.edu/dept/academic-affairs/aps/

http://www.shsu.edu/dept/academic-affairs/policies.html

http://www.shsu.edu/dept/academic-affairs/aps/aps-faculty.html

http://www.shsu.edu/dept/academic-affairs/aps/aps-curriculum.html

http://www.shsu.edu/dept/academic-affairs/aps/aps-students.html

http://www.shsu.edu/dept/academic-affairs/aps/aps-research.html

http://www.shsu.edu/academics/education/graduate-programs/documents/COE-Doctoral%20Handbook-2014-2015-revised%20072514.pdf

http://www.shsu.edu/faculty_staff/handbook-orientation/
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Exhibit 6.4.b 
Three Organizational charts are of importance to provide Board of Examiners sufficient context for Sam Houston State University’s governing 
structure.  All of these are available online as well as reproduced below.  The online versions often contain interactive elements, such as specific 
leaders’ job descriptions, that may be worth noting. 
 
The university’s organization chart is available online at http://www.shsu.edu/dotAsset/4d573a38-fe42-45b0-ad39-5a7ea96d4fd5 
 
The Colleges’ organizational charts are available below.  Dean Edmonson, supported by faculty, faculty senators, and administrative leaders, serves 
as the primary link between the College and institutional governance structures. 
 
The College’s Executive Council consists of Department Chairs, Associate/Assistant Deans, and Administrative Assistants. 


 
 
Each Department oversees a number of academic programs and centers, as referenced on the following page. 
 



http://www.shsu.edu/dotAsset/4d573a38-fe42-45b0-ad39-5a7ea96d4fd5





 


Dean - Dr. Stacey Edmonson


Council of 
Chairs


Chair of Curriculum 
and Instruction -


Dr. Daphne 
Johnson


Assistant 
Chair - Dr. 
Jim Hynes


Department 
Secretary -
Ms. Susan 


Hayes


Center for 
International 
Education -


Dr. Jim Hynes


Center for 
Project 
Based 


Learning -
Dr. Marilyn 


Rice


Program 
Coordinators


Elementary -
Dr. Sylvia Taube


Middle Level -
Dr. Tori Hollas


Secondary -
Dr. Lisa 
Brown


Curriculum 
and 


Instruction, 
M.Ed - Dr. 


Jalene Potter


Curriculum 
and 


Instruction, 
M.Ed/Combo -


Dr. Andrea 
Foster


Master of 
Instructional 
Technology -
Dr. Kimberly 
LaPrairie and 


Dr. Andrey 
Koptelov


Chair of Language, 
Literacy, and 


Special 
Populations - Dr. 
Barbara Greybeck


Assistant 
Chair - Dr. 
Helen Berg


Department 
Secretary -
Ms. Reba 
Van Dorn


Undergraduate 
Program 


Coordinators
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Early 
Childhood 
Education -
Dr. Diana 
Nabors


Reading -
Dr. Donna 


Cox


Special 
Education -
Dr. Nancy 
Stockall


Graduate 
Program 


Coordinators
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Education -


Dr. Mary 
Petron


Early 
Childhood 
Education -
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Reading -
Dr. Joan 
Williams
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- Dr. 
Catherine 
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Bilingual 
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LIDA - Dr. 
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Department 
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Counseling -
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Nichter


Department 
Secretary -
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- Dr. 
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Chair of 
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Leadership -


Dr. Judy 
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Assistant 
Chair - Dr. 
Rebecca 
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Administration, 
M.Ed - Cynthia 


Martinez-Garcia


Instructional 
Leadership, M.A. 


& M.Ed - Dr. 
Barbara Polnick


Developmental 
Education, Ed.D. -
Dr. Patrick Saxon


Educational 
Leadership, 


Ed.D. - Dr. Julie 
Combs


Higher Education -
Dr. Peggy 
Holzweiss


Principal 
Certification -


Dr. Cynthia 
Martinez-Garcia


Superintendent 
Certification - Dr. 


Sue Horne


Department 
Secretary -
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Baker
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Dean for 


Research & 
Graduate 


Studies - Dr. 
Debra Price


Secretary -
Ms. Molly 
Doughtie


Program 
Coordinators/ 


Advisors


Doctoral 
Directors


Associate Dean for 
Teach Education -
Dr. Sandra Stewart


Secretary -
Ms. Jenny 


Estrada


Director of 
Educator 


Preparation 
Services -
Ms. Janet 
Williams


Certification -
Ms. Jean 
Hubbartt


EPS Secretary 
- Ms. Charline 


Goodrum


Advisor - Ms. 
Arielle White


Advisor -
Dr. Robert 
Maninger


Assistant 
Dean for 


Assessment -
Dr. Matthew 


Fuller


Secretary -
Ms. Jenny 


Estrada


Director of 
Assessment 


and 
Accreditation -


Dr. Christina 
Ellis


Programmer 
Analyst - Mr. 


Andy 
Oswald
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Exhibit 6.4.C 
 


Overview of Services 
The College of Education and the University provide a variety of services to 
undergraduate and graduate students available both face-to-face and online.  The 
institution’s Tuition and Fee Schedule outlines the fees and related services.  Brief 
descriptions of the fees and associated services are included below along with additional 
services offered on campus. 
 
A full review of the services available in support of all students’ success can be found 
online at http://www.shsu.edu/graduate-catalog/2013-2015/student-support-services.html. 
 
Explanation of Fees and Related Services 
 
Student Service Fee 
The fee supports the Intramural Program, the Student Life Support Programs, and the 
Extramural Programs. The fee provides admission to athletic events at Sam Houston 
State under the auspices of the Department of Athletics. 
 
Student Center Fee 
The student center fee is used to fund the Lowman Student Center programs and 
activities. 
 
Technology Fee 
This fee is used for the training of students, faculty and staff, and for providing support 
services for operation, maintenance, and replacement of computer hardware and 
software. 
 
Recreational Sports Fee 
This fee may be used to purchase equipment for and/or construct, operate, maintain 
recreational sports facilities and programs, including intramural events. 
 
International Education Fee 
The International Education Fee is used only to assist students participating in 
international student exchange or study programs. 
 
Library Fee  
The library fee directly benefits students by supporting their classroom and research 
needs. The Newton Gresham Library uses this fund to purchase books, add electronic 
databases, and new journal subscriptions. 
 
Medical Fee 
This fee covers services at the University Health Center, including medical visits, 
counseling, and dental services. 
 
  



http://www.shsu.edu/graduate-catalog/2013-2015/tuition-and-fees.html

http://www.shsu.edu/graduate-catalog/2013-2015/student-support-services.html





Records Fee 
This fee is used to provide official transcripts to students in attendance and eliminates the 
add/drop fee and late registration fee. The fee entitles each student to five official 
transcripts per semester and five official transcripts over the course of a year following a 
confirmed degree from SHSU. 
 
OneCard Service Fee 
The OneCard in a student’s official institutional ID and this fee funds the ID, meal plans 
and disbursement program, and a renowned Student Money Management Center that was 
requested by the Student Government Association.  Distance Learning Students can opt 
out of this fee. 
 
Intercollegiate Athletic Fee 
This fee will be used to support Intercollegiate Athletic programs. Distance Learning 
Students can opt out of this fee. 
 
Distance Learning Fee 
All students enrolled in online courses pay a fee to support their access to the learning 
management system, innovative pedagogies for online learning, and Distance Education 
and Learning Technology for Academics (DELTA) Center support.  This fee ensures 
students have technological support for their needs. 
  
Additional Services 


 
Advising Services 
Sam Houston State University has a renowned Student Advising and Mentoring (SAM) 
Center, staffed by full-time advisers and faculty members from the colleges who are 
available at all students and provide specific program level advising.  For most 
undergraduate-level students SAM Center advisers are their first advisers on campus.   
 
Once an undergraduate student declares an intent to major in interdisciplinary studies and 
seek certification, they are advised by Educator Preparation Services Adviser, Dr. Bob 
Maninger or Dr. Diana Nabors (See http://www.shsu.edu/academics/education/educator-
preparation-services/program-services/advising.html).  Transfer students also benefit 
from the advising of a transfer adviser, Ms. Ariel White. Advising and orientation 
sessions are available all year and offered via face-to-face and online advising on the 
main campus and centers. 
 
Advanced candidates are advised by a faculty adviser in their program.  Information 
specific to advanced programs advising and admissions can be found on program 
webpages. 
 
Financial Aid Counseling 
Undergraduate and graduate students are advised about financial aid through the Office 
of Financial Aid and Scholarships.  Graduate students are advised by specially-trained 



http://www.shsu.edu/centers/sam-center/

http://www.shsu.edu/centers/sam-center/

http://www.shsu.edu/academics/education/educator-preparation-services/program-services/advising.html

http://www.shsu.edu/academics/education/educator-preparation-services/program-services/advising.html

http://www.shsu.edu/academics/education/graduate-programs/index.html

http://www.shsu.edu/academics/education/graduate-programs/index.html

http://www.shsu.edu/dept/financial-aid/

http://www.shsu.edu/dept/financial-aid/





counselors in the areas of graduate programs.  Initial candidates are advised by 
counselors based upon an assignment of each candidate to a counselor. 
 
Counseling Services 
The Counseling Center provides a variety of services to enhance student learning and 
assists students in achieving their academic goals. The Center is staffed by professional 
psychologists, post-doctoral residents, and graduate trainees who provide a confidential 
setting where students can freely discuss their concerns.  The typical range of services 
provided includes individual counseling, group counseling, couples counseling, 
vocational counseling, couples counseling, and outreach/preventive education 
presentations.  Staff members are available to assist students in crisis situations on short 
notice. Students can receive assistance with a variety of concerns, including adjustment 
problems, depression, anxiety, relationship difficulties, self-esteem, stress management, 
and many others.  Services are also available for international students who may request 
assistance in adjusting to life at an American university. Groups that are commonly 
offered include a Women’s Support Group, Interpersonal Therapy Group, Relationship 
and Communication Skills Group for Students with Aspergers Disorder, Managing 
Anxiety Group, Self-Esteem Group and others. All of the services the Counseling Center 
provides are free. Individual and couples counseling services have a 12-session limit per 
academic year, and group therapy services are unlimited. All counseling is confidential 
within the limits of legal and ethical obligations.    
 
Services for Students with Disabilities (SSD)   
Services for Students with Disabilities (SSD) provides academic adjustments and 
auxiliary aids and services for students with documented mental or physical impairments 
that substantially limit one or more major life activities.  To apply for services, students 
must register with SSD, participate in a disability intake, and submit current 
documentation from a qualified professional indicating the presence of a substantially 
limiting impairment.  Accommodation decisions are made on a case-by-case basis, as 
supported by the student’s documentation and educational needs.  The SSD Office also 
supports faculty in assisting students in their classrooms. 
 
 
Dean of Students’ Office 
Through leadership, programs, and policy development, the Dean of Students’ Office 
contributes to the overall intellectual, social, and personal development of the students. 
The Dean of Students’ Office represents student needs to the University administration, 
faculty, and departments and also transmits needs of these groups to the students. This 
Office assists students who have questions about any phase of campus life. In an effort to 
promote individual group development of students, the office co-sponsors educational 
programs and leadership development workshops. The professional staff is responsible 
for the administration of a number of policies and procedures found in Student 
Guidelines, the student handbook. These include student conduct and judicial processes 
and certain provisions of the Family Rights and Privacy Act. In addition, the Office is 
responsible for Who’s Who Among Students in American Universities and Colleges; the 
Freshman Leadership Program; Orange Keys Program; The Raven’s Call; University 







Parking Appeals; Alpha Lambda Delta, a freshman Honor society; The Parent Relations 
Office; advising the Parents’ Association; Bearkat Family Weekend; advising the Student 
Government Association; the Students of Concern Team; Ask The Raven; The Online 
Mentoring and Guidance (OMG) Program; and Greek Life.  The Dean of Students Office 
advises a number of student groups, including the Student Government Association and 
oversees the Student Code of Conduct and disciplinary hearings/appeals process. 
 
Health Center 
The Student Health Center, located at the corner of Avenue J and Bearkat Boulevard, 
provides comprehensive routine health services and education to currently enrolled 
students. The Health Center is open 8:00 a.m. to 6:00 p.m., Monday through Thursday, 
and 8:00 a.m. to 5:00 p.m. on Fridays during the fall and spring semesters. The Center is 
open 8:00 a.m. to 5:00 p.m., Monday through Friday, during the summer. The Health 
Center sees patients by appointment. The Health Center is equipped with an in-house 
pharmacy and laboratory providing convenient and affordable access to routine 
healthcare services. 
 
International Programs 
The Office of International Programs (OIP) promotes and coordinates international 
activities at Sam Houston State University, including the recruitment and retention of 
international students and study and travel abroad of SHSU faculty and students. OIP is 
the primary contact for international students at the University, and the staff provides 
assistance and information to international visitors.  Active in the recruitment of 
international students and scholars to the University, the OIP staff assists with 
immigration rules and regulations for international students and scholars. This office also 
provides various support services for international students such as initial airport arrival 
transportation, cultural and social field trips, and activities-both on campus and off 
campus. Sam Houston State University offers opportunities for study on exchange 
programs and faculty-led programs in numerous countries across the globe. In addition, 
the university is affiliated with 6 of the country’s top Study Abroad providers, allowing 
students to participate in a wide variety of study abroad programs while utilizing their 
financial aid. Scholarships are available for those who qualify.  
 
James and Nancy Gaertner Performing Arts Center 
Opened in fall 2010, and named one of America’s top 25 collegiate Performing Arts 
Centers, the Gaertner Performing Arts Center is a showcase for artistic talent and creative 
works, serving the community and the region. It serves as a world-class academic facility 
for students in The College of Fine Arts & Mass Communication. 
 
Sam Houston Memorial Museum 
The Sam Houston Memorial Museum, established in 1936 as a Texas centennial project, 
is an integral part of Sam Houston State University and is dedicated to preserving the 
memory of General Sam Houston (1793-1863). A soldier, statesman and politician, the 
only man to serve as governor of two states and president of an independent republic, 
Sam Houston led the fight for Texas’ independence and then served Texas as President, 
U.S. Senator, and Governor. Located on fifteen acres, the museum complex preserves 







three fully furnished original Houston buildings - Woodland Home, Steamboat House, 
and Law Office - as well as a kitchen, blacksmith shop, and Guerrant and Bear Bend log 
cabins. 
 
The Memorial Museum Building houses the major collection of Houston memorabilia 
and exhibits. The Katy & E. Don Walker, Sr. Education Center is named for a 
distinguished alumnus of Sam Houston State University and his wife, and provides 
auditorium, classroom, and meeting spaces, including the W. S. Gibbs Conference Hall, 
as well as a gallery for traveling exhibits. The ‘Wigwam Neosho,’ the museum store and 
gift shop, is housed in a large log building on the Museum grounds. The museum offers 
many educational opportunities for Sam Houston State University students. These 
include semester- and year-long internships, with both undergraduate and graduate 
exploring a variety of museum study options. We also provide several part-time student 
jobs, tours, and research and writing programs using archives, manuscripts, and artifacts. 
Numerous lectures, symposia, and workshops are offered throughout the year, many 
carrying academic credit. Classes as diverse as history, biology, political science, and art 
use the Museum and grounds as a laboratory, studio and classroom. 
The Sam Houston Memorial Museum is accredited by the American Alliance of 
Museums. Accreditation certifies that a museum operates according to standards set forth 
by the museum profession, manages its collections responsibly and provides quality 
services of museum visitors. 
 
Office of Students’ Legal & Mediation Services 
A full-time attorney is available to advise and counsel students on legal issues that they 
face. Meetings between a student and the attorney are confidential. While our attorney 
does not represent students in court, the attorney can help the students better understand 
the legal issues, rights and responsibilities, guide the student through the legal procedures 
that they may face, and assist the student to productively and proactively deal with the 
legal situation. There are some situations where legal representation is needed 
immediately, and in those instances SLMS will assist students in contacting a local 
attorney. SLMS is unable to offer legal advice in disputes between Sam Houston State 
University students or disputes between a student and the University. 
 
Press & Copy Center 
Sam Houston Press & Copy Center is the University’s in-house printing and copying 
facility. It provides year-round service for students, faculty, and staff of Sam Houston 
State University. Copying, binding, faxing, and printing services are offered to students 
and student organizations. 
 
Public Safety Services, University Police, and Parking & Transportation Office 
University Police Officers are licensed peace officers as defined under the laws of the 
State of Texas and thereby have the authority of peace officers. Their primary jurisdiction 
includes all counties in which property is owned, leased, rented, or otherwise under the 
control of Sam Houston State University. Sam Houston State University offers a variety 
of services to promote a safe campus environment. The campus is equipped with 
emergency call boxes stationed at strategic locations throughout the campus to include 







parking lots, walkways, and residence halls. Additionally, the University Police provide 
staff to escort students not wishing to walk alone at night to and from campus buildings 
and parking lots. Students wishing to learn more about personal safety and self-defense 
may take advantage of programs offered by the University Police Department.  
Students, full- or part-time, who operate or expect to operate a motor vehicle, motor 
cycle, or motor-assisted cycle on University property, regularly or occasionally, are 
required to register the vehicle with the Department of Public Safety Services and obtain 
a parking decal assigning a designated color area for parking. Parking and Traffic 
Regulations and Information governing the operation of motor vehicles is issued with 
each parking permit and is available in administrative offices and on our website. Failure 
to read the regulations is not an excuse for failure to comply with the regulations.  
 
Recreational Sports and Activities Program 
The Mission of the Department of Recreational Sports and Activities is to advance and 
enrich the collegiate experience.  The friendships, leadership and wellbeing skills 
established through involvement in sport and recreation can be some of the most valuable 
parts of the college experience.  Studies have even shown that students who participate in 
campus recreation often have better grades. 
 
Alumni Association and Services 
The SHSU Alumni Association exits to support and promote the University and represent 
the interest of over 100,000 alumni. The alumni program is an important part of an 
integrated advancement effort to inform and engage graduates and former students with 
the university. The association’s programs and activities are developed and planned in 
consultation with an alumni board of directors. The association sponsors distinguished 
alumni and alumni service awards programs, homecoming, tailgate parties, regional 
alumni gatherings, newsletters, scholarships, student programs, merchandising, and the 
official university ring program. 
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Exhibit 6.4.D 


A full overview of admissions procedures can be found online at 
http://www.shsu.edu/admissions/ 


Admissions Criteria for Initial Candidates 


Initial candidates must first be admitted to the institution as incoming freshman according to the 
admissions standards listed online at http://www.shsu.edu/admissions/. 


Initial candidates seeking certification must also apply to the Educator Preparation Program.  
Admission criteria for initial candidates in the EPP are as follows: 


• GPA ≥ 2.75, Overall (includes transfer and SHSU courses) 
• GPA ≥ 2.75 in in program area / teaching field / certification courses 
• Grade of “A”, “B” or “C” in all major coursework required for teaching field and 


certification (SHSU or Transfer) 
• Basic Skills Assessment 
• Criminal history must be checked and passed 


Admissions Criteria for Advanced Candidates 


The SHSU Graduate Catalog outlines admissions criteria and polices for Graduate/advanced 
programs.  An undergraduate GPA from the baccalaureate-granting institution of 2.5 (on a 
4.0 point scale) or an advanced hours GPA of at least 2.8 from courses taken at the baccalaureate 
degree-granting institution is the minimum GPA needed to be considered for admission at 
SHSU.  In addition competitive scores on an admission exam (usually the GRE) are required.  
Programs may also require program-specific elements such as writing samples, letters of 
recommendation, or interviews (each of which are employed in many of the COE’s advanced 
programs). 
 
Recruitment Practices and Resources 
Recruitment efforts are supported by a number of offices on campus.  The Division of 
Enrollment staff two offices that lead recruitment efforts: (a) Undergraduate Admissions and (b) 
Graduate Admissions.   Both Offices offer similar services such as supporting students in the 
application process, processing application submissions, collecting data for recruitment efforts, 
and hosting recruitment events.   Both offices have catered information for transfer, veteran, and 
non-traditional students.  See http://www.shsu.edu/admissions/. 
 
The College also hosts recruitment efforts to support its goals of attracting under-represented 
students.  Faculty and staff attend conferences, recruitment sessions, and send out 
communications pertaining to COE programs.  Such efforts are done in partnership with 
Undergraduate and Graduate Admissions. 
 
SHSU has participated in a recruitment database known as Hobsons’ Connect.  This tool allows 
faculty and staff in specific programs to deliver specific information to candidates based upon 
web usage and trend data.  The tool also allows faculty to target specific student demographic 
characteristics or student entry indicator profiles.  Moreover, recruitment efforts have benefited 
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from recruitment scholarships used to attract candidates based upon faculty or staff 
recommendations following recruitment events. 
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Exhibit 6.4.E 


Academic Calendar 
Sam Houston State University Faculty Senators and Staff Council Representatives meet with 
Administrative Leaders each semester to develop upcoming Academic Calendars.  The 
Academic Calendar is available online at http://www.shsu.edu/~reg_www/academic_calendar/ 


 


Undergraduate and Graduate Catalogs 
The institution is governed by two catalogs: (a) the Undergraduate Catalog, and (b) the Graduate 
Catalog.  Both can be found online at the following locations: 
 
Undergraduate Catalog: http://www.shsu.edu/undergraduate-catalog/ 


Graduate Catalog: http://www.shsu.edu/graduate-catalog/ 


 


Unit Publications and Advertising 
The College of Education regularly publishes a newsletter publically available to all constituents.  
The College has also developed specific advertising for recruitment efforts called Viewbooks.  
Viewbooks offer a brief overview of the institution and detailed information for specific 
programs and were developed in concert with the Division of Enrollment Management.  
Together with specific recruitment items (i.e. pens, stress balls, bags, etc.)  these materials 
constitute the majority of the College’s advertising.  The College has developed specific 
advertising efforts to attract diverse candidates, such as the recent ad in the Diversity Insight 
publication (See below).  Additional advertising has been purchased in coordination with the 
institution’s Marketing and Communication Office and include billboard in strategic locations 
throughout the Houston Metropolitan area, newspaper flyers, social media, and online ads.  The 
college also recently opened new Facebook, Twitter, and MySpace accounts detailed in 
continuous improvement efforts of Standard 3.  Recent examples of the newsletters and 
advertising efforts will be available onsite for review. 
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Discover SHSU, where faculty,  
students, and staff embrace 
rich cultures in a diverse 
college community.


Sam Houston State University


College of Education


For more information, visit
shsu.edu/grad-degrees


Join our diverse community 
of teachers, educators, and 
leaders and help fulfill the best 
hopes for a brighter tomorrow!


We offer master’s and doctoral  
degrees, including:


• Developmental Education 
Administration, EdD 


• Instructional Technology, EDD
• International Literacy, MEd
• Literacy, EdD
• Reading/Language Arts, MEd
• Special Education, MA or MEd


And certificate programs, including:


• Academic Advising
• Adult Education
• Digital Literacy
• Educational Diagnostician 
• Effective Online Instruction
• Teaching


Our programs provide advanced  
instruction to promote learning and 
development at all levels.
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Exhibits 6.4.F and 6.4.G 


Sam Houston State University’s  2014-2015 recommended budget is included for Exhibit 6.4.F.  
The College of Education’s budget is found on pages 66-71 of the budget.   


Comparable Colleges on campus might include the College of Humanities and Social Sciences 
(pp. 74-81), the College of Sciences (pp. 41-47), or the College of Fine Arts and Mass 
Communication (pp.47-51).  These Colleges partner with the COE to provide many content areas 
and collaborative courses to support educator preparation.  In comparison to partner colleges, the 
College of Education is well financed to accomplish its mission.   
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SAM HOUSTON STATE UNIVERSITY 
Budget Procedures & Guidelines 


FY 2014 - 2015 
 
The FY 2015 budget has been structured to insure compliance with state law and all regulations of the Board of Regents, Texas State 
University System, and Sam Houston State University (SHSU). The University faculty and administration have coordinated well to provide 
the best possible allocation of University resources by means of the SHSU budgeting process. The budgeting process is designed to align the 
setting of budgets with the University’s strategic plan. Operations of all activities will be within the appropriate budget categories. The 
budget allocation categories are as follows:  


1. Administrative and Exempt Salaries -- Salaries of SHSU unclassified, non-faculty personnel.  (701001) 
 


2. Faculty Salaries -- Salaries paid to those holding SHSU faculty appointments for activities for which faculty workload credit is 
normally given.  (700801) 
 


3. Classified Wages -- Wages of SHSU classified personnel. (701501) 
 


4. Hourly Wages -- Hourly wages of SHSU hourly personnel and students. (701401)  
 


5. Maintenance and Operation -- All allowable expense (such as Travel (710), O & M (720), Utilities (750) and capital outlay 
(770).  


 
Budget Guidelines:  


A.  Responsibility of Account Manager: The responsibility of the manager of an account is a serious obligation. The account manager is 
personally accountable for the expenditures within an account. The account manager is not authorized to expend beyond the 
approved budget limits of any item within the account. The following is a direct quotation from Article V of Senate Bill 113 of the 
69th Legislature, Regular Sessions:  


Section 25. EXCESS OBLIGATIONS PROHIBITED. No department or agency specified in this Act shall incur an obligation 
in excess of the amounts appropriated to it for the respective objects or purposes named unless the State Purchasing and 
General Services Commission has determined that a proposed installment purchase arrangement is cost effective and has so 
certified in response  
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Budget Procedures & Guidelines -- FY 2014 - 2015  


to an agency request except for obligations incurred for the purchase or lease of automated information system equipment; 
however, only if such department or agency has filed with the Automated Information Systems Council (AISAC) a long-range 
automated information system plan and such plan has been approved by AISAC. In the event this provision is violated, the 
State Auditor shall certify the fact and the amount of over-obligation to the Comptroller, and the Comptroller shall deduct an 
amount or amounts equivalent to such over obligation from the salary or other compensation due the responsible disbursing or 
requisitioning officer or employee, and apply on the payment of the obligation. This provision is specified pursuant to Section 
10, Article XVI, of the Constitution of Texas.  


B. Purchases of Supplies and Equipment: Under state regulations, a purchase order must be used for any item bought by the University. 
A purchase order is issued by the Purchasing Department after receiving a purchase requisition from the account manager.  


C.  Period of Funding: The funds made available in the FY 2015 budget are for the period of September 1, 2014 through August 31, 
2015, and may not be used for any other period.  


D. Funds Available: The funds in this account are to cover the expenditures for the entire year. By acceptance of the role, the account 
manager has the responsibility for planning the expenditures to carry out the operations for the complete FY 2015 and staying within 
the budget limits of the account.  


E.  All appointments are subject to provisions of the "SHSU Pay Plan", and the personnel policies and procedures of SHSU.  


F.  Financial transactions must be made in accordance with the procedures defined in the SHSU Administrative Policies and Procedures 
manual.  


G.  Certain budget changes or adjustments (those involving salary or wage budgets, fringe benefit budgets, or budget adjustments 
affecting revenue or fund balance) are to be requested by the account manager through the Vice President for Finance and 
Operations by the use of the "Change of Budget Request" form. Budget changes from fund balance and those exceeding $500,000 
require Regental approval.  


H.  Payroll action (i.e., any change to an individual's employee status) is initiated by an electronic “Personnel Action Form” or EPAF. 
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Budget Procedures & Guidelines -- FY 2014 - 2015 


I. Transfers within an account, from one expense category to another, are restricted as follows:  


1. Administrative and Exempt Salaries -- (transferable to 3, 4, 5).  
 
2. Faculty Salaries -- (non-transferable)  
 
3. Classified Wages -- (transferable to 1, 4, 5).  
 
4. Hourly Wages -- (transferable to 1, 3, 5).  
 
5. Maintenance and Operations -- (transferable to 1, 3, 4).  


 
J.  Transfers involving categories one (1) through four (4) may be made between accounts in the same fund group by means of an 


approved Change of Budget request. Transfers may not be made between Education and General Accounts and the Auxiliary 
Enterprises, Pledged Properties, and Designated accounts. Transfers involving only budget pools within category five (5) may be 
made using Banner Self-Service as long as the fund and organization involved in the transaction are identical. 


K.  The payment of accrued vacation associated with any termination in a departmental account funded by auxiliary funds or student 
fees will be paid from the funds of the department that has an employee termination.  


L.  The employees named by line item in this budget represent the University's planned staffing. These appointments do not constitute 
employment contracts.  
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SUMMARY OF  
ESTIMATED BUDGET INCOME FUNDS 


 AND 
 ESTIMATED BUDGET EXPENSES 
FOR THE FISCAL YEAR 2014 - 2015 
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Educational 
and Auxiliary Designated 


General Funds Funds Total


ESTIMATED BUDGETED INCOME


      Estimated Income 2014-2015 107,969,649$        59,751,311$            120,263,037$       287,983,997$          


              Total Estimated Income 107,969,649$        59,751,311$            120,263,037$       287,983,997$          


ESTIMATED BUDGET EXPENSES


      Salaries 51,204,012$          9,193,324$              31,292,935$         91,690,271$            
      Wages 14,610,897$          6,752,847$              13,661,948$         35,025,692$            
      Operation and Maintenance 38,528,539$          43,805,140$            68,770,077$         151,103,756$          
      Transfer for Public Education Grants 3,626,201$            -$                            6,538,077$           10,164,278$            


            Total Estimated Budget Expenses 107,969,649$        59,751,311$            120,263,037$       287,983,997$          


ESTIMATED NET INCOME -$                       -$                            -$                         -$                             


SUMMARY OF ESTIMATED BUDGET INCOME FUNDS AND ESTIMATED BUDGET EXPENSES
For the Fiscal Year Beginning September 1, 2014


SAM HOUSTON STATE UNIVERSITY
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ESTIMATED BUDGET REVENUE – CURRENT FUNDS 
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GENERAL REV LOCAL REV TRANSFERS TOTAL


EDUCATIONAL  AND GENERAL


FACULTY SALARIES 26,155,617                         26,155,617         


DEPARTMENTAL OPERATING EXPENSE 2,404,140                           2,404,140           


INSTRUCTIONAL ADMINSTRATION 3,403,259                           3,403,259           


LIBRARY 2,065,098                           2,065,098           


INSTITUTIONAL SUPPORT 2,713,200                           2,713,200           


STUDENT SERVICES 592,593                              592,593              


WORKERS' COMPENSATION 218,488                              218,488              


PHYSCIAL PLANT SUPPORT 522,586                              522,586              


BUILDING MAINTENANCE 1,204,895                           1,204,895           


CUSTODIAL SERVICES 1,190,392                           1,190,392           


GROUNDS MAINTENANCE 720,238                              720,238              


UTILITIES 377,136                              377,136              


TUITION REV BOND RETIREMENT 2,527,192                           2,527,192           


ADADEMIC ENRICHMENT CENTER 93,802                                 93,802                


MUSEUM 274,587                              274,587              


RESEARECH DEVELOPMENT FUND 277,753                              277,753              


BUSINESS  ECONOMIC DEV 238,962                              238,962              


COMP TO VICTIMS OF CRIME 239,862                              239,862              


LAW ENFORCEMENT MGT INSTITUTE 3,669,000                           3,669,000           


CORR MANAGEMENT INSTITUTE 2,024,000                           2,024,000           


ENVIRONMENTAL STUDIES 109,250                              109,250              


FORENSIC SCIENCE COMMISSION 500,000                              500,000              


STATE APPROP LOCALLY COLLECTED 30,666,948                30,666,948         


EDUCATIONAL ASSISTANCE FUND 11,893,110                         11,893,110         


STAFF GROUP INSURANCE - 0001 5,741,813                           5,741,813           


FICA - FUND 0001 4,077,977                           4,077,977           


EMPLOYEE RETIREMENT - 0001 4,065,751                           4,065,751           


LICENSE PLATE SCHOLARSHIPS 2,000                                   2,000                   


TOTALS,  EDUCATION AND GENERAL 77,302,701                         30,666,948                -                       107,969,649       


AUXILIARY ENTERPRISES AND PLEDGED PROPERTY


STATE APPROPRIATIONS


SAM HOUSTON STATE UNIVERSITY


SUMMARY OF ESTIMATED BUDGET INCOME  - CURRENT FUNDS


FOR THE FISCAL YEAR BEGINNING SEPTEMBER 1, 2014
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GENERAL REV LOCAL REV TRANSFERS TOTAL


STATE APPROPRIATIONS


SAM HOUSTON STATE UNIVERSITY


SUMMARY OF ESTIMATED BUDGET INCOME  - CURRENT FUNDS


FOR THE FISCAL YEAR BEGINNING SEPTEMBER 1, 2014


MEDICAL SERVICE FEE 2,956,955                   2,956,955           


ATHLETICS FEE, OTHER INCOME 10,576,074                10,576,074         


LSC FEE 3,769,273                   3,769,273           


STUDENT SERVICE FEE 7,240,248                   7,240,248           


BERKAT ONE- ONECARD SERVICE 729,154                      729,154              


UNIVERSITY STUDENT HOUSING 14,972,582                14,972,582         


UNIVERSITY STUDENT DINING 9,897,027                   9,897,027           


VENDING MACHINES FUNDS 410,648                      410,648              


HOUSTONIAN 80,000                        80,000                


UNIVERSITY KINDERGARTERN 500                             500                      


GRADUATE SCHOOL BANKING 49,550                        49,550                


REC SPORTS/ ATHLETICE ADVERTISING 200                             200                      


UNIVERSITY HOTEL 1,100,000                   1,100,000           


CENTER FOR PROF DEVELOPMENT 37,000                        37,000                


CONTINUING EDUCATION 175,000                      175,000              


DIPLOMAS AND TRANSCRIPS 250,000                      250,000              


IE MATERIALS FUND 350                             350                      


POST OFFICE 14,000                        14,000                


ENGLISH AS A SECOND LANGUAGE 500,500                      500,500              


RAVEN NEST GOLF COURSE 925,000                      925,000              


SHSU FRESHMAN ORIENTATION 390,000                      390,000              


SAM HOUSTON HOME & GROUND 40,000                        40,000                


SHSU - SCRAP MATERIALS 30,000                        30,000                


STUDENT PROGRAM DEVELOPMENT 1,000                          1,000                   


THESIS BINDING 12,000                        12,000                


SMITH-HUTSON BANKING 40,000                        40,000                


TESTING CENTER 120,000                      120,000              


MUSIC CAMPS 60,000                        60,000                


DIETETIC INTERSHIP PROGRAM 4,000                          4,000                   


XEROX MACHINE - LIBRARY 60,000                        60,000                


INTEREST INCOME PLEDGED PROP 200,000                      200,000              


CTR FOR RES AND ED  STUDIES 500                             500                      


AGRICULTURE ANNUAL JUDGING 6,000                          6,000                   


AG SHORTCOURSES 3,000                          3,000                   


SCHOOL ADMINISTRATION WORKS 1,000                          1,000                   
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GENERAL REV LOCAL REV TRANSFERS TOTAL


STATE APPROPRIATIONS


SAM HOUSTON STATE UNIVERSITY


SUMMARY OF ESTIMATED BUDGET INCOME  - CURRENT FUNDS


FOR THE FISCAL YEAR BEGINNING SEPTEMBER 1, 2014


LIBRARY SCIENCE CONFERENCES 5,000                          5,000                   


OFFICE OF ALUMNI RELATIONS 375,000                      375,000              


CJ SUMMER CAMPS 50,000                        50,000                


SAM HOUSTON UNIVERSITY PRESS 206,000                      206,000              


PUBLIC SAFETY SERVICES 1,940,000                   1,940,000           


CRIMES 1,564,000                   1,564,000           


STADIUM OPERATIONS 50,000                        50,000                


BEARKAT CAMP 10,000                        10,000                


ATHLETICS CONCESSIONS 90,000                        90,000                


GENERAL BUSINESS 19,000                        19,000                


COUNTY CORRECTIONS 50,000                        50,000                


PHD COUNSELOR ED APPLICATION IE MATERIALS FUND 500                             500                      


LET'S TALK PROGRAM 35,000                        35,000                


DISTANCE EDUCATOR - EDUCATION 3,000                          3,000                   


ALUMNI TUITIONN RAFFLE 28,000                        28,000                


CJ CMIT/ JUVENILE] 98,000                        98,000                


CJ CMIT/JAIL LEADERSHIP 184,000                      184,000              


UNIVERSITY BOOKSTORE 350,000                      350,000              


VRC ANNUAL EVENT FUND 6,000                          6,000                   


SO STATES COMM ASSN 3,000                          3,000                   


BOY SCOUNT CONFERENCE 12,000                        12,000                


CHICK-FIL-A LEADERCAST CONFERENCE 21,250                        21,250                


TOTALS,  AUXILIARY ENTERPRISES AND PLEDGED PROPERTY -                                       59,751,311                -                       59,751,311         


 


 


DESIGNATED


DESIGNATED TUITION 72,146,825                72,146,825         


COMPUTER USE FEE 11,513,665                11,513,665         


INFORMATION TECHNOLOGY SPECIAL PROJECT 5,000                          5,000                   


DISTANCE LEARNING FEE 3,026,690                   3,026,690           


DISTANCE LEARNING- ACADEMIC AFFAIRS 862,291                      862,291              


DLF - SCIENCE 477,960                      477,960              


DLF- BUSINESS ADMINSTRATION 823,726                      823,726              
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GENERAL REV LOCAL REV TRANSFERS TOTAL


STATE APPROPRIATIONS


SAM HOUSTON STATE UNIVERSITY


SUMMARY OF ESTIMATED BUDGET INCOME  - CURRENT FUNDS


FOR THE FISCAL YEAR BEGINNING SEPTEMBER 1, 2014


DLF- CRIMINAL JUSTICE 733,326                      733,326              


DLF - HUM AND SOC ACI 1,328,443                   1,328,443           


DLF - EDUCATION 814,543                      814,543              


DLF- FINE ARTS AND MASS COMMUNICATION 379,170                      379,170              


COMPUTER USE FEE - DELTA 2,302,733                   2,302,733           


DLF- HEALTH SCIENCE 191,458                      191,458              


SAM CENTER ADVISEMENT FEE 2,809,759                   2,809,759           


SUMMER CAMP ADMINISTRATION 37,000                        37,000                


ADMISSIONS APPLICATION FEE 580,000                      580,000              


INSTALLMENT PAYMENT FEE 525,000                      525,000              


RECORDS FEE 510,865                      510,865              


ADMIN ALLOW - FIN AID 75,000                        75,000                


BASIC POLICE OFFICER ACADEMY 20,000                        20,000                


POSTAGE 325,000                      325,000              


NURSING PROGRAM FEE 224,000                      224,000              


PGA/PGM FEE 147,000                      147,000              


LIBRARY FEE 2,302,733                   2,302,733           


RECREATION FEE 4,015,473                   4,015,473           


UNIVERSITY CENTER FEE 1,173,242                   1,173,242           


UNIVERSITY PARK- UNIVERSITY CENTER FEE 100,000                      100,000              


STORE 770,000                      770,000              


FORENSIC PHD APPL FEE 3,000                          3,000                   


INTL EDUCATIONAL FEE 85,144                        85,144                


RETURNED CHECKS 15,000                        15,000                


DEFICIENCY PLAN FEE 1,000                          1,000                   


EXECUTIVE MBA PROGRAM 444,741                      444,741              


MAINTENANCE FEE 554,240                      554,240              


INDIRECT COST RECOVERY 225,000                      225,000              


RESEARCH ADMINISTRATION INDIRECT COST 225,000                      225,000              


SBDC - TRAINING 10,000                        10,000                


INTERNATIONAL STUDY FEE 135,100                      135,100              


APPLICATION FEE GRADUATE 120,000                      120,000              


FINANCIAL ASSISTANCE 8,724,949                   8,724,949           


TELEPHONE 518,898                      518,898              


INQUIRY JOURNAL 5,000                          5,000                   
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GENERAL REV LOCAL REV TRANSFERS TOTAL


STATE APPROPRIATIONS


SAM HOUSTON STATE UNIVERSITY


SUMMARY OF ESTIMATED BUDGET INCOME  - CURRENT FUNDS


FOR THE FISCAL YEAR BEGINNING SEPTEMBER 1, 2014


CONSTRUCTION MAINTENANCE FEE 846,304                      846,304              


COBA STUDY ABROAD UAE 33,751                        33,751                


COBA STUDY ABROAD JAPAN 24,000                        24,000                


COBA STUDY ABROAD CHAIN 42,000                        42,000                


COHS STUDY ABROAD THAILAND HEALTHCARE 29,008                        29,008                


TOTAL, DESIGNATED -                                       120,263,037              -                       120,263,037       


TOTAL ESIMATED BUDGET INCOME 77,302,701                         210,681,296              -                       287,983,997       
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SUMMARY OF  
ESTIMATED BUDGET EXPENDITURES – CURRENT FUNDS 


FOR THE FISCAL YEAR 2014 - 2015 
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SALARIES WAGES OP and Maint TRANSFERS TOTALS


EDUCATIONAL  AND GENERAL


FACULTY SALARIES 43,852,527                           43,852,527            


DEPARTMENTAL OPERATING EXPENSE 3,564,715                             11,278,366            14,843,081            


LIBRARY 151,032                                968,776                  1,119,808              


STUDENT SERVICES 555,744                                227,943                  783,687                 


PUBLIC EDUCATION GRANTS 3,626,201                   3,626,201              


ORGANIZED ACTIVITIES 86,885                        86,885                    


PHYSCIAL PLANT SUPPORT 746,736                                4,282,462                   5,029,198              


TUITION REV BOND RETIREMENT 2,527,192                   2,527,192              


ADADEMIC ENRICHMENT CENTER 74,424                                   55,278                    9,316                           139,018                 


UNEMPLOYMENT 18,354                        18,354                    


FICA - FUND 259 626,331                      626,331                 


EMPLOYEE RETIREMENT FUND 259 603,656                      603,656                 


STAFF GROUP INSURANCE FUND 259 1,136,367                   1,136,367              


WORKERS' COMPENSATION 218,488                      218,488                 


STAFF GROUP INSURANCE - 0001 5,741,813                   5,741,813              


FICA - FUND 0001 4,077,977                   4,077,977              


EMPLOYEE RETIREMENT - 0001 4,065,751                   4,065,751              


MUSEUM  180,132                                271,028                  160,799                      611,959                 


BUSINESS  ECONOMIC DEV 156,144                                33,840                    48,978                        238,962                 


COMP TO VICTIMS OF CRIME 53,480                                   157,680                  40,016                        251,176                 


FORENSIC SCIENCE COMMISSION 114,288                                58,960                    326,752                      500,000                 


LAW ENFORCEMENT MGT INSTITUTE 652,420                                626,981                  2,389,599                   3,669,000              


CORR MANAGEMENT INSTITUTE 856,802                                894,505                  272,693                      2,024,000              


LICENSE PLATE SCHOLARSHIPS 2,000                           2,000                      


EDUCATIONAL ASSISTANCE FUND 11,893,110                11,893,110            


RESEARECH DEVELOPMENT FUND 245,568                                37,540                    -                               283,108                 


TOTALS,  EDUCATION AND GENERAL 51,204,012                           14,610,897            42,154,740                -                              107,969,649         


AUXILIARY ENTERPRISES AND PLEDGED PROPERTY


MEDICAL SERVICE FEE 992,256                                452,854                  1,511,845                   2,956,955              


ATHLETICS FEE, OTHER 3,494,202                             538,762                  6,543,110                   10,576,074            


LSC FEE 317,244                                443,684                  3,008,345                   3,769,273              


STUDENT SERVICE FEE 1,561,217                             1,002,620              4,676,411                   7,240,248              


BEARKAT ONE- ONECARD SERVICE 297,288                                157,052                  274,814                      729,154                 


UNIVERSITY STUDENT HOUSING 782,472                                1,595,096              12,595,014                14,972,582            


UNIVERSITY STUDENT DINING 50,952                    9,846,075                   9,897,027              


VENDING MACHINES FUNDS 61,584                                   123,201                  225,863                      410,648                 


HOUSTONIAN 40,869                    39,131                        80,000                    


UNIVERSITY KINDERGARTERN 500                              500                         


GRADUATE SCHOOL BANKING 49,550                        49,550                    


REC SPORTS/ ATHLETICE ADVERTISING 200                              200                         


SAM HOUSTON STATE UNIVERSITY


SUMMARY OF ESTIMATED BUDGET EXPENDITURES - CURRENT FUNDS


FOR THE FISCAL YEAR BEGINNING SEPTEMBER 1, 2014
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SALARIES WAGES OP and Maint TRANSFERS TOTALS


SAM HOUSTON STATE UNIVERSITY


SUMMARY OF ESTIMATED BUDGET EXPENDITURES - CURRENT FUNDS


FOR THE FISCAL YEAR BEGINNING SEPTEMBER 1, 2014


UNIVERSITY HOTEL 66,600                                   423,442                  609,958                      1,100,000              


CENTER FOR PROF DEVELOPMENT 18,792                    18,208                        37,000                    


CONTINUING EDUCATION 72,888                                   10,480                    91,632                        175,000                 


DIPLOMAS AND TRANSCRIPS 109,608                  140,392                      250,000                 


IE MATERIALS FUND 350                              350                         


POST OFFICE 14,000                        14,000                    


ENGLISH AS A SECOND LANGUAGE 56,712                                   267,712                  176,076                      500,500                 


RAVEN NEST GOLF COURSE 167,016                                277,196                  480,788                      925,000                 


SHSU FRESHMAN ORIENTATION 71,400                                   109,544                  209,056                      390,000                 


SAM HOUSTON HOME & GROUND 16,500                    23,500                        40,000                    


SHSU - SCRAP MATERIALS 14,000                    16,000                        30,000                    


STUDENT PROGRAM DEVELOPMENT 1,000                           1,000                      


THESIS BINDING 12,000                        12,000                    


SMITH-HUTSON BANKING 40,000                        40,000                    


TESTING CENTER 69,630                    50,370                        120,000                 


MUSIC CAMPS 60,000                        60,000                    


DIETETIC INTERSHIP PROGRAM 4,000                           4,000                      


XEROX MACHINE - LIBRARY 12,000                    48,000                        60,000                    


INTEREST INCOME PLEDGED PROP 200,000                      200,000                 


CTR FOR RES AND ED D STUDIES 500                              500                         


AGRICULTURE ANNUAL JUDGING 6,000                           6,000                      


AG SHORTCOURSES 3,000                           3,000                      


SCHOOL ADMINISTRATION WORKSHOP 1,000                           1,000                      


LIBRARY SCIENCE CONFERENCES 5,000                           5,000                      


OFFICE OF ALUMNI RELATIONS 124,565                                85,584                    164,851                      375,000                 


CJ SUMMER CAMPS 15,000                    35,000                        50,000                    


SAM HOUSTON UNIVERSITY PRESS 206,000                      206,000                 


PUBLIC SAFETY SERVICES 59,832                                   824,029                  1,056,139                   1,940,000              


CRIMES 1,068,048                             12,240                    483,712                      1,564,000              


STADIUM OPERATIONS 30,000                    20,000                        50,000                    


BEARKAT CAMP 10,000                        10,000                    


ATHLETICS CONCESSIONS 40,000                    50,000                        90,000                    


GENERAL BUSINESS 19,000                        19,000                    


COUNTY CORRECTIONS 50,000                        50,000                    


PHD COUNSELOR ED APPLICATION IE MATERIALS FUND 500                              500                         


PRESIDENT'S OFFICE PROGRAMS 35,000                        35,000                    


DISTING EDUCATOR - EDUCATION 3,000                           3,000                      


ALUMNI RELATIONS RAFFLE 28,000                        28,000                    


CJ FEE BASED PROGRAMS 98,000                        98,000                    


CJ CMIT/JAIL LEADERSHIP 12,000                    172,000                      184,000                 


UNIVERSITY BOOKSTORE 350,000                      350,000                 


VRC ANNUAL EVENT FUND 6,000                           6,000                      


SO STATES COMM ASSN 3,000                           3,000                      


BOY SCOUNT CONFERENCE 12,000                        12,000                    
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SALARIES WAGES OP and Maint TRANSFERS TOTALS


SAM HOUSTON STATE UNIVERSITY


SUMMARY OF ESTIMATED BUDGET EXPENDITURES - CURRENT FUNDS


FOR THE FISCAL YEAR BEGINNING SEPTEMBER 1, 2014


CHICK-FIL-A LEADERCAST CONFERENCE 21,250                        21,250                    


TOTALS,  AUXILIARY ENTERPRISES AND PLEDGED PROPERTY 9,193,324                             6,752,847              43,805,140                -                              59,751,311            


 


 


DESIGNATED


DESIGNATED TUITION 21,280,341                           7,341,642              43,524,842                72,146,825            


TECHNOLOGY USE FEE 4,181,090                             2,119,161              5,213,414                   11,513,665            


INFORMATION TECHNOLOGY SPECIAL PROJECTS -                                         5,000                           5,000                      


DISTANCE LEARNING 1,174,152                             743,315                  1,109,223                   3,026,690              


DISTANCE LEARNING - ACADEMIC AFFAIRS 107,472                                754,819                      862,291                 


DLF - SCIENCE 61,656                                   480                          415,824                      477,960                 


DLF- BUSINESS ADMINSTRATION 347,716                                120,000                  356,010                      823,726                 


DLF- CRIMINAL JUSTICE 137,028                                181,647                  414,651                      733,326                 


DLF - HUMANITIES AND SOCIAL SCIENCE 374,727                                267,698                  686,018                      1,328,443              


DLF - EDUCATION 100,022                                48,788                    665,733                      814,543                 


DLF - FINE ARTS AND MASS COMMUICATION 104,018                                49,177                    225,976                      379,170                 


TECHNOLOGY FEE - DELTA 351,606                                61,000                    1,890,127                   2,302,733              


DLF - Health Sciences 70,000                                   32,256                    89,202                        191,458                 


ADVISEMENT FEE 1,165,289                             608,501                  1,035,969                   2,809,759              


SUMMER CAMP ADMINISTRATION 20,536                    16,464                        37,000                    


ADMISSIONS APPLICATION FEE 77,670                                   310                          502,020                      580,000                 


INSTALLMENT PAYMENT FEE 222,756                                109,720                  192,524                      525,000                 


RECORDS FEE 92,856                                   285,773                  132,236                      510,865                 


ADMIN ALLOW - FIN AID 34,104                                   480                          40,416                        75,000                    


BASIC POLICE OFFICER ACADEMY 4,000                      16,000                        20,000                    


POSTAGE 325,000                      325,000                 


PGA/PGM FEE 147,000                      147,000                 


NURSING PROGRAM FEE 224,000                      224,000                 


LIBRARY FEE 257,017                  2,045,716                   2,302,733              


RECREATION FEE 757,140                                1,036,840              2,221,493                   4,015,473              


UNIVERSITY CENTER FEE 1,173,242                   1,173,242              


UNIVERSITY CENTER FEE - UNIVERSITY PARK 100,000                      100,000                 


STORE 770,000                      770,000                 


FORENSIC PHD APPL FEE 3,000                           3,000                      


INTL EDUCATIONAL FEE 85,144                        85,144                    


RETURNED CHECKS 15,000                        15,000                    


DEFICIENCY PLAN FEE 1,000                           1,000                      


EXECUTIVE MBA PROGRAM 76,447                                   35,520                    332,774                      444,741                 


MANITENANCE SERVICE 55,848                                   45,000                    453,392                      554,240                 


INDIRECT COST RECOVERY 113,472                                47,928                    288,600                      450,000                 


SBDC - TRAINING 10,000                        10,000                    


INTERNATIONAL STUDY FEE 28,013                                   21,800                    85,287                        135,100                 


APPLICATION FEE GRADUATE 120,000                      120,000                 


FINANCIAL ASSISTANCE 8,724,949                   8,724,949              
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TELEPHONE 146,704                  372,194                      518,898                 


INQUIRY JOURNAL 5,000                           5,000                      


CONSTRUCTION MAINTENANCE FEE 379,512                                76,656                    390,136                      846,304                 


COBA STUDY ABROAD UAE 33,751                        33,751                    


COBA STUDY ABROAD JAPAN 24,000                        24,000                    


COBA STUDY ABROAD CHINA 42,000                        42,000                    


CHS STUDY ABROAD THAILAND HEALTHCARE 29,008                        29,008                    


TOTAL, DESIGNATED 31,292,935                           13,661,948            75,308,154                -                              120,263,037         


TOTAL ESIMATED BUDGET INCOME 91,690,271                           35,025,692            161,268,034              -                              287,983,997         
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Fund Organization Account Program Fund Description Organization Description Account Description Approved FY 
2014


Recommendations 
FY 2015


Variance FY 14-
15


200007 531000 10 110100 - E and G Fund 0001 200007 - COS Science Lab 531000 - Lab Fees 131,000 0 (131,000)
200007 531010 10 110100 - E and G Fund 0001 200007 - COS Science Lab 531010 - Lab Fees Fall 0 65,136 65,136
200007 531020 10 110100 - E and G Fund 0001 200007 - COS Science Lab 531020 - Lab Fees Spring 0 58,280 58,280
200007 531030 10 110100 - E and G Fund 0001 200007 - COS Science Lab 531030 - Lab Fees Summer 0 9,336 9,336
201000 512001 40 110100 - E and G Fund 0001 201000 - Dept of Agr and Industrial Sciences 512001 - General Revenue 0259 Appropriation 25,000 25,000 0
220008 531100 10 110100 - E and G Fund 0001 220008 - COFAMC Music Lab 531100 - Music Fee 275,000 0 (275,000)
220008 531110 10 110100 - E and G Fund 0001 220008 - COFAMC Music Lab 531110 - Music Fee Fall 0 173,000 173,000
220008 531120 10 110100 - E and G Fund 0001 220008 - COFAMC Music Lab 531120 - Music Fee Spring 0 110,000 110,000
220008 531130 10 110100 - E and G Fund 0001 220008 - COFAMC Music Lab 531130 - Music Fee Summer 0 40,000 40,000
220010 512001 40 110100 - E and G Fund 0001 220010 - GPAC Box Office 512001 - General Revenue 0259 Appropriation 32,725 35,040 2,315
220011 531010 10 110100 - E and G Fund 0001 220011 - COFAMC Lab Fee 531010 - Lab Fees Fall 0 776 776
220011 531020 10 110100 - E and G Fund 0001 220011 - COFAMC Lab Fee 531020 - Lab Fees Spring 0 1,024 1,024
220011 531030 10 110100 - E and G Fund 0001 220011 - COFAMC Lab Fee 531030 - Lab Fees Summer 0 176 176
222002 512001 40 110100 - E and G Fund 0001 222002 - Dept of Theatre and Musical Theatre 512001 - General Revenue 0259 Appropriation 20,000 20,000 0
230012 531000 10 110100 - E and G Fund 0001 230012 - COBA Lab Fee 531000 - Lab Fees 13,000 0 (13,000)
230012 531010 10 110100 - E and G Fund 0001 230012 - COBA Lab Fee 531010 - Lab Fees Fall 0 6,000 6,000
230012 531020 10 110100 - E and G Fund 0001 230012 - COBA Lab Fee 531020 - Lab Fees Spring 0 6,000 6,000
230012 531030 10 110100 - E and G Fund 0001 230012 - COBA Lab Fee 531030 - Lab Fees Summer 0 1,000 1,000
237000 511001 30 110100 - E and G Fund 0001 237000 - Small Business 511001 - Fund 0001 State Appropriations 238,962 238,962 0
244000 513001 30 110100 - E and G Fund 0001 244000 - Crime Victims Institute (CVI) 513001 - Crime Victims Institute 224,414 239,862 15,448
270007 531010 10 110100 - E and G Fund 0001 270007 - COHS Lab Fees 531010 - Lab Fees Fall 0 2,712 2,712
270007 531020 10 110100 - E and G Fund 0001 270007 - COHS Lab Fees 531020 - Lab Fees Spring 0 4,536 4,536
280013 531000 10 110100 - E and G Fund 0001 280013 - CHSS Lab Fee 531000 - Lab Fees 18,000 0 (18,000)
280013 531010 10 110100 - E and G Fund 0001 280013 - CHSS Lab Fee 531010 - Lab Fees Fall 0 11,000 11,000
280013 531020 10 110100 - E and G Fund 0001 280013 - CHSS Lab Fee 531020 - Lab Fees Spring 0 9,500 9,500
280013 531030 10 110100 - E and G Fund 0001 280013 - CHSS Lab Fee 531030 - Lab Fees Summer 0 1,000 1,000
286004 550000 40 110100 - E and G Fund 0001 286004 - Program KSHU TV 550000 - Sales and Services 25,000 25,000 0
288003 512009 30 110100 - E and G Fund 0001 288003 - Psychological Services Center 512009 - Psychological Services Center 20,000 0 (20,000)
400001 511001 10 110100 - E and G Fund 0001 400001 - Faculty Salaries 511001 - Fund 0001 State Appropriations 23,979,588 23,979,588 0
410003 511001 40 110100 - E and G Fund 0001 410003 - Academic Enrichment Center 511001 - Fund 0001 State Appropriations 93,515 93,802 287
411000 532801 30 110100 - E and G Fund 0001 411000 - Correspondence 532801 - Correspondence Course Fees 79,162 67,500 (11,662)
470000 511001 40 110100 - E and G Fund 0001 470000 - Newton Gresham Library 511001 - Fund 0001 State Appropriations 2,065,098 2,065,098 0
470000 512001 40 110100 - E and G Fund 0001 470000 - Newton Gresham Library 512001 - General Revenue 0259 Appropriation 25,000 25,000 0
530000 512001 10 110100 - E and G Fund 0001 530000 - Registrar 512001 - General Revenue 0259 Appropriation 1,000 1,000 0
600009 511007 60 110100 - E and G Fund 0001 600009 - Staff Insurance Gen Rev Fdi 511007 - Fund 0001 Staff Group Insurance 5,741,813 6,465,010 723,197
600012 511005 60 110100 - E and G Fund 0001 600012 - ORP 6% Fund 001 511005 - Fund 0001 ORP Appropriation 4,065,751 4,327,008 261,257
600017 511008 60 110100 - E and G Fund 0001 600017 - Workers Comp Fund 001 511008 - Fund 0001 Worker's Compensations 218,488 218,488 0
600021 511004 60 110100 - E and G Fund 0001 600021 - Match FICA Fund 1 511004 - Fund 0001 FICA Appropriation 4,077,977 4,159,536 81,559
600036 511009 60 110100 - E and G Fund 0001 600036 - Revenue Bonds Debt Service 511009 - Rev Bond Debt Services 2,672,584 2,527,192 (145,392)
600048 511001 60 110100 - E and G Fund 0001 600048 - Institutional Support 511001 - Fund 0001 State Appropriations 2,713,200 2,713,200 0
600049 511001 10 110100 - E and G Fund 0001 600049 - Dept Operating General Expense 511001 - Fund 0001 State Appropriations 2,404,140 2,404,140 0
600050 511001 10 110100 - E and G Fund 0001 600050 - Instruction Administration 511001 - Fund 0001 State Appropriations 3,403,259 3,403,259 0
600052 511001 20 110100 - E and G Fund 0001 600052 - Environmental Studies 511001 - Fund 0001 State Appropriations 109,250 109,250 0
600055 512001 60 110100 - E and G Fund 0001 600055 - Miscellaneous Income 512001 - General Revenue 0259 Appropriation 152,000 152,000 0
600056 512001 60 110100 - E and G Fund 0001 600056 - Interest of Time Deposit 512001 - General Revenue 0259 Appropriation 150,000 150,000 0


SAM HOUSTON STATE UNIVERSITY
ESTIMATED REVENUES FROM ALL SOURCES 


FY 2014 - 2015


110100
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Fund Organization Account Program Fund Description Organization Description Account Description Approved FY 
2014
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FY 2015


Variance FY 14-
15


SAM HOUSTON STATE UNIVERSITY
ESTIMATED REVENUES FROM ALL SOURCES 


FY 2014 - 2015


670000 511001 60 110100 - E and G Fund 0001 670000 - Facilities Management 511001 - Fund 0001 State Appropriations 522,586 522,586 0
670001 511001 70 110100 - E and G Fund 0001 670001 - Maintenance Services 511001 - Fund 0001 State Appropriations 720,238 720,238 0
670002 511001 70 110100 - E and G Fund 0001 670002 - Building Maintenance 511001 - Fund 0001 State Appropriations 1,204,895 1,204,895 0
670004 511001 70 110100 - E and G Fund 0001 670004 - Utilities 511001 - Fund 0001 State Appropriations 377,136 377,136 0
671002 511001 70 110100 - E and G Fund 0001 671002 - Custodial Services 511001 - Fund 0001 State Appropriations 1,190,392 1,190,392 0
700000 511001 50 110100 - E and G Fund 0001 700000 - Office of Student Services 511001 - Fund 0001 State Appropriations 592,593 592,593 0
840000 511001 40 110100 - E and G Fund 0001 840000 - Museum 511001 - Fund 0001 State Appropriations 274,587 274,587 0
900000 530010 10 110100 - E and G Fund 0001 900000 - Revenue 530010 - Resident Tuition Fall 10,874,450 11,569,450 695,000
900000 530020 10 110100 - E and G Fund 0001 900000 - Revenue 530020 - Resident Tuition Spring 10,338,279 10,622,400 284,121
900000 530030 10 110100 - E and G Fund 0001 900000 - Revenue 530030 - Resident Tuition Summer 2,379,650 2,689,900 310,250
900000 530110 10 110100 - E and G Fund 0001 900000 - Revenue 530110 - Non Resident Tuition Fall 2,179,000 3,806,268 1,627,268
900000 530120 10 110100 - E and G Fund 0001 900000 - Revenue 530120 - Non Resident Tuition Spring 1,400,000 3,324,840 1,924,840
900000 530130 10 110100 - E and G Fund 0001 900000 - Revenue 530130 - Non Resident Tuition Summer 1,100,000 1,362,484 262,484
900000 530200 10 110100 - E and G Fund 0001 900000 - Revenue 530200 - Grad Differential Tuition 2,350,000 0 (2,350,000)
900000 530210 10 110100 - E and G Fund 0001 900000 - Revenue 530210 - Grad Differential Tuition Fall 0 876,250 876,250
900000 530220 10 110100 - E and G Fund 0001 900000 - Revenue 530220 - Grad Differential Tuition Spring 0 812,150 812,150
900000 530230 10 110100 - E and G Fund 0001 900000 - Revenue 530230 - Grad Differential Tuition Summer 0 647,600 647,600
900000 530600 10 110100 - E and G Fund 0001 900000 - Revenue 530600 - Three Peat Tuition 0 350,000 350,000
900000 530700 10 110100 - E and G Fund 0001 900000 - Revenue 530700 - Over 45 Hours Tuition 0 250,000 250,000
900000 540000 10 110100 - E and G Fund 0001 900000 - Revenue 540000 - Waivers (1,406,379) 0 1,406,379
900000 549000 10 110100 - E and G Fund 0001 900000 - Revenue 549000 - Dept Waivers and Exemptions Fall 0 (2,437,975) (2,437,975)
900000 549100 10 110100 - E and G Fund 0001 900000 - Revenue 549100 - Dept Waivers and Exemptions Spring 0 (2,334,547) (2,334,547)
900000 549200 10 110100 - E and G Fund 0001 900000 - Revenue 549200 - Dept Waivers and Exemptions Summer 0 (871,872) (871,872)


110100 87,072,353 89,493,786 2,421,433


110101 246000 513002 30 110101 - Forensic Science Commission - 0001 246000 - Forensic Science Commission 513002 - Forensic Science Commission 500,000 500,000 0
110101 500,000 500,000 0


110102 242000 513013 30 110102 - Law Enforce Officer Standard & Edu 242000 - Bill Blackwood LEMIT 513013 - Law Enforce Officer Standards & Edu 0 90,000 90,000
110102 0 90,000 90,000


110201 288003 512009 30 110201 - Pyschological Services - Fund 0259 288003 - Psychological Services Center 512009 - Psychological Services Center 0 20,000 20,000
110201 0 20,000 20,000


120100 242000 513005 30 120100 - LEMIT 242000 - Bill Blackwood LEMIT 513005 - LEMIT Appropriation 5,016,195 3,669,000 (1,347,195)
120100 5,016,195 3,669,000 (1,347,195)


120200 243000 513006 30 120200 - CMIT 243000 - Corr Mgmt Institute of TX (CMIT) 513006 - CMIT Appropriation 2,708,813 2,024,000 (684,813)
120200 2,708,813 2,024,000 (684,813)


120300 600051 513008 80 120300 - License Plate 600051 - License Plate Scholarship 513008 - License Plate Scholarship 2,000 2,000 0
120300 2,000 2,000 0


120400 900000 513007 40 120400 - HEAF 900000 - Revenue 513007 - HEAF Appropriation 11,893,110 11,893,110 0
120400 11,893,110 11,893,110 0
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120500 900000 513004 40 120500 - Research Development Fund Appn 900000 - Revenue 513004 - Research Development Fund 277,753 277,753 0
120500 277,753 277,753 0


TOTAL STATE REVENUE 107,470,224 107,969,649 499,425


223009 550000 40 140100 - Designated Tuition 223009 - ABC Student Support 550000 - Sales and Services 0 153,323 153,323
411000 532801 30 140100 - Designated Tuition 411000 - Correspondence 532801 - Correspondence Course Fees 208,838 182,500 (26,338)
600000 530300 60 140100 - Designated Tuition 600000 - Office of Finance and Operations 530300 - Designated Tuition 67,149,422 0 (67,149,422)
600000 540000 60 140100 - Designated Tuition 600000 - Office of Finance and Operations 540000 - Waivers (1,189,711) 0 1,189,711
612000 570000 60 140100 - Designated Tuition 612000 - Vending 570000 - Other Revenue 0 35,000 35,000
900000 530310 60 140100 - Designated Tuition 900000 - Revenue 530310 - Designated Tuition Fall 0 34,887,622 34,887,622
900000 530320 60 140100 - Designated Tuition 900000 - Revenue 530320 - Designated Tuition Spring 0 32,264,540 32,264,540
900000 530330 60 140100 - Designated Tuition 900000 - Revenue 530330 - Designated Tuition Summer 0 7,701,848 7,701,848
900000 549000 60 140100 - Designated Tuition 900000 - Revenue 549000 - Dept Waivers and Exemptions Fall 0 (1,831,600) (1,831,600)
900000 549100 60 140100 - Designated Tuition 900000 - Revenue 549100 - Dept Waivers and Exemptions Spring 0 (1,693,888) (1,693,888)
900000 549200 60 140100 - Designated Tuition 900000 - Revenue 549200 - Dept Waivers and Exemptions Summer 0 (404,347) (404,347)


140100 66,168,549 71,294,998 5,126,449


640000 531500 50 150100 - Technology Fee - IT 640000 - Information Technology 531500 - Technology Fee 11,388,576 0 (11,388,576)
640000 531510 60 150100 - Technology Fee - IT 640000 - Information Technology 531510 - Technology Fee Fall 0 5,663,575 5,663,575
640000 531520 60 150100 - Technology Fee - IT 640000 - Information Technology 531520 - Technology Fee Spring 0 5,237,750 5,237,750
640000 531530 60 150100 - Technology Fee - IT 640000 - Information Technology 531530 - Technology Fee Summer 0 1,250,300 1,250,300
640000 540000 50 150100 - Technology Fee - IT 640000 - Information Technology 540000 - Waivers (455,543) 0 455,543
640000 549000 60 150100 - Technology Fee - IT 640000 - Information Technology 549000 - Dept Waivers and Exemptions Fall 0 (297,338) (297,338)
640000 549100 60 150100 - Technology Fee - IT 640000 - Information Technology 549100 - Dept Waivers and Exemptions Spring 0 (274,982) (274,982)
640000 549200 60 150100 - Technology Fee - IT 640000 - Information Technology 549200 - Dept Waivers and Exemptions Summer 0 (65,640) (65,640)


150100 10,933,033 11,513,665 580,632


150110 642103 550022 40 150110 - IT - Special Projects 642103 - IT ISS - Video Surveillance Project 550022 - Service Income 10,000 5,000 (5,000)
150110 10,000 5,000 (5,000)


450000 532300 10 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 532300 - Distance Learning Fee 2,692,292 0 (2,692,292)
450000 532310 10 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 532310 - Distance Learning Fee Fall 0 1,208,899 1,208,899
450000 532320 10 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 532320 - Distance Learning Fee Spring 0 1,225,372 1,225,372
450000 532330 10 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 532330 - Distance Learning Fee Summer 0 751,717 751,717
450000 549000 10 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 549000 - Dept Waivers and Exemptions Fall 0 (60,445) (60,445)
450000 549100 10 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 549100 - Dept Waivers and Exemptions Spring 0 (61,267) (61,267)
450000 549200 10 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 549200 - Dept Waivers and Exemptions Summer 0 (37,586) (37,586)


150200 2,692,292 3,026,690 334,398


400000 532300 40 150205 - DLF Academic Affairs 400000 - Off of the Prov and VP for Acad Aff 532300 - Distance Learning Fee 841,045 0 (841,045)


140100


150100


150200


150205
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400000 532310 40 150205 - DLF Academic Affairs 400000 - Off of the Prov and VP for Acad Aff 532310 - Distance Learning Fee Fall 0 437,252 437,252
400000 532320 40 150205 - DLF Academic Affairs 400000 - Off of the Prov and VP for Acad Aff 532320 - Distance Learning Fee Spring 0 448,485 448,485
400000 532330 40 150205 - DLF Academic Affairs 400000 - Off of the Prov and VP for Acad Aff 532330 - Distance Learning Fee Summer 0 272,395 272,395
400000 549000 40 150205 - DLF Academic Affairs 400000 - Off of the Prov and VP for Acad Aff 549000 - Dept Waivers and Exemptions Fall 0 (112,255) (112,255)
400000 549100 40 150205 - DLF Academic Affairs 400000 - Off of the Prov and VP for Acad Aff 549100 - Dept Waivers and Exemptions Spring 0 (113,784) (113,784)
400000 549200 40 150205 - DLF Academic Affairs 400000 - Off of the Prov and VP for Acad Aff 549200 - Dept Waivers and Exemptions Summer 0 (69,802) (69,802)


150205 841,045 862,291 21,246


200000 532300 40 150210 - DLF Sciences 200000 - COS Office of the Dean 532300 - Distance Learning Fee 407,682 0 (407,682)
200000 532311 40 150210 - DLF Sciences 200000 - COS Office of the Dean 532311 - Dist Learning Fee Distribution Fall 0 193,517 193,517
200000 532312 40 150210 - DLF Sciences 200000 - COS Office of the Dean 532312 - Dist Learning Fee Dist. Spring 0 189,875 189,875
200000 532313 40 150210 - DLF Sciences 200000 - COS Office of the Dean 532313 - Dist Learning Fee Dist. Summer 0 94,568 94,568


150210 407,682 477,960 70,278


230000 532300 40 150220 - DLF Business Administration 230000 - COBA Office of the Dean 532300 - Distance Learning Fee 742,093 0 (742,093)
230000 532311 40 150220 - DLF Business Administration 230000 - COBA Office of the Dean 532311 - Dist Learning Fee Distribution Fall 0 308,085 308,085
230000 532312 40 150220 - DLF Business Administration 230000 - COBA Office of the Dean 532312 - Dist Learning Fee Dist. Spring 0 320,276 320,276
230000 532313 40 150220 - DLF Business Administration 230000 - COBA Office of the Dean 532313 - Dist Learning Fee Dist. Summer 0 195,365 195,365


150220 742,093 823,726 81,633


240000 532300 40 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 532300 - Distance Learning Fee 598,107 0 (598,107)
240000 532311 40 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 532311 - Dist Learning Fee Distribution Fall 0 281,646 281,646
240000 532312 40 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 532312 - Dist Learning Fee Dist. Spring 0 300,962 300,962
240000 532313 40 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 532313 - Dist Learning Fee Dist. Summer 0 150,718 150,718


150230 598,107 733,326 135,219


280000 532300 40 150240 - DLF Humanities and Social Science 280000 - CHSS Office of the Dean 532300 - Distance Learning Fee 1,175,661 0 (1,175,661)
280000 532311 40 150240 - DLF Humanities and Social Science 280000 - CHSS Office of the Dean 532311 - Dist Learning Fee Distribution Fall 0 527,145 527,145
280000 532312 40 150240 - DLF Humanities and Social Science 280000 - CHSS Office of the Dean 532312 - Dist Learning Fee Dist. Spring 0 523,029 523,029
280000 532313 40 150240 - DLF Humanities and Social Science 280000 - CHSS Office of the Dean 532313 - Dist Learning Fee Dist. Summer 0 278,269 278,269


150240 1,175,661 1,328,443 152,782


260000 532300 40 150250 - DLF Education 260000 - Office of the Dean CE 532300 - Distance Learning Fee 931,185 0 (931,185)
260000 532311 40 150250 - DLF Education 260000 - Office of the Dean CE 532311 - Dist Learning Fee Distribution Fall 0 297,214 297,214
260000 532312 40 150250 - DLF Education 260000 - Office of the Dean CE 532312 - Dist Learning Fee Dist. Spring 0 270,670 270,670
260000 532313 40 150250 - DLF Education 260000 - Office of the Dean CE 532313 - Dist Learning Fee Dist. Summer 0 246,659 246,659


150250 931,185 814,543 (116,642)


220000 532300 40 150260 - DLF Fine Art Mass Communication 220000 - COFAMC Office of the Dean 532300 - Distance Learning Fee 376,018 0 (376,018)
220000 532311 40 150260 - DLF Fine Art Mass Communication 220000 - COFAMC Office of the Dean 532311 - Dist Learning Fee Distribution Fall 0 118,579 118,579
220000 532312 40 150260 - DLF Fine Art Mass Communication 220000 - COFAMC Office of the Dean 532312 - Dist Learning Fee Dist. Spring 0 137,737 137,737
220000 532313 40 150260 - DLF Fine Art Mass Communication 220000 - COFAMC Office of the Dean 532313 - Dist Learning Fee Dist. Summer 0 122,854 122,854


150260


150210


150220


150230


150240


150250
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150260 376,018 379,170 3,152


450000 531500 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 531500 - Technology Fee 2,372,620 0 (2,372,620)
450000 531510 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 531510 - Technology Fee Fall 0 1,132,715 1,132,715
450000 531520 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 531520 - Technology Fee Spring 0 1,047,550 1,047,550
450000 531530 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 531530 - Technology Fee Summer 0 250,060 250,060
450000 540000 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 540000 - Waivers (94,905) 0 94,905
450000 549000 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 549000 - Dept Waivers and Exemptions Fall 0 (59,468) (59,468)
450000 549100 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 549100 - Dept Waivers and Exemptions Spring 0 (54,996) (54,996)
450000 549200 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 549200 - Dept Waivers and Exemptions Summer 0 (13,128) (13,128)


150270 2,277,715 2,302,733 25,018


270000 532311 40 150280 - DLF Health Sciences 270000 - COHS Office of the Dean 532311 - Dist Learning Fee Distribution Fall 0 77,576 77,576
270000 532312 40 150280 - DLF Health Sciences 270000 - COHS Office of the Dean 532312 - Dist Learning Fee Dist. Spring 0 80,425 80,425
270000 532313 40 150280 - DLF Health Sciences 270000 - COHS Office of the Dean 532313 - Dist Learning Fee Dist. Summer 0 33,457 33,457


150280 0 191,458 191,458


416000 531800 50 150300 - Advisement Fee 416000 - SAM Center 531800 - Advisement Fee 2,688,644 0 (2,688,644)
416000 531810 50 150300 - Advisement Fee 416000 - SAM Center 531810 - Advisement Fee Fall 0 1,276,506 1,276,506
416000 531820 50 150300 - Advisement Fee 416000 - SAM Center 531820 - Advisement Fee Spring 0 1,178,166 1,178,166
416000 531830 50 150300 - Advisement Fee 416000 - SAM Center 531830 - Advisement Fee Summer 0 510,774 510,774
416000 540000 50 150300 - Advisement Fee 416000 - SAM Center 540000 - Waivers (120,980) 0 120,980
416000 549000 50 150300 - Advisement Fee 416000 - SAM Center 549000 - Dept Waivers and Exemptions Fall 0 (67,017) (67,017)
416000 549100 50 150300 - Advisement Fee 416000 - SAM Center 549100 - Dept Waivers and Exemptions Spring 0 (61,854) (61,854)
416000 549200 50 150300 - Advisement Fee 416000 - SAM Center 549200 - Dept Waivers and Exemptions Summer 0 (26,816) (26,816)


150300 2,567,664 2,809,759 242,095


150500 500009 550000 30 150500 - Summer Camp Administration 500009 - On Campus Recruitment Enrollment Mg 550000 - Sales and Services 45,000 37,000 (8,000)
150500 45,000 37,000 (8,000)


150600 550000 550000 50 150600 - Application Fee Undergrad 550000 - Undergraduate Admissions 550000 - Sales and Services 540,000 580,000 40,000
150600 540,000 580,000 40,000


150700 623000 532702 60 150700 - Installment Payment Fee 623000 - Student Financial Services 532702 - Installment Payment Fee 443,043 525,000 81,957
150700 443,043 525,000 81,957


530000 532000 50 150800 - Records Fee 530000 - Registrar 532000 - Records Fee 520,344 0 (520,344)
530000 532010 50 150800 - Records Fee 530000 - Registrar 532010 - Records Fee Fall 0 232,092 232,092
530000 532020 50 150800 - Records Fee 530000 - Registrar 532020 - Records Fee Spring 0 214,212 214,212
530000 532030 50 150800 - Records Fee 530000 - Registrar 532030 - Records Fee Summer 0 92,868 92,868
530000 540000 50 150800 - Records Fee 530000 - Registrar 540000 - Waivers (23,415) 0 23,415
530000 549000 50 150800 - Records Fee 530000 - Registrar 549000 - Dept Waivers and Exemptions Fall 0 (12,185) (12,185)


150270


150280


150300


150800
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530000 549100 50 150800 - Records Fee 530000 - Registrar 549100 - Dept Waivers and Exemptions Spring 0 (11,246) (11,246)
530000 549200 50 150800 - Records Fee 530000 - Registrar 549200 - Dept Waivers and Exemptions Summer 0 (4,876) (4,876)


150800 496,929 510,865 13,936


150900 434001 550000 20 150900 - TRIES Lab 434001 - TRIES Analytical Lab 550000 - Sales and Services 20,000 0 (20,000)
150900 20,000 0 (20,000)


151000 510000 570000 50 151000 - Admin Allow Fin Aid 510000 - Financial Aid 570000 - Other Revenue 76,000 75,000 (1,000)
151000 76,000 75,000 (1,000)


151100 240000 550000 30 151100 - STAFS - Criminal Justice 240000 - COCJ Office of the Dean 550000 - Sales and Services 14,200 20,000 5,800
151100 14,200 20,000 5,800


614000 550000 60 151200 - Postage 614000 - Mail Services 550000 - Sales and Services 425,000 0 (425,000)
614000 55100N 60 151200 - Postage 614000 - Mail Services 55100N - Internal Sales and Services 0 325,000 325,000


151200 425,000 325,000 (100,000)


151400 235000 532900 40 151400 - PGAPGM Fee 235000 - Office of PGA PGM Program 532900 - PGA PGM Fee 143,500 147,000 3,500
151400 143,500 147,000 3,500


208000 533610 40 151401 - Nursing Program Fee 208000 - Nursing Program 533610 - Nursing Program Fee Fall 0 112,000 112,000
208000 533620 40 151401 - Nursing Program Fee 208000 - Nursing Program 533620 - Nursing Program Fee Spring 0 112,000 112,000


151401 0 224,000 224,000


470000 531600 40 151800 - Library Fee 470000 - Newton Gresham Library 531600 - Library Fee 2,372,620 0 (2,372,620)
470000 531610 40 151800 - Library Fee 470000 - Newton Gresham Library 531610 - Library Fee Fall 0 1,132,715 1,132,715
470000 531620 40 151800 - Library Fee 470000 - Newton Gresham Library 531620 - Library Fee Spring 0 1,047,550 1,047,550
470000 531630 40 151800 - Library Fee 470000 - Newton Gresham Library 531630 - Library Fee Summer 0 250,060 250,060
470000 540000 40 151800 - Library Fee 470000 - Newton Gresham Library 540000 - Waivers (94,905) 0 94,905
470000 549000 40 151800 - Library Fee 470000 - Newton Gresham Library 549000 - Dept Waivers and Exemptions Fall 0 (59,467) (59,467)
470000 549100 40 151800 - Library Fee 470000 - Newton Gresham Library 549100 - Dept Waivers and Exemptions Spring 0 (54,996) (54,996)
470000 549200 40 151800 - Library Fee 470000 - Newton Gresham Library 549200 - Dept Waivers and Exemptions Summer 0 (13,129) (13,129)


151800 2,277,715 2,302,733 25,018


711000 531700 50 151900 - Recreation Fee 711000 - Recreational Sports 531700 - Recreational Sports Fees 4,336,200 0 (4,336,200)
711000 531710 50 151900 - Recreation Fee 711000 - Recreational Sports 531710 - Recreational Sports Fees Fall 0 1,934,100 1,934,100
711000 531720 50 151900 - Recreation Fee 711000 - Recreational Sports 531720 - Recreational Sports Fees Spring 0 1,785,100 1,785,100
711000 531730 50 151900 - Recreation Fee 711000 - Recreational Sports 531730 - Recreational Sports Fees Summer 0 773,900 773,900
711000 540000 50 151900 - Recreation Fee 711000 - Recreational Sports 540000 - Waivers (433,620) 0 433,620
711000 549000 50 151900 - Recreation Fee 711000 - Recreational Sports 549000 - Dept Waivers and Exemptions Fall 0 (328,797) (328,797)
711000 549100 50 151900 - Recreation Fee 711000 - Recreational Sports 549100 - Dept Waivers and Exemptions Spring 0 (303,467) (303,467)
711000 549200 50 151900 - Recreation Fee 711000 - Recreational Sports 549200 - Dept Waivers and Exemptions Summer 0 (131,563) (131,563)
711001 550000 50 151900 - Recreation Fee 711001 - Recreation Intramurals 550000 - Sales and Services 700 700 0


151200


151401


151800


151900
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711003 550000 50 151900 - Recreation Fee 711003 - Informal Recreation 550000 - Sales and Services 25,000 25,000 0
711004 550000 50 151900 - Recreation Fee 711004 - Club Sports 550000 - Sales and Services 500 500 0
711005 550000 50 151900 - Recreation Fee 711005 - Outdoor Recreation 550000 - Sales and Services 41,500 41,500 0
711006 550000 50 151900 - Recreation Fee 711006 - Coliseum 550000 - Sales and Services 150,000 150,000 0
711008 550000 50 151900 - Recreation Fee 711008 - Wellness Rec Sports 550000 - Sales and Services 12,000 12,000 0
711009 550000 50 151900 - Recreation Fee 711009 - Recreation Student Officials 550000 - Sales and Services 1,000 1,000 0
711012 550000 50 151900 - Recreation Fee 711012 - Recreation Swimming Pools 550000 - Sales and Services 7,500 7,500 0
711013 550000 50 151900 - Recreation Fee 711013 - Pritchett Field 550000 - Sales and Services 1,000 1,000 0
711017 550000 50 151900 - Recreation Fee 711017 - Recreational Sports Special Events 550000 - Sales and Services 10,000 10,000 0
712000 550000 50 151900 - Recreation Fee 712000 - University Camp 550000 - Sales and Services 37,000 37,000 0


151900 4,188,780 4,015,473 (173,307)


400000 532500 40 152010 - The Woodlands Campus 400000 - Off of the Prov and VP for Acad Aff 532500 - University Center Fees 1,100,000 0 (1,100,000)
400000 532510 40 152010 - The Woodlands Campus 400000 - Off of the Prov and VP for Acad Aff 532510 - University Center Fees Fall 0 530,200 530,200
400000 532520 40 152010 - The Woodlands Campus 400000 - Off of the Prov and VP for Acad Aff 532520 - University Center Fees Spring 0 490,200 490,200
400000 532530 40 152010 - The Woodlands Campus 400000 - Off of the Prov and VP for Acad Aff 532530 - University Center Fees Summer 0 217,850 217,850
400000 549000 40 152010 - The Woodlands Campus 400000 - Off of the Prov and VP for Acad Aff 549000 - Dept Waivers and Exemptions Fall 0 (27,835) (27,835)
400000 549100 40 152010 - The Woodlands Campus 400000 - Off of the Prov and VP for Acad Aff 549100 - Dept Waivers and Exemptions Spring 0 (25,736) (25,736)
400000 549200 40 152010 - The Woodlands Campus 400000 - Off of the Prov and VP for Acad Aff 549200 - Dept Waivers and Exemptions Summer 0 (11,437) (11,437)


152010 1,100,000 1,173,242 73,242


400000 532500 40 152020 - University Park 400000 - Off of the Prov and VP for Acad Aff 532500 - University Center Fees 150,000 0 (150,000)
600000 532500 60 152020 - University Park 600000 - Office of Finance and Operations 532500 - University Center Fees 0 100,000 100,000


152020 150,000 100,000 (50,000)


632000 550000 60 152300 - University Store 632000 - University Store 550000 - Sales and Services 770,000 0 (770,000)
632000 55100N 70 152300 - University Store 632000 - University Store 55100N - Internal Sales and Services 0 770,000 770,000


152300 770,000 770,000 0


152400 280000 550000 40 152400 - Forensic PhD Appl Fee 280000 - CHSS Office of the Dean 550000 - Sales and Services 3,000 3,000 0
152400 3,000 3,000 0


400000 531900 80 152600 - International Education Fee 400000 - Off of the Prov and VP for Acad Aff 531900 - International Edu Fee 86,724 0 (86,724)
400000 531910 80 152600 - International Education Fee 400000 - Off of the Prov and VP for Acad Aff 531910 - International Edu Fee Fall 0 38,682 38,682
400000 531920 80 152600 - International Education Fee 400000 - Off of the Prov and VP for Acad Aff 531920 - International Edu Fee Spring 0 35,702 35,702
400000 531930 80 152600 - International Education Fee 400000 - Off of the Prov and VP for Acad Aff 531930 - International Edu Fee Summer 0 15,478 15,478
400000 540000 80 152600 - International Education Fee 400000 - Off of the Prov and VP for Acad Aff 540000 - Waivers (3,903) 0 3,903
400000 549000 80 152600 - International Education Fee 400000 - Off of the Prov and VP for Acad Aff 549000 - Dept Waivers and Exemptions Fall 0 (2,031) (2,031)
400000 549100 80 152600 - International Education Fee 400000 - Off of the Prov and VP for Acad Aff 549100 - Dept Waivers and Exemptions Spring 0 (1,874) (1,874)
400000 549200 80 152600 - International Education Fee 400000 - Off of the Prov and VP for Acad Aff 549200 - Dept Waivers and Exemptions Summer 0 (813) (813)


152600 82,821 85,144 2,323


152010


152020


152300


152600
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152700 620000 570010 60 152700 - Returned Checks 620000 - Controller 570010 - Returned Check Fee 14,500 15,000 500
152700 14,500 15,000 500


152900 260000 550000 50 152900 - Deficiency Plan Fee 260000 - Office of the Dean CE 550000 - Sales and Services 1,000 1,000 0
152900 1,000 1,000 0


153000 236000 550000 40 153000 - Executive MBA Program 236000 - Executive MBA 550000 - Sales and Services 414,030 444,741 30,711
153000 414,030 444,741 30,711


153100 670001 550000 70 153100 - Maintenance Services 670001 - Maintenance Services 550000 - Sales and Services 475,000 554,240 79,240
153100 475,000 554,240 79,240


153200 600000 550000 20 153200 - Indirect Cost Recovery 600000 - Office of Finance and Operations 550000 - Sales and Services 225,000 225,000 0
153200 225,000 225,000 0


153300 600000 550000 20 153300 - Overhead Allowance 600000 - Office of Finance and Operations 550000 - Sales and Services 225,000 225,000 0
153300 225,000 225,000 0


153400 237000 550000 40 153400 - SBDC Training 237000 - Small Business 550000 - Sales and Services 7,000 10,000 3,000
153400 7,000 10,000 3,000


414000 532600 50 153700 - International Program Fees 414000 - International Programs 532600 - International Study Fee 39,600 42,000 2,400
414000 532703 50 153700 - International Program Fees 414000 - International Programs 532703 - Sponsor Student Fee 25,000 25,000 0
414000 532704 50 153700 - International Program Fees 414000 - International Programs 532704 - Application Fee 18,000 18,000 0
414000 532705 50 153700 - International Program Fees 414000 - International Programs 532705 - International Visitor DS2019 1,000 1,500 500
414000 532706 50 153700 - International Program Fees 414000 - International Programs 532706 - International Student Orientation 7,000 8,600 1,600
414000 533500 50 153700 - International Program Fees 414000 - International Programs 533500 - Study Abroad Service Fee 40,000 40,000 0


153700 130,600 135,100 4,500


154000 420000 550000 50 154000 - Application Fee Graduate 420000 - Graduate Studies Office 550000 - Sales and Services 120,000 120,000 0
154000 120,000 120,000 0


154500 620000 530400 80 154500 - TPEG Resident Statutory 620000 - Controller 530400 - TPEG Resident Tuition 8,655,149 8,655,149 0
154500 8,655,149 8,655,149 0


154600 620000 530500 80 154600 - TPEG Non Resident Statutory 620000 - Controller 530500 - TPEG Non Resident Tuition 60,000 60,000 0
154600 60,000 60,000 0


154700 410000 550000 80 154700 - SHSU Designated Scholarship Fund 410000 - Office of the Associate Provost 550000 - Sales and Services 9,800 9,800 0
154700 9,800 9,800 0


642200 550023 60 155000 - Telephone O and M 642200 - IT- Telephone 550023 - Telephone Services Revenue 425,300 0 (425,300)
642200 550024 60 155000 - Telephone O and M 642200 - IT- Telephone 550024 - Telephone Long Distance Revenue 88,653 0 (88,653)
642200 55105N 40 155000 - Telephone O and M 642200 - IT- Telephone 55105N - Internal Telephone Services Revenue 0 428,100 428,100


153700


155000
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642200 55106N 40 155000 - Telephone O and M 642200 - IT- Telephone 55106N - Internal Telephone Long Dist Srvc 0 90,798 90,798
155000 513,953 518,898 4,945


155600 230000 550000 60 155600 - INQUIRY JOURNAL 230000 - COBA Office of the Dean 550000 - Sales and Services 5,000 5,000 0
155600 5,000 5,000 0


155800 670000 550000 60 155800 - CONSTRUCTION MAINTENANCE FEE 670000 - Facilities Management 550000 - Sales and Services 846,304 846,304 0
155800 846,304 846,304 0


157001 230000 533500 10 157001 - COBA - Study Abroad - UAE 230000 - COBA Office of the Dean 533500 - Study Abroad Service Fee 0 33,751 33,751
157001 0 33,751 33,751


157009 230000 533500 10 157009 - COBA Study Abroad Japan 230000 - COBA Office of the Dean 533500 - Study Abroad Service Fee 22,000 24,000 2,000
157009 22,000 24,000 2,000


157010 230000 533500 10 157010 - COBA Study Abroad China 230000 - COBA Office of the Dean 533500 - Study Abroad Service Fee 42,000 42,000 0
157010 42,000 42,000 0


157025 208000 533500 10 157025 - Thailand Healthcare Study Abroad 208000 - Nursing Program 533500 - Study Abroad Service Fee 0 29,008 29,008
157025 0 29,008 29,008


TOTAL DESIGNATED 112,263,368 119,411,210 7,147,842


750001 570000 50 170100 - Medical Service Fee 750001 - Health Center Clinic 570000 - Other Revenue 80,000 0 (80,000)
750002 570000 50 170100 - Medical Service Fee 750002 - Pharmacy 570000 - Other Revenue 80,000 160,000 80,000
750007 531300 50 170100 - Medical Service Fee 750007 - Medical Services 531300 - Medical Fee 3,252,150 0 (3,252,150)
750007 531310 50 170100 - Medical Service Fee 750007 - Medical Services 531310 - Medical Fee Fall 0 1,450,575 1,450,575
750007 531320 50 170100 - Medical Service Fee 750007 - Medical Services 531320 - Medical Fee Spring 0 1,338,825 1,338,825
750007 531330 50 170100 - Medical Service Fee 750007 - Medical Services 531330 - Medical Fee Summer 0 580,425 580,425
750007 540000 50 170100 - Medical Service Fee 750007 - Medical Services 540000 - Waivers (455,301) 0 455,301
750007 549000 50 170100 - Medical Service Fee 750007 - Medical Services 549000 - Dept Waivers and Exemptions Fall 0 (246,598) (246,598)
750007 549100 50 170100 - Medical Service Fee 750007 - Medical Services 549100 - Dept Waivers and Exemptions Spring 0 (227,600) (227,600)
750007 549200 50 170100 - Medical Service Fee 750007 - Medical Services 549200 - Dept Waivers and Exemptions Summer 0 (98,672) (98,672)


170100 2,956,849 2,956,955 106


150001 532200 91 170200 - Athletic Fee 150001 - Athletic Administration 532200 - Athletic Fee 7,644,823 0 (7,644,823)
150001 532210 91 170200 - Athletic Fee 150001 - Athletic Administration 532210 - Athletic Fee Fall 0 4,077,774 4,077,774
150001 532220 91 170200 - Athletic Fee 150001 - Athletic Administration 532220 - Athletic Fee Spring 0 3,771,180 3,771,180
150001 532230 91 170200 - Athletic Fee 150001 - Athletic Administration 532230 - Athletic Fee Summer 0 450,108 450,108
150001 540000 91 170200 - Athletic Fee 150001 - Athletic Administration 540000 - Waivers (76,448) 0 76,448
150001 549000 91 170200 - Athletic Fee 150001 - Athletic Administration 549000 - Dept Waivers and Exemptions Fall 0 (50,972) (50,972)
150001 549100 91 170200 - Athletic Fee 150001 - Athletic Administration 549100 - Dept Waivers and Exemptions Spring 0 (47,140) (47,140)
150001 549200 91 170200 - Athletic Fee 150001 - Athletic Administration 549200 - Dept Waivers and Exemptions Summer 0 (5,626) (5,626)


170100


170200
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150001 560000 91 170200 - Athletic Fee 150001 - Athletic Administration 560000 - Auxiliary Sales and Services 2,093,000 2,380,750 287,750
170200 9,661,375 10,576,074 914,699


710000 531400 50 170300 - LSC Fee 710000 - LSC 531400 - Student Ctr Fee 4,336,200 0 (4,336,200)
710000 531410 50 170300 - LSC Fee 710000 - LSC 531410 - Student Ctr Fee Fall 0 1,934,100 1,934,100
710000 531420 50 170300 - LSC Fee 710000 - LSC 531420 - Student Ctr Fee Spring 0 1,785,100 1,785,100
710000 531430 50 170300 - LSC Fee 710000 - LSC 531430 - Student Ctr Fee Summer 0 773,900 773,900
710000 540000 50 170300 - LSC Fee 710000 - LSC 540000 - Waivers (433,620) 0 433,620
710000 549000 50 170300 - LSC Fee 710000 - LSC 549000 - Dept Waivers and Exemptions Fall 0 (328,797) (328,797)
710000 549100 50 170300 - LSC Fee 710000 - LSC 549100 - Dept Waivers and Exemptions Spring 0 (303,467) (303,467)
710000 549200 50 170300 - LSC Fee 710000 - LSC 549200 - Dept Waivers and Exemptions Summer 0 (131,563) (131,563)
710000 550000 50 170300 - LSC Fee 710000 - LSC 550000 - Sales and Services 40,000 40,000 0


170300 3,942,580 3,769,273 (173,307)


201007 550000 50 170400 - Student Service Fee 201007 - Rodeo Activities 550000 - Sales and Services 40,000 40,000 0
700000 531200 50 170400 - Student Service Fee 700000 - Office of Student Services 531200 - Student Service Fee 7,090,315 0 (7,090,315)
700000 531210 50 170400 - Student Service Fee 700000 - Office of Student Services 531210 - Student Service Fee Fall 0 3,579,846 3,579,846
700000 531220 50 170400 - Student Service Fee 700000 - Office of Student Services 531220 - Student Service Fee Spring 0 3,296,072 3,296,072
700000 531230 50 170400 - Student Service Fee 700000 - Office of Student Services 531230 - Student Service Fee Summer 0 399,776 399,776
700000 540000 50 170400 - Student Service Fee 700000 - Office of Student Services 540000 - Waivers (70,903) 0 70,903
700000 549000 50 170400 - Student Service Fee 700000 - Office of Student Services 549000 - Dept Waivers and Exemptions Fall 0 (44,748) (44,748)
700000 549100 50 170400 - Student Service Fee 700000 - Office of Student Services 549100 - Dept Waivers and Exemptions Spring 0 (41,201) (41,201)
700000 549200 50 170400 - Student Service Fee 700000 - Office of Student Services 549200 - Dept Waivers and Exemptions Summer 0 (4,997) (4,997)
720014 550000 50 170400 - Student Service Fee 720014 - Parent's Weekend 550000 - Sales and Services 15,000 15,000 0
721000 550000 50 170400 - Student Service Fee 721000 - Students' Legal Services 550000 - Sales and Services 500 500 0


170400 7,074,912 7,240,248 165,336


730000 532100 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 532100 - OneCard Service Fee 693,792 0 (693,792)
730000 532110 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 532110 - OneCard Service Fee Fall 0 309,456 309,456
730000 532120 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 532120 - OneCard Service Fee Spring 0 285,616 285,616
730000 532130 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 532130 - OneCard Service Fee Summer 0 123,824 123,824
730000 540000 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 540000 - Waivers (31,221) 0 31,221
730000 549000 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 549000 - Dept Waivers and Exemptions Fall 0 (16,246) (16,246)
730000 549100 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 549100 - Dept Waivers and Exemptions Spring 0 (14,995) (14,995)
730000 549200 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 549200 - Dept Waivers and Exemptions Summer 0 (6,501) (6,501)
730003 550000 50 170600 - Bearkat OneCard 730003 - Bearkat OneCard Replacement 550000 - Sales and Services 48,000 48,000 0


170600 710,571 729,154 18,583


180100 540000 560200 90 180100 - Housing 540000 - Residence Life 560200 - Housing Fee 14,402,069 14,972,582 570,513
180100 14,402,069 14,972,582 570,513


180200 610000 570300 90 180200 - Dining 610000 - Financial Services 570300 - Dining Fee 9,211,241 9,897,027 685,786


170600


170300


170400
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180200 9,211,241 9,897,027 685,786


180300 612000 560000 90 180300 - Vending 612000 - Vending 560000 - Auxiliary Sales and Services 410,648 410,648 0
180300 410,648 410,648 0


180500 286001 560000 90 180500 - Houstonian 286001 - Houstonian 560000 - Auxiliary Sales and Services 80,000 80,000 0
180500 80,000 80,000 0


180800 264001 560000 90 180800 - University Kindergarten 264001 - University Kindergarten 560000 - Auxiliary Sales and Services 1,000 500 (500)
180800 1,000 500 (500)


180900 236001 560000 90 180900 - Graduate School Banking 236001 - Graduate School Of Banking 560000 - Auxiliary Sales and Services 9,550 49,550 40,000
180900 9,550 49,550 40,000


181000 711000 560000 90 181000 - Recreational Sports Athletics 711000 - Recreational Sports 560000 - Auxiliary Sales and Services 200 200 0
181000 200 200 0


181100 245000 560000 90 181100 - University Hotel 245000 - University Hotel 560000 - Auxiliary Sales and Services 1,100,000 1,100,000 0
181100 1,100,000 1,100,000 0


181200 260010 560000 90 181200 - Center for Professional Develop 260010 - SH Center for Prof Development 560000 - Auxiliary Sales and Services 37,000 37,000 0
181200 37,000 37,000 0


181300 432000 560000 90 181300 - Continuing Education 432000 - Continuing Education 560000 - Auxiliary Sales and Services 175,000 175,000 0
181300 175,000 175,000 0


181400 530000 560000 90 181400 - Diplomas and Transcripts 530000 - Registrar 560000 - Auxiliary Sales and Services 250,000 250,000 0
181400 250,000 250,000 0


181500 201001 560000 90 181500 - IE Materials 201001 - Industrial Technology 560000 - Auxiliary Sales and Services 350 350 0
181500 350 350 0


181600 614000 560000 90 181600 - Post Office 614000 - Mail Services 560000 - Auxiliary Sales and Services 12,000 14,000 2,000
181600 12,000 14,000 2,000


181700 414001 533200 90 181700 - English as a Second Language 414001 - English Language Institute 533200 - ELI Fee 564,100 500,500 (63,600)
181700 564,100 500,500 (63,600)


181900 235001 560000 90 181900 - Raven Nest Golf Course 235001 - Raven Nest 560000 - Auxiliary Sales and Services 925,000 925,000 0
181900 925,000 925,000 0


182000 513000 560000 90 182000 - SHSU Freshman Orientation 513000 - Freshman Orientation 560000 - Auxiliary Sales and Services 390,000 390,000 0
182000 390,000 390,000 0
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182100 840000 560000 90 182100 - Museum Store 840000 - Museum 560000 - Auxiliary Sales and Services 40,000 40,000 0
182100 40,000 40,000 0


182300 631000 560000 90 182300 - Surplus and Scrap Metal Sales 631000 - Property 560000 - Auxiliary Sales and Services 24,000 30,000 6,000
182300 24,000 30,000 6,000


182400 740000 560000 90 182400 - Student Program Development 740000 - Counseling Services 560000 - Auxiliary Sales and Services 1,000 1,000 0
182400 1,000 1,000 0


182600 470000 560000 90 182600 - Thesis Binding 470000 - Newton Gresham Library 560000 - Auxiliary Sales and Services 15,000 12,000 (3,000)
182600 15,000 12,000 (3,000)


182700 236001 560000 90 182700 - Smith Hutson Banking 236001 - Graduate School Of Banking 560000 - Auxiliary Sales and Services 40,000 40,000 0
182700 40,000 40,000 0


182800 417000 560000 90 182800 - Testing Center 417000 - Testing Center 560000 - Auxiliary Sales and Services 100,000 120,000 20,000
182800 100,000 120,000 20,000


182900 223001 560000 90 182900 - Music Camps 223001 - Band 560000 - Auxiliary Sales and Services 60,000 60,000 0
182900 60,000 60,000 0


183000 283000 560000 90 183000 - Dietetic Internship Program 283000 - Dept of Family and Consumer Sci 560000 - Auxiliary Sales and Services 3,000 4,000 1,000
183000 3,000 4,000 1,000


183100 470000 560000 90 183100 - Xerox Machine Library 470000 - Newton Gresham Library 560000 - Auxiliary Sales and Services 60,000 60,000 0
183100 60,000 60,000 0


183200 240000 560000 92 183200 - CJ International Field Schools 240000 - COCJ Office of the Dean 560000 - Auxiliary Sales and Services 35,000 0 (35,000)
183200 35,000 0 (35,000)


183300 600000 560000 90 183300 - Interest on Time Deposits 600000 - Office of Finance and Operations 560000 - Auxiliary Sales and Services 200,000 200,000 0
183300 200,000 200,000 0


183500 262000 560000 90 183500 - Ctr for Res and Ed Studies 262000 - Dept of Educ Leadership and Counsel 560000 - Auxiliary Sales and Services 2,550 500 (2,050)
183500 2,550 500 (2,050)


183600 201000 560000 90 183600 - Agriculture Annual Judging 201000 - Dept of Agr and Industrial Sciences 560000 - Auxiliary Sales and Services 6,000 6,000 0
183600 6,000 6,000 0


183700 201000 560000 90 183700 - Ag Short courses 201000 - Dept of Agr and Industrial Sciences 560000 - Auxiliary Sales and Services 3,000 3,000 0
183700 3,000 3,000 0


183800 262000 560000 90 183800 - School Administration Workshop 262000 - Dept of Educ Leadership and Counsel 560000 - Auxiliary Sales and Services 1,000 1,000 0
183800 1,000 1,000 0
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183900 265000 560000 90 183900 - Library Science Conferences 265000 - Dept of Library Science 560000 - Auxiliary Sales and Services 5,000 5,000 0
183900 5,000 5,000 0


184200 287001 560000 90 184200 - Academic Challenge 287001 - Academic Challenge Program 560000 - Auxiliary Sales and Services 6,600 0 (6,600)
184200 6,600 0 (6,600)


184300 810000 560000 90 184300 - Office of Alumni Relations 810000 - Alumni Relations 560000 - Auxiliary Sales and Services 340,000 375,000 35,000
184300 340,000 375,000 35,000


240000 560000 90 184400 - CJ Summer Camps 240000 - COCJ Office of the Dean 560000 - Auxiliary Sales and Services 45,000 0 (45,000)
240000 560000 92 184400 - CJ Summer Camps 240000 - COCJ Office of the Dean 560000 - Auxiliary Sales and Services 0 50,000 50,000


184400 45,000 50,000 5,000


613000 55100N 90 184500 - Sam Houston Press 613000 - Press 55100N - Internal Sales and Services 0 206,000 206,000
613000 560000 90 184500 - Sam Houston Press 613000 - Press 560000 - Auxiliary Sales and Services 751,576 0 (751,576)


184500 751,576 206,000 (545,576)


184700 690000 570100 90 184700 - Public Safety Services 690000 - Public Safety Services 570100 - Parking Permit 1,800,000 1,940,000 140,000
184700 1,800,000 1,940,000 140,000


184900 241001 560000 92 184900 - CJ Crimes 241001 - COCJ Crimes 560000 - Auxiliary Sales and Services 1,445,000 1,564,000 119,000
184900 1,445,000 1,564,000 119,000


185900 150001 560000 91 185900 - Stadium Operations 150001 - Athletic Administration 560000 - Auxiliary Sales and Services 50,000 50,000 0
185900 50,000 50,000 0


186000 711010 560000 90 186000 - Bearkat Camp 711010 - Bearkat Camp 560000 - Auxiliary Sales and Services 10,000 10,000 0
186000 10,000 10,000 0


186100 150001 560000 91 186100 - Athletics Concessions 150001 - Athletic Administration 560000 - Auxiliary Sales and Services 95,000 90,000 (5,000)
186100 95,000 90,000 (5,000)


186600 233001 560000 90 186600 - General Business Conference 233001 - General Business Conference 560000 - Auxiliary Sales and Services 12,000 19,000 7,000
186600 12,000 19,000 7,000


186700 243000 560000 92 186700 - County Corrections 243000 - Corr Mgmt Institute of TX (CMIT) 560000 - Auxiliary Sales and Services 37,000 50,000 13,000
186700 37,000 50,000 13,000


187100 262000 560000 90 187100 - PhD Counselor Ed Application 262000 - Dept of Educ Leadership and Counsel 560000 - Auxiliary Sales and Services 1,050 500 (550)
187100 1,050 500 (550)


187800 100000 560000 90 187800 - Let's Talk Program 100000 - Office of the President 560000 - Auxiliary Sales and Services 35,000 35,000 0
187800 35,000 35,000 0


184400


184500
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188700 260000 560000 90 188700 - COE Dist Educator of Year 260000 - Office of the Dean CE 560000 - Auxiliary Sales and Services 3,000 3,000 0
188700 3,000 3,000 0


189000 810000 560000 90 189000 - Alumni Tuition Raffle 810000 - Alumni Relations 560000 - Auxiliary Sales and Services 28,000 28,000 0
189000 28,000 28,000 0


189600 243000 560000 92 189600 - CMIT TPTA Juvenile 243000 - Corr Mgmt Institute of TX (CMIT) 560000 - Auxiliary Sales and Services 73,000 98,000 25,000
189600 73,000 98,000 25,000


189700 243000 560000 92 189700 - CMIT National Jail Leadership 243000 - Corr Mgmt Institute of TX (CMIT) 560000 - Auxiliary Sales and Services 190,000 184,000 (6,000)
189700 190,000 184,000 (6,000)


190000 700000 560000 90 190000 - University Bookstore 700000 - Office of Student Services 560000 - Auxiliary Sales and Services 350,000 350,000 0
190000 350,000 350,000 0


190300 530000 560000 90 190300 - VRC ANNUAL EVENT FUND 530000 - Registrar 560000 - Auxiliary Sales and Services 6,000 6,000 0
190300 6,000 6,000 0


190400 281000 560000 90 190400 - SO STATES COMM ASSN 281000 - Dept of Communication Studies 560000 - Auxiliary Sales and Services 1,000 3,000 2,000
190400 1,000 3,000 2,000


190800 500000 560000 90 190800 - Boy Scout Conference 500000 - Office of Enrollment Management 560000 - Auxiliary Sales and Services 15,000 12,000 (3,000)
190800 15,000 12,000 (3,000)


191500 730000 560000 90 191500 - Chick-Fil-A Leadercast Conference 730000 - Bearkat OneCard 560000 - Auxiliary Sales and Services 21,250 21,250 0
191500 21,250 21,250 0


TOTAL AUXILIARY ENTERPRISES AND PLEDGED PROPERTY 57,825,471 59,751,311 1,925,840


277,559,063 287,132,170 9,573,107
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Office of the President
100000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 65,945 299,417 233,472
100000 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 54,055 57,719 3,664
100000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 3,686 3,888 202


110100 123,686 361,024 237,338


100000 701400 60 140100 - Designated Tuition 701400 - Student Employees 23,424 23,424 0
100000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 20,000 20,000 0
100000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 43,401 43,401 0


140100 86,825 86,825 0


180100 100000 720 90 180100 - Housing 720 - O and M Budget Pool 39,670 39,670 0
180100 39,670 39,670 0


187800 100000 720 90 187800 - Let's Talk Program 720 - O and M Budget Pool 35,000 35,000 0
187800 35,000 35,000 0


100001 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 7,200 7,200 0
100001 701400 60 110100 - E and G Fund 0001 701400 - Student Employees 19,484 19,484 0
100001 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 18,425 19,537 1,112
100001 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 324 432 108
100001 720 60 110100 - E and G Fund 0001 720 - O and M Budget Pool 12,847 12,847 0
100001 770 60 110100 - E and G Fund 0001 770 - Capital Outlay Pool 4,673 4,673 0


110100 62,953 64,173 1,220


100001 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 443,387 468,535 25,148
100001 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 1,680 1,680 0
100001 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 8,312 8,312 0


140100 453,379 478,527 25,148


100002 701400 60 140100 - Designated Tuition 701400 - Student Employees 8,000 8,000 0
100002 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 55,986 55,986 0


140100 63,986 63,986 0


100003 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 10,035 10,035 0
100003 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 640 0 (640)
100003 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 983 983 0


140100 11,658 11,018 (640)


100004 - Staff Council 140100 100004 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 5,225 5,225 0
140100 5,225 5,225 0


100005 - Employee Scholarships 140100 100005 760 80 140100 - Designated Tuition 760 - Scholarship Budget Pool 82,200 82,200 0
140100 82,200 82,200 0


140100100002 - Pres Contingency Des Tuition 1


140100100003 - Pres Contingency Des Tuition 2


100001 - President E and G 110100


140100


SAM HOUSTON STATE UNIVERSITY


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


100000 - Office of the President 110100


140100
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100012 - President Office Events 140100 100012 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 75,000 75,000 0


                                                                                         140100 75,000 75,000 0


100013 - President Initiative 140100 100013 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 200,000 200,000 0
140100 200,000 200,000 0


100016 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 37,824 40,008 2,184
100016 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 1,440 1,440 0


110100 39,264 41,448 2,184


100016 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 78,720 67,680 (11,040)
100016 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 1,440 480 (960)
100016 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 7,216 18,928 11,712


140100 87,376 87,088 (288)


100017 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 400 400
100017 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 75,000 74,600 (400)


140100 75,000 75,000 0


100022 - Leadership Academy 140100 100022 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 34,578 34,578 0
140100 34,578 34,578 0


Office of the Audits and Analysis
112000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 229,268 259,080 29,812
112000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 3,120 3,360 240
112000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 4,500 4,500 0
112000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 16,033 16,033 0


140100 252,921 282,973 30,052


Office of General Counsel
114000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 46,920 50,976 4,056
114000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 480 360 (120)
114000 720 60 110100 - E and G Fund 0001 720 - O and M Budget Pool 5,000 2,432 (2,568)


110100 52,400 53,768 1,368


140100 114000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 15,000 15,000 0
140100 15,000 15,000 0


 Athletics
150001 701 91 170200 - Athletic Fee 701 - Fringe Benefits Pool 435,305 435,306 1
150001 701001 91 170200 - Athletic Fee 701001 - Non Teaching Salaried Exempt 1,150,923 1,303,566 152,643
150001 701400 91 170200 - Athletic Fee 701400 - Student Employees 100,000 125,000 25,000
150001 701501 91 170200 - Athletic Fee 701501 - Non Teaching Salaried Non Exempt 303,444 297,384 (6,060)
150001 702200 91 170200 - Athletic Fee 702200 - Longevity Pay 40,000 40,000 0
150001 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 788,594 598,856 (189,738)
150001 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 4,750 4,750 0
150001 770 91 170200 - Athletic Fee 770 - Capital Outlay Pool 15,000 15,000 0


112000 - Office of the Audits and Analysis 140100


114000 - Office of General Counsel 110100


150001 - Athletic Administration 170200


100016 - Public Relations


140100


110100


140100100017 - Public Relations O and M
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170200 2,838,016 2,819,862 (18,154)


150001 701400 91 185900 - Stadium Operations 701400 - Student Employees 30,000 30,000 0
150001 720 91 185900 - Stadium Operations 720 - O and M Budget Pool 20,000 20,000 0


185900 50,000 50,000 0


150001 701400 91 186100 - Athletics Concessions 701400 - Student Employees 40,000 40,000 0
150001 720 91 186100 - Athletics Concessions 720 - O and M Budget Pool 55,000 50,000 (5,000)


186100 95,000 90,000 (5,000)


150002 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 0 8,000 8,000
150002 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 13,000 15,000 2,000
150002 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 2,000 2,000 0


170200 15,000 25,000 10,000


150003 701 91 170200 - Athletic Fee 701 - Fringe Benefits Pool 258,174 258,174 0
150003 701001 91 170200 - Athletic Fee 701001 - Non Teaching Salaried Exempt 875,052 883,044 7,992
150003 702200 91 170200 - Athletic Fee 702200 - Longevity Pay 2,000 2,000 0
150003 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 206,250 210,000 3,750
150003 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 175,000 245,000 70,000
150003 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 5,000 5,000 0


170200 1,521,476 1,603,218 81,742


150004 - Football Scholarships 140100 150004 760 91 140100 - Designated Tuition 760 - Scholarship Budget Pool 1,190,826 1,254,960 64,134
140100 1,190,826 1,254,960 64,134


150005 701 91 170200 - Athletic Fee 701 - Fringe Benefits Pool 75,712 75,712 0
150005 701001 91 170200 - Athletic Fee 701001 - Non Teaching Salaried Exempt 289,743 274,632 (15,111)
150005 702200 91 170200 - Athletic Fee 702200 - Longevity Pay 2,400 2,400 0
150005 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 135,000 150,000 15,000
150005 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 65,000 120,000 55,000
150005 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 5,000 5,000 0


170200 572,855 627,744 54,889


140100 150006 760 91 140100 - Designated Tuition 760 - Scholarship Budget Pool 138,863 24,136 (114,727)
140100 138,863 24,136 (114,727)


170200 150006 760 91 170200 - Athletic Fee 760 - Scholarship Budget Pool 106,863 234,824 127,961
170200 106,863 234,824 127,961


150007 701 91 170200 - Athletic Fee 701 - Fringe Benefits Pool 60,785 60,785 0
150007 701001 91 170200 - Athletic Fee 701001 - Non Teaching Salaried Exempt 206,712 212,904 6,192
150007 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 30,000 100,000 70,000
150007 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 8,000 48,000 40,000
150007 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 2,000 2,000


0


185900


186100


150002 - Sports Information 170200


150003 - Football 170200


170200150005 - Men's Basketball


150006 - Men's Basketball Scholarships


150007 - Baseball 170200


36







Organization Description Fund Organization Account Program Fund Description Account Description Approved FY 
2014


Recommendations 
FY 2015


Variance FY  
14-15


SAM HOUSTON STATE UNIVERSITY


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


170200 307,497 423,689 116,192


150008 - Baseball Scholarships 140100 150008 760 91 140100 - Designated Tuition 760 - Scholarship Budget Pool 221,153 233,064 11,911
140100 221,153 233,064 11,911


150009 701 91 170200 - Athletic Fee 701 - Fringe Benefits Pool 44,964 44,964 0
150009 701001 91 170200 - Athletic Fee 701001 - Non Teaching Salaried Exempt 143,880 164,280 20,400
150009 701402 91 170200 - Athletic Fee 701402 - Graduate Assistant Non Teaching 8,874 8,874 0
150009 702200 91 170200 - Athletic Fee 702200 - Longevity Pay 1,920 1,920 0
150009 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 40,000 100,000 60,000
150009 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 19,000 74,000 55,000
150009 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 1,000 1,000 0


170200 259,638 395,038 135,400


150010 - Track Scholarships 170200 150010 760 91 170200 - Athletic Fee 760 - Scholarship Budget Pool 578,401 609,552 31,151
170200 578,401 609,552 31,151


150011 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 200,000 211,548 11,548
150011 770 91 170200 - Athletic Fee 770 - Capital Outlay Pool 213,452 213,452 0


170200 413,452 425,000 11,548


150012 701 91 170200 - Athletic Fee 701 - Fringe Benefits Pool 27,426 27,426 0
150012 701001 91 170200 - Athletic Fee 701001 - Non Teaching Salaried Exempt 88,752 90,432 1,680
150012 701402 91 170200 - Athletic Fee 701402 - Graduate Assistant Non Teaching 4,437 4,437 0
150012 702200 91 170200 - Athletic Fee 702200 - Longevity Pay 1,440 1,440 0
150012 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 30,000 100,000 70,000
150012 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 9,500 49,500 40,000
150012 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 500 500 0


170200 162,055 273,735 111,680


170200 150013 760 91 170200 - Athletic Fee 760 - Scholarship Budget Pool 264,628 278,880 14,252
170200 264,628 278,880 14,252


150014 701 91 170200 - Athletic Fee 701 - Fringe Benefits Pool 23,857 23,857 0
150014 701001 91 170200 - Athletic Fee 701001 - Non Teaching Salaried Exempt 51,024 52,560 1,536
150014 701501 91 170200 - Athletic Fee 701501 - Non Teaching Salaried Non Exempt 34,600 35,296 696
150014 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 20,000 40,000 20,000
150014 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 19,700 39,700 20,000
150014 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 300 300 0


170200 149,481 191,713 42,232


150015 - Golf Scholarships 140100 150015 760 91 140100 - Designated Tuition 760 - Scholarship Budget Pool 0 209,160 209,160
140100 0 209,160 209,160


150009 - Track 170200


170200150011 - Athletics Capital Expend Mat


170200150012 - Women's Soccer


150013 - Women's Soccer Scholarships


150014 - Golf 170200
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150015 - Golf Scholarships 170200 150015 760 91 170200 - Athletic Fee 760 - Scholarship Budget Pool 198,471 0 (198,471)
170200 198,471 0 (198,471)


150016 - Medical 170200 150016 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 389,000 400,000 11,000
170200 389,000 400,000 11,000


150017 - Training Scholarships 170200 150017 760 91 170200 - Athletic Fee 760 - Scholarship Budget Pool 132,314 139,440 7,126
170200 132,314 139,440 7,126


150018 701 91 170200 - Athletic Fee 701 - Fringe Benefits Pool 31,569 31,569 0
150018 701001 91 170200 - Athletic Fee 701001 - Non Teaching Salaried Exempt 102,840 103,128 288
150018 701402 91 170200 - Athletic Fee 701402 - Graduate Assistant Non Teaching 4,437 4,437 0
150018 702200 91 170200 - Athletic Fee 702200 - Longevity Pay 3,100 3,100 0
150018 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 19,500 60,000 40,500
150018 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 20,000 19,500 (500)
150018 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 500 500 0


170200 181,946 222,234 40,288


140100 150019 760 91 140100 - Designated Tuition 760 - Scholarship Budget Pool 226,824 239,040 12,216
140100 226,824 239,040 12,216


150020 701 91 170200 - Athletic Fee 701 - Fringe Benefits Pool 49,424 63,957 14,533
150020 701001 91 170200 - Athletic Fee 701001 - Non Teaching Salaried Exempt 163,560 213,192 49,632
150020 701402 91 170200 - Athletic Fee 701402 - Graduate Assistant Non Teaching 4,437 4,437 0
150020 702200 91 170200 - Athletic Fee 702200 - Longevity Pay 960 960 0
150020 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 47,250 47,438 188
150020 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 65,000 120,000 55,000
150020 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 5,000 5,000 0


170200 335,631 454,984 119,353


150021 - W Basketball Scholarships 170200 150021 760 91 170200 - Athletic Fee 760 - Scholarship Budget Pool 283,530 298,800 15,270
170200 283,530 298,800 15,270


150022 701 91 170200 - Athletic Fee 701 - Fringe Benefits Pool 30,498 30,498 0
150022 701001 91 170200 - Athletic Fee 701001 - Non Teaching Salaried Exempt 99,192 100,992 1,800
150022 701402 91 170200 - Athletic Fee 701402 - Graduate Assistant Non Teaching 4,437 4,437 0
150022 702200 91 170200 - Athletic Fee 702200 - Longevity Pay 2,160 2,160 0
150022 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 30,000 100,000 70,000
150022 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 9,500 49,000 39,500
150022 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 500 1,000 500


170200 176,287 288,087 111,800


150023 - Women's Softball Scholarships 140100 150023 760 91 140100 - Designated Tuition 760 - Scholarship Budget Pool 226,824 239,040 12,216
140100 226,824 239,040 12,216


170200150018 - Volleyball


150019 - Volleyball Scholarships


170200150020 - Women's Basketball


150022 - Softball 170200


38







Organization Description Fund Organization Account Program Fund Description Account Description Approved FY 
2014


Recommendations 
FY 2015


Variance FY  
14-15


SAM HOUSTON STATE UNIVERSITY


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


150027 - Women's Tennis Scholarships 170200 150027 760 91 170200 - Athletic Fee 760 - Scholarship Budget Pool 158,656 166,800 8,144
170200 158,656 166,800 8,144


150028 701 91 170200 - Athletic Fee 701 - Fringe Benefits Pool 16,363 16,363 0
150028 701001 91 170200 - Athletic Fee 701001 - Non Teaching Salaried Exempt 51,120 51,120 0
150028 702200 91 170200 - Athletic Fee 702200 - Longevity Pay 480 480 0
150028 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 15,000 20,000 5,000
150028 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 4,700 19,700 15,000
150028 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 300 300 0


170200 87,963 107,963 20,000


150029 701 91 170200 - Athletic Fee 701 - Fringe Benefits Pool 12,659 12,659 0
150029 701001 91 170200 - Athletic Fee 701001 - Non Teaching Salaried Exempt 43,056 44,352 1,296
150029 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 30,000 60,000 30,000
150029 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 9,000 39,000 30,000
150029 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 1,000 1,000 0


170200 95,715 157,011 61,296


150032 701402 91 170200 - Athletic Fee 701402 - Graduate Assistant Non Teaching 8,874 0 (8,874)
150032 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 5,000 5,000 0
150032 720 91 170200 - Athletic Fee 720 - O and M Budget Pool 184,126 193,000 8,874
150032 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 2,000 2,000 0


170200 200,000 200,000 0


170200 150033 750 91 170200 - Athletic Fee 750 - Utilities Budget Pool 230,000 230,000 0
170200 230,000 230,000 0


140100 150034 760 91 140100 - Designated Tuition 760 - Scholarship Budget Pool 94,510 99,600 5,090
140100 94,510 99,600 5,090


170200 150035 710 91 170200 - Athletic Fee 710 - Travel Budget Pool 2,500 2,500 0
170200 2,500 2,500 0


140100 150037 741 91 140100 - Designated Tuition 741 - New Initiatives Budget Pool 200,000 200,000 0
140100 200,000 200,000 0


College of Sciences
200000 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 260,604 192,888 (67,716)
200000 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 74,208 77,136 2,928
200000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 4,640 3,360 (1,280)
200000 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 29,044 25,540 (3,504)


110100 368,496 298,924 (69,572)


200000 701 10 150210 - DLF Sciences 701 - Fringe Benefits Pool 3,925 3,925 0
200000 701001 10 150210 - DLF Sciences 701001 - Non Teaching Salaried Exempt 59,880 61,656 1,776


150028 - Tennis 170200


150029 - Bowling 170200


150032 - Marketing and Promotions Ath 170200


150033 - Purchased Utilities Athletic


150034 - Bowling Scholarships


150035 - Athletic Director Travel


150037 - Athletics New Initiatives


200000 - COS Office of the Dean 110100


150210
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200000 702200 10 150210 - DLF Sciences 702200 - Longevity Pay 480 480 0
200000 720 10 150210 - DLF Sciences 720 - O and M Budget Pool 0 410,399 410,399
200000 720 40 150210 - DLF Sciences 720 - O and M Budget Pool 343,397 0 (343,397)
200000 760 80 150210 - DLF Sciences 760 - Scholarship Budget Pool 0 1,500 1,500


150210 407,682 477,960 70,278


150300 200000 720 40 150300 - Advisement Fee 720 - O and M Budget Pool 27,800 26,850 (950)
150300 27,800 26,850 (950)


200001 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 107,496 116,064 8,568
200001 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 2,400 2,880 480


110100 109,896 118,944 9,048


200001 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 10,000 0
200001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 68,234 77,734 9,500
200001 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 5,000 500 (4,500)
200001 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 5,000 0 (5,000)


140100 88,234 88,234 0


110100 200002 700801 10 110100 - E and G Fund 0001 700801 - Teaching 26,090 219,639 193,549
110100 26,090 219,639 193,549


140100 200002 700801 10 140100 - Designated Tuition 700801 - Teaching 61,367 0 (61,367)
140100 61,367 0 (61,367)


140100 200003 700801 10 140100 - Designated Tuition 700801 - Teaching 857,611 857,611 0
140100 857,611 857,611 0


140100 200005 760 80 140100 - Designated Tuition 760 - Scholarship Budget Pool 78,000 78,000 0
140100 78,000 78,000 0


200007 701400 40 110100 - E and G Fund 0001 701400 - Student Employees 32,358 0 (32,358)
200007 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 18,395 19,538 1,143
200007 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 80,247 112,605 32,358


110100 131,000 132,143 1,143


140100 200008 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 4,258 4,258 0
140100 4,258 4,258 0


200009 700802 10 140100 - Designated Tuition 700802 - Assistant Instructor 283,802 173,316 (110,486)
200009 701402 10 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 315,000 442,672 127,672


140100 598,802 615,988 17,186


140100 200010 700801 10 140100 - Designated Tuition 700801 - Teaching 82,000 92,000 10,000
140100 82,000 92,000 10,000


200001 - COS Contingency 110100


140100


200002 - COS Instructional Reserve


200003 - COS Summer School


200005 - COS Scholarships


200010 - COS Overload Faculty


200007 - COS Science Lab 110100


200008 - COS TUC


140100200009 - COS Teaching Assistant
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200011 700801 10 140100 - Designated Tuition 700801 - Teaching 24,016 855,585 831,569
200011 700802 10 140100 - Designated Tuition 700802 - Assistant Instructor 817,548 0 (817,548)


140100 841,564 855,585 14,021


110100 200013 741 10 110100 - E and G Fund 0001 741 - New Initiatives Budget Pool 224,500 0 (224,500)
110100 224,500 0 (224,500)


140100 200013 741 10 140100 - Designated Tuition 741 - New Initiatives Budget Pool 0 228,920 228,920
140100 0 228,920 228,920


DEPARTMENT OF AGRICUTURE AND INDUSTRIAL SCIENCES
201000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,084,984 1,111,518 26,534
201000 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 42,504 43,800 1,296
201000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 156,408 162,648 6,240
201000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 11,400 8,640 (2,760)


110100 1,295,296 1,326,606 31,310


140100 201000 700801 10 140100 - Designated Tuition 700801 - Teaching 65,016 101,196 36,180
140100 65,016 101,196 36,180


183600 201000 720 90 183600 - Agriculture Annual Judging 720 - O and M Budget Pool 6,000 6,000 0
183600 6,000 6,000 0


183700 201000 720 90 183700 - Ag Short courses 720 - O and M Budget Pool 3,000 3,000 0
183700 3,000 3,000 0


201001 700801 10 110100 - E and G Fund 0001 700801 - Teaching 284,748 293,022 8,274
201001 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 63,696 65,640 1,944
201001 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 2,400 1,200 (1,200)


110100 350,844 359,862 9,018


201001 701400 40 140100 - Designated Tuition 701400 - Student Employees 6,100 6,100 0
201001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 38,692 38,192 (500)
201001 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 500 500


140100 44,792 44,792 0


181500 201001 720 90 181500 - IE Materials 720 - O and M Budget Pool 350 350 0
181500 350 350 0


201002 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 86,885 82,385 (4,500)
201002 750 40 110100 - E and G Fund 0001 750 - Utilities Budget Pool 0 4,500 4,500


110100 86,885 86,885 0


201003 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 1,000 1,000 0


200013 - COS New Initiatives


110100201000 - Dept of Agr and Industrial Sciences


201000 - Dept of Agr and Industrial Sciences


201000 - Dept of Agr and Industrial Sciences


140100


200013 - COS New Initiatives


200011 - COS Pool Faculty


201000 - Dept of Agr and Industrial Sciences


110100


140100


201001 - Industrial Technology


201002 - University Farm 110100


201003 - Beef Cattle Show Team 170400
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201003 701400 50 170400 - Student Service Fee 701400 - Student Employees 2,800 2,800 0
201003 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 3,000 3,000 0
201003 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 11,700 5,534 (6,166)


170400 18,500 12,334 (6,166)


201004 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 16,000 10,000 (6,000)
201004 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 19,000 13,334 (5,666)


170400 35,000 23,334 (11,666)


201005 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 3,000 5,000 2,000
201005 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 5,500 667 (4,833)


170400 8,500 5,667 (2,833)


201006 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 0 2,000 2,000
201006 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 5,500 1,667 (3,833)


170400 5,500 3,667 (1,833)


201007 701400 50 170400 - Student Service Fee 701400 - Student Employees 40,000 18,500 (21,500)
201007 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 70,000 70,000 0
201007 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 110,000 130,000 20,000
201007 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 0 1,500 1,500
201007 760 50 170400 - Student Service Fee 760 - Scholarship Budget Pool 180,000 180,000 0


170400 400,000 400,000 0


201008 701400 50 170400 - Student Service Fee 701400 - Student Employees 500 500 0
201008 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 11,700 11,700 0
201008 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 16,800 7,134 (9,666)


170400 29,000 19,334 (9,666)


201009 701001 10 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 44,184 45,600 1,416
201009 701400 40 140100 - Designated Tuition 701400 - Student Employees 12,902 12,902 0
201009 701501 10 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 22,416 22,992 576
201009 702200 10 140100 - Designated Tuition 702200 - Longevity Pay 720 720 0
201009 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 115,626 85,626 (30,000)
201009 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 6,000 6,000


140100 201009 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 0 24,000 24,000
140100 195,848 197,840 1,992


DEPARTMENT OF BIOLOGICAL SCIENCES
202000 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 62,328 111,480 49,152
202000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 102,971 108,790 5,819
202000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 6,000 6,000 0


110100 171,299 226,270 54,971


202000 701400 40 140100 - Designated Tuition 701400 - Student Employees 2,000 24,000 22,000


170400201004 - Ag Ambassadors


170400201008 - Livestock Judging Team


201009 - AG Sciences 140100


140100202000 - Dept of Biological Sciences


202000 - Dept of Biological Sciences 110100


170400201005 - Agri Business


201006 - Horsemen's Association 170400


170400201007 - Rodeo Activities
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202000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 25,000 40,000 15,000
202000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 153,651 114,151 (39,500)
202000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 2,500 2,500


140100 180,651 180,651 0


110100 202001 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,215,310 1,284,588 69,278
110100 1,215,310 1,284,588 69,278


110100 202002 700801 10 110100 - E and G Fund 0001 700801 - Teaching 65,070 65,070 0
110100 65,070 65,070 0


DEPARTMENT OF CHEMISTRY
203000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 835,344 933,636 98,292
203000 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 42,456 43,800 1,344
203000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 34,848 35,952 1,104
203000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 1,440 1,920 480


110100 914,088 1,015,308 101,220


203000 700801 10 140100 - Designated Tuition 700801 - Teaching 86,148 88,650 2,502
203000 701400 40 140100 - Designated Tuition 701400 - Student Employees 11,000 41,000 30,000
203000 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 182,050 208,060 26,010
203000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 1,500 1,500
203000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 106,502 33,680 (72,822)
203000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 700 700
203000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 0 500 500


140100 385,700 374,090 (11,610)


DEPARTMENT OF COMPUTER SCIENCE
204000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 997,920 949,266 (48,654)
204000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 39,408 40,584 1,176
204000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 960 1,200 240


110100 1,038,288 991,050 (47,238)


204000 700801 10 140100 - Designated Tuition 700801 - Teaching 167,796 173,322 5,526
204000 701400 40 140100 - Designated Tuition 701400 - Student Employees 4,000 8,000 4,000
204000 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 78,768 78,768 0
204000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 41,000 41,000
204000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 96,545 50,545 (46,000)
204000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 700 700
204000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 0 300 300


140100 347,109 352,635 5,526


DEPARTMENT OF GEOGRAPHY AND GEOLOGY
110100 205000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 69,216 38,160 (31,056)


110100 69,216 38,160 (31,056)


110100


140100


202001 - Program Biology


202002 - Prog Environmental Science


110100203000 - Dept of Chemistry


204000 - Dept of Computer Science


203000 - Dept of Chemistry 140100


205000 - Dept of Geography and Geology
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205000 701400 40 140100 - Designated Tuition 701400 - Student Employees 15,500 28,000 12,500
205000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 40,000 40,000
205000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 86,921 33,718 (53,203)
205000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 703 703


140100 102,421 102,421 0


110100 205001 700801 10 110100 - E and G Fund 0001 700801 - Teaching 363,186 366,948 3,762
110100 363,186 366,948 3,762


205002 700801 10 110100 - E and G Fund 0001 700801 - Teaching 623,952 600,354 (23,598)
205002 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 0 83,520 83,520


110100 623,952 683,874 59,922


205003 701001 10 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 55,608 57,264 1,656
205003 701400 40 140100 - Designated Tuition 701400 - Student Employees 12,500 12,500 0
205003 702200 10 140100 - Designated Tuition 702200 - Longevity Pay 0 480 480
205003 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 4,000 4,000
205003 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 35,828 31,348 (4,480)


140100 103,936 105,592 1,656


DEPARTMENT MATHEMATICS AND STATISTICS
206000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 2,036,683 2,159,046 122,363
206000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 81,948 85,584 3,636
206000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 2,360 3,120 760


110100 2,120,991 2,247,750 126,759


206000 701400 40 140100 - Designated Tuition 701400 - Student Employees 13,000 34,000 21,000
206000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 58,000 58,000
206000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 140,922 59,922 (81,000)
206000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 2,000 2,000


140100 153,922 153,922 0


206001 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 47,472 0 (47,472)
206001 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 28,176 0 (28,176)
206001 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 1,680 0 (1,680)


110100 77,328 0 (77,328)


206001 - Math Center 140100 206001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 86,979 0 (86,979)
140100 86,979 0 (86,979)


206003 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 500 500
206003 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 5,000 4,500 (500)


140100 5,000 5,000 0


110100206001 - Math Center


206003 - Math Reeves Center 140100


140100205003 - QEP Quality Enhancement Plan


110100206000 - Dept of Mathematics and Statistics


140100206000 - Dept of Mathematics and Statistics


140100


205001 - Program Geology


110100205002 - Program Geography
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DEPARTMENT OF PHYSICS
207000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 610,218 630,792 20,574
207000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 48,696 49,776 1,080
207000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 2,400 2,640 240


110100 661,314 683,208 21,894


207000 700801 10 140100 - Designated Tuition 700801 - Teaching 47,250 46,350 (900)
207000 701400 40 140100 - Designated Tuition 701400 - Student Employees 13,000 48,000 35,000
207000 701500 40 140100 - Designated Tuition 701500 - Classified Employees 0 3,000 3,000
207000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 16,000 16,000
207000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 95,488 39,788 (55,700)
207000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 600 600
207000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 0 2,000 2,000


140100 155,738 155,738 0


COLLEGE OF FINE ARTS AND MASS COMMUNICATION
220000 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 298,400 322,984 24,584
220000 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 118,440 127,992 9,552
220000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 4,800 6,000 1,200
220000 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 32,063 32,063
220000 750 40 110100 - E and G Fund 0001 750 - Utilities Budget Pool 407 0 (407)


110100 422,047 489,039 66,992


220000 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 91,968 94,944 2,976
220000 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 1,680 1,920 240
220000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 3,000 8,000 5,000
220000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 92,454 92,047 (407)
220000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 407 407


140100 189,102 197,318 8,216


220000 701001 40 150260 - DLF Fine Art Mass Communication 701001 - Non Teaching Salaried Exempt 153,287 0 (153,287)
220000 720 10 150260 - DLF Fine Art Mass Communication 720 - O and M Budget Pool 0 185,017.75 185,018
220000 720 40 150260 - DLF Fine Art Mass Communication 720 - O and M Budget Pool 212,947 0 (212,947)


150260 366,234 185,018 (181,216)


150300 220000 720 40 150300 - Advisement Fee 720 - O and M Budget Pool 12,500 13,700 1,200
150300 12,500 13,700 1,200


140100 220001 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 5,000 0
140100 5,000 5,000 0


220002 - COFAMC Contingency 110100 220002 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 48,704 41,922 (6,782)
110100 48,704 41,922 (6,782)


220002 - COFAMC Contingency 140100 220002 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 157,411 157,411 0


110100207000 - Dept of Physics


220001 - COFAMC Dean Travel


140100


220000 - COFAMC Office of the Dean 110100


140100


150260
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140100 157,411 157,411 0


220003 700801 10 110100 - E and G Fund 0001 700801 - Teaching 123,828 0 (123,828)
220003 700802 10 110100 - E and G Fund 0001 700802 - Assistant Instructor 0 99,741 99,741


110100 123,828 99,741 (24,087)


220003 700801 10 140100 - Designated Tuition 700801 - Teaching 24,012 635,974 611,962
220003 700802 10 140100 - Designated Tuition 700802 - Assistant Instructor 599,857 0 (599,857)
220003 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 0 49,230 49,230


140100 623,869 685,204 61,335


220004 700801 10 140100 - Designated Tuition 700801 - Teaching 20,000 0 (20,000)
220004 700802 10 140100 - Designated Tuition 700802 - Assistant Instructor 98,460 49,230 (49,230)


140100 118,460 49,230 (69,230)


220005 - COFAMC Overload 140100 220005 700801 10 140100 - Designated Tuition 700801 - Teaching 0 20,000 20,000
140100 0 20,000 20,000


220008 700801 10 110100 - E and G Fund 0001 700801 - Teaching 70,000 275,000 205,000
220008 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 205,000 48,000 (157,000)


110100 275,000 323,000 48,000


140100 220009 700801 10 140100 - Designated Tuition 700801 - Teaching 321,335 321,335 0
140100 321,335 321,335 0


220010 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 33,480 34,560 1,080
220010 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 240 480 240


110100 33,720 35,040 1,320


110100 220012 741 10 110100 - E and G Fund 0001 741 - New Initiatives Budget Pool 187,000 0 (187,000)
110100 187,000 0 (187,000)


140100 220012 741 10 140100 - Designated Tuition 741 - New Initiatives Budget Pool 161,000 155,000 (6,000)
140100 161,000 155,000 (6,000)


DEPARTMENT OF ART
221000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,168,824 1,149,517 (19,307)
221000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 77,309 80,934 3,625
221000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 1,440 1,641 201
221000 720 10 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 46,557 46,557


110100 1,247,573 1,278,649 31,076


221000 700801 10 140100 - Designated Tuition 700801 - Teaching 50,004 51,516 1,512
221000 701400 40 140100 - Designated Tuition 701400 - Student Employees 15,000 15,000 0
221000 701501 10 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 8,271 8,103 (168)


140100220004 - COFAMC Teacher Assistant


110100220008 - COFAMC Music Lab


110100


220009 - COFAMC Summer School


220010 - GPAC Box Office


110100220003 - COFAMC Instruction Reserve


140100220003 - COFAMC Instruction Reserve


220012 - COFAMC New Initiatives


220012 - COFAMC New Initiatives


110100


140100


221000 - Dept of Art
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221000 702200 10 140100 - Designated Tuition 702200 - Longevity Pay 0 7.2 7
221000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 20,000 20,000 0
221000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 103,459 103,643.8 185
221000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 5,000 5,000 0
221000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 10,000 10,000 0


140100 211,734 213,270 1,536


221000 700801 10 150260 - DLF Fine Art Mass Communication 700801 - Teaching 0 7,002 7,002
221000 701 10 150260 - DLF Fine Art Mass Communication 701 - Fringe Benefits Pool 0 4,984.55 4,985
221000 701501 10 150260 - DLF Fine Art Mass Communication 701501 - Non Teaching Salaried Non Exempt 8,356 8,739 383
221000 702200 10 150260 - DLF Fine Art Mass Communication 702200 - Longevity Pay 0 33.6 34


150260 8,356 20,759 12,403


221001 701400 50 170400 - Student Service Fee 701400 - Student Employees 10,000 10,000 0
221001 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 40,000 24,000 (16,000)


170400 50,000 34,000 (16,000)


DEPARTMENT OF THEATRE AND MUSICAL THEATRE
222002 700801 10 110100 - E and G Fund 0001 700801 - Teaching 617,992 619,947 1,955
222002 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 73,080 76,488 3,408
222002 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 35,152 31,872 (3,280)
222002 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 2,400 3,840 1,440
222002 720 10 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 90,531 90,531


110100 728,624 822,678 94,054


222002 701001 10 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 3,061 3,160 99
222002 701400 40 140100 - Designated Tuition 701400 - Student Employees 15,000 15,000 0
222002 702200 10 140100 - Designated Tuition 702200 - Longevity Pay 21.6 21.6 0
222002 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 16,000 6,000
222002 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 23,597.4 48,597.4 25,000
222002 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 777 777 0


140100 52,457 83,556 31,099


222002 700801 10 150260 - DLF Fine Art Mass Communication 700801 - Teaching 0 3,001.50 3,001.50
222002 701 10 150260 - DLF Fine Art Mass Communication 701 - Fringe Benefits Pool 0 960.48 960.48


150260 0 3,961.98 3,961.98


222002 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 20,250 20,250 0
222002 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 63,227 65,288 2,061
222002 701400 50 170400 - Student Service Fee 701400 - Student Employees 39,430 39,430 0
222002 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 960 960 0
222002 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 126,133 99,072 (27,061)


170400 250,000 225,000 (25,000)


SCHOOL OF MUSIC


140100


150260


170400


150260


170400221001 - Art Gallery


110100222002 - Dept of Theatre and Musical Theatre
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223000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,642,484 1,708,333 65,849
223000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 113,512 115,474 1,962
223000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 2,112 2,580 468
223000 720 10 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 52,895 52,895


110100 1,758,108 1,879,282 121,174


223000 700801 10 140100 - Designated Tuition 700801 - Teaching 18,000 0 (18,000)
223000 700802 10 140100 - Designated Tuition 700802 - Assistant Instructor 8,000 8,000 0
223000 701001 10 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 99,360 104,664 5,304
223000 701400 40 140100 - Designated Tuition 701400 - Student Employees 58,000 58,000 0
223000 701501 10 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 2,014 2,078 64
223000 702200 10 140100 - Designated Tuition 702200 - Longevity Pay 1,368 1,368 0
223000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 20,000 20,000 0
223000 720 10 140100 - Designated Tuition 720 - O and M Budget Pool 0 18,000 18,000
223000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 151,524 177,508 25,984
223000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 2,220 2,220 0


140100 360,486 391,838 31,352


223000 700801 10 150260 - DLF Fine Art Mass Communication 700801 - Teaching 0 49,014.00 49,014.00
223000 701 10 150260 - DLF Fine Art Mass Communication 701 - Fringe Benefits Pool 0 20,286.72 20,286.72
223000 701402 10 150260 - DLF Fine Art Mass Communication 701402 - Graduate Assistant Non Teaching 0 39,384.00 39,384.00


150260 0 108,684.72 108,684.72


223000 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 2,800 8,000 5,200
223000 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 16,488 19,104 2,616
223000 701400 50 170400 - Student Service Fee 701400 - Student Employees 5,100 5,100 0
223000 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 10,000 10,000 0
223000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 25,612 25,612 0
223000 760 50 170400 - Student Service Fee 760 - Scholarship Budget Pool 205,000 169,184 (35,816)


170400 265,000 237,000 (28,000)


223001 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 1,000 1,000 0
223001 701400 50 170400 - Student Service Fee 701400 - Student Employees 12,270 12,270 0
223001 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 30,000 30,000 0
223001 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 45,300 45,300 0
223001 760 50 170400 - Student Service Fee 760 - Scholarship Budget Pool 126,000 126,000 0
223001 770 50 170400 - Student Service Fee 770 - Capital Outlay Pool 60,430 60,430 0


170400 275,000 275,000 0


223002 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 13,500 13,500 0
223002 760 50 170400 - Student Service Fee 760 - Scholarship Budget Pool 20,000 20,000 0


170400 33,500 33,500 0


182900 223005 720 90 182900 - Music Camps 720 - O and M Budget Pool 60,000 60,000 0
182900 60,000 60,000 0


110100


140100


150260


170400


223000 - School of Music


170400223001 - Band


223002 - Pep Band 170400


223005 - Music Scholarships
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110100 223008 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 200,000 0 (200,000)
110100 200,000 0 (200,000)


140100 223008 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 200,000 200,000 0
140100 200,000 200,000 0


140100 223009 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 153,287 153,287
140100 0 153,287 153,287


INTERNATIONAL MEDIA CENTER
224000 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 142,824 187,680.00 44,856.00
224000 701501 40 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 31,392 32,400.00 1,008.00
224000 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 0 240.00 240.00
224000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 0 98,794.88 98,794.88


140100 174,216 319,114.88 144,898.88


DEPARTMENT OF DANCE
225000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 392,504 386,100 (6,404)
225000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 32,616 33,672 1,056
225000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 480 480 0
225000 720 10 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 19,130 19,130


110100 425,600 439,382 13,782


225000 701501 10 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 16,740 16,812 72
225000 702200 10 140100 - Designated Tuition 702200 - Longevity Pay 120 240 120
225000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 18,912 42,912 24,000
225000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 650 650 0


140100 36,422 60,614 24,192


225000 700801 10 150260 - DLF Fine Art Mass Communication 700801 - Teaching 0 45,000 45,000
225000 701 10 150260 - DLF Fine Art Mass Communication 701 - Fringe Benefits Pool 0 14,400 14,400


150260 0 59,400 59,400


225000 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 3,580 9,000 5,420
225000 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 56,760 38,508 (18,252)
225000 701400 50 170400 - Student Service Fee 701400 - Student Employees 17,850 17,850 0
225000 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 0 240 240
225000 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 40,000 10,000 (30,000)
225000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 38,901 28,402 (10,499)
225000 760 50 170400 - Student Service Fee 760 - Scholarship Budget Pool 12,909 42,000 29,091


170400 170,000 146,000 (24,000)


DEPARTMENT OF MASS COMMUNICATION


223008 - ABC Contract


110100225000 - Department of Dance


140100


150260


170400


223009 - ABC Student Support


140100224000 - International Media Center


49







Organization Description Fund Organization Account Program Fund Description Account Description Approved FY 
2014


Recommendations 
FY 2015


Variance FY  
14-15


SAM HOUSTON STATE UNIVERSITY


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


286000 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 102,816 106,152 3,336
286000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 33,120 32,520 (600)
286000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 2,880 2,640 (240)
286000 720 10 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 600 600


110100 138,816 141,912 3,096


286000 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 2,748 2,748 0
286000 701400 40 140100 - Designated Tuition 701400 - Student Employees 15,000 15,000 0
286000 701501 10 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 25,728 18,372 (7,356)
286000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 14,400 14,400 0
286000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 37,539 44,895 7,356
286000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 1,200 1,200 0


140100 96,615 96,615 0


286000 701 10 150260 - DLF Fine Art Mass Communication 701 - Fringe Benefits Pool 0 326.4 326
286000 701501 10 150260 - DLF Fine Art Mass Communication 701501 - Non Teaching Salaried Non Exempt 1,428 1,020 (408)


150260 1,428 1,346 (82)


286001 701 90 180500 - Houstonian 701 - Fringe Benefits Pool 7,181 3,555.84 (3,625)
286001 701400 90 180500 - Houstonian 701400 - Student Employees 18,757 28,757 10,000
286001 701501 90 180500 - Houstonian 701501 - Non Teaching Salaried Non Exempt 26,046 11,112 (14,934)
286001 701900 90 180500 - Houstonian 701900 - Compensatory Time 0 1,000 1,000
286001 720 90 180500 - Houstonian 720 - O and M Budget Pool 27,716 35,275.16 7,559
286001 750 90 180500 - Houstonian 750 - Utilities Budget Pool 300 300 0


180500 80,000 80,000 0


110100 286005 700801 10 110100 - E and G Fund 0001 700801 - Teaching 761,333 806,450 45,117
110100 761,333 806,450 45,117


College of Business Administration
230000 700801 40 110100 - E and G Fund 0001 700801 - Teaching 44,811 46,620 1,809
230000 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 212,088 231,354 19,266
230000 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 102,000 109,176 7,176
230000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 14,760 5,520 (9,240)
230000 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 14,016 8,346 (5,670)


110100 387,675 401,016 13,341


230000 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 342,588 355,896 13,308
230000 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 5,760 6,240 480


140100 348,348 362,136 13,788


230000 700801 10 150220 - DLF Business Administration 700801 - Teaching 310,000 310,000 0
230000 701 10 150220 - DLF Business Administration 701 - Fringe Benefits Pool 111,000 99,200 (11,800)
230000 701001 40 150220 - DLF Business Administration 701001 - Non Teaching Salaried Exempt 38,112 37,716 (396)
230000 701402 10 150220 - DLF Business Administration 701402 - Graduate Assistant Non Teaching 0 120,000 120,000


110100


286001 - Houstonian 180500


286005 - Mass Communication Lecture Pool


230000 - COBA Office of the Dean 110100


140100


150220


140100


286000 - Dept of Mass Communication


150260
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230000 701402 40 150220 - DLF Business Administration 701402 - Graduate Assistant Non Teaching 102,000 0 (102,000)
230000 702200 40 150220 - DLF Business Administration 702200 - Longevity Pay 120 0 (120)
230000 720 10 150220 - DLF Business Administration 720 - O and M Budget Pool 0 246,010 246,010
230000 720 40 150220 - DLF Business Administration 720 - O and M Budget Pool 24,498 0 (24,498)
230000 770 10 150220 - DLF Business Administration 770 - Capital Outlay Pool 0 10,800 10,800


150220 585,730 823,726 237,996


150300 230000 720 40 150300 - Advisement Fee 720 - O and M Budget Pool 55,400 55,400 0
150300 55,400 55,400 0


155600 230000 720 40 155600 - INQUIRY JOURNAL 720 - O and M Budget Pool 5,000 5,000 0
155600 5,000 5,000 0


230000 710 10 157001 - COBA - Study Abroad - UAE 710 - Travel Budget Pool 0 27,790 27,790
230000 720 10 157001 - COBA - Study Abroad - UAE 720 - O and M Budget Pool 0 5,961 5,961


157001 0 33,751 33,751


230000 710 10 157009 - COBA Study Abroad Japan 710 - Travel Budget Pool 20,000 22,000 2,000
230000 720 10 157009 - COBA Study Abroad Japan 720 - O and M Budget Pool 2,000 2,000 0


157009 22,000 24,000 2,000


230000 710 10 157010 - COBA Study Abroad China 710 - Travel Budget Pool 40,000 40,000 0
230000 720 10 157010 - COBA Study Abroad China 720 - O and M Budget Pool 2,000 2,000 0


157010 42,000 42,000 0


230001 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 52,380 54,420 2,040
230001 701400 40 110100 - E and G Fund 0001 701400 - Student Employees 0 10,000 10,000
230001 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 840 960 120
230001 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 5,196 14,716 9,520


110100 58,416 80,096 21,680


230001 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 71,436 73,278 1,842
230001 701400 40 140100 - Designated Tuition 701400 - Student Employees 35,000 15,000 (20,000)
230001 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 9,000 0 (9,000)
230001 701501 40 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 19,248 19,248
230001 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 1,020 960 (60)
230001 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 10,000 0
230001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 51,963 70,004 18,041
230001 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 500 500 0
230001 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 10,000 10,000 0


140100 188,919 198,990 10,071


110100 230002 700801 10 110100 - E and G Fund 0001 700801 - Teaching 81,414 117,018 35,604
110100 81,414 117,018 35,604


110100230001 - COBA Contingency


140100


230002 - COBA Instructional Reserve


157001


157009


157010
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140100 230002 700801 10 140100 - Designated Tuition 700801 - Teaching 93,664 121,506 27,842
140100 93,664 121,506 27,842


110100 230003 700801 10 110100 - E and G Fund 0001 700801 - Teaching 14,514 14,937 423
110100 14,514 14,937 423


140100 230003 700801 10 140100 - Designated Tuition 700801 - Teaching 1,050,000 1,050,000 0
140100 1,050,000 1,050,000 0


140100 230005 760 80 140100 - Designated Tuition 760 - Scholarship Budget Pool 52,000 52,000 0
140100 52,000 52,000 0


230006 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 10,000 0
230006 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 24,901 24,901 0


140100 34,901 34,901 0


110100 230008 700801 10 110100 - E and G Fund 0001 700801 - Teaching 25,858 6,934 (18,924)
110100 25,858 6,934 (18,924)


140100 230008 700801 10 140100 - Designated Tuition 700801 - Teaching 66,000 80,000 14,000
140100 66,000 80,000 14,000


140100 230009 700801 10 140100 - Designated Tuition 700801 - Teaching 342,455 350,605 8,150
140100 342,455 350,605 8,150


140100 230010 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 3,000 3,000 0
140100 3,000 3,000 0


110100 230012 720 10 110100 - E and G Fund 0001 720 - O and M Budget Pool 13,000 13,000 0
110100 13,000 13,000 0


140100 230013 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 45,000 45,000 0
140100 45,000 45,000 0


230014 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 10,000 0
230014 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 7,000 7,000 0


140100 17,000 17,000 0


110100 230015 741 10 110100 - E and G Fund 0001 741 - New Initiatives Budget Pool 481,541 0 (481,541)
110100 481,541 0 (481,541)


140100 230015 741 10 140100 - Designated Tuition 741 - New Initiatives Budget Pool 4,000 107,000 103,000
140100 4,000 107,000 103,000


230003 - COBA Summer School


230005 - COBA Scholarships


140100230006 - COBA TUC


230008 - COBA Overload Faculty


140100230014 - COBA Assessment


230015 - COBA New Initiatives


230008 - COBA Overload Faculty


230009 - COBA Pool Faculty


230010 - COBA Dean Travel


230012 - COBA Lab Fee


230013 - COBA Events
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DEPARTMENT OF ACCOUNTING
231000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,315,656 1,709,838 394,182
231000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 36,348 36,348 0
231000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 720 720 0


110100 1,352,724 1,746,906 394,182


231000 700801 10 140100 - Designated Tuition 700801 - Teaching 277,218 56,502 (220,716)
231000 710 10 140100 - Designated Tuition 710 - Travel Budget Pool 26,000 28,000 2,000
231000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 30,836 33,718 2,882
231000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 800 800 0
231000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 1,000 1,000 0


140100 335,854 120,020 (215,834)


DEPARTMENT OF ECONOMICS AND INTERNATIONAL BUSINESS
232000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,417,473 1,400,580 (16,893)
232000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 34,872 35,928 1,056


110100 1,452,345 1,436,508 (15,837)


232000 700801 10 140100 - Designated Tuition 700801 - Teaching 81,612 84,960 3,348
232000 701400 40 140100 - Designated Tuition 701400 - Student Employees 10,000 15,000 5,000
232000 710 10 140100 - Designated Tuition 710 - Travel Budget Pool 32,000 32,000 0
232000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 35,282 29,140 (6,142)
232000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 1,000 1,000 0
232000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 1,000 1,000 0


140100 160,894 163,100 2,206


DEPARTMENT OF GENERAL BUSINESS AND FINANCE
233000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,907,156 1,975,879 68,723
233000 701400 40 110100 - E and G Fund 0001 701400 - Student Employees 12,980 12,464 (516)
233000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 35,724 37,080 1,356
233000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 240 480 240


110100 1,956,100 2,025,903 69,803


233000 700801 10 140100 - Designated Tuition 700801 - Teaching 62,010 185,436 123,426
233000 701400 40 140100 - Designated Tuition 701400 - Student Employees 10,000 10,000 0
233000 710 10 140100 - Designated Tuition 710 - Travel Budget Pool 44,000 46,000 2,000
233000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 34,154 35,199 1,045
233000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 1,200 1,200 0
233000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 2,000 2,000 0


140100 153,364 279,835 126,471


233001 720 90 186600 - General Business Conference 720 - O and M Budget Pool 7,000 6,000 (1,000)
233001 760 90 186600 - General Business Conference 760 - Scholarship Budget Pool 5,000 13,000 8,000


186600 12,000 19,000 7,000


232000 - Dept of Economics and Intl Business


140100


110100


110100233000 - Dept of General Business and Fin


140100


110100


140100


231000 - Dept of Accounting


186600233001 - General Business Conference
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DEPARTMENT OF MANAGEMENT AND MARKETING
234000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,966,842 2,172,618 205,776
234000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 47,328 48,744 1,416
234000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 3,600 3,840 240


110100 2,017,770 2,225,202 207,432


234000 700801 10 140100 - Designated Tuition 700801 - Teaching 0 97,002 97,002
234000 701400 40 140100 - Designated Tuition 701400 - Student Employees 14,000 14,000 0
234000 710 10 140100 - Designated Tuition 710 - Travel Budget Pool 38,000 42,000 4,000
234000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 28,407 30,243 1,836
234000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 1,200 1,200 0
234000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 1,000 1,000 0


140100 82,607 185,445 102,838


234000 700801 10 150220 - DLF Business Administration 700801 - Teaching 118,863 0 (118,863)
234000 701 10 150220 - DLF Business Administration 701 - Fringe Benefits Pool 37,500 0 (37,500)


150220 156,363 0 (156,363)


140100 234001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 63,530 0 (63,530)
140100 63,530 0 (63,530)


OFFICE OF PGA PGM PROGRAM
235000 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 47,856 49,392 1,536
235000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 40,272 41,496 1,224
235000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 480 960 480


110100 88,608 91,848 3,240


235000 701001 10 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 108,936 113,088 4,152
235000 702200 10 140100 - Designated Tuition 702200 - Longevity Pay 960 960 0
235000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 14,000 14,000 0
235000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 12,312 12,312 0


140100 136,208 140,360 4,152


235000 710 40 151400 - PGAPGM Fee 710 - Travel Budget Pool 6,500 10,000 3,500
235000 720 40 151400 - PGAPGM Fee 720 - O and M Budget Pool 137,000 137,000 0


151400 143,500 147,000 3,500


235001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 185,638 185,638 0
235001 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 10,000 10,000 0


140100 195,638 195,638 0


235001 701 90 181900 - Raven Nest Golf Course 701 - Fringe Benefits Pool 110,000 117,000 7,000
235001 701001 90 181900 - Raven Nest Golf Course 701001 - Non Teaching Salaried Exempt 162,192 167,016 4,824
235001 701400 90 181900 - Raven Nest Golf Course 701400 - Student Employees 70,000 98,000 28,000
235001 701500 90 181900 - Raven Nest Golf Course 701500 - Classified Employees 5,655 7,500 1,845


151400


235000 - Office of PGA PGM Program


235001 - Raven Nest 140100


181900


234001 - COBA Innovation and Technology Lab


110100


140100


110100


140100


234000 - Dept of Management and Marketing


150220
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235001 701501 90 181900 - Raven Nest Golf Course 701501 - Non Teaching Salaried Non Exempt 160,272 165,696 5,424
235001 702200 90 181900 - Raven Nest Golf Course 702200 - Longevity Pay 4,560 6,000 1,440
235001 710 90 181900 - Raven Nest Golf Course 710 - Travel Budget Pool 1,000 1,000 0
235001 720 90 181900 - Raven Nest Golf Course 720 - O and M Budget Pool 311,321 262,788 (48,533)
235001 750 90 181900 - Raven Nest Golf Course 750 - Utilities Budget Pool 50,000 50,000 0
235001 770 90 181900 - Raven Nest Golf Course 770 - Capital Outlay Pool 50,000 50,000 0


181900 925,000 925,000 0


EXECUTIVE MBA
236000 700801 10 153000 - Executive MBA Program 700801 - Teaching 16,351 17,023 672
236000 701 10 153000 - Executive MBA Program 701 - Fringe Benefits Pool 46,500 62,861 16,361
236000 701001 10 153000 - Executive MBA Program 701001 - Non Teaching Salaried Exempt 57,696 59,424 1,728
236000 701501 10 153000 - Executive MBA Program 701501 - Non Teaching Salaried Non Exempt 31,440 32,400 960
236000 702200 10 153000 - Executive MBA Program 702200 - Longevity Pay 2,700 3,120 420
236000 710 40 153000 - Executive MBA Program 710 - Travel Budget Pool 1,000 3,000 2,000
236000 720 40 153000 - Executive MBA Program 720 - O and M Budget Pool 251,343 259,913 8,570
236000 760 40 153000 - Executive MBA Program 760 - Scholarship Budget Pool 7,000 7,000 0


153000 414,030 444,741 30,711


236001 710 90 180900 - Graduate School Banking 710 - Travel Budget Pool 5,000 5,000 0
236001 720 90 180900 - Graduate School Banking 720 - O and M Budget Pool 4,000 4,000 0
236001 760 90 180900 - Graduate School Banking 760 - Scholarship Budget Pool 0 40,000 40,000
236001 770 90 180900 - Graduate School Banking 770 - Capital Outlay Pool 550 550 0


180900 9,550 49,550 40,000


236001 720 90 182700 - Smith Hutson Banking 720 - O and M Budget Pool 38,000 38,000 0
236001 750 90 182700 - Smith Hutson Banking 750 - Utilities Budget Pool 1,000 1,000 0
236001 770 90 182700 - Smith Hutson Banking 770 - Capital Outlay Pool 1,000 1,000 0


182700 40,000 40,000 0


SMALL BUSINESS DEVELOPMENT
237000 701001 30 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 151,392 156,144 4,752
237000 701400 30 110100 - E and G Fund 0001 701400 - Student Employees 10,000 18,000 8,000
237000 702200 30 110100 - E and G Fund 0001 702200 - Longevity Pay 3,600 3,840 240
237000 720 30 110100 - E and G Fund 0001 720 - O and M Budget Pool 60,673 15,919 (44,754)
237000 750 30 110100 - E and G Fund 0001 750 - Utilities Budget Pool 300 300 0


110100 225,965 194,203 (31,762)


153400 237000 720 40 153400 - SBDC Training 720 - O and M Budget Pool 7,000 10,000 3,000
153400 7,000 10,000 3,000


237001 701400 30 110100 - E and G Fund 0001 701400 - Student Employees 0 12,000 12,000
237001 720 30 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 23,386 23,386
237001 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 12,812 0 (12,812)
237001 750 30 110100 - E and G Fund 0001 750 - Utilities Budget Pool 0 185 185


153000236000 - Executive MBA


236001 - Graduate School Of Banking


237000 - Small Business


180900


182700


110100


110100237001 - Center for Bus and Eco Development
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237001 750 40 110100 - E and G Fund 0001 750 - Utilities Budget Pool 185 0 (185)
237001 770 30 110100 - E and G Fund 0001 770 - Capital Outlay Pool 0 9,188 9,188


110100 12,997 44,759 31,762


140100 237001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 1,734 1,734 0
140100 1,734 1,734 0


College of Criminal Justice
240000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1 12,024 12,023
240000 700801 40 110100 - E and G Fund 0001 700801 - Teaching 3 2 (1)
240000 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 1 0 (1)
240000 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 106,524 109,716 3,192
240000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 1 0 (1)
240000 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 200,386 192,177 (8,209)
240000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 10,000 7,585 (2,415)
240000 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 71,670 28,476 (43,194)


110100 388,586 349,980 (38,606)


140100 240000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 4,624 0 (4,624)
140100 4,624 0 (4,624)


240000 700801 10 150230 - DLF Criminal Justice 700801 - Teaching 363,884 0 (363,884)
240000 700802 10 150230 - DLF Criminal Justice 700802 - Assistant Instructor 0 100,000 100,000
240000 701 10 150230 - DLF Criminal Justice 701 - Fringe Benefits Pool 0 112,141 112,141
240000 701 40 150230 - DLF Criminal Justice 701 - Fringe Benefits Pool 30,768 0 (30,768)
240000 701001 10 150230 - DLF Criminal Justice 701001 - Non Teaching Salaried Exempt 0 20,923 20,923
240000 701001 40 150230 - DLF Criminal Justice 701001 - Non Teaching Salaried Exempt 33,240 0 (33,240)
240000 701400 40 150230 - DLF Criminal Justice 701400 - Student Employees 5,000 0 (5,000)
240000 701401 40 150230 - DLF Criminal Justice 701401 - CWS Student Wages 30,000 0 (30,000)
240000 701402 10 150230 - DLF Criminal Justice 701402 - Graduate Assistant Non Teaching 0 139,000 139,000
240000 701501 10 150230 - DLF Criminal Justice 701501 - Non Teaching Salaried Non Exempt 0 36,607 36,607
240000 701501 40 150230 - DLF Criminal Justice 701501 - Non Teaching Salaried Non Exempt 53,796 0 (53,796)
240000 702200 10 150230 - DLF Criminal Justice 702200 - Longevity Pay 0 6,040 6,040
240000 702200 40 150230 - DLF Criminal Justice 702200 - Longevity Pay 6,040 0 (6,040)
240000 720 10 150230 - DLF Criminal Justice 720 - O and M Budget Pool 0 302,510 302,510
240000 720 40 150230 - DLF Criminal Justice 720 - O and M Budget Pool 59,743 0 (59,743)


150230 582,471 717,221 134,750


240000 701 40 150300 - Advisement Fee 701 - Fringe Benefits Pool 0 9,973 9,973
240000 701402 40 150300 - Advisement Fee 701402 - Graduate Assistant Non Teaching 14,400 0 (14,400)
240000 701501 40 150300 - Advisement Fee 701501 - Non Teaching Salaried Non Exempt 15,582 32,100 16,518
240000 702200 40 150300 - Advisement Fee 702200 - Longevity Pay 0 1,200 1,200
240000 720 40 150300 - Advisement Fee 720 - O and M Budget Pool 13,668 2,727 (10,941)


150300 43,650 46,000 2,350


110100240000 - COCJ Office of the Dean


150230


150300
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240000 701 40 151100 - STAFS - Criminal Justice 701 - Fringe Benefits Pool 230 500 270
240000 701001 40 151100 - STAFS - Criminal Justice 701001 - Non Teaching Salaried Exempt 600 0 (600)
240000 701400 40 151100 - STAFS - Criminal Justice 701400 - Student Employees 4,000 4,000 0
240000 710 40 151100 - STAFS - Criminal Justice 710 - Travel Budget Pool 1,000 2,000 1,000
240000 720 40 151100 - STAFS - Criminal Justice 720 - O and M Budget Pool 7,370 12,500 5,130
240000 770 40 151100 - STAFS - Criminal Justice 770 - Capital Outlay Pool 1,000 1,000 0


151100 14,200 20,000 5,800


240000 701 92 184400 - CJ Summer Camps 701 - Fringe Benefits Pool 0 2,000 2,000
240000 701 90 184400 - CJ Summer Camps 701 - Fringe Benefits Pool 2,000 0 (2,000)
240000 701400 92 184400 - CJ Summer Camps 701400 - Student Employees 0 15,000 15,000
240000 701400 90 184400 - CJ Summer Camps 701400 - Student Employees 11,000 0 (11,000)
240000 720 92 184400 - CJ Summer Camps 720 - O and M Budget Pool 0 33,000 33,000
240000 720 90 184400 - CJ Summer Camps 720 - O and M Budget Pool 32,000 0 (32,000)


184400 45,000 50,000 5,000


110100 240001 700801 10 110100 - E and G Fund 0001 700801 - Teaching 0 23,404 23,404
110100 0 23,404 23,404


140100 240003 700801 10 140100 - Designated Tuition 700801 - Teaching 444,427 444,424 (3)
140100 444,427 444,424 (3)


140100 240005 720 80 140100 - Designated Tuition 720 - O and M Budget Pool 344,000 475,000 131,000
140100 344,000 475,000 131,000


240006 710 30 140100 - Designated Tuition 710 - Travel Budget Pool 500 0 (500)
240006 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 1,000 0 (1,000)


140100


140100 240008 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 8,666 8,000 (666)
140100 8,666 8,000 (666)


240009 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 19,000 40,000 21,000
240009 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 1,584 0 (1,584)


140100 20,584 40,000 19,416


240010 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 25,000 10,000 (15,000)
240010 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 5,410 20,410 15,000


140100 30,410 30,410 0


110100 240011 700802 10 110100 - E and G Fund 0001 700802 - Assistant Instructor 68,983 0 (68,983)
110100 68,983 0 (68,983)


110100 240012 700802 10 110100 - E and G Fund 0001 700802 - Assistant Instructor 23,994 15,000 (8,994)
110100 23,994 15,000 (8,994)


240008 - COCJ Instructional Support Service


240009 - COCJ Professional Development and T


240010 - COCJ TUC


140100


140100


240001 - COCJ Contingency


240003 - COCJ Summer School


240005 - COCJ Scholarships


140100240006 - COCJ Project Development


151100


184400


240011 - COCJ Teaching Assistant


240012 - COCJ Overload Faculty
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110100 240013 700801 10 110100 - E and G Fund 0001 700801 - Teaching 109,500 21,000 (88,500)
110100 109,500 21,000 (88,500)


110100 240016 741 10 110100 - E and G Fund 0001 741 - New Initiatives Budget Pool 317,200 0 (317,200)
110100 317,200 0 (317,200)


140100 240016 741 10 140100 - Designated Tuition 741 - New Initiatives Budget Pool 131,000 195,000 64,000
140100 131,000 195,000 64,000


241000 700801 40 140100 - Designated Tuition 700801 - Teaching 100,000 81,308 (18,692)
241000 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 50,000 0 (50,000)
241000 701501 40 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 16,062 16,548 486
241000 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 0 120 120
241000 710 10 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 0 (10,000)
241000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 0 60,000 60,000
241000 720 10 140100 - Designated Tuition 720 - O and M Budget Pool 116,917 0 (116,917)
241000 770 10 140100 - Designated Tuition 770 - Capital Outlay Pool 5,000 0 (5,000)


140100 297,979 157,976 (140,003)


CRIMES
241001 700801 92 184900 - CJ Crimes 700801 - Teaching 65,961 33,903 (32,058)
241001 700802 92 184900 - CJ Crimes 700802 - Assistant Instructor 0 65,961 65,961
241001 701 92 184900 - CJ Crimes 701 - Fringe Benefits Pool 253,013 119,826 (133,187)
241001 701001 92 184900 - CJ Crimes 701001 - Non Teaching Salaried Exempt 1,010,856 968,184 (42,672)
241001 702200 92 184900 - CJ Crimes 702200 - Longevity Pay 12,720 12,240 (480)
241001 710 92 184900 - CJ Crimes 710 - Travel Budget Pool 48,000 24,000 (24,000)
241001 720 92 184900 - CJ Crimes 720 - O and M Budget Pool 27,010 312,446 285,436
241001 750 92 184900 - CJ Crimes 750 - Utilities Budget Pool 22,440 22,440 0
241001 770 92 184900 - CJ Crimes 770 - Capital Outlay Pool 5,000 5,000 0


184900 1,445,000 1,564,000 119,000


LAW ENFORCEMENT MANAGEMENT INSTITUTE
110102 242000 720 30 110102 - Law Enforce Officer Standard & Edu 720 - O and M Budget Pool 0 90,000 90,000


110102 0 90,000 90,000


242000 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 0 500 500
242000 720 30 120100 - LEMIT 720 - O and M Budget Pool 1,341,446 0 (1,341,446)


120100 1,341,446 500 (1,340,946)


242001 701 30 120100 - LEMIT 701 - Fringe Benefits Pool 130,158 98,500 (31,658)
242001 701001 30 120100 - LEMIT 701001 - Non Teaching Salaried Exempt 252,744 260,352 7,608
242001 701400 30 120100 - LEMIT 701400 - Student Employees 24,450 20,383 (4,067)
242001 701402 30 120100 - LEMIT 701402 - Graduate Assistant Non Teaching 0 60,000 60,000
242001 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 221,530 80,124 (141,406)


120100242001 - Law Enforcement Mgt Inst


184900241001 - COCJ Crimes


242000 - Bill Blackwood LEMIT


120100


240013 - COCJ Pool Faculty


240016 - COCJ New Initiatives


140100241000 - College of Criminal Justice
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242001 702200 30 120100 - LEMIT 702200 - Longevity Pay 7,680 12,680 5,000
242001 710 30 120100 - LEMIT 710 - Travel Budget Pool 18,840 22,000 3,160
242001 720 30 120100 - LEMIT 720 - O and M Budget Pool 239,657 146,437 (93,220)
242001 750 30 120100 - LEMIT 750 - Utilities Budget Pool 100 100 0
242001 770 30 120100 - LEMIT 770 - Capital Outlay Pool 73,609 0 (73,609)


120100 968,768 700,576 (268,192)


242003 700801 30 120100 - LEMIT 700801 - Teaching 46,230 47,988 1,758
242003 701 30 120100 - LEMIT 701 - Fringe Benefits Pool 44,021 17,621 (26,400)
242003 701001 30 120100 - LEMIT 701001 - Non Teaching Salaried Exempt 0 5,573 5,573
242003 701400 30 120100 - LEMIT 701400 - Student Employees 0 5,000 5,000
242003 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 0 3,530 3,530
242003 702200 30 120100 - LEMIT 702200 - Longevity Pay 0 480 480
242003 710 30 120100 - LEMIT 710 - Travel Budget Pool 4,000 4,000 0
242003 720 30 120100 - LEMIT 720 - O and M Budget Pool 86,866 47,976 (38,890)


120100 181,117 132,168 (48,949)


242005 701 30 120100 - LEMIT 701 - Fringe Benefits Pool 27,962 16,995 (10,967)
242005 701001 30 120100 - LEMIT 701001 - Non Teaching Salaried Exempt 54,096 33,437 (20,659)
242005 701400 30 120100 - LEMIT 701400 - Student Employees 9,360 5,000 (4,360)
242005 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 34,272 21,182 (13,090)
242005 702200 30 120100 - LEMIT 702200 - Longevity Pay 1,200 720 (480)
242005 710 30 120100 - LEMIT 710 - Travel Budget Pool 6,500 16,500 10,000
242005 720 30 120100 - LEMIT 720 - O and M Budget Pool 220,000 198,402 (21,598)
242005 770 30 120100 - LEMIT 770 - Capital Outlay Pool 4,000 0 (4,000)


120100 357,390 292,236 (65,154)


120100 242006 720 30 120100 - LEMIT 720 - O and M Budget Pool 5,000 5,000 0
120100 5,000 5,000 0


242007 701 30 120100 - LEMIT 701 - Fringe Benefits Pool 0 12,956 12,956
242007 701001 30 120100 - LEMIT 701001 - Non Teaching Salaried Exempt 161,249 0 (161,249)
242007 701400 30 120100 - LEMIT 701400 - Student Employees 0 8,000 8,000
242007 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 75,322 41,712 (33,610)
242007 702200 30 120100 - LEMIT 702200 - Longevity Pay 6,720 720 (6,000)
242007 720 30 120100 - LEMIT 720 - O and M Budget Pool 0 78,776 78,776


120100 243,291 142,164 (101,127)


120100 242008 770 30 120100 - LEMIT 770 - Capital Outlay Pool 428,000 0 (428,000)
120100 428,000 0 (428,000)


242009 701 30 120100 - LEMIT 701 - Fringe Benefits Pool 0 21,153 21,153
242009 701001 30 120100 - LEMIT 701001 - Non Teaching Salaried Exempt 0 57,552 57,552
242009 701402 30 120100 - LEMIT 701402 - Graduate Assistant Non Teaching 0 8,000 8,000
242009 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 0 10,542 10,542


242006 - Prof Conf Support


120100242007 - LEMIT Professional Development


242008 - LEMIT Building


120100242009 - LEMIT Command Staff Program


242003 - Major City Chiefs Initiative 120100


120100242005 - LEMIT TX Police Chief Series
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242009 702200 30 120100 - LEMIT 702200 - Longevity Pay 0 720 720
242009 720 30 120100 - LEMIT 720 - O and M Budget Pool 0 40,011 40,011


120100 0 137,978 137,978


242010 701 30 120100 - LEMIT 701 - Fringe Benefits Pool 0 8,483 8,483
242010 701001 30 120100 - LEMIT 701001 - Non Teaching Salaried Exempt 0 16,718 16,718
242010 701402 30 120100 - LEMIT 701402 - Graduate Assistant Non Teaching 0 5,000 5,000
242010 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 0 10,591 10,591
242010 702200 30 120100 - LEMIT 702200 - Longevity Pay 0 360 360
242010 720 30 120100 - LEMIT 720 - O and M Budget Pool 0 39,202 39,202


120100 0 80,354 80,354


242011 701 30 120100 - LEMIT 701 - Fringe Benefits Pool 0 14,879 14,879
242011 701400 30 120100 - LEMIT 701400 - Student Employees 0 8,000 8,000
242011 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 0 47,910 47,910
242011 702200 30 120100 - LEMIT 702200 - Longevity Pay 0 1,200 1,200
242011 710 30 120100 - LEMIT 710 - Travel Budget Pool 0 5,000 5,000
242011 720 30 120100 - LEMIT 720 - O and M Budget Pool 0 33,587 33,587


120100 0 110,576 110,576


242012 720 30 120100 - LEMIT 720 - O and M Budget Pool 0 500 500
242012 750 30 120100 - LEMIT 750 - Utilities Budget Pool 105,000 104,500 (500)


120100 105,000 105,000 0


120100 242013 720 30 120100 - LEMIT 720 - O and M Budget Pool 45,000 45,000 0
120100 45,000 45,000 0


120100 242014 720 30 120100 - LEMIT 720 - O and M Budget Pool 43,680 0 (43,680)
120100 43,680 0 (43,680)


242015 700801 30 120100 - LEMIT 700801 - Teaching 0 41,270 41,270
242015 700802 30 120100 - LEMIT 700802 - Assistant Instructor 0 11,752 11,752
242015 701 30 120100 - LEMIT 701 - Fringe Benefits Pool 20,801 20,801 0
242015 701001 30 120100 - LEMIT 701001 - Non Teaching Salaried Exempt 30,722 68,026 37,304
242015 701402 30 120100 - LEMIT 701402 - Graduate Assistant Non Teaching 9,000 40,000 31,000
242015 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 12,710 55,094 42,384
242015 702200 30 120100 - LEMIT 702200 - Longevity Pay 2,160 5,160 3,000
242015 720 30 120100 - LEMIT 720 - O and M Budget Pool 173,207 50,413 (122,794)


120100 248,600 292,516 43,916


120200 242015 701001 30 120200 - CMIT 701001 - Non Teaching Salaried Exempt 36,218 0 (36,218)
120200 36,218 0 -36,218


242018 701 30 120100 - LEMIT 701 - Fringe Benefits Pool 0 15,183 15,183
242018 701001 30 120100 - LEMIT 701001 - Non Teaching Salaried Exempt 0 40,572 40,572


120100242018 - Constables Cont Ed


242013 - LEMIT Bldg Maintenance


242014 - LEMIT Custodial


120100242015 - LEMIT Co Admin


120100242010 - LEMIT New Chief Development


242011 - LEMIT Constable Training 120100


120100242012 - LEMIT Utilities


60







Organization Description Fund Organization Account Program Fund Description Account Description Approved FY 
2014


Recommendations 
FY 2015


Variance FY  
14-15


SAM HOUSTON STATE UNIVERSITY


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


242018 701400 30 120100 - LEMIT 701400 - Student Employees 0 5,000 5,000
242018 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 0 8,305 8,305
242018 710 30 120100 - LEMIT 710 - Travel Budget Pool 0 4,000 4,000
242018 720 30 120100 - LEMIT 720 - O and M Budget Pool 0 26,069 26,069


120100 0 99,129 99,129


242019 701 30 120100 - LEMIT 701 - Fringe Benefits Pool 0 5,000 5,000
242019 701001 30 120100 - LEMIT 701001 - Non Teaching Salaried Exempt 0 13,524 13,524
242019 701400 30 120100 - LEMIT 701400 - Student Employees 0 5,000 5,000
242019 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 0 2,556 2,556
242019 702200 30 120100 - LEMIT 702200 - Longevity Pay 0 1,960 1,960
242019 720 30 120100 - LEMIT 720 - O and M Budget Pool 0 7,529 7,529


120100 0 35,569 35,569


120100 242021 720 30 120100 - LEMIT 720 - O and M Budget Pool 5,000 5,000 0
120100 5,000 5,000 0


242024 701 30 120100 - LEMIT 701 - Fringe Benefits Pool 0 15,014 15,014
242024 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 0 48,336 48,336
242024 702200 30 120100 - LEMIT 702200 - Longevity Pay 0 1,680 1,680
242024 720 30 120100 - LEMIT 720 - O and M Budget Pool 0 38,584 38,584


120100


120200 242024 700801 30 120200 - CMIT 700801 - Teaching 23,724 0 (23,724)
120200 23,724 103,614 79,890


242025 701 30 120100 - LEMIT 701 - Fringe Benefits Pool 42,224 43,108 884
242025 701001 30 120100 - LEMIT 701001 - Non Teaching Salaried Exempt 96,276 55,656 (40,620)
242025 701400 30 120100 - LEMIT 701400 - Student Employees 7,280 16,000 8,720
242025 701501 30 120100 - LEMIT 701501 - Non Teaching Salaried Non Exempt 80,688 83,136 2,448
242025 702200 30 120100 - LEMIT 702200 - Longevity Pay 1,680 2,400 720
242025 710 30 120100 - LEMIT 710 - Travel Budget Pool 7,400 17,400 10,000
242025 720 30 120100 - LEMIT 720 - O and M Budget Pool 803,355 1,163,920 360,565
242025 770 30 120100 - LEMIT 770 - Capital Outlay Pool 5,000 0 (5,000)


120100 1,043,903 1,381,620 337,717


CORRECTIONAL MANAGEMENT INSTITUTE OF TEXAS
243000 701000 10 150230 - DLF Criminal Justice 701000 - Prof Administrative Employees 0 16,105 16,105
243000 701000 40 150230 - DLF Criminal Justice 701000 - Prof Administrative Employees 15,636 0 (15,636)


150230 15,636 16,105 469


186700 243000 720 90 186700 - County Corrections 720 - O and M Budget Pool 37,000 50,000 13,000
186700 37,000 50,000 13,000


189600 243000 720 90 189600 - CMIT TPTA Juvenile 720 - O and M Budget Pool 73,000 98,000 25,000


120100242024 - LEMIT Technology Center


120100242025 - LEMIT LCC


242019 - Newly Elected Constables 120100


242021 - Executive Issues


150230243000 - Corr Mgmt Institute of TX (CMIT)
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73,000 98,000 25,000


243000 701 90 189700 - CMIT National Jail Leadership 701 - Fringe Benefits Pool 4,000 4,000 0
243000 701400 90 189700 - CMIT National Jail Leadership 701400 - Student Employees 12,000 12,000 0
243000 720 90 189700 - CMIT National Jail Leadership 720 - O and M Budget Pool 174,000 168,000 (6,000)


189700 190,000 184,000 -6,000


243001 700801 30 120200 - CMIT 700801 - Teaching 0 35,258 35,258
243001 701 30 120200 - CMIT 701 - Fringe Benefits Pool 124,581 2,090 (122,491)
243001 701000 30 120200 - CMIT 701000 - Prof Administrative Employees 19,926 16,421 (3,505)
243001 701001 30 120200 - CMIT 701001 - Non Teaching Salaried Exempt 170,376 139,892 (30,484)
243001 701400 30 120200 - CMIT 701400 - Student Employees 92,977 1,280 (91,697)
243001 701501 30 120200 - CMIT 701501 - Non Teaching Salaried Non Exempt 262,967 261,947 (1,020)
243001 702200 30 120200 - CMIT 702200 - Longevity Pay 12,880 2,080 (10,800)
243001 720 30 120200 - CMIT 720 - O and M Budget Pool 26,734 10,468 (16,266)
243001 750 30 120200 - CMIT 750 - Utilities Budget Pool 6,000 6,000 0


120200 716,441 475,436 (241,005)


243001 710 90 181100 - University Hotel 710 - Travel Budget Pool 0 3,000 3,000
243001 720 90 181100 - University Hotel 720 - O and M Budget Pool 0 27,000 27,000
243001 760 90 181100 - University Hotel 760 - Scholarship Budget Pool 0 20,000 20,000


181100 0 50,000 50,000


243002 701 30 120200 - CMIT 701 - Fringe Benefits Pool 54,604 15,500 (39,104)
243002 701400 30 120200 - CMIT 701400 - Student Employees 0 1,280 1,280
243002 701501 30 120200 - CMIT 701501 - Non Teaching Salaried Non Exempt 125,856 130,416 4,560
243002 702200 30 120200 - CMIT 702200 - Longevity Pay 3,610 2,220 (1,390)


120200 184,070 149,416 (34,654)


243004 701 30 120200 - CMIT 701 - Fringe Benefits Pool 5,598 0 (5,598)
243004 701001 30 120200 - CMIT 701001 - Non Teaching Salaried Exempt 47,280 0 (47,280)
243004 720 30 120200 - CMIT 720 - O and M Budget Pool 10,000 0 (10,000)


120200 62,878 0 (62,878)


120200 243005 720 30 120200 - CMIT 720 - O and M Budget Pool 7,000 500 (6,500)
120200 7,000 500 (6,500)


243006 701001 30 120200 - CMIT 701001 - Non Teaching Salaried Exempt 6 0 (6)
243006 701501 30 120200 - CMIT 701501 - Non Teaching Salaried Non Exempt 1 0 (1)


120200 7 0 (7)


243010 701 30 120200 - CMIT 701 - Fringe Benefits Pool 24,166 12,966 (11,200)
243010 701400 30 120200 - CMIT 701400 - Student Employees 0 2,000 2,000
243010 701501 30 120200 - CMIT 701501 - Non Teaching Salaried Non Exempt 97,668 100,618 2,950
243010 702200 30 120200 - CMIT 702200 - Longevity Pay 2,000 1,000 (1,000)


120200243006 - CJC Survey Research Ctr


243010 - CJC Media 120200


120200243002 - CJC Business Operations


243004 - CJC Publications


243005 - CJC Project Development


120200


243001 - CJC Administration 120200


181100
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120200 123,834 116,584 (7,250)


243012 701 30 120200 - CMIT 701 - Fringe Benefits Pool 55,400 0 (55,400)
243012 701001 30 120200 - CMIT 701001 - Non Teaching Salaried Exempt 294,888 303,780 8,892
243012 701501 30 120200 - CMIT 701501 - Non Teaching Salaried Non Exempt 136,482 110,664 (25,818)
243012 702200 30 120200 - CMIT 702200 - Longevity Pay 9,720 7,720 (2,000)
243012 710 30 120200 - CMIT 710 - Travel Budget Pool 10,000 5,000 (5,000)
243012 720 30 120200 - CMIT 720 - O and M Budget Pool 43,200 18,200 (25,000)
243012 750 30 120200 - CMIT 750 - Utilities Budget Pool 1,500 1,500 0


120200 551,190 446,864 (104,326)


243013 701 30 120200 - CMIT 701 - Fringe Benefits Pool 8,064 4,400 (3,664)
243013 701001 30 120200 - CMIT 701001 - Non Teaching Salaried Exempt 25,704 26,484 780
243013 701400 30 120200 - CMIT 701400 - Student Employees 16,200 6,200 (10,000)
243013 702200 30 120200 - CMIT 702200 - Longevity Pay 460 0 (460)
243013 720 30 120200 - CMIT 720 - O and M Budget Pool 125,476 30,000 (95,476)


120200 175,904 67,084 (108,820)


243014 701 30 120200 - CMIT 701 - Fringe Benefits Pool 16,954 7,000 (9,954)
243014 701001 30 120200 - CMIT 701001 - Non Teaching Salaried Exempt 51,408 52,968 1,560
243014 701400 30 120200 - CMIT 701400 - Student Employees 16,200 3,200 (13,000)
243014 702200 30 120200 - CMIT 702200 - Longevity Pay 240 480 240
243014 710 30 120200 - CMIT 710 - Travel Budget Pool 4,000 1,000 (3,000)
243014 720 30 120200 - CMIT 720 - O and M Budget Pool 63,000 43,000 (20,000)


120200 151,802 107,648 (44,154)


243017 701 30 120200 - CMIT 701 - Fringe Benefits Pool 30,981 15,981 (15,000)
243017 701001 30 120200 - CMIT 701001 - Non Teaching Salaried Exempt 51,984 53,544 1,560
243017 701402 30 120200 - CMIT 701402 - Graduate Assistant Non Teaching 16,200 8,200 (8,000)
243017 701501 30 120200 - CMIT 701501 - Non Teaching Salaried Non Exempt 44,160 45,504 1,344
243017 702200 30 120200 - CMIT 702200 - Longevity Pay 3,360 2,080 (1,280)
243017 710 30 120200 - CMIT 710 - Travel Budget Pool 4,000 1,000 (3,000)
243017 720 30 120200 - CMIT 720 - O and M Budget Pool 16,000 5,000 (11,000)


120200 166,685 131,309 (35,376)


243018 701 30 120200 - CMIT 701 - Fringe Benefits Pool 25,920 10,000 (15,920)
243018 701001 30 120200 - CMIT 701001 - Non Teaching Salaried Exempt 58,896 60,672 1,776
243018 701400 30 120200 - CMIT 701400 - Student Employees 16,200 6,200 (10,000)
243018 701501 30 120200 - CMIT 701501 - Non Teaching Salaried Non Exempt 18,060 19,548 1,488
243018 702200 30 120200 - CMIT 702200 - Longevity Pay 1,280 1,800 520
243018 710 30 120200 - CMIT 710 - Travel Budget Pool 2,000 1,000 (1,000)
243018 720 30 120200 - CMIT 720 - O and M Budget Pool 62,000 27,000 (35,000)


120200 184,356 126,220 (58,136)


120200 243020 710 30 120200 - CMIT 710 - Travel Budget Pool 4,000 0 (4,000)


120200243012 - CJC Correctional Mgmt Inst


120200243018 - CMIT County Corrections


243020 - CJC Prof Develop and Travel


120200243013 - CJC Police Academy


120200243014 - CJC Probation Academy


243017 - CMIT Juvenile Probation 120200
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120200 4,000 0 (4,000)


120200 243021 720 30 120200 - CMIT 720 - O and M Budget Pool 50,000 5,000 (45,000)
120200 50,000 5,000 (45,000)


243022 701 30 120200 - CMIT 701 - Fringe Benefits Pool 0 13,000 13,000
243022 701001 30 120200 - CMIT 701001 - Non Teaching Salaried Exempt 0 97,541 97,541
243022 701400 30 120200 - CMIT 701400 - Student Employees 0 4,000 4,000
243022 701501 30 120200 - CMIT 701501 - Non Teaching Salaried Non Exempt 0 99,989 99,989
243022 702200 30 120200 - CMIT 702200 - Longevity Pay 0 1,861 1,861
243022 710 30 120200 - CMIT 710 - Travel Budget Pool 0 3,000 3,000
243022 720 30 120200 - CMIT 720 - O and M Budget Pool 20,000 8,578 (11,422)


120200 20,000 227,969 207,969


243023 701 30 120200 - CMIT 701 - Fringe Benefits Pool 5,993 3,993 (2,000)
243023 701400 30 120200 - CMIT 701400 - Student Employees 11,310 4,310 (7,000)
243023 701501 30 120200 - CMIT 701501 - Non Teaching Salaried Non Exempt 18,060 19,548 1,488
243023 702200 30 120200 - CMIT 702200 - Longevity Pay 240 360 120
243023 720 30 120200 - CMIT 720 - O and M Budget Pool 56,537 14,017 (42,520)


120200 92,140 42,228 (49,912)


243024 700801 30 120200 - CMIT 700801 - Teaching 28,476 29,610 1,134
243024 701 30 120200 - CMIT 701 - Fringe Benefits Pool 10,088 6,000 (4,088)
243024 701001 30 120200 - CMIT 701001 - Non Teaching Salaried Exempt 0 40,632 40,632
243024 701402 30 120200 - CMIT 701402 - Graduate Assistant Non Teaching 100,000 50,000 (50,000)
243024 710 30 120200 - CMIT 710 - Travel Budget Pool 10,000 1,000 (9,000)
243024 720 30 120200 - CMIT 720 - O and M Budget Pool 10,000 500 (9,500)


120200 158,564 127,742 (30,822)


UNIVERSITY HOTEL
245000 701 90 181100 - University Hotel 701 - Fringe Benefits Pool 151,445 151,445 0
245000 701001 90 181100 - University Hotel 701001 - Non Teaching Salaried Exempt 64,656 66,600 1,944
245000 701400 90 181100 - University Hotel 701400 - Student Employees 179,000 181,000 2,000
245000 701501 90 181100 - University Hotel 701501 - Non Teaching Salaried Non Exempt 265,274 228,242 (37,032)
245000 702100 90 181100 - University Hotel 702100 - Overtime Pay 1,100 2,200 1,100
245000 702200 90 181100 - University Hotel 702200 - Longevity Pay 10,850 12,000 1,150
245000 710 90 181100 - University Hotel 710 - Travel Budget Pool 3,000 3,000 0
245000 720 90 181100 - University Hotel 720 - O and M Budget Pool 278,211 259,049 (19,162)


181100 953,536 903,536 (50,000)


245001 720 90 181100 - University Hotel 720 - O and M Budget Pool 0 10,000 10,000
245001 750 90 181100 - University Hotel 750 - Utilities Budget Pool 130,464 120,464 (10,000)


181100 130,464 130,464 0


245002 720 90 181100 - University Hotel 720 - O and M Budget Pool 1,000 1,000 0


120200243023 - CMIT Special Policy Issues


120200243024 - CMIT Res Services


245000 - University Hotel 181100


243021 - CMIT Technical Assistant


120200243022 - CJ Advisement


181100245001 - Purchased Utilities Hotel


181100245002 - University Hotel Renovations
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245002 770 90 181100 - University Hotel 770 - Capital Outlay Pool 15,000 15,000 0
181100 16,000 16,000 0


FORENSIC SCEIENCE COMMISSION
246000 701001 30 110101 - Forensic Science Commission - 0001 701001 - Non Teaching Salaried Exempt 107,784 114,288 6,504
246000 701501 30 110101 - Forensic Science Commission - 0001 701501 - Non Teaching Salaried Non Exempt 54,216 57,480 3,264
246000 702200 30 110101 - Forensic Science Commission - 0001 702200 - Longevity Pay 480 1,480 1,000
246000 710 30 110101 - Forensic Science Commission - 0001 710 - Travel Budget Pool 40,000 40,000 0
246000 720 30 110101 - Forensic Science Commission - 0001 720 - O and M Budget Pool 294,507 270,752 (23,755)
246000 750 30 110101 - Forensic Science Commission - 0001 750 - Utilities Budget Pool 3,013 10,000 6,987
246000 770 30 110101 - Forensic Science Commission - 0001 770 - Capital Outlay Pool 0 6,000 6,000


110101 500,000 500,000 0


VICTIMS OF CRIME
248000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 0 3,000 3,000
248000 700801 30 110100 - E and G Fund 0001 700801 - Teaching 19,917 26,924 7,007
248000 700802 10 110100 - E and G Fund 0001 700802 - Assistant Instructor 0 23,556 23,556
248000 701402 30 110100 - E and G Fund 0001 701402 - Graduate Assistant Non Teaching 40,000 53,328 13,328
248000 701501 30 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 99,888 102,912 3,024
248000 702200 30 110100 - E and G Fund 0001 702200 - Longevity Pay 1,440 1,440 0
248000 710 30 110100 - E and G Fund 0001 710 - Travel Budget Pool 10,000 20,000 10,000
248000 720 30 110100 - E and G Fund 0001 720 - O and M Budget Pool 75,662 19,766 (55,896)
248000 750 30 110100 - E and G Fund 0001 750 - Utilities Budget Pool 250 250 0


110100 247,157 251,176 4,019


CRIMINIAL JUSTICE AND CRIMINOLOGY
250000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 2,605,627 3,018,200 412,573
250000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 45,072 82,488 37,416
250000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 0 720 720
250000 720 10 110100 - E and G Fund 0001 720 - O and M Budget Pool 5,000 4,000 (1,000)


110100 2,655,699 3,105,408 449,709


250000 700801 40 140100 - Designated Tuition 700801 - Teaching 0 17,806 17,806
250000 700801 10 140100 - Designated Tuition 700801 - Teaching 65,016 83,084 18,068
250000 700802 10 140100 - Designated Tuition 700802 - Assistant Instructor 0 21,000 21,000
250000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 3,000 3,000
250000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 0 10,000 10,000


140100 65,016 134,890 69,874


DEPARTMENT OF FORENSIC SCIENCE
251000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 488,610 502,938 14,328
251000 700802 10 110100 - E and G Fund 0001 700802 - Assistant Instructor 0 9,000 9,000
251000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 89,448 99,336 9,888
251000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 0 4,620 4,620


110100251000 - Department of Forensic Science


110100248000 - Comp to Victims of Crime


110100250000 - Criminal Justice and Criminology


140100


110101246000 - Forensic Science Commission
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251000 710 40 110100 - E and G Fund 0001 710 - Travel Budget Pool 1,000 1,000 0
251000 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 65,500 30,000 (35,500)
251000 770 40 110100 - E and G Fund 0001 770 - Capital Outlay Pool 10,000 0 (10,000)


110100 654,558 646,894 (7,664)


140100 251000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 0 50,000 50,000
140100 0 50,000 50,000


DEPARTMENT OF SECURITY STUDIES
252000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 203,130 355,320 152,190
252000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 9,138 42,492 33,354
252000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 0 976 976
252000 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 5,000 0 (5,000)


110100 217,268 398,788 181,520


252000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 1,000 1,000
252000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 0 9,000 9,000


140100 0 10,000 10,000


COLLEGE OF EDUCATION
260000 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 283,632 286,464 2,832
260000 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 43,512 48,432 4,920
260000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 7,960 5,800 (2,160)


110100 335,104 340,696 5,592


260000 710 10 150250 - DLF Education 710 - Travel Budget Pool 182,613 182,613 0
260000 720 10 150250 - DLF Education 720 - O and M Budget Pool 578,851 447,149 (131,702)


150250 761,464 629,762 (131,702)


260000 701 40 150300 - Advisement Fee 701 - Fringe Benefits Pool 2,544 1,000 (1,544)
260000 701400 40 150300 - Advisement Fee 701400 - Student Employees 0 30,000 30,000
260000 710 40 150300 - Advisement Fee 710 - Travel Budget Pool 15,000 5,000 (10,000)
260000 720 40 150300 - Advisement Fee 720 - O and M Budget Pool 132,656 141,200 8,544
260000 770 40 150300 - Advisement Fee 770 - Capital Outlay Pool 25,000 0 (25,000)


150300 175,200 177,200 2,000


188700 260000 720 90 188700 - COE Dist Educator of Year 720 - O and M Budget Pool 3,000 3,000 0
3,000 3,000 0


260001 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 58,176 61,104 2,928
260001 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 1,200 1,680 480
260001 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 57,165 38,015 (19,150)


110100 116,541 100,799 (15,742)


260001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 57,527 58,227 700


140100


260000 - Office of the Dean CE 110100


150250


150300


110100252000 - Department of Security Studies


110100260001 - COE Contingency


140100
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260001 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 300 300
260001 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 6,000 5,000 (1,000)


140100 63,527 63,527 0


110100 260002 700801 10 110100 - E and G Fund 0001 700801 - Teaching 40,563 210,882 170,319
110100 40,563 210,882 170,319


260003 700801 10 140100 - Designated Tuition 700801 - Teaching 1,413,085 1,263,235 (149,850)
260003 700802 10 140100 - Designated Tuition 700802 - Assistant Instructor 134,006 74,856 (59,150)


140100 1,547,091 1,338,091 (209,000)


140100 260004 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 10,000 0
140100 10,000 10,000 0


260005 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 243,702 262,536 18,834
260005 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 80,052 86,856 6,804
260005 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 3,800 5,280 1,480


110100 327,554 354,672 27,118


260005 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 10,602 0 (10,602)
260005 701400 40 140100 - Designated Tuition 701400 - Student Employees 42,200 22,760 (19,440)
260005 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 10,800 30,240 19,440
260005 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 1,680 480 (1,200)
260005 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 10,000 0
260005 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 43,768 55,370 11,602
260005 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 2,000 1,000 (1,000)


140100 121,050 119,850 (1,200)


150300 260005 701400 40 150300 - Advisement Fee 701400 - Student Employees 16,000 16,000 0
150300 16,000 16,000 0


152900 260005 720 50 152900 - Deficiency Plan Fee 720 - O and M Budget Pool 1,000 1,000 0
152900 1,000 1,000 0


140100 260006 760 80 140100 - Designated Tuition 760 - Scholarship Budget Pool 155,000 155,000 0
140100 155,000 155,000 0


170400 260007 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 4,875 3,250 (1,625)
170400 4,875 3,250 (1,625)


260009 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 12,200 12,200 0
260009 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 15,800 17,600 1,800
260009 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 2,000 200 (1,800)


140100 30,000 30,000 0


140100


140100


260002 - COE Instructional Reserve


140100260003 - COE Summer School


260004 - COE Travel


260005 - Div Teacher Education


260006 - COE Scholarships


260007 - College Of Education Ambassador


260009 - GAF COE Graduate Programs


110100


67







Organization Description Fund Organization Account Program Fund Description Account Description Approved FY 
2014


Recommendations 
FY 2015


Variance FY  
14-15


SAM HOUSTON STATE UNIVERSITY


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


260010 701 90 181200 - Center for Professional Develop 701 - Fringe Benefits Pool 5,138 5,138 0
260010 701501 90 181200 - Center for Professional Develop 701501 - Non Teaching Salaried Non Exempt 17,556 18,432 876
260010 702200 90 181200 - Center for Professional Develop 702200 - Longevity Pay 360 360 0
260010 720 90 181200 - Center for Professional Develop 720 - O and M Budget Pool 13,946 13,070 (876)


181200 37,000 37,000 0


260011 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 20,000 20,000
260011 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 62,512 42,512 (20,000)


140100 62,512 62,512 0


140100 260013 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 36,600 36,600 0
140100 36,600 36,600 0


140100 260016 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 210,896 210,896 0
140100 210,896 210,896 0


260017 700802 10 140100 - Designated Tuition 700802 - Assistant Instructor 0 45,000 45,000
260017 700802 40 140100 - Designated Tuition 700802 - Assistant Instructor 60,000 0 (60,000)


140100 60,000 45,000 (15,000)


140100 260018 700801 10 140100 - Designated Tuition 700801 - Teaching 150,000 27,583 (122,417)
140100 150,000 27,583 (122,417)


110100 260019 700801 10 110100 - E and G Fund 0001 700801 - Teaching 84,085 94,843 10,758
110100 84,085 94,843 10,758


140100 260019 700801 10 140100 - Designated Tuition 700801 - Teaching 1,062,329 787,015 (275,314)
140100 1,062,329 787,015 (275,314)


260020 700801 10 150250 - DLF Education 700801 - Teaching 0 50,000 50,000
260020 701 10 150250 - DLF Education 701 - Fringe Benefits Pool 0 14,000 14,000
260020 701 40 150250 - DLF Education 701 - Fringe Benefits Pool 14,000 0 (14,000)
260020 701001 40 150250 - DLF Education 701001 - Non Teaching Salaried Exempt 50,000 0 (50,000)
260020 701402 10 150250 - DLF Education 701402 - Graduate Assistant Non Teaching 0 13,128 13,128
260020 701402 40 150250 - DLF Education 701402 - Graduate Assistant Non Teaching 13,128 0 (13,128)
260020 702200 10 150250 - DLF Education 702200 - Longevity Pay 0 500 500
260020 702200 40 150250 - DLF Education 702200 - Longevity Pay 500 0 (500)


150250 77,628 77,628 0


140100 260021 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 6,603 6,603 0
140100 6,603 6,603 0


110100 260023 741 10 110100 - E and G Fund 0001 741 - New Initiatives Budget Pool 132,000 0 (132,000)
110100 132,000 0 (132,000)


150250


140100


181200


140100


260019 - COE Pool Faculty


260020 - DFL Graduate Program


260021 - COE Dean Travel


260023 - COE New Initiatives


260013 - Teacher Education Student Teach


260016 - COE TUC


260017 - COE Teaching Assistant


260018 - COE Overload Faculty


260019 - COE Pool Faculty


260010 - SH Center for Prof Development


260011 - NCATE
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140100 260023 741 10 140100 - Designated Tuition 741 - New Initiatives Budget Pool 0 120,230 120,230
140100 0 120,230 120,230


DEPARTMENT OF CURRICULUM AND INSTRUCTION
261000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,038,960 1,033,956 (5,004)
261000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 41,784 43,248 1,464
261000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 2,160 2,640 480


110100 1,082,904 1,079,844 (3,060)


261000 700800 40 140100 - Designated Tuition 700800 - Faculty Academic Employees 0 2,000 2,000
261000 700801 10 140100 - Designated Tuition 700801 - Teaching 100,008 104,616 4,608
261000 701400 40 140100 - Designated Tuition 701400 - Student Employees 44,144 22,000 (22,144)
261000 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 0 9,846 9,846
261000 701501 10 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 11,760 11,760
261000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 55,000 55,500 500
261000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 61,856 65,394 3,538
261000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 5,000 2,500 (2,500)
261000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 4,000 1,000 (3,000)


140100 270,008 274,616 4,608


DEPARTMENT OF EDUCATION LEADERSHIP AND COUNSEL
262000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 2,294,848 2,353,336 58,488
262000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 80,640 82,416 1,776
262000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 3,120 4,800 1,680


110100 2,378,608 2,440,552 61,944


262000 701400 40 140100 - Designated Tuition 701400 - Student Employees 73,500 73,500 0
262000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 105,000 105,000 0
262000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 42,500 61,500 19,000
262000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 14,000 5,000 (9,000)
262000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 15,000 5,000 (10,000)


140100 250,000 250,000 0


262000 700801 10 150250 - DLF Education 700801 - Teaching 55,008 50,022 (4,986)
262000 701 10 150250 - DLF Education 701 - Fringe Benefits Pool 4,985 9,971 4,986
262000 701501 10 150250 - DLF Education 701501 - Non Teaching Salaried Non Exempt 32,100 0 (32,100)


150250 92,093 59,993 (32,100)


183500 262000 720 90 183500 - Ctr for Res and Ed Studies 720 - O and M Budget Pool 2,550 500 (2,050)
183500 2,550 500 (2,050)


183800 262000 720 90 183800 - School Administration Workshop 720 - O and M Budget Pool 1,000 1,000 0
183800 1,000 1,000 0


187100 262000 720 90 187100 - PhD Counselor Ed Application 720 - O and M Budget Pool 1,050 500 (550)


150250


140100


110100


140100


110100261000 - Dept of Curriculum and Instruction


262000 - Dept of Educ Leadership and Counsel
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187100 1,050 500 (550)


262001 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 35,856 37,128 1,272
262001 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 480 720 240


110100 36,336 37,848 1,512


262001 700801 10 140100 - Designated Tuition 700801 - Teaching 52,506 53,010 504
262001 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 40,500 54,000 13,500
262001 701501 10 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 29,526 44,862 15,336
262001 710 10 140100 - Designated Tuition 710 - Travel Budget Pool 12,000 20,000 8,000
262001 720 10 140100 - Designated Tuition 720 - O and M Budget Pool 54,461 32,559 (21,902)


140100 188,993 204,431 15,438


262003 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 54,000 54,000 0
262003 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 22,000 22,000 0
262003 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 17,067 17,067 0


140100 282,060 93,067 0


262004 700801 10 150205 - DLF Academic Affairs 700801 - Teaching 0 55,008 55,008
262004 701 10 150205 - DLF Academic Affairs 701 - Fringe Benefits Pool 0 12,850 12,850


150205 0 67,858 67,858


262004 701 10 150250 - DLF Education 701 - Fringe Benefits Pool 0 12,000 12,000
262004 701501 10 150250 - DLF Education 701501 - Non Teaching Salaried Non Exempt 0 33,240 33,240
262004 702200 10 150250 - DLF Education 702200 - Longevity Pay 0 1,920 1,920


150250 0 47,160 47,160


DEPARTMENT OF LANGUAGE LITERACY AND SPECIAL POPULATIONS
264000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,555,314 1,609,206 53,892
264000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 29,616 31,104 1,488
264000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 960 960 0


110100 1,585,890 1,688,430 102,540


264000 701400 40 140100 - Designated Tuition 701400 - Student Employees 35,500 35,500 0
264000 701501 40 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 300 300
264000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 60,000 60,000 0
264000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 34,500 43,300 8,800
264000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 4,000 1,400 (2,600)
264000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 8,000 1,500 (6,500)


140100 142,000 142,000 0


180800 264001 720 90 180800 - University Kindergarten 720 - O and M Budget Pool 1,000 500 (500)
180800 1,000 500 (500)


264002 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 54,120 0 (54,120)


150205


150250


110100


140100


110100


140100


140100


110100


264001 - University Kindergarten


264002 - Reading


262001 - PhD Counseling 03 04 05


262003 - Educational Leadership Doctoral


262004 - Developmental Education Program


264000 - Dept of Lang Literacy and Spec Pop
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264002 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 480 0 (480)
110100 54,600 0 (54,600)


264002 701001 10 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 34,128 0 (34,128)
264002 702200 10 140100 - Designated Tuition 702200 - Longevity Pay 720 0 (720)
264002 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 0 (10,000)
264002 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 100,927 0 (100,927)
264002 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 10,000 0 (10,000)


140100 155,775 0 (155,775)


264002 701 10 150300 - Advisement Fee 701 - Fringe Benefits Pool 10,607 0 (10,607)
264002 701001 10 150300 - Advisement Fee 701001 - Non Teaching Salaried Exempt 34,128 0 (34,128)
264002 702200 10 150300 - Advisement Fee 702200 - Longevity Pay 600 0 (600)


150300 45,335 0 (45,335)


264003 701400 40 140100 - Designated Tuition 701400 - Student Employees 5,000 5,000 0
264003 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 54,000 54,000 0
264003 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 25,000 25,000 0
264003 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 71,947 75,947 4,000
264003 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 2,000 0 (2,000)
264003 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 2,000 0 (2,000)


140100 159,947 159,947 0


264005 700801 10 140100 - Designated Tuition 700801 - Teaching 119,914 126,738 6,824
264005 701402 10 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 18,000 36,000 18,000
264005 701501 10 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 19,188 19,188
264005 710 10 140100 - Designated Tuition 710 - Travel Budget Pool 0 20,000 20,000
264005 720 10 140100 - Designated Tuition 720 - O and M Budget Pool 136,990 75,390 (61,600)


140100 274,904 277,316 2,412


DEPARTMENT OF LIBRARY SCIENCE
265000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 407,002 379,793 (27,209)
265000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 31,176 32,280 1,104
265000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 2,160 2,400 240


110100 440,338 414,473 (25,865)


265000 701400 40 140100 - Designated Tuition 701400 - Student Employees 5,000 5,000 0
265000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 27,000 27,000 0
265000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 51,000 54,400 3,400
265000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 2,000 600 (1,400)
265000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 5,000 3,000 (2,000)


140100 90,000 90,000 0


183900 265000 720 90 183900 - Library Science Conferences 720 - O and M Budget Pool 5,000 5,000 0
183900 5,000 5,000 0


140100


110100


140100


140100


150300


140100


264003 - Reading Doctorate


264005 - Doctorate Special Education


265000 - Dept of Library Science
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COLLEGE OF HEALTH SCIENCES
NURSING PROGRAM


208000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 0 264,879 264,879
208000 700802 10 110100 - E and G Fund 0001 700802 - Assistant Instructor 0 55,741 55,741
208000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 28,008 62,544 34,536


110100 28,008 383,164 355,156


208000 700801 10 140100 - Designated Tuition 700801 - Teaching 698,526 715,050 16,524
208000 701001 10 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 90,000 92,712 2,712
208000 701400 40 140100 - Designated Tuition 701400 - Student Employees 5,000 5,000 0
208000 701501 10 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 40,704 39,552 (1,152)
208000 702200 10 140100 - Designated Tuition 702200 - Longevity Pay 1,440 2,160 720
208000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 44,000 44,000
208000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 109,449 67,965 (41,484)
208000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 1,000 1,000


140100 945,119 967,439 22,320


151401 208000 720 40 151401 - Nursing Program Fee 720 - O and M Budget Pool 0 224,000 224,000
151401 0 224,000 224,000


208000 710 10 157025 - Thailand Healthcare Study Abroad 710 - Travel Budget Pool 0 25,464 25,464
208000 720 10 157025 - Thailand Healthcare Study Abroad 720 - O and M Budget Pool 0 3,544 3,544


157025 0 29,008 29,008


ALLIED HEALTH 
211000 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 178,524 0 (178,524)
211000 701501 40 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 40,080 0 (40,080)


140100 218,604 0 (218,604)


110100 211001 700801 40 110100 - E and G Fund 0001 700801 - Teaching 0 6,012 6,012
110100 258,684 6,012 (252,672)


211001 700801 10 140100 - Designated Tuition 700801 - Teaching 75,240 77,508 2,268
211001 701501 10 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 30,576 44,040 13,464
211001 702200 10 140100 - Designated Tuition 702200 - Longevity Pay 0 720 720
211001 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 480 0 (480)
211001 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 500 500 0
211001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 11,364 29,438 18,074


140100 118,160 152,206 34,046


110100 211003 741 10 110100 - E and G Fund 0001 741 - New Initiatives Budget Pool 537,272 0 (537,272)
110100


140100 211003 741 40 140100 - Designated Tuition 741 - New Initiatives Budget Pool 286,100 0 (286,100)


140100211000 - Allied Health Office of the Dean


211001 - Medical and Allied Health


140100


211003 - Medical Allied Health New Initiativ


110100208000 - Nursing Program


140100


157025
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140100 823,372 0 (823,372)


DEPARTMENT OF HEALTH AND KINESIOLOGY
263000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 0 74,988 74,988
263000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 37,416 36,096 (1,320)
263000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 2,880 1,200 (1,680)


110100 40,296 112,284 71,988


263000 701400 40 140100 - Designated Tuition 701400 - Student Employees 32,000 32,000 0
263000 701501 40 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 4,727.27 4,727
263000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 23,000 23,000 0
263000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 39,000 69,721.73 30,722
263000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 3,000 851 (2,149)
263000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 3,000 3,000 0


140100 100,000 133,300 33,300


150280 263000 701501 10 150280 - DLF Health Sciences 701501 - Non Teaching Salaried Non Exempt 0 32,256 32,256
150280 0 32,256 32,256


110100 263001 700801 10 110100 - E and G Fund 0001 700801 - Teaching 161,244 167,670 6,426
110100 161,244 167,670 6,426


110100 263002 700801 10 110100 - E and G Fund 0001 700801 - Teaching 543,330 0 (543,330)
110100 543,330 0 (543,330)


110100 263004 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 0 30,700 30,700
110100 0 30,700 30,700


263004 701501 10 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 19,800 19,800
263004 720 10 140100 - Designated Tuition 720 - O and M Budget Pool 0 11,500 11,500


140100 0 31,300 31,300


OFFICE OF DEAN
270000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 0 89,976 89,976
270000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 0 4,080 4,080
270000 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 2,520 2,520


110100 0 96,576 96,576


270000 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 183,888 183,888
270000 701400 40 140100 - Designated Tuition 701400 - Student Employees 0 14,500 14,500
270000 701501 40 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 45,504 45,504
270000 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 0 480 480
270000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 0 152,558 152,558
270000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 1,000 1,000


140100 0 397,930 397,930


263001 - Program in Health


263002 - Program in Kinesiology


110100


140100


263000 - Dept of Health and Kinesiology


263004 - Bilingual Health Program


270000 - COHS Office of the Dean


140100


110100


140100
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270000 700801 10 150280 - DLF Health Sciences 700801 - Teaching 0 70,000 70,000
270000 701 10 150280 - DLF Health Sciences 701 - Fringe Benefits Pool 0 30,000 30,000
270000 720 10 150280 - DLF Health Sciences 720 - O and M Budget Pool 0 59,202 59,202


150280 0 159,202 159,202


150300 270000 720 40 150300 - Advisement Fee 720 - O and M Budget Pool 0 5,900 5,900
150300 0 5,900 5,900


140100 270001 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 16,000 16,000
140100 0 16,000 16,000


140100 270002 741 10 140100 - Designated Tuition 741 - New Initiatives Budget Pool 0 689,025 689,025
140100 0 689,025 689,025


140100 270003 700802 10 140100 - Designated Tuition 700802 - Assistant Instructor 0 15,000 15,000
140100 0 15,000 15,000


110100 270004 700801 10 110100 - E and G Fund 0001 700801 - Teaching 0 4,626 4,626
110100 0 4,626 4,626


140100 270004 700801 10 140100 - Designated Tuition 700801 - Teaching 0 122,417 122,417
140100 0 122,417 122,417


140100 270005 700801 10 140100 - Designated Tuition 700801 - Teaching 0 275,314 275,314
140100 0 275,314 275,314


140100 270006 700801 10 140100 - Designated Tuition 700801 - Teaching 0 209,001 209,001
140100 0 209,001 209,001


DEPARTMENT OF KINESIOLOGY
110100 271000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 0 559,908 559,908


110100 0 559,908 559,908


COLLEGE OF HUMANITIES AND SOCIAL SCIENCE
280000 700801 40 110100 - E and G Fund 0001 700801 - Teaching 18,000 16,506 (1,494)
280000 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 69,648 73,008 3,360
280000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 1,680 2,160 480


110100 89,328 91,674 2,346


280000 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 176,472 182,016 5,544
280000 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 960 960 0


140100 177,432 182,976 5,544


150280


270001 - COHS Dean Travel


270002 - COHS New Initiatives


270003 - COHS Teaching Assistant


270004 - COHS Overload Faculty


270004 - COHS Overload Faculty


270005 - COHS Pool Faculty


270006 - COHS Summer School


271000 - Departmennt of Kinesiology


110100280000 - CHSS Office of the Dean


140100
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280000 701 10 150240 - DLF Humanities and Social Science 701 - Fringe Benefits Pool 3,969 3,100 (869)
280000 701501 10 150240 - DLF Humanities and Social Science 701501 - Non Teaching Salaried Non Exempt 13,500 14,064 564
280000 702200 10 150240 - DLF Humanities and Social Science 702200 - Longevity Pay 0 120 120


150240 17,469 17,284 (185)


150300 280000 720 40 150300 - Advisement Fee 720 - O and M Budget Pool 61,200 56,280 (4,920)
150300 61,200 56,280 (4,920)


152400 280000 720 40 152400 - Forensic PhD Appl Fee 720 - O and M Budget Pool 3,000 3,000 0
152400 3,000 3,000 0


280001 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 19,324 26,537 7,213
280001 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 86,088 89,688 3,600
280001 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 4,040 3,120 (920)
280001 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 7,216 0 (7,216)


110100 116,668 119,345 2,677


280001 701 30 140100 - Designated Tuition 701 - Fringe Benefits Pool 0 200 200
280001 701400 30 140100 - Designated Tuition 701400 - Student Employees 0 5,000 5,000
280001 701400 40 140100 - Designated Tuition 701400 - Student Employees 1,500 0 (1,500)
280001 710 30 140100 - Designated Tuition 710 - Travel Budget Pool 0 15,000 15,000
280001 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 0 (5,000)
280001 720 30 140100 - Designated Tuition 720 - O and M Budget Pool 0 252,062.5 252,063
280001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 136,803 0 (136,803)
280001 750 30 140100 - Designated Tuition 750 - Utilities Budget Pool 0 481 481


140100 143,303 272,744 129,441


110100 280002 700801 10 110100 - E and G Fund 0001 700801 - Teaching 207,376 421,758 214,382
110100 207,376 421,758 214,382


140100 280002 700801 10 140100 - Designated Tuition 700801 - Teaching 1,248,717 250,627.5 -998,089.5
140100 1,248,717 250,627.5 -998,089.5


110100 280003 700801 10 110100 - E and G Fund 0001 700801 - Teaching 0 46,360 46,360
110100 0 46,360 46,360


280003 700801 10 140100 - Designated Tuition 700801 - Teaching 1,352,051 1,511,069 159,018
280003 700802 10 140100 - Designated Tuition 700802 - Assistant Instructor 159,017.5 0 (159,018)


140100 1,511,068.5 1,511,069. 1


140100 280004 760 80 140100 - Designated Tuition 760 - Scholarship Budget Pool 206,000 206,000 0
140100 206,000 206,000 0


140100 280008 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 93,385 93,385 0
140100 93,385 93,385 0


110100


140100


140100


280001 - CHSS Contingency


280002 - CHSS Instructional Reserve


280003 - CHSS Summer School


280004 - CHSS Scholarships


280008 - CHSS TUC


150240
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280009 700802 10 140100 - Designated Tuition 700802 - Assistant Instructor 0 60,306.75 60,307
280009 701402 10 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 0 202,311.75 202,312


140100 0. 262,618.5 262,619


140100 280010 700801 10 140100 - Designated Tuition 700801 - Teaching 0 63,251 63,251
140100 0 63,251 63,251


110100 280011 700801 10 110100 - E and G Fund 0001 700801 - Teaching 0 111,078 111,078
110100 0 111,078 111,078


140100 280011 700801 10 140100 - Designated Tuition 700801 - Teaching 0 548,016 548,016
140100 0 548,016 548,016


140100 280012 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 5,000 0
140100 5,000 5,000 0


110100 280013 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 18,000 18,000 0
110100 18,000 18,000 0


140100 280014 700801 10 140100 - Designated Tuition 700801 - Teaching 47,504 37,508 (9,996)
140100 47,504 37,508 (9,996)


150240 280014 700801 10 150240 - DLF Humanities and Social Science 700801 - Teaching 120,006 90,018.00 -29,988.00
150240 280014 701 10 150240 - DLF Humanities and Social Science 701 - Fringe Benefits Pool 36,002 36,002.00 0.00
150240 280014 720 10 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 0 14,868.69 14,868.69
150240 156,008 140,888.69 -15,119.31


150240 280015 700901 10 150240 - DLF Humanities and Social Science 700901 - Faculty Non Teaching 0 63,018.75 63,018.75
150240 280015 701 10 150240 - DLF Humanities and Social Science 701 - Fringe Benefits Pool 0 27,250. 27,250.
150240 280015 720 10 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 67,117.89 0. -67,117.89
150240 67,118 90,268.75 23,150.86


150240 280016 720 10 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 40,000 60,000 20,000
150240 40,000 60,000 20,000


110100 280017 741 10 110100 - E and G Fund 0001 741 - New Initiatives Budget Pool 369,040 0 (369,040)
110100 369,040 0 (369,040)


140100 280017 741 10 140100 - Designated Tuition 741 - New Initiatives Budget Pool 0 275,000 275,000
140100 0 275,000 275,000


DEPARTMENT OF COMMUNICATION STUDIES
281000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 437,670 501,298 63,628


280014 - CHSS Post Doctoral Fellow


280015 - CHSS Online Course Stipends


280016 - CHSS Online Innovative Grant


140100280009 - CHSS Teaching Assistant


280017 - CHSS New Initiatives


281000 - Dept of Communication Studies 110100


280010 - CHSS Overload Faculty


280011 - CHSS Pool Faculty


280011 - CHSS Pool Faculty


280012 - CHSS Dean Travel


280013 - CHSS Lab Fee
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281000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 34,200 35,232 1,032
281000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 480 960 480


110100 472,350 537,490 65,140


281000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 14,000 9,000
281000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 13,075 3,630 (9,445)
281000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 445 445


140100 18,075 18,075 0


281000 710 10 150240 - DLF Humanities and Social Science 710 - Travel Budget Pool 0.00 20,000.00 20,000.00
281000 720 10 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 0.00 26,479.41 26,479.41
281000 720 40 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 38,925.00 0.00 -38,925.00


150240 38,925.00 46,479.41 7,554.41


190400 281000 720 90 190400 - SO STATES COMM ASSN 720 - O and M Budget Pool 1,000 3,000 2,000
190400 1,000 3,000 2,000


DEPARTMENT OF ENGLISH
282000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,697,394 1,760,054 62,660
282000 701400 40 110100 - E and G Fund 0001 701400 - Student Employees 4,608 4,608 0
282000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 55,464 61,416 5,952
282000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 240 480 240


110100 1,757,706 1,826,558 68,852


282000 701400 40 140100 - Designated Tuition 701400 - Student Employees 0 20,000 20,000
282000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 25,000 20,000
282000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 76,338 29,838 (46,500)
282000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 6,500 6,500


140100 81,338 81,338 0


282000 700801 10 150240 - DLF Humanities and Social Science 700801 - Teaching 0.00 18,065.16 18,065.16
282000 701 10 150240 - DLF Humanities and Social Science 701 - Fringe Benefits Pool 0.00 5,420.00 5,420.00
282000 710 10 150240 - DLF Humanities and Social Science 710 - Travel Budget Pool 0.00 20,000.00 20,000.00
282000 720 10 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 0.00 22,505.66 22,505.66
282000 720 40 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 35,178.00 0.00 -35,178.00


150240 35,178.00 65,990.82 30,812.82


282001 701400 40 110100 - E and G Fund 0001 701400 - Student Employees 12,544 12,544 0
282001 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 35,076 15,888 (19,188)


110100 47,620 28,432 (19,188)


140100 282001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 22,000 22,000 0
140100 22,000 22,000 0


DEPARTMENT OF FAMILY AND CONSUMER SCIENCE


110100


140100


282000 - Dept of English


150240


282001 - Texas Review Press 110100


140100


150240
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283000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 380,896 326,210 (54,686)
283000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 31,500 34,056 2,556
283000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 480 480 0


110100 412,876 360,746 (52,130)


283000 701400 40 140100 - Designated Tuition 701400 - Student Employees 0 5,000 5,000
283000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 11,000 6,000
283000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 37,476 25,926 (11,550)
283000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 550 550


140100 42,476 42,476 0


283000 700801 10 150240 - DLF Humanities and Social Science 700801 - Teaching 12,118.00 12,118.00 0.00
283000 701 10 150240 - DLF Humanities and Social Science 701 - Fringe Benefits Pool 0.00 6,473.85 6,473.85
283000 701402 10 150240 - DLF Humanities and Social Science 701402 - Graduate Assistant Non Teaching 0.00 7,000.00 7,000.00
283000 710 10 150240 - DLF Humanities and Social Science 710 - Travel Budget Pool 0.00 2,461.50 2,461.50
283000 720 10 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 0.00 16,064.80 16,064.80
283000 720 40 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 46,875.00 0.00 -46,875.00


150240 58,993.00 44,118.15 -14,874.85


183000 283000 720 90 183000 - Dietetic Internship Program 720 - O and M Budget Pool 3,000 4,000 1,000
183000 3,000 4,000 1,000


DEPARTMENT OF FOREIGN LANGUAGES
284000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 956,695 853,665 (103,030)
284000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 30,000 31,512 1,512
284000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 240 240 0


110100 986,935 885,417 (101,518)


284000 701 40 140100 - Designated Tuition 701 - Fringe Benefits Pool 0 200 200
284000 701400 40 140100 - Designated Tuition 701400 - Student Employees 0 10,000 10,000
284000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 20,000 15,000
284000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 41,995 13,595 (28,400)
284000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 3,200 3,200


140100 46,995 46,995 0


284000 700801 10 150240 - DLF Humanities and Social Science 700801 - Teaching 21,442.00 25,113.00 3,671.00
284000 701 10 150240 - DLF Humanities and Social Science 701 - Fringe Benefits Pool 0.00 11,000.00 11,000.00
284000 701400 10 150240 - DLF Humanities and Social Science 701400 - Student Employees 0.00 10,000.00 10,000.00
284000 701501 10 150240 - DLF Humanities and Social Science 701501 - Non Teaching Salaried Non Exempt 11,784.00 26,328.00 14,544.00
284000 710 10 150240 - DLF Humanities and Social Science 710 - Travel Budget Pool 0.00 31,630.49 31,630.49
284000 720 10 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 0.00 43,279.00 43,279.00
284000 720 40 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 90,804.00 0.00 -90,804.00


150240 124,030.00 147,350.49 23,320.49


DEPARTMENT OF HISTORY


110100283000 - Dept of Family and Consumer Sci


140100


150240


110100


140100


150240


284000 - Dept of Foreign Languages
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285000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,589,084 1,571,472 (17,612)
285000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 62,040 62,784 744
285000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 3,120 720 (2,400)


110100 1,654,244 1,634,976 (19,268)


285000 701400 40 140100 - Designated Tuition 701400 - Student Employees 0 3,500 3,500
285000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 40,000 35,000
285000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 80,856 35,556 (45,300)
285000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 4,300 4,300
285000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 0 2,500 2,500


140100 85,856 85,856 0


285000 700801 10 150240 - DLF Humanities and Social Science 700801 - Teaching 9,000.00 9,000.00 0.00
285000 701 10 150240 - DLF Humanities and Social Science 701 - Fringe Benefits Pool 0.00 7,950.00 7,950.00
285000 701400 10 150240 - DLF Humanities and Social Science 701400 - Student Employees 0.00 3,500.00 3,500.00
285000 701402 10 150240 - DLF Humanities and Social Science 701402 - Graduate Assistant Non Teaching 0.00 15,000.00 15,000.00
285000 710 10 150240 - DLF Humanities and Social Science 710 - Travel Budget Pool 0.00 80,494.63 80,494.63
285000 720 10 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 0.00 20,123.66 20,123.66
285000 720 40 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 93,921.00 0.00 -93,921.00
285000 770 30 150240 - DLF Humanities and Social Science 770 - Capital Outlay Pool 0.00 2,500.00 2,500.00


150240 102,921.00 136,068.29 33,147.29


140100 285002 720 30 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 20,000 0
140100 20,000 20,000 0


150240 285003 700901 10 150240 - DLF Humanities and Social Science 700901 - Faculty Non Teaching 50,000 34,200 (15,800)
150240 50,000 34,200 (15,800)


DEPARTMENT OF POLITICAL SCIENCE
287000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,104,084 1,171,584 67,500
287000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 34,416 35,112 696
287000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 720 960 240


110100 1,139,220 1,207,656 68,436


287000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 20,000 15,000
287000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 41,995 21,995 (20,000)
287000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 5,000 5,000


140100 46,995 46,995 0


287000 700801 10 150240 - DLF Humanities and Social Science 700801 - Teaching 22,505.00 27,505.00 5,000.00
287000 701 10 150240 - DLF Humanities and Social Science 701 - Fringe Benefits Pool 0.00 19,680.00 19,680.00
287000 701400 10 150240 - DLF Humanities and Social Science 701400 - Student Employees 0.00 8,500.00 8,500.00
287000 701402 10 150240 - DLF Humanities and Social Science 701402 - Graduate Assistant Non Teaching 0.00 30,000.00 30,000.00
287000 701501 10 150240 - DLF Humanities and Social Science 701501 - Non Teaching Salaried Non Exempt 31,656.00 34,200.00 2,544.00
287000 710 10 150240 - DLF Humanities and Social Science 710 - Travel Budget Pool 0.00 22,495.00 22,495.00


285002 - Encuentro Conference


285003 - History Graduate Stipends


110100287000 - Dept of Political Science


140100


150240


110100


140100


150240


285000 - Dept of History
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287000 720 10 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 0.00 3,644.88 3,644.88
287000 720 40 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 68,539.00 0.00 -68,539.00


150240 122,700.00 146,024.88 23,324.88


140100 287001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 4,500 0 (4,500)
140100 4,500 0 (4,500)


DEPARTMENT OF PSYCHOLOGY AND PHILOSOPHY
288000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 109,872 113,208 3,336
288000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 2,160 2,880 720


110100 112,032 116,088 4,056


288000 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 0 27,000 27,000
288000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 49,000 44,000
288000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 158,579 75,079 (83,500)
288000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 12,500 12,500


140100 163,579 163,579 0


288000 701 10 150240 - DLF Humanities and Social Science 701 - Fringe Benefits Pool 0.00 7,040.00 7,040.00
288000 701400 10 150240 - DLF Humanities and Social Science 701400 - Student Employees 0.00 5,000.00 5,000.00
288000 701402 10 150240 - DLF Humanities and Social Science 701402 - Graduate Assistant Non Teaching 0.00 25,000.00 25,000.00
288000 701501 10 150240 - DLF Humanities and Social Science 701501 - Non Teaching Salaried Non Exempt 0.00 21,336.00 21,336.00
288000 710 10 150240 - DLF Humanities and Social Science 710 - Travel Budget Pool 0.00 10,000.00 10,000.00
288000 720 10 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 0.00 61,617.21 61,617.21
288000 720 40 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 117,381.00 0.00 -117,381.00


150240 117,381.00 129,993.21 12,612.21


110100 288001 700801 10 110100 - E and G Fund 0001 700801 - Teaching 1,499,410 1,744,407 244,997
110100 1,499,410 1,744,407 244,997


110100 288002 700801 10 110100 - E and G Fund 0001 700801 - Teaching 404,190 413,604 9,414
110100 404,190 413,604 9,414


288003 701001 30 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 13,536 87,144 73,608
288003 701400 30 110100 - E and G Fund 0001 701400 - Student Employees 6,000 0 (6,000)
288003 702200 30 110100 - E and G Fund 0001 702200 - Longevity Pay 0 384 384
288003 720 30 110100 - E and G Fund 0001 720 - O and M Budget Pool 14,000 0 (14,000)


110100 33,536 87,528 53,992


288003 701402 30 110201 - Pyschological Services - Fund 0259 701402 - Graduate Assistant Non Teaching 0 6,000 6,000
288003 720 30 110201 - Pyschological Services - Fund 0259 720 - O and M Budget Pool 0 14,000 14,000


110201 0 20,000 20,000


288004 700802 10 140100 - Designated Tuition 700 - Salary and Wage Pool Grants Only 0 28,000 28,000
288004 701400 10 140100 - Designated Tuition 701400 - Student Employees 359,400 0 (359,400)


287001 - Academic Challenge Program


110100288000 - Dept of Psychology and Philosophy


140100


150240


288001 - Psychology


288002 - Philosophy


288003 - Psychological Services Center 110100


110201


140100288004 - Forensic Clinical PHD
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288004 701402 10 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 0 359,400 359,400
288004 710 10 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 5,000 0
288004 720 10 140100 - Designated Tuition 720 - O and M Budget Pool 116,826 87,256 (29,570)
288004 750 10 140100 - Designated Tuition 750 - Utilities Budget Pool 0 1,570 1,570
288004 770 10 140100 - Designated Tuition 770 - Capital Outlay Pool 10,000 10,000 0


140100 491,226 491,226 0


DEPARTMENT OF SOCIOLOGY
289000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 875,675 908,741 33,066
289000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 31,992 31,992 0
289000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 240 240 0


110100 907,907 940,973 33,066


140100 289000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 5,000 0
140100 289000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 32,861 29,361 (3,500)
140100 289000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 3,500 3,500
140100 37,861 37,861 0


150240 289000 700801 10 150240 - DLF Humanities and Social Science 700801 - Teaching 38,005.00 79,891.00 41,886.00
150240 289000 701 10 150240 - DLF Humanities and Social Science 701 - Fringe Benefits Pool 0.00 15,000.00 15,000.00
150240 289000 701400 10 150240 - DLF Humanities and Social Science 701400 - Student Employees 0.00 3,000.00 3,000.00
150240 289000 701402 10 150240 - DLF Humanities and Social Science 701402 - Graduate Assistant Non Teaching 0.00 30,000.00 30,000.00
150240 289000 701501 10 150240 - DLF Humanities and Social Science 701501 - Non Teaching Salaried Non Exempt 13,500.00 14,064.00 564.00
150240 289000 702200 10 150240 - DLF Humanities and Social Science 702200 - Longevity Pay 0.00 120.00 120.00
150240 289000 710 10 150240 - DLF Humanities and Social Science 710 - Travel Budget Pool 0.00 30,000.00 30,000.00
150240 289000 720 10 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 0.00 80,082.00 80,082.00
150240 289000 720 40 150240 - DLF Humanities and Social Science 720 - O and M Budget Pool 180,720.00 0.00 -180,720.00
150240 232,225.00 252,157.00 19,932.00


289753 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 16,810 16,516 (294)
289753 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 0 185 185


110100 16,810 16,701 (109)


289753 701001 10 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 14,708 14,343 (365)
289753 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 0 160 160


140100 14,708 14,503 (205)


289753 701 10 150240 - DLF Humanities and Social Science 701 - Fringe Benefits Pool 0.00 2,207.11 2,207.11
289753 701 40 150240 - DLF Humanities and Social Science 701 - Fringe Benefits Pool 2,207.11 0.00 -2,207.11
289753 701000 10 150240 - DLF Humanities and Social Science 701000 - Prof Administrative Employees 0.00 168.00 168.00  
289753 701001 10 150240 - DLF Humanities and Social Science 701001 - Non Teaching Salaried Exempt 10,506.00 12,605.00 2,099.00
289753 702200 10 150240 - DLF Humanities and Social Science 702200 - Longevity Pay 0.00 139.20 139.20


150240 12,713.11 15,119.31 2,406.20


OFFICE OF THE PROVOST AND VICE PRESIDENT FOR ACADEMIC AFFAIRS


110100289000 - Dept of Sociology


110100289753 - PI Soc Cheryl Hudec


140100


150240
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400000 701400 60 110100 - E and G Fund 0001 701400 - Student Employees 7,126 10,000 2,874
400000 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 0 166,968 166,968
400000 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 61,080 62,904 1,824
400000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 6,040 7,440 1,400
400000 720 60 110100 - E and G Fund 0001 720 - O and M Budget Pool 38,600 84,284 45,684


110100 112,846 331,596 218,750


120400 400000 770 40 120400 - HEAF 770 - Capital Outlay Pool 1,998,465 1,500,000 (498,465)
120400 1,998,465 1,500,000 (498,465)


400000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 241,680 249,000.00 7,320.00
400000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 1,920 2,160.00 240.00
400000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 24,534 255,376.14 230,842.14
400000 741 60 140100 - Designated Tuition 741 - New Initiatives Budget Pool 172,810 248,042.00 75,232.00
400000 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 1,507.00 1,507.00


140100 440,944 756,085.14 315,141.14


150205 400000 720 40 150205 - DLF Academic Affairs 720 - O and M Budget Pool 841,045.00 726,690.60 -114,354.40
150205 841,045.00 726,690.60 -114,354.40


400002 700801 10 110100 - E and G Fund 0001 700801 - Teaching 0 66,200 66,200
400002 700802 10 110100 - E and G Fund 0001 700802 - Assistant Instructor 20,789 0 (20,789)


110100 20,789 66,200 45,411


400004 700801 10 140100 - Designated Tuition 700801 - Teaching 0 80,000 80,000
400004 700801 40 140100 - Designated Tuition 700801 - Teaching 105,300 0 (105,300)


140100 105,300 80,000 (25,300)


110100 400005 701400 10 110100 - E and G Fund 0001 701400 - Student Employees 10,000 0 (10,000)
110100 10,000 0 (10,000)


140100 400009 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 38,700 0 (38,700)
140100 38,700 0 (38,700)


400011 701400 40 110100 - E and G Fund 0001 701400 - Student Employees 31,051 0 (31,051)
400011 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 158,040 0 (158,040)
400011 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 7,160 0 (7,160)
400011 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 57,002.86 0 (57,003)


110100 253,253.86 0. (253,254)


140100 400011 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 79,023.14 0 (79,023)
140100 79,023 0 (79,023)


 


150600 400011 720 40 150600 - Application Fee Undergrad 720 - O and M Budget Pool 45,028 0 (45,028)
150600 45,028 0 (45,028)


110100400000 - Off of the Prov and VP for Acad Aff


110100


140100


400002 - Instructional Reserve


140100400004 - VPAA Overloads


400005 - Faculty Enrichment


400009 - Vending Recruitment


400011 - Academic Programs 110100
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150600 400013 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 500 0 (500)
150600 500 0 (500)


400015 700801 10 110100 - E and G Fund 0001 700801 - Teaching 18,909 19,315 406
400015 701400 40 110100 - E and G Fund 0001 701400 - Student Employees 406 0 (406)


110100 19,315 19,315 0


140100 400015 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 2,303 3,803 1,500
140100 2,303 3,803 1,500


140100 400019 720 10 140100 - Designated Tuition 720 - O and M Budget Pool 79,726 0 (79,726)
140100 79,726 0 (79,726)


140100 400020 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 38,529 38,529 0
140100 38,529 38,529 0


110100 400022 701400 20 110100 - E and G Fund 0001 701400 - Student Employees 4,000 4,000 0
110100 4,000 4,000 0


400022 720 30 140100 - Designated Tuition 720 - O and M Budget Pool 11,000 10,926 (74)
400022 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 74 74


140100 11,000 11,000 0


140100 400024 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 10,000 0
140100 10,000 10,000 0


140100 400026 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 11,400 11,400 0
140100 11,400 11,400 0


400027 700801 10 140100 - Designated Tuition 700801 - Teaching 0 10,008 10,008
400027 710 10 140100 - Designated Tuition 710 - Travel Budget Pool 0 2,500 2,500
400027 720 10 140100 - Designated Tuition 720 - O and M Budget Pool 0 51,492 51,492


140100 0 64,000 64,000


OFFFICE OF THE ASSOCIATE PROVOST
410000 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 183,924 383,774 199,850
410000 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 67,704 69,744 2,040
410000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 5,760 6,240 480
410000 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 31,148 31,148
410000 741 40 110100 - E and G Fund 0001 741 - New Initiatives Budget Pool 105,600 0 (105,600)


110100 362,988 490,906 127,918


410000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 44,383 34,785 (9,598)
410000 741 40 140100 - Designated Tuition 741 - New Initiatives Budget Pool 0 71,900 71,900


110100


400013 - Univ Scholars


400015 - Faculty Senate


400015 - Faculty Senate


400019 - Lab Waste Removal


400020 - Off Campus Instruction Travel


400022 - American Democracy


400024 - Provost Travel


140100


400026 - Provost Contingency


140100400027 - Austin Internship Program


110100410000 - Office of the Associate Provost


140100
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140100 44,383 106,685 62,302


410000 720 80 152600 - International Education Fee 720 - O and M Budget Pool 82,821 0 (82,821)
410000 760 80 152600 - International Education Fee 760 - Scholarship Budget Pool 0 85,144 85,144


152600 82,821 85,144 2,323


154700 410000 720 80 154700 - SHSU Designated Scholarship Fund 720 - O and M Budget Pool 9,800 9,800 0
154700 9,800 9,800 0


410001 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 37,440 40,488 3,048
410001 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 2,840 456 (2,384)


110100 40,280 40,944 664


140100 410001 720 80 140100 - Designated Tuition 720 - O and M Budget Pool 225,000 225,000 0
140100 225,000 225,000 0


ACADEMIC ENRICHMENT CENTER
410003 700901 40 110100 - E and G Fund 0001 700901 - Faculty Non Teaching 15,000 15,000 0
410003 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 57,691 59,424 1,733
410003 701402 40 110100 - E and G Fund 0001 701402 - Graduate Assistant Non Teaching 4,923 4,923 0
410003 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 46,200 47,568 1,368
410003 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 1,920 2,787 867
410003 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 6,116 5,716 (400)
410003 750 40 110100 - E and G Fund 0001 750 - Utilities Budget Pool 200 600 400
410003 770 40 110100 - E and G Fund 0001 770 - Capital Outlay Pool 3,000 3,000 0


110100 135,050 139,018 3,968


410003 701 40 150300 - Advisement Fee 701 - Fringe Benefits Pool 2,704 2,704 0
410003 701001 40 150300 - Advisement Fee 701001 - Non Teaching Salaried Exempt 8,621 8,880 259


150300 11,325 11,584 259


STUDENT SUCCESS INITIATIVES
412000 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 0 15,040 15,040
412000 720 10 110100 - E and G Fund 0001 720 - O and M Budget Pool 15,980 1,397 (14,583)


110100 15,980 16,437 457


412000 701001 10 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 59,832 61,632 1,800
412000 701501 10 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 29,880 28,500 (1,380)
412000 702200 10 140100 - Designated Tuition 702200 - Longevity Pay 1,440 1,680 240
412000 710 10 140100 - Designated Tuition 710 - Travel Budget Pool 15,000 8,000 (7,000)
412000 720 10 140100 - Designated Tuition 720 - O and M Budget Pool 53,717 72,097 18,380
412000 770 10 140100 - Designated Tuition 770 - Capital Outlay Pool 15,000 5,000 (10,000)


140100 174,869 176,909 2,040


412000 701 40 150300 - Advisement Fee 701 - Fringe Benefits Pool 14,873 8,500 (6,373)


410003 - Academic Enrichment Center 110100


150300


412000 - Student Success Initiatives 110100


140100


150300


152600


110100410001 - Academic Scholarships


84







Organization Description Fund Organization Account Program Fund Description Account Description Approved FY 
2014


Recommendations 
FY 2015


Variance FY  
14-15


SAM HOUSTON STATE UNIVERSITY


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


412000 701001 10 150300 - Advisement Fee 701001 - Non Teaching Salaried Exempt 37,392 23,624 (13,768)
412000 701400 40 150300 - Advisement Fee 701400 - Student Employees 11,557 20,500 8,943
412000 701501 10 150300 - Advisement Fee 701501 - Non Teaching Salaried Non Exempt 31,008 3,000 (28,008)
412000 702200 40 150300 - Advisement Fee 702200 - Longevity Pay 2,640 240 (2,400)
412000 720 40 150300 - Advisement Fee 720 - O and M Budget Pool 12,691 55,112 42,421


150300 110,161 110,976 815


HONORS PROGRAM
413000 700801 10 110100 - E and G Fund 0001 700801 - Teaching 80,010 117,897 37,887
413000 701400 40 110100 - E and G Fund 0001 701400 - Student Employees 7,045 7,045 0
413000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 33,168 37,608 4,440
413000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 2,880 2,640 (240)
413000 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 3,663 3,663 0
413000 741 10 110100 - E and G Fund 0001 741 - New Initiatives Budget Pool 34,800 0 (34,800)


110100 161,566 168,853 7,287


413000 700801 40 140100 - Designated Tuition 700801 - Teaching 0 16,000 16,000
413000 701400 40 140100 - Designated Tuition 701400 - Student Employees 0 16,320 16,320
413000 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 2,640 2,640 0
413000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 10,504 10,504 0
413000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 65,305 48,985 (16,320)
413000 741 40 140100 - Designated Tuition 741 - New Initiatives Budget Pool 91,000 48,000 (43,000)


140100 169,449 142,449 (27,000)


413000 700801 10 150300 - Advisement Fee 700801 - Teaching 55,380 20,522 (34,858)
413000 701 10 150300 - Advisement Fee 701 - Fringe Benefits Pool 15,507 15,507 0
413000 701001 10 150300 - Advisement Fee 701001 - Non Teaching Salaried Exempt 51,144 52,680 1,536
413000 702200 10 150300 - Advisement Fee 702200 - Longevity Pay 1,680 1,680 0
413000 720 40 150300 - Advisement Fee 720 - O and M Budget Pool 2,241 2,241 0


150300 125,952 92,630 (33,322)


413001 760 80 140100 - Designated Tuition 760 - Scholarship Budget Pool 0 75,000 75,000
413001 760 40 140100 - Designated Tuition 760 - Scholarship Budget Pool 40,000 40,000 0


140100 40,000 115,000 75,000


INTERNATIONAL PROGRAMS
414000 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 139,759 140,374 615
414000 702200 50 110100 - E and G Fund 0001 702200 - Longevity Pay 2,587 1,200 (1,387)


110100 142,346 141,574 (772)


140100 414000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 1,268 1,268 0
140100 1,268 1,268 0


414000 701 50 153700 - International Program Fees 701 - Fringe Benefits Pool 9,236 10,736 1,500
414000 701001 50 153700 - International Program Fees 701001 - Non Teaching Salaried Exempt 32,983 28,013 (4,970)


110100413000 - Honors Program


140100


150300


140100413001 - Honors Scholarships


110100414000 - International Programs


153700
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414000 701400 50 153700 - International Program Fees 701400 - Student Employees 0 5,000 5,000
414000 702200 50 153700 - International Program Fees 702200 - Longevity Pay 0 250 250
414000 710 50 153700 - International Program Fees 710 - Travel Budget Pool 40,000 35,000 (5,000)
414000 720 50 153700 - International Program Fees 720 - O and M Budget Pool 48,381 31,114 (17,267)


153700 130,600 110,113 (20,487)


414001 701 90 181700 - English as a Second Language 701 - Fringe Benefits Pool 57,556.37 97,000 39,444
414001 701001 90 181700 - English as a Second Language 701001 - Non Teaching Salaried Exempt 56,712 56,712 0
414001 701400 90 181700 - English as a Second Language 701400 - Student Employees 72,673.75 0 (72,674)
414001 701501 90 181700 - English as a Second Language 701501 - Non Teaching Salaried Non Exempt 223,158 266,712 43,554
414001 702200 90 181700 - English as a Second Language 702200 - Longevity Pay 0 1,000 1,000
414001 710 90 181700 - English as a Second Language 710 - Travel Budget Pool 25,000 15,000 (10,000)
414001 720 90 181700 - English as a Second Language 720 - O and M Budget Pool 128,999.88 64,076 (64,924)


181700 564,100. 500,500. (63,600)


MILITARY SCIENCE
415000 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 8,328 8,328 0
415000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 33,168 34,152 984
415000 702200 10 110100 - E and G Fund 0001 702200 - Longevity Pay 1,200 720 (480)


110100 42,696 43,200 504


140100 415000 720 10 140100 - Designated Tuition 720 - O and M Budget Pool 15,524 15,524 0
140100 15,524 15,524 0


170400 415000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 32,000 22,000 (10,000)
170400 32,000 22,000 (10,000)


SAM CENTER
416000 700801 50 150300 - Advisement Fee 700801 - Teaching 0 180,000 180,000
416000 700901 50 150300 - Advisement Fee 700901 - Faculty Non Teaching 0 3,200 3,200
416000 701 50 150300 - Advisement Fee 701 - Fringe Benefits Pool 267,514 267,514 0
416000 701001 50 150300 - Advisement Fee 701001 - Non Teaching Salaried Exempt 558,870 548,416 (10,454)
416000 701400 50 150300 - Advisement Fee 701400 - Student Employees 181,709 175,000 (6,709)
416000 701501 50 150300 - Advisement Fee 701501 - Non Teaching Salaried Non Exempt 283,553 230,159 (53,394)
416000 702200 50 150300 - Advisement Fee 702200 - Longevity Pay 22,560 22,560 0
416000 710 50 150300 - Advisement Fee 710 - Travel Budget Pool 10,000 10,000 0
416000 720 50 150300 - Advisement Fee 720 - O and M Budget Pool 174,831 78,806 (96,025)
416000 750 50 150300 - Advisement Fee 750 - Utilities Budget Pool 0 2,000 2,000
416000 770 50 150300 - Advisement Fee 770 - Capital Outlay Pool 25,000 25,000 0


150300 1,524,037 1,542,655 18,618


150300 416002 720 40 150300 - Advisement Fee 720 - O and M Budget Pool 0 73,214 73,214
150300 0 73,214 73,214


170400 416003 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 12,000 0 (12,000)


110100415000 - Military Science


416000 - SAM Center 150300


416002 - SAM Cent Advisement Fee Contigency


416003 - Sam Houston Elite


414001 - English Language Institute 181700
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170400 12,000 0 (12,000)


TESTING CENTER
417000 701000 50 110100 - E and G Fund 0001 701000 - Prof Administrative Employees 50,880 52,416 1,536
417000 702200 50 110100 - E and G Fund 0001 702200 - Longevity Pay 4,040 1,920 (2,120)
417000 720 50 110100 - E and G Fund 0001 720 - O and M Budget Pool 8,928 8,928 0


110100 63,848 63,264 (584)


417000 701 40 150300 - Advisement Fee 701 - Fringe Benefits Pool 11,905 11,905 0
417000 701501 40 150300 - Advisement Fee 701501 - Non Teaching Salaried Non Exempt 36,734 36,734 0
417000 702200 40 150300 - Advisement Fee 702200 - Longevity Pay 1,680 1,680 0


150300 50,319 50,319 0


417000 701 90 182800 - Testing Center 701 - Fringe Benefits Pool 13,000 15,000 2,000
417000 701400 90 182800 - Testing Center 701400 - Student Employees 28,215 32,070 3,855
417000 701501 90 182800 - Testing Center 701501 - Non Teaching Salaried Non Exempt 35,760 36,840 1,080
417000 702200 90 182800 - Testing Center 702200 - Longevity Pay 1,440 720 (720)
417000 710 90 182800 - Testing Center 710 - Travel Budget Pool 0 5,000 5,000
417000 720 90 182800 - Testing Center 720 - O and M Budget Pool 20,135 28,920 8,785
417000 750 90 182800 - Testing Center 750 - Utilities Budget Pool 1,450 1,450 0


182800 100,000 120,000 20,000


UNIVERSITY PARK
418001 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 68,544 84,362 15,818
418001 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 1,440 1,680 240
418001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 13,240 14,486 1,246
418001 741 40 140100 - Designated Tuition 741 - New Initiatives Budget Pool 15,000 0 (15,000)


140100 98,224 100,528 2,304


418001 701 40 150300 - Advisement Fee 701 - Fringe Benefits Pool 14,814 14,814 0
418001 701001 40 150300 - Advisement Fee 701001 - Non Teaching Salaried Exempt 0 41,263 41,263
418001 701501 40 150300 - Advisement Fee 701501 - Non Teaching Salaried Non Exempt 49,734 37,248 (12,486)


150300 64,548 93,325 28,777


THE WOODLANDS CAMPUS
418004 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 45,984 47,328 1,344
418004 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 0 1,440 1,440


110100 45,984 48,768 2,784


418004 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 157,441 155,131 (2,310)
418004 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 4,920 3,420 (1,500)
418004 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 10,000 0
418004 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 35,831 42,695 6,864


140100 208,192 211,246 3,054


417000 - Testing Center 110100


150300


182800


418001 - University Park 140100


150300


418004 - The Woodlands Campus - Admin 110100


140100
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WRITING CENTER
419000 701001 10 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 0 104,400 104,400
419000 701501 10 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 0 28,176 28,176
419000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 0 1,440 1,440


110100 0 134,016 134,016


419000 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 70,320 70,320
419000 701400 40 140100 - Designated Tuition 701400 - Student Employees 50,000 70,000 20,000
419000 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 98,000 98,000 0
419000 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 0 1,680 1,680
419000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 8,000 18,000 10,000
419000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 14,679 147,497 132,818
419000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 5,000 15,000 10,000


140100 175,679 420,497 244,818


419001 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 2,500 0 (2,500)
419001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 2,500 5,000 2,500


140100 5,000 5,000 0


GRADUATE STUDIES OFFICE
420000 700801 40 110100 - E and G Fund 0001 700801 - Teaching 134,558 133,458 (1,100)
420000 700802 40 110100 - E and G Fund 0001 700802 - Assistant Instructor 39,015 39,015 0
420000 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 419,589 304,876 (114,713)
420000 701400 40 110100 - E and G Fund 0001 701400 - Student Employees 30,000 20,529 (9,471)
420000 701402 40 110100 - E and G Fund 0001 701402 - Graduate Assistant Non Teaching 101,558 137,558 36,000
420000 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 295,324 273,984 (21,340)
420000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 12,360 12,900 540
420000 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 26,609 26,609
420000 741 40 110100 - E and G Fund 0001 741 - New Initiatives Budget Pool 78,000 0 (78,000)


110100 1,110,404 948,929 (161,475)


420000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 150,000 150,000 0
420000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 166,008 84,568 (81,440)
420000 741 40 140100 - Designated Tuition 741 - New Initiatives Budget Pool 28,000 30,000 2,000
420000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 200 200


140100 344,008 264,768 (79,240)


150300 420000 720 40 150300 - Advisement Fee 720 - O and M Budget Pool 51,543 54,308 2,765
150300 51,543 54,308 2,765


154000 420000 720 50 154000 - Application Fee Graduate 720 - O and M Budget Pool 60,000 60,000 0
154000 60,000 60,000 0


154000 420001 760 80 154000 - Application Fee Graduate 760 - Scholarship Budget Pool 60,000 60,000 0


419001 - Writing Across Curriculum 140100


420000 - Graduate Studies Office 110100


140100


420001 - Graduate Scholarships


419000 - Writing Center 110100


140100
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154000 60,000 60,000 0


420003 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 45,180 0 (45,180)
420003 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 68,417 0 (68,417)


110100 113,597 0 (113,597)


140100 420004 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 25,000 25,000 0
140100 25,000 25,000 0


420005 700801 40 110100 - E and G Fund 0001 700801 - Teaching 64,017 0 (64,017)
420005 700802 40 110100 - E and G Fund 0001 700802 - Assistant Instructor 20,259 0 (20,259)


110100 84,276 0 (84,276)


140100 420005 720 70 140100 - Designated Tuition 720 - O and M Budget Pool 13,760 0 (13,760)
140100 13,760 0 (13,760)


140100 420016 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 50,000 50,000 0
140100 50,000 50,000 0


PACE
110100 420013 700801 40 110100 - E and G Fund 0001 700801 - Teaching 0 43,938 43,938


110100 0 43,938 43,938


420013 701501 40 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 12,504 13,512 1,008
420013 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 43,248 70,624 27,376


140100 55,752 84,136 28,384


ACADEMIC COMMUNITY ENGAGEMENTS
420017 701402 40 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 9,846 9,846 0
420017 701501 40 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 12,504 27,888 15,384
420017 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 26,971 20,471 (6,500)
420017 741 40 140100 - Designated Tuition 741 - New Initiatives Budget Pool 10,000 0 (10,000)


140100 59,321 58,205 (1,116)


RESEARCH
430000 701001 20 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 109,212 111,792 2,580
430000 701501 20 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 46,283 48,398 2,115
430000 702200 20 110100 - E and G Fund 0001 702200 - Longevity Pay 2,880 3,384 504
430000 720 20 110100 - E and G Fund 0001 720 - O and M Budget Pool 7,213 7,213 0


110100 165,588 170,787 5,199


430000 701000 20 120500 - Research Development Fund Appn 701000 - Prof Administrative Employees 88,752 91,416 2,664
430000 702200 20 120500 - Research Development Fund Appn 702200 - Longevity Pay 360 0 (360)


120500 89,112 91,416 2,304


420003 - Academic Affairs 110100


420004 - Graduate Catalogues


110100420005 - Assessment


420016 - Graduate Studies Program Reviewets


420013 - PACE


140100


140100420017 - Academic Community Engagements


110100430000 - Research


120500
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430000 701001 20 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 56,112 57,792 1,680
430000 701501 20 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 36,000 37,080 1,080
430000 702200 20 140100 - Designated Tuition 702200 - Longevity Pay 1,472 960 (512)


140100 93,584 95,832 2,248


430000 701 20 153300 - Overhead Allowance 701 - Fringe Benefits Pool 32,500 32,500 0
430000 701001 20 153300 - Overhead Allowance 701001 - Non Teaching Salaried Exempt 110,160 113,472 3,312
430000 702200 20 153300 - Overhead Allowance 702200 - Longevity Pay 1,440 1,440 0
430000 720 20 153300 - Overhead Allowance 720 - O and M Budget Pool 2,156 0 (2,156)


153300 146,256 147,412 1,156


430003 710 20 140100 - Designated Tuition 710 - Travel Budget Pool 0 5,717 5,717
430003 720 20 140100 - Designated Tuition 720 - O and M Budget Pool 13,717 8,000 (5,717)


140100 13,717 13,717 0


SPONSORED PROGRAMS
431000 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 0 31,152 31,152
431000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 0 240 240
431000 720 40 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 1,760 1,760
431000 741 40 110100 - E and G Fund 0001 741 - New Initiatives Budget Pool 32,000 0 (32,000)


110100 32,000 33,152 1,152


431000 701001 20 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 81,720 37,824 (43,896)
431000 701400 20 140100 - Designated Tuition 701400 - Student Employees 50,000 20,000 (30,000)
431000 701402 20 140100 - Designated Tuition 701402 - Graduate Assistant Non Teaching 0 30,000 30,000
431000 702200 20 140100 - Designated Tuition 702200 - Longevity Pay 1,920 920 (1,000)
431000 710 20 140100 - Designated Tuition 710 - Travel Budget Pool 25,000 35,000 10,000
431000 720 20 140100 - Designated Tuition 720 - O and M Budget Pool 64,791 72,791 8,000
431000 741 20 140100 - Designated Tuition 741 - New Initiatives Budget Pool 8,000 0 (8,000)
431000 750 20 140100 - Designated Tuition 750 - Utilities Budget Pool 0 2,200 2,200
431000 770 20 140100 - Designated Tuition 770 - Capital Outlay Pool 85,746 73,546 (12,200)


140100 317,177 272,281 (44,896)


TRIES
434000 701001 20 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 103,329 110,016 6,687
434000 701400 20 110100 - E and G Fund 0001 701400 - Student Employees 1,000 0 (1,000)
434000 701501 20 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 74,904 70,656 (4,248)
434000 702200 20 110100 - E and G Fund 0001 702200 - Longevity Pay 4,320 2,640 (1,680)
434000 720 20 110100 - E and G Fund 0001 720 - O and M Budget Pool 40,433 45,930 5,497
434000 750 20 110100 - E and G Fund 0001 750 - Utilities Budget Pool 2,000 2,000 0


110100 225,986 231,242 5,256


434000 700801 20 140100 - Designated Tuition 700801 - Teaching 20,500 20,500 0
434000 701001 20 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 43,344 42,264 (1,080)
434000 741 20 140100 - Designated Tuition 741 - New Initiatives Budget Pool 0 7,706 7,706


140100 63,844 70,470 6,626


140100430003 - Faculty Research


110100431000 - Sponsored Programs


140100


110100434000 - TRIES


140100


140100


153300
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434000 701 20 150300 - Advisement Fee 701 - Fringe Benefits Pool 0 38,000 38,000
434000 701001 20 150300 - Advisement Fee 701001 - Non Teaching Salaried Exempt 0 123,600 123,600


150300 0 161,600 161,600


PROPOSAL ADMINISTRATION
440000 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 119,112 122,688 3,576
440000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 2,280 2,280 0


110100 121,392 124,968 3,576


440000 701001 40 120500 - Research Development Fund Appn 701001 - Non Teaching Salaried Exempt 149,640 154,152 4,512
440000 701501 40 120500 - Research Development Fund Appn 701501 - Non Teaching Salaried Non Exempt 33,037 34,018 981
440000 702200 40 120500 - Research Development Fund Appn 702200 - Longevity Pay 1,162 0 (1,162)
440000 720 40 120500 - Research Development Fund Appn 720 - O and M Budget Pool 4,802 0 (4,802)


120500 188,641 188,170 (471)


153200 440000 720 20 153200 - Indirect Cost Recovery 720 - O and M Budget Pool 225,000 225,000 0
153200 225,000 225,000 0


OFFICE OF RESEARCH ADMINISTRATION
441000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 145,896 158,400 12,504
441000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 3,380 1,440 (1,940)


110100 149,276 159,840 10,564


441000 701 60 153300 - Overhead Allowance 701 - Fringe Benefits Pool 8,400 8,400 0
441000 701501 60 153300 - Overhead Allowance 701501 - Non Teaching Salaried Non Exempt 44,818 46,488 1,670
441000 710 60 153300 - Overhead Allowance 710 - Travel Budget Pool 0 15,000 15,000
441000 720 60 153300 - Overhead Allowance 720 - O and M Budget Pool 25,526 7,404 (18,122)
441000 750 60 153300 - Overhead Allowance 750 - Utilities Budget Pool 0 296 296


153300  78,744 77,588 (1,156)


ACADEMIC INSTRUCTION TECH AND DISTANCE LEARNING
CORRESPONDENCE


411000 701400 30 110100 - E and G Fund 0001 701400 - Student Employees 1,000 0 (1,000)
411000 701501 30 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 73,465 65,232 (8,233)
411000 702200 30 110100 - E and G Fund 0001 702200 - Longevity Pay 4,000 2,268 (1,732)
411000 720 30 110100 - E and G Fund 0001 720 - O and M Budget Pool 197 0 (197)
411000 750 30 110100 - E and G Fund 0001 750 - Utilities Budget Pool 500 0 (500)


110100 79,162 67,500 (11,662)


411000 700801 30 140100 - Designated Tuition 700801 - Teaching 80,000 80,000 0
411000 701001 30 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 61,780 63,024 1,244
411000 701501 30 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 32,256 9,816 (22,440)
411000 702200 30 140100 - Designated Tuition 702200 - Longevity Pay 2,640 3,140 500


150300


110100440000 - Proposal Administration


120500


110100441000 - Office of Research Administration


153300


110100411000 - Correspondence


140100
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411000 710 30 140100 - Designated Tuition 710 - Travel Budget Pool 4,469 4,469 0
411000 720 30 140100 - Designated Tuition 720 - O and M Budget Pool 10,000 13,674 3,674
411000 770 30 140100 - Designated Tuition 770 - Capital Outlay Pool 10,000 8,377 (1,623)


140100 201,145 182,500 (18,645)


CONTINUING EDUCATION
432000 700801 90 181300 - Continuing Education 700801 - Teaching 30,000 30,000 0
432000 701 90 181300 - Continuing Education 701 - Fringe Benefits Pool 26,518 31,000 4,482
432000 701001 90 181300 - Continuing Education 701001 - Non Teaching Salaried Exempt 41,249 42,888 1,639
432000 701400 90 181300 - Continuing Education 701400 - Student Employees 10,000 10,000 0
432000 702200 90 181300 - Continuing Education 702200 - Longevity Pay 480 480 0
432000 710 90 181300 - Continuing Education 710 - Travel Budget Pool 10,000 10,000 0
432000 720 90 181300 - Continuing Education 720 - O and M Budget Pool 41,253 35,132 (6,121)
432000 750 90 181300 - Continuing Education 750 - Utilities Budget Pool 10,500 10,500 0
432000 770 90 181300 - Continuing Education 770 - Capital Outlay Pool 5,000 5,000 0


181300 175,000 175,000 0


ACADEMIC INSTRUCTION TECH AND DISTANCE LEARNING
450000 701501 40 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 31,337 32,141 804
450000 702200 70 140100 - Designated Tuition 702200 - Longevity Pay 1,680 1,800 120


140100 33,017 33,941 924


450000 701 40 150200 - Distance Learning 701 - Fringe Benefits Pool 0 678,844 678,844
450000 701 10 150200 - Distance Learning 701 - Fringe Benefits Pool 510,000 0 (510,000)
450000 701001 40 150200 - Distance Learning 701001 - Non Teaching Salaried Exempt 0 1,174,152 1,174,152
450000 701001 10 150200 - Distance Learning 701001 - Non Teaching Salaried Exempt 1,317,195 0 (1,317,195)
450000 701501 40 150200 - Distance Learning 701501 - Non Teaching Salaried Non Exempt 0 688,315 688,315
450000 701501 10 150200 - Distance Learning 701501 - Non Teaching Salaried Non Exempt 688,953 0 (688,953)
450000 702200 40 150200 - Distance Learning 702200 - Longevity Pay 0 55,000 55,000
450000 702200 10 150200 - Distance Learning 702200 - Longevity Pay 55,000 0 (55,000)
450000 720 40 150200 - Distance Learning 720 - O and M Budget Pool 0 422,879 422,879
450000 720 10 150200 - Distance Learning 720 - O and M Budget Pool 121,144 0 (121,144)
450000 750 40 150200 - Distance Learning 750 - Utilities Budget Pool 0 7,500 7,500


150200 2,692,292 3,026,690 334,398


450000 701 40 150270 - Technology Fee - DELTA 701 - Fringe Benefits Pool 83,000 83,000 0
450000 701001 40 150270 - Technology Fee - DELTA 701001 - Non Teaching Salaried Exempt 199,438 351,606 152,168
450000 701400 40 150270 - Technology Fee - DELTA 701400 - Student Employees 90,000 60,000 (30,000)
450000 701402 40 150270 - Technology Fee - DELTA 701402 - Graduate Assistant Non Teaching 37,000 0 (37,000)
450000 702200 40 150270 - Technology Fee - DELTA 702200 - Longevity Pay 0 1,000 1,000
450000 710 40 150270 - Technology Fee - DELTA 710 - Travel Budget Pool 25,000 25,000 0
450000 720 40 150270 - Technology Fee - DELTA 720 - O and M Budget Pool 1,309,277 1,248,127 (61,150)
450000 770 40 150270 - Technology Fee - DELTA 770 - Capital Outlay Pool 534,000 534,000 0


150270 2,277,715 2,302,733 25,018


181300432000 - Continuing Education


140100450000 - Acad Instruct Tech and Dist Learn


150200


150270
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ACADEMIC PLANNING AND ASSESSMENT
460000 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 101,916 104,976 3,060
460000 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 0 43,296 43,296
460000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 0 1,440 1,440
460000 741 40 110100 - E and G Fund 0001 741 - New Initiatives Budget Pool 52,000 0 (52,000)


110100 153,916 149,712 (4,204)


460000 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 69,568 71,664 2,096
460000 701501 40 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 35,004 40,608 5,604
460000 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 0 1,440 1,440
460000 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 14,744 14,744
460000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 0 19,911 19,911
460000 741 40 140100 - Designated Tuition 741 - New Initiatives Budget Pool 39,744 85,000 45,256
460000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 0 685 685


140100 144,316 234,052 89,736


460001 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 0 8,000 8,000
460001 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 54,556 46,556 (8,000)


140100 54,556 54,556 0


140100 460002 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 0 60,000 60,000
140100 0 60,000 60,000


LIBRARY
470000 700801 40 110100 - E and G Fund 0001 700801 - Teaching 1,045,068 1,079,304 34,236
470000 701001 40 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 160,584 151,032 (9,552)
470000 701501 40 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 838,782 833,016 (5,766)
470000 702200 40 110100 - E and G Fund 0001 702200 - Longevity Pay 33,700 33,600 (100)


110100 2,078,134 2,096,952 18,818


470000 720 40 120400 - HEAF 720 - O and M Budget Pool 25,000 25,000 0
470000 770 40 120400 - HEAF 770 - Capital Outlay Pool 25,000 25,000 0


120400 50,000 50,000 0


470000 701001 40 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 127,386 131,208 3,822
470000 702200 40 140100 - Designated Tuition 702200 - Longevity Pay 3,600 4,080 480
470000 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 77,703 82,223 4,520
470000 741 40 140100 - Designated Tuition 741 - New Initiatives Budget Pool 0 7,894 7,894
470000 750 40 140100 - Designated Tuition 750 - Utilities Budget Pool 5,000 5,000 0
470000 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 15,000 10,000 (5,000)


140100 228,689 240,405 11,716


470000 701 40 151800 - Library Fee 701 - Fringe Benefits Pool 17,500 10,000 (7,500)
470000 701400 40 151800 - Library Fee 701400 - Student Employees 232,081 232,081 0


460000 - Academic Planning and Assessment 110100


140100


140100460001 - Accreditation


460002 - Faculty Evaluation


110100470000 - Newton Gresham Library


120400


140100


151800
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470000 701501 40 151800 - Library Fee 701501 - Non Teaching Salaried Non Exempt 25,488 24,936 (552)
470000 702200 40 151800 - Library Fee 702200 - Longevity Pay 480 0 (480)
470000 710 40 151800 - Library Fee 710 - Travel Budget Pool 25,000 35,000 10,000
470000 720 40 151800 - Library Fee 720 - O and M Budget Pool 114,810 115,946 1,136
470000 770 40 151800 - Library Fee 770 - Capital Outlay Pool 30,000 20,000 (10,000)


151800 445,359 437,963 (7,396)


182600 470000 720 90 182600 - Thesis Binding 720 - O and M Budget Pool 15,000 12,000 (3,000)
182600 15,000 12,000 (3,000)


470001 - Library Exp and Equipment 110100 470001 701400 40 110100 - E and G Fund 0001 701400 - Student Employees 55,938 102,160 46,222
110100 55,938 102,160 46,222


140100 470001 710 40 140100 - Designated Tuition 710 - Travel Budget Pool 5,544 5,544 0
140100 5,544 5,544 0


183100 470001 770 90 183100 - Xerox Machine Library 770 - Capital Outlay Pool 12,400 12,400 0
183100 12,400 12,400 0


470002 720 40 120400 - HEAF 720 - O and M Budget Pool 0 100,000 100,000
470002 770 40 120400 - HEAF 770 - Capital Outlay Pool 586,535 486,535 (100,000)


120400 586,535 586,535 0


470002 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 45,000 50,000 5,000
470002 770 40 140100 - Designated Tuition 770 - Capital Outlay Pool 5,000 0 (5,000)


140100 50,000 50,000 0


470002 720 40 151800 - Library Fee 720 - O and M Budget Pool 50,000 15,000 (35,000)
470002 770 40 151800 - Library Fee 770 - Capital Outlay Pool 0 35,000 35,000


151800 50,000 50,000 0


470003 701 90 183100 - Xerox Machine Library 701 - Fringe Benefits Pool 100 100 0
470003 701400 90 183100 - Xerox Machine Library 701400 - Student Employees 12,000 0 (12,000)
470003 701401 90 183100 - Xerox Machine Library 701401 - CWS Student Wages 0 12,000 12,000


183100 12,100 12,100 0


470004 720 40 120400 - HEAF 720 - O and M Budget Pool 298,000 335,000 37,000
470004 770 40 120400 - HEAF 770 - Capital Outlay Pool 267,000 230,000 (37,000)


120400 565,000 565,000 0


151800 470004 720 40 151800 - Library Fee 720 - O and M Budget Pool 595,200 591,200 (4,000)
151800 595,200 591,200 (4,000)


470006 720 40 151800 - Library Fee 720 - O and M Budget Pool 50,000 50,000 0
470006 770 40 151800 - Library Fee 770 - Capital Outlay Pool 150,000 150,000 0


120400


470001 - Library Exp and Equipment


470002 - Library Books


140100


151800


470003 - Library Workstudy FICA 183100


120400470004 - Library Serials


470006 - Library Standing Orders 151800
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151800 200,000 200,000 0


151800 470007 720 40 151800 - Library Fee 720 - O and M Budget Pool 130,000 130,000 0
151800 130,000 130,000 0


151800 470008 720 40 151800 - Library Fee 720 - O and M Budget Pool 857,156 893,570 36,414
151800 857,156 893,570 36,414


183100 470010 720 90 183100 - Xerox Machine Library 720 - O and M Budget Pool 35,500 35,500 0
183100 35,500 35,500 0


OFFICE OF ENROLLMENT MANAGEMENT
500000 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 33,624 0 (33,624)
500000 701501 50 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 97,152 98,616 1,464
500000 702200 50 110100 - E and G Fund 0001 702200 - Longevity Pay 0 3,120 3,120
500000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 5,000 0 (5,000)
500000 702301 50 110100 - E and G Fund 0001 702301 - Vacation Payoff 0 33,285 33,285
500000 720 50 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 3,320 3,320


110100 500000 720 60 110100 - E and G Fund 0001 720 - O and M Budget Pool 10,067.28 0 (10,067)
110100 145,843.28 138,341. (7,502)


120400 500000 770 40 120400 - HEAF 770 - Capital Outlay Pool 57,400 171,180 113,780
120400 57,400 171,180 113,780


500000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 407,280 308,208 (99,072)
500000 701400 50 140100 - Designated Tuition 701400 - Student Employees 0 5,000 5,000
500000 701400 60 140100 - Designated Tuition 701400 - Student Employees 22,000 0 (22,000)
500000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 5,000 1,680 (3,320)
500000 710 50 140100 - Designated Tuition 710 - Travel Budget Pool 0 5,000 5,000
500000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 0 (5,000)
500000 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 81,928 81,928
500000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 28,882 0 (28,882)
500000 743 50 140100 - Designated Tuition 743 - One-Time Recurring Budget Pool 0 130,000 130,000
500000 770 60 140100 - Designated Tuition 770 - Capital Outlay Pool 5,000 0 (5,000)


140100 473,162 531,816 58,654


500000 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 10,000 10,000
500000 720 60 150600 - Application Fee Undergrad 720 - O and M Budget Pool 42,631 0 (42,631)


150600 42,631 10,000 (32,631)


150800 500000 701001 50 150800 - Records Fee 701001 - Non Teaching Salaried Exempt 39,120 0 (39,120)
150800 39,120 0 (39,120)


500001 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 32,778 0 (32,778)
500001 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 360 0 (360)


150600


500001 - Military Recruitment 140100


470007 - Library Bibliographic Service


470008 - Library Fee Capital Expense


470010 - Copy Services Exp and Equip


110100500000 - Office of Enrollment Management


140100
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500001 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 1,354.12 0 (1,354)
140100 34,492.12 0. (34,492)


140100 500005 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 10,000 0
140100 10,000 10,000 0


500008 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 55,907 57,595 1,688
500008 702200 50 110100 - E and G Fund 0001 702200 - Longevity Pay 0 511 511


110100 55,907 58,106 2,199


500008 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 116,107 116,107
500008 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 51,000 0 (51,000)
500008 701501 50 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 34,680 34,680
500008 702200 50 140100 - Designated Tuition 702200 - Longevity Pay 0 1,700 1,700
500008 710 50 140100 - Designated Tuition 710 - Travel Budget Pool 0 18,000 18,000
500008 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 14,992.8 14,993
500008 750 50 140100 - Designated Tuition 750 - Utilities Budget Pool 0 200 200


140100 51,000 185,680 134,680


500008 701 50 150205 - DLF Academic Affairs 701 - Fringe Benefits Pool 0 15,278.4 15,278
500008 701001 50 150205 - DLF Academic Affairs 701001 - Non Teaching Salaried Exempt 0 52,464 52,464


150205 0 67,742 67,742


500008 701 50 150600 - Application Fee Undergrad 701 - Fringe Benefits Pool 0 925 925
500008 701001 50 150600 - Application Fee Undergrad 701001 - Non Teaching Salaried Exempt 0 4,236 4,236
500008 702200 50 150600 - Application Fee Undergrad 702200 - Longevity Pay 0 70 70
500008 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 210,664 210,664


150600 0 215,895 215,895


500008 701 50 150800 - Records Fee 701 - Fringe Benefits Pool 0 11,736 11,736
500008 701001 50 150800 - Records Fee 701001 - Non Teaching Salaried Exempt 0 40,296 40,296
500008 702200 50 150800 - Records Fee 702200 - Longevity Pay 0 480 480


150800 0 52,512 52,512


500009 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 0 36,384 36,384
500009 702200 50 110100 - E and G Fund 0001 702200 - Longevity Pay 0 480 480


110100 0 36,864 36,864


500009 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 47,544 47,544
500009 701501 50 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 19,296 19,296
500009 701501 30 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 18,912 0 (18,912)
500009 702200 50 140100 - Designated Tuition 702200 - Longevity Pay 0 840 840
500009 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 34,444 34,444


140100 18,912 102,124 83,212


500005 - VPEM Travel


110100500009 - On Campus Recruitment Enrollment Mg


140100


110100500008 - Enrollment Management Communication


140100


150205


150600


150800
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500009 701 50 150500 - Summer Camp Administration 701 - Fringe Benefits Pool 0 5,562 5,562
500009 701 30 150500 - Summer Camp Administration 701 - Fringe Benefits Pool 5,562 0 (5,562)
500009 701501 50 150500 - Summer Camp Administration 701501 - Non Teaching Salaried Non Exempt 0 19,296 19,296
500009 701501 30 150500 - Summer Camp Administration 701501 - Non Teaching Salaried Non Exempt 18,912 0 (18,912)
500009 702200 50 150500 - Summer Camp Administration 702200 - Longevity Pay 0 1,240 1,240
500009 702200 30 150500 - Summer Camp Administration 702200 - Longevity Pay 1,240 0 (1,240)
500009 720 50 150500 - Summer Camp Administration 720 - O and M Budget Pool 0 10,902 10,902
500009 720 30 150500 - Summer Camp Administration 720 - O and M Budget Pool 19,286 0 (19,286)


150500 45,000 37,000 (8,000)


190800 500009 720 90 190800 - Boy Scout Conference 720 - O and M Budget Pool 0 12,000 12,000
190800 0 12,000 12,000


140100 500010 741 50 140100 - Designated Tuition 741 - New Initiatives Budget Pool 198,968 97,804 (101,164)
140100 198,968 97,804 (101,164)


500011 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 20,000 20,000
500011 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 0 (20,000)


140100 20,000 20,000 0


500012 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 20,000 20,000
500012 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 0 (20,000)


140100 20,000 20,000 0


500013 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 20,000 20,000
500013 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 0 (20,000)


140100 20,000 20,000 0


500014 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 20,000 20,000
500014 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 0 (20,000)


140100 20,000 20,000 0


500015 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 20,000 20,000
500015 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 0 (20,000)


140100 20,000 20,000 0


500016 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 20,000 20,000
500016 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 0 (20,000)


140100 20,000 20,000 0


500017 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 20,000 20,000
500017 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 0 (20,000)


140100 20,000 20,000 0


500018 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 20,000 20,000


150500


140100500016 - EM Program Marketing 6


140100500017 - EM Program Marketing 7


500018 - EM Program Marketing 8 140100


500010 - EM New Initiatives


500011 - EM Program Marketing 1 140100


140100500012 - EM Program Marketing 2


500013 - EM Program Marketing 3


500014 - EM Program Marketing 4


500015 - EM Program Marketing 5


140100


140100


140100
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500018 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 0 (20,000)
140100 20,000 20,000 0


500019 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 20,000 20,000
500019 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 0 (20,000)


140100 20,000 20,000 0


500020 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 20,000 20,000
500020 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 0 (20,000)


140100 20,000 20,000 0


500021 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 20,000 20,000
500021 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 0 (20,000)


140100 20,000 20,000 0


500022 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 20,000 20,000
500022 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 20,000 0 (20,000)


140100 20,000 20,000 0


150600 500023 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 3,000 3,000
150600 0 3,000 3,000


150600 500024 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 3,000 3,000
150600 0 3,000 3,000


150600 500025 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 3,000 3,000
150600 0 3,000 3,000


150600 500026 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 3,000 3,000
150600 0 3,000 3,000


150600 500027 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 3,000 3,000
150600 0 3,000 3,000


150600 500028 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 3,000 3,000
150600 0 3,000 3,000


150600 500029 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 3,000 3,000
150600 0 3,000 3,000


150600 500030 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 3,000 3,000
150600 0 3,000 3,000


150600 500031 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 3,000 3,000
150600 0 3,000 3,000


140100500019 - EM Program Marketing 9


500020 - EM Program Marketing 10 140100


500028 - EM Program Marketing 18


500029 - EM Program Marketing 19


500030 - EM Program Marketing 20


500031 - EM Program Marketing 21


140100500021 - EM Program Marketing 11


500022 - EM Program Marketing 12 140100


500023 - EM Program Marketing 13


500024 - EM Program Marketing 14


500025 - EM Program Marketing 15


500026 - EM Program Marketing 16


500027 - EM Program Marketing 17
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150600 500032 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 3,000 3,000
150600 0 3,000 3,000


150600 500033 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 3,000 3,000
150600 0 3,000 3,000


150600 500034 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 3,000 3,000
150600 0 3,000 3,000


150600 500035 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 0 5,000 5,000
150600 500035 720 60 150600 - Application Fee Undergrad 720 - O and M Budget Pool 5,000 0 (5,000)
150600 5,000 5,000 0


FINANCIAL AID
510000 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 278,012 292,452 14,440
510000 701400 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 22,570 22,570 0
510000 701501 50 110100 - E and G Fund 0001 701400 - Student Employees 346,356 375,768 29,412
510000 702200 50 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 12,280 15,600 3,320
510000 720 50 110100 - E and G Fund 0001 720 - O and M Budget Pool 14,855 5,359 (9,496)


110100 674,073 711,749 37,676


510000 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 225,480 234,648 9,168
510000 701400 50 140100 - Designated Tuition 701400 - Student Employees 19,115 19,115 0
510000 701501 50 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 24,552 78,072 53,520
510000 702200 50 140100 - Designated Tuition 702200 - Longevity Pay 6,000 5,040 (960)
510000 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 100,062 83,750 (16,312)


140100 375,209 420,625 45,416


510000 701 50 151000 - Admin Allow Fin Aid 701 - Fringe Benefits Pool 10,030 10,030 0
510000 701001 50 151000 - Admin Allow Fin Aid 701001 - Non Teaching Salaried Exempt 34,104 34,104 0
510000 702200 50 151000 - Admin Allow Fin Aid 702200 - Longevity Pay 480 480 0
510000 720 50 151000 - Admin Allow Fin Aid 720 - O and M Budget Pool 31,386 30,386 (1,000)


151000 76,000 75,000 (1,000)


510000 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 54,536 47,152 (7,384)
510000 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 138,096 133,416 (4,680)
510000 701400 50 170400 - Student Service Fee 701400 - Student Employees 2,239 0 (2,239)
510000 701501 50 170400 - Student Service Fee 701501 - Non Teaching Salaried Non Exempt 30,000 52,152 22,152
510000 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 4,080 4,080 0
510000 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 20,000 0 (20,000)
510000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 34,913 0 (34,913)
510000 770 50 170400 - Student Service Fee 770 - Capital Outlay Pool 12,136 0 (12,136)


170400 296,000 236,800 (59,200)


110100


140100


151000


170400


510000 - Financial Aid


500032 - EM Program Marketing 22


500033 - EM Program Marketing 23


500034 - EM Program Marketing 24


500035 - EM Program Marketing 25


99







Organization Description Fund Organization Account Program Fund Description Account Description Approved FY 
2014


Recommendations 
FY 2015


Variance FY  
14-15


SAM HOUSTON STATE UNIVERSITY


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


140100 510001 701401 80 140100 - Designated Tuition 701401 - CWS Student Wages 0 162,000 162,000
140100 0 162,000 162,000


120300 511000 760 80 120300 - License Plate 760 - Scholarship Budget Pool 2,000 2,000 0
120300 2,000 2,000 0


140100 511000 701401 80 140100 - Designated Tuition 701401 - CWS Student Wages 162,000 0 (162,000)
140100 162,000 0 (162,000)


154600 511000 760 80 154600 - TPEG Non Resident Statutory 760 - Scholarship Budget Pool 60,000 60,000 0
154600 60,000 60,000 0


154500 511001 760 80 154500 - TPEG Resident Statutory 760 - Scholarship Budget Pool 5,220,349 5,220,349 0
154500 5,220,349 5,220,349 0


154500 511002 760 80 154500 - TPEG Resident Statutory 760 - Scholarship Budget Pool 649,000 649,000 0
154500 649,000 649,000 0


154500 511003 760 80 154500 - TPEG Resident Statutory 760 - Scholarship Budget Pool 2,700,000 2,700,000 0
154500 2,700,000 2,700,000 0


154500 511004 760 80 154500 - TPEG Resident Statutory 760 - Scholarship Budget Pool 85,800 85,800 0
154500 85,800 85,800 0


VISITOR CENTER
512000 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 192,512 197,544 5,032
512000 701400 50 110100 - E and G Fund 0001 701400 - Student Employees 908 0 (908)
512000 702200 50 110100 - E and G Fund 0001 702200 - Longevity Pay 2,520 2,880 360
512000 720 50 110100 - E and G Fund 0001 720 - O and M Budget Pool 27,728 27,940 212


110100 223,668 228,364 4,696


512000 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 33,960 34,656 696
512000 701400 50 140100 - Designated Tuition 701400 - Student Employees 12,500 12,500 0
512000 702200 50 140100 - Designated Tuition 702200 - Longevity Pay 480 720 240
512000 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 105,057 105,057 0
512000 750 50 140100 - Designated Tuition 750 - Utilities Budget Pool 2,000 2,000 0


140100 153,997 154,933 936


512001 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 600 600 0
512001 701400 50 140100 - Designated Tuition 701400 - Student Employees 30,200 30,200 0
512001 702100 50 140100 - Designated Tuition 702100 - Overtime Pay 100 0 (100)
512001 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 3,800 3,900 100


140100 34,700 34,700 0


510001 - University Work Study Matching


140100


512000 - Visitor Center


512001 - Visitor Ctr Ambassador Pgm


511000 - Financial Aid Disbursement


511000 - Financial Aid Disbursement


511000 - Financial Aid Disbursement


511001 - TPEG Undergrad HB 3015


511002 - TPEG Graduate HB 3015


511003 - TPEG Resident


511004 - SEOG and TPEG Matching


110100


140100


100







Organization Description Fund Organization Account Program Fund Description Account Description Approved FY 
2014


Recommendations 
FY 2015


Variance FY  
14-15


SAM HOUSTON STATE UNIVERSITY


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


FRESHMAN ORIENTATION
513000 701400 50 140100 - Designated Tuition 701400 - Student Employees 0 8,000 8,000
513000 710 50 140100 - Designated Tuition 710 - Travel Budget Pool 0 6,500 6,500
513000 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 15,500 15,500


140100 0 30,000 30,000


513000 701400 50 170400 - Student Service Fee 701400 - Student Employees 21,000 0 (21,000)
513000 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 3,500 0 (3,500)
513000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 5,500 0 (5,500)


170400 30,000 0 (30,000)


513000 701 90 182000 - SHSU Freshman Orientation 701 - Fringe Benefits Pool 21,684 21,684 0
513000 701001 90 182000 - SHSU Freshman Orientation 701001 - Non Teaching Salaried Exempt 93,840 60,144 (33,696)
513000 701400 90 182000 - SHSU Freshman Orientation 701400 - Student Employees 70,000 66,000 (4,000)
513000 701501 90 182000 - SHSU Freshman Orientation 701501 - Non Teaching Salaried Non Exempt 0 43,184 43,184
513000 702200 90 182000 - SHSU Freshman Orientation 702200 - Longevity Pay 240 240 0
513000 710 90 182000 - SHSU Freshman Orientation 710 - Travel Budget Pool 5,000 5,000 0
513000 720 90 182000 - SHSU Freshman Orientation 720 - O and M Budget Pool 169,947 137,129 (32,818)
513000 770 90 182000 - SHSU Freshman Orientation 770 - Capital Outlay Pool 15,000 0 (15,000)


182000 375,711 333,381 (42,330)


CAREER SERVICES
520000 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 37,440 38,568 1,128
520000 701501 50 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 36,048 39,024 2,976
520000 702200 50 110100 - E and G Fund 0001 702200 - Longevity Pay 3,072 2,160 (912)
520000 720 50 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 1,824 1,824


110100 76,560 81,576 5,016


520000 701 50 150300 - Advisement Fee 701 - Fringe Benefits Pool 30,000 39,750 9,750
520000 701001 50 150300 - Advisement Fee 701001 - Non Teaching Salaried Exempt 120,000 129,816 9,816
520000 702200 50 150300 - Advisement Fee 702200 - Longevity Pay 0 400 400
520000 720 50 150300 - Advisement Fee 720 - O and M Budget Pool 0 8,000 8,000


150300 150,000 177,966 27,966


520000 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 87,521 87,521 0
520000 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 214,536 224,904 10,368
520000 701400 50 170400 - Student Service Fee 701400 - Student Employees 50,000 50,000 0
520000 701501 50 170400 - Student Service Fee 701501 - Non Teaching Salaried Non Exempt 72,768 74,976 2,208
520000 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 4,800 4,800 0
520000 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 4,000 4,000 0
520000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 52,775 45,199 (7,576)
520000 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 1,600 1,600 0
520000 770 50 170400 - Student Service Fee 770 - Capital Outlay Pool 2,000 2,000 0


170400 490,000 495,000 5,000


140100513000 - Freshman Orientation


170400


182000


520000 - Career Services 110100


150300


170400
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520000 710 90 182000 - SHSU Freshman Orientation 710 - Travel Budget Pool 0 12,000 12,000
520000 720 90 182000 - SHSU Freshman Orientation 720 - O and M Budget Pool 0 30,000 30,000


182000 0 42,000 42,000


REGISTRAR
530000 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 141,384 145,800 4,416
530000 701400 50 110100 - E and G Fund 0001 701400 - Student Employees 309 0 (309)
530000 701501 50 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 187,208 189,144 1,936
530000 702200 50 110100 - E and G Fund 0001 702200 - Longevity Pay 10,250 8,640 (1,610)
530000 720 50 110100 - E and G Fund 0001 720 - O and M Budget Pool 31,641 36,182 4,541


110100 370,792 379,766 8,974


530000 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 85,008 87,576 2,568
530000 701400 50 140100 - Designated Tuition 701400 - Student Employees 9,444 9,444 0
530000 701501 50 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 45,000 46,368 1,368
530000 702200 50 140100 - Designated Tuition 702200 - Longevity Pay 3,360 3,840 480
530000 710 50 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 10,000 0
530000 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 22,908 22,428 (480)


140100 175,720 179,656 3,936


530000 701 50 150800 - Records Fee 701 - Fringe Benefits Pool 112,104 96,623.7 (15,480)
530000 701001 50 150800 - Records Fee 701001 - Non Teaching Salaried Exempt 51,028 52,560 1,532
530000 701400 50 150800 - Records Fee 701400 - Student Employees 130 130 0
530000 701501 50 150800 - Records Fee 701501 - Non Teaching Salaried Non Exempt 263,245 278,923 15,678
530000 702200 50 150800 - Records Fee 702200 - Longevity Pay 6,240 6,240 0
530000 710 50 150800 - Records Fee 710 - Travel Budget Pool 2,000 2,000 0
530000 720 50 150800 - Records Fee 720 - O and M Budget Pool 23,062 21,876.3 (1,186)


150800 457,809 458,353 544


530000 701 90 181400 - Diplomas and Transcripts 701 - Fringe Benefits Pool 11,096 11,096 0
530000 701001 90 181400 - Diplomas and Transcripts 701001 - Non Teaching Salaried Exempt 22,406 0 (22,406)
530000 701400 90 181400 - Diplomas and Transcripts 701400 - Student Employees 31,500 31,500 0
530000 701501 90 181400 - Diplomas and Transcripts 701501 - Non Teaching Salaried Non Exempt 38,000 77,148 39,148
530000 702200 90 181400 - Diplomas and Transcripts 702200 - Longevity Pay 3,120 960 (2,160)
530000 710 90 181400 - Diplomas and Transcripts 710 - Travel Budget Pool 10,000 10,000 0
530000 720 90 181400 - Diplomas and Transcripts 720 - O and M Budget Pool 118,878 104,296 (14,582)
530000 770 90 181400 - Diplomas and Transcripts 770 - Capital Outlay Pool 15,000 15,000 0


181400 250,000 250,000 0


190300 530000 720 90 190300 - VRC ANNUAL EVENT FUND 720 - O and M Budget Pool 6,000 6,000 0
190300 6,000 6,000 0


110100 530001 720 50 110100 - E and G Fund 0001 720 - O and M Budget Pool 13,004 13,004 0
110100 13,004 13,004 0


182000


110100530000 - Registrar


140100


150800


181400


530001 - Commencement
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140100 530001 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 10,687 10,687 0
140100 10,687 10,687 0


530002 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 33,768.00 33,768.00
530002 702200 50 140100 - Designated Tuition 702200 - Longevity Pay 0 720.00 720.00
530002 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 10,609.93 10,609.93


140100 0 45,097.93 45,097.93


530002 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 5,100 9,524 4,424
530002 701501 50 170400 - Student Service Fee 701501 - Non Teaching Salaried Non Exempt 27,792 26,976 (816)
530002 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 3,608 0 (3,608)


170400 36,500 36,500 0


530002 701 90 182000 - SHSU Freshman Orientation 701 - Fringe Benefits Pool 3,243 3,243 0
530002 701001 90 182000 - SHSU Freshman Orientation 701001 - Non Teaching Salaried Exempt 10,926 11,256 330
530002 702200 90 182000 - SHSU Freshman Orientation 702200 - Longevity Pay 120 120 0


182000 14,289 14,619 330


RESIDENCE LIFE
540000 701 90 180100 - Housing 701 - Fringe Benefits Pool 275,000 380,000 105,000
540000 701001 90 180100 - Housing 701001 - Non Teaching Salaried Exempt 582,569 714,120 131,551
540000 701400 90 180100 - Housing 701400 - Student Employees 550,000 5,000 (545,000)
540000 701401 90 180100 - Housing 701401 - CWS Student Wages 0 500,000 500,000
540000 701501 90 180100 - Housing 701501 - Non Teaching Salaried Non Exempt 268,344 200,760 (67,584)
540000 701900 90 180100 - Housing 701900 - Compensatory Time 1,000 1,000 0
540000 702100 90 180100 - Housing 702100 - Overtime Pay 3,500 3,500 0
540000 702200 90 180100 - Housing 702200 - Longevity Pay 40,000 35,000 (5,000)
540000 702301 90 180100 - Housing 702301 - Vacation Payoff 20,000 10,000 (10,000)
540000 710 90 180100 - Housing 710 - Travel Budget Pool 45,000 35,000 (10,000)
540000 720 90 180100 - Housing 720 - O and M Budget Pool 1,289,799 928,215 (361,584)
540000 750 90 180100 - Housing 750 - Utilities Budget Pool 100,000 100,000 0
540000 770 90 180100 - Housing 770 - Capital Outlay Pool 100,000 250,000 150,000


180100 3,275,212 3,162,595 (112,617)


180200 540000 720 90 180200 - Dining 720 - O and M Budget Pool 40,000 40,000 0
182000 40,000 40,000 0


540001 701 90 180100 - Housing 701 - Fringe Benefits Pool 210,000 210,000 0
540001 701001 90 180100 - Housing 701001 - Non Teaching Salaried Exempt 65,472 68,352 2,880
540001 701400 90 180100 - Housing 701400 - Student Employees 150,000 175,000 25,000
540001 701501 90 180100 - Housing 701501 - Non Teaching Salaried Non Exempt 583,278 595,056 11,778
540001 701900 90 180100 - Housing 701900 - Compensatory Time 10,000 10,000 0
540001 702100 90 180100 - Housing 702100 - Overtime Pay 40,000 40,000 0
540001 702200 90 180100 - Housing 702200 - Longevity Pay 14,780 14,780 0
540001 702301 90 180100 - Housing 702301 - Vacation Payoff 5,000 5,000 0


540000 - Residence Life 180100


180100540001 - Housing Maintenance


140100


170400


530002 - Veterans Resources


182000
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540001 710 90 180100 - Housing 710 - Travel Budget Pool 20,000 15,000 (5,000)
540001 720 90 180100 - Housing 720 - O and M Budget Pool 928,649 960,000 31,351
540001 750 90 180100 - Housing 750 - Utilities Budget Pool 10,000 10,000 0
540001 770 90 180100 - Housing 770 - Capital Outlay Pool 50,000 100,000 50,000


180100 2,087,179 2,203,188 116,009


540002 720 90 180100 - Housing 720 - O and M Budget Pool 1,200,000 1,200,000 0
540002 770 90 180100 - Housing 770 - Capital Outlay Pool 200,000 200,000 0


180100 1,400,000 1,400,000 0


540003 720 90 180100 - Housing 720 - O and M Budget Pool 500,000 1,000,000 500,000
540003 770 90 180100 - Housing 770 - Capital Outlay Pool 100,000 200,000 100,000


180100 600,000 1,200,000 600,000


540004 710 90 180100 - Housing 710 - Travel Budget Pool 1,000 1,000 0
540004 720 90 180100 - Housing 720 - O and M Budget Pool 9,000 9,000 0


180100 10,000 10,000 0


180100 540005 720 90 180100 - Housing 720 - O and M Budget Pool 350,000 650,000 300,000
180100 350,000 650,000 300,000


180100 540008 710 90 180100 - Housing 710 - Travel Budget Pool 5,000 7,500 2,500
180100 5,000 7,500 2,500


UNDERGRADUATE ADMISSIONS
550000 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 303,956 307,508 3,552
550000 701400 50 110100 - E and G Fund 0001 701400 - Student Employees 0 26,591 26,591
550000 701501 50 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 220,938 224,616 3,678
550000 702200 50 110100 - E and G Fund 0001 702200 - Longevity Pay 7,160 8,813 1,653
550000 720 50 110100 - E and G Fund 0001 720 - O and M Budget Pool 26,598 3,000 (23,598)


110100 558,652 570,528 11,876


550000 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 73,696 73,696 0
550000 701501 50 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 74,544 117,740 43,196
550000 702200 50 140100 - Designated Tuition 702200 - Longevity Pay 4,080 3,840 (240)
550000 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 62,818 32,626 (30,192)
550000 750 50 140100 - Designated Tuition 750 - Utilities Budget Pool 0 7,000 7,000


140100 215,138 234,902 19,764


550000 701 50 150600 - Application Fee Undergrad 701 - Fringe Benefits Pool 51,874 21,874 (30,000)
550000 701001 50 150600 - Application Fee Undergrad 701001 - Non Teaching Salaried Exempt 67,248 73,434 6,186
550000 701501 50 150600 - Application Fee Undergrad 701501 - Non Teaching Salaried Non Exempt 79,824 0 (79,824)
550000 702200 50 150600 - Application Fee Undergrad 702200 - Longevity Pay 3,600 240 (3,360)
550000 710 50 150600 - Application Fee Undergrad 710 - Travel Budget Pool 10,000 57,000 47,000
550000 720 50 150600 - Application Fee Undergrad 720 - O and M Budget Pool 172,265 98,527 (73,738)


540002 - Housing Repairs and Renovation 180100


180100540003 - Hsg Major Repairs and Renovation


540004 - Residence Halls Assoc 180100


540005 - Housing Custodial 58 61


540008 - Res Life Director State Travel


110100


140100


150600


550000 - Undergraduate Admissions
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550000 770 50 150600 - Application Fee Undergrad 770 - Capital Outlay Pool 40,000 40,000 0
150600 424,811 291,075 (133,736)


150600 550001 720 80 150600 - Application Fee Undergrad 720 - O and M Budget Pool 22,030 22,030 0
150600 22,030 22,030 0


140100 550002 760 80 140100 - Designated Tuition 760 - Scholarship Budget Pool 1,300,000 1,300,000 0
140100 1,300,000 1,300,000 0


140100 550004 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 35,083 35,083 0
140100 35,083 35,083 0


140100 550005 760 80 140100 - Designated Tuition 760 - Scholarship Budget Pool 700,000 700,000 0
140100 700,000 700,000 0


140100 550006 760 80 140100 - Designated Tuition 760 - Scholarship Budget Pool 285,000 285,000 0
140100 285,000 285,000 0


140100 550007 760 80 140100 - Designated Tuition 760 - Scholarship Budget Pool 280,000 280,000 0
140100 280,000 280,000 0


550008 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 34,632 35,688 1,056
550008 702200 50 140100 - Designated Tuition 702200 - Longevity Pay 0 240 240


140100 34,632 35,928 1,296


140100 550009 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 34,656 35,712 1,056
140100 34,656 35,712 1,056


GRADUATE ADMISSIONS
560000 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 0 34,464 34,464
560000 701400 50 110100 - E and G Fund 0001 701400 - Student Employees 0 13,500 13,500
560000 701501 50 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 0 98,184 98,184
560000 702200 50 110100 - E and G Fund 0001 702200 - Longevity Pay 0 1,920 1,920
560000 720 50 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 7,708 7,708


110100 0 155,776 155,776


560000 710 50 140100 - Designated Tuition 710 - Travel Budget Pool 0 12,000 12,000
560000 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 0 79,800 79,800
560000 750 50 140100 - Designated Tuition 750 - Utilities Budget Pool 0 3,200 3,200


140100 0 95,000 95,000


560000 701 50 153700 - International Program Fees 701 - Fringe Benefits Pool 0 8,437 8,437
560000 701501 50 153700 - International Program Fees 701501 - Non Teaching Salaried Non Exempt 0 16,550 16,550


153700 0 24,987 24,987


550004 - Undergraduate Catalogues


550002 - Univ Transfer Scholars


153700


140100


110100560000 - Graduate Admissions


550009 - San Antonio Regional Counselor


550008 - Transfer Counselor 140100


550007 - High School Relations Renewal


550006 - High School Relations


550005 - Univ Transfer Scholars Renewal


550001 - Transfer Scholarships
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INSTITUTIONAL EFFECTIVENESS
611000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 169,031 174,640 5,609
611000 701400 60 110100 - E and G Fund 0001 701400 - Student Employees 256 0 (256)
611000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 2,640 2,805 165


110100 171,927 177,445 5,518


611000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 142,791 133,616 (9,175)
611000 701400 60 140100 - Designated Tuition 701400 - Student Employees 6,521 6,521 0
611000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 45,521 46,680 1,159
611000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 0 1,997 1,997
611000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 5,997 8,000 2,003
611000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 10,965 28,830 17,865
611000 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 296 333 37


140100 212,091 225,977 13,886


611000 701 60 150300 - Advisement Fee 701 - Fringe Benefits Pool 10,564 10,564 0
611000 701001 60 150300 - Advisement Fee 701001 - Non Teaching Salaried Exempt 32,130 33,288 1,158


150300 42,694 43,852 1,158


Office of Finance and Operations
110100 600000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 226,680 0 (226,680)


226,680 0 (226,680)


120400 600000 770 60 120400 - HEAF 701001 - Non Teaching Salaried Exempt 485,310 488,445 3,135
485,310 488,445 3,135


140100 600000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 203,760 203,760
140100 600000 701400 60 140100 - Designated Tuition 701400 - Student Employees 10,200 10,200 0
140100 600000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 101,646 108,744 7,098
140100 600000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 720 3,840 3,120
140100 600000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 35,608 34,348 (1,260)
140100 600000 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 600 600
140100 600000 770 60 140100 - Designated Tuition 770 - Capital Outlay Pool 10,000 10,000 0


158,174 371,492 213,318


151900 600000 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 100,000 100,000 0
100,000 100,000 0


152010 600000 720 40 152010 - The Woodlands Campus 720 - O and M Budget Pool 1,100,000 1,173,242 73,242
1,100,000 1,173,242 73,242


152020 600000 720 10 152020 - University Park 720 - O and M Budget Pool 150,000 100,000 (50,000)
150,000 100,000 (50,000)


170300 600000 720 50 170300 - LSC Fee 720 - O and M Budget Pool 794,636 794,636 0


110100


140100


150300


611000 - Institutional Effectiveness


600000 - Office of Finance and Operations
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794,636 794,636 0


180100 600000 720 90 180100 - Housing 720 - O and M Budget Pool 3,579,664 3,241,885 (337,779)
3,579,664 3,241,885 (337,779)


184700 600000 720 90 184700 - Public Safety Services 720 - O and M Budget Pool 253,493 348,406 94,913
253,493 348,406 94,913


600005 - Univ Dining Facility Bond Pmt 180200 600005 720 90 180200 - Dining 720 - O and M Budget Pool 244,350 244,350 0
244,350 244,350 0


600006 - Property Ins E and G 140100 600006 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 430,000 430,000 0
430,000 430,000 0


600007 - Dining Program Enhancement 180200 600007 720 90 180200 - Dining 720 - O and M Budget Pool 77,006 77,006 0
77,006 77,006 0


600008 - Staff Group Insurance 259 110100 600008 704100 60 110100 - E and G Fund 0001 704100 - Employee Insurance 2,727,668.72        1,136,367 (1,591,302)
2,727,668.72 1,136,367 (1,591,302)


600009 - Staff Insurance Gen Rev Fdi 110100 600009 704100 60 110100 - E and G Fund 0001 704100 - Employee Insurance 3,623,511             6,465,010 2,841,499
3,623,511 6,465,010 2,841,499


600012 - ORP 6% Fund 001 110100 600012 708600 60 110100 - E and G Fund 0001 708600 - ORP State Match 1,500,000             4,327,008 2,827,008
1,500,000 4,327,008 2,827,008


600013 - TRS Fund 259 Proportional 110100 600013 790900 60 110100 - E and G Fund 0001 790900 - Teacher Retirement Reimbursement 600,000                279,861 (320,139)
600,000 279,861 (320,139)


600014 - ORP 6% Fund 259 Proportional 110100 600014 708600 60 110100 - E and G Fund 0001 708600 - ORP State Match 1,000,000             299,855 (700,145)
1,000,000 299,855 (700,145)


600016 - New Employee 90 Days TRS 110100 600016 790901 60 110100 - E and G Fund 0001 790901 - Teacher Retirement 90 Days 60,000                  23,940 (36,060)
60,000 23,940 (36,060)


600016 - New Employee 90 Days TRS 140100 600016 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 30,000 30,000 0
30,000 30,000 0


600017 - Workers Comp Fund 001 110100 600017 755900 60 110100 - E and G Fund 0001 755900 - Unemployment Comp Claims 218,488 218,488 0
218,488 218,488 0


600018 - Workers Comp Fund 259 110100 600018 755900 60 110100 - E and G Fund 0001 755900 - Unemployment Comp Claims 60,000 23,940 (36,060)
60,000 23,940 (36,060)
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600019 - Unemployment Fund 001 110100 600019 706200 60 110100 - E and G Fund 0001 706200 - Workers Compensation 32,000 12,768 (19,232)
32,000 12,768 (19,232)


600020 - Unemployment Reimb Fund 259 110100 600020 706200 60 110100 - E and G Fund 0001 706200 - Workers Compensation 14,000 5,586 (8,414)
14,000 5,586 (8,414)


600021 - Match FICA Fund 1 110100 600021 704300 60 110100 - E and G Fund 0001 704300 - FICA State Match 4,388,383.18        4,159,536 (228,847)
4,388,383.18 4,159,536 (228,847)


600022 - Match FICA 259 110100 600022 704300 60 110100 - E and G Fund 0001 704300 - FICA State Match 1,900,000             625,702 (1,274,298)
1,900,000 625,702 (1,274,298)


600024 - Montgomery Center 140100 600024 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 457,369 461,569 4,200
457,369 461,569 4,200


600036 - Revenue Bonds Debt Service 110100 600036 720 60 110100 - E and G Fund 0001 720 - O and M Budget Pool 2,672,584 2,527,192 (145,392)
2,672,584 2,527,192 (145,392)


600037 - Designated Tuition 140100 600037 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 180,000 180,000 0
180,000 180,000 0


600038 - Emergency Fund Account 140100 600038 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 57,500 57,500 0
57,500 57,500 0


600039 - TSUS Shared Billing 140100 600039 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 1,054,964 1,150,000 95,036
1,054,964 1,150,000 95,036


600041 - Prin Int Cost of Insurance 140100 600041 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 3,903,390 3,975,558 72,168
3,903,390 3,975,558 72,168


600043 - Tomball Center 140100 600043 720 40 140100 - Designated Tuition 720 - O and M Budget Pool 137,000 182,500 45,500
137,000 182,500 45,500


600045 - Residence Life Bond Payment 180100 600045 720 90 180100 - Housing 720 - O and M Budget Pool 1,055,344 1,057,744 2,400
1,055,344 1,057,744 2,400


600046 - TPEG - Designated Tuition 110100 600046 760 80 110100 - E and G Fund 0001 760 - Scholarship Budget Pool 3,212,954 3,212,954 0
3,212,954 3,212,954 0


600046 - TPEG - Designated Tuition 140100 600046 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 5,100,000 5,100,000 0
5,100,000 5,100,000 0


140100 600060 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 450,000 440,000 (10,000)
140100 600060 741 60 140100 - Designated Tuition 741 - New Initiatives Budget Pool 0 92,000 92,000


450,000 532,000 82,000


600060 - VPFO Contigency
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140100 600061 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 0 24,408 24,408
140100 600061 704100 60 140100 - Designated Tuition 704100 - Employee Insurance 1,899,792             1,499,792 (400,000)
140100 600061 704101 60 140100 - Designated Tuition 704101 - Retiree Insurance 40,350                  40,350 0
140100 600061 704300 60 140100 - Designated Tuition 704300 - FICA State Match 1,262,650             1,162,650 (100,000)
140100 600061 708600 60 140100 - Designated Tuition 708600 - ORP State Match 450,000                450,000 0
140100 600061 741 60 140100 - Designated Tuition 741 - New Initiatives Budget Pool -                        248,127 248,127
140100 600061 790900 60 140100 - Designated Tuition 790900 - Teacher Retirement Reimbursement 650,000                650,000 0
140100 600061 790901 60 140100 - Designated Tuition 790901 - Teacher Retirement 90 Days 650,479                652,102 1,623


4,953,271 4,727,429 (225,842)


600062 - Major Projects 120400 600062 770 40 120400 - HEAF 770 - Capital Outlay Pool 3,666,900 3,981,600 314,700
3,666,900 3,981,600 314,700


600064 - VPFO Travel 140100 600064 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 10,000 10,000 0
10,000 10,000 0


140100 600068 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 160,512 164,520 4,008
140100 600068 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 108,960 108,960
140100 600068 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 0 360 360
140100 600068 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 45,589 40,589
140100 600068 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 5,000 18,032 13,032
140100 600068 741 60 140100 - Designated Tuition 741 - New Initiatives Budget Pool 247,000 40,000 (207,000)
140100 600068 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 4,027 4,027


417,512 381,488 (36,024)


600069 - Sycamore Vivarium Bond Payment 140100 600069 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 100,950 100,950 0
100,950 100,950 0


600072 - Pirkle Building Bond Payment 140100 600072 720 60 140100 - Designated Tuition 0 1,000,000 1,000,000
0 1,000,000 1,000,000


FINANCIAL SERVICES
140100 610000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 292,320 459,408 167,088
140100 610000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 6,020 6,720 700
140100 610000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 20,000 20,000 0
140100 610000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 10,000 10,000 0
140100 610000 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 37 37


328,340 496,165 167,825


610000 - Financial Services 180200 610000 720 90 180200 - Dining 720 - O and M Budget Pool 363,959 464,745 100,786
363,959 464,745 100,786


610001 - Board Charges Univ Food Serv 180200 610001 720 90 180200 - Dining 720 - O and M Budget Pool 8,000,000 8,500,000 500,000
8,000,000 8,500,000 500,000


600061 - Designated Tuition Fringe Benefits


600068 - Economic Development Initiatives


610000 - Financial Services


109







Organization Description Fund Organization Account Program Fund Description Account Description Approved FY 
2014


Recommendations 
FY 2015


Variance FY  
14-15


SAM HOUSTON STATE UNIVERSITY


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


610007 - Compensation Analysis 140100 610007 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 395,650 200,000 (195,650)
395,650 200,000 (195,650)


CONTROLLER
110100 620000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 116,736 0 (116,736)
110100 620000 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 72,182 30,240 (41,942)
110100 620000 701900 60 110100 - E and G Fund 0001 701900 - Compensatory Time 13,180 38,709 25,529
110100 620000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 1,680 1,200 (480)


203,778 70,149 (133,629)


140100 620000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 122,592 122,592
140100 620000 701400 60 140100 - Designated Tuition 701400 - Student Employees 30,903 30,903 0
140100 620000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 0 240 240
140100 620000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 63,670 61,376 (2,294)
140100 620000 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 2,294 2,294


94,573 217,405 122,832


150700 620000 701 60 150700 - Installment Payment Fee 701 - Fringe Benefits Pool 0 6,200 6,200
150700 620000 710 60 150700 - Installment Payment Fee 710 - Travel Budget Pool 20,000 20,000 0


20,000 26,200 6,200


152700 620000 710 60 152700 - Returned Checks 710 - Travel Budget Pool 7,500 7,500 0
152700 620000 720 60 152700 - Returned Checks 720 - O and M Budget Pool 7,000 7,500 500


14,500 15,000 500


140100 620002 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 60,000 60,000 0
60,000 60,000 0


PAYROLL
110100 621000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 223,728 234,048 10,320
110100 621000 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 110,928 69,168 (41,760)
110100 621000 701900 60 110100 - E and G Fund 0001 701900 - Compensatory Time 1,800 1,800 0
110100 621000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 6,720 7,440 720


343,176 312,456 (30,720)


140100 621000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 45,096 45,096
140100 621000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 10,150 11,150 1,000


10,150 56,246 46,096


GENERAL ACCOUNTING
110100 622000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 241,320 0 (241,320)
110100 622000 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 59,712 0 (59,712)
110100 622000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 10,320 0 (10,320)


311,352 0 (311,352)


622000 - General Accounting


620000 - Controller


620002 - Credit Card Overhead


621000 - Payroll
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140100 622000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 252,168 252,168
140100 622000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 64,752 64,752
140100 622000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 0 10,560 10,560
140100 622000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 10,225 10,225 0


10,225 337,705 327,480


STUDENT FINANCIAL SERVICES
110100 623000 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 41,040 41,448 408
110100 623000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 2,880 3,120 240


43,920 44,568 648


150700 623000 701 60 150700 - Installment Payment Fee 701 - Fringe Benefits Pool 85,027 89,000 3,973
150700 623000 701001 60 150700 - Installment Payment Fee 701001 - Non Teaching Salaried Exempt 201,264 222,756 21,492
150700 623000 701400 60 150700 - Installment Payment Fee 701400 - Student Employees 10,000 10,000 0
150700 623000 701501 60 150700 - Installment Payment Fee 701501 - Non Teaching Salaried Non Exempt 75,336 77,400 2,064
150700 623000 701900 60 150700 - Installment Payment Fee 701900 - Compensatory Time 0 1,000 1,000
150700 623000 702100 60 150700 - Installment Payment Fee 702100 - Overtime Pay 1,000 1,000 0
150700 623000 702200 60 150700 - Installment Payment Fee 702200 - Longevity Pay 10,320 10,320 0
150700 623000 702301 60 150700 - Installment Payment Fee 702301 - Vacation Payoff 5,000 10,000 5,000
150700 623000 710 60 150700 - Installment Payment Fee 710 - Travel Budget Pool 10,000 15,000 5,000
150700 623000 720 60 150700 - Installment Payment Fee 720 - O and M Budget Pool 25,096 62,324 37,228


423,043 498,800 75,757


DISBURSEMENTS AND TRAVEL SERVICE
110100 624000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 0 75,240 75,240
110100 624000 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 0 38,928 38,928
110100 624000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 0 4,800 4,800


0 118,968 118,968


140100 624000 701000 60 140100 - Designated Tuition 701000 - Prof Administrative Employees 73,056 0 (73,056)
140100 624000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 57,960 57,960
140100 624000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 281,688 226,944 (54,744)
140100 624000 701900 60 140100 - Designated Tuition 701900 - Compensatory Time 57,000 57,000 0
140100 624000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 13,440 6,720 (6,720)
140100 624000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 7,420 6,420 (1,000)


432,604 355,044 (77,560)


FINANCIAL ACCOUNTING AND REPORTING
110100 625000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 288,801 0 (288,801)
110100 625000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 4,440 4,560 120


293,241 4,560 (288,681)


140100 625000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 291,456 291,456
140100 625000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 0 4,560 4,560


624000 - Disbursements & Travel Services


625000 - Financial Accounting and Reporting


623000 - Student Financial Services
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140100 625000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 12,735 12,735 0
12,735 308,751 296,016


VENDING
140100 612000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 16,128 16,128
140100 612000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 0 18,872 18,872


0 35,000 35,000


180300 612000 701 90 180300 - Vending 701 - Fringe Benefits Pool 48,244 66,244 18,000
180300 612000 701001 90 180300 - Vending 701001 - Non Teaching Salaried Exempt 59,880 61,584 1,704
180300 612000 701400 90 180300 - Vending 701400 - Student Employees 14,445 16,445 2,000
180300 612000 701501 90 180300 - Vending 701501 - Non Teaching Salaried Non Exempt 98,232 101,256 3,024
180300 612000 702200 90 180300 - Vending 702200 - Longevity Pay 3,120 5,500 2,380
180300 612000 720 90 180300 - Vending 720 - O and M Budget Pool 169,027 148,269 (20,758)
180300 612000 750 90 180300 - Vending 750 - Utilities Budget Pool 0 4,350 4,350
180300 612000 770 90 180300 - Vending 770 - Capital Outlay Pool 0 7,000 7,000


392,948 410,648 17,700


180300 612001 720 90 180300 - Vending 720 - O and M Budget Pool 300 0 (300)
180300 612001 750 90 180300 - Vending 750 - Utilities Budget Pool 4,400 0 (4,400)


4,700 0 (4,700)


180300 612002 701 90 180300 - Vending 701 - Fringe Benefits Pool 1,000 0 (1,000)
180300 612002 701400 90 180300 - Vending 701400 - Student Employees 9,900 0 (9,900)
180300 612002 702100 90 180300 - Vending 702100 - Overtime Pay 100 0 (100)
180300 612002 720 90 180300 - Vending 720 - O and M Budget Pool 2,000 0 (2,000)


13,000 0 (13,000)


PRESS
110100 613000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 0 82,872 82,872
110100 613000 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 0 83,208 83,208
110100 613000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 0 8,640 8,640


0 174,720 174,720


140100 613000 701400 60 140100 - Designated Tuition 701400 - Student Employees 0 7,800 7,800
140100 613000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 84,624 84,624
140100 613000 702100 60 140100 - Designated Tuition 702100 - Overtime Pay 0 3,000 3,000
140100 613000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 0 1,680 1,680
140100 613000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 0 75,860 75,860
140100 613000 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 200 200


0 173,164 173,164


184500 613000 701 90 184500 - Sam Houston Press 701 - Fringe Benefits Pool 133,556 0 (133,556)
184500 613000 701001 90 184500 - Sam Houston Press 701001 - Non Teaching Salaried Exempt 80,688 0 (80,688)
184500 613000 701400 90 184500 - Sam Houston Press 701400 - Student Employees 2,800 0 (2,800)


613000 - Press


612000 - Vending


612001 - Purchased Utilities Vending


612002 - Recycling O and M
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184500 613000 701501 90 184500 - Sam Houston Press 701501 - Non Teaching Salaried Non Exempt 327,504 0 (327,504)
184500 613000 702100 90 184500 - Sam Houston Press 702100 - Overtime Pay 5,000 0 (5,000)
184500 613000 702200 90 184500 - Sam Houston Press 702200 - Longevity Pay 18,960 0 (18,960)
184500 613000 710 90 184500 - Sam Houston Press 710 - Travel Budget Pool 250 0 (250)
184500 613000 720 90 184500 - Sam Houston Press 720 - O and M Budget Pool 181,318 206,000 24,682
184500 613000 750 90 184500 - Sam Houston Press 750 - Utilities Budget Pool 1,500 0 (1,500)


751,576 206,000 (545,576)


MAIL SERVICES
140100 614000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 45,264 46,800 1,536
140100 614000 701400 60 140100 - Designated Tuition 701400 - Student Employees 11,818 26,818 15,000
140100 614000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 132,390 120,792 (11,598)
140100 614000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 2,880 2,400 (480)
140100 614000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 40,699 40,633 (66)


233,051 237,443 4,392


151200 614000 720 40 151200 - Postage 720 - O and M Budget Pool 425,000 325,000 (100,000)
425,000 325,000 (100,000)


181600 614000 710 90 181600 - Post Office 710 - Travel Budget Pool 3,500 3,500 0
181600 614000 720 90 181600 - Post Office 720 - O and M Budget Pool 8,500 10,300 1,800
181600 614000 750 90 181600 - Post Office 750 - Utilities Budget Pool 0 200 200


12,000 14,000 2,000


PROCUREMENT
110100 630000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 276,108 283,656 7,548
110100 630000 701400 60 110100 - E and G Fund 0001 701400 - Student Employees 3,480 3,480 0
110100 630000 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 33,528 47,964 14,436
110100 630000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 8,880 9,840 960


321,996 344,940 22,944


140100 630000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 188,616 194,568 5,952
140100 630000 701400 60 140100 - Designated Tuition 701400 - Student Employees 10,061 10,061 0
140100 630000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 2,400 3,120 720
140100 630000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 6,000 6,000 0
140100 630000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 18,424 17,824 (600)
140100 630000 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 600 600


225,501 232,173 6,672


150100 630000 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 14,756 14,756 0
150100 630000 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 44,256 47,880 3,624
150100 630000 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 240 240 0


59,252 62,876 3,624


110100 630001 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 115,728 119,496 3,768


614000 - Mail Services


630000 - Procurement


630001 - Receiving
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110100 630001 701400 60 110100 - E and G Fund 0001 701400 - Student Employees 8,284 8,284 0
110100 630001 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 142,800 146,832 4,032
110100 630001 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 8,280 8,280 0
110100 630001 720 60 110100 - E and G Fund 0001 720 - O and M Budget Pool 3,500 3,500 0


278,592 286,392 7,800


140100 630001 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 0 5 5
140100 630001 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 16,403 16,148 (255)
140100 630001 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 250 250


16,403 16,403 0


PROPERTY
110100 631000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 66,480 68,640 2,160
110100 631000 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 35,052 27,720 (7,332)
110100 631000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 2,880 5,520 2,640
110100 631000 720 60 110100 - E and G Fund 0001 720 - O and M Budget Pool 4,444 12,496 8,052


108,856 114,376 5,520


140100 631000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 32,664 33,720 1,056
140100 631000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 5,040 960 (4,080)
140100 631000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 6,648 6,398 (250)
140100 631000 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 250 250


44,352 41,328 (3,024)


182300 631000 701400 90 182300 - Surplus and Scrap Metal Sales 701400 - Student Employees 14,000 14,000 0
182300 631000 710 90 182300 - Surplus and Scrap Metal Sales 710 - Travel Budget Pool 2,500 2,500 0
182300 631000 720 90 182300 - Surplus and Scrap Metal Sales 720 - O and M Budget Pool 7,000 13,000 6,000
182300 631000 750 90 182300 - Surplus and Scrap Metal Sales 750 - Utilities Budget Pool 500 500 0


24,000 30,000 6,000


UNIVERSITY STORE
140100 632000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 30,576 32,592 2,016
140100 632000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 1,200 1,440 240
140100 632000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 1,284 1,284 0


33,060 35,316 2,256


152300 632000 720 70 152300 - University Store 720 - O and M Budget Pool 0 770,000 770,000
152300 632000 720 60 152300 - University Store 720 - O and M Budget Pool 770,000 0 (770,000)


836,120 840,632 4,512


140100 633002 701400 60 140100 - Designated Tuition 701400 - Student Employees 0 6,960 6,960
140100 633002 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 0 5,250 5,250
140100 633002 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 5,160 5,160


0 17,370 17,370


631000 - Property


632000 - University Store


633002 - Shredding
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HUMAN RESOURCES
140100 660000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 379,008 457,464 78,456
140100 660000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 422,684 442,200 19,516
140100 660000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 18,400 20,160 1,760
140100 660000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 6,000 6,000 0
140100 660000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 42,328 105,719 63,391
140100 660000 741 60 140100 - Designated Tuition 741 - New Initiatives Budget Pool 60,695 51,000 (9,695)
140100 660000 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 2,500 1,000 (1,500)


931,615 1,083,543 151,928


140100 660002 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 3,500 3,500 0
3,500 3,500 0


140100 660003 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 50,000 43,068 (6,932)
50,000 43,068 (6,932)


140100 660004 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 150,000 150,000 0
150,000 150,000 0


RISK MANAGEMENT
140100 661000 701001 70 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 145,872 153,816 7,944
140100 661000 701400 70 140100 - Designated Tuition 701400 - Student Employees 3,500 7,000 3,500
140100 661000 702200 70 140100 - Designated Tuition 702200 - Longevity Pay 3,120 1,440 (1,680)
140100 661000 710 70 140100 - Designated Tuition 710 - Travel Budget Pool 2,000 2,000 0
140100 661000 720 70 140100 - Designated Tuition 720 - O and M Budget Pool 22,357 15,845 (6,512)
140100 661000 750 70 140100 - Designated Tuition 750 - Utilities Budget Pool 0 500 500
140100 661000 770 70 140100 - Designated Tuition 770 - Capital Outlay Pool 2,000 0 (2,000)


178,849 180,601 1,752


FACILITIES MANAGEMENT
110100 670000 701001 70 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 411,312 423,384 12,072
110100 670000 701400 70 110100 - E and G Fund 0001 701400 - Student Employees 13,296.8 0 (13,297)
110100 670000 701501 70 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 83,928 91,728 7,800
110100 670000 701900 70 110100 - E and G Fund 0001 701900 - Compensatory Time 250 1,000 750
110100 670000 702100 70 110100 - E and G Fund 0001 702100 - Overtime Pay 1,400 2,502 1,102
110100 670000 702200 70 110100 - E and G Fund 0001 702200 - Longevity Pay 12,400 7,680 (4,720)


522,587 526,294 3,707


140100 670000 710 70 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 5,000 0
140100 670000 720 70 140100 - Designated Tuition 720 - O and M Budget Pool 140,117 140,117 0
140100 670000 743 60 140100 - Designated Tuition 743 - One-Time Recurring Budget Pool 0 150,000 150,000
140100 670000 750 70 140100 - Designated Tuition 750 - Utilities Budget Pool 5,000 5,000 0
140100 670000 770 70 140100 - Designated Tuition 770 - Capital Outlay Pool 5,000 5,000 0


155,117 305,117 150,000


660000 - Human Resources


660002 - Human Resources Assoc VP Travel


660003 - HR Employee Assistant Program


660004 - HR Risk Management


661000 - Risk Management


670000 - Facilities Management
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155800 670000 701 70 155800 - CONSTRUCTION MAINTENANCE FEE 701 - Fringe Benefits Pool 128,851 128,851 0
155800 670000 701001 70 155800 - CONSTRUCTION MAINTENANCE FEE 701001 - Non Teaching Salaried Exempt 368,208 379,512 11,304
155800 670000 701400 70 155800 - CONSTRUCTION MAINTENANCE FEE 701400 - Student Employees 35,000 35,000 0
155800 670000 701501 70 155800 - CONSTRUCTION MAINTENANCE FEE 701501 - Non Teaching Salaried Non Exempt 34,584 35,616 1,032
155800 670000 702200 70 155800 - CONSTRUCTION MAINTENANCE FEE 702200 - Longevity Pay 6,040 6,040 0
155800 670000 710 70 155800 - CONSTRUCTION MAINTENANCE FEE 710 - Travel Budget Pool 20,000 20,000 0
155800 670000 720 70 155800 - CONSTRUCTION MAINTENANCE FEE 720 - O and M Budget Pool 233,621 221,285 (12,336)
155800 670000 770 70 155800 - CONSTRUCTION MAINTENANCE FEE 770 - Capital Outlay Pool 20,000 20,000 0


846,304 846,304 0


140100 670001 720 70 140100 - Designated Tuition 720 - O and M Budget Pool 10,000 10,000 0
10,000 10,000 0


153100 670001 701 70 153100 - Maintenance Services 701 - Fringe Benefits Pool 0 31,600 31,600
153100 670001 701001 70 153100 - Maintenance Services 701001 - Non Teaching Salaried Exempt 0 55,848 55,848
153100 670001 701400 70 153100 - Maintenance Services 701400 - Student Employees 45,000 45,000 0
153100 670001 710 70 153100 - Maintenance Services 710 - Travel Budget Pool 10,000 10,000 0
153100 670001 720 70 153100 - Maintenance Services 720 - O and M Budget Pool 343,766 340,158 (3,608)
153100 670001 750 70 153100 - Maintenance Services 750 - Utilities Budget Pool 3,250 3,250 0
153100 670001 770 70 153100 - Maintenance Services 770 - Capital Outlay Pool 72,984 66,384 (6,600)


475,000 552,240 77,240


110100 670002 701001 70 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 57,792 59,544 1,752
110100 670002 701501 70 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 1,720,270 1,797,432 77,162
110100 670002 701900 70 110100 - E and G Fund 0001 701900 - Compensatory Time 10,000 10,000 0
110100 670002 702100 70 110100 - E and G Fund 0001 702100 - Overtime Pay 45,000 45,000 0
110100 670002 702200 70 110100 - E and G Fund 0001 702200 - Longevity Pay 53,280 63,120 9,840
110100 670002 720 70 110100 - E and G Fund 0001 720 - O and M Budget Pool 24,804 2,524 (22,280)
110100 670002 770 70 110100 - E and G Fund 0001 770 - Capital Outlay Pool 3,698 1,050 (2,648)


1,914,844 1,978,670 63,826


140100 670002 701501 70 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 202,176 209,472 7,296
140100 670002 702200 70 140100 - Designated Tuition 702200 - Longevity Pay 0 3,360 3,360
140100 670002 710 70 140100 - Designated Tuition 710 - Travel Budget Pool 2,500 2,500 0
140100 670002 720 70 140100 - Designated Tuition 720 - O and M Budget Pool 319,262 321,542 2,280
140100 670002 750 70 140100 - Designated Tuition 750 - Utilities Budget Pool 2,000 2,000 0
140100 670002 770 70 140100 - Designated Tuition 770 - Capital Outlay Pool 2,000 2,000 0


527,938 540,874 12,936


 
110100 670003 701001 70 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 49,320 50,784 1,464
110100 670003 701400 70 110100 - E and G Fund 0001 701400 - Student Employees 841 841 0
110100 670003 701501 70 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 86,352 88,704 2,352
110100 670003 702200 70 110100 - E and G Fund 0001 702200 - Longevity Pay 4,080 4,080 0


140,593 144,409 3,816


670003 - Vehicle Maintenance


670001 - Maintenance Services


670002 - Building Maintenance
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140100 670003 720 70 140100 - Designated Tuition 720 - O and M Budget Pool 56,131 56,131 0
140100 670003 770 70 140100 - Designated Tuition 770 - Capital Outlay Pool 4,000 4,000 0


60,131 60,131 0


 
140100 670004 720 70 140100 - Designated Tuition 720 - O and M Budget Pool 150,000 150,000 0
140100 670004 750 70 140100 - Designated Tuition 750 - Utilities Budget Pool 3,863,033 3,863,033 0


4,013,033 4,013,033 0


180100 670004 720 90 180100 - Housing 720 - O and M Budget Pool 50,000 25,000 (25,000)
180100 670004 750 90 180100 - Housing 750 - Utilities Budget Pool 1,950,000 1,975,000 25,000


2,000,000 2,000,000 0


180200 670004 720 90 180200 - Dining 720 - O and M Budget Pool 25,000 20,000 (5,000)
180200 670004 750 90 180200 - Dining 750 - Utilities Budget Pool 223,950 313,950 90,000


248,950 333,950 85,000


 
110100 670005 701501 70 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 96,072 98,520 2,448
110100 670005 701900 70 110100 - E and G Fund 0001 701900 - Compensatory Time 946 946 0
110100 670005 702100 70 110100 - E and G Fund 0001 702100 - Overtime Pay 2,000 2,000 0
110100 670005 702200 70 110100 - E and G Fund 0001 702200 - Longevity Pay 4,960 6,720 1,760


103,978 108,186 4,208


140100 670005 710 70 140100 - Designated Tuition 710 - Travel Budget Pool 1,000 1,000 0
140100 670005 720 70 140100 - Designated Tuition 720 - O and M Budget Pool 14,678 14,678 0
140100 670005 770 70 140100 - Designated Tuition 770 - Capital Outlay Pool 1,000 1,000 0


16,678 16,678 0


 
110100 670006 701001 70 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 53,424 57,432 4,008
110100 670006 701501 70 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 203,544 221,664 18,120
110100 670006 701900 70 110100 - E and G Fund 0001 701900 - Compensatory Time 800 800 0
110100 670006 702100 70 110100 - E and G Fund 0001 702100 - Overtime Pay 4,000 7,910 3,910
110100 670006 702200 70 110100 - E and G Fund 0001 702200 - Longevity Pay 7,480 8,160 680
110100 670006 750 70 110100 - E and G Fund 0001 750 - Utilities Budget Pool 3,910 0 (3,910)


273,158 295,966 22,808


140100 670006 710 70 140100 - Designated Tuition 710 - Travel Budget Pool 2,000 2,000 0
140100 670006 720 70 140100 - Designated Tuition 720 - O and M Budget Pool 98,000 98,000 0
140100 670006 750 70 140100 - Designated Tuition 750 - Utilities Budget Pool 2,000 2,000 0
140100 670006 770 70 140100 - Designated Tuition 770 - Capital Outlay Pool 2,000 2,000 0


104,000 104,000 0


 
184700 670007 720 90 184700 - Public Safety Services 720 - O and M Budget Pool 20,000 10,000 (10,000)
184700 670007 770 90 184700 - Public Safety Services 770 - Capital Outlay Pool 93,000 93,000 0


670004 - Utilities


670005 - Sanitation


670006 - All Other Utilities


670007 - Parking Renovations and New Lot
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113,000 103,000 (10,000)


 
184700 670009 701 90 184700 - Public Safety Services 701 - Fringe Benefits Pool 11,539 33,239 21,700
184700 670009 701400 90 184700 - Public Safety Services 701400 - Student Employees 6,260 4,640 (1,620)
184700 670009 701501 90 184700 - Public Safety Services 701501 - Non Teaching Salaried Non Exempt 36,840 37,944 1,104
184700 670009 702200 90 184700 - Public Safety Services 702200 - Longevity Pay 1,440 1,440 0
184700 670009 710 90 184700 - Public Safety Services 710 - Travel Budget Pool 1,000 500 (500)
184700 670009 720 90 184700 - Public Safety Services 720 - O and M Budget Pool 26,469 33,889 7,420
184700 670009 770 90 184700 - Public Safety Services 770 - Capital Outlay Pool 17,632 632 (17,000)


101,180 112,284 11,104


 
180200 670012 701 90 180200 - Dining 701 - Fringe Benefits Pool 21,899 21,899 0
180200 670012 701501 90 180200 - Dining 701501 - Non Teaching Salaried Non Exempt 43,872 43,872 0
180200 670012 701900 90 180200 - Dining 701900 - Compensatory Time 500 1,000 500
180200 670012 702100 90 180200 - Dining 702100 - Overtime Pay 1,000 2,000 1,000
180200 670012 702200 90 180200 - Dining 702200 - Longevity Pay 4,080 4,080 0
180200 670012 710 90 180200 - Dining 710 - Travel Budget Pool 2,000 500 (1,500)
180200 670012 720 90 180200 - Dining 720 - O and M Budget Pool 161,625 138,125 (23,500)
180200 670012 750 90 180200 - Dining 750 - Utilities Budget Pool 0 24,000 24,000
180200 670012 770 90 180200 - Dining 770 - Capital Outlay Pool 2,000 1,500 (500)


236,976 236,976 0


 
153100 670032 710 70 153100 - Maintenance Services 710 - Travel Budget Pool 0 2,000 2,000


0 2,000 2,000


 
140100 670033 701001 70 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 55,728 57,264 1,536
140100 670033 701501 70 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 126,384 130,416 4,032
140100 670033 702200 70 140100 - Designated Tuition 702200 - Longevity Pay 1,440 1,440 0
140100 670033 720 70 140100 - Designated Tuition 720 - O and M Budget Pool 154,856 154,856 0
140100 670033 750 70 140100 - Designated Tuition 750 - Utilities Budget Pool 250,000 250,000 0


588,408 593,976 5,568


GROUNDS MAINTENANCE
110100 671001 701001 70 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 103,568 105,576 2,008
110100 671001 701501 70 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 581,544 621,552 40,008
110100 671001 701900 70 110100 - E and G Fund 0001 701900 - Compensatory Time 2,500 2,500 0
110100 671001 702100 70 110100 - E and G Fund 0001 702100 - Overtime Pay 10,161 8,625 (1,536)
110100 671001 702200 70 110100 - E and G Fund 0001 702200 - Longevity Pay 22,320 28,560 6,240


720,093 766,813 46,720


140100 671001 701400 70 140100 - Designated Tuition 701400 - Student Employees 2,000 2,000 0


670009 - Parking Maintenance


670012 - Maintenance UFS


670032 - Facilities Mgmt Assoc VP Travel


670033 - The Woodlands Campus - Facilities


671001 - Grounds Maintenance
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140100 671001 701501 70 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 28,728 35,016 6,288
140100 671001 702100 70 140100 - Designated Tuition 702100 - Overtime Pay 0 2,000 2,000
140100 671001 710 70 140100 - Designated Tuition 710 - Travel Budget Pool 2,845 2,845 0
140100 671001 720 70 140100 - Designated Tuition 720 - O and M Budget Pool 158,688 150,400 (8,288)
140100 671001 750 70 140100 - Designated Tuition 750 - Utilities Budget Pool 2,000 2,000 0
140100 671001 770 70 140100 - Designated Tuition 770 - Capital Outlay Pool 20,000 20,000 0


214,261 214,261 0


CUSTODIAL SERVICES
110100 671002 701001 70 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 50,016 50,016 0
110100 671002 701501 70 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 1,093,212 1,093,512 300
110100 671002 702100 70 110100 - E and G Fund 0001 702100 - Overtime Pay 4,808 15,892 11,084
110100 671002 702200 70 110100 - E and G Fund 0001 702200 - Longevity Pay 42,356 49,440 7,084
110100 671002 702400 70 110100 - E and G Fund 0001 702400 - Termination Pay Death Benefits 0.16 0 (0)


1,190,392.16 1,208,860. 18,468


140100 671002 701400 70 140100 - Designated Tuition 701400 - Student Employees 5,000 5,000 0
140100 671002 701501 70 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 793,784 821,228 27,444
140100 671002 701900 70 140100 - Designated Tuition 701900 - Compensatory Time 1,000 1,000 0
140100 671002 702100 70 140100 - Designated Tuition 702100 - Overtime Pay 5,000 5,000 0
140100 671002 702200 70 140100 - Designated Tuition 702200 - Longevity Pay 29,040 17,280 (11,760)
140100 671002 710 70 140100 - Designated Tuition 710 - Travel Budget Pool 4,000 4,000 0
140100 671002 720 70 140100 - Designated Tuition 720 - O and M Budget Pool 268,174 267,690 (484)
140100 671002 750 70 140100 - Designated Tuition 750 - Utilities Budget Pool 3,250 3,250 0
140100 671002 770 70 140100 - Designated Tuition 770 - Capital Outlay Pool 47,500 47,500 0


1,156,748 1,171,948 15,200


PUBLIC SAFETY 
110100 690000 701001 70 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 0 235,512 235,512
110100 690000 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 248,368 0 (248,368)
110100 690000 701400 50 110100 - E and G Fund 0001 701400 - Student Employees 0 20,068 20,068
110100 690000 701501 70 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 0 336,036 336,036
110100 690000 701501 50 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 327,336 0 (327,336)
110100 690000 702000 50 110100 - E and G Fund 0001 702000 - Hazardous Duty Pay 9,360 9,360 0


585,064 600,976 15,912


120400 690000 770 40 120400 - HEAF 770 - Capital Outlay Pool 455,000 0 (455,000)
455,000 0 (455,000)


140100 690000 701400 50 140100 - Designated Tuition 701400 - Student Employees 4,470 4,470 0
140100 690000 701501 70 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 137,532 137,532
140100 690000 701501 50 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 137,637 0 (137,637)
140100 690000 702200 50 140100 - Designated Tuition 702200 - Longevity Pay 480 480 0
140100 690000 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 25,000 26,293 1,293


167,587 168,775 1,188


671002 - Custodial Services


690000 - Public Safety Services
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184700 690002 701 90 184700 - Public Safety Services 701 - Fringe Benefits Pool 140,230 140,230 0
184700 690002 701001 90 184700 - Public Safety Services 701001 - Non Teaching Salaried Exempt 0 59,832 59,832
184700 690002 701400 90 184700 - Public Safety Services 701400 - Student Employees 200,771 200,771 0
184700 690002 701501 90 184700 - Public Safety Services 701501 - Non Teaching Salaried Non Exempt 510,614 569,594 58,980
184700 690002 702000 90 184700 - Public Safety Services 702000 - Hazardous Duty Pay 2,720 2,720 0
184700 690002 702200 90 184700 - Public Safety Services 702200 - Longevity Pay 6,920 6,920 0
184700 690002 710 90 184700 - Public Safety Services 710 - Travel Budget Pool 20,000 20,000 0
184700 690002 720 90 184700 - Public Safety Services 720 - O and M Budget Pool 391,072 316,243 (74,829)
184700 690002 770 90 184700 - Public Safety Services 770 - Capital Outlay Pool 30,000 30,000 0


1,302,327 1,346,310 43,983


 
140100 690005 701001 70 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 34,580 34,580
140100 690005 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 34,580 0 (34,580)
140100 690005 701501 70 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 126,468 126,468
140100 690005 701501 50 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 121,148 0 (121,148)


155,728 161,048 5,320


184700 690006 710 90 184700 - Public Safety Services 710 - Travel Budget Pool 10,000 10,000 0
184700 690006 720 90 184700 - Public Safety Services 720 - O and M Budget Pool 20,000 20,000 0


30,000 30,000 0


INFORMATION TECHNOLOGY
110100 640000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 43,286 42,149 (1,137)
110100 640000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 240 1,377 1,137


43,526 43,526 0


120400 640000 720 60 120400 - HEAF 720 - O and M Budget Pool 0 9,934 9,934
0 9,934 9,934


140100 640000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 0 10,000 10,000
0 10,000 10,000


150100 640000 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 67,252 67,252 0
150100 640000 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 161,320 169,008 7,688
150100 640000 701501 60 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 125,784 129,576 3,792
150100 640000 702100 60 150100 - Technology Fee - IT 702100 - Overtime Pay 3,000 3,000 0
150100 640000 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 7,920 7,920 0
150100 640000 720 60 150100 - Technology Fee - IT 720 - O and M Budget Pool 270,993 671,342 400,349
150100 640000 750 60 150100 - Technology Fee - IT 750 - Utilities Budget Pool 1,000 1,000 0


637,269 1,049,098 411,829


150100 640049 710 60 150100 - Technology Fee - IT 710 - Travel Budget Pool 20,000 20,000 0
150100 640049 720 60 150100 - Technology Fee - IT 720 - O and M Budget Pool 10,000 10,000 0


30,000 30,000 0


640000 - Information Technology


640049 - Information Technology VP Travel


690002 - Dept Public Safety Services


690005 - Dept Public Safety Woodlands


690006 - Dept Public Safety Training
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640058 - IT New Initiatives 140100 640058 741 60 140100 - Designated Tuition 741 - New Initiatives Budget Pool 18,000 0 (18,000)
18,000 0 (18,000)


INFORMATION TECHNOLOGY ENTERPRISE SERVICES
150100 641000 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 54,828 48,597 (6,231)
150100 641000 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 114,456 116,760 2,304
150100 641000 701501 60 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 44,760 48,000 3,240
150100 641000 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 1,440 1,700 260
150100 641000 710 60 150100 - Technology Fee - IT 710 - Travel Budget Pool 60,000 65,000 5,000
150100 641000 720 60 150100 - Technology Fee - IT 720 - O and M Budget Pool 22,500 11,500 (11,000)
150100 641000 750 60 150100 - Technology Fee - IT 750 - Utilities Budget Pool 7,000 1,332 (5,668)


304,984 292,889 (12,095)


150100 641001 710 60 150100 - Technology Fee - IT 710 - Travel Budget Pool 10,000 10,000 0
150100 641001 720 60 150100 - Technology Fee - IT 720 - O and M Budget Pool 5,000 5,000 0


455,684 15,000 0


150100 641002 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 124,600 125,081 481
150100 641002 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 461,496 480,120 18,624
150100 641002 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 5,800 6,700 900


591,896 611,901 20,005


150100 641003 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 59,544 63,670 4,126
150100 641003 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 264,586 258,914 (5,672)
150100 641003 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 1,920 2,340 420


326,050 324,924 (1,126)


641004 - IT Enterprise Services - FI 150100 641004 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 66,975 70,887 3,912
150100 641004 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 257,160 250,944 (6,216)
150100 641004 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 2,400 2,600 200


326,535 324,431 -2,104


150100 641005 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 186,966 190,594 3,628
150100 641005 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 705,768 701,856 (3,912)
150100 641005 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 10,320 14,140 3,820


903,054 906,590 3,536


150100 641009 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 81,079 72,312 (8,767)
150100 641009 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 269,016 264,648 (4,368)
150100 641009 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 1,680 1,200 (480)


351,775 338,160 (13,615)


120400 641100 720 40 120400 - HEAF 720 - O and M Budget Pool 0 249,741 249,741
120400 641100 770 40 120400 - HEAF 770 - Capital Outlay Pool 187,306 249,740 62,434


187,306 499,481 312,175


641005- IT Enterprise Serives - HR


641009 - IT Enterprise Svcs - Project Mgmt


641100 - IT ERP System - Admin


641000 - IT Enterprise Services


641001 - IT Enterprise Services - Dir Travel


641002 - IT Enterprise Services - General


641003 - IT Enterprise Services - DBA
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150100 641100 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 893,200 893,200 0
893,200 893,200 0


INFORMATION TECHNOLOGY INFRASTRUCTURE AND SUPPORT
150100 642000 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 0 40,224 40,224
150100 642000 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 40,691 0 (40,691)
150100 642000 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 0 122,760 122,760
150100 642000 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 122,760 0 (122,760)
150100 642000 701501 40 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 0 42,024 42,024
150100 642000 701501 60 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 40,008 0 (40,008)
150100 642000 702100 40 150100 - Technology Fee - IT 702100 - Overtime Pay 0 2,000 2,000
150100 642000 702100 60 150100 - Technology Fee - IT 702100 - Overtime Pay 3,000 0 (3,000)
150100 642000 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 0 4,320 4,320
150100 642000 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 3,600 0 (3,600)
150100 642000 710 40 150100 - Technology Fee - IT 710 - Travel Budget Pool 0 65,000 65,000
150100 642000 710 60 150100 - Technology Fee - IT 710 - Travel Budget Pool 65,000 0 (65,000)
150100 642000 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 0 40,000 40,000
150100 642000 720 60 150100 - Technology Fee - IT 720 - O and M Budget Pool 43,000 0 (43,000)
150100 642000 750 40 150100 - Technology Fee - IT 750 - Utilities Budget Pool 0 200 200
150100 642000 750 60 150100 - Technology Fee - IT 750 - Utilities Budget Pool 111 0 (111)


318,170 316,528 (1,642)


150100 642001 710 40 150100 - Technology Fee - IT 710 - Travel Budget Pool 0 10,000 10,000
150100 642001 710 60 150100 - Technology Fee - IT 710 - Travel Budget Pool 10,000 0 (10,000)


10,000 10,000 0


120400 642010 770 40 120400 - HEAF 770 - Capital Outlay Pool 590,000 394,000 (196,000)
590,000 394,000 (196,000)


150100 642010 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 0 179,834 179,834
150100 642010 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 174,272 0 (174,272)
150100 642010 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 0 736,416 736,416
150100 642010 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 702,312 0 (702,312)
150100 642010 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 0 9,120 9,120
150100 642010 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 10,800 0 (10,800)
150100 642010 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 0 12,500 12,500
150100 642010 720 60 150100 - Technology Fee - IT 720 - O and M Budget Pool 84,566 0 (84,566)
150100 642010 750 40 150100 - Technology Fee - IT 750 - Utilities Budget Pool 0 8,000 8,000
150100 642010 750 60 150100 - Technology Fee - IT 750 - Utilities Budget Pool 7,607 0 (7,607)


979,557 945,870 (33,687)


120400 642020 770 40 120400 - HEAF 770 - Capital Outlay Pool 662,850 866,300 203,450
662,850 866,300 203,450


642000 - IT Infrastructure and Support


642001 - IT ISS - Director Travel


642010 - IT ISS - Systems


642020 - IT ISS - Networking
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150100 642020 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 0 104,872 104,872
150100 642020 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 104,370 0 (104,370)
150100 642020 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 0 315,192 315,192
150100 642020 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 304,752 0 (304,752)
150100 642020 701400 40 150100 - Technology Fee - IT 701400 - Student Employees 0 10,000 10,000
150100 642020 701400 60 150100 - Technology Fee - IT 701400 - Student Employees 12,000 0 (12,000)
150100 642020 701501 40 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 0 79,344 79,344
150100 642020 701501 60 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 78,144 0 (78,144)
150100 642020 702100 40 150100 - Technology Fee - IT 702100 - Overtime Pay 0 7,000 7,000
150100 642020 702100 60 150100 - Technology Fee - IT 702100 - Overtime Pay 7,000 0 (7,000)
150100 642020 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 0 6,240 6,240
150100 642020 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 2,880 0 (2,880)
150100 642020 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 0 128,000 128,000
150100 642020 720 60 150100 - Technology Fee - IT 720 - O and M Budget Pool 90,000 0 (90,000)
150100 642020 750 40 150100 - Technology Fee - IT 750 - Utilities Budget Pool 0 7,700 7,700
150100 642020 750 60 150100 - Technology Fee - IT 750 - Utilities Budget Pool 4,400 0 (4,400)


603,546 658,348 54,802


120400 642030 770 40 120400 - HEAF 770 - Capital Outlay Pool 23,000 177,500 154,500
23,000 177,500 154,500


150100 642030 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 0 42,642 42,642
150100 642030 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 43,106 0 (43,106)
150100 642030 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 0 178,488 178,488
150100 642030 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 171,576 0 (171,576)
150100 642030 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 0 3,600 3,600
150100 642030 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 3,600 0 (3,600)
150100 642030 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 0 105,000 105,000
150100 642030 720 60 150100 - Technology Fee - IT 720 - O and M Budget Pool 101,000 0 (101,000)
150100 642030 750 40 150100 - Technology Fee - IT 750 - Utilities Budget Pool 0 2,000 2,000
150100 642030 750 60 150100 - Technology Fee - IT 750 - Utilities Budget Pool 2,000 0 (2,000)


321,282 331,730 10,448


150100 642040 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 13,146 0 (13,146)
150100 642040 701501 60 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 31,920 0 (31,920)
150100 642040 702100 60 150100 - Technology Fee - IT 702100 - Overtime Pay 1,000 0 (1,000)
150100 642040 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 1,440 0 (1,440)
150100 642040 720 60 150100 - Technology Fee - IT 720 - O and M Budget Pool 500 0 (500)
150100 642040 750 60 150100 - Technology Fee - IT 750 - Utilities Budget Pool 74 0 (74)


48,080 0 (48,080)


150100 642060 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 0 91,003 91,003
150100 642060 701 60 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 85,823 0 (85,823)
150100 642060 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 0 53,856 53,856
150100 642060 701001 60 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 52,800 0 (52,800)


642040 - IT ISS - IT Procurement


642060 - IT ISS - Data Center


642030 - IT ISS - Security
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150100 642060 701501 40 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 0 242,712 242,712
150100 642060 701501 60 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 254,976 0 (254,976)
150100 642060 702100 40 150100 - Technology Fee - IT 702100 - Overtime Pay 0 15,000 15,000
150100 642060 702100 60 150100 - Technology Fee - IT 702100 - Overtime Pay 15,000 0 (15,000)
150100 642060 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 0 2,400 2,400
150100 642060 702200 60 150100 - Technology Fee - IT 702200 - Longevity Pay 1,440 0 (1,440)
150100 642060 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 0 145,000 145,000
150100 642060 720 60 150100 - Technology Fee - IT 720 - O and M Budget Pool 150,409 0 (150,409)
150100 642060 750 40 150100 - Technology Fee - IT 750 - Utilities Budget Pool 0 1,400 1,400
150100 642060 750 60 150100 - Technology Fee - IT 750 - Utilities Budget Pool 1,400 0 (1,400)


561,848 551,371 (10,477)


150100 642070 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 0 60,000 60,000
150100 642070 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 0 62,448 62,448
150100 642070 701400 40 150100 - Technology Fee - IT 701400 - Student Employees 0 29,100 29,100
150100 642070 701501 40 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 0 144,504 144,504
150100 642070 702100 40 150100 - Technology Fee - IT 702100 - Overtime Pay 0 9,000 9,000
150100 642070 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 0 2,400 2,400
150100 642070 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 0 4,700 4,700
150100 642070 750 40 150100 - Technology Fee - IT 750 - Utilities Budget Pool 0 1,200 1,200


0 313,352 313,352


150100 642102 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 0 191,000 191,000
150100 642102 720 60 150100 - Technology Fee - IT 720 - O and M Budget Pool 66,500 0 (66,500)
150100 642102 750 40 150100 - Technology Fee - IT 750 - Utilities Budget Pool 0 341,000 341,000
150100 642102 750 60 150100 - Technology Fee - IT 750 - Utilities Budget Pool 295,200 0 (295,200)


361,700 532,000 170,300


150110 642103 720 40 150110 - IT - Special Projects 720 - O and M Budget Pool 10,000 5,000 (5,000)
10,000 5,000 (5,000)


150100 642110 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 0 10,000 10,000
150100 642110 720 60 150100 - Technology Fee - IT 720 - O and M Budget Pool 10,000 0 (10,000)


10,000 10,000 0


155000 642200 701 40 155000 - Telephone O and M 701 - Fringe Benefits Pool 0 31,028 31,028
155000 642200 701 60 155000 - Telephone O and M 701 - Fringe Benefits Pool 25,240 0 (25,240)
155000 642200 701501 40 155000 - Telephone O and M 701501 - Non Teaching Salaried Non Exempt 0 93,864 93,864
155000 642200 701501 60 155000 - Telephone O and M 701501 - Non Teaching Salaried Non Exempt 91,224 0 (91,224)
155000 642200 702100 40 155000 - Telephone O and M 702100 - Overtime Pay 0 4,000 4,000
155000 642200 702100 60 155000 - Telephone O and M 702100 - Overtime Pay 2,000 0 (2,000)
155000 642200 702200 40 155000 - Telephone O and M 702200 - Longevity Pay 0 240 240
155000 642200 702200 60 155000 - Telephone O and M 702200 - Longevity Pay 240 0 (240)
155000 642200 704101 40 155000 - Telephone O and M 704101 - Retiree Insurance 0 6,038 6,038
155000 642200 720 40 155000 - Telephone O and M 720 - O and M Budget Pool 0 6,181 6,181


642070 - IT ISS Managed Applications


642102 - IT ISS - Circuits


642103 - IT ISS - Video Surveillance Project


642110 - IT ISS - Disaster Recovery


642200 - IT- Telephone
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155000 642200 720 60 155000 - Telephone O and M 720 - O and M Budget Pool 43,489 0 (43,489)
155000 642200 750 40 155000 - Telephone O and M 750 - Utilities Budget Pool 0 317,796 317,796
155000 642200 750 60 155000 - Telephone O and M 750 - Utilities Budget Pool 305,760 0 (305,760)


467,953 459,147 (8,806)


155000 642210 701 40 155000 - Telephone O and M 701 - Fringe Benefits Pool 0 11,151 11,151
155000 642210 701400 40 155000 - Telephone O and M 701400 - Student Employees 0 15,000 15,000
155000 642210 701400 60 155000 - Telephone O and M 701400 - Student Employees 41,700 0 (41,700)
155000 642210 701401 60 155000 - Telephone O and M 701401 - CWS Student Wages 4,300 0 (4,300)
155000 642210 701501 40 155000 - Telephone O and M 701501 - Non Teaching Salaried Non Exempt 0 31,920 31,920
155000 642210 702200 40 155000 - Telephone O and M 702200 - Longevity Pay 0 1,680 1,680


46,000 59,751 13,751


INFORMATION TECHNOLOGY CLIENT SERVICES
150100 643000 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 12,023 12,023 0
150100 643000 710 40 150100 - Technology Fee - IT 710 - Travel Budget Pool 65,000 65,000 0
150100 643000 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 90,000 75,000 (15,000)
150100 643000 750 40 150100 - Technology Fee - IT 750 - Utilities Budget Pool 3,000 6,700 3,700


167,023 158,723 (15,000)


150100 643001 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 37,308 26,419 (10,889)
150100 643001 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 95,016 93,528 (1,488)
150100 643001 701501 40 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 38,112 38,112 0
150100 643001 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 1,920 2,020 100


170,436 160,079 (12,377)


150100 643004 710 40 150100 - Technology Fee - IT 710 - Travel Budget Pool 5,000 5,000 0
150100 643004 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 5,000 5,000 0


10,000 10,000 0


150100 643011 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 92,280 76,597 (15,683)
150100 643011 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 75,000 77,208 2,208
150100 643011 701501 40 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 226,236 198,780 (27,456)
150100 643011 702100 40 150100 - Technology Fee - IT 702100 - Overtime Pay 10,000 2,500 (7,500)
150100 643011 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 6,240 6,960 720


409,756 362,045 (47,711)


150100 643012 701400 40 150100 - Technology Fee - IT 701400 - Student Employees 110,240 110,240 0
110,240 110,240 0


150100 643021 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 48,431 69,578 21,147
150100 643021 701501 40 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 151,068 213,972 62,904
150100 643021 702100 40 150100 - Technology Fee - IT 702100 - Overtime Pay 0 3,500 3,500
150100 643021 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 1,680 2,400 720


201,179 289,450 88,271


642210 - IT- Telephone Visitor Center


643000 - IT Client Services


643001 - IT CS - Admin FTE


643004 - IT CS - Director Travel


643011 - IT CS - Service Desk FTE


643012 - IT CS - Service Desk Stu


643021 - IT CS - Tech Shop FTE
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150100 643022 701400 40 150100 - Technology Fee - IT 701400 - Student Employees 112,320 105,211 (7,109)
112,320 105,211 (7,109)


150100 643030 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 80,000 134,400 54,400
80,000 134,400 54,400


150100 643031 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 95,364 75,753 (19,611)
150100 643031 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 61,512 65,112 3,600
150100 643031 701501 40 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 231,048 187,608 (43,440)
150100 643031 702100 40 150100 - Technology Fee - IT 702100 - Overtime Pay 10,000 5,000 (5,000)
150100 643031 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 4,320 1,740 (2,580)


402,244 335,213 (67,031)


150100 643032 701400 40 150100 - Technology Fee - IT 701400 - Student Employees 177,177 161,490 (15,687)
177,177 161,490 (15,687)


150100 643040 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 35,000 13,000 (22,000)
35,000 13,000 (22,000)


150100 643041 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 39,016 45,004 5,988
150100 643041 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 57,096 60,312 3,216
150100 643041 701501 40 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 87,912 87,912 0
150100 643041 702100 40 150100 - Technology Fee - IT 702100 - Overtime Pay 4,500 2,000 (2,500)
150100 643041 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 960 1,120 160


189,484 196,348 6,864


150100 643051 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 62,577 0 (62,577)
150100 643051 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 60,480 0 (60,480)
150100 643051 701501 40 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 163,200 0 (163,200)
150100 643051 702100 40 150100 - Technology Fee - IT 702100 - Overtime Pay 8,658 0 (8,658)
150100 643051 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 2,400 0 (2,400)


297,315 0 (297,315)


150100 643052 701400 40 150100 - Technology Fee - IT 701400 - Student Employees 29,100 0 (29,100)
29,100 0 (29,100)


150100 643061 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 48,884 47,224 (1,660)
150100 643061 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 64,452 66,360 1,908
150100 643061 701501 40 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 105,528 110,112 4,584
150100 643061 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 1,920 1,920 0


220,784 225,616 4,832


150100 643062 701400 40 150100 - Technology Fee - IT 701400 - Student Employees 7,200 10,000 2,800


643022 - IT CS - Tech Shop Stu


643030 - IT CS - Labs and Class


643031 - IT CS - Labs and Class FTE


643032 - IT CS - Labs and Class Stu


643040 - IT CS - Asset Mgmt


643041 - IT CS - Asset Mgmt FTE


643051 - IT CS - Managed Apps FTE


643052 - IT CS - Managed Apps Stu


643061 - IT CS - Web Services FTE


643062 - IT CS - Web Services Stu
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7,200 10,000 2,800


120400 643070 770 40 120400 - HEAF 770 - Capital Outlay Pool 1,468,705 1,496,550 27,845
1,468,705 1,496,550 27,845


140100 643070 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 0 8,000 8,000
0 8,000 8,000


120400 643080 720 40 120400 - HEAF 720 - O and M Budget Pool 0 786,335 786,335
120400 643080 770 40 120400 - HEAF 770 - Capital Outlay Pool 968,139 0 (968,139)


968,139 786,335 -181,804


150100 643080 720 40 150100 - Technology Fee - IT 720 - O and M Budget Pool 543,540 596,525 52,985
543,540 596,525 52,985


120400 643090 720 40 120400 - HEAF 720 - O and M Budget Pool 0 269,900 269,900
120400 643090 770 40 120400 - HEAF 770 - Capital Outlay Pool 100,000 0 (100,000)


100,000 269,900 169,900


150100 643101 701 40 150100 - Technology Fee - IT 701 - Fringe Benefits Pool 24,661 23,601 (1,060)
150100 643101 701001 40 150100 - Technology Fee - IT 701001 - Non Teaching Salaried Exempt 59,280 59,280 0
150100 643101 701501 40 150100 - Technology Fee - IT 701501 - Non Teaching Salaried Non Exempt 27,456 27,456 0
150100 643101 702200 40 150100 - Technology Fee - IT 702200 - Longevity Pay 720 720 0


112,117 111,057 (1,060)


150100 643102 701400 40 150100 - Technology Fee - IT 701400 - Student Employees 0 16,000 16,000
0 16,000 16,000


OFFICE OF STUDENT SERVICES
700000 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 344,160 360,192 16,032
700000 701501 50 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 81,024 79,752 (1,272)
700000 702200 50 110100 - E and G Fund 0001 702200 - Longevity Pay 18,346 8,400 (9,946)
700000 720 50 110100 - E and G Fund 0001 720 - O and M Budget Pool 0 3,600 3,600


110100 443,530 451,944 8,414


700000 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 15,291 25,000 9,709
700000 701400 50 170400 - Student Service Fee 701400 - Student Employees 18,000 0 (18,000)
700000 701501 50 170400 - Student Service Fee 701501 - Non Teaching Salaried Non Exempt 47,376 83,832 36,456
700000 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 2,400 2,640 240
700000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 90,733 67,328 (23,405)
700000 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 1,200 1,200 0


170400 175,000 180,000 5,000


190000 700000 720 90 190000 - University Bookstore 720 - O and M Budget Pool 95,000 185,000 90,000
190000 700000 750 90 190000 - University Bookstore 750 - Utilities Budget Pool 95,000 5,000 (90,000)


110100700000 - Office of Student Services


170400


643070 - IT CS - Comp Replacements


643080 - IT CS - Software


643090 - IT CS - Classroom AV Upgrade


643101 - IT CS - Woodlands FTE


643102 - IT CS - Woodlands Stu
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190,000 190,000 0


170400 700001 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 50,000 60,000 10,000
170400 700001 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 35,000 35,000 0
170400 85,000 95,000 10,000


190000 700003 720 90 190000 - University Bookstore 720 - O and M Budget Pool 100,000 100,000 0
190000 100,000 100,000 0


190000 700005 720 90 190000 - University Bookstore 720 - O and M Budget Pool 60,000 60,000 0
190000 60,000 60,000 0


700008 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 67,179 69,183 2,004
700008 701400 50 140100 - Designated Tuition 701400 - Student Employees 10,000 18,000 8,000
700008 701501 50 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 11,400 0 (11,400)
700008 702200 50 140100 - Designated Tuition 702200 - Longevity Pay 1,613 1,883 270
700008 710 50 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 5,000 0
700008 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 27,702 31,102 3,400
700008 770 50 140100 - Designated Tuition 770 - Capital Outlay Pool 5,000 5,000 0


140100 127,894 130,168 2,274


140100 700011 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 5,000 0
140100 5,000 5,000 0


LOWMAN STUDENT CENTER
710000 701 50 170300 - LSC Fee 701 - Fringe Benefits Pool 200,000 200,000 0
710000 701001 50 170300 - LSC Fee 701001 - Non Teaching Salaried Exempt 327,288 317,244 (10,044)
710000 701400 50 170300 - LSC Fee 701400 - Student Employees 170,000 170,000 0
710000 701501 50 170300 - LSC Fee 701501 - Non Teaching Salaried Non Exempt 215,760 258,684 42,924
710000 702100 50 170300 - LSC Fee 702100 - Overtime Pay 3,000 3,000 0
710000 702200 50 170300 - LSC Fee 702200 - Longevity Pay 12,000 12,000 0
710000 703300 50 170300 - LSC Fee 703300 - Employee Retirement other 1,000 1,000 0
710000 710 50 170300 - LSC Fee 710 - Travel Budget Pool 30,000 30,000 0
710000 720 50 170300 - LSC Fee 720 - O and M Budget Pool 439,334 457,574 18,240
710000 770 50 170300 - LSC Fee 770 - Capital Outlay Pool 1,469,562 1,265,135 (204,427)


170300 2,867,944 2,714,637 (153,307)


710002 720 50 170300 - LSC Fee 720 - O and M Budget Pool 50,000 50,000 0
710002 750 50 170300 - LSC Fee 750 - Utilities Budget Pool 230,000 210,000 (20,000)


170300 280,000 260,000 (20,000)


170400 710004 770 50 170400 - Student Service Fee 0 309,149 309,149
170400 0 309,149 309,149


710004 - LSC Construction


170300


170300710002 - LSC Utilites


710000 - LSC


700011 - VPSS Travel


140100700008 - VP of Student Services


700005 - LSC Administrative


700001 - Vice Pres Student Travel Fund


700003 - LSC Programming


128







Organization Description Fund Organization Account Program Fund Description Account Description Approved FY 
2014


Recommendations 
FY 2015


Variance FY  
14-15


SAM HOUSTON STATE UNIVERSITY


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


RECREATIONAL SPORTS
711000 701 50 151900 - Recreation Fee 701 - Fringe Benefits Pool 100,000 100,000 0
711000 701001 50 151900 - Recreation Fee 701001 - Non Teaching Salaried Exempt 203,232 254,304 51,072
711000 701400 50 151900 - Recreation Fee 701400 - Student Employees 41,000 41,000 0
711000 701501 50 151900 - Recreation Fee 701501 - Non Teaching Salaried Non Exempt 69,576 71,016 1,440
711000 702200 50 151900 - Recreation Fee 702200 - Longevity Pay 7,500 7,500 0
711000 703300 50 151900 - Recreation Fee 703300 - Employee Retirement other 2,500 2,500 0
711000 710 50 151900 - Recreation Fee 710 - Travel Budget Pool 4,500 4,500 0
711000 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 322,027 162,897 (159,130)
711000 750 50 151900 - Recreation Fee 750 - Utilities Budget Pool 2,000 2,000 0
711000 770 50 151900 - Recreation Fee 770 - Capital Outlay Pool 100,000 100,000 0


151900 852,335 745,717 -106,618


181000 711000 720 90 181000 - Recreational Sports Athletics 720 - O and M Budget Pool 200 200 0
181000 200 200 0


711001 701 50 151900 - Recreation Fee 701 - Fringe Benefits Pool 26,000 26,000 0
711001 701001 50 151900 - Recreation Fee 701001 - Non Teaching Salaried Exempt 86,664 83,184 (3,480)
711001 701400 50 151900 - Recreation Fee 701400 - Student Employees 86,000 76,000 (10,000)
711001 702200 50 151900 - Recreation Fee 702200 - Longevity Pay 1,200 1,200 0
711001 710 50 151900 - Recreation Fee 710 - Travel Budget Pool 4,500 4,500 0
711001 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 10,079 10,079 0
711001 750 50 151900 - Recreation Fee 750 - Utilities Budget Pool 111 111 0
711001 770 50 151900 - Recreation Fee 770 - Capital Outlay Pool 2,500 2,500 0


151900 217,054 203,574 (13,480)


711003 701 50 151900 - Recreation Fee 701 - Fringe Benefits Pool 40,000 40,000 0
711003 701001 50 151900 - Recreation Fee 701001 - Non Teaching Salaried Exempt 45,744 47,136 1,392
711003 701400 50 151900 - Recreation Fee 701400 - Student Employees 285,000 285,000 0
711003 701501 50 151900 - Recreation Fee 701501 - Non Teaching Salaried Non Exempt 40,000 40,000 0
711003 702200 50 151900 - Recreation Fee 702200 - Longevity Pay 720 960 240
711003 710 50 151900 - Recreation Fee 710 - Travel Budget Pool 4,500 4,500 0
711003 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 160,531 212,531 52,000
711003 750 50 151900 - Recreation Fee 750 - Utilities Budget Pool 148 148 0
711003 770 50 151900 - Recreation Fee 770 - Capital Outlay Pool 25,000 25,000 0


151900 601,643 655,275 53,632


711004 701 50 151900 - Recreation Fee 701 - Fringe Benefits Pool 800 800 0
711004 701400 50 151900 - Recreation Fee 701400 - Student Employees 10,300 10,300 0
711004 701501 50 151900 - Recreation Fee 701501 - Non Teaching Salaried Non Exempt 1,200 1,200 0
711004 710 50 151900 - Recreation Fee 710 - Travel Budget Pool 2,000 2,000 0
711004 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 60,000 60,000 0


151900 74,300 74,300 0


711005 701 50 151900 - Recreation Fee 701 - Fringe Benefits Pool 40,000 40,000 0


151900711000 - Recreational Sports


711000 - Recreational Sports


711001 - Recreation Intramurals 151900


151900711003 - Informal Recreation


151900711004 - Club Sports


151900711005 - Outdoor Recreation
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711005 701001 50 151900 - Recreation Fee 701001 - Non Teaching Salaried Exempt 54,732 56,844 2,112
711005 701400 50 151900 - Recreation Fee 701400 - Student Employees 42,000 42,000 0
711005 701501 50 151900 - Recreation Fee 701501 - Non Teaching Salaried Non Exempt 16,464 16,464 0
711005 702200 50 151900 - Recreation Fee 702200 - Longevity Pay 780 780 0
711005 710 50 151900 - Recreation Fee 710 - Travel Budget Pool 4,000 4,000 0
711005 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 25,568 25,568 0
711005 750 50 151900 - Recreation Fee 750 - Utilities Budget Pool 74 74 0
711005 770 50 151900 - Recreation Fee 770 - Capital Outlay Pool 4,000 4,000 0


151900 187,618 189,730 2,112


110100 711006 701400 50 110100 - E and G Fund 0001 701400 - Student Employees 5,600 5,600 0
110100 5,600 5,600 0


711006 701400 50 140100 - Designated Tuition 701400 - Student Employees 0 25,000 25,000
711006 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 928 928 0
711006 741 50 140100 - Designated Tuition 741 - New Initiatives Budget Pool 25,000 0 (25,000)


140100 25,928 25,928 0


711006 701 50 151900 - Recreation Fee 701 - Fringe Benefits Pool 45,000 45,000 0
711006 701001 50 151900 - Recreation Fee 701001 - Non Teaching Salaried Exempt 93,840 98,880 5,040
711006 701400 50 151900 - Recreation Fee 701400 - Student Employees 92,000 92,000 0
711006 702200 50 151900 - Recreation Fee 702200 - Longevity Pay 3,360 3,360 0
711006 710 50 151900 - Recreation Fee 710 - Travel Budget Pool 2,000 2,000 0
711006 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 173,545 50,000 (123,545)
711006 750 50 151900 - Recreation Fee 750 - Utilities Budget Pool 400 400 0
711006 770 50 151900 - Recreation Fee 770 - Capital Outlay Pool 25,000 0 (25,000)


151900 435,145 291,640 (143,505)


151900 711007 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 10,000 10,000 0
151900 10,000 10,000 0


711008 701 50 151900 - Recreation Fee 701 - Fringe Benefits Pool 15,000 15,000 0
711008 701001 50 151900 - Recreation Fee 701001 - Non Teaching Salaried Exempt 40,800 40,008 (792)
711008 701400 50 151900 - Recreation Fee 701400 - Student Employees 78,000 78,000 0
711008 702200 50 151900 - Recreation Fee 702200 - Longevity Pay 0 120 120
711008 710 50 151900 - Recreation Fee 710 - Travel Budget Pool 3,000 3,000 0
711008 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 23,812 23,812 0
711008 750 50 151900 - Recreation Fee 750 - Utilities Budget Pool 148 148 0
711008 770 50 151900 - Recreation Fee 770 - Capital Outlay Pool 10,000 10,000 0


151900 170,760 170,088 (672)


151900 711009 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 1,000 1,000 0
151900 1,000 1,000 0


186000 711010 720 90 186000 - Bearkat Camp 720 - O and M Budget Pool 10,000 10,000 0


711008 - Wellness Rec Sports


711009 - Recreation Student Officials


711010 - Bearkat Camp


711006 - Coliseum


140100711006 - Coliseum


151900711006 - Coliseum


711007 - Recreation Field Maintenance


151900
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186000 10,000 10,000 0


711011 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 13,400 13,400 0
711011 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 26,028 26,028 0
711011 701400 50 170400 - Student Service Fee 701400 - Student Employees 9,400 9,400 0
711011 701501 50 170400 - Student Service Fee 701501 - Non Teaching Salaried Non Exempt 16,464 16,464 0
711011 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 420 420 0
711011 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 64,251 64,251 0
711011 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 37 37 0


170400 130,000 130,000 0


711012 701 50 151900 - Recreation Fee 701 - Fringe Benefits Pool 20,000 20,000 0
711012 701001 50 151900 - Recreation Fee 701001 - Non Teaching Salaried Exempt 41,904 42,336 432
711012 701400 50 151900 - Recreation Fee 701400 - Student Employees 105,000 105,000 0
711012 702200 50 151900 - Recreation Fee 702200 - Longevity Pay 720 720 0
711012 710 50 151900 - Recreation Fee 710 - Travel Budget Pool 2,000 2,000 0
711012 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 59,932 59,932 0
711012 750 50 151900 - Recreation Fee 750 - Utilities Budget Pool 148 148 0
711012 770 50 151900 - Recreation Fee 770 - Capital Outlay Pool 8,000 8,000 0


151900 237,704 238,136 432


711013 701 50 151900 - Recreation Fee 701 - Fringe Benefits Pool 200 200 0
711013 701400 50 151900 - Recreation Fee 701400 - Student Employees 2,500 2,500 0
711013 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 1,563 11,563 10,000
711013 750 50 151900 - Recreation Fee 750 - Utilities Budget Pool 37 37 0


151900 4,300 14,300 10,000


151900 711015 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 367,160 504,047 136,887
151900 367,160 504,047 136,887


711017 701 50 151900 - Recreation Fee 701 - Fringe Benefits Pool 22,000 22,000 0
711017 701001 50 151900 - Recreation Fee 701001 - Non Teaching Salaried Exempt 50,975 55,152 4,177
711017 701400 50 151900 - Recreation Fee 701400 - Student Employees 46,000 46,000 0
711017 710 50 151900 - Recreation Fee 710 - Travel Budget Pool 3,000 3,000 0
711017 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 71,969 71,969 0
711017 750 50 151900 - Recreation Fee 750 - Utilities Budget Pool 111 111 0


151900 194,055 198,232 4,177


711018 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 1,000 1,000 0
711018 750 50 151900 - Recreation Fee 750 - Utilities Budget Pool 399,000 224,000 (175,000)


151900 400,000 225,000 -175,000


151900 711019 710 50 151900 - Recreation Fee 710 - Travel Budget Pool 2,400 2,400 0
151900 2,400 2,400 0


720 - O and M Budget Pool


711018 - Recreational Sports Utilites 151900


711019 - Recreational Sports Assoc VP Travel


170400711011 - Spirit Traditions Camps


711012 - Recreation Swimming Pools 151900


151900711013 - Pritchett Field


711015 - Rec Sports Prin and Int


151900711017 - Recreational Sports Special Events
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151900 711020 720 50 151900 - Recreation Fee 69,138 67,738 (1,400)
151900 69,138 67,738 (1,400)


UNIVERSITY CAMP
712000 701 50 151900 - Recreation Fee 701 - Fringe Benefits Pool 28,000 42,000 14,000
712000 701001 50 151900 - Recreation Fee 701001 - Non Teaching Salaried Exempt 33,168 79,296 46,128
712000 701400 50 151900 - Recreation Fee 701400 - Student Employees 115,000 115,000 0
712000 702200 50 151900 - Recreation Fee 702200 - Longevity Pay 720 720 0
712000 710 50 151900 - Recreation Fee 710 - Travel Budget Pool 2,000 2,000 0
712000 720 50 151900 - Recreation Fee 720 - O and M Budget Pool 60,280 60,280 0
712000 750 50 151900 - Recreation Fee 750 - Utilities Budget Pool 20,000 20,000 0
712000 770 50 151900 - Recreation Fee 770 - Capital Outlay Pool 5,000 5,000 0


151900 264,168 324,296 60,128


712001 701400 50 170400 - Student Service Fee 701400 - Student Employees 5,000 5,000 0
712001 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 25,000 25,000 0


170400 30,000 30,000 0


712003 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 29,581 29,581 0
712003 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 50,700 50,700 0
712003 770 50 170400 - Student Service Fee 770 - Capital Outlay Pool 16,000 16,000 0


170400 96,281 96,281 0


170400 712004 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 290,000 290,000 0
170400 290,000 290,000 0


CAMPUS LIFE DEVELOPMENT
170400 713000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 75,000 75,000 0
170400 75,000 75,000 0


Student Service Fee Contingency
170400 713001 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 20,506 31,000 10,494


170400 20,506 31,000 10,494


Sammypalooza
170400 713002 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 200,000 200,000 0


170400 200,000 200,000 0


170400 713003 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 100,000 100,000 0
170400 100,000 100,000 0


STUDENTS' LEGAL SERVICES
721000 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 27,500 29,000 1,500
721000 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 75,000 81,120 6,120


170400721000 - Students' Legal Services


712004 - University Camp Ph II Bond Payment


713000 - Campus Life Development


713001 - Student Service Fee Contingency


713002 - Sammypalooza Fall


713003 - Sammypalooza Spring


711020 - Pritchett Field Bond Payments


170400


170400712003 - University Camp Phase II


712001 - Transfer Camp


712000 - University Camp 151900
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721000 701400 50 170400 - Student Service Fee 701400 - Student Employees 23,500 23,500 0
721000 701501 50 170400 - Student Service Fee 701501 - Non Teaching Salaried Non Exempt 15,750 14,160 (1,590)
721000 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 500 500 0
721000 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 5,000 5,000 0
721000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 25,750 39,720 13,970
721000 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 500 500 0
721000 770 50 170400 - Student Service Fee 770 - Capital Outlay Pool 2,000 2,000 0


170400 175,500 195,500 20,000


OFFICE OF DEAN OF STUDENTS
720000 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 75,000 85,560 10,560
720000 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 159,501 201,945 42,444
720000 701400 50 170400 - Student Service Fee 701400 - Student Employees 28,000 28,000 0
720000 701501 50 170400 - Student Service Fee 701501 - Non Teaching Salaried Non Exempt 82,889 88,776 5,887
720000 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 7,000 7,000 0
720000 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 15,000 15,000 0
720000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 26,610 11,281 (15,329)
720000 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 1,000 1,000 0
720000 770 50 170400 - Student Service Fee 770 - Capital Outlay Pool 10,000 10,000 0


170400 405,000 448,562 43,562


FRESHMAN LEADERS
720001 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 9,000 9,000 0
720001 760 50 170400 - Student Service Fee 760 - Scholarship Budget Pool 36,000 36,000 0


170400 45,000 45,000 0


ORANGE KEYS
720002 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 10,100 10,100 0
720002 760 50 170400 - Student Service Fee 760 - Scholarship Budget Pool 22,000 22,000 0


170400 32,100 32,100 0


WHO'S WHO
170400 720003 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 5,000 4,000 (1,000)


170400 5,000 4,000 (1,000)


STUDENT GOVERNMENT
720004 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 250 250 0
720004 701400 50 170400 - Student Service Fee 701400 - Student Employees 8,000 9,000 1,000
720004 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 2,000 2,000 0
720004 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 64,500 58,500 (6,000)
720004 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 250 250 0


170400 75,000 70,000 -5,000


UNIVERSITY MENTORING PROGRAM


170400720000 - Office of Dean of Students


170400720004 - Student Government


720003 - Who's Who


720002 - Orange Keys 170400


170400720001 - Freshman Leaders
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170400 720007 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 3,000 0 (3,000)
170400 3,000 0 (3,000)


COLLEGIATE READERSHIP PROGRAM
170400 720008 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 65,000 55,000 (10,000)


170400 65,000 55,000 (10,000)


ASSESSMENT
170400 720009 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 45,500 50,000 4,500


170400 45,500 50,000 4,500


SPIRITUAL LEADERSHIP
170400 720012 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 6,500 4,500 (2,000)


170400 6,500 4,500 (2,000)


PARENT'S WEEKEND
170400 720014 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 60,000 60,000 0


170400 60,000 60,000 0


STUDENT GUIDELINES SSF
170400 720015 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 3,000 0 (3,000)


170400 3,000 0 (3,000)


SAM CARES
170400 720017 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 6,000 3,400 (2,600)


170400 6,000 3,400 (2,600)


DEAN OF STUDENT TRAVEL
170400 720018 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 5,000 5,000 0


170400 5,000 5,000 0


PARENT RELATIONS PROGRAM
170400 720019 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 3,000 3,000 0


170400 3,000 3,000 0


RAVEN CALL
170400 720020 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 8,000 5,000 (3,000)


170400 8,000 5,000 (3,000)


GREEK LIFE
760007 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 100 100 0
760007 701400 50 170400 - Student Service Fee 701400 - Student Employees 1,900 1,900 0
760007 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 10,000 13,000 3,000


170400 12,000 15,000 3,000


170400760007 - Greek Life


720020 - Raven Call


720019 - Parent Relations Program


720014 - Parent's Weekend


720015 - Student Guidelines SSF


720017 - Sam C A R E S


720018 - Dean of Students Travel


720012 - Spiritual Leadership


720009 - Assessment


720008 - Collegiate Readership Program


720007 - University Mentoring Program
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BEARKAT ONECARD
730000 701 50 170600 - Bearkat OneCard 701 - Fringe Benefits Pool 65,000 75,000 10,000
730000 701001 50 170600 - Bearkat OneCard 701001 - Non Teaching Salaried Exempt 190,368 196,680 6,312
730000 701400 50 170600 - Bearkat OneCard 701400 - Student Employees 55,000 50,000 (5,000)
730000 701501 50 170600 - Bearkat OneCard 701501 - Non Teaching Salaried Non Exempt 33,432 67,152 33,720
730000 702200 50 170600 - Bearkat OneCard 702200 - Longevity Pay 2,400 2,600 200
730000 710 50 170600 - Bearkat OneCard 710 - Travel Budget Pool 15,000 15,000 0
730000 720 50 170600 - Bearkat OneCard 720 - O and M Budget Pool 115,872 86,535 (29,337)
730000 750 50 170600 - Bearkat OneCard 750 - Utilities Budget Pool 8,000 8,000 0
730000 770 50 170600 - Bearkat OneCard 770 - Capital Outlay Pool 5,000 5,000 0


170600 490,072 505,967 15,895


730000 710 90 191500 - Chick-Fil-A Leadercast Conference 710 - Travel Budget Pool 250 250 0
730000 720 90 191500 - Chick-Fil-A Leadercast Conference 720 - O and M Budget Pool 17,000 19,000 2,000
730000 770 90 191500 - Chick-Fil-A Leadercast Conference 770 - Capital Outlay Pool 4,000 2,000 (2,000)


191500 21,250 21,250 0


170600 730001 701 50 170600 - Bearkat OneCard 701 - Fringe Benefits Pool 32,000 32,000 0
170600 730001 701001 50 170600 - Bearkat OneCard 701001 - Non Teaching Salaried Exempt 97,885 100,608 2,723
170600 730001 701400 50 170600 - Bearkat OneCard 701400 - Student Employees 30,000 35,000 5,000
170600 730001 702200 50 170600 - Bearkat OneCard 702200 - Longevity Pay 1,600 2,300 700
170600 730001 710 50 170600 - Bearkat OneCard 710 - Travel Budget Pool 8,000 7,000 (1,000)
170600 730001 720 50 170600 - Bearkat OneCard 720 - O and M Budget Pool 45,264 40,529 (4,735)
170600 730001 750 50 170600 - Bearkat OneCard 750 - Utilities Budget Pool 1,000 1,000 0
170600 730001 770 50 170600 - Bearkat OneCard 770 - Capital Outlay Pool 3,000 3,000 0
170600 218,749 221,437 2,688


170600 730004 710 50 170600 - Bearkat OneCard 710 - Travel Budget Pool 1,750 1,750 0
170600 1,750 1,750 0


COUNSELING SERVICES
ALCOHOL AND DRUG ABUSE INITIATIVE


170100 263003 720 50 170100 - Medical Service Fee 720 - O and M Budget Pool 5,000 5,000 0
170100


263003 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 12,198 12,198 0
263003 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 36,216 37,296 1,080
263003 701400 50 170400 - Student Service Fee 701400 - Student Employees 10,000 10,000 0
263003 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 0 240 240
263003 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 3,000 3,000 0
263003 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 18,586 20,266 1,680


170400 263003 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 1,000 1,000 0
170400 86,000 89,000 3,000


170400


263003 - Alcohol and Drug Abuse Initiative


730004 - Bearkat OneCard Director Travel


730001 - Onecard Student Financial


730000 - Bearkat OneCard 191500


170600730000 - Bearkat OneCard
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COUNSELING SERVICES
740000 701001 50 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 193,841 195,552 1,711
740000 701400 50 110100 - E and G Fund 0001 701400 - Student Employees 27,622 30,615 2,993
740000 701501 50 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 95,280 98,136 2,856
740000 702200 50 110100 - E and G Fund 0001 702200 - Longevity Pay 7,680 7,440 (240)


110100 324,423 331,743 7,320


740000 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 0 95,954 95,954
740000 741 50 140100 - Designated Tuition 741 - New Initiatives Budget Pool 126,000 105,000 (21,000)


140100 126,000 200,954 74,954


740000 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 98,339 98,339 0
740000 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 284,592 276,360 (8,232)
740000 701400 50 170400 - Student Service Fee 701400 - Student Employees 54,472 54,472 0
740000 701501 50 170400 - Student Service Fee 701501 - Non Teaching Salaried Non Exempt 24,672 25,416 744
740000 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 2,500 2,500 0
740000 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 21,210 21,210 0
740000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 87,560 105,103 17,543
740000 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 7,500 7,500 0
740000 770 50 170400 - Student Service Fee 770 - Capital Outlay Pool 5,000 5,000 0


170400 585,845 595,900 10,055


182400 740000 720 90 182400 - Student Program Development 720 - O and M Budget Pool 1,000 1,000 0
182400 1,000 1,000 0


170400 740003 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 4,100 4,100 0
170400 4,100 4,100 0


MEDICAL SERVICES
750007 701 50 170100 - Medical Service Fee 701 - Fringe Benefits Pool 282,552 300,000 17,448
750007 701000 50 170100 - Medical Service Fee 701000 - Prof Administrative Employees 70,944 73,776 2,832
750007 701001 50 170100 - Medical Service Fee 701001 - Non Teaching Salaried Exempt 594,240 918,480 324,240
750007 701400 50 170100 - Medical Service Fee 701400 - Student Employees 25,000 25,000 0
750007 701501 50 170100 - Medical Service Fee 701501 - Non Teaching Salaried Non Exempt 330,304 412,254 81,950
750007 702200 50 170100 - Medical Service Fee 702200 - Longevity Pay 15,600 15,600 0
750007 703300 50 170100 - Medical Service Fee 703300 - Employee Retirement other 3,700 3,700 0
750007 710 50 170100 - Medical Service Fee 710 - Travel Budget Pool 15,000 15,000 0
750007 720 50 170100 - Medical Service Fee 720 - O and M Budget Pool 1,580,561 1,155,145 (425,416)
750007 750 50 170100 - Medical Service Fee 750 - Utilities Budget Pool 7,000 21,000 14,000
750007 770 50 170100 - Medical Service Fee 770 - Capital Outlay Pool 24,948 10,000 (14,948)


170100 2,949,849 2,949,955 106


170100 750009 750 50 170100 - Medical Service Fee 750 - Utilities Budget Pool 2,000 2,000 0
170100 2,000 2,000 0


170100750007 - Medical Services


740003 - Counseling Services Director Travel


740000 - Counseling Services


740000 - Counseling Services 170400


140100740000 - Counseling Services


110100740000 - Counseling Services


750009 - Purchased Utilities Medical Service
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STUDENT ACTIVITIES
TREE OF LIGHT


170400 720010 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 20,000 20,000 0
170400 20,000 20,000 0


CO CURRICULAR TRANSCRIPT
720011 701400 50 170400 - Student Service Fee 701400 - Student Employees 8,340 8,340 0
720011 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 4,660 4,660 0


170400 13,000 13,000 0


STUDENT ACTIVITIES
760000 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 75,909 78,909 3,000
760000 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 175,272 181,368 6,096
760000 701400 50 170400 - Student Service Fee 701400 - Student Employees 40,000 40,000 0
760000 701501 50 170400 - Student Service Fee 701501 - Non Teaching Salaried Non Exempt 72,144 74,400 2,256
760000 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 2,160 3,040 880
760000 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 10,000 10,000 0
760000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 108,015 95,783 (12,232)
760000 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 1,500 1,500 0


170400 485,000 485,000 0


CHEERLEADERS
760001 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 6,851 7,500 649
760001 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 21,862 25,992 4,130
760001 701400 50 170400 - Student Service Fee 701400 - Student Employees 8,000 0 (8,000)
760001 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 144 288 144
760001 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 10,000 10,000 0
760001 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 38,143 41,220 3,077
760001 760 50 170400 - Student Service Fee 760 - Scholarship Budget Pool 50,000 50,000 0


170400 135,000 135,000 0


ORANGE PRIDE
760002 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 4,566 4,566 0
760002 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 14,575 43,344 28,769
760002 701400 50 170400 - Student Service Fee 701400 - Student Employees 30,000 9,174 (20,826)
760002 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 96 240 144
760002 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 7,500 7,500 0
760002 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 58,263 50,176 (8,087)
760002 760 50 170400 - Student Service Fee 760 - Scholarship Budget Pool 25,000 25,000 0


170400 140,000 140,000 0


MULTICULTURAL INTERNATIONAL
760003 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 11,526 12,000 474170400760003 - Multicultural International


170400760002 - Orange Pride


170400760001 - Cheerleaders


760000 - Student Activities 170400


720011 - Co Curricular Transcript 170400


720010 - Tree of Light
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760003 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 43,020 42,048 (972)
760003 701400 50 170400 - Student Service Fee 701400 - Student Employees 20,000 20,000 0
760003 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 240 240 0
760003 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 3,000 3,000 0
760003 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 77,054 77,662 608
760003 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 50 50 0


170400 154,890 155,000 110


PROGRAM COUNCIL
760004 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 13,600 13,600 0
760004 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 45,912 47,280 1,368
760004 701400 50 170400 - Student Service Fee 701400 - Student Employees 36,000 36,000 0
760004 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 480 480 0
760004 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 6,000 6,000 0
760004 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 102,908 103,540 632
760004 750 50 170400 - Student Service Fee 750 - Utilities Budget Pool 100 100 0


170400 205,000 207,000 2,000


HOMECOMING
760005 - Homecoming 170400 760005 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 65,000 67,000 2,000


170400 65,000 67,000 2,000


SAMMY'S AWARDS
170400 760006 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 30,000 30,000 0
170400 30,000 30,000 0


ATHLETIC PROMO
170400 760010 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 30,000 25,000 (5,000)


170400 30,000 25,000 (5,000)


LEADERSHIP INITITATIVES
761000 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 31,886 34,200 2,314
761000 701001 50 170400 - Student Service Fee 701001 - Non Teaching Salaried Exempt 107,880 117,216 9,336
761000 701400 50 170400 - Student Service Fee 701400 - Student Employees 16,000 16,000 0
761000 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 1,440 1,620 180
761000 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 8,000 22,000 14,000
761000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 44,794 23,964 (20,830)


170400 210,000 215,000 5,000


170400 761001 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 3,370 3,370 0
170400 3,370 3,370 0


DISABILITY SERVICES
770000 701001 50 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 54,744 56,400 1,656770000 - Disability Services


761001 - Leadership Inst Student Employee


761000 - Leadership Initiatives 170400


760010 - Athletic Promo


760006 - Sammy's Awards


140100


170400760004 - Program Council
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770000 701400 50 140100 - Designated Tuition 701400 - Student Employees 3,000 3,000 0
770000 701501 50 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 41,712 44,256 2,544
770000 702200 50 140100 - Designated Tuition 702200 - Longevity Pay 0 1,920 1,920
770000 710 50 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 5,000 0
770000 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 69,076 185,974 116,898
770000 741 50 140100 - Designated Tuition 741 - New Initiatives Budget Pool 119,904 0 (119,904)
770000 750 50 140100 - Designated Tuition 750 - Utilities Budget Pool 5,000 5,000 0


140100 298,436 301,550 3,114


770000 701 50 170400 - Student Service Fee 701 - Fringe Benefits Pool 48,075 48,075 0
770000 701501 50 170400 - Student Service Fee 701501 - Non Teaching Salaried Non Exempt 73,488 88,464 14,976
770000 702200 50 170400 - Student Service Fee 702200 - Longevity Pay 240 480 240
770000 710 50 170400 - Student Service Fee 710 - Travel Budget Pool 3,000 10,000 7,000
770000 720 50 170400 - Student Service Fee 720 - O and M Budget Pool 190,142 172,981 (17,161)


170400 314,945 320,000 5,055


OFFICE OF UNIVERSITY ADVANCEMENT
110100 800000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 22,587 23,264 677
110100 800000 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 32,664 33,648 984
110100 800000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 2,334 974 (1,360)


57,585 57,886 301


120400 800000 770 40 120400 - HEAF 770 - Capital Outlay Pool 28,500 50,350 21,850
28,500 50,350 21,850


140100 800000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 169,080 176,640 7,560
140100 800000 701400 60 140100 - Designated Tuition 701400 - Student Employees 6,000 6,000 0
140100 800000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 6,320 2,400 (3,920)
140100 800000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 83,818 83,411 (407)
140100 800000 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 407 407


265,218 268,858 3,640


110100 800002 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 110,928 115,920 4,992
110100 800002 701501 60 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 96,168 99,072 2,904
110100 800002 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 7,860 6,960 (900)


214,956 221,952 6,996


140100 800002 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 263,064 331,464 68,400
140100 800002 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 3,120 4,560 1,440
140100 800002 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 20,000 20,000 0
140100 800002 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 148,953 174,549 25,596
140100 800002 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 1,370 1,370
140100 800002 770 60 140100 - Designated Tuition 770 - Capital Outlay Pool 20,000 20,000 0


455,137 551,943 96,806


170400


800000 - Office of University Advancement


800002 - Capital Campaign Advancement
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140100 800003 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 10,000 10,000 0
10,000 10,000 0


140100 800008 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 150,000 195,000 45,000
150,000 195,000 45,000


140100 800009 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 7,000 7,000 0
7,000 7,000 0


140100 800011 741 60 140100 - Designated Tuition 741 - New Initiatives Budget Pool 188,850 119,000 (69,850)
188,850 119,000 (69,850)


ALUMNI RELATIONS
140100 810000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 45,912 67,663 21,751
140100 810000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 0 240 240


45,912 67,903 21,991


183300 810000 720 90 183300 - Interest on Time Deposits 720 - O and M Budget Pool 199,000 199,000 0
183300 810000 770 90 183300 - Interest on Time Deposits 770 - Capital Outlay Pool 1,000 1,000 0


200,000 200,000 0


184300 810000 701 90 184300 - Office of Alumni Relations 701 - Fringe Benefits Pool 43,048 56,837 13,789
184300 810000 701001 90 184300 - Office of Alumni Relations 701001 - Non Teaching Salaried Exempt 122,472 124,565 2,093
184300 810000 701400 90 184300 - Office of Alumni Relations 701400 - Student Employees 15,000 15,000 0
184300 810000 701501 90 184300 - Office of Alumni Relations 701501 - Non Teaching Salaried Non Exempt 96,120 69,864 (26,256)
184300 810000 702200 90 184300 - Office of Alumni Relations 702200 - Longevity Pay 480 720 240
184300 810000 710 90 184300 - Office of Alumni Relations 710 - Travel Budget Pool 8,642 10,000 1,358
184300 810000 720 90 184300 - Office of Alumni Relations 720 - O and M Budget Pool 53,238 97,014 43,776
184300 810000 750 90 184300 - Office of Alumni Relations 750 - Utilities Budget Pool 1,000 1,000 0


340,000 375,000 35,000


189000 810000 720 90 189000 - Alumni Tuition Raffle 720 - O and M Budget Pool 28,000 28,000 0
28,000 28,000 0


140100 810001 720 50 140100 - Designated Tuition 720 - O and M Budget Pool 12,000 12,000 0
12,000 12,000 0


MUSEUM
110100 840000 701001 30 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 163,584 180,132 16,548
110100 840000 701400 30 110100 - E and G Fund 0001 701400 - Student Employees 5,016 16,540 11,524
110100 840000 701501 30 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 205,035 210,552 5,517
110100 840000 702200 30 110100 - E and G Fund 0001 702200 - Longevity Pay 4,500 5,040 540
110100 840000 720 30 110100 - E and G Fund 0001 720 - O and M Budget Pool 42,122 44,916 2,794
110100 840000 750 30 110100 - E and G Fund 0001 750 - Utilities Budget Pool 0 629 629
110100 840000 770 30 110100 - E and G Fund 0001 770 - Capital Outlay Pool 10,024 0 (10,024)


810000 - Alumni Relations


810001 - Homecoming Activities Pres


840000 - Museum


800003 - Donor Appreciation Luncheon


800008 - Marketing Annual Plan


800009 - VPUA Travel


800011 - Univ Advancement New Initiatives
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Organization Description Fund Organization Account Program Fund Description Account Description Approved FY 
2014
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Variance FY  
14-15


SAM HOUSTON STATE UNIVERSITY


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


430,281 457,809 27,528


140100 840000 701001 30 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 73,344 74,040 696
140100 840000 702200 30 140100 - Designated Tuition 702200 - Longevity Pay 1,920 2,160 240
140100 840000 720 30 140100 - Designated Tuition 720 - O and M Budget Pool 5,635 5,635 0


80,899 81,835 936


182100 840000 701 90 182100 - Museum Store 701 - Fringe Benefits Pool 10,000 10,000 0
182100 840000 701400 90 182100 - Museum Store 701400 - Student Employees 10,000 16,500 6,500
182100 840000 720 90 182100 - Museum Store 720 - O and M Budget Pool 20,000 13,500 (6,500)


40,000 40,000 0


110100 840001 701400 30 110100 - E and G Fund 0001 701400 - Student Employees 3,736 3,736 0
110100 840001 701501 30 110100 - E and G Fund 0001 701501 - Non Teaching Salaried Non Exempt 33,240 34,440 1,200
110100 840001 702200 30 110100 - E and G Fund 0001 702200 - Longevity Pay 240 720 480
110100 840001 720 30 110100 - E and G Fund 0001 720 - O and M Budget Pool 15,433 15,193 (240)


52,649 54,089 1,440


110100 840002 750 30 110100 - E and G Fund 0001 750 - Utilities Budget Pool 70,000 70,000 0
70,000 70,000 0


110100 840003 720 30 110100 - E and G Fund 0001 720 - O and M Budget Pool 7,933 7,933 0
7,933 7,933 0


110100 840004 720 30 110100 - E and G Fund 0001 720 - O and M Budget Pool 15,453 15,453 0
15,453 15,453 0


110100 840005 720 30 110100 - E and G Fund 0001 720 - O and M Budget Pool 6,675 6,675 0
6,675 6,675 0


COMMUNICATIONS
110100 850000 701001 60 110100 - E and G Fund 0001 701001 - Non Teaching Salaried Exempt 149,016 152,172 3,156
110100 850000 702200 60 110100 - E and G Fund 0001 702200 - Longevity Pay 4,302 5,280 978


153,318 157,452 4,134


140100 850000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 265,608 328,164 62,556
140100 850000 701400 60 140100 - Designated Tuition 701400 - Student Employees 9,800 9,800 0
140100 850000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 0 83,744 83,744
140100 850000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 2,880 4,320 1,440
140100 850000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 5,000 5,000 0
140100 850000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 112,357 104,669 (7,688)
140100 850000 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 0 3,500 3,500


395,645 539,197 143,552


840001 - Museum Grounds Maintenance


840002 - Museum Utilities


840003 - Museum Collection Service


840004 - Museum Exhibits Services


840005 - Museum Maint and Repair


850000 - Communications
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14-15
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SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE
2014 - 2015


BY ORGANIZATION WITHIN DIVISION


ADVANCEMENT SERVICES
860000 701001 60 140100 - Designated Tuition 701001 - Non Teaching Salaried Exempt 191,013 196,792 5,779
860000 701400 60 140100 - Designated Tuition 701400 - Student Employees 55,000 55,000 0
860000 701501 60 140100 - Designated Tuition 701501 - Non Teaching Salaried Non Exempt 77,736 103,464 25,728
860000 702200 60 140100 - Designated Tuition 702200 - Longevity Pay 4,480 5,030 550
860000 710 60 140100 - Designated Tuition 710 - Travel Budget Pool 1,000 1,000 0
860000 720 60 140100 - Designated Tuition 720 - O and M Budget Pool 129,672 148,176 18,504
860000 750 60 140100 - Designated Tuition 750 - Utilities Budget Pool 1,000 3,150 2,150
860000 770 60 140100 - Designated Tuition 770 - Capital Outlay Pool 300 300 0


140100 460,201 512,912 52,711


860000 - Advancement Services 140100
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Fund Organization Account Program Fund Description Organization Description Account Description Approved FY 2014 Recommendations 
FY 2015


Variance FY 
14-15


100000 701001 60 110100 - E and G Fund 0001 100000 - Office of the President 701001 - Non Teaching Salaried Exempt 65,945 299,417 233,472
100000 701501 60 110100 - E and G Fund 0001 100000 - Office of the President 701501 - Non Teaching Salaried Non Exempt 54,055 57,719 3,664
100000 702200 60 110100 - E and G Fund 0001 100000 - Office of the President 702200 - Longevity Pay 3,686 3,888 202


100000 123,686 361,024 237,338


100001 701001 60 110100 - E and G Fund 0001 100001 - President E and G 701001 - Non Teaching Salaried Exempt 7,200 7,200 0
100001 701400 60 110100 - E and G Fund 0001 100001 - President E and G 701400 - Student Employees 19,484 19,484 0
100001 701501 60 110100 - E and G Fund 0001 100001 - President E and G 701501 - Non Teaching Salaried Non Exempt 18,425 19,537 1,112
100001 702200 60 110100 - E and G Fund 0001 100001 - President E and G 702200 - Longevity Pay 324 432 108
100001 720 60 110100 - E and G Fund 0001 100001 - President E and G 720 - O and M Budget Pool 12,847 12,847 0
100001 770 60 110100 - E and G Fund 0001 100001 - President E and G 770 - Capital Outlay Pool 4,673 4,673 0


100001 62,953 64,173 1,220


100016 701501 60 110100 - E and G Fund 0001 100016 - Public Relations 701501 - Non Teaching Salaried Non Exempt 37,824 40,008 2,184
100016 702200 60 110100 - E and G Fund 0001 100016 - Public Relations 702200 - Longevity Pay 1,440 1,440 0


100016 39,264 41,448 2,184


114000 701001 60 110100 - E and G Fund 0001 114000 - Office of General Counsel 701001 - Non Teaching Salaried Exempt 46,920 50,976 4,056
114000 702200 60 110100 - E and G Fund 0001 114000 - Office of General Counsel 702200 - Longevity Pay 480 360 (120)
114000 720 60 110100 - E and G Fund 0001 114000 - Office of General Counsel 720 - O and M Budget Pool 5,000 2,432 (2,568)


114000 52,400 53,768 1,368


200000 701001 40 110100 - E and G Fund 0001 200000 - COS Office of the Dean 701001 - Non Teaching Salaried Exempt 260,604 192,888 (67,716)
200000 701501 40 110100 - E and G Fund 0001 200000 - COS Office of the Dean 701501 - Non Teaching Salaried Non Exempt 74,208 77,136 2,928
200000 702200 40 110100 - E and G Fund 0001 200000 - COS Office of the Dean 702200 - Longevity Pay 4,640 3,360 (1,280)
200000 720 40 110100 - E and G Fund 0001 200000 - COS Office of the Dean 720 - O and M Budget Pool 29,044 25,540 (3,504)


200000 368,496 298,924 (69,572)


200001 701501 40 110100 - E and G Fund 0001 200001 - COS Contingency 701501 - Non Teaching Salaried Non Exempt 107,496 116,064 8,568
200001 702200 40 110100 - E and G Fund 0001 200001 - COS Contingency 702200 - Longevity Pay 2,400 2,880 480


200001 109,896 118,944 9,048


200002 700801 10 110100 - E and G Fund 0001 200002 - COS Instructional Reserve 700801 - Teaching 26,090 219,639 193,549
200002 26,090 219,639 193,549


200007 701400 40 110100 - E and G Fund 0001 200007 - COS Science Lab 701400 - Student Employees 32,358 0 (32,358)
200007 701501 10 110100 - E and G Fund 0001 200007 - COS Science Lab 701501 - Non Teaching Salaried Non Exempt 18,395 19,538 1,143
200007 720 40 110100 - E and G Fund 0001 200007 - COS Science Lab 720 - O and M Budget Pool 80,247 112,605 32,358


200007 131,000 132,143 1,143


200013 741 10 110100 - E and G Fund 0001 200013 - COS New Initiatives 741 - New Initiatives Budget Pool 224,500 0 (224,500)
200013 224,500 0 (224,500)


201000 700801 10 110100 - E and G Fund 0001 201000 - Dept of Agr and Industrial Sciences 700801 - Teaching 1,084,984 1,111,518 26,534
201000 701001 10 110100 - E and G Fund 0001 201000 - Dept of Agr and Industrial Sciences 701001 - Non Teaching Salaried Exempt 42,504 43,800 1,296
201000 701501 10 110100 - E and G Fund 0001 201000 - Dept of Agr and Industrial Sciences 701501 - Non Teaching Salaried Non Exempt 156,408 162,648 6,240
201000 702200 10 110100 - E and G Fund 0001 201000 - Dept of Agr and Industrial Sciences 702200 - Longevity Pay 11,400 8,640 (2,760)


201000 1,295,296 1,326,606 31,310


201001 700801 10 110100 - E and G Fund 0001 201001 - Industrial Technology 700801 - Teaching 284,748 293,022 8,274
201001 701001 10 110100 - E and G Fund 0001 201001 - Industrial Technology 701001 - Non Teaching Salaried Exempt 63,696 65,640 1,944
201001 702200 10 110100 - E and G Fund 0001 201001 - Industrial Technology 702200 - Longevity Pay 2,400 1,200 (1,200)


201001 350,844 359,862 9,018


201002 720 40 110100 - E and G Fund 0001 201002 - University Farm 720 - O and M Budget Pool 86,885 82,385 (4,500)
201002 750 40 110100 - E and G Fund 0001 201002 - University Farm 750 - Utilities Budget Pool 0 4,500 4,500


201002 86,885 86,885 0


2014 - 2015


SAM HOUSTON STATE UNIVERTSITY


BY FUND


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE


EDUCATIONAL AND GENERAL 
110100
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FY 2015


Variance FY 
14-15


2014 - 2015


SAM HOUSTON STATE UNIVERTSITY
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SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE


202000 701001 10 110100 - E and G Fund 0001 202000 - Dept of Biological Sciences 701001 - Non Teaching Salaried Exempt 62,328 111,480 49,152
202000 701501 10 110100 - E and G Fund 0001 202000 - Dept of Biological Sciences 701501 - Non Teaching Salaried Non Exempt 102,971 108,790 5,819
202000 702200 10 110100 - E and G Fund 0001 202000 - Dept of Biological Sciences 702200 - Longevity Pay 6,000 6,000 0


202000 171,299 226,270 54,971


202001 700801 10 110100 - E and G Fund 0001 202001 - Program Biology 700801 - Teaching 1,215,310 1,284,588 69,278
202001 1,215,310 1,284,588 69,278


202002 700801 10 110100 - E and G Fund 0001 202002 - Prog Environmental Science 700801 - Teaching 65,070 65,070 0
202002 65,070 65,070 0


203000 700801 10 110100 - E and G Fund 0001 203000 - Dept of Chemistry 700801 - Teaching 835,344 933,636 98,292
203000 701001 10 110100 - E and G Fund 0001 203000 - Dept of Chemistry 701001 - Non Teaching Salaried Exempt 42,456 43,800 1,344
203000 701501 10 110100 - E and G Fund 0001 203000 - Dept of Chemistry 701501 - Non Teaching Salaried Non Exempt 34,848 35,952 1,104
203000 702200 10 110100 - E and G Fund 0001 203000 - Dept of Chemistry 702200 - Longevity Pay 1,440 1,920 480


203000 914,088 1,015,308 101,220


204000 700801 10 110100 - E and G Fund 0001 204000 - Dept of Computer Science 700801 - Teaching 997,920 949,266 (48,654)
204000 701501 10 110100 - E and G Fund 0001 204000 - Dept of Computer Science 701501 - Non Teaching Salaried Non Exempt 39,408 40,584 1,176
204000 702200 10 110100 - E and G Fund 0001 204000 - Dept of Computer Science 702200 - Longevity Pay 960 1,200 240


204000 1,038,288 991,050 (47,238)


205000 701501 10 110100 - E and G Fund 0001 205000 - Dept of Geography and Geology 701501 - Non Teaching Salaried Non Exempt 69,216 38,160 (31,056)
205000 69,216 38,160 (31,056)


205001 700801 10 110100 - E and G Fund 0001 205001 - Program Geology 700801 - Teaching 363,186 366,948 3,762
205001 363,186 366,948 3,762


205002 700801 10 110100 - E and G Fund 0001 205002 - Program Geography 700801 - Teaching 623,952 600,354 (23,598)
205002 701001 10 110100 - E and G Fund 0001 205002 - Program Geography 701001 - Non Teaching Salaried Exempt 0 83,520 83,520


205002 623,952 683,874 59,922


206000 700801 10 110100 - E and G Fund 0001 206000 - Dept of Mathematics and Statistics 700801 - Teaching 2,036,683 2,159,046 122,363
206000 701501 10 110100 - E and G Fund 0001 206000 - Dept of Mathematics and Statistics 701501 - Non Teaching Salaried Non Exempt 81,948 85,584 3,636
206000 702200 10 110100 - E and G Fund 0001 206000 - Dept of Mathematics and Statistics 702200 - Longevity Pay 2,360 3,120 760


206000 2,120,991 2,247,750 126,759


206001 701001 10 110100 - E and G Fund 0001 206001 - Math Center 701001 - Non Teaching Salaried Exempt 47,472 0 (47,472)
206001 701501 10 110100 - E and G Fund 0001 206001 - Math Center 701501 - Non Teaching Salaried Non Exempt 28,176 0 (28,176)
206001 702200 10 110100 - E and G Fund 0001 206001 - Math Center 702200 - Longevity Pay 1,680 0 (1,680)


206001 77,328 0 (77,328)


207000 700801 10 110100 - E and G Fund 0001 207000 - Dept of Physics 700801 - Teaching 610,218 630,792 20,574
207000 701501 10 110100 - E and G Fund 0001 207000 - Dept of Physics 701501 - Non Teaching Salaried Non Exempt 48,696 49,776 1,080
207000 702200 10 110100 - E and G Fund 0001 207000 - Dept of Physics 702200 - Longevity Pay 2,400 2,640 240


207000 661,314 683,208 21,894


207002 701400 40 110100 - E and G Fund 0001 207002 - Physics Lab Fee 701400 - Student Employees 0 -13,000 (13,000)
207002 720 40 110100 - E and G Fund 0001 207002 - Physics Lab Fee 720 - O and M Budget Pool 0 13,000 13,000


207002 0 0 0


208000 700801 10 110100 - E and G Fund 0001 208000 - Nursing Program 700801 - Teaching 0 264,879 264,879
208000 700802 10 110100 - E and G Fund 0001 208000 - Nursing Program 700802 - Assistant Instructor 0 55,741 55,741
208000 701501 10 110100 - E and G Fund 0001 208000 - Nursing Program 701501 - Non Teaching Salaried Non Exempt 28,008 62,544 34,536


208000 28,008 383,164 355,156


211001 700801 40 110100 - E and G Fund 0001 211001 - Medical and Allied Health 700801 - Teaching 0 6,012 6,012
211001 0 6,012 6,012
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211003 741 10 110100 - E and G Fund 0001 211003 - Medical Allied Health New Initiativ 741 - New Initiatives Budget Pool 537,272 0 (537,272)
211003 537,272 0 (537,272)


220000 701001 40 110100 - E and G Fund 0001 220000 - COFAMC Office of the Dean 701001 - Non Teaching Salaried Exempt 298,400 322,984 24,584
220000 701501 40 110100 - E and G Fund 0001 220000 - COFAMC Office of the Dean 701501 - Non Teaching Salaried Non Exempt 118,440 127,992 9,552
220000 702200 40 110100 - E and G Fund 0001 220000 - COFAMC Office of the Dean 702200 - Longevity Pay 4,800 6,000 1,200
220000 720 40 110100 - E and G Fund 0001 220000 - COFAMC Office of the Dean 720 - O and M Budget Pool 0 32,063 32,063
220000 750 40 110100 - E and G Fund 0001 220000 - COFAMC Office of the Dean 750 - Utilities Budget Pool 407 0 (407)


220000 422,047 489,039 66,992


220002 720 40 110100 - E and G Fund 0001 220002 - COFAMC Contingency 720 - O and M Budget Pool 48,704 41,922 (6,782)
220002 48,704 41,922 (6,782)


220003 700801 10 110100 - E and G Fund 0001 220003 - COFAMC Instruction Reserve 700801 - Teaching 123,828 0 (123,828)
220003 700802 10 110100 - E and G Fund 0001 220003 - COFAMC Instruction Reserve 700802 - Assistant Instructor 0 99,741 99,741


220003 123,828 99,741 (24,087)


220008 700801 10 110100 - E and G Fund 0001 220008 - COFAMC Music Lab 700801 - Teaching 70,000 275,000 205,000
220008 720 40 110100 - E and G Fund 0001 220008 - COFAMC Music Lab 720 - O and M Budget Pool 205,000 48,000 (157,000)


220008 275,000 323,000 48,000


220010 701001 40 110100 - E and G Fund 0001 220010 - GPAC Box Office 701001 - Non Teaching Salaried Exempt 33,480 34,560 1,080
220010 702200 40 110100 - E and G Fund 0001 220010 - GPAC Box Office 702200 - Longevity Pay 240 480 240


220010 33,720 35,040 1,320


220012 741 10 110100 - E and G Fund 0001 220012 - COFAMC New Initiatives 741 - New Initiatives Budget Pool 187,000 0 (187,000)
220012 187,000 0 (187,000)


221000 700801 10 110100 - E and G Fund 0001 221000 - Dept of Art 700801 - Teaching 1,168,824 1,149,517 (19,307)
221000 701501 10 110100 - E and G Fund 0001 221000 - Dept of Art 701501 - Non Teaching Salaried Non Exempt 77,309 80,934 3,625
221000 702200 10 110100 - E and G Fund 0001 221000 - Dept of Art 702200 - Longevity Pay 1,440 1,641 201
221000 720 10 110100 - E and G Fund 0001 221000 - Dept of Art 720 - O and M Budget Pool 0 46,557 46,557


221000 1,247,573 1,278,649 31,076


222002 700801 10 110100 - E and G Fund 0001 222002 - Dept of Theatre and Musical Theatre 700801 - Teaching 617,992 619,947 1,955
222002 701001 10 110100 - E and G Fund 0001 222002 - Dept of Theatre and Musical Theatre 701001 - Non Teaching Salaried Exempt 73,080 76,488 3,408
222002 701501 10 110100 - E and G Fund 0001 222002 - Dept of Theatre and Musical Theatre 701501 - Non Teaching Salaried Non Exempt 35,152 31,872 (3,280)
222002 702200 10 110100 - E and G Fund 0001 222002 - Dept of Theatre and Musical Theatre 702200 - Longevity Pay 2,400 3,840 1,440
222002 720 10 110100 - E and G Fund 0001 222002 - Dept of Theatre and Musical Theatre 720 - O and M Budget Pool 0 90,531 90,531


222002 728,624 822,678 94,054


223000 700801 10 110100 - E and G Fund 0001 223000 - School of Music 700801 - Teaching 1,642,484 1,708,333 65,849
223000 701501 10 110100 - E and G Fund 0001 223000 - School of Music 701501 - Non Teaching Salaried Non Exempt 113,512 115,474 1,962
223000 702200 10 110100 - E and G Fund 0001 223000 - School of Music 702200 - Longevity Pay 2,112 2,580 468
223000 720 10 110100 - E and G Fund 0001 223000 - School of Music 720 - O and M Budget Pool 0 52,895 52,895


223000 1,758,108 1,879,282 121,174


223008 720 40 110100 - E and G Fund 0001 223008 - ABC Contract 720 - O and M Budget Pool 200,000 0 (200,000)
223008 200,000 0 (200,000)


225000 700801 10 110100 - E and G Fund 0001 225000 - Department of Dance 700801 - Teaching 392,504 386,100 (6,404)
225000 701501 10 110100 - E and G Fund 0001 225000 - Department of Dance 701501 - Non Teaching Salaried Non Exempt 32,616 33,672 1,056
225000 702200 10 110100 - E and G Fund 0001 225000 - Department of Dance 702200 - Longevity Pay 480 480 0
225000 720 10 110100 - E and G Fund 0001 225000 - Department of Dance 720 - O and M Budget Pool 0 19,130 19,130


225000 425,600 439,382 13,782


230000 700801 40 110100 - E and G Fund 0001 230000 - COBA Office of the Dean 700801 - Teaching 44,811 46,620 1,809
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230000 701001 40 110100 - E and G Fund 0001 230000 - COBA Office of the Dean 701001 - Non Teaching Salaried Exempt 212,088 231,354 19,266
230000 701501 40 110100 - E and G Fund 0001 230000 - COBA Office of the Dean 701501 - Non Teaching Salaried Non Exempt 102,000 109,176 7,176
230000 702200 40 110100 - E and G Fund 0001 230000 - COBA Office of the Dean 702200 - Longevity Pay 14,760 5,520 (9,240)
230000 720 40 110100 - E and G Fund 0001 230000 - COBA Office of the Dean 720 - O and M Budget Pool 14,016 8,346 (5,670)


230000 387,675 401,016 13,341


230001 701001 40 110100 - E and G Fund 0001 230001 - COBA Contingency 701001 - Non Teaching Salaried Exempt 52,380 54,420 2,040
230001 701400 40 110100 - E and G Fund 0001 230001 - COBA Contingency 701400 - Student Employees 0 10,000 10,000
230001 702200 40 110100 - E and G Fund 0001 230001 - COBA Contingency 702200 - Longevity Pay 840 960 120
230001 720 40 110100 - E and G Fund 0001 230001 - COBA Contingency 720 - O and M Budget Pool 5,196 14,716 9,520


230001 58,416 80,096 21,680


230002 700801 10 110100 - E and G Fund 0001 230002 - COBA Instructional Reserve 700801 - Teaching 81,414 117,018 35,604
230002 81,414 117,018 35,604


230003 700801 10 110100 - E and G Fund 0001 230003 - COBA Summer School 700801 - Teaching 14,514 14,937 423
230003 14,514 14,937 423


230008 700801 10 110100 - E and G Fund 0001 230008 - COBA Overload Faculty 700801 - Teaching 25,858 6,934 (18,924)
230008 25,858 6,934 (18,924)


230012 720 10 110100 - E and G Fund 0001 230012 - COBA Lab Fee 720 - O and M Budget Pool 13,000 13,000 0
230012 13,000 13,000 0


230015 741 10 110100 - E and G Fund 0001 230015 - COBA New Initiatives 741 - New Initiatives Budget Pool 481,541 0 (481,541)
230015 481,541 0 (481,541)


231000 700801 10 110100 - E and G Fund 0001 231000 - Dept of Accounting 700801 - Teaching 1,315,656 1,709,838 394,182
231000 701501 10 110100 - E and G Fund 0001 231000 - Dept of Accounting 701501 - Non Teaching Salaried Non Exempt 36,348 36,348 0
231000 702200 10 110100 - E and G Fund 0001 231000 - Dept of Accounting 702200 - Longevity Pay 720 720 0


231000 1,352,724 1,746,906 394,182


232000 700801 10 110100 - E and G Fund 0001 232000 - Dept of Economics and Intl Business 700801 - Teaching 1,417,473 1,400,580 (16,893)
232000 701501 10 110100 - E and G Fund 0001 232000 - Dept of Economics and Intl Business 701501 - Non Teaching Salaried Non Exempt 34,872 35,928 1,056


232000 1,452,345 1,436,508 (15,837)


233000 700801 10 110100 - E and G Fund 0001 233000 - Dept of General Business and Fin 700801 - Teaching 1,907,156 1,975,879 68,723
233000 701400 40 110100 - E and G Fund 0001 233000 - Dept of General Business and Fin 701400 - Student Employees 12,980 12,464 (516)
233000 701501 10 110100 - E and G Fund 0001 233000 - Dept of General Business and Fin 701501 - Non Teaching Salaried Non Exempt 35,724 37,080 1,356
233000 702200 10 110100 - E and G Fund 0001 233000 - Dept of General Business and Fin 702200 - Longevity Pay 240 480 240


233000 1,956,100 2,025,903 69,803


234000 700801 10 110100 - E and G Fund 0001 234000 - Dept of Management and Marketing 700801 - Teaching 1,966,842 2,172,618 205,776
234000 701501 10 110100 - E and G Fund 0001 234000 - Dept of Management and Marketing 701501 - Non Teaching Salaried Non Exempt 47,328 48,744 1,416
234000 702200 10 110100 - E and G Fund 0001 234000 - Dept of Management and Marketing 702200 - Longevity Pay 3,600 3,840 240


234000 2,017,770 2,225,202 207,432


235000 701001 10 110100 - E and G Fund 0001 235000 - Office of PGA PGM Program 701001 - Non Teaching Salaried Exempt 47,856 49,392 1,536
235000 701501 10 110100 - E and G Fund 0001 235000 - Office of PGA PGM Program 701501 - Non Teaching Salaried Non Exempt 40,272 41,496 1,224
235000 702200 10 110100 - E and G Fund 0001 235000 - Office of PGA PGM Program 702200 - Longevity Pay 480 960 480


235000 88,608 91,848 3,240


237000 701001 30 110100 - E and G Fund 0001 237000 - Small Business 701001 - Non Teaching Salaried Exempt 151,392 156,144 4,752
237000 701400 30 110100 - E and G Fund 0001 237000 - Small Business 701400 - Student Employees 10,000 18,000 8,000
237000 702200 30 110100 - E and G Fund 0001 237000 - Small Business 702200 - Longevity Pay 3,600 3,840 240
237000 720 30 110100 - E and G Fund 0001 237000 - Small Business 720 - O and M Budget Pool 60,673 15,919 (44,754)
237000 750 30 110100 - E and G Fund 0001 237000 - Small Business 750 - Utilities Budget Pool 300 300 0


237000 225,965 194,203 (31,762)
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237001 701400 30 110100 - E and G Fund 0001 237001 - Center for Bus and Eco Development 701400 - Student Employees 0 12,000 12,000
237001 720 30 110100 - E and G Fund 0001 237001 - Center for Bus and Eco Development 720 - O and M Budget Pool 0 23,386 23,386
237001 720 40 110100 - E and G Fund 0001 237001 - Center for Bus and Eco Development 720 - O and M Budget Pool 12,812 0 (12,812)
237001 750 30 110100 - E and G Fund 0001 237001 - Center for Bus and Eco Development 750 - Utilities Budget Pool 0 185 185
237001 750 40 110100 - E and G Fund 0001 237001 - Center for Bus and Eco Development 750 - Utilities Budget Pool 185 0 (185)
237001 770 30 110100 - E and G Fund 0001 237001 - Center for Bus and Eco Development 770 - Capital Outlay Pool 0 9,188 9,188


237001 12,997 44,759 31,762


240000 700801 10 110100 - E and G Fund 0001 240000 - COCJ Office of the Dean 700801 - Teaching 1 12,024 12,023
240000 700801 40 110100 - E and G Fund 0001 240000 - COCJ Office of the Dean 700801 - Teaching 3 2 (1)
240000 701001 10 110100 - E and G Fund 0001 240000 - COCJ Office of the Dean 701001 - Non Teaching Salaried Exempt 1 0 (1)
240000 701001 40 110100 - E and G Fund 0001 240000 - COCJ Office of the Dean 701001 - Non Teaching Salaried Exempt 106,524 109,716 3,192
240000 701501 10 110100 - E and G Fund 0001 240000 - COCJ Office of the Dean 701501 - Non Teaching Salaried Non Exempt 1 0 (1)
240000 701501 40 110100 - E and G Fund 0001 240000 - COCJ Office of the Dean 701501 - Non Teaching Salaried Non Exempt 200,386 192,177 (8,209)
240000 702200 40 110100 - E and G Fund 0001 240000 - COCJ Office of the Dean 702200 - Longevity Pay 10,000 7,585 (2,415)
240000 720 40 110100 - E and G Fund 0001 240000 - COCJ Office of the Dean 720 - O and M Budget Pool 71,670 28,476 (43,194)


240000 388,586 349,980 (38,606)


240001 700801 10 110100 - E and G Fund 0001 240001 - COCJ Contingency 700801 - Teaching 0 23,404 23,404
240001 0 23,404 23,404


240011 700802 10 110100 - E and G Fund 0001 240011 - COCJ Teaching Assistant 700802 - Assistant Instructor 68,983 0 (68,983)
240011 68,983 0 (68,983)


240012 700802 10 110100 - E and G Fund 0001 240012 - COCJ Overload Faculty 700802 - Assistant Instructor 23,994 15,000 (8,994)
240012 23,994 15,000 (8,994)


240013 700801 10 110100 - E and G Fund 0001 240013 - COCJ Pool Faculty 700801 - Teaching 109,500 21,000 (88,500)
240013 109,500 21,000 (88,500)


240016 741 10 110100 - E and G Fund 0001 240016 - COCJ New Initiatives 741 - New Initiatives Budget Pool 317,200 0 (317,200)
240016 317,200 0 (317,200)


248000 700801 10 110100 - E and G Fund 0001 248000 - Comp to Victims of Crime 700801 - Teaching 0 3,000 3,000
248000 700801 30 110100 - E and G Fund 0001 248000 - Comp to Victims of Crime 700801 - Teaching 19,917 26,924 7,007
248000 700802 10 110100 - E and G Fund 0001 248000 - Comp to Victims of Crime 700802 - Assistant Instructor 0 23,556 23,556
248000 701402 30 110100 - E and G Fund 0001 248000 - Comp to Victims of Crime 701402 - Graduate Assistant Non Teaching 40,000 53,328 13,328
248000 701501 30 110100 - E and G Fund 0001 248000 - Comp to Victims of Crime 701501 - Non Teaching Salaried Non Exempt 99,888 102,912 3,024
248000 702200 30 110100 - E and G Fund 0001 248000 - Comp to Victims of Crime 702200 - Longevity Pay 1,440 1,440 0
248000 710 30 110100 - E and G Fund 0001 248000 - Comp to Victims of Crime 710 - Travel Budget Pool 10,000 20,000 10,000
248000 720 30 110100 - E and G Fund 0001 248000 - Comp to Victims of Crime 720 - O and M Budget Pool 75,662 19,766 (55,896)
248000 750 30 110100 - E and G Fund 0001 248000 - Comp to Victims of Crime 750 - Utilities Budget Pool 250 250 0


248000 247,157 251,176 4,019


250000 700801 10 110100 - E and G Fund 0001 250000 - Criminal Justice and Criminology 700801 - Teaching 2,605,627 3,018,200 412,573
250000 701501 10 110100 - E and G Fund 0001 250000 - Criminal Justice and Criminology 701501 - Non Teaching Salaried Non Exempt 45,072 82,488 37,416
250000 702200 10 110100 - E and G Fund 0001 250000 - Criminal Justice and Criminology 702200 - Longevity Pay 0 720 720
250000 720 10 110100 - E and G Fund 0001 250000 - Criminal Justice and Criminology 720 - O and M Budget Pool 5,000 4,000 (1,000)


250000 2,655,699 3,105,408 449,709


251000 700801 10 110100 - E and G Fund 0001 251000 - Department of Forensic Science 700801 - Teaching 488,610 502,938 14,328
251000 700802 10 110100 - E and G Fund 0001 251000 - Department of Forensic Science 700802 - Assistant Instructor 0 9,000 9,000
251000 701501 10 110100 - E and G Fund 0001 251000 - Department of Forensic Science 701501 - Non Teaching Salaried Non Exempt 89,448 99,336 9,888
251000 702200 10 110100 - E and G Fund 0001 251000 - Department of Forensic Science 702200 - Longevity Pay 0 4,620 4,620
251000 710 40 110100 - E and G Fund 0001 251000 - Department of Forensic Science 710 - Travel Budget Pool 1,000 1,000 0
251000 720 40 110100 - E and G Fund 0001 251000 - Department of Forensic Science 720 - O and M Budget Pool 65,500 30,000 (35,500)
251000 770 40 110100 - E and G Fund 0001 251000 - Department of Forensic Science 770 - Capital Outlay Pool 10,000 0 (10,000)
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251000 654,558 646,894 (7,664)


252000 700801 10 110100 - E and G Fund 0001 252000 - Department of Security Studies 700801 - Teaching 203,130 355,320 152,190
252000 701501 10 110100 - E and G Fund 0001 252000 - Department of Security Studies 701501 - Non Teaching Salaried Non Exempt 9,138 42,492 33,354
252000 702200 10 110100 - E and G Fund 0001 252000 - Department of Security Studies 702200 - Longevity Pay 0 976 976
252000 720 40 110100 - E and G Fund 0001 252000 - Department of Security Studies 720 - O and M Budget Pool 5,000 0 (5,000)


252000 217,268 398,788 181,520


260000 701001 40 110100 - E and G Fund 0001 260000 - Office of the Dean CE 701001 - Non Teaching Salaried Exempt 283,632 286,464 2,832
260000 701501 40 110100 - E and G Fund 0001 260000 - Office of the Dean CE 701501 - Non Teaching Salaried Non Exempt 43,512 48,432 4,920
260000 702200 40 110100 - E and G Fund 0001 260000 - Office of the Dean CE 702200 - Longevity Pay 7,960 5,800 (2,160)


260000 335,104 340,696 5,592


260001 701501 40 110100 - E and G Fund 0001 260001 - COE Contingency 701501 - Non Teaching Salaried Non Exempt 58,176 61,104 2,928
260001 702200 40 110100 - E and G Fund 0001 260001 - COE Contingency 702200 - Longevity Pay 1,200 1,680 480
260001 720 40 110100 - E and G Fund 0001 260001 - COE Contingency 720 - O and M Budget Pool 57,165 38,015 (19,150)


260001 116,541 100,799 (15,742)


260002 700801 10 110100 - E and G Fund 0001 260002 - COE Instructional Reserve 700801 - Teaching 40,563 210,882 170,319
260002 40,563 210,882 170,319


260005 701001 40 110100 - E and G Fund 0001 260005 - Div Teacher Education 701001 - Non Teaching Salaried Exempt 243,702 262,536 18,834
260005 701501 40 110100 - E and G Fund 0001 260005 - Div Teacher Education 701501 - Non Teaching Salaried Non Exempt 80,052 86,856 6,804
260005 702200 40 110100 - E and G Fund 0001 260005 - Div Teacher Education 702200 - Longevity Pay 3,800 5,280 1,480


260005 327,554 354,672 27,118


260019 700801 10 110100 - E and G Fund 0001 260019 - COE Pool Faculty 700801 - Teaching 84,085 94,843 10,758
260019 84,085 94,843 10,758


260023 741 10 110100 - E and G Fund 0001 260023 - COE New Initiatives 741 - New Initiatives Budget Pool 132,000 0 (132,000)
260023 132,000 0 (132,000)


261000 700801 10 110100 - E and G Fund 0001 261000 - Dept of Curriculum and Instruction 700801 - Teaching 1,038,960 1,033,956 (5,004)
261000 701501 10 110100 - E and G Fund 0001 261000 - Dept of Curriculum and Instruction 701501 - Non Teaching Salaried Non Exempt 41,784 43,248 1,464
261000 702200 10 110100 - E and G Fund 0001 261000 - Dept of Curriculum and Instruction 702200 - Longevity Pay 2,160 2,640 480


261000 1,082,904 1,079,844 (3,060)


262000 700801 10 110100 - E and G Fund 0001 262000 - Dept of Educ Leadership and Counsel 700801 - Teaching 2,294,848 2,353,336 58,488
262000 701501 10 110100 - E and G Fund 0001 262000 - Dept of Educ Leadership and Counsel 701501 - Non Teaching Salaried Non Exempt 80,640 82,416 1,776
262000 702200 10 110100 - E and G Fund 0001 262000 - Dept of Educ Leadership and Counsel 702200 - Longevity Pay 3,120 4,800 1,680


262000 2,378,608 2,440,552 61,944


262001 701501 10 110100 - E and G Fund 0001 262001 - PhD Counseling 03 04 05 701501 - Non Teaching Salaried Non Exempt 35,856 37,128 1,272
262001 702200 10 110100 - E and G Fund 0001 262001 - PhD Counseling 03 04 05 702200 - Longevity Pay 480 720 240


262001 36,336 37,848 1,512


263000 700801 10 110100 - E and G Fund 0001 263000 - Dept of Health and Kinesiology 700801 - Teaching 0 74,988 74,988
263000 701501 10 110100 - E and G Fund 0001 263000 - Dept of Health and Kinesiology 701501 - Non Teaching Salaried Non Exempt 37,416 36,096 (1,320)
263000 702200 10 110100 - E and G Fund 0001 263000 - Dept of Health and Kinesiology 702200 - Longevity Pay 2,880 1,200 (1,680)  


263000 40,296 112,284 71,988


263001 700801 10 110100 - E and G Fund 0001 263001 - Program in Health 700801 - Teaching 161,244 167,670 6,426
263001 161,244 167,670 6,426


263002 700801 10 110100 - E and G Fund 0001 263002 - Program in Kinesiology 700801 - Teaching 543,330 0 (543,330)
263002 543,330 0 (543,330)


263004 701501 10 110100 - E and G Fund 0001 263004 - Bilingual Health Program 701501 - Non Teaching Salaried Non Exempt 0 30,700 30,700
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263004 0 30,700 30,700


264000 700801 10 110100 - E and G Fund 0001 264000 - Dept of Lang Literacy and Spec Pop 700801 - Teaching 1,555,314 1,609,206 53,892
264000 701501 10 110100 - E and G Fund 0001 264000 - Dept of Lang Literacy and Spec Pop 701501 - Non Teaching Salaried Non Exempt 29,616 31,104 1,488
264000 702200 10 110100 - E and G Fund 0001 264000 - Dept of Lang Literacy and Spec Pop 702200 - Longevity Pay 960 960 0


264000 1,585,890 1,641,270 55,380


264002 701001 10 110100 - E and G Fund 0001 264002 - Reading 701001 - Non Teaching Salaried Exempt 54,120 0 (54,120)
264002 702200 10 110100 - E and G Fund 0001 264002 - Reading 702200 - Longevity Pay 480 0 (480)


264002 54,600 0 (54,600)


265000 700801 10 110100 - E and G Fund 0001 265000 - Dept of Library Science 700801 - Teaching 407,002 379,793 (27,209)
265000 701501 10 110100 - E and G Fund 0001 265000 - Dept of Library Science 701501 - Non Teaching Salaried Non Exempt 31,176 32,280 1,104
265000 702200 10 110100 - E and G Fund 0001 265000 - Dept of Library Science 702200 - Longevity Pay 2,160 2,400 240


265000 440,338 414,473 (25,865)


270000 701501 10 110100 - E and G Fund 0001 270000 - COHS Office of the Dean 701501 - Non Teaching Salaried Non Exempt 0 89,976 89,976
270000 702200 10 110100 - E and G Fund 0001 270000 - COHS Office of the Dean 702200 - Longevity Pay 0 4,080 4,080
270000 720 40 110100 - E and G Fund 0001 270000 - COHS Office of the Dean 720 - O and M Budget Pool 0 2,520 2,520


270000 0 96,576 96,576


270004 700801 10 110100 - E and G Fund 0001 270004 - COHS Overload Faculty 700801 - Teaching 0 4,626 4,626
270004 0 4,626 4,626


271000 700801 10 110100 - E and G Fund 0001 271000 - Departmennt of Kinesiology 700801 - Teaching 0 559,908 559,908
271000 0 559,908 559,908


280000 700801 40 110100 - E and G Fund 0001 280000 - CHSS Office of the Dean 700801 - Teaching 18,000 16,506 (1,494)
280000 701501 40 110100 - E and G Fund 0001 280000 - CHSS Office of the Dean 701501 - Non Teaching Salaried Non Exempt 69,648 73,008 3,360
280000 702200 40 110100 - E and G Fund 0001 280000 - CHSS Office of the Dean 702200 - Longevity Pay 1,680 2,160 480


280000 89,328 91,674 2,346


280001 701001 40 110100 - E and G Fund 0001 280001 - CHSS Contingency 701001 - Non Teaching Salaried Exempt 19,324 26,537 7,213
280001 701501 40 110100 - E and G Fund 0001 280001 - CHSS Contingency 701501 - Non Teaching Salaried Non Exempt 86,088 89,688 3,600
280001 702200 40 110100 - E and G Fund 0001 280001 - CHSS Contingency 702200 - Longevity Pay 4,040 3,120 (920)
280001 720 40 110100 - E and G Fund 0001 280001 - CHSS Contingency 720 - O and M Budget Pool 7,216 0 (7,216)


280001 116,668 119,345 2,677


280002 700801 10 110100 - E and G Fund 0001 280002 - CHSS Instructional Reserve 700801 - Teaching 207,376 421,758 214,382
280002 207,376 421,758 214,382


280003 700801 10 110100 - E and G Fund 0001 280003 - CHSS Summer School 700801 - Teaching 0 46,360 46,360
280003 0 46,360 46,360


280011 700801 10 110100 - E and G Fund 0001 280011 - CHSS Pool Faculty 700801 - Teaching 0 111,078 111,078
280011 0 111,078 111,078


280013 720 40 110100 - E and G Fund 0001 280013 - CHSS Lab Fee 720 - O and M Budget Pool 18,000 18,000 0
280013 18,000 18,000 0


280017 741 10 110100 - E and G Fund 0001 280017 - CHSS New Initiatives 741 - New Initiatives Budget Pool 369,040 0 (369,040)
280017 369,040 0 (369,040)


281000 700801 10 110100 - E and G Fund 0001 281000 - Dept of Communication Studies 700801 - Teaching 437,670 501,298 63,628
281000 701501 10 110100 - E and G Fund 0001 281000 - Dept of Communication Studies 701501 - Non Teaching Salaried Non Exempt 34,200 35,232 1,032
281000 702200 10 110100 - E and G Fund 0001 281000 - Dept of Communication Studies 702200 - Longevity Pay 480 960 480


281000 472,350 537,490 65,140
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282000 700801 10 110100 - E and G Fund 0001 282000 - Dept of English 700801 - Teaching 1,697,394 1,760,054 62,660
282000 701400 40 110100 - E and G Fund 0001 282000 - Dept of English 701400 - Student Employees 4,608 4,608 0
282000 701501 10 110100 - E and G Fund 0001 282000 - Dept of English 701501 - Non Teaching Salaried Non Exempt 55,464 61,416 5,952
282000 702200 10 110100 - E and G Fund 0001 282000 - Dept of English 702200 - Longevity Pay 240 480 240


282000 1,757,706 1,826,558 68,852


282001 701400 40 110100 - E and G Fund 0001 282001 - Texas Review Press 701400 - Student Employees 12,544 12,544 0
282001 701501 40 110100 - E and G Fund 0001 282001 - Texas Review Press 701501 - Non Teaching Salaried Non Exempt 35,076 15,888 (19,188)


282001 47,620 28,432 (19,188)


283000 700801 10 110100 - E and G Fund 0001 283000 - Dept of Family and Consumer Sci 700801 - Teaching 380,896 326,210 (54,686)
283000 701501 10 110100 - E and G Fund 0001 283000 - Dept of Family and Consumer Sci 701501 - Non Teaching Salaried Non Exempt 31,500 34,056 2,556
283000 702200 10 110100 - E and G Fund 0001 283000 - Dept of Family and Consumer Sci 702200 - Longevity Pay 480 480 0


283000 412,876 360,746 (52,130)


284000 700801 10 110100 - E and G Fund 0001 284000 - Dept of Foreign Languages 700801 - Teaching 956,695 853,665 (103,030)
284000 701501 10 110100 - E and G Fund 0001 284000 - Dept of Foreign Languages 701501 - Non Teaching Salaried Non Exempt 30,000 31,512 1,512
284000 702200 10 110100 - E and G Fund 0001 284000 - Dept of Foreign Languages 702200 - Longevity Pay 240 240 0


284000 986,935 885,417 (101,518)


285000 700801 10 110100 - E and G Fund 0001 285000 - Dept of History 700801 - Teaching 1,589,084 1,571,472 (17,612)
285000 701501 10 110100 - E and G Fund 0001 285000 - Dept of History 701501 - Non Teaching Salaried Non Exempt 62,040 62,784 744
285000 702200 10 110100 - E and G Fund 0001 285000 - Dept of History 702200 - Longevity Pay 3,120 720 (2,400)


285000 1,654,244 1,634,976 (19,268)


286000 701001 10 110100 - E and G Fund 0001 286000 - Dept of Mass Communication 701001 - Non Teaching Salaried Exempt 102,816 106,152 3,336
286000 701501 10 110100 - E and G Fund 0001 286000 - Dept of Mass Communication 701501 - Non Teaching Salaried Non Exempt 33,120 32,520 (600)
286000 702200 10 110100 - E and G Fund 0001 286000 - Dept of Mass Communication 702200 - Longevity Pay 2,880 2,640 (240)
286000 720 10 110100 - E and G Fund 0001 286000 - Dept of Mass Communication 720 - O and M Budget Pool 0 600 600


286000 138,816 141,912 3,096


286005 700801 10 110100 - E and G Fund 0001 286005 - Mass Communication Lecture Pool 700801 - Teaching 761,333 806,450 45,117
286005 761,333 806,450 45,117


287000 700801 10 110100 - E and G Fund 0001 287000 - Dept of Political Science 700801 - Teaching 1,104,084 1,171,584 67,500
287000 701501 10 110100 - E and G Fund 0001 287000 - Dept of Political Science 701501 - Non Teaching Salaried Non Exempt 34,416 35,112 696
287000 702200 10 110100 - E and G Fund 0001 287000 - Dept of Political Science 702200 - Longevity Pay 720 960 240


287000 1,139,220 1,207,656 68,436


288000 701501 10 110100 - E and G Fund 0001 288000 - Dept of Psychology and Philosophy 701501 - Non Teaching Salaried Non Exempt 109,872 113,208 3,336
288000 702200 10 110100 - E and G Fund 0001 288000 - Dept of Psychology and Philosophy 702200 - Longevity Pay 2,160 2,880 720


288000 112,032 116,088 4,056


288001 700801 10 110100 - E and G Fund 0001 288001 - Psychology 700801 - Teaching 1,499,410 1,744,407 244,997
288001 1,499,410 1,744,407 244,997


288002 700801 10 110100 - E and G Fund 0001 288002 - Philosophy 700801 - Teaching 404,190 413,604 9,414
288002 404,190 413,604 9,414


288003 701001 30 110100 - E and G Fund 0001 288003 - Psychological Services Center 701001 - Non Teaching Salaried Exempt 13,536 87,144 73,608
288003 701400 30 110100 - E and G Fund 0001 288003 - Psychological Services Center 701400 - Student Employees 6,000 0 (6,000)
288003 702200 30 110100 - E and G Fund 0001 288003 - Psychological Services Center 702200 - Longevity Pay 0 384 384
288003 720 30 110100 - E and G Fund 0001 288003 - Psychological Services Center 720 - O and M Budget Pool 14,000 0 (14,000)


288003 33,536 87,528 53,992


289000 700801 10 110100 - E and G Fund 0001 289000 - Dept of Sociology 700801 - Teaching 875,675 908,741 33,066
289000 701501 10 110100 - E and G Fund 0001 289000 - Dept of Sociology 701501 - Non Teaching Salaried Non Exempt 31,992 31,992 0
289000 702200 10 110100 - E and G Fund 0001 289000 - Dept of Sociology 702200 - Longevity Pay 240 240 0
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289000 907,907 940,973 33,066


289753 701001 10 110100 - E and G Fund 0001 289753 - PI Soc Cheryl Hudec 701001 - Non Teaching Salaried Exempt 16,810 16,516 (294)
289753 702200 10 110100 - E and G Fund 0001 289753 - PI Soc Cheryl Hudec 702200 - Longevity Pay 0 185 185


289753 16,810 16,701 (109)


400000 701400 60 110100 - E and G Fund 0001 400000 - Off of the Prov and VP for Acad Aff 701400 - Student Employees 7,126 10,000 2,874
400000 701501 40 110100 - E and G Fund 0001 400000 - Off of the Prov and VP for Acad Aff 701501 - Non Teaching Salaried Non Exempt 0 166,968 166,968
400000 701501 60 110100 - E and G Fund 0001 400000 - Off of the Prov and VP for Acad Aff 701501 - Non Teaching Salaried Non Exempt 61,080 62,904 1,824
400000 702200 60 110100 - E and G Fund 0001 400000 - Off of the Prov and VP for Acad Aff 702200 - Longevity Pay 6,040 7,440 1,400
400000 720 60 110100 - E and G Fund 0001 400000 - Off of the Prov and VP for Acad Aff 720 - O and M Budget Pool 38,600 84,284 45,684


400000 112,846 331,596 218,750


400002 700801 10 110100 - E and G Fund 0001 400002 - Instructional Reserve 700801 - Teaching 0 66,200 66,200
400002 700802 10 110100 - E and G Fund 0001 400002 - Instructional Reserve 700802 - Assistant Instructor 20,789 0 (20,789)


400002 20,789 66,200 45,411


400005 701400 10 110100 - E and G Fund 0001 400005 - Faculty Enrichment 701400 - Student Employees 10,000 0 (10,000)
400005 10,000 0 (10,000)


400011 701400 40 110100 - E and G Fund 0001 400011 - Academic Programs 701400 - Student Employees 31,051 0 (31,051)
400011 701501 40 110100 - E and G Fund 0001 400011 - Academic Programs 701501 - Non Teaching Salaried Non Exempt 158,040 0 (158,040)
400011 702200 40 110100 - E and G Fund 0001 400011 - Academic Programs 702200 - Longevity Pay 7,160 0 (7,160)
400011 720 40 110100 - E and G Fund 0001 400011 - Academic Programs 720 - O and M Budget Pool 57,002.86 0 (57,003)


400011 253,254 0 (253,254)


400015 700801 10 110100 - E and G Fund 0001 400015 - Faculty Senate 700801 - Teaching 18,909 19,315 406
400015 701400 40 110100 - E and G Fund 0001 400015 - Faculty Senate 701400 - Student Employees 406 0 (406)


400015 19,315 19,315 0


400022 701400 20 110100 - E and G Fund 0001 400022 - American Democracy 701400 - Student Employees 4,000 4,000 0
400022 4,000 4,000 0


410000 701001 40 110100 - E and G Fund 0001 410000 - Office of the Associate Provost 701001 - Non Teaching Salaried Exempt 183,924 383,774 199,850
410000 701501 40 110100 - E and G Fund 0001 410000 - Office of the Associate Provost 701501 - Non Teaching Salaried Non Exempt 67,704 69,744 2,040
410000 702200 40 110100 - E and G Fund 0001 410000 - Office of the Associate Provost 702200 - Longevity Pay 5,760 6,240 480
410000 720 40 110100 - E and G Fund 0001 410000 - Office of the Associate Provost 720 - O and M Budget Pool 0 31,148 31,148
410000 741 40 110100 - E and G Fund 0001 410000 - Office of the Associate Provost 741 - New Initiatives Budget Pool 105,600 0 (105,600)


410000 362,988 490,906 127,918


410001 701501 40 110100 - E and G Fund 0001 410001 - Academic Scholarships 701501 - Non Teaching Salaried Non Exempt 37,440 40,488 3,048
410001 702200 40 110100 - E and G Fund 0001 410001 - Academic Scholarships 702200 - Longevity Pay 2,840 456 (2,384)


410001 40,280 40,944 664


410003 700901 40 110100 - E and G Fund 0001 410003 - Academic Enrichment Center 700901 - Faculty Non Teaching 15,000 15,000 0
410003 701001 40 110100 - E and G Fund 0001 410003 - Academic Enrichment Center 701001 - Non Teaching Salaried Exempt 57,691 59,424 1,733
410003 701402 40 110100 - E and G Fund 0001 410003 - Academic Enrichment Center 701402 - Graduate Assistant Non Teaching 4,923 4,923 0
410003 701501 40 110100 - E and G Fund 0001 410003 - Academic Enrichment Center 701501 - Non Teaching Salaried Non Exempt 46,200 47,568 1,368
410003 702200 40 110100 - E and G Fund 0001 410003 - Academic Enrichment Center 702200 - Longevity Pay 1,920 2,787 867
410003 720 40 110100 - E and G Fund 0001 410003 - Academic Enrichment Center 720 - O and M Budget Pool 6,116 5,716 (400)
410003 750 40 110100 - E and G Fund 0001 410003 - Academic Enrichment Center 750 - Utilities Budget Pool 200 600 400
410003 770 40 110100 - E and G Fund 0001 410003 - Academic Enrichment Center 770 - Capital Outlay Pool 3,000 3,000 0


410003 135,050 139,018 3,968


411000 701400 30 110100 - E and G Fund 0001 411000 - Correspondence 701400 - Student Employees 1,000 0 (1,000)
411000 701501 30 110100 - E and G Fund 0001 411000 - Correspondence 701501 - Non Teaching Salaried Non Exempt 73,465 65,232 (8,233)
411000 702200 30 110100 - E and G Fund 0001 411000 - Correspondence 702200 - Longevity Pay 4,000 2,268 (1,732)
411000 720 30 110100 - E and G Fund 0001 411000 - Correspondence 720 - O and M Budget Pool 197 0 (197)
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411000 750 30 110100 - E and G Fund 0001 411000 - Correspondence 750 - Utilities Budget Pool 500 0 (500)
411000 79,162 67,500 (11,662)


412000 701001 10 110100 - E and G Fund 0001 412000 - Student Success Initiatives 701001 - Non Teaching Salaried Exempt 0 15,040 15,040
412000 720 10 110100 - E and G Fund 0001 412000 - Student Success Initiatives 720 - O and M Budget Pool 15,980 1,397 (14,583)


412000 15,980 16,437 457


413000 700801 10 110100 - E and G Fund 0001 413000 - Honors Program 700801 - Teaching 80,010 117,897 37,887
413000 701400 40 110100 - E and G Fund 0001 413000 - Honors Program 701400 - Student Employees 7,045 7,045 0
413000 701501 10 110100 - E and G Fund 0001 413000 - Honors Program 701501 - Non Teaching Salaried Non Exempt 33,168 37,608 4,440
413000 702200 10 110100 - E and G Fund 0001 413000 - Honors Program 702200 - Longevity Pay 2,880 2,640 (240)
413000 720 40 110100 - E and G Fund 0001 413000 - Honors Program 720 - O and M Budget Pool 3,663 3,663 0
413000 741 10 110100 - E and G Fund 0001 413000 - Honors Program 741 - New Initiatives Budget Pool 34,800 0 (34,800)


413000 161,566 168,853 7,287


414000 701001 50 110100 - E and G Fund 0001 414000 - International Programs 701001 - Non Teaching Salaried Exempt 139,759 140,374 615
414000 702200 50 110100 - E and G Fund 0001 414000 - International Programs 702200 - Longevity Pay 2,587 1,200 (1,387)


414000 142,346 141,574 (772)


415000 701001 10 110100 - E and G Fund 0001 415000 - Military Science 701001 - Non Teaching Salaried Exempt 8,328 8,328 0
415000 701501 10 110100 - E and G Fund 0001 415000 - Military Science 701501 - Non Teaching Salaried Non Exempt 33,168 34,152 984
415000 702200 10 110100 - E and G Fund 0001 415000 - Military Science 702200 - Longevity Pay 1,200 720 (480)


415000 42,696 43,200 504


417000 701000 50 110100 - E and G Fund 0001 417000 - Testing Center 701000 - Prof Administrative Employees 50,880 52,416 1,536
417000 702200 50 110100 - E and G Fund 0001 417000 - Testing Center 702200 - Longevity Pay 4,040 1,920 (2,120)
417000 720 50 110100 - E and G Fund 0001 417000 - Testing Center 720 - O and M Budget Pool 8,928 8,928 0


417000 63,848 63,264 (584)


418004 701501 40 110100 - E and G Fund 0001 418004 - The Woodlands Campus - Admin 701501 - Non Teaching Salaried Non Exempt 45,984 47,328 1,344
418004 702200 40 110100 - E and G Fund 0001 418004 - The Woodlands Campus - Admin 702200 - Longevity Pay 0 1,440 1,440


418004 45,984 48,768 2,784


419000 701001 10 110100 - E and G Fund 0001 419000 - Writing Center 701001 - Non Teaching Salaried Exempt 0 104,400 104,400
419000 701501 10 110100 - E and G Fund 0001 419000 - Writing Center 701501 - Non Teaching Salaried Non Exempt 0 28,176 28,176
419000 702200 40 110100 - E and G Fund 0001 419000 - Writing Center 702200 - Longevity Pay 0 1,440 1,440


419000 0 134,016 134,016


420000 700801 40 110100 - E and G Fund 0001 420000 - Graduate Studies Office 700801 - Teaching 134,558 133,458 (1,100)
420000 700802 40 110100 - E and G Fund 0001 420000 - Graduate Studies Office 700802 - Assistant Instructor 39,015 39,015 0
420000 701001 40 110100 - E and G Fund 0001 420000 - Graduate Studies Office 701001 - Non Teaching Salaried Exempt 419,589 304,876 (114,713)
420000 701400 40 110100 - E and G Fund 0001 420000 - Graduate Studies Office 701400 - Student Employees 30,000 20,529 (9,471)
420000 701402 40 110100 - E and G Fund 0001 420000 - Graduate Studies Office 701402 - Graduate Assistant Non Teaching 101,558 137,558 36,000
420000 701501 40 110100 - E and G Fund 0001 420000 - Graduate Studies Office 701501 - Non Teaching Salaried Non Exempt 295,324 273,984 (21,340)
420000 702200 40 110100 - E and G Fund 0001 420000 - Graduate Studies Office 702200 - Longevity Pay 12,360 12,900 540
420000 720 40 110100 - E and G Fund 0001 420000 - Graduate Studies Office 720 - O and M Budget Pool 0 26,609 26,609
420000 741 40 110100 - E and G Fund 0001 420000 - Graduate Studies Office 741 - New Initiatives Budget Pool 78,000 0 (78,000)


420000 1,110,404 948,929 (161,475)


420003 701001 40 110100 - E and G Fund 0001 420003 - Academic Affairs 701001 - Non Teaching Salaried Exempt 45,180 0 (45,180)
420003 720 40 110100 - E and G Fund 0001 420003 - Academic Affairs 720 - O and M Budget Pool 68,417 0 (68,417)


420003 113,597 0 (113,597)


420005 700801 40 110100 - E and G Fund 0001 420005 - Assessment 700801 - Teaching 64,017 0 (64,017)
420005 700802 40 110100 - E and G Fund 0001 420005 - Assessment 700802 - Assistant Instructor 20,259 0 (20,259)


420005 84,276 0 (84,276)


420013 700801 40 110100 - E and G Fund 0001 420013 - PACE 700801 - Teaching 0 43,938 43,938
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420013 0 43,938 43,938


430000 701001 20 110100 - E and G Fund 0001 430000 - Research 701001 - Non Teaching Salaried Exempt 109,212 111,792 2,580
430000 701501 20 110100 - E and G Fund 0001 430000 - Research 701501 - Non Teaching Salaried Non Exempt 46,283 48,398 2,115
430000 702200 20 110100 - E and G Fund 0001 430000 - Research 702200 - Longevity Pay 2,880 3,384 504
430000 720 20 110100 - E and G Fund 0001 430000 - Research 720 - O and M Budget Pool 7,213 7,213 0


430000 165,588 170,787 5,199


431000 701501 40 110100 - E and G Fund 0001 431000 - Sponsored Programs 701501 - Non Teaching Salaried Non Exempt 0 31,152 31,152
431000 702200 40 110100 - E and G Fund 0001 431000 - Sponsored Programs 702200 - Longevity Pay 0 240 240
431000 720 40 110100 - E and G Fund 0001 431000 - Sponsored Programs 720 - O and M Budget Pool 0 1,760 1,760
431000 741 40 110100 - E and G Fund 0001 431000 - Sponsored Programs 741 - New Initiatives Budget Pool 32,000 0 (32,000)


431000 32,000 33,152 1,152


434000 701001 20 110100 - E and G Fund 0001 434000 - TRIES 701001 - Non Teaching Salaried Exempt 103,329 110,016 6,687
434000 701400 20 110100 - E and G Fund 0001 434000 - TRIES 701400 - Student Employees 1,000 0 (1,000)
434000 701501 20 110100 - E and G Fund 0001 434000 - TRIES 701501 - Non Teaching Salaried Non Exempt 74,904 70,656 (4,248)
434000 702200 20 110100 - E and G Fund 0001 434000 - TRIES 702200 - Longevity Pay 4,320 2,640 (1,680)
434000 720 20 110100 - E and G Fund 0001 434000 - TRIES 720 - O and M Budget Pool 40,433 45,930 5,497
434000 750 20 110100 - E and G Fund 0001 434000 - TRIES 750 - Utilities Budget Pool 2,000 2,000 0


434000 225,986 231,242 5,256


440000 701001 40 110100 - E and G Fund 0001 440000 - Proposal Administration 701001 - Non Teaching Salaried Exempt 119,112 122,688 3,576
440000 702200 40 110100 - E and G Fund 0001 440000 - Proposal Administration 702200 - Longevity Pay 2,280 2,280 0


440000 121,392 124,968 3,576


441000 701001 60 110100 - E and G Fund 0001 441000 - Office of Research Administration 701001 - Non Teaching Salaried Exempt 145,896 158,400 12,504
441000 702200 60 110100 - E and G Fund 0001 441000 - Office of Research Administration 702200 - Longevity Pay 3,380 1,440 (1,940)


441000 149,276 159,840 10,564


460000 701001 40 110100 - E and G Fund 0001 460000 - Academic Planning and Assessment 701001 - Non Teaching Salaried Exempt 101,916 104,976 3,060
460000 701501 40 110100 - E and G Fund 0001 460000 - Academic Planning and Assessment 701501 - Non Teaching Salaried Non Exempt 0 43,296 43,296
460000 702200 40 110100 - E and G Fund 0001 460000 - Academic Planning and Assessment 702200 - Longevity Pay 0 1,440 1,440
460000 741 40 110100 - E and G Fund 0001 460000 - Academic Planning and Assessment 741 - New Initiatives Budget Pool 52,000 0 (52,000)


460000 153,916 149,712 (4,204)


470000 700801 40 110100 - E and G Fund 0001 470000 - Newton Gresham Library 700801 - Teaching 1,045,068 1,079,304 34,236
470000 701001 40 110100 - E and G Fund 0001 470000 - Newton Gresham Library 701001 - Non Teaching Salaried Exempt 160,584 151,032 (9,552)
470000 701501 40 110100 - E and G Fund 0001 470000 - Newton Gresham Library 701501 - Non Teaching Salaried Non Exempt 838,782 833,016 (5,766)
470000 702200 40 110100 - E and G Fund 0001 470000 - Newton Gresham Library 702200 - Longevity Pay 33,700 33,600 (100)


470000 2,078,134 2,096,952 18,818


470001 701400 40 110100 - E and G Fund 0001 470001 - Library Exp and Equipment 701400 - Student Employees 55,938 102,160 46,222
470001 55,938 102,160 46,222


500000 701001 50 110100 - E and G Fund 0001 500000 - Office of Enrollment Management 701001 - Non Teaching Salaried Exempt 33,624 0 (33,624)
500000 701501 50 110100 - E and G Fund 0001 500000 - Office of Enrollment Management 701501 - Non Teaching Salaried Non Exempt 97,152 98,616 1,464
500000 702200 50 110100 - E and G Fund 0001 500000 - Office of Enrollment Management 702200 - Longevity Pay 0 3,120 3,120
500000 702200 60 110100 - E and G Fund 0001 500000 - Office of Enrollment Management 702200 - Longevity Pay 5,000 0 (5,000)
500000 702301 50 110100 - E and G Fund 0001 500000 - Office of Enrollment Management 702301 - Vacation Payoff 0 33,285 33,285
500000 720 50 110100 - E and G Fund 0001 500000 - Office of Enrollment Management 720 - O and M Budget Pool 0 3,320 3,320
500000 720 60 110100 - E and G Fund 0001 500000 - Office of Enrollment Management 720 - O and M Budget Pool 10,067.28 0 (10,067)


500000 145,843.28 138,341. (7,502)


500008 701001 50 110100 - E and G Fund 0001 500008 - Enrollment Management Communication 701001 - Non Teaching Salaried Exempt 55,907 57,595 1,688
500008 702200 50 110100 - E and G Fund 0001 500008 - Enrollment Management Communication 702200 - Longevity Pay 0 511 511


500008 55,907 58,106 2,199


154







Fund Organization Account Program Fund Description Organization Description Account Description Approved FY 2014 Recommendations 
FY 2015


Variance FY 
14-15


2014 - 2015


SAM HOUSTON STATE UNIVERTSITY


BY FUND


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE


500009 701001 50 110100 - E and G Fund 0001 500009 - On Campus Recruitment Enrollment Mg 701001 - Non Teaching Salaried Exempt 0 36,384 36,384
500009 702200 50 110100 - E and G Fund 0001 500009 - On Campus Recruitment Enrollment Mg 702200 - Longevity Pay 0 480 480


500009 0 36,864 36,864


510000 701001 50 110100 - E and G Fund 0001 510000 - Financial Aid 701001 - Non Teaching Salaried Exempt 278,012 292,452 14,440
510000 701400 50 110100 - E and G Fund 0001 510000 - Financial Aid 701400 - Student Employees 22,570 22,570 0
510000 701501 50 110100 - E and G Fund 0001 510000 - Financial Aid 701501 - Non Teaching Salaried Non Exempt 346,356 375,768 29,412
510000 702200 50 110100 - E and G Fund 0001 510000 - Financial Aid 702200 - Longevity Pay 12,280 15,600 3,320
510000 720 50 110100 - E and G Fund 0001 510000 - Financial Aid 720 - O and M Budget Pool 14,855 5,359 (9,496)


510000 674,073 711,749 37,676


512000 701001 50 110100 - E and G Fund 0001 512000 - Visitor Center 701001 - Non Teaching Salaried Exempt 192,512 197,544 5,032
512000 701400 50 110100 - E and G Fund 0001 512000 - Visitor Center 701400 - Student Employees 908 0 (908)
512000 702200 50 110100 - E and G Fund 0001 512000 - Visitor Center 702200 - Longevity Pay 2,520 2,880 360
512000 720 50 110100 - E and G Fund 0001 512000 - Visitor Center 720 - O and M Budget Pool 27,728 27,940 212


512000 223,668 228,364 4,696


520000 701001 50 110100 - E and G Fund 0001 520000 - Career Services 701001 - Non Teaching Salaried Exempt 37,440 38,568 1,128
520000 701501 50 110100 - E and G Fund 0001 520000 - Career Services 701501 - Non Teaching Salaried Non Exempt 36,048 39,024 2,976
520000 702200 50 110100 - E and G Fund 0001 520000 - Career Services 702200 - Longevity Pay 3,072 2,160 (912)
520000 720 50 110100 - E and G Fund 0001 520000 - Career Services 720 - O and M Budget Pool 0 1,824 1,824


520000 76,560 81,576 5,016


530000 701001 50 110100 - E and G Fund 0001 530000 - Registrar 701001 - Non Teaching Salaried Exempt 141,384 145,800 4,416
530000 701400 50 110100 - E and G Fund 0001 530000 - Registrar 701400 - Student Employees 309 0 (309)
530000 701501 50 110100 - E and G Fund 0001 530000 - Registrar 701501 - Non Teaching Salaried Non Exempt 187,208 189,144 1,936
530000 702200 50 110100 - E and G Fund 0001 530000 - Registrar 702200 - Longevity Pay 10,250 8,640 (1,610)
530000 720 50 110100 - E and G Fund 0001 530000 - Registrar 720 - O and M Budget Pool 31,641 36,182 4,541


530000 370,792 379,766 8,974


530001 720 50 110100 - E and G Fund 0001 530001 - Commencement 720 - O and M Budget Pool 13,004 13,004 0
530001 13,004 13,004 0


550000 701001 50 110100 - E and G Fund 0001 550000 - Undergraduate Admissions 701001 - Non Teaching Salaried Exempt 303,956 307,508 3,552
550000 701400 50 110100 - E and G Fund 0001 550000 - Undergraduate Admissions 701400 - Student Employees 0 26,591 26,591
550000 701501 50 110100 - E and G Fund 0001 550000 - Undergraduate Admissions 701501 - Non Teaching Salaried Non Exempt 220,938 224,616 3,678
550000 702200 50 110100 - E and G Fund 0001 550000 - Undergraduate Admissions 702200 - Longevity Pay 7,160 8,813 1,653
550000 720 50 110100 - E and G Fund 0001 550000 - Undergraduate Admissions 720 - O and M Budget Pool 26,598 3,000 (23,598)


550000 558,652 570,528 11,876


560000 701001 50 110100 - E and G Fund 0001 560000 - Graduate Admissions 701001 - Non Teaching Salaried Exempt 0 34,464 34,464
560000 701400 50 110100 - E and G Fund 0001 560000 - Graduate Admissions 701400 - Student Employees 0 13,500 13,500
560000 701501 50 110100 - E and G Fund 0001 560000 - Graduate Admissions 701501 - Non Teaching Salaried Non Exempt 0 98,184 98,184
560000 702200 50 110100 - E and G Fund 0001 560000 - Graduate Admissions 702200 - Longevity Pay 0 1,920 1,920
560000 720 50 110100 - E and G Fund 0001 560000 - Graduate Admissions 720 - O and M Budget Pool 0 7,708 7,708


560000 0 155,776 155,776


600000 701001 60 110100 - E and G Fund 0001 600000 - Office of Finance and Operations 701001 - Non Teaching Salaried Exempt 226,680 0 (226,680)
600000 226,680 0 (226,680)


600008 704100 60 110100 - E and G Fund 0001 600008 - Staff Group Insurance 259 704100 - Employee Insurance 2,727,669 1,136,367 (1,591,302)
600008 2,727,669 1,136,367 (1,591,302)


600009 704100 60 110100 - E and G Fund 0001 600009 - Staff Insurance Gen Rev Fdi 704100 - Employee Insurance 3,623,511 6,465,010 2,841,499
600009 3,623,511 6,465,010 2,841,499


600012 708600 60 110100 - E and G Fund 0001 600012 - ORP 6% Fund 001 708600 - ORP State Match 1,500,000 4,327,008 2,827,008
600012 1,500,000 4,327,008 2,827,008
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600013 790900 60 110100 - E and G Fund 0001 600013 - TRS Fund 259 Proportional 790900 - Teacher Retirement Reimbursement 600,000 279,861 (320,139)
600013 600,000 279,861 (320,139)


600014 708600 60 110100 - E and G Fund 0001 600014 - ORP 6% Fund 259 Proportional 708600 - ORP State Match 1,000,000 299,855 (700,145)
600014 1,000,000 299,855 (700,145)


600016 790901 60 110100 - E and G Fund 0001 600016 - New Employee 90 Days TRS 790901 - Teacher Retirement 90 Days 60000 23,940 (36,060)
600016 60,000 23,940 (36,060)


600017 755900 60 110100 - E and G Fund 0001 600017 - Workers Comp Fund 001 755900 - Unemployment Comp Claims 218,488 218,488 0
600017 218,488 218,488 0


600018 755900 60 110100 - E and G Fund 0001 600018 - Workers Comp Fund 259 755900 - Unemployment Comp Claims 60,000 23,940 (36,060)
600018 60,000 23,940 (36,060)


600019 706200 60 110100 - E and G Fund 0001 600019 - Unemployment Fund 001 706200 - Workers Compensation 32,000 12,768 (19,232)
600019 32,000 12,768 (19,232)


600020 706200 60 110100 - E and G Fund 0001 600020 - Unemployment Reimb Fund 259 706200 - Workers Compensation 14,000 5,586 (8,414)
600020 14,000 5,586 (8,414)


600021 704300 60 110100 - E and G Fund 0001 600021 - Match FICA Fund 1 704300 - FICA State Match 4,388,383 4,159,536 (228,847)
600021 4,388,383 4,159,536 (228,847)


600022 704300 60 110100 - E and G Fund 0001 600022 - Match FICA 259 704300 - FICA State Match 1,900,000 625,702 (1,274,298)
600022 1,900,000 625,702 (1,274,298)


600036 720 60 110100 - E and G Fund 0001 600036 - Revenue Bonds Debt Service 720 - O and M Budget Pool 2,672,584 2,527,192 (145,392)
600036 2,672,584 2,527,192 (145,392)


600046 760 80 110100 - E and G Fund 0001 600046 - TPEG - Designated Tuition 760 - Scholarship Budget Pool 3,212,954 3,212,954 0
600046 3,212,954 3,212,954 0


611000 701001 60 110100 - E and G Fund 0001 611000 - Institutional Effectiveness 701001 - Non Teaching Salaried Exempt 169,031 174,640 5,609
611000 701400 60 110100 - E and G Fund 0001 611000 - Institutional Effectiveness 701400 - Student Employees 256 0 (256)
611000 702200 60 110100 - E and G Fund 0001 611000 - Institutional Effectiveness 702200 - Longevity Pay 2,640 2,805 165


611000 171,927 177,445 5,518


613000 701001 60 110100 - E and G Fund 0001 613000 - Press 701001 - Non Teaching Salaried Exempt 0 82,872 82,872
613000 701501 60 110100 - E and G Fund 0001 613000 - Press 701501 - Non Teaching Salaried Non Exempt 0 83,208 83,208
613000 702200 60 110100 - E and G Fund 0001 613000 - Press 702200 - Longevity Pay 0 8,640 8,640


613000 0 174,720 174,720


620000 701001 60 110100 - E and G Fund 0001 620000 - Controller 701001 - Non Teaching Salaried Exempt 116,736 0 (116,736)
620000 701501 60 110100 - E and G Fund 0001 620000 - Controller 701501 - Non Teaching Salaried Non Exempt 72,182 30,240 (41,942)
620000 701900 60 110100 - E and G Fund 0001 620000 - Controller 701900 - Compensatory Time 13,180 38,709 25,529
620000 702200 60 110100 - E and G Fund 0001 620000 - Controller 702200 - Longevity Pay 1,680 1,200 (480)


620000 203,778 70,149 (133,629)


621000 701001 60 110100 - E and G Fund 0001 621000 - Payroll 701001 - Non Teaching Salaried Exempt 223,728 234,048 10,320
621000 701501 60 110100 - E and G Fund 0001 621000 - Payroll 701501 - Non Teaching Salaried Non Exempt 110,928 69,168 (41,760)
621000 701900 60 110100 - E and G Fund 0001 621000 - Payroll 701900 - Compensatory Time 1,800 1,800 0
621000 702200 60 110100 - E and G Fund 0001 621000 - Payroll 702200 - Longevity Pay 6,720 7,440 720


621000 343,176 312,456 (30,720)


622000 701001 60 110100 - E and G Fund 0001 622000 - General Accounting 701001 - Non Teaching Salaried Exempt 241,320 0 (241,320)
622000 701501 60 110100 - E and G Fund 0001 622000 - General Accounting 701501 - Non Teaching Salaried Non Exempt 59,712 0 (59,712)
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622000 702200 60 110100 - E and G Fund 0001 622000 - General Accounting 702200 - Longevity Pay 10,320 0 (10,320)
622000 311,352 0 (311,352)


623000 701501 60 110100 - E and G Fund 0001 623000 - Student Financial Services 701501 - Non Teaching Salaried Non Exempt 41,040 41,448 408
623000 702200 60 110100 - E and G Fund 0001 623000 - Student Financial Services 702200 - Longevity Pay 2,880 3,120 240


623000 43,920 44,568 648


624000 701001 60 110100 - E and G Fund 0001 624000 - Disbursements & Travel Services 701001 - Non Teaching Salaried Exempt 0 75,240 75,240
624000 701501 60 110100 - E and G Fund 0001 624000 - Disbursements & Travel Services 701501 - Non Teaching Salaried Non Exempt 0 38,928 38,928
624000 702200 60 110100 - E and G Fund 0001 624000 - Disbursements & Travel Services 702200 - Longevity Pay 0 4,800 4,800


624000 0 118,968 118,968


625000 701001 60 110100 - E and G Fund 0001 625000 - Financial Accounting and Reporting 701001 - Non Teaching Salaried Exempt 288,801 0 (288,801)
625000 702200 60 110100 - E and G Fund 0001 625000 - Financial Accounting and Reporting 702200 - Longevity Pay 4,440 4,560 120


625000 293,241 4,560 (288,681)


630000 701001 60 110100 - E and G Fund 0001 630000 - Procurement 701001 - Non Teaching Salaried Exempt 276,108 283,656 7,548
630000 701400 60 110100 - E and G Fund 0001 630000 - Procurement 701400 - Student Employees 3,480 3,480 0
630000 701501 60 110100 - E and G Fund 0001 630000 - Procurement 701501 - Non Teaching Salaried Non Exempt 33,528 47,964 14,436
630000 702200 60 110100 - E and G Fund 0001 630000 - Procurement 702200 - Longevity Pay 8,880 9,840 960


630000 321,996 344,940 22,944


630001 701001 60 110100 - E and G Fund 0001 630001 - Receiving 701001 - Non Teaching Salaried Exempt 115,728 119,496 3,768
630001 701400 60 110100 - E and G Fund 0001 630001 - Receiving 701400 - Student Employees 8,284 8,284 0
630001 701501 60 110100 - E and G Fund 0001 630001 - Receiving 701501 - Non Teaching Salaried Non Exempt 142,800 146,832 4,032
630001 702200 60 110100 - E and G Fund 0001 630001 - Receiving 702200 - Longevity Pay 8,280 8,280 0
630001 720 60 110100 - E and G Fund 0001 630001 - Receiving 720 - O and M Budget Pool 3,500 3,500 0


630001 278,592 286,392 7,800


631000 701001 60 110100 - E and G Fund 0001 631000 - Property 701001 - Non Teaching Salaried Exempt 66,480 68,640 2,160
631000 701501 60 110100 - E and G Fund 0001 631000 - Property 701501 - Non Teaching Salaried Non Exempt 35,052 27,720 (7,332)
631000 702200 60 110100 - E and G Fund 0001 631000 - Property 702200 - Longevity Pay 2,880 5,520 2,640
631000 720 60 110100 - E and G Fund 0001 631000 - Property 720 - O and M Budget Pool 4,444 12,496 8,052


631000 108,856 114,376 5,520


640000 701001 60 110100 - E and G Fund 0001 640000 - Information Technology 701001 - Non Teaching Salaried Exempt 43,286 42,149 (1,137)
640000 702200 60 110100 - E and G Fund 0001 640000 - Information Technology 702200 - Longevity Pay 240 1,377 1,137


640000 43,526 43,526 0


670000 701001 70 110100 - E and G Fund 0001 670000 - Facilities Management 701001 - Non Teaching Salaried Exempt 411,312 423,384 12,072
670000 701400 70 110100 - E and G Fund 0001 670000 - Facilities Management 701400 - Student Employees 13,296.8 0 (13,297)
670000 701501 70 110100 - E and G Fund 0001 670000 - Facilities Management 701501 - Non Teaching Salaried Non Exempt 83,928 91,728 7,800
670000 701900 70 110100 - E and G Fund 0001 670000 - Facilities Management 701900 - Compensatory Time 250 1,000 750
670000 702100 70 110100 - E and G Fund 0001 670000 - Facilities Management 702100 - Overtime Pay 1,400 2,502 1,102
670000 702200 70 110100 - E and G Fund 0001 670000 - Facilities Management 702200 - Longevity Pay 12,400 7,680 (4,720)


670000 111,275 102,910 (8,365)


670002 701001 70 110100 - E and G Fund 0001 670002 - Building Maintenance 701001 - Non Teaching Salaried Exempt 57,792 59,544 1,752
670002 701501 70 110100 - E and G Fund 0001 670002 - Building Maintenance 701501 - Non Teaching Salaried Non Exempt 1,720,270 1,797,432 77,162
670002 701900 70 110100 - E and G Fund 0001 670002 - Building Maintenance 701900 - Compensatory Time 10,000 10,000 0
670002 702100 70 110100 - E and G Fund 0001 670002 - Building Maintenance 702100 - Overtime Pay 45,000 45,000 0
670002 702200 70 110100 - E and G Fund 0001 670002 - Building Maintenance 702200 - Longevity Pay 53,280 63,120 9,840
670002 720 70 110100 - E and G Fund 0001 670002 - Building Maintenance 720 - O and M Budget Pool 24,804 2,524 (22,280)
670002 770 70 110100 - E and G Fund 0001 670002 - Building Maintenance 770 - Capital Outlay Pool 3,698 1,050 (2,648)


670002 1,914,844 1,978,670 63,826


670003 701001 70 110100 - E and G Fund 0001 670003 - Vehicle Maintenance 701001 - Non Teaching Salaried Exempt 49,320 50,784 1,464
670003 701400 70 110100 - E and G Fund 0001 670003 - Vehicle Maintenance 701400 - Student Employees 841 841 0
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670003 701501 70 110100 - E and G Fund 0001 670003 - Vehicle Maintenance 701501 - Non Teaching Salaried Non Exempt 86,352 88,704 2,352
670003 702200 70 110100 - E and G Fund 0001 670003 - Vehicle Maintenance 702200 - Longevity Pay 4,080 4,080 0


670003 140,593 144,409 3,816


670005 701501 70 110100 - E and G Fund 0001 670005 - Sanitation 701501 - Non Teaching Salaried Non Exempt 96,072 98,520 2,448
670005 701900 70 110100 - E and G Fund 0001 670005 - Sanitation 701900 - Compensatory Time 946 946 0
670005 702100 70 110100 - E and G Fund 0001 670005 - Sanitation 702100 - Overtime Pay 2,000 2,000 0
670005 702200 70 110100 - E and G Fund 0001 670005 - Sanitation 702200 - Longevity Pay 4,960 6,720 1,760


670005 103,978 108,186 4,208


670006 701001 70 110100 - E and G Fund 0001 670006 - All Other Utilities 701001 - Non Teaching Salaried Exempt 53,424 57,432 4,008
670006 701501 70 110100 - E and G Fund 0001 670006 - All Other Utilities 701501 - Non Teaching Salaried Non Exempt 203,544 221,664 18,120
670006 701900 70 110100 - E and G Fund 0001 670006 - All Other Utilities 701900 - Compensatory Time 800 800 0
670006 702100 70 110100 - E and G Fund 0001 670006 - All Other Utilities 702100 - Overtime Pay 4,000 7,910 3,910
670006 702200 70 110100 - E and G Fund 0001 670006 - All Other Utilities 702200 - Longevity Pay 7,480 8,160 680
670006 750 70 110100 - E and G Fund 0001 670006 - All Other Utilities 750 - Utilities Budget Pool 3,910 0 (3,910)


670006 273,158 295,966 22,808


671001 701001 70 110100 - E and G Fund 0001 671001 - Grounds Maintenance 701001 - Non Teaching Salaried Exempt 103,568 105,576 2,008
671001 701501 70 110100 - E and G Fund 0001 671001 - Grounds Maintenance 701501 - Non Teaching Salaried Non Exempt 581,544 621,552 40,008
671001 701900 70 110100 - E and G Fund 0001 671001 - Grounds Maintenance 701900 - Compensatory Time 2,500 2,500 0
671001 702100 70 110100 - E and G Fund 0001 671001 - Grounds Maintenance 702100 - Overtime Pay 10,161 8,625 (1,536)
671001 702200 70 110100 - E and G Fund 0001 671001 - Grounds Maintenance 702200 - Longevity Pay 22,320 28,560 6,240


671001 720,093 766,813 46,720


671002 701001 70 110100 - E and G Fund 0001 671002 - Custodial Services 701001 - Non Teaching Salaried Exempt 50,016 50,016 0
671002 701501 70 110100 - E and G Fund 0001 671002 - Custodial Services 701501 - Non Teaching Salaried Non Exempt 1,093,212 1,093,512 300
671002 702100 70 110100 - E and G Fund 0001 671002 - Custodial Services 702100 - Overtime Pay 4,808 15,892 11,084
671002 702200 70 110100 - E and G Fund 0001 671002 - Custodial Services 702200 - Longevity Pay 42,356 49,440 7,084


671002 1,190,392 1,208,860 18,468


690000 701001 70 110100 - E and G Fund 0001 690000 - Public Safety Services 701001 - Non Teaching Salaried Exempt 0 235,512 235,512
690000 701001 50 110100 - E and G Fund 0001 690000 - Public Safety Services 701001 - Non Teaching Salaried Exempt 248,368 0 (248,368)
690000 701400 50 110100 - E and G Fund 0001 690000 - Public Safety Services 701400 - Student Employees 0 20,068 20,068
690000 701501 70 110100 - E and G Fund 0001 690000 - Public Safety Services 701501 - Non Teaching Salaried Non Exempt 0 336,036 336,036
690000 701501 50 110100 - E and G Fund 0001 690000 - Public Safety Services 701501 - Non Teaching Salaried Non Exempt 327,336 0 (327,336)
690000 702000 50 110100 - E and G Fund 0001 690000 - Public Safety Services 702000 - Hazardous Duty Pay 9,360 9,360 0


690000 585,064 600,976 15,912


700000 701001 50 110100 - E and G Fund 0001 700000 - Office of Student Services 701001 - Non Teaching Salaried Exempt 344,160 360,192 16,032
700000 701501 50 110100 - E and G Fund 0001 700000 - Office of Student Services 701501 - Non Teaching Salaried Non Exempt 81,024 79,752 (1,272)
700000 702200 50 110100 - E and G Fund 0001 700000 - Office of Student Services 702200 - Longevity Pay 18,346 8,400 (9,946)
700000 720 50 110100 - E and G Fund 0001 700000 - Office of Student Services 720 - O and M Budget Pool 0 3,600 3,600


700000 443,530 451,944 8,414


711006 701400 50 110100 - E and G Fund 0001 711006 - Coliseum 701400 - Student Employees 5,600 5,600 0
711006 5,600 5,600 0


740000 701001 50 110100 - E and G Fund 0001 740000 - Counseling Services 701001 - Non Teaching Salaried Exempt 193,841 195,552 1,711
740000 701400 50 110100 - E and G Fund 0001 740000 - Counseling Services 701400 - Student Employees 27,622 30,615 2,993
740000 701501 50 110100 - E and G Fund 0001 740000 - Counseling Services 701501 - Non Teaching Salaried Non Exempt 95,280 98,136 2,856
740000 702200 50 110100 - E and G Fund 0001 740000 - Counseling Services 702200 - Longevity Pay 7,680 7,440 (240)


740000 324,423 331,743 7,320


800000 701001 60 110100 - E and G Fund 0001 800000 - Office of University Advancement 701001 - Non Teaching Salaried Exempt 22,587 23,264 677
800000 701501 60 110100 - E and G Fund 0001 800000 - Office of University Advancement 701501 - Non Teaching Salaried Non Exempt 32,664 33,648 984
800000 702200 60 110100 - E and G Fund 0001 800000 - Office of University Advancement 702200 - Longevity Pay 2,334 974 (1,360)


800000 57,585 57,886 301
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800002 701001 60 110100 - E and G Fund 0001 800002 - Capital Campaign Advancement 701001 - Non Teaching Salaried Exempt 110,928 115,920 4,992
800002 701501 60 110100 - E and G Fund 0001 800002 - Capital Campaign Advancement 701501 - Non Teaching Salaried Non Exempt 96,168 99,072 2,904
800002 702200 60 110100 - E and G Fund 0001 800002 - Capital Campaign Advancement 702200 - Longevity Pay 7,860 6,960 (900)


800002 214,956 221,952 6,996


840000 701001 30 110100 - E and G Fund 0001 840000 - Museum 701001 - Non Teaching Salaried Exempt 163,584 180,132 16,548
840000 701400 30 110100 - E and G Fund 0001 840000 - Museum 701400 - Student Employees 5,016 16,540 11,524
840000 701501 30 110100 - E and G Fund 0001 840000 - Museum 701501 - Non Teaching Salaried Non Exempt 205,035 210,552 5,517
840000 702200 30 110100 - E and G Fund 0001 840000 - Museum 702200 - Longevity Pay 4,500 5,040 540
840000 720 30 110100 - E and G Fund 0001 840000 - Museum 720 - O and M Budget Pool 42,122 44,916 2,794
840000 750 30 110100 - E and G Fund 0001 840000 - Museum 750 - Utilities Budget Pool 0 629 629
840000 770 30 110100 - E and G Fund 0001 840000 - Museum 770 - Capital Outlay Pool 10,024 0 (10,024)


840000 430,281 457,809 27,528


840001 701400 30 110100 - E and G Fund 0001 840001 - Museum Grounds Maintenance 701400 - Student Employees 3,736 3,736 0
840001 701501 30 110100 - E and G Fund 0001 840001 - Museum Grounds Maintenance 701501 - Non Teaching Salaried Non Exempt 33,240 34,440 1,200
840001 702200 30 110100 - E and G Fund 0001 840001 - Museum Grounds Maintenance 702200 - Longevity Pay 240 720 480
840001 720 30 110100 - E and G Fund 0001 840001 - Museum Grounds Maintenance 720 - O and M Budget Pool 15,433 15,193 (240)


840001 52,649 54,089 1,440


840002 750 30 110100 - E and G Fund 0001 840002 - Museum Utilities 750 - Utilities Budget Pool 70,000 70,000 0
840002 70,000 70,000 0


840003 720 30 110100 - E and G Fund 0001 840003 - Museum Collection Service 720 - O and M Budget Pool 7,933 7,933 0
840003 7,933 7,933 0


840004 720 30 110100 - E and G Fund 0001 840004 - Museum Exhibits Services 720 - O and M Budget Pool 15,453 15,453 0
840004 15,453 15,453 0


840005 720 30 110100 - E and G Fund 0001 840005 - Museum Maint and Repair 720 - O and M Budget Pool 6,675 6,675 0
840005 6,675 6,675 0


850000 701001 60 110100 - E and G Fund 0001 850000 - Communications 701001 - Non Teaching Salaried Exempt 149,016 152,172 3,156
850000 702200 60 110100 - E and G Fund 0001 850000 - Communications 702200 - Longevity Pay 4,302 5,280 978


 850000 153,318 157,452 4,134


110100  85,550,637 88,236,376 2,685,739


FORENSIC SCIENCE COMMISSION
246000 701001 30 110101 - Forensic Science Commission - 0001 246000 - Forensic Science Commission 701001 - Non Teaching Salaried Exempt 107,784 114,288 6,504
246000 701501 30 110101 - Forensic Science Commission - 0001 246000 - Forensic Science Commission 701501 - Non Teaching Salaried Non Exempt 54,216 57,480 3,264
246000 702200 30 110101 - Forensic Science Commission - 0001 246000 - Forensic Science Commission 702200 - Longevity Pay 480 1,480 1,000
246000 710 30 110101 - Forensic Science Commission - 0001 246000 - Forensic Science Commission 710 - Travel Budget Pool 40,000 40,000 0
246000 720 30 110101 - Forensic Science Commission - 0001 246000 - Forensic Science Commission 720 - O and M Budget Pool 294,507 270,752 (23,755)
246000 750 30 110101 - Forensic Science Commission - 0001 246000 - Forensic Science Commission 750 - Utilities Budget Pool 3,013 10,000 6,987
246000 770 30 110101 - Forensic Science Commission - 0001 246000 - Forensic Science Commission 770 - Capital Outlay Pool 0 6,000 6,000


 246000 500,000 500,000 0


110101 110101 500,000 500,000 0


LAW ENFOREMENT OFFOCER STANDARD AND EDUCATION
110102 242000 720 30 110102 - Law Enforce Officer Standard & Edu 242000 - Bill Blackwood LEMIT 720 - O and M Budget Pool 0 90,000 90,000


242000 0 90,000 90,000


110102  0 90,000 90,000


PSYCHOLOGICAL SERVICES - FUND 259


110101
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288003 701402 30 110201 - Pyschological Services - Fund 0259 288003 - Psychological Services Center 701402 - Graduate Assistant Non Teaching 0 6,000 6,000
288003 720 30 110201 - Pyschological Services - Fund 0259 288003 - Psychological Services Center 720 - O and M Budget Pool 0 14,000 14,000


288003 0 20,000 20,000


110201  0 20,000 20,000


LAW ENFOREMENT MANAGEMENT INSTITUTE
242000 701501 30 120100 - LEMIT 242000 - Bill Blackwood LEMIT 701501 - Non Teaching Salaried Non Exempt 0 500 500
242000 720 30 120100 - LEMIT 242000 - Bill Blackwood LEMIT 720 - O and M Budget Pool 1,341,446 0 (1,341,446)


242000 1,341,446 500 (1,340,946)


242001 701 30 120100 - LEMIT 242001 - Law Enforcement Mgt Inst 701 - Fringe Benefits Pool 130,158 98,500 (31,658)
242001 701001 30 120100 - LEMIT 242001 - Law Enforcement Mgt Inst 701001 - Non Teaching Salaried Exempt 252,744 260,352 7,608
242001 701400 30 120100 - LEMIT 242001 - Law Enforcement Mgt Inst 701400 - Student Employees 24,450 20,383 (4,067)
242001 701402 30 120100 - LEMIT 242001 - Law Enforcement Mgt Inst 701402 - Graduate Assistant Non Teaching 0 60,000 60,000
242001 701501 30 120100 - LEMIT 242001 - Law Enforcement Mgt Inst 701501 - Non Teaching Salaried Non Exempt 221,530 80,124 (141,406)
242001 702200 30 120100 - LEMIT 242001 - Law Enforcement Mgt Inst 702200 - Longevity Pay 7,680 12,680 5,000
242001 710 30 120100 - LEMIT 242001 - Law Enforcement Mgt Inst 710 - Travel Budget Pool 18,840 22,000 3,160
242001 720 30 120100 - LEMIT 242001 - Law Enforcement Mgt Inst 720 - O and M Budget Pool 239,657 146,437 (93,220)
242001 750 30 120100 - LEMIT 242001 - Law Enforcement Mgt Inst 750 - Utilities Budget Pool 100 100 0
242001 770 30 120100 - LEMIT 242001 - Law Enforcement Mgt Inst 770 - Capital Outlay Pool 73,609 0 (73,609)


242001 968,768 700,576 (268,192)


242003 700801 30 120100 - LEMIT 242003 - Major City Chiefs Initiative 700801 - Teaching 46,230 47,988 1,758
242003 701 30 120100 - LEMIT 242003 - Major City Chiefs Initiative 701 - Fringe Benefits Pool 44,021 17,621 (26,400)
242003 701001 30 120100 - LEMIT 242003 - Major City Chiefs Initiative 701001 - Non Teaching Salaried Exempt 0 5,573 5,573
242003 701400 30 120100 - LEMIT 242003 - Major City Chiefs Initiative 701400 - Student Employees 0 5,000 5,000
242003 701501 30 120100 - LEMIT 242003 - Major City Chiefs Initiative 701501 - Non Teaching Salaried Non Exempt 0 3,530 3,530
242003 702200 30 120100 - LEMIT 242003 - Major City Chiefs Initiative 702200 - Longevity Pay 0 480 480
242003 710 30 120100 - LEMIT 242003 - Major City Chiefs Initiative 710 - Travel Budget Pool 4,000 4,000 0
242003 720 30 120100 - LEMIT 242003 - Major City Chiefs Initiative 720 - O and M Budget Pool 86,866 47,976 (38,890)


242003 181,117 132,168 (48,949)


242005 701 30 120100 - LEMIT 242005 - LEMIT TX Police Chief Series 701 - Fringe Benefits Pool 27,962 16,995 (10,967)
242005 701001 30 120100 - LEMIT 242005 - LEMIT TX Police Chief Series 701001 - Non Teaching Salaried Exempt 54,096 33,437 (20,659)
242005 701400 30 120100 - LEMIT 242005 - LEMIT TX Police Chief Series 701400 - Student Employees 9,360 5,000 (4,360)
242005 701501 30 120100 - LEMIT 242005 - LEMIT TX Police Chief Series 701501 - Non Teaching Salaried Non Exempt 34,272 21,182 (13,090)
242005 702200 30 120100 - LEMIT 242005 - LEMIT TX Police Chief Series 702200 - Longevity Pay 1,200 720 (480)
242005 710 30 120100 - LEMIT 242005 - LEMIT TX Police Chief Series 710 - Travel Budget Pool 6,500 16,500 10,000
242005 720 30 120100 - LEMIT 242005 - LEMIT TX Police Chief Series 720 - O and M Budget Pool 220,000 198,402 (21,598)
242005 770 30 120100 - LEMIT 242005 - LEMIT TX Police Chief Series 770 - Capital Outlay Pool 4,000 0 (4,000)


242005 357,390 292,236 (65,154)


242006 720 30 120100 - LEMIT 242006 - Prof Conf Support 720 - O and M Budget Pool 5,000 5,000 0
242006 5,000 5,000 0


242007 701 30 120100 - LEMIT 242007 - LEMIT Professional Development 701 - Fringe Benefits Pool 0 12,956 12,956
242007 701001 30 120100 - LEMIT 242007 - LEMIT Professional Development 701001 - Non Teaching Salaried Exempt 161,249 0 (161,249)
242007 701400 30 120100 - LEMIT 242007 - LEMIT Professional Development 701400 - Student Employees 0 8,000 8,000
242007 701501 30 120100 - LEMIT 242007 - LEMIT Professional Development 701501 - Non Teaching Salaried Non Exempt 75,322 41,712 (33,610)
242007 702200 30 120100 - LEMIT 242007 - LEMIT Professional Development 702200 - Longevity Pay 6,720 720 (6,000)
242007 720 30 120100 - LEMIT 242007 - LEMIT Professional Development 720 - O and M Budget Pool 0 78,776 78,776


242007 243,291 142,164 (101,127)


242008 770 30 120100 - LEMIT 242008 - LEMIT Building 770 - Capital Outlay Pool 428,000 0 (428,000)
242008 428,000 0 (428,000)


242009 701 30 120100 - LEMIT 242009 - LEMIT Command Staff Program 701 - Fringe Benefits Pool 0 21,153 21,153


110201


120100
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242009 701001 30 120100 - LEMIT 242009 - LEMIT Command Staff Program 701001 - Non Teaching Salaried Exempt 0 57,552 57,552
242009 701402 30 120100 - LEMIT 242009 - LEMIT Command Staff Program 701402 - Graduate Assistant Non Teaching 0 8,000 8,000
242009 701501 30 120100 - LEMIT 242009 - LEMIT Command Staff Program 701501 - Non Teaching Salaried Non Exempt 0 10,542 10,542
242009 702200 30 120100 - LEMIT 242009 - LEMIT Command Staff Program 702200 - Longevity Pay 0 720 720
242009 720 30 120100 - LEMIT 242009 - LEMIT Command Staff Program 720 - O and M Budget Pool 0 40,011 40,011


242009 0 137,978 137,978


242010 701 30 120100 - LEMIT 242010 - LEMIT New Chief Development 701 - Fringe Benefits Pool 0 8,483 8,483
242010 701001 30 120100 - LEMIT 242010 - LEMIT New Chief Development 701001 - Non Teaching Salaried Exempt 0 16,718 16,718
242010 701402 30 120100 - LEMIT 242010 - LEMIT New Chief Development 701402 - Graduate Assistant Non Teaching 0 5,000 5,000
242010 701501 30 120100 - LEMIT 242010 - LEMIT New Chief Development 701501 - Non Teaching Salaried Non Exempt 0 10,591 10,591
242010 702200 30 120100 - LEMIT 242010 - LEMIT New Chief Development 702200 - Longevity Pay 0 360 360
242010 720 30 120100 - LEMIT 242010 - LEMIT New Chief Development 720 - O and M Budget Pool 0 39,202 39,202


242010 0 80,354 80,354


242011 701 30 120100 - LEMIT 242011 - LEMIT Constable Training 701 - Fringe Benefits Pool 0 14,879 14,879
242011 701400 30 120100 - LEMIT 242011 - LEMIT Constable Training 701400 - Student Employees 0 8,000 8,000
242011 701501 30 120100 - LEMIT 242011 - LEMIT Constable Training 701501 - Non Teaching Salaried Non Exempt 0 47,910 47,910
242011 702200 30 120100 - LEMIT 242011 - LEMIT Constable Training 702200 - Longevity Pay 0 1,200 1,200
242011 710 30 120100 - LEMIT 242011 - LEMIT Constable Training 710 - Travel Budget Pool 0 5,000 5,000
242011 720 30 120100 - LEMIT 242011 - LEMIT Constable Training 720 - O and M Budget Pool 0 33,587 33,587


0 110,576 110,576


242012 720 30 120100 - LEMIT 242012 - LEMIT Utilities 720 - O and M Budget Pool 0 500 500
242012 750 30 120100 - LEMIT 242012 - LEMIT Utilities 750 - Utilities Budget Pool 105,000 104,500 (500)


105,000 105,000 0


242013 720 30 120100 - LEMIT 242013 - LEMIT Bldg Maintenance 720 - O and M Budget Pool 45,000 45,000 0
242013 45,000 45,000 0


242014 720 30 120100 - LEMIT 242014 - LEMIT Custodial 720 - O and M Budget Pool 43,680 0 (43,680)
242014 43,680 0 (43,680)


242015 700801 30 120100 - LEMIT 242015 - LEMIT Co Admin 700801 - Teaching 0 41,270 41,270
242015 700802 30 120100 - LEMIT 242015 - LEMIT Co Admin 700802 - Assistant Instructor 0 11,752 11,752
242015 701 30 120100 - LEMIT 242015 - LEMIT Co Admin 701 - Fringe Benefits Pool 20,801 20,801 0
242015 701001 30 120100 - LEMIT 242015 - LEMIT Co Admin 701001 - Non Teaching Salaried Exempt 30,722 68,026 37,304
242015 701402 30 120100 - LEMIT 242015 - LEMIT Co Admin 701402 - Graduate Assistant Non Teaching 9,000 40,000 31,000
242015 701501 30 120100 - LEMIT 242015 - LEMIT Co Admin 701501 - Non Teaching Salaried Non Exempt 12,710 55,094 42,384
242015 702200 30 120100 - LEMIT 242015 - LEMIT Co Admin 702200 - Longevity Pay 2,160 5,160 3,000
242015 720 30 120100 - LEMIT 242015 - LEMIT Co Admin 720 - O and M Budget Pool 173,207 50,413 (122,794)


242015 248,600 292,516 43,916


242018 701 30 120100 - LEMIT 242018 - Constables Cont Ed 701 - Fringe Benefits Pool 0 15,183 15,183
242018 701001 30 120100 - LEMIT 242018 - Constables Cont Ed 701001 - Non Teaching Salaried Exempt 0 40,572 40,572
242018 701400 30 120100 - LEMIT 242018 - Constables Cont Ed 701400 - Student Employees 0 5,000 5,000
242018 701501 30 120100 - LEMIT 242018 - Constables Cont Ed 701501 - Non Teaching Salaried Non Exempt 0 8,305 8,305
242018 710 30 120100 - LEMIT 242018 - Constables Cont Ed 710 - Travel Budget Pool 0 4,000 4,000
242018 720 30 120100 - LEMIT 242018 - Constables Cont Ed 720 - O and M Budget Pool 0 26,069 26,069


242018 0 99,129 99,129


242019 701 30 120100 - LEMIT 242019 - Newly Elected Constables 701 - Fringe Benefits Pool 0 5,000 5,000
242019 701001 30 120100 - LEMIT 242019 - Newly Elected Constables 701001 - Non Teaching Salaried Exempt 0 13,524 13,524
242019 701400 30 120100 - LEMIT 242019 - Newly Elected Constables 701400 - Student Employees 0 5,000 5,000
242019 701501 30 120100 - LEMIT 242019 - Newly Elected Constables 701501 - Non Teaching Salaried Non Exempt 0 2,556 2,556
242019 702200 30 120100 - LEMIT 242019 - Newly Elected Constables 702200 - Longevity Pay 0 1,960 1,960
242019 720 30 120100 - LEMIT 242019 - Newly Elected Constables 720 - O and M Budget Pool 0 7,529 7,529


242019 0 35,569 35,569


161







Fund Organization Account Program Fund Description Organization Description Account Description Approved FY 2014 Recommendations 
FY 2015


Variance FY 
14-15


2014 - 2015


SAM HOUSTON STATE UNIVERTSITY


BY FUND


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE


242021 720 30 120100 - LEMIT 242021 - Executive Issues 720 - O and M Budget Pool 5,000 5,000 0
242021 5,000 5,000 0


242024 701 30 120100 - LEMIT 242024 - LEMIT Technology Center 701 - Fringe Benefits Pool 0 15,014 15,014
242024 701501 30 120100 - LEMIT 242024 - LEMIT Technology Center 701501 - Non Teaching Salaried Non Exempt 0 48,336 48,336
242024 702200 30 120100 - LEMIT 242024 - LEMIT Technology Center 702200 - Longevity Pay 0 1,680 1,680
242024 720 30 120100 - LEMIT 242024 - LEMIT Technology Center 720 - O and M Budget Pool 0 38,584 38,584


242024 0 103,614 103,614


242025 701 30 120100 - LEMIT 242025 - LEMIT LCC 701 - Fringe Benefits Pool 42,224 43,108 884
242025 701001 30 120100 - LEMIT 242025 - LEMIT LCC 701001 - Non Teaching Salaried Exempt 96,276 55,656 (40,620)
242025 701400 30 120100 - LEMIT 242025 - LEMIT LCC 701400 - Student Employees 7,280 16,000 8,720
242025 701501 30 120100 - LEMIT 242025 - LEMIT LCC 701501 - Non Teaching Salaried Non Exempt 80,688 83,136 2,448
242025 702200 30 120100 - LEMIT 242025 - LEMIT LCC 702200 - Longevity Pay 1,680 2,400 720
242025 710 30 120100 - LEMIT 242025 - LEMIT LCC 710 - Travel Budget Pool 7,400 17,400 10,000
242025 720 30 120100 - LEMIT 242025 - LEMIT LCC 720 - O and M Budget Pool 803,355 1,163,920 360,565
242025 770 30 120100 - LEMIT 242025 - LEMIT LCC 770 - Capital Outlay Pool 5,000 0 (5,000)


242025 1,043,903 1,381,620 337,717


120100  5,016,195 3,669,000 -1,347,195


CORRECTIONAL MANAGEMENT INSTITUTE OF TEXAS
242015 701001 30 120200 - CMIT 242015 - LEMIT Co Admin 701001 - Non Teaching Salaried Exempt 36,218 0 (36,218)


242015 36,218 0 (36,218)


242024 700801 30 120200 - CMIT 242024 - LEMIT Technology Center 700801 - Teaching 23,724 0 (23,724)
242024 23,724 0 (23,724)


243001 700801 30 120200 - CMIT 243001 - CJC Administration 700801 - Teaching 0 35,258 35,258
243001 701 30 120200 - CMIT 243001 - CJC Administration 701 - Fringe Benefits Pool 124,581 2,090 (122,491)
243001 701000 30 120200 - CMIT 243001 - CJC Administration 701000 - Prof Administrative Employees 19,926 16,421 (3,505)
243001 701001 30 120200 - CMIT 243001 - CJC Administration 701001 - Non Teaching Salaried Exempt 170,376 139,892 (30,484)
243001 701400 30 120200 - CMIT 243001 - CJC Administration 701400 - Student Employees 92,977 1,280 (91,697)
243001 701501 30 120200 - CMIT 243001 - CJC Administration 701501 - Non Teaching Salaried Non Exempt 262,967 261,947 (1,020)
243001 702200 30 120200 - CMIT 243001 - CJC Administration 702200 - Longevity Pay 12,880 2,080 (10,800)
243001 720 30 120200 - CMIT 243001 - CJC Administration 720 - O and M Budget Pool 26,734 10,468 (16,266)
243001 750 30 120200 - CMIT 243001 - CJC Administration 750 - Utilities Budget Pool 6,000 6,000 0


243001 716,441 475,436 (241,005)


243002 701 30 120200 - CMIT 243002 - CJC Business Operations 701 - Fringe Benefits Pool 54,604 15,500 (39,104)
243002 701400 30 120200 - CMIT 243002 - CJC Business Operations 701400 - Student Employees 0 1,280 1,280
243002 701501 30 120200 - CMIT 243002 - CJC Business Operations 701501 - Non Teaching Salaried Non Exempt 125,856 130,416 4,560
243002 702200 30 120200 - CMIT 243002 - CJC Business Operations 702200 - Longevity Pay 3,610 2,220 (1,390)


243002 184,070 149,416 (34,654)


243004 701 30 120200 - CMIT 243004 - CJC Publications 701 - Fringe Benefits Pool 5,598 0 (5,598)
243004 701001 30 120200 - CMIT 243004 - CJC Publications 701001 - Non Teaching Salaried Exempt 47,280 0 (47,280)
243004 720 30 120200 - CMIT 243004 - CJC Publications 720 - O and M Budget Pool 10,000 0 (10,000)


243004 62,878 0 (62,878)


243005 720 30 120200 - CMIT 243005 - CJC Project Development 720 - O and M Budget Pool 7,000 500 (6,500)
243005 7,000 500 (6,500)


243006 701001 30 120200 - CMIT 243006 - CJC Survey Research Ctr 701001 - Non Teaching Salaried Exempt 6 0 (6)
243006 701501 30 120200 - CMIT 243006 - CJC Survey Research Ctr 701501 - Non Teaching Salaried Non Exempt 1 0 (1)


243006 7 0 (7)


120200
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243010 701 30 120200 - CMIT 243010 - CJC Media 701 - Fringe Benefits Pool 24,166 12,966 (11,200)
243010 701400 30 120200 - CMIT 243010 - CJC Media 701400 - Student Employees 0 2,000 2,000
243010 701501 30 120200 - CMIT 243010 - CJC Media 701501 - Non Teaching Salaried Non Exempt 97,668 100,618 2,950
243010 702200 30 120200 - CMIT 243010 - CJC Media 702200 - Longevity Pay 2,000 1,000 (1,000)


243010 123,834 116,584 (7,250)


243012 701 30 120200 - CMIT 243012 - CJC Correctional Mgmt Inst 701 - Fringe Benefits Pool 55,400 0 (55,400)
243012 701001 30 120200 - CMIT 243012 - CJC Correctional Mgmt Inst 701001 - Non Teaching Salaried Exempt 294,888 303,780 8,892
243012 701501 30 120200 - CMIT 243012 - CJC Correctional Mgmt Inst 701501 - Non Teaching Salaried Non Exempt 136,482 110,664 (25,818)
243012 702200 30 120200 - CMIT 243012 - CJC Correctional Mgmt Inst 702200 - Longevity Pay 9,720 7,720 (2,000)
243012 710 30 120200 - CMIT 243012 - CJC Correctional Mgmt Inst 710 - Travel Budget Pool 10,000 5,000 (5,000)
243012 720 30 120200 - CMIT 243012 - CJC Correctional Mgmt Inst 720 - O and M Budget Pool 43,200 18,200 (25,000)
243012 750 30 120200 - CMIT 243012 - CJC Correctional Mgmt Inst 750 - Utilities Budget Pool 1,500 1,500 0


243012 551,190 446,864 (104,326)


243013 701 30 120200 - CMIT 243013 - CJC Police Academy 701 - Fringe Benefits Pool 8,064 4,400 (3,664)
243013 701001 30 120200 - CMIT 243013 - CJC Police Academy 701001 - Non Teaching Salaried Exempt 25,704 26,484 780
243013 701400 30 120200 - CMIT 243013 - CJC Police Academy 701400 - Student Employees 16,200 6,200 (10,000)
243013 702200 30 120200 - CMIT 243013 - CJC Police Academy 702200 - Longevity Pay 460 0 (460)
243013 720 30 120200 - CMIT 243013 - CJC Police Academy 720 - O and M Budget Pool 125,476 30,000 (95,476)


243013 175,904 67,084 (108,820)


243014 701 30 120200 - CMIT 243014 - CJC Probation Academy 701 - Fringe Benefits Pool 16,954 7,000 (9,954)
243014 701001 30 120200 - CMIT 243014 - CJC Probation Academy 701001 - Non Teaching Salaried Exempt 51,408 52,968 1,560
243014 701400 30 120200 - CMIT 243014 - CJC Probation Academy 701400 - Student Employees 16,200 3,200 (13,000)
243014 702200 30 120200 - CMIT 243014 - CJC Probation Academy 702200 - Longevity Pay 240 480 240
243014 710 30 120200 - CMIT 243014 - CJC Probation Academy 710 - Travel Budget Pool 4,000 1,000 (3,000)
243014 720 30 120200 - CMIT 243014 - CJC Probation Academy 720 - O and M Budget Pool 63,000 43,000 (20,000)


243014 151,802 107,648 (44,154)


243017 701 30 120200 - CMIT 243017 - CMIT Juvenile Probation 701 - Fringe Benefits Pool 30,981 15,981 (15,000)
243017 701001 30 120200 - CMIT 243017 - CMIT Juvenile Probation 701001 - Non Teaching Salaried Exempt 51,984 53,544 1,560
243017 701402 30 120200 - CMIT 243017 - CMIT Juvenile Probation 701402 - Graduate Assistant Non Teaching 16,200 8,200 (8,000)
243017 701501 30 120200 - CMIT 243017 - CMIT Juvenile Probation 701501 - Non Teaching Salaried Non Exempt 44,160 45,504 1,344
243017 702200 30 120200 - CMIT 243017 - CMIT Juvenile Probation 702200 - Longevity Pay 3,360 2,080 (1,280)
243017 710 30 120200 - CMIT 243017 - CMIT Juvenile Probation 710 - Travel Budget Pool 4,000 1,000 (3,000)
243017 720 30 120200 - CMIT 243017 - CMIT Juvenile Probation 720 - O and M Budget Pool 16,000 5,000 (11,000)


243017 166,685 131,309 (35,376)


243018 701 30 120200 - CMIT 243018 - CMIT County Corrections 701 - Fringe Benefits Pool 25,920 10,000 (15,920)
243018 701001 30 120200 - CMIT 243018 - CMIT County Corrections 701001 - Non Teaching Salaried Exempt 58,896 60,672 1,776
243018 701400 30 120200 - CMIT 243018 - CMIT County Corrections 701400 - Student Employees 16,200 6,200 (10,000)
243018 701501 30 120200 - CMIT 243018 - CMIT County Corrections 701501 - Non Teaching Salaried Non Exempt 18,060 19,548 1,488
243018 702200 30 120200 - CMIT 243018 - CMIT County Corrections 702200 - Longevity Pay 1,280 1,800 520
243018 710 30 120200 - CMIT 243018 - CMIT County Corrections 710 - Travel Budget Pool 2,000 1,000 (1,000)
243018 720 30 120200 - CMIT 243018 - CMIT County Corrections 720 - O and M Budget Pool 62,000 27,000 (35,000)


243018 184,356 126,220 (58,136)


243020 710 30 120200 - CMIT 243020 - CJC Prof Develop and Travel 710 - Travel Budget Pool 4,000 0 (4,000)
243020 4,000 0 (4,000)


243021 720 30 120200 - CMIT 243021 - CMIT Technical Assistant 720 - O and M Budget Pool 50,000 5,000 (45,000)
243021 50,000 5,000 (45,000)


243022 701 30 120200 - CMIT 243022 - CJ Advisement 701 - Fringe Benefits Pool 0 13,000 13,000
243022 701001 30 120200 - CMIT 243022 - CJ Advisement 701001 - Non Teaching Salaried Exempt 0 97,541 97,541
243022 701400 30 120200 - CMIT 243022 - CJ Advisement 701400 - Student Employees 0 4,000 4,000
243022 701501 30 120200 - CMIT 243022 - CJ Advisement 701501 - Non Teaching Salaried Non Exempt 0 99,989 99,989
243022 702200 30 120200 - CMIT 243022 - CJ Advisement 702200 - Longevity Pay 0 1,861 1,861
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243022 710 30 120200 - CMIT 243022 - CJ Advisement 710 - Travel Budget Pool 0 3,000 3,000
243022 720 30 120200 - CMIT 243022 - CJ Advisement 720 - O and M Budget Pool 20,000 8,578 (11,422)


243022 20,000 227,969 207,969


243023 701 30 120200 - CMIT 243023 - CMIT Special Policy Issues 701 - Fringe Benefits Pool 5,993 3,993 (2,000)
243023 701400 30 120200 - CMIT 243023 - CMIT Special Policy Issues 701400 - Student Employees 11,310 4,310 (7,000)
243023 701501 30 120200 - CMIT 243023 - CMIT Special Policy Issues 701501 - Non Teaching Salaried Non Exempt 18,060 19,548 1,488
243023 702200 30 120200 - CMIT 243023 - CMIT Special Policy Issues 702200 - Longevity Pay 240 360 120
243023 720 30 120200 - CMIT 243023 - CMIT Special Policy Issues 720 - O and M Budget Pool 56,537 14,017 (42,520)


243023 92,140 42,228 (49,912)


243024 700801 30 120200 - CMIT 243024 - CMIT Res Services 700801 - Teaching 28,476 29,610 1,134
243024 701 30 120200 - CMIT 243024 - CMIT Res Services 701 - Fringe Benefits Pool 10,088 6,000 (4,088)
243024 701001 30 120200 - CMIT 243024 - CMIT Res Services 701001 - Non Teaching Salaried Exempt 0 40,632 40,632
243024 701402 30 120200 - CMIT 243024 - CMIT Res Services 701402 - Graduate Assistant Non Teaching 100,000 50,000 (50,000)
243024 710 30 120200 - CMIT 243024 - CMIT Res Services 710 - Travel Budget Pool 10,000 1,000 (9,000)
243024 720 30 120200 - CMIT 243024 - CMIT Res Services 720 - O and M Budget Pool 10,000 500 (9,500)


243024 158,564 127,742 (30,822)


120200 120200 2,708,813 2,024,000 (684,813)


LICENSE PLATE
120300 511000 760 80 120300 - License Plate 511000 - Financial Aid Disbursement 760 - Scholarship Budget Pool 2,000 2,000 0


 511000 2,000 2,000 0


120300  2,000 2,000 0


HIGHER EDUCATIONAL ASSISTANCE FUND
400000 770 40 120400 - HEAF 400000 - Off of the Prov and VP for Acad Aff 770 - Capital Outlay Pool 1,998,465 1,500,000 (498,465)


1,998,465 1,500,000 (498,465)


470000 720 40 120400 - HEAF 470000 - Newton Gresham Library 720 - O and M Budget Pool 25,000 25,000 0
470000 770 40 120400 - HEAF 470000 - Newton Gresham Library 770 - Capital Outlay Pool 25,000 25,000 0


470000 50,000 50,000 0


470002 720 40 120400 - HEAF 470002 - Library Books 720 - O and M Budget Pool 0 100,000 100,000
470002 770 40 120400 - HEAF 470002 - Library Books 770 - Capital Outlay Pool 586,535 486,535 (100,000)


470002 586,535 586,535 0


470004 720 40 120400 - HEAF 470004 - Library Serials 720 - O and M Budget Pool 298,000 335,000 37,000
470004 770 40 120400 - HEAF 470004 - Library Serials 770 - Capital Outlay Pool 267,000 230,000 (37,000)


470004 565,000 565,000 0


500000 770 40 120400 - HEAF 500000 - Office of Enrollment Management 770 - Capital Outlay Pool 57,400 171,180 113,780
500000 57,400 171,180 113,780


600000 770 60 120400 - HEAF 600000 - Office of Finance and Operations 770 - Capital Outlay Pool 485,310 488,445 3,135
600000 485,310 488,445 3,135


600062 770 40 120400 - HEAF 600062 - Major Projects 770 - Capital Outlay Pool 3,666,900 3,981,600 314,700
600062 3,666,900 3,981,600 314,700


640000 720 60 120400 - HEAF 640000 - Information Technology 720 - O and M Budget Pool 0 9,934 9,934
640000 0 9,934 9,934


641100 720 40 120400 - HEAF 641100 - IT ERP System - Admin 720 - O and M Budget Pool 0 249,741 249,741
641100 770 40 120400 - HEAF 641100 - IT ERP System - Admin 770 - Capital Outlay Pool 187,306 249,740 62,434


641100 187,306 499,481 312,175


120400
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642010 770 40 120400 - HEAF 642010 - IT ISS - Systems 770 - Capital Outlay Pool 590,000 394,000 (196,000)
642010 590,000 394,000 (196,000)


642020 770 40 120400 - HEAF 642020 - IT ISS - Networking 770 - Capital Outlay Pool 662,850 866,300 203,450
642020 662,850 866,300 203,450


642030 770 40 120400 - HEAF 642030 - IT ISS - Security 770 - Capital Outlay Pool 23,000 177,500 154,500
642030 23,000 177,500 154,500


643070 770 40 120400 - HEAF 643070 - IT CS - Comp Replacements 770 - Capital Outlay Pool 1,468,705 1,496,550 27,845
643070 1,468,705 1,496,550 27,845


643080 720 40 120400 - HEAF 643080 - IT CS - Software 720 - O and M Budget Pool 0 786,335 786,335
643080 770 40 120400 - HEAF 643080 - IT CS - Software 770 - Capital Outlay Pool 968,139 0 (968,139)


643080 968,139 786,335 (181,804)


643090 720 40 120400 - HEAF 643090 - IT CS - Classroom AV Upgrade 720 - O and M Budget Pool 0 269,900 269,900
643090 770 40 120400 - HEAF 643090 - IT CS - Classroom AV Upgrade 770 - Capital Outlay Pool 100,000 0 (100,000)


643090 100,000 269,900 169,900


690000 770 40 120400 - HEAF 690000 - Public Safety Services 770 - Capital Outlay Pool 455,000 0 (455,000)
690000 455,000 0 (455,000)


800000 770 40 120400 - HEAF 800000 - Office of University Advancement 770 - Capital Outlay Pool 28,500 50,350 21,850
800000 28,500 50,350 21,850


120400  11,893,110 11,893,110 0


RESEARCH DEVELOPMENT FUND
430000 701000 20 120500 - Research Development Fund Appn 430000 - Research 701000 - Prof Administrative Employees 88,752 91,416 2,664
430000 702200 20 120500 - Research Development Fund Appn 430000 - Research 702200 - Longevity Pay 360 0 (360)


89,112 91,416 2,304


440000 701001 40 120500 - Research Development Fund Appn 440000 - Proposal Administration 701001 - Non Teaching Salaried Exempt 149,640 154,152 4,512
440000 701501 40 120500 - Research Development Fund Appn 440000 - Proposal Administration 701501 - Non Teaching Salaried Non Exempt 33,037 34,018 981
440000 702200 40 120500 - Research Development Fund Appn 440000 - Proposal Administration 702200 - Longevity Pay 1,162 0 (1,162)
440000 720 40 120500 - Research Development Fund Appn 440000 - Proposal Administration 720 - O and M Budget Pool 4,802 0 (4,802)


 440000 188,641 188,170 -471


120500 277,753 279,586 1,833


DESIGNATED TUITION
100000 701400 60 140100 - Designated Tuition 100000 - Office of the President 701400 - Student Employees 23,424 23,424 0
100000 710 60 140100 - Designated Tuition 100000 - Office of the President 710 - Travel Budget Pool 20,000 20,000 0
100000 720 60 140100 - Designated Tuition 100000 - Office of the President 720 - O and M Budget Pool 43,401 43,401 0


100000 86,825 86,825 0


100001 701001 60 140100 - Designated Tuition 100001 - President E and G 701001 - Non Teaching Salaried Exempt 443,387 468,535 25,148
100001 702200 60 140100 - Designated Tuition 100001 - President E and G 702200 - Longevity Pay 1,680 1,680 0
100001 720 60 140100 - Designated Tuition 100001 - President E and G 720 - O and M Budget Pool 8,312 8,312 0


100001 453,379 478,527 25,148


100002 701400 60 140100 - Designated Tuition 100002 - Pres Contingency Des Tuition 1 701400 - Student Employees 8,000 8,000 0
100002 720 60 140100 - Designated Tuition 100002 - Pres Contingency Des Tuition 1 720 - O and M Budget Pool 55,986 55,986 0


100002 63,986 63,986 0


100003 701001 60 140100 - Designated Tuition 100003 - Pres Contingency Des Tuition 2 701001 - Non Teaching Salaried Exempt 10,035 10,035 0
100003 702200 60 140100 - Designated Tuition 100003 - Pres Contingency Des Tuition 2 702200 - Longevity Pay 640 0 (640)


120500


140100
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100003 720 60 140100 - Designated Tuition 100003 - Pres Contingency Des Tuition 2 720 - O and M Budget Pool 983 983 0
100003 11,658 11,018 (640)


100004 720 60 140100 - Designated Tuition 100004 - Staff Council 720 - O and M Budget Pool 5,225 5,225 0
100004 5,225 5,225 0


100005 760 80 140100 - Designated Tuition 100005 - Employee Scholarships 760 - Scholarship Budget Pool 82,200 82,200 0
100005 82,200 82,200 0


100012 720 60 140100 - Designated Tuition 100012 - President Office Events 720 - O and M Budget Pool 75,000 75,000 0
100012 75,000 75,000 0


100013 720 60 140100 - Designated Tuition 100013 - President Initiative 720 - O and M Budget Pool 200,000 200,000 0
100013 200,000 200,000 0


100016 701001 60 140100 - Designated Tuition 100016 - Public Relations 701001 - Non Teaching Salaried Exempt 78,720 67,680 (11,040)
100016 702200 60 140100 - Designated Tuition 100016 - Public Relations 702200 - Longevity Pay 1,440 480 (960)
100016 720 60 140100 - Designated Tuition 100016 - Public Relations 720 - O and M Budget Pool 7,216 18,928 11,712


100016 87,376 87,088 (288)


100017 701001 60 140100 - Designated Tuition 100017 - Public Relations O and M 701001 - Non Teaching Salaried Exempt 0 400 400
100017 720 60 140100 - Designated Tuition 100017 - Public Relations O and M 720 - O and M Budget Pool 75,000 74,600 (400)


100017 75,000 75,000 0


100022 720 60 140100 - Designated Tuition 100022 - Leadership Academy 720 - O and M Budget Pool 34,578 34,578 0
100022 34,578 34,578 0


112000 701001 60 140100 - Designated Tuition 112000 - Office of the Audits and Analysis 701001 - Non Teaching Salaried Exempt 229,268 259,080 29,812
112000 702200 60 140100 - Designated Tuition 112000 - Office of the Audits and Analysis 702200 - Longevity Pay 3,120 3,360 240
112000 710 60 140100 - Designated Tuition 112000 - Office of the Audits and Analysis 710 - Travel Budget Pool 4,500 4,500 0
112000 720 60 140100 - Designated Tuition 112000 - Office of the Audits and Analysis 720 - O and M Budget Pool 16,033 16,033 0


112000 252,921 282,973 30,052


114000 720 60 140100 - Designated Tuition 114000 - Office of General Counsel 720 - O and M Budget Pool 15,000 15,000 0
114000 15,000 15,000 0


150004 760 91 140100 - Designated Tuition 150004 - Football Scholarships 760 - Scholarship Budget Pool 1,190,826 1,254,960 64,134
150004 1,190,826 1,254,960 64,134


150006 760 91 140100 - Designated Tuition 150006 - Men's Basketball Scholarships 760 - Scholarship Budget Pool 138,863 24,136 (114,727)
150006 138,863 24,136 (114,727)


150008 760 91 140100 - Designated Tuition 150008 - Baseball Scholarships 760 - Scholarship Budget Pool 221,153 233,064 11,911
150008 221,153 233,064 11,911


150015 760 91 140100 - Designated Tuition 150015 - Golf Scholarships 760 - Scholarship Budget Pool 0 209,160 209,160
150015 0 209,160 209,160


150019 760 91 140100 - Designated Tuition 150019 - Volleyball Scholarships 760 - Scholarship Budget Pool 226,824 239,040 12,216
150019 226,824 239,040 12,216


150023 760 91 140100 - Designated Tuition 150023 - Women's Softball Scholarships 760 - Scholarship Budget Pool 226,824 239,040 12,216
150023 226,824 239,040 12,216


150034 760 91 140100 - Designated Tuition 150034 - Bowling Scholarships 760 - Scholarship Budget Pool 94,510 99,600 5,090
150034 94,510 99,600 5,090


150037 741 91 140100 - Designated Tuition 150037 - Athletics New Initiatives 741 - New Initiatives Budget Pool 200,000 200,000 0
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150037 200,000 200,000 0


200001 710 40 140100 - Designated Tuition 200001 - COS Contingency 710 - Travel Budget Pool 10,000 10,000 0
200001 720 40 140100 - Designated Tuition 200001 - COS Contingency 720 - O and M Budget Pool 68,234 77,734 9,500
200001 750 40 140100 - Designated Tuition 200001 - COS Contingency 750 - Utilities Budget Pool 5,000 500 (4,500)
200001 770 40 140100 - Designated Tuition 200001 - COS Contingency 770 - Capital Outlay Pool 5,000 0 (5,000)


200001 88,234 88,234 0


200002 700801 10 140100 - Designated Tuition 200002 - COS Instructional Reserve 700801 - Teaching 61,367 0 (61,367)
200002 61,367 0 (61,367)


200003 700801 10 140100 - Designated Tuition 200003 - COS Summer School 700801 - Teaching 857,611 857,611 0
200003 857,611 857,611 0


200005 760 80 140100 - Designated Tuition 200005 - COS Scholarships 760 - Scholarship Budget Pool 78,000 78,000 0
200005 78,000 78,000 0


200008 720 40 140100 - Designated Tuition 200008 - COS TUC 720 - O and M Budget Pool 4,258 4,258 0
200008 4,258 4,258 0


200009 700802 10 140100 - Designated Tuition 200009 - COS Teaching Assistant 700802 - Assistant Instructor 283,802 173,316 (110,486)
200009 701402 10 140100 - Designated Tuition 200009 - COS Teaching Assistant 701402 - Graduate Assistant Non Teaching 315,000 442,672 127,672


200009 598,802 615,988 17,186


200010 700801 10 140100 - Designated Tuition 200010 - COS Overload Faculty 700801 - Teaching 82,000 92,000 10,000
200010 82,000 92,000 10,000


200011 700801 10 140100 - Designated Tuition 200011 - COS Pool Faculty 700801 - Teaching 24,016 855,585 831,569
200011 700802 10 140100 - Designated Tuition 200011 - COS Pool Faculty 700802 - Assistant Instructor 817,548 0 (817,548)


200011 841,564 855,585 14,021


200013 741 10 140100 - Designated Tuition 200013 - COS New Initiatives 741 - New Initiatives Budget Pool 0 228,920 228,920
200013 0 228,920 228,920


201000 700801 10 140100 - Designated Tuition 201000 - Dept of Agr and Industrial Sciences 700801 - Teaching 65,016 101,196 36,180
201000 65,016 101,196 36,180


201001 701400 40 140100 - Designated Tuition 201001 - Industrial Technology 701400 - Student Employees 6,100 6,100 0
201001 720 40 140100 - Designated Tuition 201001 - Industrial Technology 720 - O and M Budget Pool 38,692 38,192 (500)
201001 750 40 140100 - Designated Tuition 201001 - Industrial Technology 750 - Utilities Budget Pool 0 500 500


201001 44,792 44,792 0


201009 701001 10 140100 - Designated Tuition 201009 - AG Sciences 701001 - Non Teaching Salaried Exempt 44,184 45,600 1,416
201009 701400 40 140100 - Designated Tuition 201009 - AG Sciences 701400 - Student Employees 12,902 12,902 0
201009 701501 10 140100 - Designated Tuition 201009 - AG Sciences 701501 - Non Teaching Salaried Non Exempt 22,416 22,992 576
201009 702200 10 140100 - Designated Tuition 201009 - AG Sciences 702200 - Longevity Pay 720 720 0
201009 720 40 140100 - Designated Tuition 201009 - AG Sciences 720 - O and M Budget Pool 115,626 85,626 (30,000)
201009 750 40 140100 - Designated Tuition 201009 - AG Sciences 750 - Utilities Budget Pool 0 6,000 6,000
201009 770 40 140100 - Designated Tuition 201009 - AG Sciences 770 - Capital Outlay Pool 0 24,000 24,000


201009 195,848 197,840 1,992


202000 701400 40 140100 - Designated Tuition 202000 - Dept of Biological Sciences 701400 - Student Employees 2,000 24,000 22,000
202000 710 40 140100 - Designated Tuition 202000 - Dept of Biological Sciences 710 - Travel Budget Pool 25,000 40,000 15,000
202000 720 40 140100 - Designated Tuition 202000 - Dept of Biological Sciences 720 - O and M Budget Pool 153,651 114,151 (39,500)
202000 750 40 140100 - Designated Tuition 202000 - Dept of Biological Sciences 750 - Utilities Budget Pool 0 2,500 2,500


202000 180,651 180,651 0


203000 700801 10 140100 - Designated Tuition 203000 - Dept of Chemistry 700801 - Teaching 86,148 88,650 2,502
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203000 701400 40 140100 - Designated Tuition 203000 - Dept of Chemistry 701400 - Student Employees 11,000 41,000 30,000
203000 701402 40 140100 - Designated Tuition 203000 - Dept of Chemistry 701402 - Graduate Assistant Non Teaching 182,050 208,060 26,010
203000 710 40 140100 - Designated Tuition 203000 - Dept of Chemistry 710 - Travel Budget Pool 0 1,500 1,500
203000 720 40 140100 - Designated Tuition 203000 - Dept of Chemistry 720 - O and M Budget Pool 106,502 33,680 (72,822)
203000 750 40 140100 - Designated Tuition 203000 - Dept of Chemistry 750 - Utilities Budget Pool 0 700 700
203000 770 40 140100 - Designated Tuition 203000 - Dept of Chemistry 770 - Capital Outlay Pool 0 500 500


203000 385,700 374,090 (11,610)


204000 700801 10 140100 - Designated Tuition 204000 - Dept of Computer Science 700801 - Teaching 167,796 173,322 5,526
204000 701400 40 140100 - Designated Tuition 204000 - Dept of Computer Science 701400 - Student Employees 4,000 8,000 4,000
204000 701402 40 140100 - Designated Tuition 204000 - Dept of Computer Science 701402 - Graduate Assistant Non Teaching 78,768 78,768 0
204000 710 40 140100 - Designated Tuition 204000 - Dept of Computer Science 710 - Travel Budget Pool 0 41,000 41,000
204000 720 40 140100 - Designated Tuition 204000 - Dept of Computer Science 720 - O and M Budget Pool 96,545 50,545 (46,000)
204000 750 40 140100 - Designated Tuition 204000 - Dept of Computer Science 750 - Utilities Budget Pool 0 700 700
204000 770 40 140100 - Designated Tuition 204000 - Dept of Computer Science 770 - Capital Outlay Pool 0 300 300


204000 347,109 352,635 5,526


205000 701400 40 140100 - Designated Tuition 205000 - Dept of Geography and Geology 701400 - Student Employees 15,500 28,000 12,500
205000 710 40 140100 - Designated Tuition 205000 - Dept of Geography and Geology 710 - Travel Budget Pool 0 40,000 40,000
205000 720 40 140100 - Designated Tuition 205000 - Dept of Geography and Geology 720 - O and M Budget Pool 86,921 33,718 (53,203)
205000 750 40 140100 - Designated Tuition 205000 - Dept of Geography and Geology 750 - Utilities Budget Pool 0 703 703


205000 102,421 102,421 0


205003 701001 10 140100 - Designated Tuition 205003 - QEP Quality Enhancement Plan 701001 - Non Teaching Salaried Exempt 55,608 57,264 1,656
205003 701400 40 140100 - Designated Tuition 205003 - QEP Quality Enhancement Plan 701400 - Student Employees 12,500 12,500 0
205003 702200 10 140100 - Designated Tuition 205003 - QEP Quality Enhancement Plan 702200 - Longevity Pay 0 480 480
205003 710 40 140100 - Designated Tuition 205003 - QEP Quality Enhancement Plan 710 - Travel Budget Pool 0 4,000 4,000
205003 720 40 140100 - Designated Tuition 205003 - QEP Quality Enhancement Plan 720 - O and M Budget Pool 35,828 31,348 (4,480)


205003 103,936 105,592 1,656


206000 701400 40 140100 - Designated Tuition 206000 - Dept of Mathematics and Statistics 701400 - Student Employees 13,000 34,000 21,000
206000 710 40 140100 - Designated Tuition 206000 - Dept of Mathematics and Statistics 710 - Travel Budget Pool 0 58,000 58,000
206000 720 40 140100 - Designated Tuition 206000 - Dept of Mathematics and Statistics 720 - O and M Budget Pool 140,922 59,922 (81,000)
206000 750 40 140100 - Designated Tuition 206000 - Dept of Mathematics and Statistics 750 - Utilities Budget Pool 0 2,000 2,000


206000 153,922 153,922 0


206001 720 40 140100 - Designated Tuition 206001 - Math Center 720 - O and M Budget Pool 86,979 0 (86,979)
206001 86,979 0 (86,979)


206003 710 40 140100 - Designated Tuition 206003 - Math Reeves Center 710 - Travel Budget Pool 0 500 500
206003 720 40 140100 - Designated Tuition 206003 - Math Reeves Center 720 - O and M Budget Pool 5,000 4,500 (500)


206003 5,000 5,000 0


207000 700801 10 140100 - Designated Tuition 207000 - Dept of Physics 700801 - Teaching 47,250 46,350 (900)
207000 701400 40 140100 - Designated Tuition 207000 - Dept of Physics 701400 - Student Employees 13,000 48,000 35,000
207000 701500 40 140100 - Designated Tuition 207000 - Dept of Physics 701500 - Classified Employees 0 3,000 3,000
207000 710 40 140100 - Designated Tuition 207000 - Dept of Physics 710 - Travel Budget Pool 0 16,000 16,000
207000 720 40 140100 - Designated Tuition 207000 - Dept of Physics 720 - O and M Budget Pool 95,488 39,788 (55,700)
207000 750 40 140100 - Designated Tuition 207000 - Dept of Physics 750 - Utilities Budget Pool 0 600 600
207000 770 40 140100 - Designated Tuition 207000 - Dept of Physics 770 - Capital Outlay Pool 0 2,000 2,000


207000 155,738 155,738 0


208000 700801 10 140100 - Designated Tuition 208000 - Nursing Program 700801 - Teaching 698,526 715,050 16,524
208000 701001 10 140100 - Designated Tuition 208000 - Nursing Program 701001 - Non Teaching Salaried Exempt 90,000 92,712 2,712
208000 701400 40 140100 - Designated Tuition 208000 - Nursing Program 701400 - Student Employees 5,000 5,000 0
208000 701501 10 140100 - Designated Tuition 208000 - Nursing Program 701501 - Non Teaching Salaried Non Exempt 40,704 39,552 (1,152)
208000 702200 10 140100 - Designated Tuition 208000 - Nursing Program 702200 - Longevity Pay 1,440 2,160 720
208000 710 40 140100 - Designated Tuition 208000 - Nursing Program 710 - Travel Budget Pool 0 44,000 44,000
208000 720 40 140100 - Designated Tuition 208000 - Nursing Program 720 - O and M Budget Pool 109,449 67,965 (41,484)
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208000 750 40 140100 - Designated Tuition 208000 - Nursing Program 750 - Utilities Budget Pool 0 1,000 1,000
208000 945,119 967,439 22,320


211000 701001 40 140100 - Designated Tuition 211000 - Allied Health Office of the Dean 701001 - Non Teaching Salaried Exempt 178,524 0 (178,524)
211000 701501 40 140100 - Designated Tuition 211000 - Allied Health Office of the Dean 701501 - Non Teaching Salaried Non Exempt 40,080 0 (40,080)


211000 218,604 0 (218,604)


211001 700801 10 140100 - Designated Tuition 211001 - Medical and Allied Health 700801 - Teaching 75,240 77,508 2,268
211001 701501 10 140100 - Designated Tuition 211001 - Medical and Allied Health 701501 - Non Teaching Salaried Non Exempt 30,576 44,040 13,464
211001 702200 10 140100 - Designated Tuition 211001 - Medical and Allied Health 702200 - Longevity Pay 0 720 720
211001 702200 40 140100 - Designated Tuition 211001 - Medical and Allied Health 702200 - Longevity Pay 480 0 (480)
211001 710 40 140100 - Designated Tuition 211001 - Medical and Allied Health 710 - Travel Budget Pool 500 500 0
211001 720 40 140100 - Designated Tuition 211001 - Medical and Allied Health 720 - O and M Budget Pool 11,364 29,438 18,074


211001 118,160 152,206 34,046


211003 741 40 140100 - Designated Tuition 211003 - Medical Allied Health New Initiativ 741 - New Initiatives Budget Pool 286,100 0 (286,100)
211003 286,100 0 (286,100)


220000 701001 40 140100 - Designated Tuition 220000 - COFAMC Office of the Dean 701001 - Non Teaching Salaried Exempt 91,968 94,944 2,976
220000 702200 40 140100 - Designated Tuition 220000 - COFAMC Office of the Dean 702200 - Longevity Pay 1,680 1,920 240
220000 710 40 140100 - Designated Tuition 220000 - COFAMC Office of the Dean 710 - Travel Budget Pool 3,000 8,000 5,000
220000 720 40 140100 - Designated Tuition 220000 - COFAMC Office of the Dean 720 - O and M Budget Pool 92,454 92,047 (407)
220000 750 40 140100 - Designated Tuition 220000 - COFAMC Office of the Dean 750 - Utilities Budget Pool 0 407 407


220000 189,102 197,318 8,216


220001 710 40 140100 - Designated Tuition 220001 - COFAMC Dean Travel 710 - Travel Budget Pool 5,000 5,000 0
220001 5,000 5,000 0


220002 720 40 140100 - Designated Tuition 220002 - COFAMC Contingency 720 - O and M Budget Pool 157,411 157,411 0
220002 157,411 157,411 0


220003 700801 10 140100 - Designated Tuition 220003 - COFAMC Instruction Reserve 700801 - Teaching 24,012 635,974 611,962
220003 700802 10 140100 - Designated Tuition 220003 - COFAMC Instruction Reserve 700802 - Assistant Instructor 599,857 0 (599,857)
220003 701402 40 140100 - Designated Tuition 220003 - COFAMC Instruction Reserve 701402 - Graduate Assistant Non Teaching 0 49,230 49,230


220003 623,869 685,204 61,335


220004 700801 10 140100 - Designated Tuition 220004 - COFAMC Teacher Assistant 700801 - Teaching 20,000 0 (20,000)
220004 700802 10 140100 - Designated Tuition 220004 - COFAMC Teacher Assistant 700802 - Assistant Instructor 98,460 49,230 (49,230)


220004 118,460 49,230 (69,230)


220005 700801 10 140100 - Designated Tuition 220005 - COFAMC Overload 700801 - Teaching 0 20,000 20,000
220005 0 20,000 20,000


220009 700801 10 140100 - Designated Tuition 220009 - COFAMC Summer School 700801 - Teaching 321,335 321,335 0
220009 321,335 321,335 0


220012 741 10 140100 - Designated Tuition 220012 - COFAMC New Initiatives 741 - New Initiatives Budget Pool 161,000 155,000 (6,000)
220012 161,000 155,000 (6,000)


221000 700801 10 140100 - Designated Tuition 221000 - Dept of Art 700801 - Teaching 50,004 51,516 1,512
221000 701400 40 140100 - Designated Tuition 221000 - Dept of Art 701400 - Student Employees 15,000 15,000 0
221000 701501 10 140100 - Designated Tuition 221000 - Dept of Art 701501 - Non Teaching Salaried Non Exempt 8,271 8,103 (168)
221000 702200 10 140100 - Designated Tuition 221000 - Dept of Art 702200 - Longevity Pay 0 7.2 7
221000 710 40 140100 - Designated Tuition 221000 - Dept of Art 710 - Travel Budget Pool 20,000 20,000 0
221000 720 40 140100 - Designated Tuition 221000 - Dept of Art 720 - O and M Budget Pool 103,459 103,643.8 185
221000 750 40 140100 - Designated Tuition 221000 - Dept of Art 750 - Utilities Budget Pool 5,000 5,000 0
221000 770 40 140100 - Designated Tuition 221000 - Dept of Art 770 - Capital Outlay Pool 10,000 10,000 0


221000 211,734 213,270 1,536
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222002 701001 10 140100 - Designated Tuition 222002 - Dept of Theatre and Musical Theatre 701001 - Non Teaching Salaried Exempt 3,061 3,160 99
222002 701400 40 140100 - Designated Tuition 222002 - Dept of Theatre and Musical Theatre 701400 - Student Employees 15,000 15,000 0
222002 702200 10 140100 - Designated Tuition 222002 - Dept of Theatre and Musical Theatre 702200 - Longevity Pay 21.6 21.6 0
222002 710 40 140100 - Designated Tuition 222002 - Dept of Theatre and Musical Theatre 710 - Travel Budget Pool 10,000 16,000 6,000
222002 720 40 140100 - Designated Tuition 222002 - Dept of Theatre and Musical Theatre 720 - O and M Budget Pool 23,597.4 48,597.4 25,000
222002 750 40 140100 - Designated Tuition 222002 - Dept of Theatre and Musical Theatre 750 - Utilities Budget Pool 777 777 0


222002 52,457 83,556 31,099


223000 700801 10 140100 - Designated Tuition 223000 - School of Music 700801 - Teaching 18,000 0 (18,000)
223000 700802 10 140100 - Designated Tuition 223000 - School of Music 700802 - Assistant Instructor 8,000 8,000 0
223000 701001 10 140100 - Designated Tuition 223000 - School of Music 701001 - Non Teaching Salaried Exempt 99,360 104,664 5,304
223000 701400 40 140100 - Designated Tuition 223000 - School of Music 701400 - Student Employees 58,000 58,000 0
223000 701501 10 140100 - Designated Tuition 223000 - School of Music 701501 - Non Teaching Salaried Non Exempt 2,014 2,078 64
223000 702200 10 140100 - Designated Tuition 223000 - School of Music 702200 - Longevity Pay 1,368 1,368 0
223000 710 40 140100 - Designated Tuition 223000 - School of Music 710 - Travel Budget Pool 20,000 20,000 0
223000 720 10 140100 - Designated Tuition 223000 - School of Music 720 - O and M Budget Pool 0 18,000 18,000
223000 720 40 140100 - Designated Tuition 223000 - School of Music 720 - O and M Budget Pool 151,524 177,508 25,984
223000 750 40 140100 - Designated Tuition 223000 - School of Music 750 - Utilities Budget Pool 2,220 2,220 0


223000 360,486 391,838 31,352


223008 720 40 140100 - Designated Tuition 223008 - ABC Contract 720 - O and M Budget Pool 200,000 200,000 0
223008 200,000 200,000 0


223009 701001 40 140100 - Designated Tuition 223009 - ABC Student Support 701001 - Non Teaching Salaried Exempt 0 153,287 153,287
223009 0 153,287 153,287


224000 701001 40 140100 - Designated Tuition 224000 - International Media Center 701001 - Non Teaching Salaried Exempt 142,824 187,680 44,856
224000 701501 40 140100 - Designated Tuition 224000 - International Media Center 701501 - Non Teaching Salaried Non Exempt 31,392 32,400 1,008
224000 702200 40 140100 - Designated Tuition 224000 - International Media Center 702200 - Longevity Pay 0 240 240
224000 720 40 140100 - Designated Tuition 224000 - International Media Center 720 - O and M Budget Pool 0 98,794.88 98,795


224000 174,216 319,115 144,899


225000 701501 10 140100 - Designated Tuition 225000 - Department of Dance 701501 - Non Teaching Salaried Non Exempt 16,740 16,812 72
225000 702200 10 140100 - Designated Tuition 225000 - Department of Dance 702200 - Longevity Pay 120 240 120
225000 720 40 140100 - Designated Tuition 225000 - Department of Dance 720 - O and M Budget Pool 18,912 42,912 24,000
225000 750 40 140100 - Designated Tuition 225000 - Department of Dance 750 - Utilities Budget Pool 650 650 0


225000 36,422 60,614 24,192


230000 701001 40 140100 - Designated Tuition 230000 - COBA Office of the Dean 701001 - Non Teaching Salaried Exempt 342,588 355,896 13,308
230000 702200 40 140100 - Designated Tuition 230000 - COBA Office of the Dean 702200 - Longevity Pay 5,760 6,240 480


230000 348,348 362,136 13,788


230001 701001 40 140100 - Designated Tuition 230001 - COBA Contingency 701001 - Non Teaching Salaried Exempt 71,436 73,278 1,842
230001 701400 40 140100 - Designated Tuition 230001 - COBA Contingency 701400 - Student Employees 35,000 15,000 (20,000)
230001 701402 40 140100 - Designated Tuition 230001 - COBA Contingency 701402 - Graduate Assistant Non Teaching 9,000 0 (9,000)
230001 701501 40 140100 - Designated Tuition 230001 - COBA Contingency 701501 - Non Teaching Salaried Non Exempt 0 19,248 19,248
230001 702200 40 140100 - Designated Tuition 230001 - COBA Contingency 702200 - Longevity Pay 1,020 960 (60)
230001 710 40 140100 - Designated Tuition 230001 - COBA Contingency 710 - Travel Budget Pool 10,000 10,000 0
230001 720 40 140100 - Designated Tuition 230001 - COBA Contingency 720 - O and M Budget Pool 51,963 70,004 18,041
230001 750 40 140100 - Designated Tuition 230001 - COBA Contingency 750 - Utilities Budget Pool 500 500 0
230001 770 40 140100 - Designated Tuition 230001 - COBA Contingency 770 - Capital Outlay Pool 10,000 10,000 0


230001 188,919 198,990 10,071


230002 700801 10 140100 - Designated Tuition 230002 - COBA Instructional Reserve 700801 - Teaching 93,664 121,506 27,842
230002 93,664 121,506 27,842


230003 700801 10 140100 - Designated Tuition 230003 - COBA Summer School 700801 - Teaching 1,050,000 1,050,000 0
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230003 1,050,000 1,050,000 0


230005 760 80 140100 - Designated Tuition 230005 - COBA Scholarships 760 - Scholarship Budget Pool 52,000 52,000 0
230005 52,000 52,000 0


230006 710 40 140100 - Designated Tuition 230006 - COBA TUC 710 - Travel Budget Pool 10,000 10,000 0
230006 720 40 140100 - Designated Tuition 230006 - COBA TUC 720 - O and M Budget Pool 24,901 24,901 0


230006 34,901 34,901 0


230008 700801 10 140100 - Designated Tuition 230008 - COBA Overload Faculty 700801 - Teaching 66,000 80,000 14,000
230008 66,000 80,000 14,000


230009 700801 10 140100 - Designated Tuition 230009 - COBA Pool Faculty 700801 - Teaching 342,455 350,605 8,150
230009 342,455 350,605 8,150


230010 710 40 140100 - Designated Tuition 230010 - COBA Dean Travel 710 - Travel Budget Pool 3,000 3,000 0
230010 3,000 3,000 0


230013 720 40 140100 - Designated Tuition 230013 - COBA Events 720 - O and M Budget Pool 45,000 45,000 0
230013 45,000 45,000 0


230014 710 40 140100 - Designated Tuition 230014 - COBA Assessment 710 - Travel Budget Pool 10,000 10,000 0
230014 720 40 140100 - Designated Tuition 230014 - COBA Assessment 720 - O and M Budget Pool 7,000 7,000 0


230014 17,000 17,000 0


230015 741 10 140100 - Designated Tuition 230015 - COBA New Initiatives 741 - New Initiatives Budget Pool 4,000 107,000 103,000
230015 4,000 107,000 103,000


231000 700801 10 140100 - Designated Tuition 231000 - Dept of Accounting 700801 - Teaching 277,218 56,502 (220,716)
231000 710 10 140100 - Designated Tuition 231000 - Dept of Accounting 710 - Travel Budget Pool 26,000 28,000 2,000
231000 720 40 140100 - Designated Tuition 231000 - Dept of Accounting 720 - O and M Budget Pool 30,836 33,718 2,882
231000 750 40 140100 - Designated Tuition 231000 - Dept of Accounting 750 - Utilities Budget Pool 800 800 0
231000 770 40 140100 - Designated Tuition 231000 - Dept of Accounting 770 - Capital Outlay Pool 1,000 1,000 0


231000 335,854 120,020 (215,834)


232000 700801 10 140100 - Designated Tuition 232000 - Dept of Economics and Intl Business 700801 - Teaching 81,612 84,960 3,348
232000 701400 40 140100 - Designated Tuition 232000 - Dept of Economics and Intl Business 701400 - Student Employees 10,000 15,000 5,000
232000 710 10 140100 - Designated Tuition 232000 - Dept of Economics and Intl Business 710 - Travel Budget Pool 32,000 32,000 0
232000 720 40 140100 - Designated Tuition 232000 - Dept of Economics and Intl Business 720 - O and M Budget Pool 35,282 29,140 (6,142)
232000 750 40 140100 - Designated Tuition 232000 - Dept of Economics and Intl Business 750 - Utilities Budget Pool 1,000 1,000 0
232000 770 40 140100 - Designated Tuition 232000 - Dept of Economics and Intl Business 770 - Capital Outlay Pool 1,000 1,000 0


232000 160,894 163,100 2,206


233000 700801 10 140100 - Designated Tuition 233000 - Dept of General Business and Fin 700801 - Teaching 62,010 185,436 123,426
233000 701400 40 140100 - Designated Tuition 233000 - Dept of General Business and Fin 701400 - Student Employees 10,000 10,000 0
233000 710 10 140100 - Designated Tuition 233000 - Dept of General Business and Fin 710 - Travel Budget Pool 44,000 46,000 2,000
233000 720 40 140100 - Designated Tuition 233000 - Dept of General Business and Fin 720 - O and M Budget Pool 34,154 35,199 1,045
233000 750 40 140100 - Designated Tuition 233000 - Dept of General Business and Fin 750 - Utilities Budget Pool 1,200 1,200 0
233000 770 40 140100 - Designated Tuition 233000 - Dept of General Business and Fin 770 - Capital Outlay Pool 2,000 2,000 0


233000 153,364 279,835 126,471


234000 700801 10 140100 - Designated Tuition 234000 - Dept of Management and Marketing 700801 - Teaching 0 97,002 97,002
234000 701400 40 140100 - Designated Tuition 234000 - Dept of Management and Marketing 701400 - Student Employees 14,000 14,000 0
234000 710 10 140100 - Designated Tuition 234000 - Dept of Management and Marketing 710 - Travel Budget Pool 38,000 42,000 4,000
234000 720 40 140100 - Designated Tuition 234000 - Dept of Management and Marketing 720 - O and M Budget Pool 28,407 30,243 1,836
234000 750 40 140100 - Designated Tuition 234000 - Dept of Management and Marketing 750 - Utilities Budget Pool 1,200 1,200 0
234000 770 40 140100 - Designated Tuition 234000 - Dept of Management and Marketing 770 - Capital Outlay Pool 1,000 1,000 0


234000 82,607 185,445 102,838
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234001 720 40 140100 - Designated Tuition 234001 - COBA Innovation and Technology Lab 720 - O and M Budget Pool 63,530 0 (63,530)
234001 63,530 0 (63,530)


235000 701001 10 140100 - Designated Tuition 235000 - Office of PGA PGM Program 701001 - Non Teaching Salaried Exempt 108,936 113,088 4,152
235000 702200 10 140100 - Designated Tuition 235000 - Office of PGA PGM Program 702200 - Longevity Pay 960 960 0
235000 710 40 140100 - Designated Tuition 235000 - Office of PGA PGM Program 710 - Travel Budget Pool 14,000 14,000 0
235000 720 40 140100 - Designated Tuition 235000 - Office of PGA PGM Program 720 - O and M Budget Pool 12,312 12,312 0


235000 136,208 140,360 4,152


235001 720 40 140100 - Designated Tuition 235001 - Raven Nest 720 - O and M Budget Pool 185,638 185,638 0
235001 750 40 140100 - Designated Tuition 235001 - Raven Nest 750 - Utilities Budget Pool 10,000 10,000 0


235001 195,638 195,638 0


237001 720 40 140100 - Designated Tuition 237001 - Center for Bus and Eco Development 720 - O and M Budget Pool 1,734 1,734 0
237001 1,734 1,734 0


240000 710 40 140100 - Designated Tuition 240000 - COCJ Office of the Dean 710 - Travel Budget Pool 4,624 0 (4,624)
240000 4,624 0 (4,624)


240003 700801 10 140100 - Designated Tuition 240003 - COCJ Summer School 700801 - Teaching 444,427 444,424 (3)
240003 444,427 444,424 (3)


240005 720 80 140100 - Designated Tuition 240005 - COCJ Scholarships 720 - O and M Budget Pool 344,000 475,000 131,000
240005 344,000 475,000 131,000


240006 710 30 140100 - Designated Tuition 240006 - COCJ Project Development 710 - Travel Budget Pool 500 0 (500)
240006 720 40 140100 - Designated Tuition 240006 - COCJ Project Development 720 - O and M Budget Pool 1,000 0 (1,000)


240006 1,500 0 (1,500)


240008 710 40 140100 - Designated Tuition 240008 - COCJ Instructional Support Service 710 - Travel Budget Pool 8,666 8,000 (666)
240008 8,666 8,000 (666)


240009 710 40 140100 - Designated Tuition 240009 - COCJ Professional Development and T 710 - Travel Budget Pool 19,000 40,000 21,000
240009 720 40 140100 - Designated Tuition 240009 - COCJ Professional Development and T 720 - O and M Budget Pool 1,584 0 (1,584)


240009 20,584 40,000 19,416


240010 710 40 140100 - Designated Tuition 240010 - COCJ TUC 710 - Travel Budget Pool 25,000 10,000 (15,000)
240010 720 40 140100 - Designated Tuition 240010 - COCJ TUC 720 - O and M Budget Pool 5,410 20,410 15,000


240010 30,410 30,410 0


240016 741 10 140100 - Designated Tuition 240016 - COCJ New Initiatives 741 - New Initiatives Budget Pool 131,000 195,000 64,000
240016 131,000 195,000 64,000


241000 700801 40 140100 - Designated Tuition 241000 - College of Criminal Justice 700801 - Teaching 100,000 81,308 (18,692)
241000 701402 40 140100 - Designated Tuition 241000 - College of Criminal Justice 701402 - Graduate Assistant Non Teaching 50,000 0 (50,000)
241000 701501 40 140100 - Designated Tuition 241000 - College of Criminal Justice 701501 - Non Teaching Salaried Non Exempt 16,062 16,548 486
241000 702200 40 140100 - Designated Tuition 241000 - College of Criminal Justice 702200 - Longevity Pay 0 120 120
241000 710 10 140100 - Designated Tuition 241000 - College of Criminal Justice 710 - Travel Budget Pool 10,000 0 (10,000)
241000 720 40 140100 - Designated Tuition 241000 - College of Criminal Justice 720 - O and M Budget Pool 0 60,000 60,000
241000 720 10 140100 - Designated Tuition 241000 - College of Criminal Justice 720 - O and M Budget Pool 116,917 0 (116,917)
241000 770 10 140100 - Designated Tuition 241000 - College of Criminal Justice 770 - Capital Outlay Pool 5,000 0 (5,000)


241000 297,979 157,976 (140,003)


250000 700801 40 140100 - Designated Tuition 250000 - Criminal Justice and Criminology 700801 - Teaching 0 17,806 17,806
250000 700801 10 140100 - Designated Tuition 250000 - Criminal Justice and Criminology 700801 - Teaching 65,016 83,084 18,068
250000 700802 10 140100 - Designated Tuition 250000 - Criminal Justice and Criminology 700802 - Assistant Instructor 0 21,000 21,000
250000 710 40 140100 - Designated Tuition 250000 - Criminal Justice and Criminology 710 - Travel Budget Pool 0 3,000 3,000
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250000 720 40 140100 - Designated Tuition 250000 - Criminal Justice and Criminology 720 - O and M Budget Pool 0 10,000 10,000
250000 65,016 134,890 69,874


251000 720 40 140100 - Designated Tuition 251000 - Department of Forensic Science 720 - O and M Budget Pool 0 50,000 50,000
251000 0 50,000 50,000


252000 710 40 140100 - Designated Tuition 252000 - Department of Security Studies 710 - Travel Budget Pool 0 1,000 1,000
252000 720 40 140100 - Designated Tuition 252000 - Department of Security Studies 720 - O and M Budget Pool 0 9,000 9,000


252000 0 10,000 10,000


260001 720 40 140100 - Designated Tuition 260001 - COE Contingency 720 - O and M Budget Pool 57,527 58,227 700
260001 750 40 140100 - Designated Tuition 260001 - COE Contingency 750 - Utilities Budget Pool 0 300 300
260001 770 40 140100 - Designated Tuition 260001 - COE Contingency 770 - Capital Outlay Pool 6,000 5,000 (1,000)


260001 63,527 63,527 0


260003 700801 10 140100 - Designated Tuition 260003 - COE Summer School 700801 - Teaching 1,413,085 1,263,235 (149,850)
260003 700802 10 140100 - Designated Tuition 260003 - COE Summer School 700802 - Assistant Instructor 134,006 74,856 (59,150)


260003 1,547,091 1,338,091 (209,000)


260004 710 40 140100 - Designated Tuition 260004 - COE Travel 710 - Travel Budget Pool 10,000 10,000 0
260004 10,000 10,000 0


260005 701001 40 140100 - Designated Tuition 260005 - Div Teacher Education 701001 - Non Teaching Salaried Exempt 10,602 0 (10,602)
260005 701400 40 140100 - Designated Tuition 260005 - Div Teacher Education 701400 - Student Employees 42,200 22,760 (19,440)
260005 701402 40 140100 - Designated Tuition 260005 - Div Teacher Education 701402 - Graduate Assistant Non Teaching 10,800 30,240 19,440
260005 702200 40 140100 - Designated Tuition 260005 - Div Teacher Education 702200 - Longevity Pay 1,680 480 (1,200)
260005 710 40 140100 - Designated Tuition 260005 - Div Teacher Education 710 - Travel Budget Pool 10,000 10,000 0
260005 720 40 140100 - Designated Tuition 260005 - Div Teacher Education 720 - O and M Budget Pool 43,768 55,370 11,602
260005 750 40 140100 - Designated Tuition 260005 - Div Teacher Education 750 - Utilities Budget Pool 2,000 1,000 (1,000)


260005 121,050 119,850 (1,200)


260006 760 80 140100 - Designated Tuition 260006 - COE Scholarships 760 - Scholarship Budget Pool 155,000 155,000 0
260006 155,000 155,000 0


260009 710 40 140100 - Designated Tuition 260009 - GAF COE Graduate Programs 710 - Travel Budget Pool 12,200 12,200 0
260009 720 40 140100 - Designated Tuition 260009 - GAF COE Graduate Programs 720 - O and M Budget Pool 15,800 17,600 1,800
260009 750 40 140100 - Designated Tuition 260009 - GAF COE Graduate Programs 750 - Utilities Budget Pool 2,000 200 (1,800)


260009 30,000 30,000 0


260011 710 40 140100 - Designated Tuition 260011 - NCATE 710 - Travel Budget Pool 0 20,000 20,000
260011 720 40 140100 - Designated Tuition 260011 - NCATE 720 - O and M Budget Pool 62,512 42,512 (20,000)


260011 62,512 62,512 0


260013 710 40 140100 - Designated Tuition 260013 - Teacher Education Student Teach 710 - Travel Budget Pool 36,600 36,600 0
260013 36,600 36,600 0


260016 720 40 140100 - Designated Tuition 260016 - COE TUC 720 - O and M Budget Pool 210,896 210,896 0
260016 210,896 210,896 0


260017 700802 10 140100 - Designated Tuition 260017 - COE Teaching Assistant 700802 - Assistant Instructor 0 45,000 45,000
260017 700802 40 140100 - Designated Tuition 260017 - COE Teaching Assistant 700802 - Assistant Instructor 60,000 0 (60,000)


260017 60,000 45,000 (15,000)


260018 700801 10 140100 - Designated Tuition 260018 - COE Overload Faculty 700801 - Teaching 150,000 27,583 (122,417)
260018 150,000 27,583 (122,417)


260019 700801 10 140100 - Designated Tuition 260019 - COE Pool Faculty 700801 - Teaching 1,062,329 787,015 (275,314)
260019 1,062,329 787,015 (275,314)
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260021 710 40 140100 - Designated Tuition 260021 - COE Dean Travel 710 - Travel Budget Pool 6,603 6,603 0
260021 6,603 6,603 0


260023 741 10 140100 - Designated Tuition 260023 - COE New Initiatives 741 - New Initiatives Budget Pool 0 120,230 120,230
260023 0 120,230 120,230


261000 700800 40 140100 - Designated Tuition 261000 - Dept of Curriculum and Instruction 700800 - Faculty Academic Employees 0 2,000 2,000
261000 700801 10 140100 - Designated Tuition 261000 - Dept of Curriculum and Instruction 700801 - Teaching 100,008 104,616 4,608
261000 701400 40 140100 - Designated Tuition 261000 - Dept of Curriculum and Instruction 701400 - Student Employees 44,144 22,000 (22,144)
261000 701402 40 140100 - Designated Tuition 261000 - Dept of Curriculum and Instruction 701402 - Graduate Assistant Non Teaching 0 9,846 9,846
261000 701501 10 140100 - Designated Tuition 261000 - Dept of Curriculum and Instruction 701501 - Non Teaching Salaried Non Exempt 0 11,760 11,760
261000 710 40 140100 - Designated Tuition 261000 - Dept of Curriculum and Instruction 710 - Travel Budget Pool 55,000 55,500 500
261000 720 40 140100 - Designated Tuition 261000 - Dept of Curriculum and Instruction 720 - O and M Budget Pool 61,856 65,394 3,538
261000 750 40 140100 - Designated Tuition 261000 - Dept of Curriculum and Instruction 750 - Utilities Budget Pool 5,000 2,500 (2,500)
261000 770 40 140100 - Designated Tuition 261000 - Dept of Curriculum and Instruction 770 - Capital Outlay Pool 4,000 1,000 (3,000)


261000 270,008 274,616 4,608


262000 701400 40 140100 - Designated Tuition 262000 - Dept of Educ Leadership and Counsel 701400 - Student Employees 73,500 73,500 0
262000 710 40 140100 - Designated Tuition 262000 - Dept of Educ Leadership and Counsel 710 - Travel Budget Pool 105,000 105,000 0
262000 720 40 140100 - Designated Tuition 262000 - Dept of Educ Leadership and Counsel 720 - O and M Budget Pool 42,500 61,500 19,000
262000 750 40 140100 - Designated Tuition 262000 - Dept of Educ Leadership and Counsel 750 - Utilities Budget Pool 14,000 5,000 (9,000)
262000 770 40 140100 - Designated Tuition 262000 - Dept of Educ Leadership and Counsel 770 - Capital Outlay Pool 15,000 5,000 (10,000)


262000 250,000 250,000 0


262001 700801 10 140100 - Designated Tuition 262001 - PhD Counseling 03 04 05 700801 - Teaching 52,506 53,010 504
262001 701402 40 140100 - Designated Tuition 262001 - PhD Counseling 03 04 05 701402 - Graduate Assistant Non Teaching 40,500 54,000 13,500
262001 701501 10 140100 - Designated Tuition 262001 - PhD Counseling 03 04 05 701501 - Non Teaching Salaried Non Exempt 29,526 44,862 15,336
262001 710 10 140100 - Designated Tuition 262001 - PhD Counseling 03 04 05 710 - Travel Budget Pool 12,000 20,000 8,000
262001 720 10 140100 - Designated Tuition 262001 - PhD Counseling 03 04 05 720 - O and M Budget Pool 54,461 32,559 (21,902)


262001 188,993 204,431 15,438


262003 701402 40 140100 - Designated Tuition 262003 - Educational Leadership Doctoral 701402 - Graduate Assistant Non Teaching 54,000 54,000 0
262003 710 40 140100 - Designated Tuition 262003 - Educational Leadership Doctoral 710 - Travel Budget Pool 22,000 22,000 0
262003 720 40 140100 - Designated Tuition 262003 - Educational Leadership Doctoral 720 - O and M Budget Pool 17,067 17,067 0


262003 93,067 93,067 0


263000 701400 40 140100 - Designated Tuition 263000 - Dept of Health and Kinesiology 701400 - Student Employees 32,000 32,000 0
263000 701501 40 140100 - Designated Tuition 263000 - Dept of Health and Kinesiology 701501 - Non Teaching Salaried Non Exempt 0 4,727.27 4,727
263000 710 40 140100 - Designated Tuition 263000 - Dept of Health and Kinesiology 710 - Travel Budget Pool 23,000 23,000 0
263000 720 40 140100 - Designated Tuition 263000 - Dept of Health and Kinesiology 720 - O and M Budget Pool 39,000 69,721.73 30,722
263000 750 40 140100 - Designated Tuition 263000 - Dept of Health and Kinesiology 750 - Utilities Budget Pool 3,000 851 (2,149)
263000 770 40 140100 - Designated Tuition 263000 - Dept of Health and Kinesiology 770 - Capital Outlay Pool 3,000 3,000 0


263000 100,000 133,300 33,300


263004 701501 10 140100 - Designated Tuition 263004 - Bilingual Health Program 701501 - Non Teaching Salaried Non Exempt 0 19,800 19,800
263004 720 10 140100 - Designated Tuition 263004 - Bilingual Health Program 720 - O and M Budget Pool 0 11,500 11,500


263004 0 31,300 31,300


264000 701400 40 140100 - Designated Tuition 264000 - Dept of Lang Literacy and Spec Pop 701400 - Student Employees 35,500 35,500 0
264000 701501 40 140100 - Designated Tuition 264000 - Dept of Lang Literacy and Spec Pop 701501 - Non Teaching Salaried Non Exempt 0 300 300
264000 710 40 140100 - Designated Tuition 264000 - Dept of Lang Literacy and Spec Pop 710 - Travel Budget Pool 60,000 60,000 0
264000 720 40 140100 - Designated Tuition 264000 - Dept of Lang Literacy and Spec Pop 720 - O and M Budget Pool 34,500 43,300 8,800
264000 750 40 140100 - Designated Tuition 264000 - Dept of Lang Literacy and Spec Pop 750 - Utilities Budget Pool 4,000 1,400 (2,600)
264000 770 40 140100 - Designated Tuition 264000 - Dept of Lang Literacy and Spec Pop 770 - Capital Outlay Pool 8,000 1,500 (6,500)


264000 142,000 142,000 0


264002 701001 10 140100 - Designated Tuition 264002 - Reading 701001 - Non Teaching Salaried Exempt 34,128 0 (34,128)
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264002 702200 10 140100 - Designated Tuition 264002 - Reading 702200 - Longevity Pay 720 0 (720)
264002 710 40 140100 - Designated Tuition 264002 - Reading 710 - Travel Budget Pool 10,000 0 (10,000)
264002 720 40 140100 - Designated Tuition 264002 - Reading 720 - O and M Budget Pool 100,927 0 (100,927)
264002 770 40 140100 - Designated Tuition 264002 - Reading 770 - Capital Outlay Pool 10,000 0 (10,000)


264002 155,775 0 (155,775)


264003 701400 40 140100 - Designated Tuition 264003 - Reading Doctorate 701400 - Student Employees 5,000 5,000 0
264003 701402 40 140100 - Designated Tuition 264003 - Reading Doctorate 701402 - Graduate Assistant Non Teaching 54,000 54,000 0
264003 710 40 140100 - Designated Tuition 264003 - Reading Doctorate 710 - Travel Budget Pool 25,000 25,000 0
264003 720 40 140100 - Designated Tuition 264003 - Reading Doctorate 720 - O and M Budget Pool 71,947 75,947 4,000
264003 750 40 140100 - Designated Tuition 264003 - Reading Doctorate 750 - Utilities Budget Pool 2,000 0 (2,000)
264003 770 40 140100 - Designated Tuition 264003 - Reading Doctorate 770 - Capital Outlay Pool 2,000 0 (2,000)


264003 159,947 159,947 0


264005 700801 10 140100 - Designated Tuition 264005 - Doctorate Special Education 700801 - Teaching 119,914 126,738 6,824
264005 701402 10 140100 - Designated Tuition 264005 - Doctorate Special Education 701402 - Graduate Assistant Non Teaching 18,000 36,000 18,000
264005 701501 10 140100 - Designated Tuition 264005 - Doctorate Special Education 701501 - Non Teaching Salaried Non Exempt 0 19,188 19,188
264005 710 10 140100 - Designated Tuition 264005 - Doctorate Special Education 710 - Travel Budget Pool 0 20,000 20,000
264005 720 10 140100 - Designated Tuition 264005 - Doctorate Special Education 720 - O and M Budget Pool 136,990 75,390 (61,600)


264005 274,904 277,316 2,412


265000 701400 40 140100 - Designated Tuition 265000 - Dept of Library Science 701400 - Student Employees 5,000 5,000 0
265000 710 40 140100 - Designated Tuition 265000 - Dept of Library Science 710 - Travel Budget Pool 27,000 27,000 0
265000 720 40 140100 - Designated Tuition 265000 - Dept of Library Science 720 - O and M Budget Pool 51,000 54,400 3,400
265000 750 40 140100 - Designated Tuition 265000 - Dept of Library Science 750 - Utilities Budget Pool 2,000 600 (1,400)
265000 770 40 140100 - Designated Tuition 265000 - Dept of Library Science 770 - Capital Outlay Pool 5,000 3,000 (2,000)


265000 90,000 90,000 0


270000 701001 40 140100 - Designated Tuition 270000 - COHS Office of the Dean 701001 - Non Teaching Salaried Exempt 0 183,888 183,888
270000 701400 40 140100 - Designated Tuition 270000 - COHS Office of the Dean 701400 - Student Employees 0 14,500 14,500
270000 701501 40 140100 - Designated Tuition 270000 - COHS Office of the Dean 701501 - Non Teaching Salaried Non Exempt 0 45,504 45,504
270000 702200 40 140100 - Designated Tuition 270000 - COHS Office of the Dean 702200 - Longevity Pay 0 480 480
270000 720 40 140100 - Designated Tuition 270000 - COHS Office of the Dean 720 - O and M Budget Pool 0 152,558 152,558
270000 750 40 140100 - Designated Tuition 270000 - COHS Office of the Dean 750 - Utilities Budget Pool 0 1,000 1,000


270000 0 397,930 397,930


270001 710 40 140100 - Designated Tuition 270001 - COHS Dean Travel 710 - Travel Budget Pool 0 16,000 16,000
270001 0 16,000 16,000


270002 741 10 140100 - Designated Tuition 270002 - COHS New Initiatives 741 - New Initiatives Budget Pool 0 689,025 689,025
270002 0 689,025 689,025


270003 700802 10 140100 - Designated Tuition 270003 - COHS Teaching Assistant 700802 - Assistant Instructor 0 15,000 15,000
270003 0 15,000 15,000


270004 700801 10 140100 - Designated Tuition 270004 - COHS Overload Faculty 700801 - Teaching 0 122,417 122,417
270004 0 122,417 122,417


270005 700801 10 140100 - Designated Tuition 270005 - COHS Pool Faculty 700801 - Teaching 0 275,314 275,314
270005 0 275,314 275,314


270006 700801 10 140100 - Designated Tuition 270006 - COHS Summer School 700801 - Teaching 0 209,001 209,001
270006 0 209,001 209,001


280000 701001 40 140100 - Designated Tuition 280000 - CHSS Office of the Dean 701001 - Non Teaching Salaried Exempt 176,472 182,016 5,544
280000 702200 40 140100 - Designated Tuition 280000 - CHSS Office of the Dean 702200 - Longevity Pay 960 960 0


280000 177,432 182,976 5,544
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280001 701 30 140100 - Designated Tuition 280001 - CHSS Contingency 701 - Fringe Benefits Pool 0 200 200
280001 701400 30 140100 - Designated Tuition 280001 - CHSS Contingency 701400 - Student Employees 0 5,000 5,000
280001 701400 40 140100 - Designated Tuition 280001 - CHSS Contingency 701400 - Student Employees 1,500 0 (1,500)
280001 710 30 140100 - Designated Tuition 280001 - CHSS Contingency 710 - Travel Budget Pool 0 15,000 15,000
280001 710 40 140100 - Designated Tuition 280001 - CHSS Contingency 710 - Travel Budget Pool 5,000 0 (5,000)
280001 720 30 140100 - Designated Tuition 280001 - CHSS Contingency 720 - O and M Budget Pool 0 252,062.5 252,063
280001 720 40 140100 - Designated Tuition 280001 - CHSS Contingency 720 - O and M Budget Pool 136,803 0 (136,803)
280001 750 30 140100 - Designated Tuition 280001 - CHSS Contingency 750 - Utilities Budget Pool 0 481 481


280001 143,303 272,744 129,441


280002 700801 10 140100 - Designated Tuition 280002 - CHSS Instructional Reserve 700801 - Teaching 1,248,717 250,627.5 (998,089.50)
280002 1,248,717 250,627.50 (998,089.50)


280003 700801 10 140100 - Designated Tuition 280003 - CHSS Summer School 700801 - Teaching 1,352,051 1,511,069 159,018
280003 1,352,051 1,511,069 159,018


280003 700802 10 140100 - Designated Tuition 280003 - CHSS Summer School 700802 - Assistant Instructor 159,017.5 0 (159,018)
280003 159,018 0 (159,018)


280004 760 80 140100 - Designated Tuition 280004 - CHSS Scholarships 760 - Scholarship Budget Pool 206,000 206,000 0
280004 206,000 206,000 0


280008 720 40 140100 - Designated Tuition 280008 - CHSS TUC 720 - O and M Budget Pool 93,385 93,385 0
280008 93,385 93,385 0


280009 700802 10 140100 - Designated Tuition 280009 - CHSS Teaching Assistant 700802 - Assistant Instructor 0 60,306.75 60,306.75
280009 0 60,306.75 60,306.75


280009 701402 10 140100 - Designated Tuition 280009 - CHSS Teaching Assistant 701402 - Graduate Assistant Non Teaching 0 202,311.75 202,311.75
280009 0 202,311.75 202,311.75


280010 700801 10 140100 - Designated Tuition 280010 - CHSS Overload Faculty 700801 - Teaching 0 63,251 63,251
280010 0 63,251 63,251


280011 700801 10 140100 - Designated Tuition 280011 - CHSS Pool Faculty 700801 - Teaching 0 548,016 548,016
280011 0 548,016 548,016


280012 710 40 140100 - Designated Tuition 280012 - CHSS Dean Travel 710 - Travel Budget Pool 5,000 5,000 0
280012 5,000 5,000 0


280014 700801 10 140100 - Designated Tuition 280014 - CHSS Post Doctoral Fellow 700801 - Teaching 47,504 37,508 (9,996)
280014 47,504 37,508 (9,996)


280017 741 10 140100 - Designated Tuition 280017 - CHSS New Initiatives 741 - New Initiatives Budget Pool 0 275,000 275,000
280017 0 275,000 275,000


281000 710 40 140100 - Designated Tuition 281000 - Dept of Communication Studies 710 - Travel Budget Pool 5,000 14,000 9,000
281000 720 40 140100 - Designated Tuition 281000 - Dept of Communication Studies 720 - O and M Budget Pool 13,075 3,630 (9,445)
281000 750 40 140100 - Designated Tuition 281000 - Dept of Communication Studies 750 - Utilities Budget Pool 0 445 445


281000 18,075 18,075 0


282000 701400 40 140100 - Designated Tuition 282000 - Dept of English 701400 - Student Employees 0 20,000 20,000
282000 710 40 140100 - Designated Tuition 282000 - Dept of English 710 - Travel Budget Pool 5,000 25,000 20,000
282000 720 40 140100 - Designated Tuition 282000 - Dept of English 720 - O and M Budget Pool 76,338 29,838 (46,500)
282000 750 40 140100 - Designated Tuition 282000 - Dept of English 750 - Utilities Budget Pool 0 6,500 6,500


282000 81,338 81,338 0


282001 720 40 140100 - Designated Tuition 282001 - Texas Review Press 720 - O and M Budget Pool 22,000 22,000 0
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282001 22,000 22,000 0


283000 701400 40 140100 - Designated Tuition 283000 - Dept of Family and Consumer Sci 701400 - Student Employees 0 5,000 5,000
283000 710 40 140100 - Designated Tuition 283000 - Dept of Family and Consumer Sci 710 - Travel Budget Pool 5,000 11,000 6,000
283000 720 40 140100 - Designated Tuition 283000 - Dept of Family and Consumer Sci 720 - O and M Budget Pool 37,476 25,926 (11,550)
283000 750 40 140100 - Designated Tuition 283000 - Dept of Family and Consumer Sci 750 - Utilities Budget Pool 0 550 550


283000 42,476 42,476 0


284000 701 40 140100 - Designated Tuition 284000 - Dept of Foreign Languages 701 - Fringe Benefits Pool 0 200 200
284000 701400 40 140100 - Designated Tuition 284000 - Dept of Foreign Languages 701400 - Student Employees 0 10,000 10,000
284000 710 40 140100 - Designated Tuition 284000 - Dept of Foreign Languages 710 - Travel Budget Pool 5,000 20,000 15,000
284000 720 40 140100 - Designated Tuition 284000 - Dept of Foreign Languages 720 - O and M Budget Pool 41,995 13,595 (28,400)
284000 750 40 140100 - Designated Tuition 284000 - Dept of Foreign Languages 750 - Utilities Budget Pool 0 3,200 3,200


284000 46,995 46,995 0


285000 701400 40 140100 - Designated Tuition 285000 - Dept of History 701400 - Student Employees 0 3,500 3,500
285000 710 40 140100 - Designated Tuition 285000 - Dept of History 710 - Travel Budget Pool 5,000 40,000 35,000
285000 720 40 140100 - Designated Tuition 285000 - Dept of History 720 - O and M Budget Pool 80,856 35,556 (45,300)
285000 750 40 140100 - Designated Tuition 285000 - Dept of History 750 - Utilities Budget Pool 0 4,300 4,300
285000 770 40 140100 - Designated Tuition 285000 - Dept of History 770 - Capital Outlay Pool 85,856 83,356 (2,500)


285000 171,712 166,712 (5,000)


285002 720 30 140100 - Designated Tuition 285002 - Encuentro Conference 720 - O and M Budget Pool 20,000 20,000 0
285002 20,000 20,000 0


286000 701001 40 140100 - Designated Tuition 286000 - Dept of Mass Communication 701001 - Non Teaching Salaried Exempt 2,748 2,748 0
286000 701400 40 140100 - Designated Tuition 286000 - Dept of Mass Communication 701400 - Student Employees 15,000 15,000 0
286000 701501 10 140100 - Designated Tuition 286000 - Dept of Mass Communication 701501 - Non Teaching Salaried Non Exempt 25,728 18,372 (7,356)
286000 710 40 140100 - Designated Tuition 286000 - Dept of Mass Communication 710 - Travel Budget Pool 14,400 14,400 0
286000 720 40 140100 - Designated Tuition 286000 - Dept of Mass Communication 720 - O and M Budget Pool 37,539 44,895 7,356
286000 750 40 140100 - Designated Tuition 286000 - Dept of Mass Communication 750 - Utilities Budget Pool 1,200 1,200 0


286000 96,615 96,615 0


287000 710 40 140100 - Designated Tuition 287000 - Dept of Political Science 710 - Travel Budget Pool 5,000 20,000 15,000
287000 720 40 140100 - Designated Tuition 287000 - Dept of Political Science 720 - O and M Budget Pool 41,995 21,995 (20,000)
287000 750 40 140100 - Designated Tuition 287000 - Dept of Political Science 750 - Utilities Budget Pool 0 5,000 5,000


287000 46,995 46,995 0


287001 720 40 140100 - Designated Tuition 287001 - Academic Challenge Program 720 - O and M Budget Pool 4,500 0 (4,500)
287001 4,500 0 (4,500)


288000 701402 40 140100 - Designated Tuition 288000 - Dept of Psychology and Philosophy 701402 - Graduate Assistant Non Teaching 0 27,000 27,000
288000 710 40 140100 - Designated Tuition 288000 - Dept of Psychology and Philosophy 710 - Travel Budget Pool 5,000 49,000 44,000
288000 720 40 140100 - Designated Tuition 288000 - Dept of Psychology and Philosophy 720 - O and M Budget Pool 158,579 75,079 (83,500)
288000 750 40 140100 - Designated Tuition 288000 - Dept of Psychology and Philosophy 750 - Utilities Budget Pool 0 12,500 12,500


288000 163,579 163,579 0


288004 700802 10 140100 - Designated Tuition 288004 - Forensic Clinical PHD 700 - Salary and Wage Pool Grants Only 0 28,000 28,000
288004 701400 10 140100 - Designated Tuition 288004 - Forensic Clinical PHD 701400 - Student Employees 359,400 0 (359,400)
288004 701402 10 140100 - Designated Tuition 288004 - Forensic Clinical PHD 701402 - Graduate Assistant Non Teaching 0 359,400 359,400
288004 710 10 140100 - Designated Tuition 288004 - Forensic Clinical PHD 710 - Travel Budget Pool 5,000 5,000 0
288004 720 10 140100 - Designated Tuition 288004 - Forensic Clinical PHD 720 - O and M Budget Pool 116,826 87,256 (29,570)
288004 750 10 140100 - Designated Tuition 288004 - Forensic Clinical PHD 750 - Utilities Budget Pool 0 1,570 1,570
288004 770 10 140100 - Designated Tuition 288004 - Forensic Clinical PHD 770 - Capital Outlay Pool 10,000 10,000 0


288004 491,226 491,226 0


289000 710 40 140100 - Designated Tuition 289000 - Dept of Sociology 710 - Travel Budget Pool 5,000 5,000 0
289000 720 40 140100 - Designated Tuition 289000 - Dept of Sociology 720 - O and M Budget Pool 32,861 29,361 (3,500)
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289000 750 40 140100 - Designated Tuition 289000 - Dept of Sociology 750 - Utilities Budget Pool 0 3,500 3,500
289000 37,861 37,861 0


289753 701001 10 140100 - Designated Tuition 289753 - PI Soc Cheryl Hudec 701001 - Non Teaching Salaried Exempt 14,708 14,343 (365)
289753 702200 40 140100 - Designated Tuition 289753 - PI Soc Cheryl Hudec 702200 - Longevity Pay 0 160 160


289753 14,708 14,503 (205)


400000 701001 60 140100 - Designated Tuition 400000 - Off of the Prov and VP for Acad Aff 701001 - Non Teaching Salaried Exempt 241,680 249,000 7,320
400000 702200 60 140100 - Designated Tuition 400000 - Off of the Prov and VP for Acad Aff 702200 - Longevity Pay 1,920 2,160 240
400000 720 60 140100 - Designated Tuition 400000 - Off of the Prov and VP for Acad Aff 720 - O and M Budget Pool 24,534 255,376.14 230,842
400000 741 60 140100 - Designated Tuition 400000 - Off of the Prov and VP for Acad Aff 741 - New Initiatives Budget Pool 172,810 248,042 75,232
400000 750 60 140100 - Designated Tuition 400000 - Off of the Prov and VP for Acad Aff 750 - Utilities Budget Pool 0 1,507 1,507


400000 440,944 756,085 315,141


400004 700801 10 140100 - Designated Tuition 400004 - VPAA Overloads 700801 - Teaching 0 80,000 80,000
400004 700801 40 140100 - Designated Tuition 400004 - VPAA Overloads 700801 - Teaching 105,300 0 (105,300)


400004 105,300 80,000 (25,300)


400009 720 60 140100 - Designated Tuition 400009 - Vending Recruitment 720 - O and M Budget Pool 38,700 0 (38,700)
400009 38,700 0 (38,700)


400011 720 40 140100 - Designated Tuition 400011 - Academic Programs 720 - O and M Budget Pool 79,023.14 0 (79,023)
400011 79,023 0 (79,023)


400015 720 40 140100 - Designated Tuition 400015 - Faculty Senate 720 - O and M Budget Pool 2,303 3,803 1,500
400015 2,303 3,803 1,500


400019 720 10 140100 - Designated Tuition 400019 - Lab Waste Removal 720 - O and M Budget Pool 79,726 0 (79,726)
400019 79,726 0 (79,726)


400020 710 40 140100 - Designated Tuition 400020 - Off Campus Instruction Travel 710 - Travel Budget Pool 38,529 38,529 0
400020 38,529 38,529 0


400022 720 30 140100 - Designated Tuition 400022 - American Democracy 720 - O and M Budget Pool 11,000 10,926 (74)
400022 750 40 140100 - Designated Tuition 400022 - American Democracy 750 - Utilities Budget Pool 0 74 74


400022 11,000 11,000 0


400024 710 60 140100 - Designated Tuition 400024 - Provost Travel 710 - Travel Budget Pool 10,000 10,000 0
400024 10,000 10,000 0


400026 720 60 140100 - Designated Tuition 400026 - Provost Contingency 720 - O and M Budget Pool 11,400 11,400 0
400026 11,400 11,400 0


400027 700801 10 140100 - Designated Tuition 400027 - Austin Internship Program 700801 - Teaching 0 10,008 10,008
400027 710 10 140100 - Designated Tuition 400027 - Austin Internship Program 710 - Travel Budget Pool 0 2,500 2,500
400027 720 10 140100 - Designated Tuition 400027 - Austin Internship Program 720 - O and M Budget Pool 0 51,492 51,492


400027 0 64,000 64,000


410000 720 40 140100 - Designated Tuition 410000 - Office of the Associate Provost 720 - O and M Budget Pool 44,383 34,785 (9,598)
410000 741 40 140100 - Designated Tuition 410000 - Office of the Associate Provost 741 - New Initiatives Budget Pool 0 71,900 71,900


410000 44,383 106,685 62,302


410001 720 80 140100 - Designated Tuition 410001 - Academic Scholarships 720 - O and M Budget Pool 225,000 225,000 0
410001 225,000 225,000 0


411000 700801 30 140100 - Designated Tuition 411000 - Correspondence 700801 - Teaching 80,000 80,000 0
411000 701001 30 140100 - Designated Tuition 411000 - Correspondence 701001 - Non Teaching Salaried Exempt 61,780 63,024 1,244
411000 701501 30 140100 - Designated Tuition 411000 - Correspondence 701501 - Non Teaching Salaried Non Exempt 32,256 9,816 (22,440)


178







Fund Organization Account Program Fund Description Organization Description Account Description Approved FY 2014 Recommendations 
FY 2015


Variance FY 
14-15


2014 - 2015


SAM HOUSTON STATE UNIVERTSITY


BY FUND


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE


411000 702200 30 140100 - Designated Tuition 411000 - Correspondence 702200 - Longevity Pay 2,640 3,140 500
411000 710 30 140100 - Designated Tuition 411000 - Correspondence 710 - Travel Budget Pool 4,469 4,469 0
411000 720 30 140100 - Designated Tuition 411000 - Correspondence 720 - O and M Budget Pool 10,000 13,674 3,674
411000 770 30 140100 - Designated Tuition 411000 - Correspondence 770 - Capital Outlay Pool 10,000 8,377 (1,623)


411000 201,145 182,500 (18,645)


412000 701001 10 140100 - Designated Tuition 412000 - Student Success Initiatives 701001 - Non Teaching Salaried Exempt 59,832 61,632 1,800
412000 701501 10 140100 - Designated Tuition 412000 - Student Success Initiatives 701501 - Non Teaching Salaried Non Exempt 29,880 28,500 (1,380)
412000 702200 10 140100 - Designated Tuition 412000 - Student Success Initiatives 702200 - Longevity Pay 1,440 1,680 240
412000 710 10 140100 - Designated Tuition 412000 - Student Success Initiatives 710 - Travel Budget Pool 15,000 8,000 (7,000)
412000 720 10 140100 - Designated Tuition 412000 - Student Success Initiatives 720 - O and M Budget Pool 53,717 72,097 18,380
412000 770 10 140100 - Designated Tuition 412000 - Student Success Initiatives 770 - Capital Outlay Pool 15,000 5,000 (10,000)


412000 174,869 176,909 2,040


413000 700801 40 140100 - Designated Tuition 413000 - Honors Program 700801 - Teaching 0 16,000 16,000
413000 701400 40 140100 - Designated Tuition 413000 - Honors Program 701400 - Student Employees 0 16,320 16,320
413000 702200 40 140100 - Designated Tuition 413000 - Honors Program 702200 - Longevity Pay 2,640 2,640 0
413000 710 40 140100 - Designated Tuition 413000 - Honors Program 710 - Travel Budget Pool 10,504 10,504 0
413000 720 40 140100 - Designated Tuition 413000 - Honors Program 720 - O and M Budget Pool 65,305 48,985 (16,320)
413000 741 40 140100 - Designated Tuition 413000 - Honors Program 741 - New Initiatives Budget Pool 91,000 48,000 (43,000)


413000 169,449 142,449 (27,000)


413001 760 80 140100 - Designated Tuition 413001 - Honors Scholarships 760 - Scholarship Budget Pool 0 75,000 75,000
413001 760 40 140100 - Designated Tuition 413001 - Honors Scholarships 760 - Scholarship Budget Pool 40,000 40,000 0


413001 40,000 115,000 75,000


414000 720 40 140100 - Designated Tuition 414000 - International Programs 720 - O and M Budget Pool 1,268 1,268 0
414000 1,268 1,268 0


415000 720 10 140100 - Designated Tuition 415000 - Military Science 720 - O and M Budget Pool 15,524 15,524 0
415000 15,524 15,524 0


418001 701001 40 140100 - Designated Tuition 418001 - University Park 701001 - Non Teaching Salaried Exempt 68,544 84,362 15,818
418001 702200 40 140100 - Designated Tuition 418001 - University Park 702200 - Longevity Pay 1,440 1,680 240
418001 720 40 140100 - Designated Tuition 418001 - University Park 720 - O and M Budget Pool 13,240 14,486 1,246
418001 741 40 140100 - Designated Tuition 418001 - University Park 741 - New Initiatives Budget Pool 15,000 0 (15,000)


418001 98,224 100,528 2,304


418004 701001 40 140100 - Designated Tuition 418004 - The Woodlands Campus - Admin 701001 - Non Teaching Salaried Exempt 157,441 155,131 (2,310)
418004 702200 40 140100 - Designated Tuition 418004 - The Woodlands Campus - Admin 702200 - Longevity Pay 4,920 3,420 (1,500)
418004 710 40 140100 - Designated Tuition 418004 - The Woodlands Campus - Admin 710 - Travel Budget Pool 10,000 10,000 0
418004 720 40 140100 - Designated Tuition 418004 - The Woodlands Campus - Admin 720 - O and M Budget Pool 35,831 42,695 6,864


418004 208,192 211,246 3,054


419000 701001 40 140100 - Designated Tuition 419000 - Writing Center 701001 - Non Teaching Salaried Exempt 0 70,320 70,320
419000 701400 40 140100 - Designated Tuition 419000 - Writing Center 701400 - Student Employees 50,000 70,000 20,000
419000 701402 40 140100 - Designated Tuition 419000 - Writing Center 701402 - Graduate Assistant Non Teaching 98,000 98,000 0
419000 702200 40 140100 - Designated Tuition 419000 - Writing Center 702200 - Longevity Pay 0 1,680 1,680
419000 710 40 140100 - Designated Tuition 419000 - Writing Center 710 - Travel Budget Pool 8,000 18,000 10,000
419000 720 40 140100 - Designated Tuition 419000 - Writing Center 720 - O and M Budget Pool 14,679 147,497 132,818
419000 770 40 140100 - Designated Tuition 419000 - Writing Center 770 - Capital Outlay Pool 5,000 15,000 10,000


419000 175,679 420,497 244,818


419001 701402 40 140100 - Designated Tuition 419001 - Writing Across Curriculum 701402 - Graduate Assistant Non Teaching 2,500 0 (2,500)
419001 720 40 140100 - Designated Tuition 419001 - Writing Across Curriculum 720 - O and M Budget Pool 2,500 5,000 2,500


419001 5,000 5,000 0


420000 710 40 140100 - Designated Tuition 420000 - Graduate Studies Office 710 - Travel Budget Pool 150,000 150,000 0
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420000 720 40 140100 - Designated Tuition 420000 - Graduate Studies Office 720 - O and M Budget Pool 166,008 84,568 (81,440)
420000 741 40 140100 - Designated Tuition 420000 - Graduate Studies Office 741 - New Initiatives Budget Pool 28,000 30,000 2,000
420000 750 40 140100 - Designated Tuition 420000 - Graduate Studies Office 750 - Utilities Budget Pool 0 200 200


420000 344,008 264,768 (79,240)


420004 720 50 140100 - Designated Tuition 420004 - Graduate Catalogues 720 - O and M Budget Pool 25,000 25,000 0
420004 25,000 25,000 0


420004
420005 720 70 140100 - Designated Tuition 420005 - Assessment 720 - O and M Budget Pool 13,760 0 (13,760)


420005 13,760 0 (13,760)


420013 701501 40 140100 - Designated Tuition 420013 - PACE 701501 - Non Teaching Salaried Non Exempt 12,504 13,512 1,008
420013 720 40 140100 - Designated Tuition 420013 - PACE 720 - O and M Budget Pool 43,248 70,624 27,376


420013 55,752 84,136 28,384


420016 720 40 140100 - Designated Tuition 420016 - Graduate Studies Program Reviewets 720 - O and M Budget Pool 50,000 50,000 0
420016 50,000 50,000 0


420017 701402 40 140100 - Designated Tuition 420017 - Academic Community Engagements 701402 - Graduate Assistant Non Teaching 9,846 9,846 0
420017 701501 40 140100 - Designated Tuition 420017 - Academic Community Engagements 701501 - Non Teaching Salaried Non Exempt 12,504 27,888 15,384
420017 720 40 140100 - Designated Tuition 420017 - Academic Community Engagements 720 - O and M Budget Pool 26,971 20,471 (6,500)
420017 741 40 140100 - Designated Tuition 420017 - Academic Community Engagements 741 - New Initiatives Budget Pool 10,000 0 (10,000)


420017 59,321 58,205 (1,116)


430000 701001 20 140100 - Designated Tuition 430000 - Research 701001 - Non Teaching Salaried Exempt 56,112 57,792 1,680
430000 701501 20 140100 - Designated Tuition 430000 - Research 701501 - Non Teaching Salaried Non Exempt 36,000 37,080 1,080
430000 702200 20 140100 - Designated Tuition 430000 - Research 702200 - Longevity Pay 1,472 960 (512)


430000 93,584 95,832 2,248


430003 710 20 140100 - Designated Tuition 430003 - Faculty Research 710 - Travel Budget Pool 0 5,717 5,717
430003 720 20 140100 - Designated Tuition 430003 - Faculty Research 720 - O and M Budget Pool 13,717 8,000 (5,717)


430003 13,717 13,717 0


431000 701001 20 140100 - Designated Tuition 431000 - Sponsored Programs 701001 - Non Teaching Salaried Exempt 81,720 37,824 (43,896)
431000 701400 20 140100 - Designated Tuition 431000 - Sponsored Programs 701400 - Student Employees 50,000 20,000 (30,000)
431000 701402 20 140100 - Designated Tuition 431000 - Sponsored Programs 701402 - Graduate Assistant Non Teaching 0 30,000 30,000
431000 702200 20 140100 - Designated Tuition 431000 - Sponsored Programs 702200 - Longevity Pay 1,920 920 (1,000)
431000 710 20 140100 - Designated Tuition 431000 - Sponsored Programs 710 - Travel Budget Pool 25,000 35,000 10,000
431000 720 20 140100 - Designated Tuition 431000 - Sponsored Programs 720 - O and M Budget Pool 64,791 72,791 8,000
431000 741 20 140100 - Designated Tuition 431000 - Sponsored Programs 741 - New Initiatives Budget Pool 8,000 0 (8,000)
431000 750 20 140100 - Designated Tuition 431000 - Sponsored Programs 750 - Utilities Budget Pool 0 2,200 2,200
431000 770 20 140100 - Designated Tuition 431000 - Sponsored Programs 770 - Capital Outlay Pool 85,746 73,546 (12,200)


431000 317,177 272,281 (44,896)


434000 700801 20 140100 - Designated Tuition 434000 - TRIES 700801 - Teaching 20,500 20,500 0
434000 701001 20 140100 - Designated Tuition 434000 - TRIES 701001 - Non Teaching Salaried Exempt 43,344 42,264 (1,080)
434000 741 20 140100 - Designated Tuition 434000 - TRIES 741 - New Initiatives Budget Pool 0 7,706 7,706


434000 63,844 70,470 6,626


450000 701501 40 140100 - Designated Tuition 450000 - Acad Instruct Tech and Dist Learn 701501 - Non Teaching Salaried Non Exempt 31,337 32,141 804
450000 702200 70 140100 - Designated Tuition 450000 - Acad Instruct Tech and Dist Learn 702200 - Longevity Pay 1,680 1,800 120


450000 33,017 33,941 924


460000 701001 40 140100 - Designated Tuition 460000 - Academic Planning and Assessment 701001 - Non Teaching Salaried Exempt 69,568 71,664 2,096
460000 701501 40 140100 - Designated Tuition 460000 - Academic Planning and Assessment 701501 - Non Teaching Salaried Non Exempt 35,004 40,608 5,604
460000 702200 40 140100 - Designated Tuition 460000 - Academic Planning and Assessment 702200 - Longevity Pay 0 1,440 1,440
460000 710 40 140100 - Designated Tuition 460000 - Academic Planning and Assessment 710 - Travel Budget Pool 0 14,744 14,744
460000 720 40 140100 - Designated Tuition 460000 - Academic Planning and Assessment 720 - O and M Budget Pool 0 19,911 19,911
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460000 741 40 140100 - Designated Tuition 460000 - Academic Planning and Assessment 741 - New Initiatives Budget Pool 39,744 85,000 45,256
460000 750 40 140100 - Designated Tuition 460000 - Academic Planning and Assessment 750 - Utilities Budget Pool 0 685 685


460000 144,316 234,052 89,736


460001 710 40 140100 - Designated Tuition 460001 - Accreditation 710 - Travel Budget Pool 0 8,000 8,000
460001 720 40 140100 - Designated Tuition 460001 - Accreditation 720 - O and M Budget Pool 54,556 46,556 (8,000)


460001 54,556 54,556 0


460002 720 40 140100 - Designated Tuition 460002 - Faculty Evaluation 720 - O and M Budget Pool 0 60,000 60,000
460002 0 60,000 60,000


470000 701001 40 140100 - Designated Tuition 470000 - Newton Gresham Library 701001 - Non Teaching Salaried Exempt 127,386 131,208 3,822
470000 702200 40 140100 - Designated Tuition 470000 - Newton Gresham Library 702200 - Longevity Pay 3,600 4,080 480
470000 720 40 140100 - Designated Tuition 470000 - Newton Gresham Library 720 - O and M Budget Pool 77,703 82,223 4,520
470000 741 40 140100 - Designated Tuition 470000 - Newton Gresham Library 741 - New Initiatives Budget Pool 0 7,894 7,894
470000 750 40 140100 - Designated Tuition 470000 - Newton Gresham Library 750 - Utilities Budget Pool 5,000 5,000 0
470000 770 40 140100 - Designated Tuition 470000 - Newton Gresham Library 770 - Capital Outlay Pool 15,000 10,000 (5,000)


470000 228,689 240,405 11,716


470001 710 40 140100 - Designated Tuition 470001 - Library Exp and Equipment 710 - Travel Budget Pool 5,544 5,544 0
470001 5,544 5,544 0


470002 720 40 140100 - Designated Tuition 470002 - Library Books 720 - O and M Budget Pool 45,000 50,000 5,000
470002 770 40 140100 - Designated Tuition 470002 - Library Books 770 - Capital Outlay Pool 5,000 0 (5,000)


470002 50,000 50,000 0


500000 701001 60 140100 - Designated Tuition 500000 - Office of Enrollment Management 701001 - Non Teaching Salaried Exempt 407,280 308,208 (99,072)
500000 701400 50 140100 - Designated Tuition 500000 - Office of Enrollment Management 701400 - Student Employees 0 5,000 5,000
500000 701400 60 140100 - Designated Tuition 500000 - Office of Enrollment Management 701400 - Student Employees 22,000 0 (22,000)
500000 702200 60 140100 - Designated Tuition 500000 - Office of Enrollment Management 702200 - Longevity Pay 5,000 1,680 (3,320)
500000 710 50 140100 - Designated Tuition 500000 - Office of Enrollment Management 710 - Travel Budget Pool 0 5,000 5,000
500000 710 60 140100 - Designated Tuition 500000 - Office of Enrollment Management 710 - Travel Budget Pool 5,000 0 (5,000)
500000 720 50 140100 - Designated Tuition 500000 - Office of Enrollment Management 720 - O and M Budget Pool 0 81,928 81,928
500000 720 60 140100 - Designated Tuition 500000 - Office of Enrollment Management 720 - O and M Budget Pool 28,882 0 (28,882)
500000 743 50 140100 - Designated Tuition 500000 - Office of Enrollment Management 743 - One-Time Recurring Budget Pool 0 130,000 130,000
500000 770 60 140100 - Designated Tuition 500000 - Office of Enrollment Management 770 - Capital Outlay Pool 5,000 0 (5,000)


500000 473,162 531,816 58,654


500001 701001 60 140100 - Designated Tuition 500001 - Military Recruitment 701001 - Non Teaching Salaried Exempt 32,778 0 (32,778)
500001 702200 60 140100 - Designated Tuition 500001 - Military Recruitment 702200 - Longevity Pay 360 0 (360)
500001 720 60 140100 - Designated Tuition 500001 - Military Recruitment 720 - O and M Budget Pool 1,354.12 0 (1,354)


500001 34,492 0 (34,492)


500005 710 60 140100 - Designated Tuition 500005 - VPEM Travel 710 - Travel Budget Pool 10,000 10,000 0
500005 10,000 10,000 0


500008 701001 50 140100 - Designated Tuition 500008 - Enrollment Management Communication 701001 - Non Teaching Salaried Exempt 0 116,107 116,107
500008 701001 60 140100 - Designated Tuition 500008 - Enrollment Management Communication 701001 - Non Teaching Salaried Exempt 51,000 0 (51,000)
500008 701501 50 140100 - Designated Tuition 500008 - Enrollment Management Communication 701501 - Non Teaching Salaried Non Exempt 0 34,680 34,680
500008 702200 50 140100 - Designated Tuition 500008 - Enrollment Management Communication 702200 - Longevity Pay 0 1,700 1,700
500008 710 50 140100 - Designated Tuition 500008 - Enrollment Management Communication 710 - Travel Budget Pool 0 18,000 18,000
500008 720 50 140100 - Designated Tuition 500008 - Enrollment Management Communication 720 - O and M Budget Pool 0 14,992.8 14,993
500008 750 50 140100 - Designated Tuition 500008 - Enrollment Management Communication 750 - Utilities Budget Pool 0 200 200


500008 51,000 185,680 134,680


500009 701001 50 140100 - Designated Tuition 500009 - On Campus Recruitment Enrollment Mg 701001 - Non Teaching Salaried Exempt 0 47,544 47,544
500009 701501 50 140100 - Designated Tuition 500009 - On Campus Recruitment Enrollment Mg 701501 - Non Teaching Salaried Non Exempt 0 19,296 19,296
500009 701501 30 140100 - Designated Tuition 500009 - On Campus Recruitment Enrollment Mg 701501 - Non Teaching Salaried Non Exempt 18,912 0 (18,912)
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500009 702200 50 140100 - Designated Tuition 500009 - On Campus Recruitment Enrollment Mg 702200 - Longevity Pay 0 840 840
500009 720 50 140100 - Designated Tuition 500009 - On Campus Recruitment Enrollment Mg 720 - O and M Budget Pool 0 34,444 34,444


500009 18,912 102,124 83,212


500010 741 50 140100 - Designated Tuition 500010 - EM New Initiatives 741 - New Initiatives Budget Pool 198,968 97,804 (101,164)
500010 198,968 97,804 (101,164)


500011 720 50 140100 - Designated Tuition 500011 - EM Program Marketing 1 720 - O and M Budget Pool 0 20,000 20,000
500011 720 60 140100 - Designated Tuition 500011 - EM Program Marketing 1 720 - O and M Budget Pool 20,000 0 (20,000)


500011 20,000 20,000 0


500012 720 50 140100 - Designated Tuition 500012 - EM Program Marketing 2 720 - O and M Budget Pool 0 20,000 20,000
500012 720 60 140100 - Designated Tuition 500012 - EM Program Marketing 2 720 - O and M Budget Pool 20,000 0 (20,000)


500012 20,000 20,000 0


500013 720 50 140100 - Designated Tuition 500013 - EM Program Marketing 3 720 - O and M Budget Pool 0 20,000 20,000
500013 720 60 140100 - Designated Tuition 500013 - EM Program Marketing 3 720 - O and M Budget Pool 20,000 0 (20,000)


500013 20,000 20,000 0


500014 720 50 140100 - Designated Tuition 500014 - EM Program Marketing 4 720 - O and M Budget Pool 0 20,000 20,000
500014 720 60 140100 - Designated Tuition 500014 - EM Program Marketing 4 720 - O and M Budget Pool 20,000 0 (20,000)


500014 20,000 20,000 0


500015 720 50 140100 - Designated Tuition 500015 - EM Program Marketing 5 720 - O and M Budget Pool 0 20,000 20,000
500015 720 60 140100 - Designated Tuition 500015 - EM Program Marketing 5 720 - O and M Budget Pool 20,000 0 (20,000)


500015 20,000 20,000 0


500016 720 50 140100 - Designated Tuition 500016 - EM Program Marketing 6 720 - O and M Budget Pool 0 20,000 20,000
500016 720 60 140100 - Designated Tuition 500016 - EM Program Marketing 6 720 - O and M Budget Pool 20,000 0 (20,000)


500016 20,000 20,000 0


500017 720 50 140100 - Designated Tuition 500017 - EM Program Marketing 7 720 - O and M Budget Pool 0 20,000 20,000
500017 720 60 140100 - Designated Tuition 500017 - EM Program Marketing 7 720 - O and M Budget Pool 20,000 0 (20,000)


500017 20,000 20,000 0


500018 720 50 140100 - Designated Tuition 500018 - EM Program Marketing 8 720 - O and M Budget Pool 0 20,000 20,000
500018 720 60 140100 - Designated Tuition 500018 - EM Program Marketing 8 720 - O and M Budget Pool 20,000 0 (20,000)


500018 20,000 20,000 0


500019 720 50 140100 - Designated Tuition 500019 - EM Program Marketing 9 720 - O and M Budget Pool 0 20,000 20,000
500019 720 60 140100 - Designated Tuition 500019 - EM Program Marketing 9 720 - O and M Budget Pool 20,000 0 (20,000)


500019 20,000 20,000 0


500020 720 50 140100 - Designated Tuition 500020 - EM Program Marketing 10 720 - O and M Budget Pool 0 20,000 20,000
500020 720 60 140100 - Designated Tuition 500020 - EM Program Marketing 10 720 - O and M Budget Pool 20,000 0 (20,000)


500020 20,000 20,000 0


500021 720 50 140100 - Designated Tuition 500021 - EM Program Marketing 11 720 - O and M Budget Pool 0 20,000 20,000
500021 720 60 140100 - Designated Tuition 500021 - EM Program Marketing 11 720 - O and M Budget Pool 20,000 0 (20,000)


500021 20,000 20,000 0


500022 720 50 140100 - Designated Tuition 500022 - EM Program Marketing 12 720 - O and M Budget Pool 0 20,000 20,000
500022 720 60 140100 - Designated Tuition 500022 - EM Program Marketing 12 720 - O and M Budget Pool 20,000 0 (20,000)


500022 20,000 20,000 0


510000 701001 50 140100 - Designated Tuition 510000 - Financial Aid 701001 - Non Teaching Salaried Exempt 225,480 234,648 9,168
510000 701400 50 140100 - Designated Tuition 510000 - Financial Aid 701400 - Student Employees 19,115 19,115 0
510000 701501 50 140100 - Designated Tuition 510000 - Financial Aid 701501 - Non Teaching Salaried Non Exempt 24,552 78,072 53,520
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510000 702200 50 140100 - Designated Tuition 510000 - Financial Aid 702200 - Longevity Pay 6,000 5,040 (960)
510000 720 50 140100 - Designated Tuition 510000 - Financial Aid 720 - O and M Budget Pool 100,062 83,750 (16,312)


510000 375,209 420,625 45,416


510001 701401 80 140100 - Designated Tuition 510001 - University Work Study Matching 701401 - CWS Student Wages 0 162,000 162,000
510001 0 162,000 162,000


511000 701401 80 140100 - Designated Tuition 511000 - Financial Aid Disbursement 701401 - CWS Student Wages 162,000 0 (162,000)
511000 162,000 0 (162,000)


512000 701001 50 140100 - Designated Tuition 512000 - Visitor Center 701001 - Non Teaching Salaried Exempt 33,960 34,656 696
512000 701400 50 140100 - Designated Tuition 512000 - Visitor Center 701400 - Student Employees 12,500 12,500 0
512000 702200 50 140100 - Designated Tuition 512000 - Visitor Center 702200 - Longevity Pay 480 720 240
512000 720 50 140100 - Designated Tuition 512000 - Visitor Center 720 - O and M Budget Pool 105,057 105,057 0
512000 750 50 140100 - Designated Tuition 512000 - Visitor Center 750 - Utilities Budget Pool 2,000 2,000 0


512000 153,997 154,933 936


512001 701001 50 140100 - Designated Tuition 512001 - Visitor Ctr Ambassador Pgm 701001 - Non Teaching Salaried Exempt 600 600 0
512001 701400 50 140100 - Designated Tuition 512001 - Visitor Ctr Ambassador Pgm 701400 - Student Employees 30,200 30,200 0
512001 702100 50 140100 - Designated Tuition 512001 - Visitor Ctr Ambassador Pgm 702100 - Overtime Pay 100 0 (100)
512001 720 50 140100 - Designated Tuition 512001 - Visitor Ctr Ambassador Pgm 720 - O and M Budget Pool 3,800 3,900 100


512001 34,700 34,700 0


513000 701400 50 140100 - Designated Tuition 513000 - Freshman Orientation 701400 - Student Employees 0 8,000 8,000
513000 710 50 140100 - Designated Tuition 513000 - Freshman Orientation 710 - Travel Budget Pool 0 6,500 6,500
513000 720 50 140100 - Designated Tuition 513000 - Freshman Orientation 720 - O and M Budget Pool 0 15,500 15,500


513000 0 30,000 30,000


530000 701001 50 140100 - Designated Tuition 530000 - Registrar 701001 - Non Teaching Salaried Exempt 85,008 87,576 2,568
530000 701400 50 140100 - Designated Tuition 530000 - Registrar 701400 - Student Employees 9,444 9,444 0
530000 701501 50 140100 - Designated Tuition 530000 - Registrar 701501 - Non Teaching Salaried Non Exempt 45,000 46,368 1,368
530000 702200 50 140100 - Designated Tuition 530000 - Registrar 702200 - Longevity Pay 3,360 3,840 480
530000 710 50 140100 - Designated Tuition 530000 - Registrar 710 - Travel Budget Pool 10,000 10,000 0
530000 720 50 140100 - Designated Tuition 530000 - Registrar 720 - O and M Budget Pool 22,908 22,428 (480)


530000 175,720 179,656 3,936


530001 720 50 140100 - Designated Tuition 530001 - Commencement 720 - O and M Budget Pool 10,687 10,687 0
530001 10,687 10,687 0


530002 701001 50 140100 - Designated Tuition 530002 - Veterans Resources 701001 - Non Teaching Salaried Exempt 0 33,768 33,768
530002 702200 50 140100 - Designated Tuition 530002 - Veterans Resources 702200 - Longevity Pay 0 720 720
530002 720 50 140100 - Designated Tuition 530002 - Veterans Resources 720 - O and M Budget Pool 0 10,609.93 10,610


530002 0 45,098 45,098


550000 701001 50 140100 - Designated Tuition 550000 - Undergraduate Admissions 701001 - Non Teaching Salaried Exempt 73,696 73,696 0
550000 701501 50 140100 - Designated Tuition 550000 - Undergraduate Admissions 701501 - Non Teaching Salaried Non Exempt 74,544 117,740 43,196
550000 702200 50 140100 - Designated Tuition 550000 - Undergraduate Admissions 702200 - Longevity Pay 4,080 3,840 (240)
550000 720 50 140100 - Designated Tuition 550000 - Undergraduate Admissions 720 - O and M Budget Pool 62,818 32,626 (30,192)
550000 750 50 140100 - Designated Tuition 550000 - Undergraduate Admissions 750 - Utilities Budget Pool 0 7,000 7,000


550000 215,138 234,902 19,764


550002 760 80 140100 - Designated Tuition 550002 - Univ Transfer Scholars 760 - Scholarship Budget Pool 1,300,000 1,300,000 0
550002 1,300,000 1,300,000 0


550004 720 50 140100 - Designated Tuition 550004 - Undergraduate Catalogues 720 - O and M Budget Pool 35,083 35,083 0
550004 35,083 35,083 0


550005 760 80 140100 - Designated Tuition 550005 - Univ Transfer Scholars Renewal 760 - Scholarship Budget Pool 700,000 700,000 0
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550005 700,000 700,000 0


550006 760 80 140100 - Designated Tuition 550006 - High School Relations 760 - Scholarship Budget Pool 285,000 285,000 0
550006 285,000 285,000 0


550007 760 80 140100 - Designated Tuition 550007 - High School Relations Renewal 760 - Scholarship Budget Pool 280,000 280,000 0
550007 280,000 280,000 0


550008 701001 50 140100 - Designated Tuition 550008 - Transfer Counselor 701001 - Non Teaching Salaried Exempt 34,632 35,688 1,056
550008 702200 50 140100 - Designated Tuition 550008 - Transfer Counselor 702200 - Longevity Pay 0 240 240


550008 34,632 35,928 1,296


550009 701001 50 140100 - Designated Tuition 550009 - San Antonio Regional Counselor 701001 - Non Teaching Salaried Exempt 34,656 35,712 1,056
550009 34,656 35,712 1,056


560000 710 50 140100 - Designated Tuition 560000 - Graduate Admissions 710 - Travel Budget Pool 0 12,000 12,000
560000 720 50 140100 - Designated Tuition 560000 - Graduate Admissions 720 - O and M Budget Pool 0 79,800 79,800
560000 750 50 140100 - Designated Tuition 560000 - Graduate Admissions 750 - Utilities Budget Pool 0 3,200 3,200


560000 0 95,000 95,000


600000 701001 60 140100 - Designated Tuition 600000 - Office of Finance and Operations 701001 - Non Teaching Salaried Exempt 0 203,760 203,760
600000 701400 60 140100 - Designated Tuition 600000 - Office of Finance and Operations 701400 - Student Employees 10,200 10,200 0
600000 701501 60 140100 - Designated Tuition 600000 - Office of Finance and Operations 701501 - Non Teaching Salaried Non Exempt 101,646 108,744 7,098
600000 702200 60 140100 - Designated Tuition 600000 - Office of Finance and Operations 702200 - Longevity Pay 720 3,840 3,120
600000 720 60 140100 - Designated Tuition 600000 - Office of Finance and Operations 720 - O and M Budget Pool 35,608 34,348 (1,260)
600000 750 60 140100 - Designated Tuition 600000 - Office of Finance and Operations 750 - Utilities Budget Pool 0 600 600
600000 770 60 140100 - Designated Tuition 600000 - Office of Finance and Operations 770 - Capital Outlay Pool 10,000 10,000 0


600000 158,174 371,492 213,318


600006 720 40 140100 - Designated Tuition 600006 - Property Ins E and G 720 - O and M Budget Pool 430,000 430,000 0
600006 430,000 430,000 0


600016 720 60 140100 - Designated Tuition 600016 - New Employee 90 Days TRS 720 - O and M Budget Pool 30,000 30,000 0
600016 30,000 30,000 0


600024 720 60 140100 - Designated Tuition 600024 - Montgomery Center 720 - O and M Budget Pool 457,369 461,569 4,200
600024 457,369 461,569 4,200


600037 720 60 140100 - Designated Tuition 600037 - Designated Tuition 720 - O and M Budget Pool 180,000 180,000 0
600037 180,000 180,000 0


600038 720 60 140100 - Designated Tuition 600038 - Emergency Fund Account 720 - O and M Budget Pool 57,500 57,500 0
600038 57,500 57,500 0


600039 720 60 140100 - Designated Tuition 600039 - TSUS Shared Billing 720 - O and M Budget Pool 1,054,964 1,150,000 95,036
600039 1,054,964 1,150,000 95,036


600041 720 60 140100 - Designated Tuition 600041 - Prin Int Cost of Insurance 720 - O and M Budget Pool 3,903,390 3,975,558 72,168
600041 3,903,390 3,975,558 72,168


600043 720 40 140100 - Designated Tuition 600043 - Tomball Center 720 - O and M Budget Pool 137,000 182,500 45,500
600043 137,000 182,500 45,500


600046 720 60 140100 - Designated Tuition 600046 - TPEG - Designated Tuition 720 - O and M Budget Pool 5,100,000 5,100,000 0
600046 5,100,000 5,100,000 0


600060 720 60 140100 - Designated Tuition 600060 - VPFO Contigency 720 - O and M Budget Pool 450,000 440,000 (10,000)
600060 741 60 140100 - Designated Tuition 600060 - VPFO Contigency 741 - New Initiatives Budget Pool 0 92,000 92,000
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600060 450,000 532,000 82,000


600061 702200 60 140100 - Designated Tuition 600061 - Designated Tuition Fringe Benefits 702200 - Longevity Pay 0 24,408 24,408
600061 704100 60 140100 - Designated Tuition 600061 - Designated Tuition Fringe Benefits 704100 - Employee Insurance 1,899,792 1,499,792 (400,000)
600061 704101 60 140100 - Designated Tuition 600061 - Designated Tuition Fringe Benefits 704101 - Retiree Insurance 40,350 40,350 0
600061 704300 60 140100 - Designated Tuition 600061 - Designated Tuition Fringe Benefits 704300 - FICA State Match 1,262,650 1,162,650 (100,000)
600061 708600 60 140100 - Designated Tuition 600061 - Designated Tuition Fringe Benefits 708600 - ORP State Match 450,000 450,000 0
600061 741 60 140100 - Designated Tuition 600061 - Designated Tuition Fringe Benefits 741 - New Initiatives Budget Pool 0 248,127 248,127
600061 790900 60 140100 - Designated Tuition 600061 - Designated Tuition Fringe Benefits 790900 - Teacher Retirement Reimbursement 650,000 650,000 0
600061 790901 60 140100 - Designated Tuition 600061 - Designated Tuition Fringe Benefits 790901 - Teacher Retirement 90 Days 650,479 650,479 (0)


600061 4,953,271 4,725,806 (227,465)


600064 710 60 140100 - Designated Tuition 600064 - VPFO Travel 710 - Travel Budget Pool 10,000 10,000 0
600064 10,000 10,000 0


600068 701001 60 140100 - Designated Tuition 600068 - Economic Development Initiatives 701001 - Non Teaching Salaried Exempt 160,512 164,520 4,008
600068 701501 60 140100 - Designated Tuition 600068 - Economic Development Initiatives 701501 - Non Teaching Salaried Non Exempt 0 108,960 108,960
600068 702200 60 140100 - Designated Tuition 600068 - Economic Development Initiatives 702200 - Longevity Pay 0 360 360
600068 710 60 140100 - Designated Tuition 600068 - Economic Development Initiatives 710 - Travel Budget Pool 5,000 45,589 40,589
600068 720 60 140100 - Designated Tuition 600068 - Economic Development Initiatives 720 - O and M Budget Pool 5,000 18,032 13,032
600068 741 60 140100 - Designated Tuition 600068 - Economic Development Initiatives 741 - New Initiatives Budget Pool 247,000 40,000 (207,000)
600068 750 60 140100 - Designated Tuition 600068 - Economic Development Initiatives 750 - Utilities Budget Pool 0 4,027 4,027


417,512 381,488 -36,024


600069 720 60 140100 - Designated Tuition 600069 - Sycamore Vivarium Bond Payment 720 - O and M Budget Pool 100,950 100,950 0
600069 100,950 100,950 0


600072 720 60 140100 - Designated Tuition 600072 - Pirkle Building Bond Payment 720 - O and M Budget Pool 0 1,000,000 1,000,000
600072 0 1,000,000 1,000,000


610000 701001 60 140100 - Designated Tuition 610000 - Financial Services 701001 - Non Teaching Salaried Exempt 292,320 459,408 167,088
610000 702200 60 140100 - Designated Tuition 610000 - Financial Services 702200 - Longevity Pay 6,020 6,720 700
610000 710 60 140100 - Designated Tuition 610000 - Financial Services 710 - Travel Budget Pool 20,000 20,000 0
610000 720 60 140100 - Designated Tuition 610000 - Financial Services 720 - O and M Budget Pool 10,000 10,000 0
610000 750 60 140100 - Designated Tuition 610000 - Financial Services 750 - Utilities Budget Pool 0 37 37


610000 328,340 496,165 167,825


610007 701501 60 140100 - Designated Tuition 610007 - Compensation Analysis 701501 - Non Teaching Salaried Non Exempt 395,650 200,000 (195,650)
610007 395,650 200,000 (195,650)


611000 701001 60 140100 - Designated Tuition 611000 - Institutional Effectiveness 701001 - Non Teaching Salaried Exempt 142,791 133,616 (9,175)
611000 701400 60 140100 - Designated Tuition 611000 - Institutional Effectiveness 701400 - Student Employees 6,521 6,521 0
611000 701501 60 140100 - Designated Tuition 611000 - Institutional Effectiveness 701501 - Non Teaching Salaried Non Exempt 45,521 46,680 1,159
611000 702200 60 140100 - Designated Tuition 611000 - Institutional Effectiveness 702200 - Longevity Pay 0 1,997 1,997
611000 710 60 140100 - Designated Tuition 611000 - Institutional Effectiveness 710 - Travel Budget Pool 5,997 8,000 2,003
611000 720 60 140100 - Designated Tuition 611000 - Institutional Effectiveness 720 - O and M Budget Pool 10,965 28,830 17,865
611000 750 60 140100 - Designated Tuition 611000 - Institutional Effectiveness 750 - Utilities Budget Pool 296 333 37


611000 212,091 225,977 13,886


612000 701501 60 140100 - Designated Tuition 612000 - Vending 701501 - Non Teaching Salaried Non Exempt 0 16,128 16,128
612000 720 60 140100 - Designated Tuition 612000 - Vending 720 - O and M Budget Pool 0 18,872 18,872


612000 0 35,000 35,000


613000 701400 60 140100 - Designated Tuition 613000 - Press 701400 - Student Employees 0 7,800 7,800
613000 701501 60 140100 - Designated Tuition 613000 - Press 701501 - Non Teaching Salaried Non Exempt 0 84,624 84,624
613000 702100 60 140100 - Designated Tuition 613000 - Press 702100 - Overtime Pay 0 3,000 3,000
613000 702200 60 140100 - Designated Tuition 613000 - Press 702200 - Longevity Pay 0 1,680 1,680
613000 720 60 140100 - Designated Tuition 613000 - Press 720 - O and M Budget Pool 0 75,860 75,860
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613000 750 60 140100 - Designated Tuition 613000 - Press 750 - Utilities Budget Pool 0 200 200
613000 0 173,164 173,164


614000 701001 60 140100 - Designated Tuition 614000 - Mail Services 701001 - Non Teaching Salaried Exempt 45,264 46,800 1,536
614000 701400 60 140100 - Designated Tuition 614000 - Mail Services 701400 - Student Employees 11,818 26,818 15,000
614000 701501 60 140100 - Designated Tuition 614000 - Mail Services 701501 - Non Teaching Salaried Non Exempt 132,390 120,792 (11,598)
614000 702200 60 140100 - Designated Tuition 614000 - Mail Services 702200 - Longevity Pay 2,880 2,400 (480)
614000 720 60 140100 - Designated Tuition 614000 - Mail Services 720 - O and M Budget Pool 40,699 40,633 (66)


614000 233,051 237,443 4,392


620000 701001 60 140100 - Designated Tuition 620000 - Controller 701001 - Non Teaching Salaried Exempt 0 122,592 122,592
620000 701400 60 140100 - Designated Tuition 620000 - Controller 701400 - Student Employees 30,903 30,903 0
620000 702200 60 140100 - Designated Tuition 620000 - Controller 702200 - Longevity Pay 0 240 240
620000 720 60 140100 - Designated Tuition 620000 - Controller 720 - O and M Budget Pool 63,670 61,376 (2,294)
620000 750 60 140100 - Designated Tuition 620000 - Controller 750 - Utilities Budget Pool 0 2,294 2,294


620000 94,573 217,405 122,832


620002 720 60 140100 - Designated Tuition 620002 - Credit Card Overhead 720 - O and M Budget Pool 60,000 60,000 0
620002 60,000 60,000 0


621000 701501 60 140100 - Designated Tuition 621000 - Payroll 701501 - Non Teaching Salaried Non Exempt 0 45,096 45,096
621000 710 60 140100 - Designated Tuition 621000 - Payroll 710 - Travel Budget Pool 10,150 11,150 1,000


621000 10,150 56,246 46,096


622000 701001 60 140100 - Designated Tuition 622000 - General Accounting 701001 - Non Teaching Salaried Exempt 0 252,168 252,168
622000 701501 60 140100 - Designated Tuition 622000 - General Accounting 701501 - Non Teaching Salaried Non Exempt 0 64,752 64,752
622000 702200 60 140100 - Designated Tuition 622000 - General Accounting 702200 - Longevity Pay 0 10,560 10,560
622000 710 60 140100 - Designated Tuition 622000 - General Accounting 710 - Travel Budget Pool 10,225 10,225 0


622000 10,225 337,705 327,480


624000 701000 60 140100 - Designated Tuition 624000 - Disbursements & Travel Services 701000 - Prof Administrative Employees 73,056 0 (73,056)
624000 701001 60 140100 - Designated Tuition 624000 - Disbursements & Travel Services 701001 - Non Teaching Salaried Exempt 0 57,960 57,960
624000 701501 60 140100 - Designated Tuition 624000 - Disbursements & Travel Services 701501 - Non Teaching Salaried Non Exempt 281,688 226,944 (54,744)
624000 701900 60 140100 - Designated Tuition 624000 - Disbursements & Travel Services 701900 - Compensatory Time 57,000 57,000 0
624000 702200 60 140100 - Designated Tuition 624000 - Disbursements & Travel Services 702200 - Longevity Pay 13,440 6,720 (6,720)
624000 710 60 140100 - Designated Tuition 624000 - Disbursements & Travel Services 710 - Travel Budget Pool 7,420 6,420 (1,000)


624000 432,604 355,044 (77,560)


625000 701001 60 140100 - Designated Tuition 625000 - Financial Accounting and Reporting 701001 - Non Teaching Salaried Exempt 0 291,456 291,456
625000 702200 60 140100 - Designated Tuition 625000 - Financial Accounting and Reporting 702200 - Longevity Pay 0 4,560 4,560
625000 710 60 140100 - Designated Tuition 625000 - Financial Accounting and Reporting 710 - Travel Budget Pool 12,735 12,735 0


625000 12,735 308,751 296,016


630000 701001 60 140100 - Designated Tuition 630000 - Procurement 701001 - Non Teaching Salaried Exempt 188,616 194,568 5,952
630000 701400 60 140100 - Designated Tuition 630000 - Procurement 701400 - Student Employees 10,061 10,061 0
630000 702200 60 140100 - Designated Tuition 630000 - Procurement 702200 - Longevity Pay 2,400 3,120 720
630000 710 60 140100 - Designated Tuition 630000 - Procurement 710 - Travel Budget Pool 6,000 6,000 0
630000 720 60 140100 - Designated Tuition 630000 - Procurement 720 - O and M Budget Pool 18,424 17,824 (600)
630000 750 60 140100 - Designated Tuition 630000 - Procurement 750 - Utilities Budget Pool 0 600 600


630000 225,501 232,173 6,672


630001 710 60 140100 - Designated Tuition 630001 - Receiving 710 - Travel Budget Pool 0 5 5
630001 720 60 140100 - Designated Tuition 630001 - Receiving 720 - O and M Budget Pool 16,403 16,148 (255)
630001 750 60 140100 - Designated Tuition 630001 - Receiving 750 - Utilities Budget Pool 0 250 250


630001 16,403 16,403 0


631000 701501 60 140100 - Designated Tuition 631000 - Property 701501 - Non Teaching Salaried Non Exempt 32,664 33,720 1,056
631000 702200 60 140100 - Designated Tuition 631000 - Property 702200 - Longevity Pay 5,040 960 (4,080)


186







Fund Organization Account Program Fund Description Organization Description Account Description Approved FY 2014 Recommendations 
FY 2015


Variance FY 
14-15


2014 - 2015


SAM HOUSTON STATE UNIVERTSITY


BY FUND


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE


631000 720 60 140100 - Designated Tuition 631000 - Property 720 - O and M Budget Pool 6,648 6,398 (250)
631000 750 60 140100 - Designated Tuition 631000 - Property 750 - Utilities Budget Pool 0 250 250


631000 44,352 41,328 (3,024)


632000 701501 60 140100 - Designated Tuition 632000 - University Store 701501 - Non Teaching Salaried Non Exempt 30,576 32,592 2,016
632000 702200 60 140100 - Designated Tuition 632000 - University Store 702200 - Longevity Pay 1,200 1,440 240
632000 720 60 140100 - Designated Tuition 632000 - University Store 720 - O and M Budget Pool 1,284 1,284 0


632000 33,060 35,316 2,256


633002 701400 60 140100 - Designated Tuition 633002 - Shredding 701400 - Student Employees 0 6,960 6,960
633002 720 60 140100 - Designated Tuition 633002 - Shredding 720 - O and M Budget Pool 0 5,250 5,250
633002 750 60 140100 - Designated Tuition 633002 - Shredding 750 - Utilities Budget Pool 0 5,160 5,160


633002 0 17,370 17,370


640000 720 60 140100 - Designated Tuition 640000 - Information Technology 720 - O and M Budget Pool 0 10,000 10,000
640000 0 10,000 10,000


640058 741 60 140100 - Designated Tuition 640058 - IT New Initiatives 741 - New Initiatives Budget Pool 18,000 0 (18,000)
640058 18,000 0 (18,000)


643070 720 60 140100 - Designated Tuition 643070 - IT CS - Comp Replacements 720 - O and M Budget Pool 0 8,000 8,000
643070 0 8,000 8,000


660000 701001 60 140100 - Designated Tuition 660000 - Human Resources 701001 - Non Teaching Salaried Exempt 379,008 457,464 78,456
660000 701501 60 140100 - Designated Tuition 660000 - Human Resources 701501 - Non Teaching Salaried Non Exempt 422,684 442,200 19,516
660000 702200 60 140100 - Designated Tuition 660000 - Human Resources 702200 - Longevity Pay 18,400 20,160 1,760
660000 710 60 140100 - Designated Tuition 660000 - Human Resources 710 - Travel Budget Pool 6,000 6,000 0
660000 720 60 140100 - Designated Tuition 660000 - Human Resources 720 - O and M Budget Pool 42,328 105,719 63,391
660000 741 60 140100 - Designated Tuition 660000 - Human Resources 741 - New Initiatives Budget Pool 60,695 51,000 (9,695)
660000 750 60 140100 - Designated Tuition 660000 - Human Resources 750 - Utilities Budget Pool 2,500 1,000 (1,500)


660000 931,615 1,083,543 151,928


660002 710 60 140100 - Designated Tuition 660002 - Human Resources Assoc VP Travel 710 - Travel Budget Pool 3,500 3,500 0
660002 3,500 3,500 0


660003 720 60 140100 - Designated Tuition 660003 - HR Employee Assistant Program 720 - O and M Budget Pool 50,000 43,068 (6,932)
660003 50,000 43,068 (6,932)


660004 720 60 140100 - Designated Tuition 660004 - HR Risk Management 720 - O and M Budget Pool 150,000 150,000 0
660004 150,000 150,000 0


661000 701001 70 140100 - Designated Tuition 661000 - Risk Management 701001 - Non Teaching Salaried Exempt 145,872 153,816 7,944
661000 701400 70 140100 - Designated Tuition 661000 - Risk Management 701400 - Student Employees 3,500 7,000 3,500
661000 702200 70 140100 - Designated Tuition 661000 - Risk Management 702200 - Longevity Pay 3,120 1,440 (1,680)
661000 710 70 140100 - Designated Tuition 661000 - Risk Management 710 - Travel Budget Pool 2,000 2,000 0
661000 720 70 140100 - Designated Tuition 661000 - Risk Management 720 - O and M Budget Pool 22,357 15,845 (6,512)
661000 750 70 140100 - Designated Tuition 661000 - Risk Management 750 - Utilities Budget Pool 0 500 500
661000 770 70 140100 - Designated Tuition 661000 - Risk Management 770 - Capital Outlay Pool 2,000 0 (2,000)


661000 178,849 180,601 1,752


670000 710 70 140100 - Designated Tuition 670000 - Facilities Management 710 - Travel Budget Pool 5,000 5,000 0
670000 720 70 140100 - Designated Tuition 670000 - Facilities Management 720 - O and M Budget Pool 140,117 140,117 0
670000 743 60 140100 - Designated Tuition 670000 - Facilities Management 743 - One-Time Recurring Budget Pool 0 150,000 150,000
670000 750 70 140100 - Designated Tuition 670000 - Facilities Management 750 - Utilities Budget Pool 5,000 5,000 0
670000 770 70 140100 - Designated Tuition 670000 - Facilities Management 770 - Capital Outlay Pool 5,000 5,000 0


670000 155,117 305,117 150,000


670001 720 70 140100 - Designated Tuition 670001 - Maintenance Services 720 - O and M Budget Pool 10,000 10,000 0
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670001 10,000 10,000 0


670002 701501 70 140100 - Designated Tuition 670002 - Building Maintenance 701501 - Non Teaching Salaried Non Exempt 202,176 209,472 7,296
670002 702200 70 140100 - Designated Tuition 670002 - Building Maintenance 702200 - Longevity Pay 0 3,360 3,360
670002 710 70 140100 - Designated Tuition 670002 - Building Maintenance 710 - Travel Budget Pool 2,500 2,500 0
670002 720 70 140100 - Designated Tuition 670002 - Building Maintenance 720 - O and M Budget Pool 319,262 321,542 2,280
670002 750 70 140100 - Designated Tuition 670002 - Building Maintenance 750 - Utilities Budget Pool 2,000 2,000 0
670002 770 70 140100 - Designated Tuition 670002 - Building Maintenance 770 - Capital Outlay Pool 2,000 2,000 0


670002 527,938 540,874 12,936


670003 720 70 140100 - Designated Tuition 670003 - Vehicle Maintenance 720 - O and M Budget Pool 56,131 56,131 0
670003 770 70 140100 - Designated Tuition 670003 - Vehicle Maintenance 770 - Capital Outlay Pool 4,000 4,000 0


670003 60,131 60,131 0


670004 720 70 140100 - Designated Tuition 670004 - Utilities 720 - O and M Budget Pool 150,000 150,000 0
670004 750 70 140100 - Designated Tuition 670004 - Utilities 750 - Utilities Budget Pool 3,863,033 3,863,033 0


670004 4,013,033 4,013,033 0


670005 710 70 140100 - Designated Tuition 670005 - Sanitation 710 - Travel Budget Pool 1,000 1,000 0
670005 720 70 140100 - Designated Tuition 670005 - Sanitation 720 - O and M Budget Pool 14,678 14,678 0
670005 770 70 140100 - Designated Tuition 670005 - Sanitation 770 - Capital Outlay Pool 1,000 1,000 0


670005 16,678 16,678 0


670006 710 70 140100 - Designated Tuition 670006 - All Other Utilities 710 - Travel Budget Pool 2,000 2,000 0
670006 720 70 140100 - Designated Tuition 670006 - All Other Utilities 720 - O and M Budget Pool 98,000 98,000 0
670006 750 70 140100 - Designated Tuition 670006 - All Other Utilities 750 - Utilities Budget Pool 2,000 2,000 0
670006 770 70 140100 - Designated Tuition 670006 - All Other Utilities 770 - Capital Outlay Pool 2,000 2,000 0


670006    
104,000 104,000 0


670033 701001 70 140100 - Designated Tuition 670033 - The Woodlands Campus - Facilities 701001 - Non Teaching Salaried Exempt 55,728 57,264 1,536
670033 701501 70 140100 - Designated Tuition 670033 - The Woodlands Campus - Facilities 701501 - Non Teaching Salaried Non Exempt 126,384 130,416 4,032
670033 702200 70 140100 - Designated Tuition 670033 - The Woodlands Campus - Facilities 702200 - Longevity Pay 1,440 1,440 0
670033 720 70 140100 - Designated Tuition 670033 - The Woodlands Campus - Facilities 720 - O and M Budget Pool 154,856 154,856 0
670033 750 70 140100 - Designated Tuition 670033 - The Woodlands Campus - Facilities 750 - Utilities Budget Pool 250,000 250,000 0


670033 588,408 593,976 5,568


671001 701400 70 140100 - Designated Tuition 671001 - Grounds Maintenance 701400 - Student Employees 2,000 2,000 0
671001 701501 70 140100 - Designated Tuition 671001 - Grounds Maintenance 701501 - Non Teaching Salaried Non Exempt 28,728 35,016 6,288
671001 702100 70 140100 - Designated Tuition 671001 - Grounds Maintenance 702100 - Overtime Pay 0 2,000 2,000
671001 710 70 140100 - Designated Tuition 671001 - Grounds Maintenance 710 - Travel Budget Pool 2,845 2,845 0
671001 720 70 140100 - Designated Tuition 671001 - Grounds Maintenance 720 - O and M Budget Pool 158,688 150,400 (8,288)
671001 750 70 140100 - Designated Tuition 671001 - Grounds Maintenance 750 - Utilities Budget Pool 2,000 2,000 0
671001 770 70 140100 - Designated Tuition 671001 - Grounds Maintenance 770 - Capital Outlay Pool 20,000 20,000 0


671001 214,261 214,261 0


671002 701400 70 140100 - Designated Tuition 671002 - Custodial Services 701400 - Student Employees 5,000 5,000 0
671002 701501 70 140100 - Designated Tuition 671002 - Custodial Services 701501 - Non Teaching Salaried Non Exempt 793,784 821,228 27,444
671002 701900 70 140100 - Designated Tuition 671002 - Custodial Services 701900 - Compensatory Time 1,000 1,000 0
671002 702100 70 140100 - Designated Tuition 671002 - Custodial Services 702100 - Overtime Pay 5,000 5,000 0
671002 702200 70 140100 - Designated Tuition 671002 - Custodial Services 702200 - Longevity Pay 29,040 17,280 (11,760)
671002 710 70 140100 - Designated Tuition 671002 - Custodial Services 710 - Travel Budget Pool 4,000 4,000 0
671002 720 70 140100 - Designated Tuition 671002 - Custodial Services 720 - O and M Budget Pool 268,174 267,690 (484)
671002 750 70 140100 - Designated Tuition 671002 - Custodial Services 750 - Utilities Budget Pool 3,250 3,250 0
671002 770 70 140100 - Designated Tuition 671002 - Custodial Services 770 - Capital Outlay Pool 47,500 47,500 0


671002 1,156,748 1,171,948 15,200


690000 701400 50 140100 - Designated Tuition 690000 - Public Safety Services 701400 - Student Employees 4,470 4,470 0
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690000 701501 70 140100 - Designated Tuition 690000 - Public Safety Services 701501 - Non Teaching Salaried Non Exempt 0 137,532 137,532
690000 701501 50 140100 - Designated Tuition 690000 - Public Safety Services 701501 - Non Teaching Salaried Non Exempt 137,637 0 (137,637)
690000 702200 50 140100 - Designated Tuition 690000 - Public Safety Services 702200 - Longevity Pay 480 480 0
690000 720 50 140100 - Designated Tuition 690000 - Public Safety Services 720 - O and M Budget Pool 25,000 26,293 1,293


690000 167,587 168,775 1,188


690005 701001 70 140100 - Designated Tuition 690005 - Dept Public Safety Woodlands 701001 - Non Teaching Salaried Exempt 0 34,580 34,580
690005 701001 50 140100 - Designated Tuition 690005 - Dept Public Safety Woodlands 701001 - Non Teaching Salaried Exempt 34,580 0 (34,580)
690005 701501 70 140100 - Designated Tuition 690005 - Dept Public Safety Woodlands 701501 - Non Teaching Salaried Non Exempt 0 126,468 126,468
690005 701501 50 140100 - Designated Tuition 690005 - Dept Public Safety Woodlands 701501 - Non Teaching Salaried Non Exempt 121,148 0 (121,148)


690005 155,728 161,048 5,320


700008 701001 50 140100 - Designated Tuition 700008 - VP of Student Services 701001 - Non Teaching Salaried Exempt 67,179 69,183 2,004
700008 701400 50 140100 - Designated Tuition 700008 - VP of Student Services 701400 - Student Employees 10,000 18,000 8,000
700008 701501 50 140100 - Designated Tuition 700008 - VP of Student Services 701501 - Non Teaching Salaried Non Exempt 11,400 0 (11,400)
700008 702200 50 140100 - Designated Tuition 700008 - VP of Student Services 702200 - Longevity Pay 1,613 1,883 270
700008 710 50 140100 - Designated Tuition 700008 - VP of Student Services 710 - Travel Budget Pool 5,000 5,000 0
700008 720 50 140100 - Designated Tuition 700008 - VP of Student Services 720 - O and M Budget Pool 27,702 31,102 3,400
700008 770 50 140100 - Designated Tuition 700008 - VP of Student Services 770 - Capital Outlay Pool 5,000 5,000 0


700008 127,894 130,168 2,274


700011 710 60 140100 - Designated Tuition 700011 - VPSS Travel 710 - Travel Budget Pool 5,000 5,000 0
700011 5,000 5,000 0


711006 701400 50 140100 - Designated Tuition 711006 - Coliseum 701400 - Student Employees 0 25,000 25,000
711006 720 50 140100 - Designated Tuition 711006 - Coliseum 720 - O and M Budget Pool 928 928 0
711006 741 50 140100 - Designated Tuition 711006 - Coliseum 741 - New Initiatives Budget Pool 25,000 0 (25,000)


711006 25,928 25,928 0


740000 701001 50 140100 - Designated Tuition 740000 - Counseling Services 701001 - Non Teaching Salaried Exempt 0 95,954 95,954
740000 741 50 140100 - Designated Tuition 740000 - Counseling Services 741 - New Initiatives Budget Pool 126,000 105,000 (21,000)


740000 126,000 200,954 74,954


770000 701001 50 140100 - Designated Tuition 770000 - Disability Services 701001 - Non Teaching Salaried Exempt 54,744 56,400 1,656
770000 701400 50 140100 - Designated Tuition 770000 - Disability Services 701400 - Student Employees 3,000 3,000 0
770000 701501 50 140100 - Designated Tuition 770000 - Disability Services 701501 - Non Teaching Salaried Non Exempt 41,712 44,256 2,544
770000 702200 50 140100 - Designated Tuition 770000 - Disability Services 702200 - Longevity Pay 0 1,920 1,920
770000 710 50 140100 - Designated Tuition 770000 - Disability Services 710 - Travel Budget Pool 5,000 5,000 0
770000 720 50 140100 - Designated Tuition 770000 - Disability Services 720 - O and M Budget Pool 69,076 185,974 116,898
770000 741 50 140100 - Designated Tuition 770000 - Disability Services 741 - New Initiatives Budget Pool 119,904 0 (119,904)
770000 750 50 140100 - Designated Tuition 770000 - Disability Services 750 - Utilities Budget Pool 5,000 5,000 0


770000 298,436 301,550 3,114


800000 701001 60 140100 - Designated Tuition 800000 - Office of University Advancement 701001 - Non Teaching Salaried Exempt 169,080 176,640 7,560
800000 701400 60 140100 - Designated Tuition 800000 - Office of University Advancement 701400 - Student Employees 6,000 6,000 0
800000 702200 60 140100 - Designated Tuition 800000 - Office of University Advancement 702200 - Longevity Pay 6,320 2,400 (3,920)
800000 720 60 140100 - Designated Tuition 800000 - Office of University Advancement 720 - O and M Budget Pool 83,818 83,411 (407)
800000 750 60 140100 - Designated Tuition 800000 - Office of University Advancement 750 - Utilities Budget Pool 0 407 407


800000 265,218 268,858 3,640


800002 701001 60 140100 - Designated Tuition 800002 - Capital Campaign Advancement 701001 - Non Teaching Salaried Exempt 263,064 331,464 68,400
800002 702200 60 140100 - Designated Tuition 800002 - Capital Campaign Advancement 702200 - Longevity Pay 3,120 4,560 1,440
800002 710 60 140100 - Designated Tuition 800002 - Capital Campaign Advancement 710 - Travel Budget Pool 20,000 20,000 0
800002 720 60 140100 - Designated Tuition 800002 - Capital Campaign Advancement 720 - O and M Budget Pool 148,953 174,549 25,596
800002 750 60 140100 - Designated Tuition 800002 - Capital Campaign Advancement 750 - Utilities Budget Pool 0 1,370 1,370
800002 770 60 140100 - Designated Tuition 800002 - Capital Campaign Advancement 770 - Capital Outlay Pool 20,000 20,000 0


800002 455,137 551,943 96,806
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800003 720 60 140100 - Designated Tuition 800003 - Donor Appreciation Luncheon 720 - O and M Budget Pool 10,000 10,000 0
800003 10,000 10,000 0


800008 720 60 140100 - Designated Tuition 800008 - Marketing Annual Plan 720 - O and M Budget Pool 150,000 195,000 45,000
800008 150,000 195,000 45,000


800009 710 60 140100 - Designated Tuition 800009 - VPUA Travel 710 - Travel Budget Pool 7,000 7,000 0
800009 7,000 7,000 0


800011 741 60 140100 - Designated Tuition 800011 - Univ Advancement New Initiatives 741 - New Initiatives Budget Pool 188,850 119,000 (69,850)
8800011 188,850 119,000 (69,850)


810000 701001 60 140100 - Designated Tuition 810000 - Alumni Relations 701001 - Non Teaching Salaried Exempt 45,912 67,663 21,751
810000 702200 60 140100 - Designated Tuition 810000 - Alumni Relations 702200 - Longevity Pay 0 240 240


810000 45,912 67,903 21,991


810001 720 50 140100 - Designated Tuition 810001 - Homecoming Activities Pres 720 - O and M Budget Pool 12,000 12,000 0
810001 12,000 12,000 0


840000 701001 30 140100 - Designated Tuition 840000 - Museum 701001 - Non Teaching Salaried Exempt 73,344 74,040 696
840000 702200 30 140100 - Designated Tuition 840000 - Museum 702200 - Longevity Pay 1,920 2,160 240
840000 720 30 140100 - Designated Tuition 840000 - Museum 720 - O and M Budget Pool 5,635 5,635 0


840000 80,899 81,835 936


850000 701001 60 140100 - Designated Tuition 850000 - Communications 701001 - Non Teaching Salaried Exempt 265,608 328,164 62,556
850000 701400 60 140100 - Designated Tuition 850000 - Communications 701400 - Student Employees 9,800 9,800 0
850000 701501 60 140100 - Designated Tuition 850000 - Communications 701501 - Non Teaching Salaried Non Exempt 0 83,744 83,744
850000 702200 60 140100 - Designated Tuition 850000 - Communications 702200 - Longevity Pay 2,880 4,320 1,440
850000 710 60 140100 - Designated Tuition 850000 - Communications 710 - Travel Budget Pool 5,000 5,000 0
850000 720 60 140100 - Designated Tuition 850000 - Communications 720 - O and M Budget Pool 112,357 104,669 (7,688)
850000 750 60 140100 - Designated Tuition 850000 - Communications 750 - Utilities Budget Pool 0 3,500 3,500


850000 395,645 539,197 143,552


860000 701001 60 140100 - Designated Tuition 860000 - Advancement Services 701001 - Non Teaching Salaried Exempt 191,013 196,792 5,779
860000 701400 60 140100 - Designated Tuition 860000 - Advancement Services 701400 - Student Employees 55,000 55,000 0
860000 701501 60 140100 - Designated Tuition 860000 - Advancement Services 701501 - Non Teaching Salaried Non Exempt 77,736 103,464 25,728
860000 702200 60 140100 - Designated Tuition 860000 - Advancement Services 702200 - Longevity Pay 4,480 5,030 550
860000 710 60 140100 - Designated Tuition 860000 - Advancement Services 710 - Travel Budget Pool 1,000 1,000 0
860000 720 60 140100 - Designated Tuition 860000 - Advancement Services 720 - O and M Budget Pool 129,672 148,176 18,504
860000 750 60 140100 - Designated Tuition 860000 - Advancement Services 750 - Utilities Budget Pool 1,000 3,150 2,150
860000 770 60 140100 - Designated Tuition 860000 - Advancement Services 770 - Capital Outlay Pool 300 300 0


860000 460,201 512,912 52,711
140100


TECHNOLOGY FEE - IT
630000 701 60 150100 - Technology Fee - IT 630000 - Procurement 701 - Fringe Benefits Pool 14,756 14,756 0
630000 701001 60 150100 - Technology Fee - IT 630000 - Procurement 701001 - Non Teaching Salaried Exempt 44,256 47,880 3,624
630000 702200 60 150100 - Technology Fee - IT 630000 - Procurement 702200 - Longevity Pay 240 240 0


630000 59,252 62,876 3,624


640000 701 60 150100 - Technology Fee - IT 640000 - Information Technology 701 - Fringe Benefits Pool 67,252 67,252 0
640000 701001 60 150100 - Technology Fee - IT 640000 - Information Technology 701001 - Non Teaching Salaried Exempt 161,320 169,008 7,688
640000 701501 60 150100 - Technology Fee - IT 640000 - Information Technology 701501 - Non Teaching Salaried Non Exempt 125,784 129,576 3,792
640000 702100 60 150100 - Technology Fee - IT 640000 - Information Technology 702100 - Overtime Pay 3,000 3,000 0
640000 702200 60 150100 - Technology Fee - IT 640000 - Information Technology 702200 - Longevity Pay 7,920 7,920 0
640000 720 60 150100 - Technology Fee - IT 640000 - Information Technology 720 - O and M Budget Pool 270,993 671,342 400,349
640000 750 60 150100 - Technology Fee - IT 640000 - Information Technology 750 - Utilities Budget Pool 1,000 1,000 0


640000 637,269 1,049,098 411,829


150100
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640049 710 60 150100 - Technology Fee - IT 640049 - Information Technology VP Travel 710 - Travel Budget Pool 20,000 20,000 0
640049 720 60 150100 - Technology Fee - IT 640049 - Information Technology VP Travel 720 - O and M Budget Pool 10,000 10,000 0


640049 30,000 30,000 0


641000 701 60 150100 - Technology Fee - IT 641000 - IT Enterprise Services 701 - Fringe Benefits Pool 54,828 48,597 (6,231)
641000 701001 60 150100 - Technology Fee - IT 641000 - IT Enterprise Services 701001 - Non Teaching Salaried Exempt 114,456 116,760 2,304
641000 701501 60 150100 - Technology Fee - IT 641000 - IT Enterprise Services 701501 - Non Teaching Salaried Non Exempt 44,760 48,000 3,240
641000 702200 60 150100 - Technology Fee - IT 641000 - IT Enterprise Services 702200 - Longevity Pay 1,440 1,700 260
641000 710 60 150100 - Technology Fee - IT 641000 - IT Enterprise Services 710 - Travel Budget Pool 60,000 65,000 5,000
641000 720 60 150100 - Technology Fee - IT 641000 - IT Enterprise Services 720 - O and M Budget Pool 22,500 11,500 (11,000)
641000 750 60 150100 - Technology Fee - IT 641000 - IT Enterprise Services 750 - Utilities Budget Pool 7,000 1,332 (5,668)


641000 304,984 292,889 (12,095)


641001 710 60 150100 - Technology Fee - IT 641001 - IT Enterprise Services - Dir Travel 710 - Travel Budget Pool 10,000 10,000 0
641001 720 60 150100 - Technology Fee - IT 641001 - IT Enterprise Services - Dir Travel 720 - O and M Budget Pool 5,000 5,000 0


641001 15,000 15,000 0


641002 701 60 150100 - Technology Fee - IT 641002 - IT Enterprise Services - General 701 - Fringe Benefits Pool 124,600 125,081 481
641002 701001 60 150100 - Technology Fee - IT 641002 - IT Enterprise Services - General 701001 - Non Teaching Salaried Exempt 461,496 480,120 18,624
641002 702200 60 150100 - Technology Fee - IT 641002 - IT Enterprise Services - General 702200 - Longevity Pay 5,800 6,700 900


641002 591,896 611,901 20,005


641003 701 60 150100 - Technology Fee - IT 641003 - IT Enterprise Services - DBA 701 - Fringe Benefits Pool 59,544 63,670 4,126
641003 701001 60 150100 - Technology Fee - IT 641003 - IT Enterprise Services - DBA 701001 - Non Teaching Salaried Exempt 264,586 258,914 (5,672)
641003 702200 60 150100 - Technology Fee - IT 641003 - IT Enterprise Services - DBA 702200 - Longevity Pay 1,920 2,340 420


641003 326,050 324,924 (1,126)


641004 701 60 150100 - Technology Fee - IT 641004 - IT Enterprise Services - FI 701 - Fringe Benefits Pool 66,975 70,887 3,912
641004 701001 60 150100 - Technology Fee - IT 641004 - IT Enterprise Services - FI 701001 - Non Teaching Salaried Exempt 257,160 250,944 (6,216)
641004 702200 60 150100 - Technology Fee - IT 641004 - IT Enterprise Services - FI 702200 - Longevity Pay 2,400 2,600 200


641004 326,535 324,431 (2,104)


641005 701 60 150100 - Technology Fee - IT 641005 - IT Enterprise Services - HR 701 - Fringe Benefits Pool 186,966 190,594 3,628
641005 701001 60 150100 - Technology Fee - IT 641005 - IT Enterprise Services - HR 701001 - Non Teaching Salaried Exempt 705,768 701,856 (3,912)
641005 702200 60 150100 - Technology Fee - IT 641005 - IT Enterprise Services - HR 702200 - Longevity Pay 10,320 14,140 3,820


641005 903,054 906,590 3,536


641009 701 60 150100 - Technology Fee - IT 641009 - IT Enterprise Svcs - Project Mgmt 701 - Fringe Benefits Pool 81,079 72,312 (8,767)
641009 701001 60 150100 - Technology Fee - IT 641009 - IT Enterprise Svcs - Project Mgmt 701001 - Non Teaching Salaried Exempt 269,016 264,648 (4,368)
641009 702200 60 150100 - Technology Fee - IT 641009 - IT Enterprise Svcs - Project Mgmt 702200 - Longevity Pay 1,680 1,200 (480)


641009 351,775 338,160 (13,615)


641100 720 40 150100 - Technology Fee - IT 641100 - IT ERP System - Admin 720 - O and M Budget Pool 893,200 893,200 0
641100 893,200 893,200 0


642000 701 40 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 701 - Fringe Benefits Pool 0 40,224 40,224
642000 701 60 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 701 - Fringe Benefits Pool 40,691 0 (40,691)
642000 701001 40 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 701001 - Non Teaching Salaried Exempt 0 122,760 122,760
642000 701001 60 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 701001 - Non Teaching Salaried Exempt 122,760 0 (122,760)
642000 701501 40 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 701501 - Non Teaching Salaried Non Exempt 0 42,024 42,024
642000 701501 60 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 701501 - Non Teaching Salaried Non Exempt 40,008 0 (40,008)
642000 702100 40 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 702100 - Overtime Pay 0 2,000 2,000
642000 702100 60 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 702100 - Overtime Pay 3,000 0 (3,000)
642000 702200 40 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 702200 - Longevity Pay 0 4,320 4,320
642000 702200 60 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 702200 - Longevity Pay 3,600 0 (3,600)
642000 710 40 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 710 - Travel Budget Pool 0 65,000 65,000
642000 710 60 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 710 - Travel Budget Pool 65,000 0 (65,000)
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642000 720 40 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 720 - O and M Budget Pool 0 40,000 40,000
642000 720 60 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 720 - O and M Budget Pool 43,000 0 (43,000)
642000 750 40 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 750 - Utilities Budget Pool 0 200 200
642000 750 60 150100 - Technology Fee - IT 642000 - IT Infrastructure and Support 750 - Utilities Budget Pool 111 0 (111)


642000 318,170 316,528 (1,642)


642001 710 40 150100 - Technology Fee - IT 642001 - IT ISS - Director Travel 710 - Travel Budget Pool 0 10,000 10,000
642001 710 60 150100 - Technology Fee - IT 642001 - IT ISS - Director Travel 710 - Travel Budget Pool 10,000 0 (10,000)


642001 10,000 10,000 (10,000)


642010 701 40 150100 - Technology Fee - IT 642010 - IT ISS - Systems 701 - Fringe Benefits Pool 0 179,834 179,834
642010 701 60 150100 - Technology Fee - IT 642010 - IT ISS - Systems 701 - Fringe Benefits Pool 174,272 0 (174,272)
642010 701001 40 150100 - Technology Fee - IT 642010 - IT ISS - Systems 701001 - Non Teaching Salaried Exempt 0 736,416 736,416
642010 701001 60 150100 - Technology Fee - IT 642010 - IT ISS - Systems 701001 - Non Teaching Salaried Exempt 702,312 0 (702,312)
642010 702200 40 150100 - Technology Fee - IT 642010 - IT ISS - Systems 702200 - Longevity Pay 0 9,120 9,120
642010 702200 60 150100 - Technology Fee - IT 642010 - IT ISS - Systems 702200 - Longevity Pay 10,800 0 (10,800)
642010 720 40 150100 - Technology Fee - IT 642010 - IT ISS - Systems 720 - O and M Budget Pool 0 12,500 12,500
642010 720 60 150100 - Technology Fee - IT 642010 - IT ISS - Systems 720 - O and M Budget Pool 84,566 0 (84,566)
642010 750 40 150100 - Technology Fee - IT 642010 - IT ISS - Systems 750 - Utilities Budget Pool 0 8,000 8,000
642010 750 60 150100 - Technology Fee - IT 642010 - IT ISS - Systems 750 - Utilities Budget Pool 7,607 0 (7,607)


642010 979,557 945,870 (33,687)


642020 701 40 150100 - Technology Fee - IT 642020 - IT ISS - Networking 701 - Fringe Benefits Pool 0 104,872 104,872
642020 701 60 150100 - Technology Fee - IT 642020 - IT ISS - Networking 701 - Fringe Benefits Pool 104,370 0 (104,370)
642020 701001 40 150100 - Technology Fee - IT 642020 - IT ISS - Networking 701001 - Non Teaching Salaried Exempt 0 315,192 315,192
642020 701001 60 150100 - Technology Fee - IT 642020 - IT ISS - Networking 701001 - Non Teaching Salaried Exempt 304,752 0 (304,752)
642020 701400 40 150100 - Technology Fee - IT 642020 - IT ISS - Networking 701400 - Student Employees 0 10,000 10,000
642020 701400 60 150100 - Technology Fee - IT 642020 - IT ISS - Networking 701400 - Student Employees 12,000 0 (12,000)
642020 701501 40 150100 - Technology Fee - IT 642020 - IT ISS - Networking 701501 - Non Teaching Salaried Non Exempt 0 79,344 79,344
642020 701501 60 150100 - Technology Fee - IT 642020 - IT ISS - Networking 701501 - Non Teaching Salaried Non Exempt 78,144 0 (78,144)
642020 702100 40 150100 - Technology Fee - IT 642020 - IT ISS - Networking 702100 - Overtime Pay 0 7,000 7,000
642020 702100 60 150100 - Technology Fee - IT 642020 - IT ISS - Networking 702100 - Overtime Pay 7,000 0 (7,000)
642020 702200 40 150100 - Technology Fee - IT 642020 - IT ISS - Networking 702200 - Longevity Pay 0 6,240 6,240
642020 702200 60 150100 - Technology Fee - IT 642020 - IT ISS - Networking 702200 - Longevity Pay 2,880 0 (2,880)
642020 720 40 150100 - Technology Fee - IT 642020 - IT ISS - Networking 720 - O and M Budget Pool 0 128,000 128,000
642020 720 60 150100 - Technology Fee - IT 642020 - IT ISS - Networking 720 - O and M Budget Pool 90,000 0 (90,000)
642020 750 40 150100 - Technology Fee - IT 642020 - IT ISS - Networking 750 - Utilities Budget Pool 0 7,700 7,700
642020 750 60 150100 - Technology Fee - IT 642020 - IT ISS - Networking 750 - Utilities Budget Pool 4,400 0 (4,400)


642020 599,146 658,348 59,202


642030 701 40 150100 - Technology Fee - IT 642030 - IT ISS - Security 701 - Fringe Benefits Pool 0 42,642 42,642
642030 701 60 150100 - Technology Fee - IT 642030 - IT ISS - Security 701 - Fringe Benefits Pool 43,106 0 (43,106)
642030 701001 40 150100 - Technology Fee - IT 642030 - IT ISS - Security 701001 - Non Teaching Salaried Exempt 0 178,488 178,488
642030 701001 60 150100 - Technology Fee - IT 642030 - IT ISS - Security 701001 - Non Teaching Salaried Exempt 171,576 0 (171,576)
642030 702200 40 150100 - Technology Fee - IT 642030 - IT ISS - Security 702200 - Longevity Pay 0 3,600 3,600
642030 702200 60 150100 - Technology Fee - IT 642030 - IT ISS - Security 702200 - Longevity Pay 3,600 0 (3,600)
642030 720 40 150100 - Technology Fee - IT 642030 - IT ISS - Security 720 - O and M Budget Pool 0 105,000 105,000
642030 720 60 150100 - Technology Fee - IT 642030 - IT ISS - Security 720 - O and M Budget Pool 101,000 0 (101,000)
642030 750 40 150100 - Technology Fee - IT 642030 - IT ISS - Security 750 - Utilities Budget Pool 0 2,000 2,000
642030 750 60 150100 - Technology Fee - IT 642030 - IT ISS - Security 750 - Utilities Budget Pool 2,000 0 (2,000)


642030 321,282 331,730 10,448


642040 701 60 150100 - Technology Fee - IT 642040 - IT ISS - IT Procurement 701 - Fringe Benefits Pool 13,146 0 (13,146)
642040 701501 60 150100 - Technology Fee - IT 642040 - IT ISS - IT Procurement 701501 - Non Teaching Salaried Non Exempt 31,920 0 (31,920)
642040 702100 60 150100 - Technology Fee - IT 642040 - IT ISS - IT Procurement 702100 - Overtime Pay 1,000 0 (1,000)
642040 702200 60 150100 - Technology Fee - IT 642040 - IT ISS - IT Procurement 702200 - Longevity Pay 1,440 0 (1,440)
642040 720 60 150100 - Technology Fee - IT 642040 - IT ISS - IT Procurement 720 - O and M Budget Pool 500 0 (500)
642040 750 60 150100 - Technology Fee - IT 642040 - IT ISS - IT Procurement 750 - Utilities Budget Pool 74 0 (74)


642040 48,080 0 (48,080)
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642060 701 40 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 701 - Fringe Benefits Pool 0 91,003 91,003
642060 701 60 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 701 - Fringe Benefits Pool 85,823 0 (85,823)
642060 701001 40 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 701001 - Non Teaching Salaried Exempt 0 53,856 53,856
642060 701001 60 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 701001 - Non Teaching Salaried Exempt 52,800 0 (52,800)
642060 701501 40 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 701501 - Non Teaching Salaried Non Exempt 0 242,712 242,712
642060 701501 60 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 701501 - Non Teaching Salaried Non Exempt 254,976 0 (254,976)
642060 702100 40 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 702100 - Overtime Pay 0 15,000 15,000
642060 702100 60 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 702100 - Overtime Pay 15,000 0 (15,000)
642060 702200 40 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 702200 - Longevity Pay 0 2,400 2,400
642060 702200 60 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 702200 - Longevity Pay 1,440 0 (1,440)
642060 720 40 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 720 - O and M Budget Pool 0 145,000 145,000
642060 720 60 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 720 - O and M Budget Pool 150,409 0 (150,409)
642060 750 40 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 750 - Utilities Budget Pool 0 1,400 1,400
642060 750 60 150100 - Technology Fee - IT 642060 - IT ISS - Data Center 750 - Utilities Budget Pool 1,400 0 (1,400)


642060 561,848 551,371 (10,477)


642070 701 40 150100 - Technology Fee - IT 642070 - IT ISS Managed Applications 701 - Fringe Benefits Pool 0 60,000 60,000
642070 701001 40 150100 - Technology Fee - IT 642070 - IT ISS Managed Applications 701001 - Non Teaching Salaried Exempt 0 62,448 62,448
642070 701400 40 150100 - Technology Fee - IT 642070 - IT ISS Managed Applications 701400 - Student Employees 0 29,100 29,100
642070 701501 40 150100 - Technology Fee - IT 642070 - IT ISS Managed Applications 701501 - Non Teaching Salaried Non Exempt 0 144,504 144,504
642070 702100 40 150100 - Technology Fee - IT 642070 - IT ISS Managed Applications 702100 - Overtime Pay 0 9,000 9,000
642070 702200 40 150100 - Technology Fee - IT 642070 - IT ISS Managed Applications 702200 - Longevity Pay 0 2,400 2,400
642070 720 40 150100 - Technology Fee - IT 642070 - IT ISS Managed Applications 720 - O and M Budget Pool 0 4,700 4,700
642070 750 40 150100 - Technology Fee - IT 642070 - IT ISS Managed Applications 750 - Utilities Budget Pool 0 1,200 1,200


642070 0 313,352 313,352


642102 720 40 150100 - Technology Fee - IT 642102 - IT ISS - Circuits 720 - O and M Budget Pool 0 191,000 191,000
642102 720 60 150100 - Technology Fee - IT 642102 - IT ISS - Circuits 720 - O and M Budget Pool 66,500 0 (66,500)
642102 750 40 150100 - Technology Fee - IT 642102 - IT ISS - Circuits 750 - Utilities Budget Pool 0 341,000 341,000
642102 750 60 150100 - Technology Fee - IT 642102 - IT ISS - Circuits 750 - Utilities Budget Pool 295,200 0 (295,200)


642102 361,700 532,000 170,300


642110 720 40 150100 - Technology Fee - IT 642110 - IT ISS - Disaster Recovery 720 - O and M Budget Pool 0 10,000 10,000
642110 720 60 150100 - Technology Fee - IT 642110 - IT ISS - Disaster Recovery 720 - O and M Budget Pool 10,000 0 (10,000)


642110 10,000 10,000 0


643000 701 40 150100 - Technology Fee - IT 643000 - IT Client Services 701 - Fringe Benefits Pool 12,023 12,023 0
643000 710 40 150100 - Technology Fee - IT 643000 - IT Client Services 710 - Travel Budget Pool 65,000 65,000 0
643000 720 40 150100 - Technology Fee - IT 643000 - IT Client Services 720 - O and M Budget Pool 90,000 75,000 (15,000)
643000 750 40 150100 - Technology Fee - IT 643000 - IT Client Services 750 - Utilities Budget Pool 3,000 6,700 3,700


643000 170,023 158,723 (11,300)


643001 701 40 150100 - Technology Fee - IT 643001 - IT CS - Admin FTE 701 - Fringe Benefits Pool 37,308 26,419 (10,889)
643001 701001 40 150100 - Technology Fee - IT 643001 - IT CS - Admin FTE 701001 - Non Teaching Salaried Exempt 95,016 93,528 (1,488)
643001 701501 40 150100 - Technology Fee - IT 643001 - IT CS - Admin FTE 701501 - Non Teaching Salaried Non Exempt 38,112 38,112 0
643001 702200 40 150100 - Technology Fee - IT 643001 - IT CS - Admin FTE 702200 - Longevity Pay 1,920 2,020 100


643001 172,356 160,079 (12,277)


643004 710 40 150100 - Technology Fee - IT 643004 - IT CS - Director Travel 710 - Travel Budget Pool 5,000 5,000 0
643004 720 40 150100 - Technology Fee - IT 643004 - IT CS - Director Travel 720 - O and M Budget Pool 5,000 5,000 0


643004 10,000 10,000 0


643011 701 40 150100 - Technology Fee - IT 643011 - IT CS - Service Desk FTE 701 - Fringe Benefits Pool 92,280 76,597 (15,683)
643011 701001 40 150100 - Technology Fee - IT 643011 - IT CS - Service Desk FTE 701001 - Non Teaching Salaried Exempt 75,000 77,208 2,208
643011 701501 40 150100 - Technology Fee - IT 643011 - IT CS - Service Desk FTE 701501 - Non Teaching Salaried Non Exempt 226,236 198,780 (27,456)
643011 702100 40 150100 - Technology Fee - IT 643011 - IT CS - Service Desk FTE 702100 - Overtime Pay 10,000 2,500 (7,500)
643011 702200 40 150100 - Technology Fee - IT 643011 - IT CS - Service Desk FTE 702200 - Longevity Pay 6,240 6,960 720


643011 409,756 362,045 (47,711)
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643012 701400 40 150100 - Technology Fee - IT 643012 - IT CS - Service Desk Stu 701400 - Student Employees 110,240 110,240 0
643012 110,240 110,240 0


643021 701 40 150100 - Technology Fee - IT 643021 - IT CS - Tech Shop FTE 701 - Fringe Benefits Pool 48,431 69,578 21,147
643021 701501 40 150100 - Technology Fee - IT 643021 - IT CS - Tech Shop FTE 701501 - Non Teaching Salaried Non Exempt 151,068 213,972 62,904
643021 702100 40 150100 - Technology Fee - IT 643021 - IT CS - Tech Shop FTE 702100 - Overtime Pay 0 3,500 3,500
643021 702200 40 150100 - Technology Fee - IT 643021 - IT CS - Tech Shop FTE 702200 - Longevity Pay 1,680 2,400 720


643021 201,179 289,450 88,271


643022 701400 40 150100 - Technology Fee - IT 643022 - IT CS - Tech Shop Stu 701400 - Student Employees 112,320 105,211 (7,109)
643022 112,320 105,211 (7,109)


643030 720 40 150100 - Technology Fee - IT 643030 - IT CS - Labs and Class 720 - O and M Budget Pool 80,000 134,400 54,400
643030 80,000 134,400 54,400


643031 701 40 150100 - Technology Fee - IT 643031 - IT CS - Labs and Class FTE 701 - Fringe Benefits Pool 95,364 75,753 (19,611)
643031 701001 40 150100 - Technology Fee - IT 643031 - IT CS - Labs and Class FTE 701001 - Non Teaching Salaried Exempt 61,512 65,112 3,600
643031 701501 40 150100 - Technology Fee - IT 643031 - IT CS - Labs and Class FTE 701501 - Non Teaching Salaried Non Exempt 231,048 187,608 (43,440)
643031 702100 40 150100 - Technology Fee - IT 643031 - IT CS - Labs and Class FTE 702100 - Overtime Pay 10,000 5,000 (5,000)
643031 702200 40 150100 - Technology Fee - IT 643031 - IT CS - Labs and Class FTE 702200 - Longevity Pay 4,320 1,740 (2,580)


643031 402,244 335,213 (67,031)


643032 701400 40 150100 - Technology Fee - IT 643032 - IT CS - Labs and Class Stu 701400 - Student Employees 177,177 161,490 (15,687)
643032 177,177 161,490 (15,687)


643040 720 40 150100 - Technology Fee - IT 643040 - IT CS - Asset Mgmt 720 - O and M Budget Pool 35,000 13,000 (22,000)
643040 35,000 13,000 (22,000)


643041 701 40 150100 - Technology Fee - IT 643041 - IT CS - Asset Mgmt FTE 701 - Fringe Benefits Pool 39,016 45,004 5,988
643041 701001 40 150100 - Technology Fee - IT 643041 - IT CS - Asset Mgmt FTE 701001 - Non Teaching Salaried Exempt 57,096 60,312 3,216
643041 701501 40 150100 - Technology Fee - IT 643041 - IT CS - Asset Mgmt FTE 701501 - Non Teaching Salaried Non Exempt 87,912 87,912 0
643041 702100 40 150100 - Technology Fee - IT 643041 - IT CS - Asset Mgmt FTE 702100 - Overtime Pay 4,500 2,000 (2,500)
643041 702200 40 150100 - Technology Fee - IT 643041 - IT CS - Asset Mgmt FTE 702200 - Longevity Pay 960 1,120 160


643041 189,484 196,348 6,864


643051 701 40 150100 - Technology Fee - IT 643051 - IT CS - Managed Apps FTE 701 - Fringe Benefits Pool 62,577 0 (62,577)
643051 701001 40 150100 - Technology Fee - IT 643051 - IT CS - Managed Apps FTE 701001 - Non Teaching Salaried Exempt 60,480 0 (60,480)
643051 701501 40 150100 - Technology Fee - IT 643051 - IT CS - Managed Apps FTE 701501 - Non Teaching Salaried Non Exempt 163,200 0 (163,200)
643051 702100 40 150100 - Technology Fee - IT 643051 - IT CS - Managed Apps FTE 702100 - Overtime Pay 8,658 0 (8,658)
643051 702200 40 150100 - Technology Fee - IT 643051 - IT CS - Managed Apps FTE 702200 - Longevity Pay 2,400 0 (2,400)


643051 297,315 0 (297,315)


643052 701400 40 150100 - Technology Fee - IT 643052 - IT CS - Managed Apps Stu 701400 - Student Employees 29,100 0 (29,100)
643052 29,100 0 (29,100)


643061 701 40 150100 - Technology Fee - IT 643061 - IT CS - Web Services FTE 701 - Fringe Benefits Pool 48,884 47,224 (1,660)
643061 701001 40 150100 - Technology Fee - IT 643061 - IT CS - Web Services FTE 701001 - Non Teaching Salaried Exempt 64,452 66,360 1,908
643061 701501 40 150100 - Technology Fee - IT 643061 - IT CS - Web Services FTE 701501 - Non Teaching Salaried Non Exempt 105,528 110,112 4,584
643061 702200 40 150100 - Technology Fee - IT 643061 - IT CS - Web Services FTE 702200 - Longevity Pay 1,920 1,920 0


643061 220,784 225,616 4,832


643062 701400 40 150100 - Technology Fee - IT 643062 - IT CS - Web Services Stu 701400 - Student Employees 7,200 10,000 2,800
643062 7,200 10,000 2,800


643080 720 40 150100 - Technology Fee - IT 643080 - IT CS - Software 720 - O and M Budget Pool 543,540 596,525 52,985
643080 543,540 596,525 52,985
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643101 701 40 150100 - Technology Fee - IT 643101 - IT CS - Woodlands FTE 701 - Fringe Benefits Pool 24,661 23,601 (1,060)
643101 701001 40 150100 - Technology Fee - IT 643101 - IT CS - Woodlands FTE 701001 - Non Teaching Salaried Exempt 59,280 59,280 0
643101 701501 40 150100 - Technology Fee - IT 643101 - IT CS - Woodlands FTE 701501 - Non Teaching Salaried Non Exempt 27,456 27,456 0
643101 702200 40 150100 - Technology Fee - IT 643101 - IT CS - Woodlands FTE 702200 - Longevity Pay 720 720 0


643101 112,117 111,057 (1,060)


643102 701400 40 150100 - Technology Fee - IT 643102 - IT CS - Woodlands Stu 701400 - Student Employees 0 16,000 16,000
643102 0 16,000 16,000


150100


IT - SPECIAL PROJECTS
150110 642103 720 40 150110 - IT - Special Projects 642103 - IT ISS - Video Surveillance Project 720 - O and M Budget Pool 10,000 5,000 (5,000)


642103 10,000 5,000 (5,000)


150110 10,000 5,000 (5,000)


DISTANCE LEARNING
450000 701 40 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 701 - Fringe Benefits Pool 0 678,844 678,844
450000 701 10 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 701 - Fringe Benefits Pool 510,000 0 (510,000)
450000 701001 40 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 701001 - Non Teaching Salaried Exempt 0 1,174,152 1,174,152
450000 701001 10 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 701001 - Non Teaching Salaried Exempt 1,317,195 0 (1,317,195)
450000 701501 40 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 701501 - Non Teaching Salaried Non Exempt 0 688,315 688,315
450000 701501 10 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 701501 - Non Teaching Salaried Non Exempt 688,953 0 (688,953)
450000 702200 40 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 702200 - Longevity Pay 0 55,000 55,000
450000 702200 10 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 702200 - Longevity Pay 55,000 0 (55,000)
450000 720 40 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 720 - O and M Budget Pool 0 422,879 422,879
450000 720 10 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 720 - O and M Budget Pool 121,144 0 (121,144)
450000 750 40 150200 - Distance Learning 450000 - Acad Instruct Tech and Dist Learn 750 - Utilities Budget Pool 0 7,500 7,500


450000 2,692,292 3,026,690 334,398


150200 2,692,292 3,026,690 334,398


DISTANCE LEARNING FEE ACADEMIC AFFAIRS
262004 700801 10 150205 - DLF Academic Affairs 262004 - Developmental Education Program 700801 - Teaching 0 55,008 55,008
262004 701 10 150205 - DLF Academic Affairs 262004 - Developmental Education Program 701 - Fringe Benefits Pool 0 12,850 12,850


262004 0 67,858 67,858


400000 720 40 150205 - DLF Academic Affairs 400000 - Off of the Prov and VP for Acad Aff 720 - O and M Budget Pool 841,045 726,690.6 -114,354.4
400000 841,045 726,690.6 -114,354.4


500008 701 50 150205 - DLF Academic Affairs 500008 - Enrollment Management Communication 701 - Fringe Benefits Pool 0 15,278.4 15,278
500008 701001 50 150205 - DLF Academic Affairs 500008 - Enrollment Management Communication 701001 - Non Teaching Salaried Exempt 0 52,464 52,464


 500008 0 67,742 67,742


150205 841,045 862,291 21,246


DISTANCE LEARNING FEE COLLEGE OF SCIENCES
200000 701 10 150210 - DLF Sciences 200000 - COS Office of the Dean 701 - Fringe Benefits Pool 3,925 3,925 0
200000 701001 10 150210 - DLF Sciences 200000 - COS Office of the Dean 701001 - Non Teaching Salaried Exempt 59,880 61,656 1,776
200000 702200 10 150210 - DLF Sciences 200000 - COS Office of the Dean 702200 - Longevity Pay 480 480 0
200000 720 10 150210 - DLF Sciences 200000 - COS Office of the Dean 720 - O and M Budget Pool 0 410,399 410,399
200000 720 40 150210 - DLF Sciences 200000 - COS Office of the Dean 720 - O and M Budget Pool 343,397 0 (343,397)
200000 760 80 150210 - DLF Sciences 200000 - COS Office of the Dean 760 - Scholarship Budget Pool 0 1,500 1,500


200000 407,682 477,960 70,278


150200


150205


150210
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150210 407,682 477,960 70,278


DISTANCE LEARNING FEE COLLEGE OF BUSINESS ADMINISTRATION
230000 700801 10 150220 - DLF Business Administration 230000 - COBA Office of the Dean 700801 - Teaching 310,000 310,000 0
230000 701 10 150220 - DLF Business Administration 230000 - COBA Office of the Dean 701 - Fringe Benefits Pool 111,000 99,200 (11,800)
230000 701001 40 150220 - DLF Business Administration 230000 - COBA Office of the Dean 701001 - Non Teaching Salaried Exempt 38,112 37,716 (396)
230000 701402 10 150220 - DLF Business Administration 230000 - COBA Office of the Dean 701402 - Graduate Assistant Non Teaching 0 120,000 120,000
230000 701402 40 150220 - DLF Business Administration 230000 - COBA Office of the Dean 701402 - Graduate Assistant Non Teaching 102,000 0 (102,000)
230000 702200 40 150220 - DLF Business Administration 230000 - COBA Office of the Dean 702200 - Longevity Pay 120 0 (120)
230000 720 10 150220 - DLF Business Administration 230000 - COBA Office of the Dean 720 - O and M Budget Pool 0 246,010 246,010
230000 720 40 150220 - DLF Business Administration 230000 - COBA Office of the Dean 720 - O and M Budget Pool 24,498 0 (24,498)
230000 770 10 150220 - DLF Business Administration 230000 - COBA Office of the Dean 770 - Capital Outlay Pool 0 10,800 10,800


230000 585,730 823,726 237,996


234000 700801 10 150220 - DLF Business Administration 234000 - Dept of Management and Marketing 700801 - Teaching 118,863 0 (118,863)
234000 701 10 150220 - DLF Business Administration 234000 - Dept of Management and Marketing 701 - Fringe Benefits Pool 37,500 0 (37,500)


234000 156,363 0 (156,363)


150220 742,093 823,726 81,633


DISTANCE LEARNING FEE COLLEGE OF CRIMINAL JUSTICE
240000 700801 10 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 700801 - Teaching 363,884 0 (363,884)
240000 700802 10 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 700802 - Assistant Instructor 0 100,000 100,000
240000 701 10 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 701 - Fringe Benefits Pool 0 112,141 112,141
240000 701 40 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 701 - Fringe Benefits Pool 30,768 0 (30,768)
240000 701001 10 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 701001 - Non Teaching Salaried Exempt 0 20,923 20,923
240000 701001 40 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 701001 - Non Teaching Salaried Exempt 33,240 0 (33,240)
240000 701400 40 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 701400 - Student Employees 5,000 0 (5,000)
240000 701401 40 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 701401 - CWS Student Wages 30,000 0 (30,000)
240000 701402 10 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 701402 - Graduate Assistant Non Teaching 0 139,000 139,000
240000 701501 10 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 701501 - Non Teaching Salaried Non Exempt 0 36,607 36,607
240000 701501 40 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 701501 - Non Teaching Salaried Non Exempt 53,796 0 (53,796)
240000 702200 10 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 702200 - Longevity Pay 0 6,040 6,040
240000 702200 40 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 702200 - Longevity Pay 6,040 0 (6,040)
240000 720 10 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 720 - O and M Budget Pool 0 302,510 302,510
240000 720 40 150230 - DLF Criminal Justice 240000 - COCJ Office of the Dean 720 - O and M Budget Pool 59,743 0 (59,743)


240000 582,471 717,221 134,750


243000 701000 10 150230 - DLF Criminal Justice 243000 - Corr Mgmt Institute of TX (CMIT) 701000 - Prof Administrative Employees 0 16,105 16,105
243000 701000 40 150230 - DLF Criminal Justice 243000 - Corr Mgmt Institute of TX (CMIT) 701000 - Prof Administrative Employees 15,636 0 (15,636)


243000 15,636 16,105 469


150230 598,107 733,326 135,219


DISTANCE LEARNING FEE COLLEGE OF HUMANITIES AND SOCIAL SCIENCE
280000 701 10 150240 - DLF Humanities and Social Science 280000 - CHSS Office of the Dean 701 - Fringe Benefits Pool 3,969 3,100 (869)
280000 701501 10 150240 - DLF Humanities and Social Science 280000 - CHSS Office of the Dean 701501 - Non Teaching Salaried Non Exempt 13,500 14,064 564
280000 702200 10 150240 - DLF Humanities and Social Science 280000 - CHSS Office of the Dean 702200 - Longevity Pay 0 120 120


280000 17,469 17,284 (185)


280014 700801 10 150240 - DLF Humanities and Social Science 280014 - CHSS Post Doctoral Fellow 700801 - Teaching 120,006 90,018 (29,988)
280014 701 10 150240 - DLF Humanities and Social Science 280014 - CHSS Post Doctoral Fellow 701 - Fringe Benefits Pool 36,002 36,002 0
280014 720 10 150240 - DLF Humanities and Social Science 280014 - CHSS Post Doctoral Fellow 720 - O and M Budget Pool 0 14,868.69 14,869


280014 156,008 140,888.69 -15,119.31


280015 700901 10 150240 - DLF Humanities and Social Science 280015 - CHSS Online Course Stipends 700901 - Faculty Non Teaching 0 63,018.75 63,019
280015 701 10 150240 - DLF Humanities and Social Science 280015 - CHSS Online Course Stipends 701 - Fringe Benefits Pool 0 27,250 27,250
280015 720 10 150240 - DLF Humanities and Social Science 280015 - CHSS Online Course Stipends 720 - O and M Budget Pool 67,117.89 0 (67,118)


150240


150230


150220
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280015 67,118 90,268.75 23,150.86


280016 720 10 150240 - DLF Humanities and Social Science 280016 - CHSS Online Innovative Grant 720 - O and M Budget Pool 40,000 60,000 20,000
280016 40,000 60,000 20,000


281000 710 10 150240 - DLF Humanities and Social Science 281000 - Dept of Communication Studies 710 - Travel Budget Pool 0 20,000 20,000
281000 720 10 150240 - DLF Humanities and Social Science 281000 - Dept of Communication Studies 720 - O and M Budget Pool 0 26,479.41 26,479.41
281000 720 40 150240 - DLF Humanities and Social Science 281000 - Dept of Communication Studies 720 - O and M Budget Pool 38,925 0 (38,925)


281000 38,925 46,479.41 7,554.41


282000 700801 10 150240 - DLF Humanities and Social Science 282000 - Dept of English 700801 - Teaching 0 18,065.16 18,065
282000 701 10 150240 - DLF Humanities and Social Science 282000 - Dept of English 701 - Fringe Benefits Pool 0 5,420 5,420
282000 710 10 150240 - DLF Humanities and Social Science 282000 - Dept of English 710 - Travel Budget Pool 0 20,000 20,000
282000 720 10 150240 - DLF Humanities and Social Science 282000 - Dept of English 720 - O and M Budget Pool 0 22,505.66 22,506
282000 720 40 150240 - DLF Humanities and Social Science 282000 - Dept of English 720 - O and M Budget Pool 35,178 0 (35,178)


282000 35,178 65,990.82 30,812.82


283000 700801 10 150240 - DLF Humanities and Social Science 283000 - Dept of Family and Consumer Sci 700801 - Teaching 12,118 12,118.00 0.00
283000 701 10 150240 - DLF Humanities and Social Science 283000 - Dept of Family and Consumer Sci 701 - Fringe Benefits Pool 0 6,473.85 6,473.85
283000 701402 10 150240 - DLF Humanities and Social Science 283000 - Dept of Family and Consumer Sci 701402 - Graduate Assistant Non Teaching 0 7,000.00 7,000.00
283000 710 10 150240 - DLF Humanities and Social Science 283000 - Dept of Family and Consumer Sci 710 - Travel Budget Pool 0 2,461.50 2,461.50
283000 720 10 150240 - DLF Humanities and Social Science 283000 - Dept of Family and Consumer Sci 720 - O and M Budget Pool 0 16,064.80 16,064.80
283000 720 40 150240 - DLF Humanities and Social Science 283000 - Dept of Family and Consumer Sci 720 - O and M Budget Pool 46,875 0.00 -46,875.00


283000 58,993 44,118.15 -14,874.85


284000 700801 10 150240 - DLF Humanities and Social Science 284000 - Dept of Foreign Languages 700801 - Teaching 21,442 25,113.00 3,671.00
284000 701 10 150240 - DLF Humanities and Social Science 284000 - Dept of Foreign Languages 701 - Fringe Benefits Pool 0 11,000.00 11,000.00
284000 701400 10 150240 - DLF Humanities and Social Science 284000 - Dept of Foreign Languages 701400 - Student Employees 0 10,000.00 10,000.00
284000 701501 10 150240 - DLF Humanities and Social Science 284000 - Dept of Foreign Languages 701501 - Non Teaching Salaried Non Exempt 11,784 26,328.00 14,544.00
284000 710 10 150240 - DLF Humanities and Social Science 284000 - Dept of Foreign Languages 710 - Travel Budget Pool 0 31,630.49 31,630.49
284000 720 10 150240 - DLF Humanities and Social Science 284000 - Dept of Foreign Languages 720 - O and M Budget Pool 0 43,279.00 43,279.00
284000 720 40 150240 - DLF Humanities and Social Science 284000 - Dept of Foreign Languages 720 - O and M Budget Pool 90,804 0.00 -90,804.00


284000 124,030 147,350.49 23,320.49


285000 700801 10 150240 - DLF Humanities and Social Science 285000 - Dept of History 700801 - Teaching 9,000 9,000.00 0.00
285000 701 10 150240 - DLF Humanities and Social Science 285000 - Dept of History 701 - Fringe Benefits Pool 0 7,950.00 7,950.00
285000 701400 10 150240 - DLF Humanities and Social Science 285000 - Dept of History 701400 - Student Employees 0 3,500.00 3,500.00
285000 701402 10 150240 - DLF Humanities and Social Science 285000 - Dept of History 701402 - Graduate Assistant Non Teaching 0 15,000.00 15,000.00
285000 710 10 150240 - DLF Humanities and Social Science 285000 - Dept of History 710 - Travel Budget Pool 0 80,494.63 80,494.63
285000 720 10 150240 - DLF Humanities and Social Science 285000 - Dept of History 720 - O and M Budget Pool 0 20,123.66 20,123.66
285000 720 40 150240 - DLF Humanities and Social Science 285000 - Dept of History 720 - O and M Budget Pool 93,921 0.00 -93,921.00
285000 770 30 150240 - DLF Humanities and Social Science 285000 - Dept of History 770 - Capital Outlay Pool 0 2,500.00 2,500.00


285000 102,921 138,568.29 35,647.29


285003 700901 10 150240 - DLF Humanities and Social Science 285003 - History Graduate Stipends 700901 - Faculty Non Teaching 50,000 34,200 (15,800)
285003 50,000 34,200 (15,800)


287000 700801 10 150240 - DLF Humanities and Social Science 287000 - Dept of Political Science 700801 - Teaching 22,505 27,505.00 5,000.00
287000 701 10 150240 - DLF Humanities and Social Science 287000 - Dept of Political Science 701 - Fringe Benefits Pool 0 19,680.00 19,680.00
287000 701400 10 150240 - DLF Humanities and Social Science 287000 - Dept of Political Science 701400 - Student Employees 0 8,500.00 8,500.00
287000 701402 10 150240 - DLF Humanities and Social Science 287000 - Dept of Political Science 701402 - Graduate Assistant Non Teaching 0 30,000.00 30,000.00
287000 701501 10 150240 - DLF Humanities and Social Science 287000 - Dept of Political Science 701501 - Non Teaching Salaried Non Exempt 31,656 34,200.00 2,544.00
287000 710 10 150240 - DLF Humanities and Social Science 287000 - Dept of Political Science 710 - Travel Budget Pool 0 22,495.00 22,495.00
287000 720 10 150240 - DLF Humanities and Social Science 287000 - Dept of Political Science 720 - O and M Budget Pool 0 3,644.88 3,644.88
287000 720 40 150240 - DLF Humanities and Social Science 287000 - Dept of Political Science 720 - O and M Budget Pool 68,539 0.00 -68,539.00


287000 122,700 146,024.88 23,324.88


288000 701 10 150240 - DLF Humanities and Social Science 288000 - Dept of Psychology and Philosophy 701 - Fringe Benefits Pool 0 7,040.00 7,040.00
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288000 701400 10 150240 - DLF Humanities and Social Science 288000 - Dept of Psychology and Philosophy 701400 - Student Employees 0 5,000.00 5,000.00
288000 701402 10 150240 - DLF Humanities and Social Science 288000 - Dept of Psychology and Philosophy 701402 - Graduate Assistant Non Teaching 0 25,000.00 25,000.00
288000 701501 10 150240 - DLF Humanities and Social Science 288000 - Dept of Psychology and Philosophy 701501 - Non Teaching Salaried Non Exempt 0 21,336.00 21,336.00
288000 710 10 150240 - DLF Humanities and Social Science 288000 - Dept of Psychology and Philosophy 710 - Travel Budget Pool 0 10,000.00 10,000.00
288000 720 10 150240 - DLF Humanities and Social Science 288000 - Dept of Psychology and Philosophy 720 - O and M Budget Pool 0 61,617.21 61,617.21
288000 720 40 150240 - DLF Humanities and Social Science 288000 - Dept of Psychology and Philosophy 720 - O and M Budget Pool 117,381 0.00 -117,381.00


288000 117,381 129,993.21 12,612.21


289000 700801 10 150240 - DLF Humanities and Social Science 289000 - Dept of Sociology 700801 - Teaching 38,005 79,891 41,886
289000 701 10 150240 - DLF Humanities and Social Science 289000 - Dept of Sociology 701 - Fringe Benefits Pool 0 15,000 15,000
289000 701400 10 150240 - DLF Humanities and Social Science 289000 - Dept of Sociology 701400 - Student Employees 0 3,000 3,000
289000 701402 10 150240 - DLF Humanities and Social Science 289000 - Dept of Sociology 701402 - Graduate Assistant Non Teaching 0 30,000 30,000
289000 701501 10 150240 - DLF Humanities and Social Science 289000 - Dept of Sociology 701501 - Non Teaching Salaried Non Exempt 13,500 14,064 564
289000 702200 10 150240 - DLF Humanities and Social Science 289000 - Dept of Sociology 702200 - Longevity Pay 0 120 120
289000 710 10 150240 - DLF Humanities and Social Science 289000 - Dept of Sociology 710 - Travel Budget Pool 0 30,000 30,000
289000 720 10 150240 - DLF Humanities and Social Science 289000 - Dept of Sociology 720 - O and M Budget Pool 0 80,082 80,082
289000 720 40 150240 - DLF Humanities and Social Science 289000 - Dept of Sociology 720 - O and M Budget Pool 180,720 0 (180,720)


289000 232,225 252,157 19,932


289753 701 10 150240 - DLF Humanities and Social Science 289753 - PI Soc Cheryl Hudec 701 - Fringe Benefits Pool 0 2,207.11 2,207.11
289753 701 40 150240 - DLF Humanities and Social Science 289753 - PI Soc Cheryl Hudec 701 - Fringe Benefits Pool 2,207.11 0. -2,207.11
289753 701000 10 150240 - DLF Humanities and Social Science 289753 - PI Soc Cheryl Hudec 701000 - Prof Administrative Employees 0 168. 168.
289753 701001 10 150240 - DLF Humanities and Social Science 289753 - PI Soc Cheryl Hudec 701001 - Non Teaching Salaried Exempt 10,506 12,605. 2,099.
289753 702200 10 150240 - DLF Humanities and Social Science 289753 - PI Soc Cheryl Hudec 702200 - Longevity Pay 0 139.2 139.2


289753 12,713 15,119.31 2,406.2


150240 1,175,661 1,328,443 152,782


DISTANCE LEARNING FEE COLLEGE OF EDUCATION
260000 710 10 150250 - DLF Education 260000 - Office of the Dean CE 710 - Travel Budget Pool 182,613 182,613 0
260000 720 10 150250 - DLF Education 260000 - Office of the Dean CE 720 - O and M Budget Pool 578,851 447,149 (131,702)


260000 761,464 629,762 (131,702)


260020 700801 10 150250 - DLF Education 260020 - DFL Graduate Program 700801 - Teaching 0 50,000 50,000
260020 701 10 150250 - DLF Education 260020 - DFL Graduate Program 701 - Fringe Benefits Pool 0 14,000 14,000
260020 701 40 150250 - DLF Education 260020 - DFL Graduate Program 701 - Fringe Benefits Pool 14,000 0 (14,000)
260020 701001 40 150250 - DLF Education 260020 - DFL Graduate Program 701001 - Non Teaching Salaried Exempt 50,000 0 (50,000)
260020 701402 10 150250 - DLF Education 260020 - DFL Graduate Program 701402 - Graduate Assistant Non Teaching 0 13,128 13,128
260020 701402 40 150250 - DLF Education 260020 - DFL Graduate Program 701402 - Graduate Assistant Non Teaching 13,128 0 (13,128)
260020 702200 10 150250 - DLF Education 260020 - DFL Graduate Program 702200 - Longevity Pay 0 500 500
260020 702200 40 150250 - DLF Education 260020 - DFL Graduate Program 702200 - Longevity Pay 500 0 (500)


260020 77,628 77,628 0


262000 700801 10 150250 - DLF Education 262000 - Dept of Educ Leadership and Counsel 700801 - Teaching 55,008 50,022 (4,986)
262000 701 10 150250 - DLF Education 262000 - Dept of Educ Leadership and Counsel 701 - Fringe Benefits Pool 4,985 9,971 4,986
262000 701501 10 150250 - DLF Education 262000 - Dept of Educ Leadership and Counsel 701501 - Non Teaching Salaried Non Exempt 32,100 0 (32,100)


262000 92,093 59,993 (32,100)


262004 701 10 150250 - DLF Education 262004 - Developmental Education Program 701 - Fringe Benefits Pool 0 12,000 12,000
262004 701501 10 150250 - DLF Education 262004 - Developmental Education Program 701501 - Non Teaching Salaried Non Exempt 0 33,240 33,240
262004 702200 10 150250 - DLF Education 262004 - Developmental Education Program 702200 - Longevity Pay 0 1,920 1,920


262004 0 47,160 47,160


150250 931,185 814,543 (116,642)


DISTANCE LEARNING FEE COLLEGE OF FINE ARTS AND MASS COMMUNICATION
220000 701001 40 150260 - DLF Fine Art Mass Communication 220000 - COFAMC Office of the Dean 701001 - Non Teaching Salaried Exempt 153,287 0.00 -153,287.00
220000 720 10 150260 - DLF Fine Art Mass Communication 220000 - COFAMC Office of the Dean 720 - O and M Budget Pool 0 185,017.75 185,017.75


150250


150260
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220000 720 40 150260 - DLF Fine Art Mass Communication 220000 - COFAMC Office of the Dean 720 - O and M Budget Pool 212,947 0.00 -212,947.00
220000 366,234 185,017.75 -181,216.25


221000 700801 10 150260 - DLF Fine Art Mass Communication 221000 - Dept of Art 700801 - Teaching 0 7,002.00 7,002.00
221000 701 10 150260 - DLF Fine Art Mass Communication 221000 - Dept of Art 701 - Fringe Benefits Pool 0 4,984.55 4,984.55
221000 701501 10 150260 - DLF Fine Art Mass Communication 221000 - Dept of Art 701501 - Non Teaching Salaried Non Exempt 8,356 8,739.00 383.00
221000 702200 10 150260 - DLF Fine Art Mass Communication 221000 - Dept of Art 702200 - Longevity Pay 0 33.60 33.60


221000 8,356 20,759.15 12,403.15


222002 700801 10 150260 - DLF Fine Art Mass Communication 222002 - Dept of Theatre and Musical Theatre 700801 - Teaching 0 3,001.5 3,001.5
222002 701 10 150260 - DLF Fine Art Mass Communication 222002 - Dept of Theatre and Musical Theatre 701 - Fringe Benefits Pool 0 960.48 960.48


222002 0 3,961.98 3,961.98


223000 700801 10 150260 - DLF Fine Art Mass Communication 223000 - School of Music 700801 - Teaching 0 49,014.00 49,014.00
223000 701 10 150260 - DLF Fine Art Mass Communication 223000 - School of Music 701 - Fringe Benefits Pool 0 20,286.72 20,286.72
223000 701402 10 150260 - DLF Fine Art Mass Communication 223000 - School of Music 701402 - Graduate Assistant Non Teaching 0 39,384.00 39,384.00


223000 0 108,684.72 108,684.72


225000 700801 10 150260 - DLF Fine Art Mass Communication 225000 - Department of Dance 700801 - Teaching 0 45,000 45,000
225000 701 10 150260 - DLF Fine Art Mass Communication 225000 - Department of Dance 701 - Fringe Benefits Pool 0 14,400 14,400


225000 0 59,400 59,400


286000 701 10 150260 - DLF Fine Art Mass Communication 286000 - Dept of Mass Communication 701 - Fringe Benefits Pool 0 326.4 326.4
286000 701501 10 150260 - DLF Fine Art Mass Communication 286000 - Dept of Mass Communication 701501 - Non Teaching Salaried Non Exempt 1,428 1,020. -408.


286000 1,428 1,346.4 -81.6


150260 376,018 379,170 3,152


TECHNOLOGY FEE - DELTA
450000 701 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 701 - Fringe Benefits Pool 83,000 83,000 0
450000 701001 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 701001 - Non Teaching Salaried Exempt 199,438 351,606 152,168
450000 701400 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 701400 - Student Employees 90,000 60,000 (30,000)
450000 701402 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 701402 - Graduate Assistant Non Teaching 37,000 0 (37,000)
450000 702200 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 702200 - Longevity Pay 0 1,000 1,000
450000 710 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 710 - Travel Budget Pool 25,000 25,000 0
450000 720 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 720 - O and M Budget Pool 1,309,277 1,248,127 (61,150)
450000 770 40 150270 - Technology Fee - DELTA 450000 - Acad Instruct Tech and Dist Learn 770 - Capital Outlay Pool 534,000 534,000 0


450000 2,277,715 2,302,733 25,018


150270 2,277,715 2,302,733 25,018


DISTANCE LEARNING FEE COLLEGE OF HEALTH SCIENCES
263000 701501 10 150280 - DLF Health Sciences 263000 - Dept of Health and Kinesiology 701501 - Non Teaching Salaried Non Exempt 0 32,256 32,256


263000 0 32,256 32,256


270000 700801 10 150280 - DLF Health Sciences 270000 - COHS Office of the Dean 700801 - Teaching 0 70,000 70,000
270000 701 10 150280 - DLF Health Sciences 270000 - COHS Office of the Dean 701 - Fringe Benefits Pool 0 30,000 30,000
270000 720 10 150280 - DLF Health Sciences 270000 - COHS Office of the Dean 720 - O and M Budget Pool 0 59,202 59,202


 270000 0 159,202 159,202


150280 0 191,458 191,458


ADVISEMENT FEE
200000 720 40 150300 - Advisement Fee 200000 - COS Office of the Dean 720 - O and M Budget Pool 27,800 26,850 (950)


200000 27,800 26,850 (950)


220000 720 40 150300 - Advisement Fee 220000 - COFAMC Office of the Dean 720 - O and M Budget Pool 12,500 13,700 1,200


150300


150270


150280
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220000 68,100 67,400 -700


230000 720 40 150300 - Advisement Fee 230000 - COBA Office of the Dean 720 - O and M Budget Pool 55,400 55,400 0
230000 55,400 55,400 0


240000 701 40 150300 - Advisement Fee 240000 - COCJ Office of the Dean 701 - Fringe Benefits Pool 0 9,973 9,973
240000 701402 40 150300 - Advisement Fee 240000 - COCJ Office of the Dean 701402 - Graduate Assistant Non Teaching 14,400 0 (14,400)
240000 701501 40 150300 - Advisement Fee 240000 - COCJ Office of the Dean 701501 - Non Teaching Salaried Non Exempt 15,582 32,100 16,518
240000 702200 40 150300 - Advisement Fee 240000 - COCJ Office of the Dean 702200 - Longevity Pay 0 1,200 1,200
240000 720 40 150300 - Advisement Fee 240000 - COCJ Office of the Dean 720 - O and M Budget Pool 13,668 2,727 (10,941)


240000 43,650 46,000 2,350


260000 701 40 150300 - Advisement Fee 260000 - Office of the Dean CE 701 - Fringe Benefits Pool 2,544 1,000 (1,544)
260000 701400 40 150300 - Advisement Fee 260000 - Office of the Dean CE 701400 - Student Employees 0 30,000 30,000
260000 710 40 150300 - Advisement Fee 260000 - Office of the Dean CE 710 - Travel Budget Pool 15,000 5,000 (10,000)
260000 720 40 150300 - Advisement Fee 260000 - Office of the Dean CE 720 - O and M Budget Pool 132,656 141,200 8,544
260000 770 40 150300 - Advisement Fee 260000 - Office of the Dean CE 770 - Capital Outlay Pool 25,000 0 (25,000)


260000 175,200 177,200 2,000


260005 701400 40 150300 - Advisement Fee 260005 - Div Teacher Education 701400 - Student Employees 16,000 16,000 0
260005 16,000 16,000 0


264002 701 10 150300 - Advisement Fee 264002 - Reading 701 - Fringe Benefits Pool 10,607 0 (10,607)
264002 701001 10 150300 - Advisement Fee 264002 - Reading 701001 - Non Teaching Salaried Exempt 34,128 0 (34,128)
264002 702200 10 150300 - Advisement Fee 264002 - Reading 702200 - Longevity Pay 600 0 (600)


264002 45,335 0 (45,335)


270000 720 40 150300 - Advisement Fee 270000 - COHS Office of the Dean 720 - O and M Budget Pool 0 5,900 5,900
270000 0 5,900 5,900


280000 720 40 150300 - Advisement Fee 280000 - CHSS Office of the Dean 720 - O and M Budget Pool 61,200 56,280 (4,920)
280000 61,200 56,280 (4,920)


410003 701 40 150300 - Advisement Fee 410003 - Academic Enrichment Center 701 - Fringe Benefits Pool 2,704 2,704 0
410003 701001 40 150300 - Advisement Fee 410003 - Academic Enrichment Center 701001 - Non Teaching Salaried Exempt 8,621 8,880 259


410003 11,325 11,584 259
 


412000 701 40 150300 - Advisement Fee 412000 - Student Success Initiatives 701 - Fringe Benefits Pool 14,873 8,500 (6,373)
412000 701001 10 150300 - Advisement Fee 412000 - Student Success Initiatives 701001 - Non Teaching Salaried Exempt 37,392 23,624 (13,768)
412000 701400 40 150300 - Advisement Fee 412000 - Student Success Initiatives 701400 - Student Employees 11,557 20,500 8,943
412000 701501 10 150300 - Advisement Fee 412000 - Student Success Initiatives 701501 - Non Teaching Salaried Non Exempt 31,008 3,000 (28,008)
412000 702200 40 150300 - Advisement Fee 412000 - Student Success Initiatives 702200 - Longevity Pay 2,640 240 (2,400)
412000 720 40 150300 - Advisement Fee 412000 - Student Success Initiatives 720 - O and M Budget Pool 12,691 55,112 42,421


412000 110,161 110,976 815
 


413000 700801 10 150300 - Advisement Fee 413000 - Honors Program 700801 - Teaching 55,380 20,522 (34,858)
413000 701 10 150300 - Advisement Fee 413000 - Honors Program 701 - Fringe Benefits Pool 15,507 15,507 0
413000 701001 10 150300 - Advisement Fee 413000 - Honors Program 701001 - Non Teaching Salaried Exempt 51,144 52,680 1,536
413000 702200 10 150300 - Advisement Fee 413000 - Honors Program 702200 - Longevity Pay 1,680 1,680 0
413000 720 40 150300 - Advisement Fee 413000 - Honors Program 720 - O and M Budget Pool 2,241 2,241 0


413000 125,952 92,630 (33,322)


416000 700801 50 150300 - Advisement Fee 416000 - SAM Center 700801 - Teaching 0 180,000 180,000
416000 700901 50 150300 - Advisement Fee 416000 - SAM Center 700901 - Faculty Non Teaching 0 3,200 3,200
416000 701 50 150300 - Advisement Fee 416000 - SAM Center 701 - Fringe Benefits Pool 267,514 267,514 0
416000 701001 50 150300 - Advisement Fee 416000 - SAM Center 701001 - Non Teaching Salaried Exempt 558,870 548,416 (10,454)
416000 701400 50 150300 - Advisement Fee 416000 - SAM Center 701400 - Student Employees 181,709 175,000 (6,709)
416000 701501 50 150300 - Advisement Fee 416000 - SAM Center 701501 - Non Teaching Salaried Non Exempt 283,553 230,159 (53,394)
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416000 702200 50 150300 - Advisement Fee 416000 - SAM Center 702200 - Longevity Pay 22,560 22,560 0
416000 710 50 150300 - Advisement Fee 416000 - SAM Center 710 - Travel Budget Pool 10,000 10,000 0
416000 720 50 150300 - Advisement Fee 416000 - SAM Center 720 - O and M Budget Pool 174,831 78,806 (96,025)
416000 750 50 150300 - Advisement Fee 416000 - SAM Center 750 - Utilities Budget Pool 0 2,000 2,000
416000 770 50 150300 - Advisement Fee 416000 - SAM Center 770 - Capital Outlay Pool 25,000 25,000 0


416000 1,524,037 1,542,655 18,618


416002 720 40 150300 - Advisement Fee 416002 - SAM Cent Advisement Fee Contigency 720 - O and M Budget Pool 0 73,214 73,214
416002 0 73,214 73,214


417000 701 40 150300 - Advisement Fee 417000 - Testing Center 701 - Fringe Benefits Pool 11,905 11,905 0
417000 701501 40 150300 - Advisement Fee 417000 - Testing Center 701501 - Non Teaching Salaried Non Exempt 36,734 36,734 0
417000 702200 40 150300 - Advisement Fee 417000 - Testing Center 702200 - Longevity Pay 1,680 1,680 0


417000 50,319 50,319 0


418001 701 40 150300 - Advisement Fee 418001 - University Park 701 - Fringe Benefits Pool 14,814 14,814 0
418001 701001 40 150300 - Advisement Fee 418001 - University Park 701001 - Non Teaching Salaried Exempt 0 41,263 41,263
418001 701501 40 150300 - Advisement Fee 418001 - University Park 701501 - Non Teaching Salaried Non Exempt 49,734 37,248 (12,486)


418001 64,548 93,325 28,777


420000 720 40 150300 - Advisement Fee 420000 - Graduate Studies Office 720 - O and M Budget Pool 51,543 54,308 2,765
420000 51,543 54,308 2,765


434000 701 20 150300 - Advisement Fee 434000 - TRIES 701 - Fringe Benefits Pool 0 38,000 38,000
434000 701001 20 150300 - Advisement Fee 434000 - TRIES 701001 - Non Teaching Salaried Exempt 0 123,600 123,600


434000 0 161,600 161,600


520000 701 50 150300 - Advisement Fee 520000 - Career Services 701 - Fringe Benefits Pool 30,000 39,750 9,750
520000 701001 50 150300 - Advisement Fee 520000 - Career Services 701001 - Non Teaching Salaried Exempt 120,000 129,816 9,816
520000 702200 50 150300 - Advisement Fee 520000 - Career Services 702200 - Longevity Pay 0 400 400
520000 720 50 150300 - Advisement Fee 520000 - Career Services 720 - O and M Budget Pool 0 8,000 8,000


520000 150,000 177,966 27,966


611000 701 60 150300 - Advisement Fee 611000 - Institutional Effectiveness 701 - Fringe Benefits Pool 10,564 10,564 0
611000 701001 60 150300 - Advisement Fee 611000 - Institutional Effectiveness 701001 - Non Teaching Salaried Exempt 32,130 33,288 1,158


611000 42,694 43,852 1,158


150300 2,623,264 2,863,459 240,195


SUMMER CAMP ADMINISTRATION
500009 701 50 150500 - Summer Camp Administration 500009 - On Campus Recruitment Enrollment Mg 701 - Fringe Benefits Pool 0 5,562 5,562
500009 701 30 150500 - Summer Camp Administration 500009 - On Campus Recruitment Enrollment Mg 701 - Fringe Benefits Pool 5,562 0 (5,562)
500009 701501 50 150500 - Summer Camp Administration 500009 - On Campus Recruitment Enrollment Mg 701501 - Non Teaching Salaried Non Exempt 0 19,296 19,296
500009 701501 30 150500 - Summer Camp Administration 500009 - On Campus Recruitment Enrollment Mg 701501 - Non Teaching Salaried Non Exempt 18,912 0 (18,912)
500009 702200 50 150500 - Summer Camp Administration 500009 - On Campus Recruitment Enrollment Mg 702200 - Longevity Pay 0 1,240 1,240
500009 702200 30 150500 - Summer Camp Administration 500009 - On Campus Recruitment Enrollment Mg 702200 - Longevity Pay 1,240 0 (1,240)
500009 720 50 150500 - Summer Camp Administration 500009 - On Campus Recruitment Enrollment Mg 720 - O and M Budget Pool 0 10,902 10,902
500009 720 30 150500 - Summer Camp Administration 500009 - On Campus Recruitment Enrollment Mg 720 - O and M Budget Pool 19,286 0 (19,286)


500009 45,000 37,000 (8,000)


150500 45,000 37,000 (8,000)


APPLICATION FEE UNDERGRAD
400011 720 40 150600 - Application Fee Undergrad 400011 - Academic Programs 720 - O and M Budget Pool 45,028 0 (45,028)


400011 45,028 0 (45,028)


400013 720 50 150600 - Application Fee Undergrad 400013 - Univ Scholars 720 - O and M Budget Pool 500 0 (500)
400013 500 0 (500)


150500


150600
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500000 720 50 150600 - Application Fee Undergrad 500000 - Office of Enrollment Management 720 - O and M Budget Pool 0 10,000 10,000
500000 720 60 150600 - Application Fee Undergrad 500000 - Office of Enrollment Management 720 - O and M Budget Pool 42,631 0 (42,631)


500000 42,631 10,000 (32,631)


500008 701 50 150600 - Application Fee Undergrad 500008 - Enrollment Management Communication 701 - Fringe Benefits Pool 0 925 925
500008 701001 50 150600 - Application Fee Undergrad 500008 - Enrollment Management Communication 701001 - Non Teaching Salaried Exempt 0 4,236 4,236
500008 702200 50 150600 - Application Fee Undergrad 500008 - Enrollment Management Communication 702200 - Longevity Pay 0 70 70
500008 720 50 150600 - Application Fee Undergrad 500008 - Enrollment Management Communication 720 - O and M Budget Pool 0 210,664 210,664


500008 0 215,895 215,895


500023 720 50 150600 - Application Fee Undergrad 500023 - EM Program Marketing 13 720 - O and M Budget Pool 0 3,000 3,000
500023 0 3,000 3,000


500024 720 50 150600 - Application Fee Undergrad 500024 - EM Program Marketing 14 720 - O and M Budget Pool 0 3,000 3,000
500024 0 3,000 3,000


500025 720 50 150600 - Application Fee Undergrad 500025 - EM Program Marketing 15 720 - O and M Budget Pool 0 3,000 3,000
500025 0 3,000 3,000


500026 720 50 150600 - Application Fee Undergrad 500026 - EM Program Marketing 16 720 - O and M Budget Pool 0 3,000 3,000
500026 0 3,000 3,000


500027 720 50 150600 - Application Fee Undergrad 500027 - EM Program Marketing 17 720 - O and M Budget Pool 0 3,000 3,000
500027 0 3,000 3,000


500028 720 50 150600 - Application Fee Undergrad 500028 - EM Program Marketing 18 720 - O and M Budget Pool 0 3,000 3,000
500028 0 3,000 3,000


500029 720 50 150600 - Application Fee Undergrad 500029 - EM Program Marketing 19 720 - O and M Budget Pool 0 3,000 3,000
500029 0 3,000 3,000


500030 720 50 150600 - Application Fee Undergrad 500030 - EM Program Marketing 20 720 - O and M Budget Pool 0 3,000 3,000
500030 0 3,000 3,000


500031 720 50 150600 - Application Fee Undergrad 500031 - EM Program Marketing 21 720 - O and M Budget Pool 0 3,000 3,000
500031 0 3,000 3,000


500032 720 50 150600 - Application Fee Undergrad 500032 - EM Program Marketing 22 720 - O and M Budget Pool 0 3,000 3,000
500032 0 3,000 3,000


500033 720 50 150600 - Application Fee Undergrad 500033 - EM Program Marketing 23 720 - O and M Budget Pool 0 3,000 3,000
500033 0 3,000 3,000


500034 720 50 150600 - Application Fee Undergrad 500034 - EM Program Marketing 24 720 - O and M Budget Pool 0 3,000 3,000
500034 0 3,000 3,000


500035 720 50 150600 - Application Fee Undergrad 500035 - EM Program Marketing 25 720 - O and M Budget Pool 0 5,000 5,000
500035 720 60 150600 - Application Fee Undergrad 500035 - EM Program Marketing 25 720 - O and M Budget Pool 5,000 0 (5,000)


500035 5,000 5,000 0


550000 701 50 150600 - Application Fee Undergrad 550000 - Undergraduate Admissions 701 - Fringe Benefits Pool 51,874 21,874 (30,000)
550000 701001 50 150600 - Application Fee Undergrad 550000 - Undergraduate Admissions 701001 - Non Teaching Salaried Exempt 67,248 73,434 6,186
550000 701501 50 150600 - Application Fee Undergrad 550000 - Undergraduate Admissions 701501 - Non Teaching Salaried Non Exempt 79,824 0 (79,824)
550000 702200 50 150600 - Application Fee Undergrad 550000 - Undergraduate Admissions 702200 - Longevity Pay 3,600 240 (3,360)
550000 710 50 150600 - Application Fee Undergrad 550000 - Undergraduate Admissions 710 - Travel Budget Pool 10,000 57,000 47,000
550000 720 50 150600 - Application Fee Undergrad 550000 - Undergraduate Admissions 720 - O and M Budget Pool 172,265 98,527 (73,738)
550000 770 50 150600 - Application Fee Undergrad 550000 - Undergraduate Admissions 770 - Capital Outlay Pool 40,000 40,000 0
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550000 424,811 291,075 (133,736)


550001 720 80 150600 - Application Fee Undergrad 550001 - Transfer Scholarships 720 - O and M Budget Pool 22,030 22,030 0
550001 22,030 22,030 0


150600 540,000 580,000 40,000


INSTALLMENT PAYMENT FEE
620000 701 60 150700 - Installment Payment Fee 620000 - Controller 701 - Fringe Benefits Pool 0 6,200 6,200
620000 710 60 150700 - Installment Payment Fee 620000 - Controller 710 - Travel Budget Pool 20,000 20,000 0


620000 20,000 26,200 6,200


623000 701 60 150700 - Installment Payment Fee 623000 - Student Financial Services 701 - Fringe Benefits Pool 85,027 89,000 3,973
623000 701001 60 150700 - Installment Payment Fee 623000 - Student Financial Services 701001 - Non Teaching Salaried Exempt 201,264 222,756 21,492
623000 701400 60 150700 - Installment Payment Fee 623000 - Student Financial Services 701400 - Student Employees 10,000 10,000 0
623000 701501 60 150700 - Installment Payment Fee 623000 - Student Financial Services 701501 - Non Teaching Salaried Non Exempt 75,336 77,400 2,064
623000 701900 60 150700 - Installment Payment Fee 623000 - Student Financial Services 701900 - Compensatory Time 0 1,000 1,000
623000 702100 60 150700 - Installment Payment Fee 623000 - Student Financial Services 702100 - Overtime Pay 1,000 1,000 0
623000 702200 60 150700 - Installment Payment Fee 623000 - Student Financial Services 702200 - Longevity Pay 10,320 10,320 0
623000 702301 60 150700 - Installment Payment Fee 623000 - Student Financial Services 702301 - Vacation Payoff 5,000 10,000 5,000
623000 710 60 150700 - Installment Payment Fee 623000 - Student Financial Services 710 - Travel Budget Pool 10,000 15,000 5,000
623000 720 60 150700 - Installment Payment Fee 623000 - Student Financial Services 720 - O and M Budget Pool 25,096 62,324 37,228


623000 423,043 498,800 75,757


150700 443,043 525,000 81,957


RECORDS FEE
500000 701001 50 150800 - Records Fee 500000 - Office of Enrollment Management 701001 - Non Teaching Salaried Exempt 39,120 0 (39,120)


39,120 0 (39,120)


500008 701 50 150800 - Records Fee 500008 - Enrollment Management Communication 701 - Fringe Benefits Pool 0 11,736 11,736
500008 701001 50 150800 - Records Fee 500008 - Enrollment Management Communication 701001 - Non Teaching Salaried Exempt 0 40,296 40,296
500008 702200 50 150800 - Records Fee 500008 - Enrollment Management Communication 702200 - Longevity Pay 0 480 480


0 52,512 52,512


530000 701 50 150800 - Records Fee 530000 - Registrar 701 - Fringe Benefits Pool 112,104 96,623.7 (15,480)
530000 701001 50 150800 - Records Fee 530000 - Registrar 701001 - Non Teaching Salaried Exempt 51,028 52,560 1,532
530000 701400 50 150800 - Records Fee 530000 - Registrar 701400 - Student Employees 130 130 0
530000 701501 50 150800 - Records Fee 530000 - Registrar 701501 - Non Teaching Salaried Non Exempt 263,245 278,923 15,678
530000 702200 50 150800 - Records Fee 530000 - Registrar 702200 - Longevity Pay 6,240 6,240 0
530000 710 50 150800 - Records Fee 530000 - Registrar 710 - Travel Budget Pool 2,000 2,000 0
530000 720 50 150800 - Records Fee 530000 - Registrar 720 - O and M Budget Pool 23,062 21,876.3 (1,186)


150800 530000 457,809 458,353 544


150800 496,929 510,865 13,936


ADMIN ALLOW FIN AID
510000 701 50 151000 - Admin Allow Fin Aid 510000 - Financial Aid 701 - Fringe Benefits Pool 10,030 10,030 0
510000 701001 50 151000 - Admin Allow Fin Aid 510000 - Financial Aid 701001 - Non Teaching Salaried Exempt 34,104 34,104 0
510000 702200 50 151000 - Admin Allow Fin Aid 510000 - Financial Aid 702200 - Longevity Pay 480 480 0
510000 720 50 151000 - Admin Allow Fin Aid 510000 - Financial Aid 720 - O and M Budget Pool 31,386 30,386 (1,000)


 510000 76,000 75,000 (1,000)


151000 76,000 75,000 (1,000)


STAFS CRIMINAL JUSTICE
240000 701 40 151100 - STAFS - Criminal Justice 240000 - COCJ Office of the Dean 701 - Fringe Benefits Pool 230 500 270
240000 701001 40 151100 - STAFS - Criminal Justice 240000 - COCJ Office of the Dean 701001 - Non Teaching Salaried Exempt 600 0 (600)


151000


151100


150700


150800
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240000 701400 40 151100 - STAFS - Criminal Justice 240000 - COCJ Office of the Dean 701400 - Student Employees 4,000 4,000 0
240000 710 40 151100 - STAFS - Criminal Justice 240000 - COCJ Office of the Dean 710 - Travel Budget Pool 1,000 2,000 1,000
240000 720 40 151100 - STAFS - Criminal Justice 240000 - COCJ Office of the Dean 720 - O and M Budget Pool 7,370 12,500 5,130
240000 770 40 151100 - STAFS - Criminal Justice 240000 - COCJ Office of the Dean 770 - Capital Outlay Pool 1,000 1,000 0


240000 14,200 20,000 5,800


151100 14,200 20,000 5,800


POSTAGE
151200 614000 720 40 151200 - Postage 614000 - Mail Services 720 - O and M Budget Pool 425,000 325,000 (100,000)


614000 425,000 325,000 (100,000)


151200 425,000 325,000 (100,000)


PGA PGM FEE
151400 235000 710 40 151400 - PGAPGM Fee 235000 - Office of PGA PGM Program 710 - Travel Budget Pool 6,500 10,000 3,500


 235000 720 40 151400 - PGAPGM Fee 235000 - Office of PGA PGM Program 720 - O and M Budget Pool 137,000 137,000 0
235000 143,500 147,000 3,500


151400 143,500 147,000 3,500


NURSING PROGRAM FEE
151401 208000 720 40 151401 - Nursing Program Fee 208000 - Nursing Program 720 - O and M Budget Pool 0 224,000 224,000


151401 208000 0 224,000 224,000


0 224,000 224,000


LIBRARY FEE
470000 701 40 151800 - Library Fee 470000 - Newton Gresham Library 701 - Fringe Benefits Pool 17,500 10,000 (7,500)
470000 701400 40 151800 - Library Fee 470000 - Newton Gresham Library 701400 - Student Employees 232,081 232,081 0
470000 701501 40 151800 - Library Fee 470000 - Newton Gresham Library 701501 - Non Teaching Salaried Non Exempt 25,488 24,936 (552)
470000 702200 40 151800 - Library Fee 470000 - Newton Gresham Library 702200 - Longevity Pay 480 0 (480)
470000 710 40 151800 - Library Fee 470000 - Newton Gresham Library 710 - Travel Budget Pool 25,000 35,000 10,000
470000 720 40 151800 - Library Fee 470000 - Newton Gresham Library 720 - O and M Budget Pool 114,810 115,946 1,136
470000 770 40 151800 - Library Fee 470000 - Newton Gresham Library 770 - Capital Outlay Pool 30,000 20,000 (10,000)


470000 445,359 437,963 (7,396)


470002 720 40 151800 - Library Fee 470002 - Library Books 720 - O and M Budget Pool 50,000 15,000 (35,000)
470002 770 40 151800 - Library Fee 470002 - Library Books 770 - Capital Outlay Pool 0 35,000 35,000


470002 50,000 50,000 0


470004 720 40 151800 - Library Fee 470004 - Library Serials 720 - O and M Budget Pool 595,200 591,200 (4,000)
470004 595,200 591,200 (4,000)


470006 720 40 151800 - Library Fee 470006 - Library Standing Orders 720 - O and M Budget Pool 50,000 50,000 0
470006 770 40 151800 - Library Fee 470006 - Library Standing Orders 770 - Capital Outlay Pool 150,000 150,000 0


470006 200,000 200,000 0


470007 720 40 151800 - Library Fee 470007 - Library Bibliographic Service 720 - O and M Budget Pool 130,000 130,000 0
470007 130,000 130,000 0


470008 720 40 151800 - Library Fee 470008 - Library Fee Capital Expense 720 - O and M Budget Pool 857,156 893,570 36,414
470008 857,156 893,570 36,414


151800 2,277,715 2,302,733 25,018


RECREATION FEE


151800
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600000 720 50 151900 - Recreation Fee 600000 - Office of Finance and Operations 720 - O and M Budget Pool 100,000 100,000 0
600000 100,000 100,000 0


711000 701 50 151900 - Recreation Fee 711000 - Recreational Sports 701 - Fringe Benefits Pool 100,000 100,000 0
711000 701001 50 151900 - Recreation Fee 711000 - Recreational Sports 701001 - Non Teaching Salaried Exempt 203,232 254,304 51,072
711000 701400 50 151900 - Recreation Fee 711000 - Recreational Sports 701400 - Student Employees 41,000 41,000 0
711000 701501 50 151900 - Recreation Fee 711000 - Recreational Sports 701501 - Non Teaching Salaried Non Exempt 69,576 71,016 1,440
711000 702200 50 151900 - Recreation Fee 711000 - Recreational Sports 702200 - Longevity Pay 7,500 7,500 0
711000 703300 50 151900 - Recreation Fee 711000 - Recreational Sports 703300 - Employee Retirement other 2,500 2,500 0
711000 710 50 151900 - Recreation Fee 711000 - Recreational Sports 710 - Travel Budget Pool 4,500 4,500 0
711000 720 50 151900 - Recreation Fee 711000 - Recreational Sports 720 - O and M Budget Pool 322,027 162,897 (159,130)
711000 750 50 151900 - Recreation Fee 711000 - Recreational Sports 750 - Utilities Budget Pool 2,000 2,000 0
711000 770 50 151900 - Recreation Fee 711000 - Recreational Sports 770 - Capital Outlay Pool 100,000 100,000 0


711000 852,335 745,717 (106,618)


711001 701 50 151900 - Recreation Fee 711001 - Recreation Intramurals 701 - Fringe Benefits Pool 26,000 26,000 0
711001 701001 50 151900 - Recreation Fee 711001 - Recreation Intramurals 701001 - Non Teaching Salaried Exempt 86,664 83,184 (3,480)
711001 701400 50 151900 - Recreation Fee 711001 - Recreation Intramurals 701400 - Student Employees 86,000 76,000 (10,000)
711001 702200 50 151900 - Recreation Fee 711001 - Recreation Intramurals 702200 - Longevity Pay 1,200 1,200 0
711001 710 50 151900 - Recreation Fee 711001 - Recreation Intramurals 710 - Travel Budget Pool 4,500 4,500 0
711001 720 50 151900 - Recreation Fee 711001 - Recreation Intramurals 720 - O and M Budget Pool 10,079 10,079 0
711001 750 50 151900 - Recreation Fee 711001 - Recreation Intramurals 750 - Utilities Budget Pool 111 111 0
711001 770 50 151900 - Recreation Fee 711001 - Recreation Intramurals 770 - Capital Outlay Pool 2,500 2,500 0


711001 217,054 203,574 (13,480)


711003 701 50 151900 - Recreation Fee 711003 - Informal Recreation 701 - Fringe Benefits Pool 40,000 40,000 0
711003 701001 50 151900 - Recreation Fee 711003 - Informal Recreation 701001 - Non Teaching Salaried Exempt 45,744 47,136 1,392
711003 701400 50 151900 - Recreation Fee 711003 - Informal Recreation 701400 - Student Employees 285,000 285,000 0
711003 701501 50 151900 - Recreation Fee 711003 - Informal Recreation 701501 - Non Teaching Salaried Non Exempt 40,000 40,000 0
711003 702200 50 151900 - Recreation Fee 711003 - Informal Recreation 702200 - Longevity Pay 720 960 240
711003 710 50 151900 - Recreation Fee 711003 - Informal Recreation 710 - Travel Budget Pool 4,500 4,500 0
711003 720 50 151900 - Recreation Fee 711003 - Informal Recreation 720 - O and M Budget Pool 160,531 212,531 52,000
711003 750 50 151900 - Recreation Fee 711003 - Informal Recreation 750 - Utilities Budget Pool 148 148 0
711003 770 50 151900 - Recreation Fee 711003 - Informal Recreation 770 - Capital Outlay Pool 25,000 25,000 0


711003 601,643 655,275 53,632


711004 701 50 151900 - Recreation Fee 711004 - Club Sports 701 - Fringe Benefits Pool 800 800 0
711004 701400 50 151900 - Recreation Fee 711004 - Club Sports 701400 - Student Employees 10,300 10,300 0
711004 701501 50 151900 - Recreation Fee 711004 - Club Sports 701501 - Non Teaching Salaried Non Exempt 1,200 1,200 0
711004 710 50 151900 - Recreation Fee 711004 - Club Sports 710 - Travel Budget Pool 2,000 2,000 0
711004 720 50 151900 - Recreation Fee 711004 - Club Sports 720 - O and M Budget Pool 60,000 60,000 0


711004 74,300 74,300 0


711005 701 50 151900 - Recreation Fee 711005 - Outdoor Recreation 701 - Fringe Benefits Pool 40,000 40,000 0
711005 701001 50 151900 - Recreation Fee 711005 - Outdoor Recreation 701001 - Non Teaching Salaried Exempt 54,732 56,844 2,112
711005 701400 50 151900 - Recreation Fee 711005 - Outdoor Recreation 701400 - Student Employees 42,000 42,000 0
711005 701501 50 151900 - Recreation Fee 711005 - Outdoor Recreation 701501 - Non Teaching Salaried Non Exempt 16,464 16,464 0
711005 702200 50 151900 - Recreation Fee 711005 - Outdoor Recreation 702200 - Longevity Pay 780 780 0
711005 710 50 151900 - Recreation Fee 711005 - Outdoor Recreation 710 - Travel Budget Pool 4,000 4,000 0
711005 720 50 151900 - Recreation Fee 711005 - Outdoor Recreation 720 - O and M Budget Pool 25,568 25,568 0
711005 750 50 151900 - Recreation Fee 711005 - Outdoor Recreation 750 - Utilities Budget Pool 74 74 0
711005 770 50 151900 - Recreation Fee 711005 - Outdoor Recreation 770 - Capital Outlay Pool 4,000 4,000 0


711005 187,618 189,730 2,112


711006 701 50 151900 - Recreation Fee 711006 - Coliseum 701 - Fringe Benefits Pool 45,000 45,000 0
711006 701001 50 151900 - Recreation Fee 711006 - Coliseum 701001 - Non Teaching Salaried Exempt 93,840 98,880 5,040
711006 701400 50 151900 - Recreation Fee 711006 - Coliseum 701400 - Student Employees 92,000 92,000 0
711006 702200 50 151900 - Recreation Fee 711006 - Coliseum 702200 - Longevity Pay 3,360 3,360 0
711006 710 50 151900 - Recreation Fee 711006 - Coliseum 710 - Travel Budget Pool 2,000 2,000 0


151900


205







Fund Organization Account Program Fund Description Organization Description Account Description Approved FY 2014 Recommendations 
FY 2015


Variance FY 
14-15


2014 - 2015


SAM HOUSTON STATE UNIVERTSITY


BY FUND


SCHEDULE OF EXPENDITURE:  SALARIES, WAGES, OPERATION AND MAINTENANCE


711006 720 50 151900 - Recreation Fee 711006 - Coliseum 720 - O and M Budget Pool 173,545 50,000 (123,545)
711006 750 50 151900 - Recreation Fee 711006 - Coliseum 750 - Utilities Budget Pool 400 400 0
711006 770 50 151900 - Recreation Fee 711006 - Coliseum 770 - Capital Outlay Pool 25,000 0 (25,000)


711006 435,145 291,640 (143,505)


711007 720 50 151900 - Recreation Fee 711007 - Recreation Field Maintenance 720 - O and M Budget Pool 10,000 10,000 0
711007 10,000 10,000 0


711008 701 50 151900 - Recreation Fee 711008 - Wellness Rec Sports 701 - Fringe Benefits Pool 15,000 15,000 0
711008 701001 50 151900 - Recreation Fee 711008 - Wellness Rec Sports 701001 - Non Teaching Salaried Exempt 40,800 40,008 (792)
711008 701400 50 151900 - Recreation Fee 711008 - Wellness Rec Sports 701400 - Student Employees 78,000 78,000 0
711008 702200 50 151900 - Recreation Fee 711008 - Wellness Rec Sports 702200 - Longevity Pay 0 120 120
711008 710 50 151900 - Recreation Fee 711008 - Wellness Rec Sports 710 - Travel Budget Pool 3,000 3,000 0
711008 720 50 151900 - Recreation Fee 711008 - Wellness Rec Sports 720 - O and M Budget Pool 23,812 23,812 0
711008 750 50 151900 - Recreation Fee 711008 - Wellness Rec Sports 750 - Utilities Budget Pool 148 148 0
711008 770 50 151900 - Recreation Fee 711008 - Wellness Rec Sports 770 - Capital Outlay Pool 10,000 10,000 0


711008 170,760 170,088 (672)


711009 720 50 151900 - Recreation Fee 711009 - Recreation Student Officials 720 - O and M Budget Pool 1,000 1,000 0
711009 1,000 1,000 0


711012 701 50 151900 - Recreation Fee 711012 - Recreation Swimming Pools 701 - Fringe Benefits Pool 20,000 20,000 0
711012 701001 50 151900 - Recreation Fee 711012 - Recreation Swimming Pools 701001 - Non Teaching Salaried Exempt 41,904 42,336 432
711012 701400 50 151900 - Recreation Fee 711012 - Recreation Swimming Pools 701400 - Student Employees 105,000 105,000 0
711012 702200 50 151900 - Recreation Fee 711012 - Recreation Swimming Pools 702200 - Longevity Pay 720 720 0
711012 710 50 151900 - Recreation Fee 711012 - Recreation Swimming Pools 710 - Travel Budget Pool 2,000 2,000 0
711012 720 50 151900 - Recreation Fee 711012 - Recreation Swimming Pools 720 - O and M Budget Pool 59,932 59,932 0
711012 750 50 151900 - Recreation Fee 711012 - Recreation Swimming Pools 750 - Utilities Budget Pool 148 148 0
711012 770 50 151900 - Recreation Fee 711012 - Recreation Swimming Pools 770 - Capital Outlay Pool 8,000 8,000 0


711012 237,704 238,136 432


711013 701 50 151900 - Recreation Fee 711013 - Pritchett Field 701 - Fringe Benefits Pool 200 200 0
711013 701400 50 151900 - Recreation Fee 711013 - Pritchett Field 701400 - Student Employees 2,500 2,500 0
711013 720 50 151900 - Recreation Fee 711013 - Pritchett Field 720 - O and M Budget Pool 1,563 11,563 10,000
711013 750 50 151900 - Recreation Fee 711013 - Pritchett Field 750 - Utilities Budget Pool 37 37 0


711013 4,300 14,300 10,000


711015 720 50 151900 - Recreation Fee 711015 - Rec Sports Prin and Int 720 - O and M Budget Pool 367,160 504,047 136,887
711015 367,160 504,047 136,887


711017 701 50 151900 - Recreation Fee 711017 - Recreational Sports Special Events 701 - Fringe Benefits Pool 22,000 22,000 0
711017 701001 50 151900 - Recreation Fee 711017 - Recreational Sports Special Events 701001 - Non Teaching Salaried Exempt 50,975 55,152 4,177
711017 701400 50 151900 - Recreation Fee 711017 - Recreational Sports Special Events 701400 - Student Employees 46,000 46,000 0
711017 710 50 151900 - Recreation Fee 711017 - Recreational Sports Special Events 710 - Travel Budget Pool 3,000 3,000 0
711017 720 50 151900 - Recreation Fee 711017 - Recreational Sports Special Events 720 - O and M Budget Pool 71,969 71,969 0
711017 750 50 151900 - Recreation Fee 711017 - Recreational Sports Special Events 750 - Utilities Budget Pool 111 111 0


711017 194,055 198,232 4,177


711018 720 50 151900 - Recreation Fee 711018 - Recreational Sports Utilites 720 - O and M Budget Pool 1,000 1,000 0
711018 750 50 151900 - Recreation Fee 711018 - Recreational Sports Utilites 750 - Utilities Budget Pool 399,000 224,000 (175,000)


711018 400,000 225,000 (175,000)


711019 710 50 151900 - Recreation Fee 711019 - Recreational Sports Assoc VP Travel 710 - Travel Budget Pool 2,400 2,400 0
711019 2,400 2,400 0


711020 720 50 151900 - Recreation Fee 711020 - Pritchett Field Bond Payments 720 - O and M Budget Pool 69,138 67,738 (1,400)
711020 69,138 67,738 (1,400)
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712000 701 50 151900 - Recreation Fee 712000 - University Camp 701 - Fringe Benefits Pool 28,000 42,000 14,000
712000 701001 50 151900 - Recreation Fee 712000 - University Camp 701001 - Non Teaching Salaried Exempt 33,168 79,296 46,128
712000 701400 50 151900 - Recreation Fee 712000 - University Camp 701400 - Student Employees 115,000 115,000 0
712000 702200 50 151900 - Recreation Fee 712000 - University Camp 702200 - Longevity Pay 720 720 0
712000 710 50 151900 - Recreation Fee 712000 - University Camp 710 - Travel Budget Pool 2,000 2,000 0
712000 720 50 151900 - Recreation Fee 712000 - University Camp 720 - O and M Budget Pool 60,280 60,280 0
712000 750 50 151900 - Recreation Fee 712000 - University Camp 750 - Utilities Budget Pool 20,000 20,000 0
712000 770 50 151900 - Recreation Fee 712000 - University Camp 770 - Capital Outlay Pool 5,000 5,000 0


712000 264,168 324,296 60,128


151900 4,188,780 4,015,473 (173,307)


THE WOODLAND CAMPUS
152010 600000 720 40 152010 - The Woodlands Campus 600000 - Office of Finance and Operations 720 - O and M Budget Pool 1,100,000 1,173,242 73,242


600000 1,100,000 1,173,242 73,242


152010 1,100,000 1,173,242 73,242


UNIVERSITY PARK
152020 600000 720 10 152020 - University Park 600000 - Office of Finance and Operations 720 - O and M Budget Pool 150,000 100,000 (50,000)


600000 150,000 100,000 (50,000)


152020 150,000 100,000 (50,000)


UNIVERSITY STORE
632000 720 70 152300 - University Store 632000 - University Store 720 - O and M Budget Pool 0 770,000 770,000
632000 720 60 152300 - University Store 632000 - University Store 720 - O and M Budget Pool 770,000 0 (770,000)


152300 632000 770,000 770,000 0


770,000 770,000 0


FORENSIC PHD APPL FEE
152400 280000 720 40 152400 - Forensic PhD Appl Fee 280000 - CHSS Office of the Dean 720 - O and M Budget Pool 3,000 3,000 0


280000 3,000 3,000 0


152400 3,000 3,000 0


INTERNATIONAL EDUCATION FEE
410000 720 80 152600 - International Education Fee 410000 - Office of the Associate Provost 720 - O and M Budget Pool 82,821 0 (82,821)
410000 760 80 152600 - International Education Fee 410000 - Office of the Associate Provost 760 - Scholarship Budget Pool 0 85,144 85,144


410000 82,821 85,144 2,323


152600 82,821 85,144 2,323


RETURNED CHECKS
620000 710 60 152700 - Returned Checks 620000 - Controller 710 - Travel Budget Pool 7,500 7,500 0
620000 720 60 152700 - Returned Checks 620000 - Controller 720 - O and M Budget Pool 7,000 7,500 500


620000 14,500 15,000 500


152700 14,500 15,000 500


DEFICIENCY PLAN FEE
152900 260005 720 50 152900 - Deficiency Plan Fee 260005 - Div Teacher Education 720 - O and M Budget Pool 1,000 1,000 0


260005 1,000 1,000 0


152900 1,000 1,000 0


EXECUTIVE MBA PROGRAM 
236000 700801 10 153000 - Executive MBA Program 236000 - Executive MBA 700801 - Teaching 16,351 17,023 672


152300


152600


152700


153000
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236000 701 10 153000 - Executive MBA Program 236000 - Executive MBA 701 - Fringe Benefits Pool 46,500 62,861 16,361
236000 701001 10 153000 - Executive MBA Program 236000 - Executive MBA 701001 - Non Teaching Salaried Exempt 57,696 59,424 1,728
236000 701501 10 153000 - Executive MBA Program 236000 - Executive MBA 701501 - Non Teaching Salaried Non Exempt 31,440 32,400 960
236000 702200 10 153000 - Executive MBA Program 236000 - Executive MBA 702200 - Longevity Pay 2,700 3,120 420
236000 710 40 153000 - Executive MBA Program 236000 - Executive MBA 710 - Travel Budget Pool 1,000 3,000 2,000
236000 720 40 153000 - Executive MBA Program 236000 - Executive MBA 720 - O and M Budget Pool 251,343 259,913 8,570
236000 760 40 153000 - Executive MBA Program 236000 - Executive MBA 760 - Scholarship Budget Pool 7,000 7,000 0


236000 414,030 444,741 30,711


153000 414,030 444,741 30,711


MAINTENANCE SERVICES
670001 701 70 153100 - Maintenance Services 670001 - Maintenance Services 701 - Fringe Benefits Pool 0 31,600 31,600
670001 701001 70 153100 - Maintenance Services 670001 - Maintenance Services 701001 - Non Teaching Salaried Exempt 0 55,848 55,848
670001 701400 70 153100 - Maintenance Services 670001 - Maintenance Services 701400 - Student Employees 45,000 45,000 0
670001 710 70 153100 - Maintenance Services 670001 - Maintenance Services 710 - Travel Budget Pool 10,000 10,000 0
670001 720 70 153100 - Maintenance Services 670001 - Maintenance Services 720 - O and M Budget Pool 343,766 340,158 (3,608)
670001 750 70 153100 - Maintenance Services 670001 - Maintenance Services 750 - Utilities Budget Pool 3,250 3,250 0
670001 770 70 153100 - Maintenance Services 670001 - Maintenance Services 770 - Capital Outlay Pool 72,984 66,384 (6,600)


670001 475,000 552,240 77,240


670032 710 70 153100 - Maintenance Services 670032 - Facilities Mgmt Assoc VP Travel 710 - Travel Budget Pool 0 2,000 2,000
670032 0 2,000 2,000


153100 0 2,000 2,000


INDIRECT COST RECOVERY
153200 440000 720 20 153200 - Indirect Cost Recovery 440000 - Proposal Administration 720 - O and M Budget Pool 225,000 225,000 0


440000 225,000 225,000 0


153200 225,000 225,000 0


OVERHEAD ALLOWANCE
430000 701 20 153300 - Overhead Allowance 430000 - Research 701 - Fringe Benefits Pool 32,500 32,500 0
430000 701001 20 153300 - Overhead Allowance 430000 - Research 701001 - Non Teaching Salaried Exempt 110,160 113,472 3,312
430000 702200 20 153300 - Overhead Allowance 430000 - Research 702200 - Longevity Pay 1,440 1,440 0
430000 720 20 153300 - Overhead Allowance 430000 - Research 720 - O and M Budget Pool 2,156 0 (2,156)


430000 146,256 147,412 1,156


441000 701 60 153300 - Overhead Allowance 441000 - Office of Research Administration 701 - Fringe Benefits Pool 8,400 8,400 0
441000 701501 60 153300 - Overhead Allowance 441000 - Office of Research Administration 701501 - Non Teaching Salaried Non Exempt 44,818 46,488 1,670
441000 710 60 153300 - Overhead Allowance 441000 - Office of Research Administration 710 - Travel Budget Pool 0 15,000 15,000
441000 720 60 153300 - Overhead Allowance 441000 - Office of Research Administration 720 - O and M Budget Pool 25,526 7,404 (18,122)
441000 750 60 153300 - Overhead Allowance 441000 - Office of Research Administration 750 - Utilities Budget Pool 0 296 296


441000 78,744 77,588 (1,156)


153300 225,000 225,000 0


SBDC TRAINING
153400 237000 720 40 153400 - SBDC Training 237000 - Small Business 720 - O and M Budget Pool 7,000 10,000 3,000


237000 7,000 10,000 3,000


153400 7,000 10,000 3,000


INTERNATIONAL PROGRAM FEES
414000 701 50 153700 - International Program Fees 414000 - International Programs 701 - Fringe Benefits Pool 9,236 10,736 1,500
414000 701001 50 153700 - International Program Fees 414000 - International Programs 701001 - Non Teaching Salaried Exempt 32,983 28,013 (4,970)
414000 701400 50 153700 - International Program Fees 414000 - International Programs 701400 - Student Employees 0 5,000 5,000


153700


153100


153300
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414000 702200 50 153700 - International Program Fees 414000 - International Programs 702200 - Longevity Pay 0 250 250
414000 710 50 153700 - International Program Fees 414000 - International Programs 710 - Travel Budget Pool 40,000 35,000 (5,000)
414000 720 50 153700 - International Program Fees 414000 - International Programs 720 - O and M Budget Pool 48,381 31,114 (17,267)


414000 130,600 110,113 (20,487)


560000 701 50 153700 - International Program Fees 560000 - Graduate Admissions 701 - Fringe Benefits Pool 0 8,437 8,437
560000 701501 50 153700 - International Program Fees 560000 - Graduate Admissions 701501 - Non Teaching Salaried Non Exempt 0 16,550 16,550


560000 0 24,987 24,987


153700 130,600 135,100 4,500


APPLICATION FEE GRADUATE
420000 720 50 154000 - Application Fee Graduate 420000 - Graduate Studies Office 720 - O and M Budget Pool 60,000 60,000 0


420000 60,000 60,000 0


420001 760 80 154000 - Application Fee Graduate 420001 - Graduate Scholarships 760 - Scholarship Budget Pool 60,000 60,000 0
 420001 60,000 60,000 0


154000 120,000 120,000 0


TPEG RESIDENT
511001 760 80 154500 - TPEG Resident Statutory 511001 - TPEG Undergrad HB 3015 760 - Scholarship Budget Pool 5,220,349 5,220,349 0


511001 5,220,349 5,220,349 0


511002 760 80 154500 - TPEG Resident Statutory 511002 - TPEG Graduate HB 3015 760 - Scholarship Budget Pool 649,000 649,000 0
511002 649,000 649,000 0


511003 760 80 154500 - TPEG Resident Statutory 511003 - TPEG Resident 760 - Scholarship Budget Pool 2,700,000 2,700,000 0
511003 2,700,000 2,700,000 0


511004 760 80 154500 - TPEG Resident Statutory 511004 - SEOG and TPEG Matching 760 - Scholarship Budget Pool 85,800 85,800 0
511004 85,800 85,800 0


154500 8,655,149 8,655,149 0


TPEG NON RESIDENT
154600 511000 760 80 154600 - TPEG Non Resident Statutory 511000 - Financial Aid Disbursement 760 - Scholarship Budget Pool 60,000 60,000 0


60,000 60,000 0


154600 60,000 60,000 0


SHSU GENERAL SCHOLARSHIP FUND
154700 410000 720 80 154700 - SHSU Designated Scholarship Fund 410000 - Office of the Associate Provost 720 - O and M Budget Pool 9,800 9,800 0


410000 9,800 9,800 0


154700 9,800 9,800 0


TELEPHONE
642200 701 40 155000 - Telephone O and M 642200 - IT- Telephone 701 - Fringe Benefits Pool 0 31,028 31,028
642200 701 60 155000 - Telephone O and M 642200 - IT- Telephone 701 - Fringe Benefits Pool 25,240 0 (25,240)
642200 701501 40 155000 - Telephone O and M 642200 - IT- Telephone 701501 - Non Teaching Salaried Non Exempt 0 93,864 93,864
642200 701501 60 155000 - Telephone O and M 642200 - IT- Telephone 701501 - Non Teaching Salaried Non Exempt 91,224 0 (91,224)
642200 702100 40 155000 - Telephone O and M 642200 - IT- Telephone 702100 - Overtime Pay 0 4,000 4,000
642200 702100 60 155000 - Telephone O and M 642200 - IT- Telephone 702100 - Overtime Pay 2,000 0 (2,000)
642200 702200 40 155000 - Telephone O and M 642200 - IT- Telephone 702200 - Longevity Pay 0 240 240
642200 702200 60 155000 - Telephone O and M 642200 - IT- Telephone 702200 - Longevity Pay 240 0 (240)
642200 704101 40 155000 - Telephone O and M 642200 - IT- Telephone 704101 - Retiree Insurance 0 6,038 6,038


155000


154000


154500
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642200 720 40 155000 - Telephone O and M 642200 - IT- Telephone 720 - O and M Budget Pool 0 6,181 6,181
642200 720 60 155000 - Telephone O and M 642200 - IT- Telephone 720 - O and M Budget Pool 43,489 0 (43,489)
642200 750 40 155000 - Telephone O and M 642200 - IT- Telephone 750 - Utilities Budget Pool 0 317,796 317,796
642200 750 60 155000 - Telephone O and M 642200 - IT- Telephone 750 - Utilities Budget Pool 305,760 0 (305,760)


642200 467,953 459,147 (8,806)


642210 701 40 155000 - Telephone O and M 642210 - IT- Telephone Visitor Center 701 - Fringe Benefits Pool 0 11,151 11,151
642210 701400 40 155000 - Telephone O and M 642210 - IT- Telephone Visitor Center 701400 - Student Employees 0 15,000 15,000
642210 701400 60 155000 - Telephone O and M 642210 - IT- Telephone Visitor Center 701400 - Student Employees 41,700 0 (41,700)
642210 701401 60 155000 - Telephone O and M 642210 - IT- Telephone Visitor Center 701401 - CWS Student Wages 4,300 0 (4,300)
642210 701501 40 155000 - Telephone O and M 642210 - IT- Telephone Visitor Center 701501 - Non Teaching Salaried Non Exempt 0 31,920 31,920
642210 702200 40 155000 - Telephone O and M 642210 - IT- Telephone Visitor Center 702200 - Longevity Pay 0 1,680 1,680


642210 46,000 59,751 13,751


155000 513,953 518,898 4,945


INQUIRY JOURNAL
155600 230000 720 40 155600 - INQUIRY JOURNAL 230000 - COBA Office of the Dean 720 - O and M Budget Pool 5,000 5,000 0


230000 5,000 5,000 0


155600 5,000 5,000 0


CONTRUCTION MAINTENANCE FEE
670000 701 70 155800 - CONSTRUCTION MAINTENANCE FEE 670000 - Facilities Management 701 - Fringe Benefits Pool 128,851 128,851 0
670000 701001 70 155800 - CONSTRUCTION MAINTENANCE FEE 670000 - Facilities Management 701001 - Non Teaching Salaried Exempt 368,208 379,512 11,304
670000 701400 70 155800 - CONSTRUCTION MAINTENANCE FEE 670000 - Facilities Management 701400 - Student Employees 35,000 35,000 0
670000 701501 70 155800 - CONSTRUCTION MAINTENANCE FEE 670000 - Facilities Management 701501 - Non Teaching Salaried Non Exempt 34,584 35,616 1,032
670000 702200 70 155800 - CONSTRUCTION MAINTENANCE FEE 670000 - Facilities Management 702200 - Longevity Pay 6,040 6,040 0
670000 710 70 155800 - CONSTRUCTION MAINTENANCE FEE 670000 - Facilities Management 710 - Travel Budget Pool 20,000 20,000 0
670000 720 70 155800 - CONSTRUCTION MAINTENANCE FEE 670000 - Facilities Management 720 - O and M Budget Pool 233,621 221,285 (12,336)
670000 770 70 155800 - CONSTRUCTION MAINTENANCE FEE 670000 - Facilities Management 770 - Capital Outlay Pool 20,000 20,000 0


670000 846,304 846,304 0


155800 846,304 846,304 0


230000 710 10 157001 - COBA - Study Abroad - UAE 230000 - COBA Office of the Dean 710 - Travel Budget Pool 0 27,790 27,790
230000 720 10 157001 - COBA - Study Abroad - UAE 230000 - COBA Office of the Dean 720 - O and M Budget Pool 0 5,961 5,961


230000 0 33,751 33,751


157001 0 33,751 33,751


COBA STUDY ABROAD JAPAN
230000 710 10 157009 - COBA Study Abroad Japan 230000 - COBA Office of the Dean 710 - Travel Budget Pool 20,000 22,000 2,000
230000 720 10 157009 - COBA Study Abroad Japan 230000 - COBA Office of the Dean 720 - O and M Budget Pool 2,000 2,000 0


230000 22,000 24,000 2,000


157009 22,000 24,000 2,000


COBA STUDY ABROAD CHINA
230000 710 10 157010 - COBA Study Abroad China 230000 - COBA Office of the Dean 710 - Travel Budget Pool 40,000 40,000 0
230000 720 10 157010 - COBA Study Abroad China 230000 - COBA Office of the Dean 720 - O and M Budget Pool 2,000 2,000 0


230000 42,000 42,000 0


157010 42,000 42,000 0


157009


157001


155800


157010


COBA - STUDY ABROAD - UAE
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208000 710 10 157025 - Thailand Healthcare Study Abroad 208000 - Nursing Program 710 - Travel Budget Pool 0 25,464 25,464
208000 720 10 157025 - Thailand Healthcare Study Abroad 208000 - Nursing Program 720 - O and M Budget Pool 0 3,544 3,544


20800 0 29,008 29,008


157025 0 29,008 29,008


MEDICAL SERVICE FEE
263003 720 50 170100 - Medical Service Fee 263003 - Alcohol and Drug Abuse Initiative 720 - O and M Budget Pool 5,000 5,000 0


263003 5,000 5,000 0


750007 701 50 170100 - Medical Service Fee 750007 - Medical Services 701 - Fringe Benefits Pool 282,552 300,000 17,448
750007 701000 50 170100 - Medical Service Fee 750007 - Medical Services 701000 - Prof Administrative Employees 70,944 73,776 2,832
750007 701001 50 170100 - Medical Service Fee 750007 - Medical Services 701001 - Non Teaching Salaried Exempt 594,240 918,480 324,240
750007 701400 50 170100 - Medical Service Fee 750007 - Medical Services 701400 - Student Employees 25,000 25,000 0
750007 701501 50 170100 - Medical Service Fee 750007 - Medical Services 701501 - Non Teaching Salaried Non Exempt 330,304 412,254 81,950
750007 702200 50 170100 - Medical Service Fee 750007 - Medical Services 702200 - Longevity Pay 15,600 15,600 0
750007 703300 50 170100 - Medical Service Fee 750007 - Medical Services 703300 - Employee Retirement other 3,700 3,700 0
750007 710 50 170100 - Medical Service Fee 750007 - Medical Services 710 - Travel Budget Pool 15,000 15,000 0
750007 720 50 170100 - Medical Service Fee 750007 - Medical Services 720 - O and M Budget Pool 1,580,561 1,155,145 (425,416)
750007 750 50 170100 - Medical Service Fee 750007 - Medical Services 750 - Utilities Budget Pool 7,000 21,000 14,000
750007 770 50 170100 - Medical Service Fee 750007 - Medical Services 770 - Capital Outlay Pool 24,948 10,000 (14,948)


750007 2,949,849 2,949,955 106


750009 750 50 170100 - Medical Service Fee 750009 - Purchased Utilities Medical Service 750 - Utilities Budget Pool 2,000 2,000 0
750009 2,000 2,000 0


2,956,849 2,956,955 106
170100


ATHLETIC FEE
150001 701 91 170200 - Athletic Fee 150001 - Athletic Administration 701 - Fringe Benefits Pool 435,305 435,306 1
150001 701001 91 170200 - Athletic Fee 150001 - Athletic Administration 701001 - Non Teaching Salaried Exempt 1,150,923 1,303,566 152,643
150001 701400 91 170200 - Athletic Fee 150001 - Athletic Administration 701400 - Student Employees 100,000 125,000 25,000
150001 701501 91 170200 - Athletic Fee 150001 - Athletic Administration 701501 - Non Teaching Salaried Non Exempt 303,444 297,384 (6,060)
150001 702200 91 170200 - Athletic Fee 150001 - Athletic Administration 702200 - Longevity Pay 40,000 40,000 0
150001 720 91 170200 - Athletic Fee 150001 - Athletic Administration 720 - O and M Budget Pool 788,594 598,856 (189,738)
150001 750 91 170200 - Athletic Fee 150001 - Athletic Administration 750 - Utilities Budget Pool 4,750 4,750 0
150001 770 91 170200 - Athletic Fee 150001 - Athletic Administration 770 - Capital Outlay Pool 15,000 15,000 0


150001 2,838,016 2,819,862 (18,154)


150002 710 91 170200 - Athletic Fee 150002 - Sports Information 710 - Travel Budget Pool 0 8,000 8,000
150002 720 91 170200 - Athletic Fee 150002 - Sports Information 720 - O and M Budget Pool 13,000 15,000 2,000
150002 750 91 170200 - Athletic Fee 150002 - Sports Information 750 - Utilities Budget Pool 2,000 2,000 0


150002 15,000 25,000 10,000


150003 701 91 170200 - Athletic Fee 150003 - Football 701 - Fringe Benefits Pool 258,174 258,174 0
150003 701001 91 170200 - Athletic Fee 150003 - Football 701001 - Non Teaching Salaried Exempt 875,052 883,044 7,992
150003 702200 91 170200 - Athletic Fee 150003 - Football 702200 - Longevity Pay 2,000 2,000 0
150003 710 91 170200 - Athletic Fee 150003 - Football 710 - Travel Budget Pool 206,250 210,000 3,750
150003 720 91 170200 - Athletic Fee 150003 - Football 720 - O and M Budget Pool 175,000 245,000 70,000
150003 750 91 170200 - Athletic Fee 150003 - Football 750 - Utilities Budget Pool 5,000 5,000 0


150003 1,521,476 1,603,218 81,742


150005 701 91 170200 - Athletic Fee 150005 - Men's Basketball 701 - Fringe Benefits Pool 75,712 75,712 0
150005 701001 91 170200 - Athletic Fee 150005 - Men's Basketball 701001 - Non Teaching Salaried Exempt 289,743 274,632 (15,111)
150005 702200 91 170200 - Athletic Fee 150005 - Men's Basketball 702200 - Longevity Pay 2,400 2,400 0
150005 710 91 170200 - Athletic Fee 150005 - Men's Basketball 710 - Travel Budget Pool 135,000 150,000 15,000


157025


170100


170200
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150005 720 91 170200 - Athletic Fee 150005 - Men's Basketball 720 - O and M Budget Pool 65,000 120,000 55,000
150005 750 91 170200 - Athletic Fee 150005 - Men's Basketball 750 - Utilities Budget Pool 5,000 5,000 0


150005 572,855 627,744 54,889


150006 760 91 170200 - Athletic Fee 150006 - Men's Basketball Scholarships 760 - Scholarship Budget Pool 106,863 234,824 127,961
150006 106,863 234,824 127,961


150007 701 91 170200 - Athletic Fee 150007 - Baseball 701 - Fringe Benefits Pool 60,785 60,785 0
150007 701001 91 170200 - Athletic Fee 150007 - Baseball 701001 - Non Teaching Salaried Exempt 206,712 212,904 6,192
150007 710 91 170200 - Athletic Fee 150007 - Baseball 710 - Travel Budget Pool 30,000 100,000 70,000
150007 720 91 170200 - Athletic Fee 150007 - Baseball 720 - O and M Budget Pool 8,000 48,000 40,000
150007 750 91 170200 - Athletic Fee 150007 - Baseball 750 - Utilities Budget Pool 2,000 2,000 0


150007 307,497 423,689 116,192


150009 701 91 170200 - Athletic Fee 150009 - Track 701 - Fringe Benefits Pool 44,964 44,964 0
150009 701001 91 170200 - Athletic Fee 150009 - Track 701001 - Non Teaching Salaried Exempt 143,880 164,280 20,400
150009 701402 91 170200 - Athletic Fee 150009 - Track 701402 - Graduate Assistant Non Teaching 8,874 8,874 0
150009 702200 91 170200 - Athletic Fee 150009 - Track 702200 - Longevity Pay 1,920 1,920 0
150009 710 91 170200 - Athletic Fee 150009 - Track 710 - Travel Budget Pool 40,000 100,000 60,000
150009 720 91 170200 - Athletic Fee 150009 - Track 720 - O and M Budget Pool 19,000 74,000 55,000
150009 750 91 170200 - Athletic Fee 150009 - Track 750 - Utilities Budget Pool 1,000 1,000 0


150009 259,638 395,038 135,400


150010 760 91 170200 - Athletic Fee 150010 - Track Scholarships 760 - Scholarship Budget Pool 578,401 609,552 31,151
150010 578,401 609,552 31,151


150011 720 91 170200 - Athletic Fee 150011 - Athletics Capital Expend Mat 720 - O and M Budget Pool 200,000 211,548 11,548
150011 770 91 170200 - Athletic Fee 150011 - Athletics Capital Expend Mat 770 - Capital Outlay Pool 213,452 213,452 0


150011 413,452 425,000 11,548


150012 701 91 170200 - Athletic Fee 150012 - Women's Soccer 701 - Fringe Benefits Pool 27,426 27,426 0
150012 701001 91 170200 - Athletic Fee 150012 - Women's Soccer 701001 - Non Teaching Salaried Exempt 88,752 90,432 1,680
150012 701402 91 170200 - Athletic Fee 150012 - Women's Soccer 701402 - Graduate Assistant Non Teaching 4,437 4,437 0
150012 702200 91 170200 - Athletic Fee 150012 - Women's Soccer 702200 - Longevity Pay 1,440 1,440 0
150012 710 91 170200 - Athletic Fee 150012 - Women's Soccer 710 - Travel Budget Pool 30,000 100,000 70,000
150012 720 91 170200 - Athletic Fee 150012 - Women's Soccer 720 - O and M Budget Pool 9,500 49,500 40,000
150012 750 91 170200 - Athletic Fee 150012 - Women's Soccer 750 - Utilities Budget Pool 500 500 0


150012 162,055 273,735 111,680


150013 760 91 170200 - Athletic Fee 150013 - Women's Soccer Scholarships 760 - Scholarship Budget Pool 264,628 278,880 14,252
150013 264,628 278,880 14,252


150014 701 91 170200 - Athletic Fee 150014 - Golf 701 - Fringe Benefits Pool 23,857 23,857 0
150014 701001 91 170200 - Athletic Fee 150014 - Golf 701001 - Non Teaching Salaried Exempt 51,024 52,560 1,536
150014 701501 91 170200 - Athletic Fee 150014 - Golf 701501 - Non Teaching Salaried Non Exempt 34,600 35,296 696
150014 710 91 170200 - Athletic Fee 150014 - Golf 710 - Travel Budget Pool 20,000 40,000 20,000
150014 720 91 170200 - Athletic Fee 150014 - Golf 720 - O and M Budget Pool 19,700 39,700 20,000
150014 750 91 170200 - Athletic Fee 150014 - Golf 750 - Utilities Budget Pool 300 300 0


150014 149,481 191,713 42,232


150015 760 91 170200 - Athletic Fee 150015 - Golf Scholarships 760 - Scholarship Budget Pool 198,471 0 (198,471)
150015 198,471 0 (198,471)


150016 720 91 170200 - Athletic Fee 150016 - Medical 720 - O and M Budget Pool 389,000 400,000 11,000
150016 389,000 400,000 11,000


150017 760 91 170200 - Athletic Fee 150017 - Training Scholarships 760 - Scholarship Budget Pool 132,314 139,440 7,126
150017 132,314 139,440 7,126
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150018 701 91 170200 - Athletic Fee 150018 - Volleyball 701 - Fringe Benefits Pool 31,569 31,569 0
150018 701001 91 170200 - Athletic Fee 150018 - Volleyball 701001 - Non Teaching Salaried Exempt 102,840 103,128 288
150018 701402 91 170200 - Athletic Fee 150018 - Volleyball 701402 - Graduate Assistant Non Teaching 4,437 4,437 0
150018 702200 91 170200 - Athletic Fee 150018 - Volleyball 702200 - Longevity Pay 3,100 3,100 0
150018 710 91 170200 - Athletic Fee 150018 - Volleyball 710 - Travel Budget Pool 19,500 60,000 40,500
150018 720 91 170200 - Athletic Fee 150018 - Volleyball 720 - O and M Budget Pool 20,000 19,500 (500)
150018 750 91 170200 - Athletic Fee 150018 - Volleyball 750 - Utilities Budget Pool 500 500 0


150018 181,946 222,234 40,288


150020 701 91 170200 - Athletic Fee 150020 - Women's Basketball 701 - Fringe Benefits Pool 49,424 63,957 14,533
150020 701001 91 170200 - Athletic Fee 150020 - Women's Basketball 701001 - Non Teaching Salaried Exempt 163,560 213,192 49,632
150020 701402 91 170200 - Athletic Fee 150020 - Women's Basketball 701402 - Graduate Assistant Non Teaching 4,437 4,437 0
150020 702200 91 170200 - Athletic Fee 150020 - Women's Basketball 702200 - Longevity Pay 960 960 0
150020 710 91 170200 - Athletic Fee 150020 - Women's Basketball 710 - Travel Budget Pool 47,250 47,438 188
150020 720 91 170200 - Athletic Fee 150020 - Women's Basketball 720 - O and M Budget Pool 65,000 120,000 55,000
150020 750 91 170200 - Athletic Fee 150020 - Women's Basketball 750 - Utilities Budget Pool 5,000 5,000 0


150020 335,631 454,984 119,353


150021 760 91 170200 - Athletic Fee 150021 - W Basketball Scholarships 760 - Scholarship Budget Pool 283,530 298,800 15,270
150021 283,530 298,800 15,270


150022 701 91 170200 - Athletic Fee 150022 - Softball 701 - Fringe Benefits Pool 30,498 30,498 0
150022 701001 91 170200 - Athletic Fee 150022 - Softball 701001 - Non Teaching Salaried Exempt 99,192 100,992 1,800
150022 701402 91 170200 - Athletic Fee 150022 - Softball 701402 - Graduate Assistant Non Teaching 4,437 4,437 0
150022 702200 91 170200 - Athletic Fee 150022 - Softball 702200 - Longevity Pay 2,160 2,160 0
150022 710 91 170200 - Athletic Fee 150022 - Softball 710 - Travel Budget Pool 30,000 100,000 70,000
150022 720 91 170200 - Athletic Fee 150022 - Softball 720 - O and M Budget Pool 9,500 49,000 39,500
150022 750 91 170200 - Athletic Fee 150022 - Softball 750 - Utilities Budget Pool 500 1,000 500


150022 176,287 288,087 111,800


150027 760 91 170200 - Athletic Fee 150027 - Women's Tennis Scholarships 760 - Scholarship Budget Pool 158,656 166,800 8,144
150027 158,656 166,800 8,144


150028 701 91 170200 - Athletic Fee 150028 - Tennis 701 - Fringe Benefits Pool 16,363 16,363 0
150028 701001 91 170200 - Athletic Fee 150028 - Tennis 701001 - Non Teaching Salaried Exempt 51,120 51,120 0
150028 702200 91 170200 - Athletic Fee 150028 - Tennis 702200 - Longevity Pay 480 480 0
150028 710 91 170200 - Athletic Fee 150028 - Tennis 710 - Travel Budget Pool 15,000 20,000 5,000
150028 720 91 170200 - Athletic Fee 150028 - Tennis 720 - O and M Budget Pool 4,700 19,700 15,000
150028 750 91 170200 - Athletic Fee 150028 - Tennis 750 - Utilities Budget Pool 300 300 0


150028 87,963 107,963 20,000


150029 701 91 170200 - Athletic Fee 150029 - Bowling 701 - Fringe Benefits Pool 12,659 12,659 0
150029 701001 91 170200 - Athletic Fee 150029 - Bowling 701001 - Non Teaching Salaried Exempt 43,056 44,352 1,296
150029 710 91 170200 - Athletic Fee 150029 - Bowling 710 - Travel Budget Pool 30,000 60,000 30,000
150029 720 91 170200 - Athletic Fee 150029 - Bowling 720 - O and M Budget Pool 9,000 39,000 30,000
150029 750 91 170200 - Athletic Fee 150029 - Bowling 750 - Utilities Budget Pool 1,000 1,000 0


150029 95,715 157,011 61,296


150032 701402 91 170200 - Athletic Fee 150032 - Marketing and Promotions Ath 701402 - Graduate Assistant Non Teaching 8,874 0 (8,874)
150032 710 91 170200 - Athletic Fee 150032 - Marketing and Promotions Ath 710 - Travel Budget Pool 5,000 5,000 0
150032 720 91 170200 - Athletic Fee 150032 - Marketing and Promotions Ath 720 - O and M Budget Pool 184,126 193,000 8,874
150032 750 91 170200 - Athletic Fee 150032 - Marketing and Promotions Ath 750 - Utilities Budget Pool 2,000 2,000 0


150032 200,000 200,000 0


150033 750 91 170200 - Athletic Fee 150033 - Purchased Utilities Athletic 750 - Utilities Budget Pool 230,000 230,000 0
150033 230,000 230,000 0
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150035 710 91 170200 - Athletic Fee 150035 - Athletic Director Travel 710 - Travel Budget Pool 2,500 2,500 0
150035 2,500 2,500 0


170200 9,661,375 10,576,074 914,699


LSC FEE
600000 720 50 170300 - LSC Fee 600000 - Office of Finance and Operations 720 - O and M Budget Pool 794,636 794,636 0


600000 794,636 794,636 0


710000 701 50 170300 - LSC Fee 710000 - LSC 701 - Fringe Benefits Pool 200,000 200,000 0
710000 701001 50 170300 - LSC Fee 710000 - LSC 701001 - Non Teaching Salaried Exempt 327,288 317,244 (10,044)
710000 701400 50 170300 - LSC Fee 710000 - LSC 701400 - Student Employees 170,000 170,000 0
710000 701501 50 170300 - LSC Fee 710000 - LSC 701501 - Non Teaching Salaried Non Exempt 215,760 258,684 42,924
710000 702100 50 170300 - LSC Fee 710000 - LSC 702100 - Overtime Pay 3,000 3,000 0
710000 702200 50 170300 - LSC Fee 710000 - LSC 702200 - Longevity Pay 12,000 12,000 0
710000 703300 50 170300 - LSC Fee 710000 - LSC 703300 - Employee Retirement other 1,000 1,000 0
710000 710 50 170300 - LSC Fee 710000 - LSC 710 - Travel Budget Pool 30,000 30,000 0
710000 720 50 170300 - LSC Fee 710000 - LSC 720 - O and M Budget Pool 439,334 457,574 18,240
710000 770 50 170300 - LSC Fee 710000 - LSC 770 - Capital Outlay Pool 1,469,562 1,265,135 (204,427)


710000 2,867,944 2,714,637 -153,307


710002 720 50 170300 - LSC Fee 710002 - LSC Utilites 720 - O and M Budget Pool 50,000 50,000 0
710002 750 50 170300 - LSC Fee 710002 - LSC Utilites 750 - Utilities Budget Pool 230,000 210,000 (20,000)


710002 280,000 260,000 (20,000)


170300 3,942,580 3,769,273 (173,307)


STUDENT SERVICE FEE
201003 701 50 170400 - Student Service Fee 201003 - Beef Cattle Show Team 701 - Fringe Benefits Pool 1,000 1,000 0
201003 701400 50 170400 - Student Service Fee 201003 - Beef Cattle Show Team 701400 - Student Employees 2,800 2,800 0
201003 710 50 170400 - Student Service Fee 201003 - Beef Cattle Show Team 710 - Travel Budget Pool 3,000 3,000 0
201003 720 50 170400 - Student Service Fee 201003 - Beef Cattle Show Team 720 - O and M Budget Pool 11,700 5,534 (6,166)


201003 18,500 12,334 (6,166)


201004 710 50 170400 - Student Service Fee 201004 - Ag Ambassadors 710 - Travel Budget Pool 16,000 10,000 (6,000)
201004 720 50 170400 - Student Service Fee 201004 - Ag Ambassadors 720 - O and M Budget Pool 19,000 13,334 (5,666)


201004 35,000 23,334 (11,666)


201005 710 50 170400 - Student Service Fee 201005 - Agri Business 710 - Travel Budget Pool 3,000 5,000 2,000
201005 720 50 170400 - Student Service Fee 201005 - Agri Business 720 - O and M Budget Pool 5,500 667 (4,833)


201005 8,500 5,667 (2,833)


201006 710 50 170400 - Student Service Fee 201006 - Horsemen's Association 710 - Travel Budget Pool 0 2,000 2,000
201006 720 50 170400 - Student Service Fee 201006 - Horsemen's Association 720 - O and M Budget Pool 5,500 1,667 (3,833)


201006 5,500 3,667 (1,833)


201007 701400 50 170400 - Student Service Fee 201007 - Rodeo Activities 701400 - Student Employees 40,000 18,500 (21,500)
201007 710 50 170400 - Student Service Fee 201007 - Rodeo Activities 710 - Travel Budget Pool 70,000 70,000 0
201007 720 50 170400 - Student Service Fee 201007 - Rodeo Activities 720 - O and M Budget Pool 110,000 130,000 20,000
201007 750 50 170400 - Student Service Fee 201007 - Rodeo Activities 750 - Utilities Budget Pool 0 1,500 1,500
201007 760 50 170400 - Student Service Fee 201007 - Rodeo Activities 760 - Scholarship Budget Pool 180,000 180,000 0


201007 400,000 400,000 0


201008 701400 50 170400 - Student Service Fee 201008 - Livestock Judging Team 701400 - Student Employees 500 500 0
201008 710 50 170400 - Student Service Fee 201008 - Livestock Judging Team 710 - Travel Budget Pool 11,700 11,700 0
201008 720 50 170400 - Student Service Fee 201008 - Livestock Judging Team 720 - O and M Budget Pool 16,800 7,134 (9,666)


201008 29,000 19,334 (9,666)


170300


170400
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221001 701400 50 170400 - Student Service Fee 221001 - Art Gallery 701400 - Student Employees 10,000 10,000 0
221001 720 50 170400 - Student Service Fee 221001 - Art Gallery 720 - O and M Budget Pool 40,000 24,000 (16,000)


221001 50,000 34,000 (16,000)


222002 701 50 170400 - Student Service Fee 222002 - Dept of Theatre and Musical Theatre 701 - Fringe Benefits Pool 20,250 20,250 0
222002 701001 50 170400 - Student Service Fee 222002 - Dept of Theatre and Musical Theatre 701001 - Non Teaching Salaried Exempt 63,227 65,288 2,061
222002 701400 50 170400 - Student Service Fee 222002 - Dept of Theatre and Musical Theatre 701400 - Student Employees 39,430 39,430 0
222002 702200 50 170400 - Student Service Fee 222002 - Dept of Theatre and Musical Theatre 702200 - Longevity Pay 960 960 0
222002 720 50 170400 - Student Service Fee 222002 - Dept of Theatre and Musical Theatre 720 - O and M Budget Pool 126,133 99,072 (27,061)


222002 250,000 225,000 (25,000)


223000 701 50 170400 - Student Service Fee 223000 - School of Music 701 - Fringe Benefits Pool 2,800 8,000 5,200
223000 701001 50 170400 - Student Service Fee 223000 - School of Music 701001 - Non Teaching Salaried Exempt 16,488 19,104 2,616
223000 701400 50 170400 - Student Service Fee 223000 - School of Music 701400 - Student Employees 5,100 5,100 0
223000 710 50 170400 - Student Service Fee 223000 - School of Music 710 - Travel Budget Pool 10,000 10,000 0
223000 720 50 170400 - Student Service Fee 223000 - School of Music 720 - O and M Budget Pool 25,612 25,612 0
223000 760 50 170400 - Student Service Fee 223000 - School of Music 760 - Scholarship Budget Pool 205,000 169,184 (35,816)


223000 265,000 237,000 (28,000)


223001 701 50 170400 - Student Service Fee 223001 - Band 701 - Fringe Benefits Pool 1,000 1,000 0
223001 701400 50 170400 - Student Service Fee 223001 - Band 701400 - Student Employees 12,270 12,270 0
223001 710 50 170400 - Student Service Fee 223001 - Band 710 - Travel Budget Pool 30,000 30,000 0
223001 720 50 170400 - Student Service Fee 223001 - Band 720 - O and M Budget Pool 45,300 45,300 0
223001 760 50 170400 - Student Service Fee 223001 - Band 760 - Scholarship Budget Pool 126,000 126,000 0
223001 770 50 170400 - Student Service Fee 223001 - Band 770 - Capital Outlay Pool 60,430 60,430 0


223001 275,000 275,000 0


223002 720 50 170400 - Student Service Fee 223002 - Pep Band 720 - O and M Budget Pool 13,500 13,500 0
223002 760 50 170400 - Student Service Fee 223002 - Pep Band 760 - Scholarship Budget Pool 20,000 20,000 0


223002 33,500 33,500 0


225000 701 50 170400 - Student Service Fee 225000 - Department of Dance 701 - Fringe Benefits Pool 3,580 9,000 5,420
225000 701001 50 170400 - Student Service Fee 225000 - Department of Dance 701001 - Non Teaching Salaried Exempt 56,760 38,508 (18,252)
225000 701400 50 170400 - Student Service Fee 225000 - Department of Dance 701400 - Student Employees 17,850 17,850 0
225000 702200 50 170400 - Student Service Fee 225000 - Department of Dance 702200 - Longevity Pay 0 240 240
225000 710 50 170400 - Student Service Fee 225000 - Department of Dance 710 - Travel Budget Pool 40,000 10,000 (30,000)
225000 720 50 170400 - Student Service Fee 225000 - Department of Dance 720 - O and M Budget Pool 38,901 28,402 (10,499)
225000 760 50 170400 - Student Service Fee 225000 - Department of Dance 760 - Scholarship Budget Pool 12,909 42,000 29,091


225000 170,000 146,000 (24,000)


260007 720 50 170400 - Student Service Fee 260007 - College Of Education Ambassador 720 - O and M Budget Pool 4,875 3,250 (1,625)
260007 4,875 3,250 (1,625)


263003 701 50 170400 - Student Service Fee 263003 - Alcohol and Drug Abuse Initiative 701 - Fringe Benefits Pool 12,198 12,198 0
263003 701001 50 170400 - Student Service Fee 263003 - Alcohol and Drug Abuse Initiative 701001 - Non Teaching Salaried Exempt 36,216 37,296 1,080
263003 701400 50 170400 - Student Service Fee 263003 - Alcohol and Drug Abuse Initiative 701400 - Student Employees 10,000 10,000 0
263003 702200 50 170400 - Student Service Fee 263003 - Alcohol and Drug Abuse Initiative 702200 - Longevity Pay 0 240 240
263003 710 50 170400 - Student Service Fee 263003 - Alcohol and Drug Abuse Initiative 710 - Travel Budget Pool 3,000 3,000 0
263003 720 50 170400 - Student Service Fee 263003 - Alcohol and Drug Abuse Initiative 720 - O and M Budget Pool 18,586 20,266 1,680
263003 750 50 170400 - Student Service Fee 263003 - Alcohol and Drug Abuse Initiative 750 - Utilities Budget Pool 1,000 1,000 0


263003 81,000 84,000 3,000


415000 720 50 170400 - Student Service Fee 415000 - Military Science 720 - O and M Budget Pool 32,000 22,000 (10,000)
415000 32,000 22,000 (10,000)


416003 720 50 170400 - Student Service Fee 416003 - Sam Houston Elite 720 - O and M Budget Pool 12,000 0 (12,000)
416003 12,000 0 (12,000)
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510000 701 50 170400 - Student Service Fee 510000 - Financial Aid 701 - Fringe Benefits Pool 54,536 47,152 (7,384)
510000 701001 50 170400 - Student Service Fee 510000 - Financial Aid 701001 - Non Teaching Salaried Exempt 138,096 133,416 (4,680)
510000 701400 50 170400 - Student Service Fee 510000 - Financial Aid 701400 - Student Employees 2,239 0 (2,239)
510000 701501 50 170400 - Student Service Fee 510000 - Financial Aid 701501 - Non Teaching Salaried Non Exempt 30,000 52,152 22,152
510000 702200 50 170400 - Student Service Fee 510000 - Financial Aid 702200 - Longevity Pay 4,080 4,080 0
510000 710 50 170400 - Student Service Fee 510000 - Financial Aid 710 - Travel Budget Pool 20,000 0 (20,000)
510000 720 50 170400 - Student Service Fee 510000 - Financial Aid 720 - O and M Budget Pool 34,913 0 (34,913)
510000 770 50 170400 - Student Service Fee 510000 - Financial Aid 770 - Capital Outlay Pool 12,136 0 (12,136)


510000 296,000 236,800 (59,200)


513000 701400 50 170400 - Student Service Fee 513000 - Freshman Orientation 701400 - Student Employees 21,000 0 (21,000)
513000 710 50 170400 - Student Service Fee 513000 - Freshman Orientation 710 - Travel Budget Pool 3,500 0 (3,500)
513000 720 50 170400 - Student Service Fee 513000 - Freshman Orientation 720 - O and M Budget Pool 5,500 0 (5,500)


513000 30,000 0 (30,000)


520000 701 50 170400 - Student Service Fee 520000 - Career Services 701 - Fringe Benefits Pool 87,521 87,521 0
520000 701001 50 170400 - Student Service Fee 520000 - Career Services 701001 - Non Teaching Salaried Exempt 214,536 224,904 10,368
520000 701400 50 170400 - Student Service Fee 520000 - Career Services 701400 - Student Employees 50,000 50,000 0
520000 701501 50 170400 - Student Service Fee 520000 - Career Services 701501 - Non Teaching Salaried Non Exempt 72,768 74,976 2,208
520000 702200 50 170400 - Student Service Fee 520000 - Career Services 702200 - Longevity Pay 4,800 4,800 0
520000 710 50 170400 - Student Service Fee 520000 - Career Services 710 - Travel Budget Pool 4,000 4,000 0
520000 720 50 170400 - Student Service Fee 520000 - Career Services 720 - O and M Budget Pool 52,775 45,199 (7,576)
520000 750 50 170400 - Student Service Fee 520000 - Career Services 750 - Utilities Budget Pool 1,600 1,600 0
520000 770 50 170400 - Student Service Fee 520000 - Career Services 770 - Capital Outlay Pool 2,000 2,000 0


520000 490,000 495,000 5,000


530002 701 50 170400 - Student Service Fee 530002 - Veterans Resources 701 - Fringe Benefits Pool 5,100 9,524 4,424
530002 701501 50 170400 - Student Service Fee 530002 - Veterans Resources 701501 - Non Teaching Salaried Non Exempt 27,792 26,976 (816)
530002 720 50 170400 - Student Service Fee 530002 - Veterans Resources 720 - O and M Budget Pool 3,608 0 (3,608)


530002 36,500 36,500 0


700000 701 50 170400 - Student Service Fee 700000 - Office of Student Services 701 - Fringe Benefits Pool 15,291 25,000 9,709
700000 701400 50 170400 - Student Service Fee 700000 - Office of Student Services 701400 - Student Employees 18,000 0 (18,000)
700000 701501 50 170400 - Student Service Fee 700000 - Office of Student Services 701501 - Non Teaching Salaried Non Exempt 47,376 83,832 36,456
700000 702200 50 170400 - Student Service Fee 700000 - Office of Student Services 702200 - Longevity Pay 2,400 2,640 240
700000 720 50 170400 - Student Service Fee 700000 - Office of Student Services 720 - O and M Budget Pool 90,733 67,328 (23,405)
700000 750 50 170400 - Student Service Fee 700000 - Office of Student Services 750 - Utilities Budget Pool 1,200 1,200 0


700000 175,000 180,000 5,000


700001 710 50 170400 - Student Service Fee 700001 - Vice Pres Student Travel Fund 710 - Travel Budget Pool 50,000 60,000 10,000
700001 720 50 170400 - Student Service Fee 700001 - Vice Pres Student Travel Fund 720 - O and M Budget Pool 35,000 35,000 0


700001 85,000 95,000 10,000


710004 770 50 170400 - Student Service Fee 710004 - LSC Construction 770 - Capital Outlay Pool 0 309,149 309,149
710004 0 309,149 309,149


711011 701 50 170400 - Student Service Fee 711011 - Spirit Traditions Camps 701 - Fringe Benefits Pool 13,400 13,400 0
711011 701001 50 170400 - Student Service Fee 711011 - Spirit Traditions Camps 701001 - Non Teaching Salaried Exempt 26,028 26,028 0
711011 701400 50 170400 - Student Service Fee 711011 - Spirit Traditions Camps 701400 - Student Employees 9,400 9,400 0
711011 701501 50 170400 - Student Service Fee 711011 - Spirit Traditions Camps 701501 - Non Teaching Salaried Non Exempt 16,464 16,464 0
711011 702200 50 170400 - Student Service Fee 711011 - Spirit Traditions Camps 702200 - Longevity Pay 420 420 0
711011 720 50 170400 - Student Service Fee 711011 - Spirit Traditions Camps 720 - O and M Budget Pool 64,251 64,251 0
711011 750 50 170400 - Student Service Fee 711011 - Spirit Traditions Camps 750 - Utilities Budget Pool 37 37 0


711011 130,000 130,000 0


712001 701400 50 170400 - Student Service Fee 712001 - Transfer Camp 701400 - Student Employees 5,000 5,000 0
712001 720 50 170400 - Student Service Fee 712001 - Transfer Camp 720 - O and M Budget Pool 25,000 25,000 0


712001 30,000 30,000 0
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712003 720 50 170400 - Student Service Fee 712003 - University Camp Phase II 720 - O and M Budget Pool 29,581 29,581 0
712003 750 50 170400 - Student Service Fee 712003 - University Camp Phase II 750 - Utilities Budget Pool 50,700 50,700 0
712003 770 50 170400 - Student Service Fee 712003 - University Camp Phase II 770 - Capital Outlay Pool 16,000 16,000 0


712003 96,281 96,281 0


712004 720 50 170400 - Student Service Fee 712004 - University Camp Ph II Bond Payment 720 - O and M Budget Pool 290,000 290,000 0
712004 290,000 290,000 0


713000 720 50 170400 - Student Service Fee 713000 - Campus Life Development 720 - O and M Budget Pool 75,000 75,000 0
713000 75,000 75,000 0


713001 720 50 170400 - Student Service Fee 713001 - Student Service Fee Contingency 720 - O and M Budget Pool 20,506 31,000 10,494
713001 20,506 31,000 10,494


713002 720 50 170400 - Student Service Fee 713002 - Sammypalooza Fall 720 - O and M Budget Pool 200,000 200,000 0
713002 200,000 200,000 0


713003 720 50 170400 - Student Service Fee 713003 - Sammypalooza Spring 720 - O and M Budget Pool 100,000 100,000 0
713003 100,000 100,000 0


720000 701 50 170400 - Student Service Fee 720000 - Office of Dean of Students 701 - Fringe Benefits Pool 75,000 85,560 10,560
720000 701001 50 170400 - Student Service Fee 720000 - Office of Dean of Students 701001 - Non Teaching Salaried Exempt 159,501 201,945 42,444
720000 701400 50 170400 - Student Service Fee 720000 - Office of Dean of Students 701400 - Student Employees 28,000 28,000 0
720000 701501 50 170400 - Student Service Fee 720000 - Office of Dean of Students 701501 - Non Teaching Salaried Non Exempt 82,889 88,776 5,887
720000 702200 50 170400 - Student Service Fee 720000 - Office of Dean of Students 702200 - Longevity Pay 7,000 7,000 0
720000 710 50 170400 - Student Service Fee 720000 - Office of Dean of Students 710 - Travel Budget Pool 15,000 15,000 0
720000 720 50 170400 - Student Service Fee 720000 - Office of Dean of Students 720 - O and M Budget Pool 26,610 11,281 (15,329)
720000 750 50 170400 - Student Service Fee 720000 - Office of Dean of Students 750 - Utilities Budget Pool 1,000 1,000 0
720000 770 50 170400 - Student Service Fee 720000 - Office of Dean of Students 770 - Capital Outlay Pool 10,000 10,000 0


720000 405,000 448,562 43,562


720001 720 50 170400 - Student Service Fee 720001 - Freshman Leaders 720 - O and M Budget Pool 9,000 9,000 0
720001 760 50 170400 - Student Service Fee 720001 - Freshman Leaders 760 - Scholarship Budget Pool 36,000 36,000 0


720001 45,000 45,000 0


720002 720 50 170400 - Student Service Fee 720002 - Orange Keys 720 - O and M Budget Pool 10,100 10,100 0
720002 760 50 170400 - Student Service Fee 720002 - Orange Keys 760 - Scholarship Budget Pool 22,000 22,000 0


720002 32,100 32,100 0


720003 720 50 170400 - Student Service Fee 720003 - Who's Who 720 - O and M Budget Pool 5,000 4,000 (1,000)
720003 5,000 4,000 (1,000)


720004 701 50 170400 - Student Service Fee 720004 - Student Government 701 - Fringe Benefits Pool 250 250 0
720004 701400 50 170400 - Student Service Fee 720004 - Student Government 701400 - Student Employees 8,000 9,000 1,000
720004 710 50 170400 - Student Service Fee 720004 - Student Government 710 - Travel Budget Pool 2,000 2,000 0
720004 720 50 170400 - Student Service Fee 720004 - Student Government 720 - O and M Budget Pool 64,500 58,500 (6,000)
720004 750 50 170400 - Student Service Fee 720004 - Student Government 750 - Utilities Budget Pool 250 250 0


720004 75,000 70,000 (5,000)


720007 720 50 170400 - Student Service Fee 720007 - University Mentoring Program 720 - O and M Budget Pool 3,000 0 (3,000)
720007 3,000 0 (3,000)


720008 720 50 170400 - Student Service Fee 720008 - Collegiate Readership Program 720 - O and M Budget Pool 65,000 55,000 (10,000)
720008 65,000 55,000 (10,000)


720009 720 50 170400 - Student Service Fee 720009 - Assessment 720 - O and M Budget Pool 45,500 50,000 4,500
720009 45,500 50,000 4,500
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720010 720 50 170400 - Student Service Fee 720010 - Tree of Light 720 - O and M Budget Pool 20,000 20,000 0
720010 20,000 20,000 0


720011 701400 50 170400 - Student Service Fee 720011 - Co Curricular Transcript 701400 - Student Employees 8,340 8,340 0
720011 720 50 170400 - Student Service Fee 720011 - Co Curricular Transcript 720 - O and M Budget Pool 4,660 4,660 0


720011 13,000 13,000 0


720012 720 50 170400 - Student Service Fee 720012 - Spiritual Leadership 720 - O and M Budget Pool 6,500 4,500 (2,000)
720012 6,500 4,500 (2,000)


720014 720 50 170400 - Student Service Fee 720014 - Parent's Weekend 720 - O and M Budget Pool 60,000 60,000 0
720014 60,000 60,000 0


720015 720 50 170400 - Student Service Fee 720015 - Student Guidelines SSF 720 - O and M Budget Pool 3,000 0 (3,000)
720015 3,000 0 (3,000)


720017 720 50 170400 - Student Service Fee 720017 - Sam C A R E S 720 - O and M Budget Pool 6,000 3,400 (2,600)
720017 6,000 3,400 (2,600)


720018 710 50 170400 - Student Service Fee 720018 - Dean of Students Travel 710 - Travel Budget Pool 5,000 5,000 0
720018 5,000 5,000 0


720019 720 50 170400 - Student Service Fee 720019 - Parent Relations Program 720 - O and M Budget Pool 3,000 3,000 0
720019 3,000 3,000 0


720020 720 50 170400 - Student Service Fee 720020 - Raven Call 720 - O and M Budget Pool 8,000 5,000 (3,000)
720020 8,000 5,000 (3,000)


721000 701 50 170400 - Student Service Fee 721000 - Students' Legal Services 701 - Fringe Benefits Pool 27,500 29,000 1,500
721000 701001 50 170400 - Student Service Fee 721000 - Students' Legal Services 701001 - Non Teaching Salaried Exempt 75,000 81,120 6,120
721000 701400 50 170400 - Student Service Fee 721000 - Students' Legal Services 701400 - Student Employees 23,500 23,500 0
721000 701501 50 170400 - Student Service Fee 721000 - Students' Legal Services 701501 - Non Teaching Salaried Non Exempt 15,750 14,160 (1,590)
721000 702200 50 170400 - Student Service Fee 721000 - Students' Legal Services 702200 - Longevity Pay 500 500 0
721000 710 50 170400 - Student Service Fee 721000 - Students' Legal Services 710 - Travel Budget Pool 5,000 5,000 0
721000 720 50 170400 - Student Service Fee 721000 - Students' Legal Services 720 - O and M Budget Pool 25,750 39,720 13,970
721000 750 50 170400 - Student Service Fee 721000 - Students' Legal Services 750 - Utilities Budget Pool 500 500 0
721000 770 50 170400 - Student Service Fee 721000 - Students' Legal Services 770 - Capital Outlay Pool 2,000 2,000 0


721000 175,500 195,500 20,000


740000 701 50 170400 - Student Service Fee 740000 - Counseling Services 701 - Fringe Benefits Pool 98,339 98,339 0
740000 701001 50 170400 - Student Service Fee 740000 - Counseling Services 701001 - Non Teaching Salaried Exempt 284,592 276,360 (8,232)
740000 701400 50 170400 - Student Service Fee 740000 - Counseling Services 701400 - Student Employees 54,472 54,472 0
740000 701501 50 170400 - Student Service Fee 740000 - Counseling Services 701501 - Non Teaching Salaried Non Exempt 24,672 25,416 744
740000 702200 50 170400 - Student Service Fee 740000 - Counseling Services 702200 - Longevity Pay 2,500 2,500 0
740000 710 50 170400 - Student Service Fee 740000 - Counseling Services 710 - Travel Budget Pool 21,210 21,210 0
740000 720 50 170400 - Student Service Fee 740000 - Counseling Services 720 - O and M Budget Pool 87,560 105,103 17,543
740000 750 50 170400 - Student Service Fee 740000 - Counseling Services 750 - Utilities Budget Pool 7,500 7,500 0
740000 770 50 170400 - Student Service Fee 740000 - Counseling Services 770 - Capital Outlay Pool 5,000 5,000 0


740000 585,845 595,900 10,055


740003 710 50 170400 - Student Service Fee 740003 - Counseling Services Director Travel 710 - Travel Budget Pool 4,100 4,100 0
740003 4,100 4,100 0


760000 701 50 170400 - Student Service Fee 760000 - Student Activities 701 - Fringe Benefits Pool 75,909 78,909 3,000
760000 701001 50 170400 - Student Service Fee 760000 - Student Activities 701001 - Non Teaching Salaried Exempt 175,272 181,368 6,096
760000 701400 50 170400 - Student Service Fee 760000 - Student Activities 701400 - Student Employees 40,000 40,000 0
760000 701501 50 170400 - Student Service Fee 760000 - Student Activities 701501 - Non Teaching Salaried Non Exempt 72,144 74,400 2,256
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760000 702200 50 170400 - Student Service Fee 760000 - Student Activities 702200 - Longevity Pay 2,160 3,040 880
760000 710 50 170400 - Student Service Fee 760000 - Student Activities 710 - Travel Budget Pool 10,000 10,000 0
760000 720 50 170400 - Student Service Fee 760000 - Student Activities 720 - O and M Budget Pool 108,015 95,783 (12,232)
760000 750 50 170400 - Student Service Fee 760000 - Student Activities 750 - Utilities Budget Pool 1,500 1,500 0


760000 485,000 485,000 0


760001 701 50 170400 - Student Service Fee 760001 - Cheerleaders 701 - Fringe Benefits Pool 6,851 7,500 649
760001 701001 50 170400 - Student Service Fee 760001 - Cheerleaders 701001 - Non Teaching Salaried Exempt 21,862 25,992 4,130
760001 701400 50 170400 - Student Service Fee 760001 - Cheerleaders 701400 - Student Employees 8,000 0 (8,000)
760001 702200 50 170400 - Student Service Fee 760001 - Cheerleaders 702200 - Longevity Pay 144 288 144
760001 710 50 170400 - Student Service Fee 760001 - Cheerleaders 710 - Travel Budget Pool 10,000 10,000 0
760001 720 50 170400 - Student Service Fee 760001 - Cheerleaders 720 - O and M Budget Pool 38,143 41,220 3,077
760001 760 50 170400 - Student Service Fee 760001 - Cheerleaders 760 - Scholarship Budget Pool 50,000 50,000 0


760001 135,000 135,000 0


760002 701 50 170400 - Student Service Fee 760002 - Orange Pride 701 - Fringe Benefits Pool 4,566 4,566 0
760002 701001 50 170400 - Student Service Fee 760002 - Orange Pride 701001 - Non Teaching Salaried Exempt 14,575 43,344 28,769
760002 701400 50 170400 - Student Service Fee 760002 - Orange Pride 701400 - Student Employees 30,000 9,174 (20,826)
760002 702200 50 170400 - Student Service Fee 760002 - Orange Pride 702200 - Longevity Pay 96 240 144
760002 710 50 170400 - Student Service Fee 760002 - Orange Pride 710 - Travel Budget Pool 7,500 7,500 0
760002 720 50 170400 - Student Service Fee 760002 - Orange Pride 720 - O and M Budget Pool 58,263 50,176 (8,087)
760002 760 50 170400 - Student Service Fee 760002 - Orange Pride 760 - Scholarship Budget Pool 25,000 25,000 0


760002 140,000 140,000 0


760003 701 50 170400 - Student Service Fee 760003 - Multicultural International 701 - Fringe Benefits Pool 11,526 12,000 474
760003 701001 50 170400 - Student Service Fee 760003 - Multicultural International 701001 - Non Teaching Salaried Exempt 43,020 42,048 (972)
760003 701400 50 170400 - Student Service Fee 760003 - Multicultural International 701400 - Student Employees 20,000 20,000 0
760003 702200 50 170400 - Student Service Fee 760003 - Multicultural International 702200 - Longevity Pay 240 240 0
760003 710 50 170400 - Student Service Fee 760003 - Multicultural International 710 - Travel Budget Pool 3,000 3,000 0
760003 720 50 170400 - Student Service Fee 760003 - Multicultural International 720 - O and M Budget Pool 77,054 77,662 608
760003 750 50 170400 - Student Service Fee 760003 - Multicultural International 750 - Utilities Budget Pool 50 50 0


760003 154,890 155,000 110


760004 701 50 170400 - Student Service Fee 760004 - Program Council 701 - Fringe Benefits Pool 13,600 13,600 0
760004 701001 50 170400 - Student Service Fee 760004 - Program Council 701001 - Non Teaching Salaried Exempt 45,912 47,280 1,368
760004 701400 50 170400 - Student Service Fee 760004 - Program Council 701400 - Student Employees 36,000 36,000 0
760004 702200 50 170400 - Student Service Fee 760004 - Program Council 702200 - Longevity Pay 480 480 0
760004 710 50 170400 - Student Service Fee 760004 - Program Council 710 - Travel Budget Pool 6,000 6,000 0
760004 720 50 170400 - Student Service Fee 760004 - Program Council 720 - O and M Budget Pool 102,908 103,540 632
760004 750 50 170400 - Student Service Fee 760004 - Program Council 750 - Utilities Budget Pool 100 100 0


760004 205,000 207,000 2,000


760005 720 50 170400 - Student Service Fee 760005 - Homecoming 720 - O and M Budget Pool 65,000 67,000 2,000
760005 65,000 67,000 2,000


760006 720 50 170400 - Student Service Fee 760006 - Sammy's Awards 720 - O and M Budget Pool 30,000 30,000 0
760006 30,000 30,000 0


760007 701 50 170400 - Student Service Fee 760007 - Greek Life 701 - Fringe Benefits Pool 100 100 0
760007 701400 50 170400 - Student Service Fee 760007 - Greek Life 701400 - Student Employees 1,900 1,900 0
760007 720 50 170400 - Student Service Fee 760007 - Greek Life 720 - O and M Budget Pool 10,000 13,000 3,000


760007 12,000 15,000 3,000


760010 720 50 170400 - Student Service Fee 760010 - Athletic Promo 720 - O and M Budget Pool 30,000 25,000 (5,000)
760010 30,000 25,000 (5,000)


761000 701 50 170400 - Student Service Fee 761000 - Leadership Initiatives 701 - Fringe Benefits Pool 31,886 34,200 2,314
761000 701001 50 170400 - Student Service Fee 761000 - Leadership Initiatives 701001 - Non Teaching Salaried Exempt 107,880 117,216 9,336
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761000 701400 50 170400 - Student Service Fee 761000 - Leadership Initiatives 701400 - Student Employees 16,000 16,000 0
761000 702200 50 170400 - Student Service Fee 761000 - Leadership Initiatives 702200 - Longevity Pay 1,440 1,620 180
761000 710 50 170400 - Student Service Fee 761000 - Leadership Initiatives 710 - Travel Budget Pool 8,000 22,000 14,000
761000 720 50 170400 - Student Service Fee 761000 - Leadership Initiatives 720 - O and M Budget Pool 44,794 23,964 (20,830)


761000 210,000 215,000 5,000


761001 720 50 170400 - Student Service Fee 761001 - Leadership Inst Student Employee 720 - O and M Budget Pool 3,370 3,370 0
761001 3,370 3,370 0


770000 701 50 170400 - Student Service Fee 770000 - Disability Services 701 - Fringe Benefits Pool 48,075 48,075 0
770000 701501 50 170400 - Student Service Fee 770000 - Disability Services 701501 - Non Teaching Salaried Non Exempt 73,488 88,464 14,976
770000 702200 50 170400 - Student Service Fee 770000 - Disability Services 702200 - Longevity Pay 240 480 240
770000 710 50 170400 - Student Service Fee 770000 - Disability Services 710 - Travel Budget Pool 3,000 10,000 7,000
770000 720 50 170400 - Student Service Fee 770000 - Disability Services 720 - O and M Budget Pool 190,142 172,981 (17,161)


770000 314,945 320,000 5,055


170400 7,074,912 7,240,248 165,336


BEARKAT ONECARD
730000 701 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 701 - Fringe Benefits Pool 65,000 75,000 10,000
730000 701001 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 701001 - Non Teaching Salaried Exempt 190,368 196,680 6,312
730000 701400 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 701400 - Student Employees 55,000 50,000 (5,000)
730000 701501 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 701501 - Non Teaching Salaried Non Exempt 33,432 67,152 33,720
730000 702200 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 702200 - Longevity Pay 2,400 2,600 200
730000 710 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 710 - Travel Budget Pool 15,000 15,000 0
730000 720 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 720 - O and M Budget Pool 115,872 86,535 (29,337)
730000 750 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 750 - Utilities Budget Pool 8,000 8,000 0
730000 770 50 170600 - Bearkat OneCard 730000 - Bearkat OneCard 770 - Capital Outlay Pool 5,000 5,000 0


730000 490,072 505,967 15,895


730001 701 50 170600 - Bearkat OneCard 730001 - Onecard Student Financial 701 - Fringe Benefits Pool 32,000 32,000 0
730001 701001 50 170600 - Bearkat OneCard 730001 - Onecard Student Financial 701001 - Non Teaching Salaried Exempt 97,885 100,608 2,723
730001 701400 50 170600 - Bearkat OneCard 730001 - Onecard Student Financial 701400 - Student Employees 30,000 35,000 5,000
730001 702200 50 170600 - Bearkat OneCard 730001 - Onecard Student Financial 702200 - Longevity Pay 1,600 2,300 700
730001 710 50 170600 - Bearkat OneCard 730001 - Onecard Student Financial 710 - Travel Budget Pool 8,000 7,000 (1,000)
730001 720 50 170600 - Bearkat OneCard 730001 - Onecard Student Financial 720 - O and M Budget Pool 45,264 40,529 (4,735)
730001 750 50 170600 - Bearkat OneCard 730001 - Onecard Student Financial 750 - Utilities Budget Pool 1,000 1,000 0
730001 770 50 170600 - Bearkat OneCard 730001 - Onecard Student Financial 770 - Capital Outlay Pool 3,000 3,000 0


730001 218,749 221,437 2,688


730004 710 50 170600 - Bearkat OneCard 730004 - Bearkat OneCard Director Travel 710 - Travel Budget Pool 1,750 1,750 0
730004 1,750 1,750 0


170600 710,571 729,154 18,583


HOUSING
100000 720 90 180100 - Housing 100000 - Office of the President 720 - O and M Budget Pool 39,670 39,670 0


10000 39,670 39,670 0


540000 701 90 180100 - Housing 540000 - Residence Life 701 - Fringe Benefits Pool 275,000 380,000 105,000
540000 701001 90 180100 - Housing 540000 - Residence Life 701001 - Non Teaching Salaried Exempt 582,569 714,120 131,551
540000 701400 90 180100 - Housing 540000 - Residence Life 701400 - Student Employees 550,000 5,000 (545,000)
540000 701401 90 180100 - Housing 540000 - Residence Life 701401 - CWS Student Wages 0 500,000 500,000
540000 701501 90 180100 - Housing 540000 - Residence Life 701501 - Non Teaching Salaried Non Exempt 268,344 200,760 (67,584)
540000 701900 90 180100 - Housing 540000 - Residence Life 701900 - Compensatory Time 1,000 1,000 0
540000 702100 90 180100 - Housing 540000 - Residence Life 702100 - Overtime Pay 3,500 3,500 0
540000 702200 90 180100 - Housing 540000 - Residence Life 702200 - Longevity Pay 40,000 35,000 (5,000)
540000 702301 90 180100 - Housing 540000 - Residence Life 702301 - Vacation Payoff 20,000 10,000 (10,000)


170600


180100
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540000 710 90 180100 - Housing 540000 - Residence Life 710 - Travel Budget Pool 45,000 35,000 (10,000)
540000 720 90 180100 - Housing 540000 - Residence Life 720 - O and M Budget Pool 1,289,799 928,215 (361,584)
540000 750 90 180100 - Housing 540000 - Residence Life 750 - Utilities Budget Pool 100,000 100,000 0
540000 770 90 180100 - Housing 540000 - Residence Life 770 - Capital Outlay Pool 100,000 250,000 150,000


540000 3,275,212 3,162,595 (112,617)


540001 701 90 180100 - Housing 540001 - Housing Maintenance 701 - Fringe Benefits Pool 210,000 210,000 0
540001 701001 90 180100 - Housing 540001 - Housing Maintenance 701001 - Non Teaching Salaried Exempt 65,472 68,352 2,880
540001 701400 90 180100 - Housing 540001 - Housing Maintenance 701400 - Student Employees 150,000 175,000 25,000
540001 701501 90 180100 - Housing 540001 - Housing Maintenance 701501 - Non Teaching Salaried Non Exempt 583,278 595,056 11,778
540001 701900 90 180100 - Housing 540001 - Housing Maintenance 701900 - Compensatory Time 10,000 10,000 0
540001 702100 90 180100 - Housing 540001 - Housing Maintenance 702100 - Overtime Pay 40,000 40,000 0
540001 702200 90 180100 - Housing 540001 - Housing Maintenance 702200 - Longevity Pay 14,780 14,780 0
540001 702301 90 180100 - Housing 540001 - Housing Maintenance 702301 - Vacation Payoff 5,000 5,000 0
540001 710 90 180100 - Housing 540001 - Housing Maintenance 710 - Travel Budget Pool 20,000 15,000 (5,000)
540001 720 90 180100 - Housing 540001 - Housing Maintenance 720 - O and M Budget Pool 928,649 960,000 31,351
540001 750 90 180100 - Housing 540001 - Housing Maintenance 750 - Utilities Budget Pool 10,000 10,000 0
540001 770 90 180100 - Housing 540001 - Housing Maintenance 770 - Capital Outlay Pool 50,000 100,000 50,000


540001 2,087,179 2,203,188 116,009


540002 720 90 180100 - Housing 540002 - Housing Repairs and Renovation 720 - O and M Budget Pool 1,200,000 1,200,000 0
540002 770 90 180100 - Housing 540002 - Housing Repairs and Renovation 770 - Capital Outlay Pool 200,000 200,000 0


540002 1,400,000 1,400,000 0


540003 720 90 180100 - Housing 540003 - Hsg Major Repairs and Renovation 720 - O and M Budget Pool 500,000 1,000,000 500,000
540003 770 90 180100 - Housing 540003 - Hsg Major Repairs and Renovation 770 - Capital Outlay Pool 100,000 200,000 100,000


540003 600,000 1,200,000 600,000


540004 710 90 180100 - Housing 540004 - Residence Halls Assoc 710 - Travel Budget Pool 1,000 1,000 0
540004 720 90 180100 - Housing 540004 - Residence Halls Assoc 720 - O and M Budget Pool 9,000 9,000 0


540004 10,000 10,000 0


540005 720 90 180100 - Housing 540005 - Housing Custodial 58 61 720 - O and M Budget Pool 350,000 650,000 300,000
540005 350,000 650,000 300,000


540008 710 90 180100 - Housing 540008 - Res Life Director State Travel 710 - Travel Budget Pool 5,000 7,500 2,500
540008 5,000 7,500 2,500


600000 720 90 180100 - Housing 600000 - Office of Finance and Operations 720 - O and M Budget Pool 3,579,664 3,241,885 (337,779)
600000 3,579,664 3,241,885 (337,779)


600045 720 90 180100 - Housing 600045 - Residence Life Bond Payment 720 - O and M Budget Pool 1,055,344 1,057,744 2,400
600045 1,055,344 1,057,744 2,400


670004 720 90 180100 - Housing 670004 - Utilities 720 - O and M Budget Pool 50,000 25,000 (25,000)
670004 750 90 180100 - Housing 670004 - Utilities 750 - Utilities Budget Pool 1,950,000 1,975,000 25,000


670004 2,000,000 2,000,000 0


180100 14,402,069 14,972,582 570,513


DINING
540000 720 90 180200 - Dining 540000 - Residence Life 720 - O and M Budget Pool 40,000 40,000 0


540000 40,000 40,000 0


600005 720 90 180200 - Dining 600005 - Univ Dining Facility Bond Pmt 720 - O and M Budget Pool 244,350 244,350 0
600005 244,350 244,350 0


600007 720 90 180200 - Dining 600007 - Dining Program Enhancement 720 - O and M Budget Pool 77,006 77,006 0


180200
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600007 77,006 77,006 0


610000 720 90 180200 - Dining 610000 - Financial Services 720 - O and M Budget Pool 363,959 464,745 100,786
610000 363,959 464,745 100,786


610001 720 90 180200 - Dining 610001 - Board Charges Univ Food Serv 720 - O and M Budget Pool 8,000,000 8,500,000 500,000
610001 8,000,000 8,500,000 500,000


670004 720 90 180200 - Dining 670004 - Utilities 720 - O and M Budget Pool 25,000 20,000 (5,000)
670004 750 90 180200 - Dining 670004 - Utilities 750 - Utilities Budget Pool 223,950 313,950 90,000


670004 248,950 333,950 85,000


670012 701 90 180200 - Dining 670012 - Maintenance UFS 701 - Fringe Benefits Pool 21,899 21,899 0
670012 701501 90 180200 - Dining 670012 - Maintenance UFS 701501 - Non Teaching Salaried Non Exempt 43,872 43,872 0
670012 701900 90 180200 - Dining 670012 - Maintenance UFS 701900 - Compensatory Time 500 1,000 500
670012 702100 90 180200 - Dining 670012 - Maintenance UFS 702100 - Overtime Pay 1,000 2,000 1,000
670012 702200 90 180200 - Dining 670012 - Maintenance UFS 702200 - Longevity Pay 4,080 4,080 0
670012 710 90 180200 - Dining 670012 - Maintenance UFS 710 - Travel Budget Pool 2,000 500 (1,500)
670012 720 90 180200 - Dining 670012 - Maintenance UFS 720 - O and M Budget Pool 161,625 138,125 (23,500)
670012 750 90 180200 - Dining 670012 - Maintenance UFS 750 - Utilities Budget Pool 0 24,000 24,000
670012 770 90 180200 - Dining 670012 - Maintenance UFS 770 - Capital Outlay Pool 2,000 1,500 (500)


670012 236,976 236,976 0


180200 9,211,241 9,897,027 685,786


VENDING
612000 701 90 180300 - Vending 612000 - Vending 701 - Fringe Benefits Pool 48,244 66,244 18,000
612000 701001 90 180300 - Vending 612000 - Vending 701001 - Non Teaching Salaried Exempt 59,880 61,584 1,704
612000 701400 90 180300 - Vending 612000 - Vending 701400 - Student Employees 14,445 16,445 2,000
612000 701501 90 180300 - Vending 612000 - Vending 701501 - Non Teaching Salaried Non Exempt 98,232 101,256 3,024
612000 702200 90 180300 - Vending 612000 - Vending 702200 - Longevity Pay 3,120 5,500 2,380
612000 720 90 180300 - Vending 612000 - Vending 720 - O and M Budget Pool 169,027 148,269 (20,758)
612000 750 90 180300 - Vending 612000 - Vending 750 - Utilities Budget Pool 0 4,350 4,350
612000 770 90 180300 - Vending 612000 - Vending 770 - Capital Outlay Pool 0 7,000 7,000


612000 392,948 410,648 17,700


612001 720 90 180300 - Vending 612001 - Purchased Utilities Vending 720 - O and M Budget Pool 300 0 (300)
612001 750 90 180300 - Vending 612001 - Purchased Utilities Vending 750 - Utilities Budget Pool 4,400 0 (4,400)


612001 4,700 0 (4,700)


612002 701 90 180300 - Vending 612002 - Recycling O and M 701 - Fringe Benefits Pool 1,000 0 (1,000)
612002 701400 90 180300 - Vending 612002 - Recycling O and M 701400 - Student Employees 9,900 0 (9,900)
612002 702100 90 180300 - Vending 612002 - Recycling O and M 702100 - Overtime Pay 100 0 (100)
612002 720 90 180300 - Vending 612002 - Recycling O and M 720 - O and M Budget Pool 2,000 0 (2,000)


180300 612002 13,000 0 (13,000)
 
180300 410,648 410,648 0


HOUSTONIAN
286001 701 90 180500 - Houstonian 286001 - Houstonian 701 - Fringe Benefits Pool 7,181 3,555.84 (3,625)
286001 701400 90 180500 - Houstonian 286001 - Houstonian 701400 - Student Employees 18,757 28,757 10,000
286001 701501 90 180500 - Houstonian 286001 - Houstonian 701501 - Non Teaching Salaried Non Exempt 26,046 11,112 (14,934)
286001 701900 90 180500 - Houstonian 286001 - Houstonian 701900 - Compensatory Time 0 1,000 1,000
286001 720 90 180500 - Houstonian 286001 - Houstonian 720 - O and M Budget Pool 27,716 35,275.16 7,559
286001 750 90 180500 - Houstonian 286001 - Houstonian 750 - Utilities Budget Pool 300 300 0


180500 286001 80,000 80,000 0


180500 80,000 80,000 0


180300


180500
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UNIVERSITY KINDERGARTEN
180800 264001 720 90 180800 - University Kindergarten 264001 - University Kindergarten 720 - O and M Budget Pool 1,000 500 (500)


180800 264001 1,000 500 (500)


180800 1,000 500 (500)


GRADUATE SCHOOL BANKING
236001 710 90 180900 - Graduate School Banking 236001 - Graduate School Of Banking 710 - Travel Budget Pool 5,000 5,000 0
236001 720 90 180900 - Graduate School Banking 236001 - Graduate School Of Banking 720 - O and M Budget Pool 4,000 4,000 0
236001 760 90 180900 - Graduate School Banking 236001 - Graduate School Of Banking 760 - Scholarship Budget Pool 0 40,000 40,000
236001 770 90 180900 - Graduate School Banking 236001 - Graduate School Of Banking 770 - Capital Outlay Pool 550 550 0


180900 236001 9,550 49,550 40,000


180900 9,550 49,550 40,000


RECREATIONAL SPORTS ATHLETICS
181000 711000 720 90 181000 - Recreational Sports Athletics 711000 - Recreational Sports 720 - O and M Budget Pool 200 200 0


181000 711000 200 200 0


181000 200 200 0


UNIVERSITY HOTEL
243001 710 90 181100 - University Hotel 243001 - CJC Administration 710 - Travel Budget Pool 0 3,000 3,000
243001 720 90 181100 - University Hotel 243001 - CJC Administration 720 - O and M Budget Pool 0 27,000 27,000
243001 760 90 181100 - University Hotel 243001 - CJC Administration 760 - Scholarship Budget Pool 0 20,000 20,000


243001 0 50,000 50,000


245000 701 90 181100 - University Hotel 245000 - University Hotel 701 - Fringe Benefits Pool 151,445 151,445 0
245000 701001 90 181100 - University Hotel 245000 - University Hotel 701001 - Non Teaching Salaried Exempt 64,656 66,600 1,944
245000 701400 90 181100 - University Hotel 245000 - University Hotel 701400 - Student Employees 179,000 181,000 2,000
245000 701501 90 181100 - University Hotel 245000 - University Hotel 701501 - Non Teaching Salaried Non Exempt 265,274 228,242 (37,032)
245000 702100 90 181100 - University Hotel 245000 - University Hotel 702100 - Overtime Pay 1,100 2,200 1,100
245000 702200 90 181100 - University Hotel 245000 - University Hotel 702200 - Longevity Pay 10,850 12,000 1,150
245000 710 90 181100 - University Hotel 245000 - University Hotel 710 - Travel Budget Pool 3,000 3,000 0
245000 720 90 181100 - University Hotel 245000 - University Hotel 720 - O and M Budget Pool 278,211 259,049 (19,162)


245000 953,536 903,536 (50,000)


245001 720 90 181100 - University Hotel 245001 - Purchased Utilities Hotel 720 - O and M Budget Pool 0 10,000 10,000
245001 750 90 181100 - University Hotel 245001 - Purchased Utilities Hotel 750 - Utilities Budget Pool 130,464 120,464 (10,000)


245001 130,464 130,464 0


245002 720 90 181100 - University Hotel 245002 - University Hotel Renovations 720 - O and M Budget Pool 1,000 1,000 0
245002 770 90 181100 - University Hotel 245002 - University Hotel Renovations 770 - Capital Outlay Pool 15,000 15,000 0


245002 16,000 16,000 0
181100


1,100,000 1,100,000 0
181100


CENTER FOR PROFESSIONAL DEVELOP
260010 701 90 181200 - Center for Professional Develop 260010 - SH Center for Prof Development 701 - Fringe Benefits Pool 5,138 5,138 0
260010 701501 90 181200 - Center for Professional Develop 260010 - SH Center for Prof Development 701501 - Non Teaching Salaried Non Exempt 17,556 18,432 876
260010 702200 90 181200 - Center for Professional Develop 260010 - SH Center for Prof Development 702200 - Longevity Pay 360 360 0
260010 720 90 181200 - Center for Professional Develop 260010 - SH Center for Prof Development 720 - O and M Budget Pool 13,946 13,070 (876)


181200 260010 37,000 37,000 0


181200 37,000 37,000 0


180900


181200


181100
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CONTNUING EDUCATION
432000 700801 90 181300 - Continuing Education 432000 - Continuing Education 700801 - Teaching 30,000 30,000 0
432000 701 90 181300 - Continuing Education 432000 - Continuing Education 701 - Fringe Benefits Pool 26,518 31,000 4,482
432000 701001 90 181300 - Continuing Education 432000 - Continuing Education 701001 - Non Teaching Salaried Exempt 41,249 42,888 1,639
432000 701400 90 181300 - Continuing Education 432000 - Continuing Education 701400 - Student Employees 10,000 10,000 0
432000 702200 90 181300 - Continuing Education 432000 - Continuing Education 702200 - Longevity Pay 480 480 0
432000 710 90 181300 - Continuing Education 432000 - Continuing Education 710 - Travel Budget Pool 10,000 10,000 0
432000 720 90 181300 - Continuing Education 432000 - Continuing Education 720 - O and M Budget Pool 41,253 35,132 (6,121)
432000 750 90 181300 - Continuing Education 432000 - Continuing Education 750 - Utilities Budget Pool 10,500 10,500 0
432000 770 90 181300 - Continuing Education 432000 - Continuing Education 770 - Capital Outlay Pool 5,000 5,000 0


181300 432000 175,000 175,000 0


181300 175,000 175,000 0


DIPLOMAS AND TRANSCRIPTS
530000 701 90 181400 - Diplomas and Transcripts 530000 - Registrar 701 - Fringe Benefits Pool 11,096 11,096 0
530000 701001 90 181400 - Diplomas and Transcripts 530000 - Registrar 701001 - Non Teaching Salaried Exempt 22,406 0 (22,406)
530000 701400 90 181400 - Diplomas and Transcripts 530000 - Registrar 701400 - Student Employees 31,500 31,500 0
530000 701501 90 181400 - Diplomas and Transcripts 530000 - Registrar 701501 - Non Teaching Salaried Non Exempt 38,000 77,148 39,148
530000 702200 90 181400 - Diplomas and Transcripts 530000 - Registrar 702200 - Longevity Pay 3,120 960 (2,160)
530000 710 90 181400 - Diplomas and Transcripts 530000 - Registrar 710 - Travel Budget Pool 10,000 10,000 0
530000 720 90 181400 - Diplomas and Transcripts 530000 - Registrar 720 - O and M Budget Pool 118,878 104,296 (14,582)
530000 770 90 181400 - Diplomas and Transcripts 530000 - Registrar 770 - Capital Outlay Pool 15,000 15,000 0


181400 530000 250,000 250,000 0


181400 250,000 250,000 0


IE MATERIALS
181500 201001 720 90 181500 - IE Materials 201001 - Industrial Technology 720 - O and M Budget Pool 350 350 0


181500 201001 350 350 0


181500 350 350 0


POST OFFICE
614000 710 90 181600 - Post Office 614000 - Mail Services 710 - Travel Budget Pool 3,500 3,500 0
614000 720 90 181600 - Post Office 614000 - Mail Services 720 - O and M Budget Pool 8,500 10,300 1,800
614000 750 90 181600 - Post Office 614000 - Mail Services 750 - Utilities Budget Pool 0 200 200


181600 614000 12,000 14,000 2,000


181600 12,000 14,000 2,000


ENGLISH AS A SECOND LANGUAGE
414001 701 90 181700 - English as a Second Language 414001 - English Language Institute 701 - Fringe Benefits Pool 57,556.37 97,000 39,444
414001 701001 90 181700 - English as a Second Language 414001 - English Language Institute 701001 - Non Teaching Salaried Exempt 56,712 56,712 0
414001 701400 90 181700 - English as a Second Language 414001 - English Language Institute 701400 - Student Employees 72,673.75 0 (72,674)
414001 701501 90 181700 - English as a Second Language 414001 - English Language Institute 701501 - Non Teaching Salaried Non Exempt 223,158 266,712 43,554
414001 702200 90 181700 - English as a Second Language 414001 - English Language Institute 702200 - Longevity Pay 0 1,000 1,000
414001 710 90 181700 - English as a Second Language 414001 - English Language Institute 710 - Travel Budget Pool 25,000 15,000 (10,000)
414001 720 90 181700 - English as a Second Language 414001 - English Language Institute 720 - O and M Budget Pool 128,999.88 64,076 (64,924)


181700 414001 564,100. 500,500. (63,600)


181700 564,100 500,500 (63,600)


RAVEN NEST GOLF COURSE
235001 701 90 181900 - Raven Nest Golf Course 235001 - Raven Nest 701 - Fringe Benefits Pool 110,000 117,000 7,000
235001 701001 90 181900 - Raven Nest Golf Course 235001 - Raven Nest 701001 - Non Teaching Salaried Exempt 162,192 167,016 4,824
235001 701400 90 181900 - Raven Nest Golf Course 235001 - Raven Nest 701400 - Student Employees 70,000 98,000 28,000
235001 701500 90 181900 - Raven Nest Golf Course 235001 - Raven Nest 701500 - Classified Employees 5,655 7,500 1,845


181700


181600


181900


181300


181400
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235001 701501 90 181900 - Raven Nest Golf Course 235001 - Raven Nest 701501 - Non Teaching Salaried Non Exempt 160,272 165,696 5,424
235001 702200 90 181900 - Raven Nest Golf Course 235001 - Raven Nest 702200 - Longevity Pay 4,560 6,000 1,440
235001 710 90 181900 - Raven Nest Golf Course 235001 - Raven Nest 710 - Travel Budget Pool 1,000 1,000 0
235001 720 90 181900 - Raven Nest Golf Course 235001 - Raven Nest 720 - O and M Budget Pool 311,321 262,788 (48,533)
235001 750 90 181900 - Raven Nest Golf Course 235001 - Raven Nest 750 - Utilities Budget Pool 50,000 50,000 0
235001 770 90 181900 - Raven Nest Golf Course 235001 - Raven Nest 770 - Capital Outlay Pool 50,000 50,000 0


181900 235001 925,000 925,000 0


181900 925,000 925,000 0


SHSU FRESHMAN ORIENTATION
513000 701 90 182000 - SHSU Freshman Orientation 513000 - Freshman Orientation 701 - Fringe Benefits Pool 21,684 21,684 0
513000 701001 90 182000 - SHSU Freshman Orientation 513000 - Freshman Orientation 701001 - Non Teaching Salaried Exempt 93,840 60,144 (33,696)
513000 701400 90 182000 - SHSU Freshman Orientation 513000 - Freshman Orientation 701400 - Student Employees 70,000 66,000 (4,000)
513000 701501 90 182000 - SHSU Freshman Orientation 513000 - Freshman Orientation 701501 - Non Teaching Salaried Non Exempt 0 43,184 43,184
513000 702200 90 182000 - SHSU Freshman Orientation 513000 - Freshman Orientation 702200 - Longevity Pay 240 240 0
513000 710 90 182000 - SHSU Freshman Orientation 513000 - Freshman Orientation 710 - Travel Budget Pool 5,000 5,000 0
513000 720 90 182000 - SHSU Freshman Orientation 513000 - Freshman Orientation 720 - O and M Budget Pool 169,947 137,129 (32,818)
513000 770 90 182000 - SHSU Freshman Orientation 513000 - Freshman Orientation 770 - Capital Outlay Pool 15,000 0 (15,000)


513000 375,711 333,381 (42,330)


520000 710 90 182000 - SHSU Freshman Orientation 520000 - Career Services 710 - Travel Budget Pool 0 12,000 12,000
520000 720 90 182000 - SHSU Freshman Orientation 520000 - Career Services 720 - O and M Budget Pool 0 30,000 30,000


520000 0 42,000 42,000


530002 701 90 182000 - SHSU Freshman Orientation 530002 - Veterans Resources 701 - Fringe Benefits Pool 3,243 3,243 0
530002 701001 90 182000 - SHSU Freshman Orientation 530002 - Veterans Resources 701001 - Non Teaching Salaried Exempt 10,926 11,256 330
530002 702200 90 182000 - SHSU Freshman Orientation 530002 - Veterans Resources 702200 - Longevity Pay 120 120 0


 530002 14,289 14,619 330


182000 390,000 390,000 0


MUSEUM STORE
840000 701 90 182100 - Museum Store 840000 - Museum 701 - Fringe Benefits Pool 10,000 10,000 0
840000 701400 90 182100 - Museum Store 840000 - Museum 701400 - Student Employees 10,000 16,500 6,500
840000 720 90 182100 - Museum Store 840000 - Museum 720 - O and M Budget Pool 20,000 13,500 (6,500)


 840000 40,000 40,000 0


182100 40,000 40,000 0


SURPLUS AND SCRAP METAL SALES
631000 701400 90 182300 - Surplus and Scrap Metal Sales 631000 - Property 701400 - Student Employees 14,000 14,000 0
631000 710 90 182300 - Surplus and Scrap Metal Sales 631000 - Property 710 - Travel Budget Pool 2,500 2,500 0
631000 720 90 182300 - Surplus and Scrap Metal Sales 631000 - Property 720 - O and M Budget Pool 7,000 13,000 6,000
631000 750 90 182300 - Surplus and Scrap Metal Sales 631000 - Property 750 - Utilities Budget Pool 500 500 0


 631000 24,000 30,000 6,000


182300 24,000 30,000 6,000


STUDENT PROGRAM DEVELOPMENT
182400 740000 720 90 182400 - Student Program Development 740000 - Counseling Services 720 - O and M Budget Pool 1,000 1,000 0


 740000 1,000 1,000 0


182400 1,000 1,000 0


THESIS BINDING
182600 470000 720 90 182600 - Thesis Binding 470000 - Newton Gresham Library 720 - O and M Budget Pool 15,000 12,000 (3,000)


 470000 15,000 12,000 (3,000)


182300


182000


182100
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182600 15,000 12,000 (3,000)


SMITH HUTSON BANKING
236001 720 90 182700 - Smith Hutson Banking 236001 - Graduate School Of Banking 720 - O and M Budget Pool 38,000 38,000 0
236001 750 90 182700 - Smith Hutson Banking 236001 - Graduate School Of Banking 750 - Utilities Budget Pool 1,000 1,000 0
236001 770 90 182700 - Smith Hutson Banking 236001 - Graduate School Of Banking 770 - Capital Outlay Pool 1,000 1,000 0


 236001 40,000 40,000 0


182700 40,000 40,000 0


TESTING CENTER
417000 701 90 182800 - Testing Center 417000 - Testing Center 701 - Fringe Benefits Pool 13,000 15,000 2,000
417000 701400 90 182800 - Testing Center 417000 - Testing Center 701400 - Student Employees 28,215 32,070 3,855
417000 701501 90 182800 - Testing Center 417000 - Testing Center 701501 - Non Teaching Salaried Non Exempt 35,760 36,840 1,080
417000 702200 90 182800 - Testing Center 417000 - Testing Center 702200 - Longevity Pay 1,440 720 (720)
417000 710 90 182800 - Testing Center 417000 - Testing Center 710 - Travel Budget Pool 0 5,000 5,000
417000 720 90 182800 - Testing Center 417000 - Testing Center 720 - O and M Budget Pool 20,135 28,920 8,785
417000 750 90 182800 - Testing Center 417000 - Testing Center 750 - Utilities Budget Pool 1,450 1,450 0


 417000 100,000 120,000 20,000


182800 100,000 120,000 20,000


MUSIC CAMPS
182900 223005 720 90 182900 - Music Camps 223005 - Music Scholarships 720 - O and M Budget Pool 60,000 60,000 0


223005 60,000 60,000 0


182900 60,000 60,000 0


DIETETIC INTERNSHIP PROGRAM
183000 283000 720 90 183000 - Dietetic Internship Program 283000 - Dept of Family and Consumer Sci 720 - O and M Budget Pool 3,000 4,000 1,000


283000 3,000 4,000 1,000


183000 3,000 4,000 1,000


XEROX MACHINE LIBRARY
470001 770 90 183100 - Xerox Machine Library 470001 - Library Exp and Equipment 770 - Capital Outlay Pool 12,400 12,400 0


470001 12,400 12,400 0


470003 701 90 183100 - Xerox Machine Library 470003 - Library Workstudy FICA 701 - Fringe Benefits Pool 100 100 0
470003 701400 90 183100 - Xerox Machine Library 470003 - Library Workstudy FICA 701400 - Student Employees 12,000 0 (12,000)
470003 701401 90 183100 - Xerox Machine Library 470003 - Library Workstudy FICA 701401 - CWS Student Wages 0 12,000 12,000


470003 12,100 12,100 0


470010 720 90 183100 - Xerox Machine Library 470010 - Copy Services Exp and Equip 720 - O and M Budget Pool 35,500 35,500 0
 470010 35,500 35,500 0


183100 60,000 60,000 0


INTEREST ON TIME DEPOSITS
810000 720 90 183300 - Interest on Time Deposits 810000 - Alumni Relations 720 - O and M Budget Pool 199,000 199,000 0
810000 770 90 183300 - Interest on Time Deposits 810000 - Alumni Relations 770 - Capital Outlay Pool 1,000 1,000 0


183300 810000 200,000 200,000 0


183300 200,000 200,000 0


CTR FOR RES AND ED STUDIES
183500 262000 720 90 183500 - Ctr for Res and Ed Studies 262000 - Dept of Educ Leadership and Counsel 720 - O and M Budget Pool 2,550 500 (2,050)


182700


182800


183100


183300
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183500 262000 2,550 500 (2,050)


183500 2,550 500 (2,050)


AGRICULTURE ANNUAL JUDGING
183600 201000 720 90 183600 - Agriculture Annual Judging 201000 - Dept of Agr and Industrial Sciences 720 - O and M Budget Pool 6,000 6,000 0


183600 201000 6,000 6,000 0


183600 6,000 6,000 0


AG SHORT COURSES
183700 201000 720 90 183700 - Ag Short courses 201000 - Dept of Agr and Industrial Sciences 720 - O and M Budget Pool 3,000 3,000 0


183700 201000 3,000 3,000 0


183700 3,000 3,000 0


SCHOOL ADMINISTRATION WORKSHOP
183800 262000 720 90 183800 - School Administration Workshop 262000 - Dept of Educ Leadership and Counsel 720 - O and M Budget Pool 1,000 1,000 0


183800 262000 1,000 1,000 0


183800 1,000 1,000 0


LIBRARY SCIENCE CONFERENCES
183900 265000 720 90 183900 - Library Science Conferences 265000 - Dept of Library Science 720 - O and M Budget Pool 5,000 5,000 0


183900 265000 5,000 5,000 0


183900 5,000 5,000 0


OFFICE OF ALUMNI RELATIONS
810000 701 90 184300 - Office of Alumni Relations 810000 - Alumni Relations 701 - Fringe Benefits Pool 43,048 56,837 13,789
810000 701001 90 184300 - Office of Alumni Relations 810000 - Alumni Relations 701001 - Non Teaching Salaried Exempt 122,472 124,565 2,093
810000 701400 90 184300 - Office of Alumni Relations 810000 - Alumni Relations 701400 - Student Employees 15,000 15,000 0
810000 701501 90 184300 - Office of Alumni Relations 810000 - Alumni Relations 701501 - Non Teaching Salaried Non Exempt 96,120 69,864 (26,256)
810000 702200 90 184300 - Office of Alumni Relations 810000 - Alumni Relations 702200 - Longevity Pay 480 720 240
810000 710 90 184300 - Office of Alumni Relations 810000 - Alumni Relations 710 - Travel Budget Pool 8,642 10,000 1,358
810000 720 90 184300 - Office of Alumni Relations 810000 - Alumni Relations 720 - O and M Budget Pool 53,238 97,014 43,776
810000 750 90 184300 - Office of Alumni Relations 810000 - Alumni Relations 750 - Utilities Budget Pool 1,000 1,000 0


184300 810000 340,000 375,000 35,000


184300 340,000 375,000 35,000


CJ SUMMER CAMPS
240000 701 92 184400 - CJ Summer Camps 240000 - COCJ Office of the Dean 701 - Fringe Benefits Pool 0 2,000 2,000
240000 701 90 184400 - CJ Summer Camps 240000 - COCJ Office of the Dean 701 - Fringe Benefits Pool 2,000 0 (2,000)
240000 701400 92 184400 - CJ Summer Camps 240000 - COCJ Office of the Dean 701400 - Student Employees 0 15,000 15,000
240000 701400 90 184400 - CJ Summer Camps 240000 - COCJ Office of the Dean 701400 - Student Employees 11,000 0 (11,000)
240000 720 92 184400 - CJ Summer Camps 240000 - COCJ Office of the Dean 720 - O and M Budget Pool 0 33,000 33,000
240000 720 90 184400 - CJ Summer Camps 240000 - COCJ Office of the Dean 720 - O and M Budget Pool 32,000 0 (32,000)


184400 240000 45,000 50,000 5,000


184400 45,000 50,000 5,000


SAM HOUSTON PRESS
613000 701 90 184500 - Sam Houston Press 613000 - Press 701 - Fringe Benefits Pool 133,556 0 (133,556)
613000 701001 90 184500 - Sam Houston Press 613000 - Press 701001 - Non Teaching Salaried Exempt 80,688 0 (80,688)
613000 701400 90 184500 - Sam Houston Press 613000 - Press 701400 - Student Employees 2,800 0 (2,800)
613000 701501 90 184500 - Sam Houston Press 613000 - Press 701501 - Non Teaching Salaried Non Exempt 327,504 0 (327,504)
613000 702100 90 184500 - Sam Houston Press 613000 - Press 702100 - Overtime Pay 5,000 0 (5,000)


184300


184400


184500
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613000 702200 90 184500 - Sam Houston Press 613000 - Press 702200 - Longevity Pay 18,960 0 (18,960)
613000 710 90 184500 - Sam Houston Press 613000 - Press 710 - Travel Budget Pool 250 0 (250)
613000 720 90 184500 - Sam Houston Press 613000 - Press 720 - O and M Budget Pool 181,318 206,000 24,682
613000 750 90 184500 - Sam Houston Press 613000 - Press 750 - Utilities Budget Pool 1,500 0 (1,500)


184500 613000 751,576 206,000 (545,576)


184500 751,576 206,000 (545,576)


PUBLIC SAFETY SERVICES
600000 720 90 184700 - Public Safety Services 600000 - Office of Finance and Operations 720 - O and M Budget Pool 253,493 348,406 94,913


600000 253,493 348,406 94,913


670007 720 90 184700 - Public Safety Services 670007 - Parking Renovations and New Lot 720 - O and M Budget Pool 20,000 10,000 (10,000)
670007 770 90 184700 - Public Safety Services 670007 - Parking Renovations and New Lot 770 - Capital Outlay Pool 93,000 93,000 0


670007 113,000 103,000 (10,000)


670009 701 90 184700 - Public Safety Services 670009 - Parking Maintenance 701 - Fringe Benefits Pool 11,539 33,239 21,700
670009 701400 90 184700 - Public Safety Services 670009 - Parking Maintenance 701400 - Student Employees 6,260 4,640 (1,620)
670009 701501 90 184700 - Public Safety Services 670009 - Parking Maintenance 701501 - Non Teaching Salaried Non Exempt 36,840 37,944 1,104
670009 702200 90 184700 - Public Safety Services 670009 - Parking Maintenance 702200 - Longevity Pay 1,440 1,440 0
670009 710 90 184700 - Public Safety Services 670009 - Parking Maintenance 710 - Travel Budget Pool 1,000 500 (500)
670009 720 90 184700 - Public Safety Services 670009 - Parking Maintenance 720 - O and M Budget Pool 26,469 33,889 7,420
670009 770 90 184700 - Public Safety Services 670009 - Parking Maintenance 770 - Capital Outlay Pool 17,632 632 (17,000)


670009 101,180 112,284 11,104


690002 701 90 184700 - Public Safety Services 690002 - Dept Public Safety Services 701 - Fringe Benefits Pool 140,230 140,230 0
690002 701001 90 184700 - Public Safety Services 690002 - Dept Public Safety Services 701001 - Non Teaching Salaried Exempt 0 59,832 59,832
690002 701400 90 184700 - Public Safety Services 690002 - Dept Public Safety Services 701400 - Student Employees 200,771 200,771 0
690002 701501 90 184700 - Public Safety Services 690002 - Dept Public Safety Services 701501 - Non Teaching Salaried Non Exempt 510,614 569,594 58,980
690002 702000 90 184700 - Public Safety Services 690002 - Dept Public Safety Services 702000 - Hazardous Duty Pay 2,720 2,720 0
690002 702200 90 184700 - Public Safety Services 690002 - Dept Public Safety Services 702200 - Longevity Pay 6,920 6,920 0
690002 710 90 184700 - Public Safety Services 690002 - Dept Public Safety Services 710 - Travel Budget Pool 20,000 20,000 0
690002 720 90 184700 - Public Safety Services 690002 - Dept Public Safety Services 720 - O and M Budget Pool 391,072 316,243 (74,829)
690002 770 90 184700 - Public Safety Services 690002 - Dept Public Safety Services 770 - Capital Outlay Pool 30,000 30,000 0


690002 1,302,327 1,346,310 43,983


690006 710 90 184700 - Public Safety Services 690006 - Dept Public Safety Training 710 - Travel Budget Pool 10,000 10,000 0
690006 720 90 184700 - Public Safety Services 690006 - Dept Public Safety Training 720 - O and M Budget Pool 20,000 20,000 0


690006 30,000 30,000 0
 
184700 1,800,000 1,940,000 140,000


CJ CRIMES
241001 700801 92 184900 - CJ Crimes 241001 - COCJ Crimes 700801 - Teaching 65,961 33,903 (32,058)
241001 700802 92 184900 - CJ Crimes 241001 - COCJ Crimes 700802 - Assistant Instructor 0 65,961 65,961
241001 701 92 184900 - CJ Crimes 241001 - COCJ Crimes 701 - Fringe Benefits Pool 253,013 119,826 (133,187)
241001 701001 92 184900 - CJ Crimes 241001 - COCJ Crimes 701001 - Non Teaching Salaried Exempt 1,010,856 968,184 (42,672)
241001 702200 92 184900 - CJ Crimes 241001 - COCJ Crimes 702200 - Longevity Pay 12,720 12,240 (480)
241001 710 92 184900 - CJ Crimes 241001 - COCJ Crimes 710 - Travel Budget Pool 48,000 24,000 (24,000)
241001 720 92 184900 - CJ Crimes 241001 - COCJ Crimes 720 - O and M Budget Pool 27,010 312,446 285,436
241001 750 92 184900 - CJ Crimes 241001 - COCJ Crimes 750 - Utilities Budget Pool 22,440 22,440 0
241001 770 92 184900 - CJ Crimes 241001 - COCJ Crimes 770 - Capital Outlay Pool 5,000 5,000 0


184900 241001 1,445,000 1,564,000 119,000


184900 1,445,000 1,564,000 119,000


STADIUM OPERATIONS
150001 701400 91 185900 - Stadium Operations 150001 - Athletic Administration 701400 - Student Employees 30,000 30,000 0185900


184700


184900
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150001 720 91 185900 - Stadium Operations 150001 - Athletic Administration 720 - O and M Budget Pool 20,000 20,000 0
185900 150001 50,000 50,000 0


185900 50,000 50,000 0


BEARKAT CAMP
186000 711010 720 90 186000 - Bearkat Camp 711010 - Bearkat Camp 720 - O and M Budget Pool 10,000 10,000 0


186000 711010 10,000 10,000 0


186000 10,000 10,000 0


ATHLETICS CONCESSIONS
150001 701400 91 186100 - Athletics Concessions 150001 - Athletic Administration 701400 - Student Employees 40,000 40,000 0
150001 720 91 186100 - Athletics Concessions 150001 - Athletic Administration 720 - O and M Budget Pool 55,000 50,000 (5,000)


186100 150001 95,000 90,000 (5,000)


186100 95,000 90,000 (5,000)


GENERAL BUSINESS CONFERENCE
233001 720 90 186600 - General Business Conference 233001 - General Business Conference 720 - O and M Budget Pool 7,000 6,000 (1,000)
233001 760 90 186600 - General Business Conference 233001 - General Business Conference 760 - Scholarship Budget Pool 5,000 13,000 8,000


186600 233001 12,000 19,000 7,000


186600 12,000 19,000 7,000


COUNTY CORRECTIONS
186700 243000 720 90 186700 - County Corrections 243000 - Corr Mgmt Institute of TX (CMIT) 720 - O and M Budget Pool 37,000 50,000 13,000


186700 243000 37,000 50,000 13,000


186700 37,000 50,000 13,000


PHD COUNSELOR ED APPLICATION
187100 262000 720 90 187100 - PhD Counselor Ed Application 262000 - Dept of Educ Leadership and Counsel 720 - O and M Budget Pool 1,050 500 (550)


187100 262000 1,050 500 (550)


187100 1,050 500 (550)


LET'S TALK PROGRAM
187800 100000 720 90 187800 - Let's Talk Program 100000 - Office of the President 720 - O and M Budget Pool 35,000 35,000 0


187800 100000 35,000 35,000 0


187800 35,000 35,000 0


COE DIST EDUCATOR OF YEAR
188700 260000 720 90 188700 - COE Dist Educator of Year 260000 - Office of the Dean CE 720 - O and M Budget Pool 3,000 3,000 0


188700 260000 3,000 3,000 0


188700 3,000 3,000 0


ALUMNI TUITION RAFFLE
189000 810000 720 90 189000 - Alumni Tuition Raffle 810000 - Alumni Relations 720 - O and M Budget Pool 28,000 28,000 0


189000 810000 28,000 28,000 0


189000 28,000 28,000 0


CMIT TPTA JUVENILE
189600 243000 720 90 189600 - CMIT TPTA Juvenile 243000 - Corr Mgmt Institute of TX (CMIT) 720 - O and M Budget Pool 73,000 98,000 25,000


189600 243000 73,000 98,000 25,000


186100


186600
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189600 73,000 98,000 25,000


CMIT NATIONAL JAIL LEADERSHIP
243000 701 90 189700 - CMIT National Jail Leadership 243000 - Corr Mgmt Institute of TX (CMIT) 701 - Fringe Benefits Pool 4,000 4,000 0
243000 701400 90 189700 - CMIT National Jail Leadership 243000 - Corr Mgmt Institute of TX (CMIT) 701400 - Student Employees 12,000 12,000 0
243000 720 90 189700 - CMIT National Jail Leadership 243000 - Corr Mgmt Institute of TX (CMIT) 720 - O and M Budget Pool 174,000 168,000 (6,000)


189700 243000 190,000 184,000 (6,000)


189700 190,000 184,000 (6,000)


UNIVERSITY BOOKSTORE
700000 720 90 190000 - University Bookstore 700000 - Office of Student Services 720 - O and M Budget Pool 95,000 185,000 90,000
700000 750 90 190000 - University Bookstore 700000 - Office of Student Services 750 - Utilities Budget Pool 95,000 5,000 (90,000)


700000 190,000 190,000 0


700003 720 90 190000 - University Bookstore 700003 - LSC Programming 720 - O and M Budget Pool 100,000 100,000 0
700003 100,000 100,000 0


700005 720 90 190000 - University Bookstore 700005 - LSC Administrative 720 - O and M Budget Pool 60,000 60,000 0
700005 60,000 60,000 0


190000 350,000 350,000 0


VRC ANNUAL EVENT FUND
190300 530000 720 90 190300 - VRC ANNUAL EVENT FUND 530000 - Registrar 720 - O and M Budget Pool 6,000 6,000 0


190300 530000 6,000 6,000 0


190300 6,000 6,000 0


SO STATES COMM ASSN
190400 281000 720 90 190400 - SO STATES COMM ASSN 281000 - Dept of Communication Studies 720 - O and M Budget Pool 1,000 3,000 2,000


190400 281000 1,000 3,000 2,000


190400 1,000 3,000 2,000


BOY SCOUT CONFERENCE
190800 500009 720 90 190800 - Boy Scout Conference 500009 - On Campus Recruitment Enrollment Mg 720 - O and M Budget Pool 0 12,000 12,000


190800 500009 0 12,000 12,000


190800 0 12,000 12,000


CHICK-FIL-A LEADERCAST CONFERENCE
191500 730000 710 90 191500 - Chick-Fil-A Leadercast Conference 730000 - Bearkat OneCard 710 - Travel Budget Pool 250 250 0
191500 730000 720 90 191500 - Chick-Fil-A Leadercast Conference 730000 - Bearkat OneCard 720 - O and M Budget Pool 17,000 19,000 2,000
191500 730000 770 90 191500 - Chick-Fil-A Leadercast Conference 730000 - Bearkat OneCard 770 - Capital Outlay Pool 4,000 2,000 (2,000)


191500 730000 21,250 21,250 0


191500 21,250 21,250 0


189700


190000
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PREAMBLE:  IMPLEMENTATION PROVISIONS 
 
• Effective with the fall 2004 semester, the University entered a transition period relating to an instructional workload conversion 


designed to provide additional resources to enhance faculty research, scholarship, and teaching. 
 
• Each year, under budgetary constraints, the University allows the academic deans to reduce the normative teaching load from 


twelve credit hours per semester to nine credit hours per semester for selected faculty members who desire to place a greater 
emphasis on research productivity. 


 
• Faculty members currently on a normative instructional load of twelve credit hours per semester who desire to place a greater 


emphasis on teaching, while cognizant of research responsibilities, will be allowed to remain on such a load. 
 
• To ease reporting requirements as established by the Texas Higher Education Coordinating Board, this policy will be written from 


the perspective of the normative teaching load of twelve credit hours being equivalent to 1.0 FTE.  Faculty on the normative nine-
hour teaching load in essence are a .75 FTE for teaching and a .25 FTE for research. 


 
 ○ Undergraduate and master’s-level three-hour courses equate to .25 FTE teaching load. 
 
 ○ For any tenured/tenure-track faculty member on a normative nine-hour teaching load and teaching a doctoral class, 1.0 FTE is 


defined to be six hours of classroom instruction, regardless of any other provisions of this policy. 
 
 ○ Any faculty member teaching two doctoral classes in one semester will have the option of being evaluated on either the nine-


hour or twelve-hour normative teaching load. 
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1. AUTHORITY 
 
 The faculty workload policy for Sam Houston State University is designed to comply with V.T.C.A., Education Code §51.402, 


and will be reported to the Texas Higher Education Coordinating Board and included in the operating budget for the University.  
These guidelines reflect the essential nature of the University as a teaching institution but provide flexibility to permit 
accommodation of related activities essential to the effective operation of a multipurpose regional university. 


 
2. DEFINITIONS 
 
 2.01 Normative instructional load of twelve credit hours per semester (prior to any course load reductions):  The expected 


teaching load for a faculty member with an FES 3 weight of 0.25 (See Attachment 1). 
 
 2.02 Normative instructional load of nine credit hours per semester (prior to any course load reductions):  The expected teaching 


load for a faculty member with an FES 3 weight of 0.40 (See Attachment 1). 
 
 2.03 The workload for department/school chairs is not covered by this workload policy.  The workload for a department/school 


chair is directly related to the number of faculty FTEs in the department/school.  The specific instructional workload for 
chairs is detailed in Attachment 2. 


 
 2.04 Teaching assistants are graduate students who are pursuing degrees and are assigned part-time instructional duties 


commensurate with their academic preparation and experience. Such duties for which prorated salaries are paid include 
responsibility for organized classes; regularly scheduled discussion, quiz, or laboratory sections; or other duties directly 
involved in instructional activities. Teaching assistants are not covered by this workload policy. 


 
3. WORKLOAD POLICY 
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 The workload policy recognizes that faculty members’ interests, strengths, and skills evolve throughout their careers.  The 


University is best served by a policy that has enough flexibility to allow the academic deans, with permission of the Provost, to 
assign workloads that meet the University’s changing needs and interest and skill sets of the faculty.  The respective colleges are 
responsible for documenting rationale for modifications from the normative workloads. 


 
 3.01 The normal teaching loads for faculty members paid from appropriated funds defined as Faculty Salaries within the 


Elements of Institutional Costs shall be either an instructional load of twelve credit hours per semester or nine credit hours 
per semester.  Final allocation of faculty to a specified instructional load rests with the appropriate academic dean with the 
Provost’s approval.  Departments/schools and colleges may propose deviations to the provisions of this academic policy to 
their academic dean. 


 
To be eligible for this instructional load, a faculty member must be tenured or in a tenure-track position.  All newly hired 
tenure-track faculty will be assigned to the normative instructional load of nine credit hours per semester.  


 
 a. Moving from one workload to another.   
 


(1) Tenured/tenure-track faculty may request to change their teaching load from a twelve- to a nine-hour teaching load 
or vice versa.  Faculty must file a written request with the department/school chair to move from one teaching load 
to another by April 15 for change effective in the subsequent spring semester.  Approval is dependent upon 
availability of funding, departmental needs, and of the faculty member’s ability to successfully produce the research 
as evidenced by a review of supporting materials such as vitae and professional portfolio.  The academic dean, with 
the approval of the Provost, may grant such requests.   
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(2) Each year, as part of the Faculty Evaluation System (Academic Policy Statement 820317), the research and scholarly 
productivity of the faculty on the nine-hour teaching load will be reviewed by the academic dean in consultation 
with the department chair.  If a faculty member has not produced sustained and demonstrable research, creative, or 
scholarly achievement by meeting established college standards, the faculty member may be moved to the twelve-
hour teaching load by the dean in consultation with the department chair and the DPTAC. 


 
 b. Normally, the equivalent FTE workload is determined by multiplying the total number of hours taught by one-twelfth 


(.0833).  Following are exceptions to this norm: 
 
 (1) Two clock hours of scheduled class time per week in a long semester (or its equivalent in a summer term) will 


equate to 1/8 (.125) FTE for one-credit hour kinesiology and dance courses. 
 
 (2) Supervision of one student teacher will equate to 1/24 (.04) FTE with a maximum credit of 1/4 (.25) FTE per 


section. 
 
 (3) Six contact hours per week in a Studio Art course during a long semester (or its equivalent during any summer 


term) is equivalent to 1/3 (.33) FTE per semester. 
 
 (4) A faculty member teaching a net twelve contact hours in two studio art courses and three contact hours in lecture 


course in the Workshop in Studio Art and History (WASH) program will receive 1.0 FTE credit for coordination of 
the WASH curriculum, preparation of studio activities, and supervising studio activities outside of scheduled 
meeting times. 


 
 (5) A three-semester-hour course that receives field-based funding will equate to 1/3 (.33) FTE per semester. 
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 (6) Two clock hours of scheduled laboratory time per week in a long semester (or its equivalent in a summer term) 
equates to 1/12 (.08) FTE semester hour of workload credit for a faculty member who teaches a formally scheduled 
laboratory. 


 
 (7) A faculty member may receive credit for supervising a formally-scheduled laboratory course when the faculty 


member directly supervises graduate or undergraduate students who serve as the instructors for the laboratory 
sections.  Two clock hours of scheduled laboratory time per week during a long semester (or its equivalent  in a 
summer term)  will equate to 1/24 (.04) FTE per semester for a faculty member who supervises laboratory courses 
up to the following limit:  A faculty member may receive a maximum of 1/4 (.25) FTE during any single semester 
or any summer term for such supervision regardless of the number of sections of a single course (or the number of 
student instructors) that are supervised.  A faculty member may receive separate credit for each course number 
using this formula if laboratory sections representing different courses are supervised. 


 
 (8) Appropriate workload credit for teaching or supervising laboratory-type sessions in courses other than the sciences 


may be assigned by the academic dean with the approval of the Provost and Vice President for Academic Affairs. 
  
 c. Music courses other than the usual three-semester-hour courses will be equated as follows in computing normal load: 
 
 (1) Lecture class of two semester hours with three hours contact will equate to .25 FTE. 
 
 (2) Instrumental Techniques of one semester hour with three hours contact will equate to .25 FTE. 
 
 (3) Singers Diction of one semester hour with two hours contact will equate to .20 FTE. 
 
 (4) Private Applied Music: 
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 (a) One-semester-credit-hour courses, as indicated by last number of section number, with one-half hour contact 


per week will equate to .0275 FTE times the number of students. 
 
 (b) Two-, three-, or four-semester-credit-hour courses, as indicated by last number of section number, with one 


hour of student contact per week will equate to .055 FTE times the number of students. 
 
 (c) Two-semester-credit-hour courses with one hour contact will equate to .055 FTE times the number of students. 
 
 (5) Music Composition:  one-semester-hour contact will equate to .055 FTE times the number of students. 
 
 (6) Major ensemble of one semester hour with six hours of student contact will equate to .50 FTE. 
 
 (7) Minor ensemble of one semester hour with three hours of student contact will equate to .25 FTE. 
 
 (8) Chamber Music and Practicum in Music Therapy of one semester hour with one hour of student contact will equate 


to .20 FTE. 
 
 (9) Advanced Conducting of three semester hours with six hours of student contact will equate to .25 FTE. 
 
 (10) Class Piano of one semester hour with two hours of student contact will equate to .125 FTE. 
 
 (11) Recital of one semester hour with one-half hour of student contact will not receive load credit (equates to thesis-


type courses). 
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 d. Instructors in the above music activities may deviate from a total of 1.0 FTE for any particular semester, but it is 
expected that the two semesters combined will total at least 2.0 FTEs. 


 
 3.02 Accrual of credit for assignments beyond full-time load:  Credit hours not compensated with overload payment and earned 


under these criteria may be accrued for application to a faculty member’s future workload.  Once a faculty member 
accumulates overload hours equivalent to a one-course reduction, the released time must be taken within a three-year 
period, or it will be deleted. 


 
  Credit for such courses may be accrued for a maximum of three years after which time credit older than three years will be 


deleted.  To assure that adequate faculty resources are available for the standard teaching functions of the 
department/school, the department/school chair will decide when the course load reduction will be granted.  Such teaching 
load compensations can only be granted in long semesters.  No more than a total of three semester hours of instructional 
load accrual credit may be awarded to any faculty member during a long semester. 


 
 3.03 Instructors of organized classes that are team taught will proportionally share the workload credits allowed for those classes 


in accordance with their distribution of responsibilities. 
 
 3.04 As the need dictates, faculty members may be requested on occasion to exceed normal teaching loads.  Nothing in this 


workload policy should be construed to prohibit the President of the University or the Provost and Vice President for 
Academic Affairs from making this determination.  A faculty member may be given an assignment that exceeds the normal 
load as defined in paragraph 2.01 either by assignment of an extra class or by assignment of a combination of courses from 
different levels.  In such instances, compensation for such overload will be granted in accordance with established 
University policy or, subject to the policies and at the convenience of the affected college, equivalent released time.  A 
faculty member may not be paid for an overload during the semester he/she is granted released or reassigned time. 
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 3.05 Released time accrues at the forbearance of the University and is not reimbursable by the University should an instructor 
terminate or have his/her employment with the University terminated prior to the utilization of said released time. 


 
4. ADJUSTMENTS TO THE NORMAL LOAD 
 
 4.01 During the academic year, the dean of a college may grant teaching load reductions for the following reasons: 
 
 a. Full-time tenured or tenure-track faculty member for whom a scheduled class does not materialize and for whom an 


appropriate alternate assignment is not available.  This exception is not permissible for any individual beyond two 
consecutive semesters without a prorated reduction of salary. 


 
 b. Full-time tenured or tenure-track faculty member for whom enrollment in a scheduled class reduces to zero after the 


twelfth class day.  In this event, the dean of the college may assign alternative responsibilities related to the programs 
and purposes of the college. 


 
 c. Faculty members who are given an administrative, supervisory, or coordinator assignment directly related to the 


instructional programs and purposes of the University and whose assignment is subordinate to that of department/school 
chair.  The following examples are illustrative but not intended to constitute a complete list of possibilities. 


 
 (1) Coordinator of a program, multiple-section course, or other similar responsibilities. 
 
 (2) Developer of a significant new academic program. 
 
 (3) Supervisor of radio and television programming, news gathering and transmission, and other program production in 


the Department of Mass Communication. 
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 (4) Director of a major musical, dramatic, or dance stage production or the designer/director for lighting, scenes, 


costumes, and properties for such major productions. 
 
 (5) Faculty in Music whose professional assignments include participation in the SHSU Faculty Brass Quintet, SHSU 


Faculty Woodwind Quintet, and/or the SHSU Trio. 
 
 d. Instructor of one or more large classes (typically 100 students).  The reduction is subject to the approval of the dean in 


consultation with the chair.  A written justification prepared by the chair must accompany the request and should 
address enrollment numbers in the course(s), complexity of delivery of course material, and availability of resources that 
may assist in the delivery of material, e.g., teaching assistants.  (Effective fall 2010.) 


 
 e. Faculty members with miscellaneous assignments such as: 
 
 (1) Chair of a major accreditation evaluation committee. 
 
 (2) Holder of a major office in a national professional organization. 
 


f. Three-credit-hour-load (.25 FTE) reduction for direction to completion of five master's theses or three doctoral 
dissertations. 


 
g. Released time accrued in accordance with Section 3.02 should apply during the semester immediately following the 


completion of the qualifying thesis or dissertation, or during the earliest possible long semester thereafter.  The released 
time must be taken within a three-year period or the credit will be deleted. 
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h. Faculty members may receive instructional load credit for supervising approved internship courses.  Each student who 
completes an approved internship course will equate to 1/60 (.001667) FTE (i.e., 15 students equate to a .25 FTE).  No 
more than 1/4 (.25) FTE, a total of three semester hours of instructional load credit for internship completion, may be 
awarded to any faculty member for any given section. 


 
5. MONITORING FACULTY WORKLOAD POLICY 
 
 5.01 It is the responsibility of each department/school chair at the beginning of each instructional period to report to the 


appropriate dean the workload assignment of each faculty member within his/her academic unit. 
 
 5.02 It is the responsibility of each dean to review and to transmit to the Provost and Vice President for Academic Affairs a 


report of workload assignments of all faculty members within his/her academic unit, to specifically note each instance in 
which a faculty member's assignment deviates from the general workload policy, to explain the basis for such deviation, and 
to recommend approval or disapproval of the deviation. 


 
 5.03 The Provost and Vice President for Academic Affairs will have final responsibility for the approval of faculty workloads in 


conformity with adopted University policy subject only to review by the President and final action by the Board of Regents, 
The Texas State University System. 


 
6. EFFECTIVE DATE 
 
 This revised policy becomes effective fall 2010. 
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 APPROVED:  
  James F. Gaertner, President 


/signed/  


 
 DATE:  
 


07/06/10  
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CERTIFICATION STATEMENT 
 
This academic policy statement (APS) has been approved by the reviewer(s) listed below and represents Sam Houston State 
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ATTACHMENT 1 
 


TABLE I: WEIGHTS FOR FACULTY EVALUATION 
 
 
 


NORMATIVE WORKLOAD OF TWELVE CREDIT HOURS PER SEMESTER 
FES 1 


Teaching 
Effectiveness 


FES 2  
Scholarly and 


Creative 
Accomplishments 


FES 3 
Service 


FES 4 
Administrative 
Assignments 


.25 .25 .25 .25 
 
 
 


NORMATIVE WORKLOAD OF NINE CREDIT HOURS PER SEMESTER 
FES 1 


Chair’s Rating 
FES 2  


Students’ Rating 
FES 3 


Scholarly and/or Creative 
Accomplishments 


FES 4 
Service 


.20 .20 .40 .20 
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ATTACHMENT 2 
 


ACADEMIC DEPARTMENT/SCHOOL CHAIR 
TEACHING LOAD AND STIPEND 


 
 
Department/School Chairs:  The workload for a department/school chair is directly related to the number of faculty FTEs in the 
department/school and, in many instances, a department/school chair may have duties such as oversight of buildings, university lands, 
laboratory facilities, and research that cannot be adequately assessed by FTEs alone.  Therefore, the base workload and stipend for a 
department/school chair should be based on FTE count, but a college dean (with the approval of the Provost and Vice President for 
Academic Affairs) may arrange with a chair to increase the stipend or reduce the workload to accommodate the extra responsibilities.  
The base workload and stipend are described below: 
 
Each department/school chair, regardless of the size of the respective department/school, will teach at least one class during the fall 
and spring semesters.  In addition, the requirement that the chair must be on campus during the summer months applies to all 
departments regardless of size. 
 


CATEGORY FTE SIZE TEACHING LOAD STIPEND 
 
 
 


A 


 
 
 


1 to 11.99 


 
Six courses (each for 3 credit hours or 
more) per year [i.e., two each long 
semester and two in the summer].  Must 
be on campus in the summer. 
 


 
Negotiable based on FTEs, a 
minimum of $2,100 and a 
maximum of $2,400 per year. 


 
 


B 


 
 


12 to 20.99 


 
Five courses (each for 3 credit hours or 
more) per year.  Must be on campus in 


 
 


$3,600 per year 
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 the summer. 
 


 
 


C 


 
 


21 to 29.99 


 
Four courses (each for 3 credit hours or 
more) per year.  Must be on campus in 
the summer. 
 


 
 


$4,800 per year 


 
 


D 
 


 
 


30 or more 


 
Three courses (each for 3 credit hours or 
more) per year.  Must be on campus in 
the summer. 
 


 
 


$6,000 per year 


CAD AMENDMENT (February 2003):  Each department/school chair, regardless of the size of the respective department/school, will 
teach at least one class during the fall and spring semesters.  In addition, the requirement that the chair must be on campus during the 
summer months will apply to all departments regardless of size. 
 
CAD AMENDMENT (March 2007):  Chairs are allowed an assistant chair(s) or programs coordinator(s) with administrative release 
to be approved by the academic dean and the Provost. 
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SUMMARY 
FOR THE FISCAL YEAR 2014 - 2015 
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THE BOARD OF REGENTS  


 
TEXAS STATE UNIVERSITY SYSTEM 


 


Extract from the minutes of the meeting of the Board of Regents held in Austin, Texas, on August 28 - 29, 2014. 


       Upon motion of Regent_____________________, seconded by Regent _________________, the Budget for fiscal year 2015 of Sam 


Houston State University, containing the President's recommendation as summarized in Schedule I therein, showing estimated budget 


income of  $_287,983,997 and estimated budget expenses of $ 287,983,997  was adopted by the Board with the following changes. 


 


 


                                    Signed___________________________ 


                                                President of the Board 


 


 


 


Attest:______________________________ 


Secretary of the Board 
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Exhibits 6.4.f and 6.4.g: Unit and Comparable Unit Budget




Exhibit 6.4.H 


Sam Houston State University policy 790601 (Faculty Instructional Workload Policy) governs 
the institution’s workload for faculty.  For most full-time, tenured or tenure track faculty the 
normative work load is 4 course units for teaching with 1 release of a course unit given for 
research activities.  A few notable exceptions are provided in the policy document, below. 


Each semester, the Office of the Provost and each academic dean engage in an analysis of faculty 
workload and full time equivalents (FTE).  In the Spring 2015 semester, the COE had 195 total 
faculty who were equivalent to 127.12 full time staff.  In the fall 2014 semester, 203 faculty were 
employed with an FTE of 127.74.  these reports were useful in recent Executive Council 
discussions about the number of adjunct instructors employed in the college.  A detailed, FTE 
report will be available during the site visit.  However, a summary from the Spring 2015 report is 
provided at the end of this exhibit.  Faculty names and identification numbers have been redacted 
from this summary report. 



http://www.shsu.edu/dotAsset/292bc562-1522-4851-bc78-fdf8bf5860fd.pdf
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PREAMBLE:  IMPLEMENTATION PROVISIONS 
 
• Effective with the fall 2004 semester, the University entered a transition period 


relating to an instructional workload conversion designed to provide additional 
resources to enhance faculty research, scholarship, and teaching. 


 
• Each year, under budgetary constraints, the University allows the academic deans to 


reduce the normative teaching load from twelve credit hours per semester to nine 
credit hours per semester for selected faculty members who desire to place a greater 
emphasis on research productivity. 


 
• Faculty members currently on a normative instructional load of twelve credit hours 


per semester who desire to place a greater emphasis on teaching, while cognizant of 
research responsibilities, will be allowed to remain on such a load. 


 
• To ease reporting requirements as established by the Texas Higher Education 


Coordinating Board, this policy will be written from the perspective of the normative 
teaching load of twelve credit hours being equivalent to 1.0 FTE.  Faculty on the 
normative nine-hour teaching load in essence are a .75 FTE for teaching and a .25 
FTE for research. 


 
 ○ Undergraduate and master’s-level three-hour courses equate to .25 FTE teaching 


load. 
 
 ○ For any tenured/tenure-track faculty member on a normative nine-hour teaching 


load and teaching a doctoral class, 1.0 FTE is defined to be six hours of classroom 
instruction, regardless of any other provisions of this policy. 


 
 ○ Any faculty member teaching two doctoral classes in one semester will have the 


option of being evaluated on either the nine-hour or twelve-hour normative 
teaching load. 
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1. AUTHORITY 
 
 The faculty workload policy for Sam Houston State University is designed to comply 


with V.T.C.A., Education Code §51.402, and will be reported to the Texas Higher 
Education Coordinating Board and included in the operating budget for the 
University.  These guidelines reflect the essential nature of the University as a 
teaching institution but provide flexibility to permit accommodation of related 
activities essential to the effective operation of a multipurpose regional university. 


 
2. DEFINITIONS 
 
 2.01 Normative instructional load of twelve credit hours per semester (prior to any 


course load reductions):  The expected teaching load for a faculty member 
with an FES 3 weight of 0.25 (See Attachment 1). 


 
 2.02 Normative instructional load of nine credit hours per semester (prior to any 


course load reductions):  The expected teaching load for a faculty member 
with an FES 3 weight of 0.40 (See Attachment 1). 


 
 2.03 The workload for department/school chairs is not covered by this workload 


policy.  The workload for a department/school chair is directly related to the 
number of faculty FTEs in the department/school.  The specific instructional 
workload for chairs is detailed in Attachment 2. 


 
 2.04 Teaching assistants are graduate students who are pursuing degrees and are 


assigned part-time instructional duties commensurate with their academic 
preparation and experience. Such duties for which prorated salaries are paid 
include responsibility for organized classes; regularly scheduled discussion, 
quiz, or laboratory sections; or other duties directly involved in instructional 
activities. Teaching assistants are not covered by this workload policy. 


 
3. WORKLOAD POLICY 
 
 The workload policy recognizes that faculty members’ interests, strengths, and skills 


evolve throughout their careers.  The University is best served by a policy that has 
enough flexibility to allow the academic deans, with permission of the Provost, to 
assign workloads that meet the University’s changing needs and interest and skill sets 
of the faculty.  The respective colleges are responsible for documenting rationale for 
modifications from the normative workloads. 
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 3.01 The normal teaching loads for faculty members paid from appropriated funds 
defined as Faculty Salaries within the Elements of Institutional Costs shall be 
either an instructional load of twelve credit hours per semester or nine credit 
hours per semester.  Final allocation of faculty to a specified instructional load 
rests with the appropriate academic dean with the Provost’s approval.  
Departments/schools and colleges may propose deviations to the provisions of 
this academic policy to their academic dean. 


 
To be eligible for this instructional load, a faculty member must be tenured or 
in a tenure-track position.  All newly hired tenure-track faculty will be assigned 
to the normative instructional load of nine credit hours per semester.  


 
 a. Moving from one workload to another.   
 


(1) Tenured/tenure-track faculty may request to change their teaching load 
from a twelve- to a nine-hour teaching load or vice versa.  Faculty must 
file a written request with the department/school chair to move from 
one teaching load to another by April 15 for change effective in the 
subsequent spring semester.  Approval is dependent upon availability of 
funding, departmental needs, and of the faculty member’s ability to 
successfully produce the research as evidenced by a review of 
supporting materials such as vitae and professional portfolio.  The 
academic dean, with the approval of the Provost, may grant such 
requests.   
 


(2) Each year, as part of the Faculty Evaluation System (Academic Policy 
Statement 820317), the research and scholarly productivity of the 
faculty on the nine-hour teaching load will be reviewed by the academic 
dean in consultation with the department chair.  If a faculty member has 
not produced sustained and demonstrable research, creative, or 
scholarly achievement by meeting established college standards, the 
faculty member may be moved to the twelve-hour teaching load by the 
dean in consultation with the department chair and the DPTAC. 


 
 b. Normally, the equivalent FTE workload is determined by multiplying the 


total number of hours taught by one-twelfth (.0833).  Following are 
exceptions to this norm: 
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 (1) Two clock hours of scheduled class time per week in a long semester 
(or its equivalent in a summer term) will equate to 1/8 (.125) FTE for 
one-credit hour kinesiology and dance courses. 


 
 (2) Supervision of one student teacher will equate to 1/24 (.04) FTE with a 


maximum credit of 1/4 (.25) FTE per section. 
 
 (3) Six contact hours per week in a Studio Art course during a long 


semester (or its equivalent during any summer term) is equivalent to 
1/3 (.33) FTE per semester. 


 
 (4) A faculty member teaching a net twelve contact hours in two studio art 


courses and three contact hours in lecture course in the Workshop in 
Studio Art and History (WASH) program will receive 1.0 FTE credit 
for coordination of the WASH curriculum, preparation of studio 
activities, and supervising studio activities outside of scheduled 
meeting times. 


 
 (5) A three-semester-hour course that receives field-based funding will 


equate to 1/3 (.33) FTE per semester. 
 
 (6) Two clock hours of scheduled laboratory time per week in a long 


semester (or its equivalent in a summer term) equates to 1/12 (.08) 
FTE semester hour of workload credit for a faculty member who 
teaches a formally scheduled laboratory. 


 
 (7) A faculty member may receive credit for supervising a formally-


scheduled laboratory course when the faculty member directly 
supervises graduate or undergraduate students who serve as the 
instructors for the laboratory sections.  Two clock hours of scheduled 
laboratory time per week during a long semester (or its equivalent  in a 
summer term)  will equate to 1/24 (.04) FTE per semester for a faculty 
member who supervises laboratory courses up to the following limit:  
A faculty member may receive a maximum of 1/4 (.25) FTE during 
any single semester or any summer term for such supervision 
regardless of the number of sections of a single course (or the number 
of student instructors) that are supervised.  A faculty member may 
receive separate credit for each course number using this formula if 
laboratory sections representing different courses are supervised. 
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 (8) Appropriate workload credit for teaching or supervising laboratory-
type sessions in courses other than the sciences may be assigned by the 
academic dean with the approval of the Provost and Vice President for 
Academic Affairs. 


  
 c. Music courses other than the usual three-semester-hour courses will be 


equated as follows in computing normal load: 
 
 (1) Lecture class of two semester hours with three hours contact will 


equate to .25 FTE. 
 
 (2) Instrumental Techniques of one semester hour with three hours contact 


will equate to .25 FTE. 
 
 (3) Singers Diction of one semester hour with two hours contact will 


equate to .20 FTE. 
 
 (4) Private Applied Music: 
 
 (a) One-semester-credit-hour courses, as indicated by last number of 


section number, with one-half hour contact per week will equate 
to .0275 FTE times the number of students. 


 
 (b) Two-, three-, or four-semester-credit-hour courses, as indicated by 


last number of section number, with one hour of student contact 
per week will equate to .055 FTE times the number of students. 


 
 (c) Two-semester-credit-hour courses with one hour contact will 


equate to .055 FTE times the number of students. 
 
 (5) Music Composition:  one-semester-hour contact will equate to .055 


FTE times the number of students. 
 
 (6) Major ensemble of one semester hour with six hours of student contact 


will equate to .50 FTE. 
 
 (7) Minor ensemble of one semester hour with three hours of student 


contact will equate to .25 FTE. 
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 (8) Chamber Music and Practicum in Music Therapy of one semester hour 
with one hour of student contact will equate to .20 FTE. 


 
 (9) Advanced Conducting of three semester hours with six hours of 


student contact will equate to .25 FTE. 
 
 (10) Class Piano of one semester hour with two hours of student contact 


will equate to .125 FTE. 
 
 (11) Recital of one semester hour with one-half hour of student contact will 


not receive load credit (equates to thesis-type courses). 
 
 d. Instructors in the above music activities may deviate from a total of 1.0 


FTE for any particular semester, but it is expected that the two semesters 
combined will total at least 2.0 FTEs. 


 
 3.02 Accrual of credit for assignments beyond full-time load:  Credit hours not 


compensated with overload payment and earned under these criteria may be 
accrued for application to a faculty member’s future workload.  Once a faculty 
member accumulates overload hours equivalent to a one-course reduction, the 
released time must be taken within a three-year period, or it will be deleted. 


 
  Credit for such courses may be accrued for a maximum of three years after 


which time credit older than three years will be deleted.  To assure that 
adequate faculty resources are available for the standard teaching functions of 
the department/school, the department/school chair will decide when the course 
load reduction will be granted.  Such teaching load compensations can only be 
granted in long semesters.  No more than a total of three semester hours of 
instructional load accrual credit may be awarded to any faculty member during 
a long semester. 


 
 3.03 Instructors of organized classes that are team taught will proportionally share 


the workload credits allowed for those classes in accordance with their 
distribution of responsibilities. 


 
 3.04 As the need dictates, faculty members may be requested on occasion to exceed 


normal teaching loads.  Nothing in this workload policy should be construed to 
prohibit the President of the University or the Provost and Vice President for 
Academic Affairs from making this determination.  A faculty member may be 
given an assignment that exceeds the normal load as defined in paragraph 2.01 
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either by assignment of an extra class or by assignment of a combination of 
courses from different levels.  In such instances, compensation for such 
overload will be granted in accordance with established University policy or, 
subject to the policies and at the convenience of the affected college, equivalent 
released time.  A faculty member may not be paid for an overload during the 
semester he/she is granted released or reassigned time. 


 
 3.05 Released time accrues at the forbearance of the University and is not 


reimbursable by the University should an instructor terminate or have his/her 
employment with the University terminated prior to the utilization of said 
released time. 


 
4. ADJUSTMENTS TO THE NORMAL LOAD 
 
 4.01 During the academic year, the dean of a college may grant teaching load 


reductions for the following reasons: 
 
 a. Full-time tenured or tenure-track faculty member for whom a scheduled 


class does not materialize and for whom an appropriate alternate 
assignment is not available.  This exception is not permissible for any 
individual beyond two consecutive semesters without a prorated reduction 
of salary. 


 
 b. Full-time tenured or tenure-track faculty member for whom enrollment in a 


scheduled class reduces to zero after the twelfth class day.  In this event, the 
dean of the college may assign alternative responsibilities related to the 
programs and purposes of the college. 


 
 c. Faculty members who are given an administrative, supervisory, or 


coordinator assignment directly related to the instructional programs and 
purposes of the University and whose assignment is subordinate to that of 
department/school chair.  The following examples are illustrative but not 
intended to constitute a complete list of possibilities. 


 
 (1) Coordinator of a program, multiple-section course, or other similar 


responsibilities. 
 
 (2) Developer of a significant new academic program. 
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 (3) Supervisor of radio and television programming, news gathering and 
transmission, and other program production in the Department of Mass 
Communication. 


 
 (4) Director of a major musical, dramatic, or dance stage production or the 


designer/director for lighting, scenes, costumes, and properties for such 
major productions. 


 
 (5) Faculty in Music whose professional assignments include participation 


in the SHSU Faculty Brass Quintet, SHSU Faculty Woodwind Quintet, 
and/or the SHSU Trio. 


 
 d. Instructor of one or more large classes (typically 100 students).  The 


reduction is subject to the approval of the dean in consultation with the 
chair.  A written justification prepared by the chair must accompany the 
request and should address enrollment numbers in the course(s), 
complexity of delivery of course material, and availability of resources that 
may assist in the delivery of material, e.g., teaching assistants.  (Effective 
fall 2010.) 


 
 e. Faculty members with miscellaneous assignments such as: 
 
 (1) Chair of a major accreditation evaluation committee. 
 
 (2) Holder of a major office in a national professional organization. 
 


f. Three-credit-hour-load (.25 FTE) reduction for direction to completion of 
five master's theses or three doctoral dissertations. 


 
g. Released time accrued in accordance with Section 3.02 should apply during 


the semester immediately following the completion of the qualifying thesis 
or dissertation, or during the earliest possible long semester thereafter.  The 
released time must be taken within a three-year period or the credit will be 
deleted. 


 
h. Faculty members may receive instructional load credit for supervising 


approved internship courses.  Each student who completes an approved 
internship course will equate to 1/60 (.001667) FTE (i.e., 15 students 
equate to a .25 FTE).  No more than 1/4 (.25) FTE, a total of three semester 
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hours of instructional load credit for internship completion, may be 
awarded to any faculty member for any given section. 


 
5. MONITORING FACULTY WORKLOAD POLICY 
 
 5.01 It is the responsibility of each department/school chair at the beginning of each 


instructional period to report to the appropriate dean the workload assignment 
of each faculty member within his/her academic unit. 


 
 5.02 It is the responsibility of each dean to review and to transmit to the Provost and 


Vice President for Academic Affairs a report of workload assignments of all 
faculty members within his/her academic unit, to specifically note each 
instance in which a faculty member's assignment deviates from the general 
workload policy, to explain the basis for such deviation, and to recommend 
approval or disapproval of the deviation. 


 
 5.03 The Provost and Vice President for Academic Affairs will have final 


responsibility for the approval of faculty workloads in conformity with adopted 
University policy subject only to review by the President and final action by the 
Board of Regents, The Texas State University System. 


 
6. EFFECTIVE DATE 
 
 This revised policy becomes effective fall 2010. 
 
 
 
 APPROVED:  /signed/  
  James F. Gaertner, President 
 
 DATE:  07/06/10  
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CERTIFICATION STATEMENT 


 
This academic policy statement (APS) has been approved by the reviewer(s) listed below 
and represents Sam Houston State University’s Division of Academic Affairs’ APS from 
the date of this document until superseded. 
 
Original Date: June 1, 1979 Review Cycle: June 1, ONY* 
Reviewer(s): Council of Academic Deans Review Date: June 1, 2013 
  Faculty Senate 
  Academic Policy Council 
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  David E. Payne 
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ATTACHMENT 1 
 


TABLE I: WEIGHTS FOR FACULTY EVALUATION 
 
 
 


NORMATIVE WORKLOAD OF TWELVE CREDIT HOURS PER SEMESTER 
FES 1 


Teaching 
Effectiveness 


FES 2  
Scholarly and 


Creative 
Accomplishments 


FES 3 
Service 


FES 4 
Administrative 
Assignments 


.25 .25 .25 .25 
 
 
 


NORMATIVE WORKLOAD OF NINE CREDIT HOURS PER SEMESTER 
FES 1 


Chair’s Rating 
FES 2  


Students’ Rating 
FES 3 


Scholarly and/or Creative 
Accomplishments 


FES 4 
Service 


.20 .20 .40 .20 
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ATTACHMENT 2 
 


ACADEMIC DEPARTMENT/SCHOOL CHAIR 
TEACHING LOAD AND STIPEND 


 
 
Department/School Chairs:  The workload for a department/school chair is directly 
related to the number of faculty FTEs in the department/school and, in many instances, a 
department/school chair may have duties such as oversight of buildings, university lands, 
laboratory facilities, and research that cannot be adequately assessed by FTEs alone.  
Therefore, the base workload and stipend for a department/school chair should be based 
on FTE count, but a college dean (with the approval of the Provost and Vice President for 
Academic Affairs) may arrange with a chair to increase the stipend or reduce the 
workload to accommodate the extra responsibilities.  The base workload and stipend are 
described below: 
 
Each department/school chair, regardless of the size of the respective department/school, 
will teach at least one class during the fall and spring semesters.  In addition, the 
requirement that the chair must be on campus during the summer months applies to all 
departments regardless of size. 
 


CATEGORY FTE SIZE TEACHING LOAD STIPEND 
 
 
 


A 


 
 
 


1 to 11.99 


 
Six courses (each for 3 credit hours 
or more) per year [i.e., two each 
long semester and two in the 
summer].  Must be on campus in the 
summer. 
 


 
Negotiable based on FTEs, a 
minimum of $2,100 and a 
maximum of $2,400 per year. 


 
 


B 
 


 
 


12 to 20.99 


 
Five courses (each for 3 credit hours 
or more) per year.  Must be on 
campus in the summer. 
 


 
 


$3,600 per year 


 
 


C 


 
 


21 to 29.99 


 
Four courses (each for 3 credit hours 
or more) per year.  Must be on 
campus in the summer. 
 


 
 


$4,800 per year 


 
 


D 
 


 
 


30 or more 


 
Three courses (each for 3 credit 
hours or more) per year.  Must be on 
campus in the summer. 
 


 
 


$6,000 per year 
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CAD AMENDMENT (February 2003):  Each department/school chair, regardless of the 
size of the respective department/school, will teach at least one class during the fall and 
spring semesters.  In addition, the requirement that the chair must be on campus during 
the summer months will apply to all departments regardless of size. 
 
CAD AMENDMENT (March 2007):  Chairs are allowed an assistant chair(s) or 
programs coordinator(s) with administrative release to be approved by the academic dean 
and the Provost. 
 







195 Total Faculty 127.12 Total FTE 3,257,767.62 Total Salary
Spring 2015 FullName HiDeg SpecTenCode Race Sex RankTitle ApptCode TenDate FTE Salary Dept
COLLEGE OF EDUCATION


000085004 Tina B. Ainsworth PHD 3 WNH F Lecturer-Pool Faculty T 0.50 Department of Counseling


000557761 Sinem  Akay PHD 3 INTL (WNH) F Lecturer-Pool Faculty T 0.50 Department of Counseling


000176579 Susan I. Bajza PHD 3 WNH F Lecturer-Pool Faculty T 0.50 Department of Counseling


000430072 Stephanie J. Bluth MA BNH F Adjunct Faculty A 0.00 Department of Counseling


000138833 Rick A. Bruhn EDD 3 WNH M Professor R 01-Sep-94 1.00 Department of Counseling


000489415 Jamiylah Y. Butler PHD 3 BNH F Assistant Professor P 1.00 Department of Counseling


000427950 Crystal A. Collier PHD 3 WNH F Lecturer-Pool Faculty T 0.25 Department of Counseling


000157160 Emily A. DeFrance PHD 3 WNH F Lecturer-Pool Faculty T 0.50 Department of Counseling


000196342 Evelyne K. Fitzgerald PHD 3 WNH F Lecturer-Pool Faculty T 0.25 Department of Counseling


000182615 Yvonne  Garza PHD 3 HISP F Associate Professor R 01-Sep-11 1.00 Department of Counseling


000338975 Richard C. Henriksen, Jr. PHD 3 BNH M Professor R 01-Sep-09 1.00 Department of Counseling


000048468 Gary K. Hood PHD 3 WNH M Lecturer-Pool Faculty T 01-Sep-84 0.50 Department of Counseling


000437010 Amanda C. La Guardia PHD 3 WNH F Assistant Professor P 1.00 Department of Counseling


000469710 Steven L. Lackey PHD 3 WNH M Lecturer-Pool Faculty T 0.50 Department of Counseling


000575862 David M. Lawson, II PHD 3 WNH M Professor R 01-Sep-14 1.00 Department of Counseling


000292116 Chi-Sing  Li PHD 3 API M Associate Professor R 01-Sep-09 1.00 Department of Counseling


000238497 Judith A. Nelson PHD 3 WNH F Associate Professor/Acting Chair R 01-Sep-11 1.00 Department of Counseling


000230849 Mary S. Nichter PHD 3 WNH F Professor/Acting Chair R 01-Sep-05 1.00 Department of Counseling


000227936 Rebecca A. Robles-Pina PHD 3 HISP F Professor R 01-Sep-04 1.00 Department of Counseling


000220792 Ruby  Rodriguez-Almendarez PHD 3 HISP F Lecturer-Pool Faculty T 0.25 Department of Counseling


000114141 Sheryl A. Serres PHD 3 WNH F Associate Professor R 01-Sep-12 1.00 Department of Counseling


000475736 Tiffany T. Simon PHD 3 BNH F Lecturer-Pool Faculty T 0.50 Department of Counseling


000569300 Hayley L. Stulmaker PHD 3 WNH F Assistant Professor P 1.00 Department of Counseling


000489414 Jeffrey M. Sullivan PHD 3 WNH M Assistant Professor P 1.00 Department of Counseling


000039227 Richard E. Watts PHD 3 WNH M Professor R 01-Sep-05 1.00 Department of Counseling


25 Faculty 18.25 586,026.00


000457068 Jayne K. Adair MED 5 WNH F Lecturer-Pool Faculty T 0.25 Department of Curriculum and Instruction


000107604 Elizabeth L. Allen MED 5 WNH F Lecturer-Pool Faculty T 0.50 Department of Curriculum and Instruction


000522102 Glynda B. Anderson MED WNH F Lecturer-Pool Faculty T 0.50 Department of Curriculum and Instruction


000594205 Judy K. Barrett MED WNH F Lecturer-Pool Faculty T 0.20 Department of Curriculum and Instruction


000557408 Rachel S. Bordelon PHD 3 WNH F Lecturer-Pool Faculty T 1.00 Department of Curriculum and Instruction


000029562 Dennis G. Boyter MA 5 WNH M Lecturer-Pool Faculty T 0.33 Department of Curriculum and Instruction


000521275 Carole A. Brady MED WNH F Lecturer-Pool Faculty T 1.00 Department of Curriculum and Instruction


000501986 Lisa O. Brown PHD 3 AM IND F Assistant Professor P 1.00 Department of Curriculum and Instruction


000593921 Jaime L. Cain MED F Lecturer-Pool Faculty T 0.75 Department of Curriculum and Instruction


000330880 Lynette  Calfee MED 5 WNH F Lecturer-Pool Faculty T 0.29 Department of Curriculum and Instruction


000247892 William R. Chapman EDD 3 WNH M Lecturer-Pool Faculty T 0.25 Department of Curriculum and Instruction


000352665 Mae Ann Cox EDD 3 WNH F Assistant Professor P 1.00 Department of Curriculum and Instruction


000204734 Jaime L. Coyne PHD 3 WNH F Assistant Professor P 1.00 Department of Curriculum and Instruction


000456912 Frank L. Creghan EDD 5 WNH M Assistant Professor P 1.00 Department of Curriculum and Instruction


000346557 Linda L. Crews MED 5 WNH F Lecturer-Pool Faculty T 0.25 Department of Curriculum and Instruction


000237680 William D. Edgington EDD 3 WNH M Professor R 01-Sep-03 1.00 Department of Curriculum and Instruction


000417173 Karla W. Eidson PHD 3 WNH F Assistant Professor P 1.00 Department of Curriculum and Instruction


000340355 Lily S. Fanning MED 5 WNH F Lecturer-Pool Faculty T 0.37 Department of Curriculum and Instruction


000113925 Catherine A. Fishburn MED 5 WNH F Lecturer-Pool Faculty T 0.25 Department of Curriculum and Instruction


000209863 Mary H. Flippo MED WNH F Lecturer-Pool Faculty T 0.75 Department of Curriculum and Instruction


000203237 Tiffany D. Forester MED 5 WNH F Lecturer-Pool Faculty T 0.50 Department of Curriculum and Instruction


000323638 Andrea S. Foster PHD 3 WNH F Associate Professor R 01-Sep-11 1.00 Department of Curriculum and Instruction


000071268 Truman W. Goodwin MED 5 WNH M Lecturer-Pool Faculty T 0.50 Department of Curriculum and Instruction


000083235 Robert F. Hastings MA 5 WNH M Lecturer-Pool Faculty T 0.37 Department of Curriculum and Instruction


000048298 David L. Henderson EDD 3 WNH M Lecturer-Pool Faculty T 01-Sep-76 0.25 Department of Curriculum and Instruction


000514638 Victoria S. Hollas PHD 3 WNH F Assistant Professor P 1.00 Department of Curriculum and Instruction


000007369 Karen B. Hubbard MED WNH F Lecturer-Pool Faculty T 0.20 Department of Curriculum and Instruction


000430762 Janice M. Hudson MED WNH F Lecturer-Pool Faculty T 0.33 Department of Curriculum and Instruction


000323854 James W. Hynes PHD 3 WNH M Associate Professor R 01-Sep-14 1.00 Department of Curriculum and Instruction


000069168 Walter P. Jett MED 5 WNH M Lecturer-Pool Faculty T 0.54 Department of Curriculum and Instruction


000264001 Daphne D. Johnson PHD 3 WNH F Professor/Department Chair R 01-Sep-07 1.00 Department of Curriculum and Instruction


000092316 Carolyn D. Jones MED WNH F Lecturer-Pool Faculty T 0.25 Department of Curriculum and Instruction


000374036 Joan C. Jones MED 5 BNH F Lecturer-Pool Faculty T 0.12 Department of Curriculum and Instruction


000438108 Eldred K. Kamman MED 5 WNH M Lecturer-Pool Faculty T 0.20 Department of Curriculum and Instruction


000149307 Glenda M. Kennair MED 5 WNH F Lecturer-Pool Faculty T 0.33 Department of Curriculum and Instruction


000074522 Lawrence Y. Kohn EDD 3 WNH M Lecturer-Pool Faculty T 0.25 Department of Curriculum and Instruction


000515288 Andrey V. Koptelov PHD 3 INTL (WNH) M Assistant Professor P 1.00 Department of Curriculum and Instruction


000472940 Calvin E. Kossie MS 5 BNH M Lecturer-Pool Faculty T 0.29 Department of Curriculum and Instruction


000292001 Sandra A. Labby EDD 3 WNH F Lecturer-Pool Faculty T 1.00 Department of Curriculum and Instruction


000357244 Kimberly N. LaPrairie PHD 3 WNH F Associate Professor R 01-Sep-13 1.00 Department of Curriculum and Instruction


000393472 Merri L. Lebo MSED 5 WNH F Lecturer-Pool Faculty T 0.29 Department of Curriculum and Instruction


000412287 James A. Lester MS 5 WNH M Lecturer-Pool Faculty T 0.25 Department of Curriculum and Instruction


000394011 Robert M. Maninger EDD 3 WNH M Associate Professor R 01-Sep-14 1.00 Department of Curriculum and Instruction


000275347 Karen E. McIntush MED 4 WNH F Lecturer-Pool Faculty T 1.00 Department of Curriculum and Instruction


000258400 Steven D. Meeker EDD 3 WNH M Lecturer-Pool Faculty T 0.25 Department of Curriculum and Instruction


000019345 John E. Moehlman MED 5 WNH M Lecturer-Pool Faculty T 0.37 Department of Curriculum and Instruction


000018925 Donna G. Moore MED WNH F Lecturer-Pool Faculty T 0.16 Department of Curriculum and Instruction


000054168 J. Carolyn Moore MED 5 WNH F Lecturer-Pool Faculty T 0.67 Department of Curriculum and Instruction


000415543 Albert J. Nardone PHD 3 WNH M Lecturer-Pool Faculty T 0.16 Department of Curriculum and Instruction


000278508 Lautrice M. Nickson PHD 3 BNH F Assistant Professor P 1.00 Department of Curriculum and Instruction


000051364 William E. Nowlin MED 5 WNH M Lecturer-Pool Faculty T 0.25 Department of Curriculum and Instruction


000387582 Andrew A. Oswald MA WNH M Adjunct Faculty A 0.00 Department of Curriculum and Instruction


000518783 Jalene P. Potter PHD 3 WNH F Assistant Professor P 1.00 Department of Curriculum and Instruction


000150619 Marilyn P. Rice PHD 3 WNH F Professor R 01-Sep-08 1.00 Department of Curriculum and Instruction


000379448 Sally M. Schott MMED 5 WNH F Lecturer-Pool Faculty T 0.08 Department of Curriculum and Instruction


000557084 Erin A. Singer MS WNH F Lecturer-Pool Faculty T 1.00 Department of Curriculum and Instruction


000558123 Linda  Smedley MS BNH F Lecturer-Pool Faculty T 0.16 Department of Curriculum and Instruction


000531163 Thomas G. Stone MED WNH M Lecturer-Pool Faculty T 0.04 Department of Curriculum and Instruction


000016974 Samuel L. Sullivan EDD 3 WNH M Professor R 01-Sep-79 1.00 Department of Curriculum and Instruction


000090759 Sarah B. Swicegood MED 5 WNH F Lecturer-Pool Faculty T 1.00 Department of Curriculum and Instruction


000078677 Lynda J. Taliaferro MLS WNH F Lecturer-Pool Faculty T 0.25 Department of Curriculum and Instruction


000227864 Sylvia R. Taube PHD 3 API F Associate Professor R 01-Sep-01 1.00 Department of Curriculum and Instruction


000036846 Cheryl M. Watts MED 5 WNH F Lecturer-Pool Faculty T 1.00 Department of Curriculum and Instruction


000518275 Rebecca A. Wentworth PHD 3 WNH F Assistant Professor P 1.00 Department of Curriculum and Instruction


000379450 Keith R. Wienecke MED 5 WNH M Lecturer-Pool Faculty T 0.33 Department of Curriculum and Instruction


000242562 Kameron R. Wilder MA WNH F Lecturer-Pool Faculty T 0.25 Department of Curriculum and Instruction


000013734 Martha D. Williams MED 5 WNH F Lecturer-Pool Faculty T 0.29 Department of Curriculum and Instruction


000393609 Lillie B. Wilson MED 5 WNH F Lecturer-Pool Faculty T 0.20 Department of Curriculum and Instruction


000054144 Patricia A. Yarbrough MED WNH F Lecturer-Pool Faculty T 0.20 Department of Curriculum and Instruction


69 Faculty 39.02 776,855.52







195 Total Faculty 127.12 Total FTE 3,257,767.62 Total Salary
Spring 2015 FullName HiDeg SpecTenCode Race Sex RankTitle ApptCode TenDate FTE Salary Dept
COLLEGE OF EDUCATION


000234227 Robert S. Allen EDD 3 WNH M Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000100088 Susan K. Borg EDD 3 WNH F Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000323619 Rebecca M. Bustamante PHD 3 WNH F Associate Professor R 01-Sep-11 1.00 Department of Educational Leadership


000323621 Julie P. Combs EDD 3 WNH F Associate Professor R 01-Sep-10 1.00 Department of Educational Leadership


000224675 Mary M. Cullen PHD 3 WNH F Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000219574 Matthew B. Fuller PHD 3 WNH M Assistant Professor/Assistant Dean P 1.00 Department of Educational Leadership


000589083 Pamela L. Gray EDD 3 BNH F Assistant Professor P 1.00 Department of Educational Leadership


000259718 Darol W. Hail EDD 3 WNH M Lecturer-Pool Faculty T 0.50 Department of Educational Leadership


000289697 Janene W. Hemmen MED 5 WNH F Lecturer-Pool Faculty T 0.50 Department of Educational Leadership


000586129 J. Carlos Hernandez EDD 3 HISP M Adjunct Faculty A 0.00 Department of Educational Leadership


000261155 Susan L. Hersperger EDD 3 WNH F Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000142786 Michele R. Hilberth EDD 3 WNH F Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000321441 Mack T. Hines, III EDD 3 BNH M Associate Professor R 01-Sep-10 1.00 Department of Educational Leadership


000521029 Peggy P. Holzweiss PHD 3 WNH F Assistant Professor P 1.00 Department of Educational Leadership


000161644 Daisy S. Horne EDD 3 WNH F Clinical Professor T 1.00 Department of Educational Leadership


000077044 Robert W. Horton EDD 3 WNH M Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000414492 Sheila A. Joyner EDD 3 WNH F Assistant Professor P 1.00 Department of Educational Leadership


000521031 Austin A. Lane EDD 3 BNH M Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000215610 Frederick C. Lunenburg PHD 3 WNH M Professor R 01-Sep-00 1.00 Department of Educational Leadership


000217356 Cynthia  Martinez-Garcia EDD 3 HISP F Associate Professor R 01-Sep-14 1.00 Department of Educational Leadership


000549342 Nara  Martirosyan EDD 3 INTL (WNH) F Assistant Professor P 1.00 Department of Educational Leadership


000563885 Ricardo  Montelongo PHD 3 HISP M Assistant Professor P 1.00 Department of Educational Leadership


000339455 George W. Moore PHD 3 WNH M Associate Professor R 01-Sep-12 1.00 Department of Educational Leadership


000537489 Amelia V. Noel-Elkins PHD 3 WNH F Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000358403 Anthony J. Onwuegbuzie PHD 3 BNH M Professor R 01-Sep-07 1.00 Department of Educational Leadership


000213384 Melinda K. Perzan-Wooderson EDD 3 WNH F Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000095232 Barbara E. Polnick EDD 3 WNH F Professor R 01-Sep-08 1.00 Department of Educational Leadership


000612705 Cary F. Poole PHD 3 WNH M Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000182598 Janet L. Ray EDD 3 WNH F Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000493598 David P. Saxon PHD 3 WNH M Associate Professor P 1.00 Department of Educational Leadership


000392881 Deana K. Sheppard EDD 3 WNH F Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000194125 Susana T. Skidmore PHD 3 HISP F Assistant Professor P 1.00 Department of Educational Leadership


000354164 John R. Slate PHD 3 WNH M Professor R 01-Sep-07 1.00 Department of Educational Leadership


000521864 Sribhagyam  Srinivasan EDD 3 API F Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


000383354 Veronica  Vijil EDD 3 HISP F Lecturer-Pool Faculty T 0.25 Department of Educational Leadership


35 Faculty 22.50 710,678.25


000542092 Teresa G. Anderson MED WNH F Lecturer-Pool Faculty T 0.25 Department of Language, Literacy and Special Populations


000218773 Denise D. Ansley MED 5 WNH F Lecturer-Pool Faculty T 0.25 Department of Language, Literacy and Special Populations


000485668 Burcu  Ates PHD 3 WNH F Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000253417 Christin D. Baker EDD 3 WNH F Lecturer-Pool Faculty T 0.42 Department of Language, Literacy and Special Populations


000307629 Helen  Berg PHD 3 HISP F Associate Professor R 01-Sep-12 1.00 Department of Language, Literacy and Special Populations


000149161 Jana W. Bethel EDD 3 WNH F Lecturer-Pool Faculty T 1.00 Department of Language, Literacy and Special Populations


000514139 Amanda B. Bosch PHD 3 WNH F Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000265638 Sabine M. Branch MED WNH F Lecturer-Pool Faculty T 0.17 Department of Language, Literacy and Special Populations


000126437 Leonard G. Breen EDD 3 WNH M Associate Professor R 01-Sep-93 1.00 Department of Language, Literacy and Special Populations


000379687 Cindy L. Clark MS 5 WNH F Lecturer-Pool Faculty T 0.54 Department of Language, Literacy and Special Populations


000213101 Corinna V. Cole PHD 3 HISP F Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000323770 Alma L. Contreras-Vanegas PHD 3 HISP F Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000391646 Donna H. Cox PHD 3 WNH F Associate Professor R 01-Sep-14 1.00 Department of Language, Literacy and Special Populations


000282926 Kathleen O. Dalton MED 5 WNH F Lecturer-Pool Faculty T 0.50 Department of Language, Literacy and Special Populations


000586650 Benita R. Dillard PHD 3 BNH F Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000415337 Patricia M. Durham PHD 3 HISP F Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000147098 Elaine L. Earls MED 5 WNH F Lecturer-Pool Faculty T 0.25 Department of Language, Literacy and Special Populations


000074349 Helen E. Farrar MED WNH F Lecturer-Pool Faculty T 0.50 Department of Language, Literacy and Special Populations


000154437 Lori A. Garcia MED HISP F Lecturer-Pool Faculty T 0.25 Department of Language, Literacy and Special Populations


000555230 Catherine C. George PHD 3 WNH F Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000410968 Hannah R. Gerber PHD 3 WNH F Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000574489 Diane T. Goyette MA WNH F Lecturer-Pool Faculty T 0.17 Department of Language, Literacy and Special Populations


000413009 Barbara J. Greybeck PHD 3 WNH F Associate Professor/Acting Chair R 01-Sep-14 1.00 Department of Language, Literacy and Special Populations


000208514 Lory E. Haas EDD WNH F Lecturer-Pool Faculty T 1.00 Department of Language, Literacy and Special Populations


000572434 Christina M. Hammons MED WNH F Lecturer-Pool Faculty T 0.25 Department of Language, Literacy and Special Populations


000438237 Carlene M. Henderson EDD 3 WNH F Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000379344 Jacqueline M. Ingram EDD 3 WNH F Lecturer-Pool Faculty T 0.50 Department of Language, Literacy and Special Populations


000609907 Lorie D. Johnson MA WNH F Lecturer-Pool Faculty T 1.00 Department of Language, Literacy and Special Populations


000515817 Elizabeth E. Lasley PHD 3 WNH F Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000489830 Clara H. Lobo-Guerrero MA HISP F Lecturer-Pool Faculty T 1.00 Department of Language, Literacy and Special Populations


000046978 Sharon A. Lynch EDD 3 WNH F Professor E 01-Sep-99 1.00 Department of Language, Literacy and Special Populations


000000263 Joyce K. McCauley PHD 3 WNH F Professor R 01-Sep-97 1.00 Department of Language, Literacy and Special Populations


000215770 Melinda S. Miller PHD 3 WNH F Professor R 01-Sep-07 1.00 Department of Language, Literacy and Special Populations


000122693 Diana K. Nabors EDD 3 WNH F Professor R 01-Sep-08 1.00 Department of Language, Literacy and Special Populations


000335258 Ramonda H. Okoro MED BNH F Lecturer-Pool Faculty T 0.17 Department of Language, Literacy and Special Populations


000293560 Wole  Peters PHD 3 BNH M Lecturer-Pool Faculty T 0.25 Department of Language, Literacy and Special Populations


000411747 Mary A. Petron PHD 3 HISP F Associate Professor R 01-Sep-12 1.00 Department of Language, Literacy and Special Populations


000127251 Prasopsuk Y. Pinto EDD 3 API F Clinical Assistant Professor T 1.00 Department of Language, Literacy and Special Populations


000339542 Rhonda D. Richardson PHD 3 WNH F Lecturer-Pool Faculty T 0.25 Department of Language, Literacy and Special Populations


000502413 Midge M. Simmons MED WNH F Lecturer-Pool Faculty T 0.75 Department of Language, Literacy and Special Populations


000236495 Christel L. Skeen MED WNH F Lecturer-Pool Faculty T 0.17 Department of Language, Literacy and Special Populations


000182193 Michael J. Skivington PHD 3 WNH M Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000066557 Jan  Solomon MED 5 WNH F Lecturer-Pool Faculty T 0.54 Department of Language, Literacy and Special Populations


000456821 Nancy  Stockall PHD 3 WNH F Associate Professor P 1.00 Department of Language, Literacy and Special Populations


000144185 Philip R. Swicegood EDD 3 WNH M Professor R 01-Sep-88 1.00 Department of Language, Literacy and Special Populations


000489129 Madhulika  Tandon MED API F Lecturer-Pool Faculty T 1.00 Department of Language, Literacy and Special Populations


000479022 Angelica F. Trevino MED HISP F Lecturer-Pool Faculty T 0.25 Department of Language, Literacy and Special Populations


000548737 Baburhan  Uzum PHD 3 INTL (WNH) M Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000539205 Kristina K. Vargo PHD 3 WNH F Assistant Professor P 1.00 Department of Language, Literacy and Special Populations


000323927 Nancy K. Votteler EDD 3 WNH F Associate Professor R 01-Sep-12 1.00 Department of Language, Literacy and Special Populations


000235149 Michael A. Webb PHD 3 WNH M Lecturer-Pool Faculty T 0.25 Department of Language, Literacy and Special Populations


000595822 Megan J. Whitley EDD 3 WNH F Lecturer-Pool Faculty T 0.25 Department of Language, Literacy and Special Populations


000392478 Joan A. Williams PHD 3 WNH F Associate Professor R 01-Sep-14 1.00 Department of Language, Literacy and Special Populations


000214812 Alena C. Wilson MED WNH F Lecturer-Pool Faculty T 0.25 Department of Language, Literacy and Special Populations


000267088 Tara D. Wilson MED 5 WNH F Lecturer-Pool Faculty T 0.17 Department of Language, Literacy and Special Populations


000504818 Jeanie I. Woltz MED WNH F Lecturer-Pool Faculty T 0.75 Department of Language, Literacy and Special Populations


56 Faculty 40.10 975,637.35


000194623 Maria M. Aguilar-Crandall PHD 3 HISP F Lecturer-Pool Faculty T 0.25 Department of Library Science


000224692 Mary A. Bell EDD 3 WNH F Professor E 01-Sep-06 0.50 Department of Library Science


000587664 Rosemarie M. Brock PHD 3 WNH F Lecturer-Pool Faculty T 0.50 Department of Library Science


000587540 Julie M. Frye PHD 3 WNH F Assistant Professor P 1.00 Department of Library Science


000346971 Tricia A. Kuon PHD 3 WNH F Assistant Professor P 1.00 Department of Library Science


000111355 Teresa S. Lesesne EDD 3 WNH F Professor R 01-Sep-96 1.00 Department of Library Science


000190797 Robin L. Moore EDD 3 WNH F Lecturer-Pool Faculty T 0.50 Department of Library Science


000474469 Karin M. Perry PHD 3 WNH F Assistant Professor P 1.00 Department of Library Science


000276161 Laura E. Sheneman EDD 3 WNH F Lecturer-Pool Faculty T 0.50 Department of Library Science


000244441 Holly A. Weimar EDD 3 WNH F Associate Professor/Department Chair R 01-Sep-13 1.00 Department of Library Science


10 Faculty 7.25 208,570.50


195 Total Faculty 127.12 Sum Of CurrBase: 3,257,767.62
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Exhibit 6.4.h: Faculty Workload Policies and Report




Exhibit 6.4.I 


Sam Houston State University is committed to ensuring access for all students to high quality 
educational experiences.  The institution routinely engages in accessibility audits of its physical 
grounds.  Additionally the institution’s annual auditing procedures (Available online by clicking 
here, pg. 2) reference the institution’s efforts to review its compliance with the Americans with 
Disabilities Act.  The Teacher Education Center is compliant with this act. 


The institution also offers a comprehensive set of services through the Services for Students with 
Disabilities Office.  This office conducts routine reviews of APA compliance, offers 
accommodations for students with disabilities, trains faculty on disabilities concerns, and 
facilitates the learning and growth of special needs students.  


The institution has also recently revised its institutional webpage templates to support ADA 
compliance in institutional webpages.  This effort is ongoing.  As the institution engages in a 
significant number of online coursework, documentations is offered in Exhibit 6.4.J pertaining to 
ADA compliance in academic coursework. 



http://www.shsu.edu/dotAsset/00b2d475-6744-4e8f-a600-570b58957183.pdf

http://www.shsu.edu/dotAsset/00b2d475-6744-4e8f-a600-570b58957183.pdf



Exhibit 6.4.i: Policies on Physical Access




Exhibit 6.4.J 


The College of Education’s Online Graduate programs have been named to U.S. News and 
World Report’s honor roll three consecutive years.  With support from the Distance Education 
and Learning Technologies for Academics (DELTA) Center, the COE has ensured that every 
newly developed online course is ADA compliant.  Through a process known as Technical 
Evaluations DELTA Center experts review each course for ADA compliance and advise faculty 
on areas to improve  in this regard. 


The DELTA Center also oversees the Disabilities Accommodations aspects of online learning, 
with support from the Services for Students with Disabilities. The DELTA Center and COE’s 
efforts to support students’ access to online resources can be reviewed via the following 
screenshots of policies pertaining to student access. 
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Exhibit 6.4.j: Policies on Virtual Access




Initial programs - Key Assessment Data Management Schedule 


 


Assessments from the Key Assessment Data Management Schedule for initial programs are reported to the following: 
the College of Education Leadership Team, Initial Program Coordinators, Educator Preparation Services, Advisory 
Council, SHIPS members, the COE Assessment Committee, Departments, and the NCATE Website. 


 


Unit - The instruments and a description of the assessment follow. 


 


1. Graduate and Employer Survey  


The Graduate Survey is administered by the State of Texas when the candidate applies for initial teacher certification.  
The Employer survey is similarly administered by the State through the Texas Education Agency via the school principals.  
Teachers in their first, second or third year of teaching are assessed. 


 


SHSU Statewide SHSU Statewide
Q1. The type of educator preparation program that I am involved in is: 264 responses  10246 responses 536 responses  19236 responses


1% 48% • Alternative Certification Program. 1% 44%
6% 7% • Post-Baccalaureate Program. 7% 6%


93% 45% • Traditional Undergraduate University  93% 50%


Q2. Were you employed as a beginning teacher (teacher of record) during the current SHSU Statewide SHSU Statewide
 or previous academic year? 264 responses  10246 responses 536 responses  19236 responses


6% 44% • Yes 6% 42%
94% 56% • No 94% 58%


Q3. The area in which your current teaching assignment  is located is best described SHSU Statewide SHSU Statewide
 as (choose one): 264 responses  10246 responses 536 responses  19236 responses


28% 21% • rural 28% 20%
44% 37% • suburban/urban fringe 49% 38%
15% 36% • urban 14% 37%
14% 6% • Other (please specify) 8% 5%


Q4. To what extent were you prepared to effectively implement the SHSU Statewide SHSU Statewide
 discipline-management procedures approved by the campus? 264 responses  10246 responses 536 responses  19237 responses


70% 68% • Well prepared 79% 71%
30% 30% • Sufficiently prepared 21% 27%
0% 2% • Not sufficiently prepared 1% 2%
0% 0% • Not at all prepared 0% 0%


Q5. To what extent were you prepared to communicate clear expectations for SHSU Statewide SHSU Statewide
 achievement and behavior that promote and encourage self-discipline and 264 responses  10246 responses 536 responses  19237 responses
 self-directed learning? 80% 74% • Well prepared 83% 76%


20% 25% • Sufficiently prepared 17% 23%
0% 1% • Not sufficiently prepared 0% 1%
0% 0% • Not at all prepared 0% 0%


       EPP Initial Candidate Exit Survey Responses For All Survey Questions


2011-12 and 2012-13
       Sam Houston State University vs. All Initial Candidates Statewide


Survey Response Choices


Survey Response Choices


Survey Response Choices


Survey Response Choices


Survey Response Choices


2011-12 2012-13


2011-12 2012-13


2011-12 2012-13


2011-12 2012-13


2011-12 2012-13


 1 







 


Q6. To what extent were you prepared to provide support to achieve a positive, SHSU Statewide SHSU Statewide
 equitable, and engaging learning environment? 264 responses  10246 responses 536 responses  19237 responses


86% 79% • Well prepared 90% 81%
14% 20% • Sufficiently prepared 10% 18%
0% 1% • Not sufficiently prepared 0% 1%
0% 0% • Not at all prepared 0% 0%


Q7. To what extent were you prepared to build and maintain positive rapport with SHSU Statewide SHSU Statewide
 students? 264 responses  10246 responses 536 responses  19237 responses


86% 83% • Well prepared 90% 84%
14% 16% • Sufficiently prepared 9% 15%
0% 1% • Not sufficiently prepared 0% 1%
0% 0% • Not at all prepared 0% 0%


Q8. To what extent were you prepared to build and maintain positive rapport and SHSU Statewide SHSU Statewide
 two-way communication with students' families? 264 responses  10246 responses 536 responses  19237 responses


65% 66% • Well prepared 73% 68%
32% 31% • Sufficiently prepared 25% 29%
3% 3% • Not sufficiently prepared 2% 2%
0% 0% • Not at all prepared 0% 0%


Q9. To what extent were you prepared to implement varied instruction that integrates SHSU Statewide SHSU Statewide
 critical thinking, inquiry, and problem solving? 264 responses  10246 responses 536 responses  19237 responses


80% 71% • Well prepared 82% 72%
20% 27% • Sufficiently prepared 18% 26%
0% 2% • Not sufficiently prepared 0% 1%
0% 0% • Not at all prepared 0% 0%


Q10. To what extent were you prepared to respond to the needs of students by being SHSU Statewide SHSU Statewide
 flexible in instructional approach and differentiating instruction? 264 responses  10246 responses 536 responses  19237 responses


83% 73% • Well prepared 85% 74%
17% 25% • Sufficiently prepared 15% 24%
0% 2% • Not sufficiently prepared 0% 2%
0% 0% • Not at all prepared 0% 0%


2011-12 2012-13


2011-12 2012-13


2011-12 2012-13


2011-12 2012-13


Survey Response Choices


Survey Response Choices


Survey Response Choices


Survey Response Choices


Survey Response Choices
2011-12 2012-13


Q11. To what extent were you prepared to use the results of formative assessment SHSU Statewide SHSU Statewide
 data to guide instruction? 264 responses  10246 responses 536 responses  19237 responses


77% 63% • Well prepared 82% 64%
22% 34% • Sufficiently prepared 17% 33%
1% 3% • Not sufficiently prepared 1% 3%
0% 0% • Not at all prepared 0% 0%


Q12. To what extent were you prepared to engage and motivate students through SHSU Statewide SHSU Statewide
 learner-centered instruction? 264 responses  10246 responses 536 responses  19237 responses


80% 75% • Well prepared 84% 76%
20% 23% • Sufficiently prepared 16% 22%
0% 2% • Not sufficiently prepared 0% 1%
0% 0% • Not at all prepared 0% 0%


Q13. To what extent were you prepared to integrate effective modeling, questioning, SHSU Statewide SHSU Statewide
 and self-reflection (self-assessment) strategies into instruction? 264 responses  10246 responses 536 responses  19237 responses


82% 74% • Well prepared 86% 76%
18% 24% • Sufficiently prepared 14% 23%
0% 1% • Not sufficiently prepared 0% 1%
0% 0% • Not at all prepared 0% 0%


Q14. To what extent were you prepared to assume various roles in the instructional SHSU Statewide SHSU Statewide
 process (e.g. instructor, facilitator, audience)? 264 responses  10246 responses 536 responses  19237 responses


76% 73% • Well prepared 81% 74%
24% 26% • Sufficiently prepared 19% 24%
0% 1% • Not sufficiently prepared 0% 1%
0% 0% • Not at all prepared 0% 0%


Q15. To what extent were you prepared to set clear learning goals and align SHSU Statewide SHSU Statewide
 instruction with standards based content? 264 responses  10246 responses 536 responses  19237 responses


84% 76% • Well prepared 89% 77%
16% 23% • Sufficiently prepared 11% 22%
0% 1% • Not sufficiently prepared 1% 1%
0% 0% • Not at all prepared 0% 0%
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Q16. To what extent were you prepared to provide quality and timely feedback to SHSU Statewide SHSU Statewide
 students? 264 responses  10246 responses 536 responses  19237 responses


84% 75% • Well prepared 85% 76%
16% 23% • Sufficiently prepared 14% 23%
0% 1% • Not sufficiently prepared 1% 1%
0% 0% • Not at all prepared 0% 0%


Q17. Did you have students with disabilities in your classroom as determined by the SHSU Statewide SHSU Statewide
 Texas Administrative Code §89.1001? A child is considered a student with 264 responses  10246 responses 536 responses  19237 responses
 disabilities if he or she has a physical, cognitive, behavioral, or other related 87% 80% • Yes 90% 82%
 impairment. 13% 20% • No 10% 18%


Q18. To what extent were you prepared to differentiate instruction to meet the SHSU Statewide SHSU Statewide
 academic needs of students with disabilities? 230 responses  8233 responses 481 responses  15694 responses


59% 54% • Well prepared 64% 55%
39% 40% • Sufficiently prepared 33% 39%
2% 6% • Not sufficiently prepared 2% 5%
0% 1% • Not at all prepared 0% 0%


Q19. To what extent were you prepared to differentiate instruction to meet the SHSU Statewide SHSU Statewide
 behavioral needs of students with disabilities? 230 responses  8233 responses 481 responses  15694 responses


60% 54% • Well prepared 63% 56%
37% 40% • Sufficiently prepared 33% 38%
3% 6% • Not sufficiently prepared 3% 5%
0% 1% • Not at all prepared 0% 0%


Q20. To what extent were you prepared to provide appropriate ways for students with SHSU Statewide SHSU Statewide
 disabilities to demonstrate their learning? 230 responses  8233 responses 481 responses  15694 responses


64% 56% • Well prepared 65% 57%
33% 39% • Sufficiently prepared 32% 38%
3% 5% • Not sufficiently prepared 3% 5%
0% 0% • Not at all prepared 0% 0%


Q21. To what extent were you prepared to understand and adhere to the federal and SHSU Statewide SHSU Statewide
 state laws that govern special education services? 230 responses  8233 responses 481 responses  15693 responses


69% 61% • Well prepared 69% 62%
30% 34% • Sufficiently prepared 28% 33%
1% 4% • Not sufficiently prepared 3% 4%
0% 1% • Not at all prepared 0% 0%
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Q22. To what extent were you prepared to make appropriate decisions (e.g., when and SHSU Statewide SHSU Statewide
 how to make accommodations and/or modifications to instruction, assessment, 230 responses  8233 responses 481 responses  15694 responses
 materials, delivery, and classroom procedures) to meet the learning needs of 64% 57% • Well prepared 69% 59%
 students who have an Individualized Education Program (IEP)? 33% 37% • Sufficiently prepared 28% 36%


3% 6% • Not sufficiently prepared 3% 5%
0% 0% • Not at all prepared 0% 0%


Q23. To what extent were you prepared to develop and/or implement formal assessments SHSU Statewide SHSU Statewide
 and informal assessments that track students' progress toward IEP goals and 230 responses  8233 responses 481 responses  15693 responses
 objectives? 64% 54% • Well prepared 66% 56%


31% 38% • Sufficiently prepared 31% 37%
4% 7% • Not sufficiently prepared 3% 6%
0% 1% • Not at all prepared 0% 0%


Q24. To what extent were you prepared to collaborate with others, such as SHSU Statewide SHSU Statewide
 para-educators and other teachers, in meeting the academic, developmental, and 230 responses  8233 responses 481 responses  15694 responses
 behavioral needs of students with disabilities? 69% 66% • Well prepared 73% 68%


29% 30% • Sufficiently prepared 25% 29%
3% 4% • Not sufficiently prepared 2% 3%
0% 0% • Not at all prepared 0% 0%


Q25. Did you have limited English (LEP-ELL) students in your classroom? A student is SHSU Statewide SHSU Statewide
 considered LEP-ELL if he or she has a primary language other than English and whose 264 responses  10246 responses 536 responses  19237 responses
 English language skills are such that the student has difficulty performing 75% 67% • Yes 74% 69%
 ordinary coursework in English, as determined by Texas Education Code (TEC) §29.052. 25% 33% • No 26% 31%


Q26. To what extent were you prepared to provide appropriate ways for LEP-ELL SHSU Statewide SHSU Statewide
 students to demonstrate their learning? 197 responses  6838 responses 396 responses  13214 responses


67% 58% • Well prepared 67% 59%
29% 36% • Sufficiently prepared 30% 36%
4% 6% • Not sufficiently prepared 3% 4%
0% 0% • Not at all prepared 0% 0%


Q27. To what extent were you prepared to understand and adhere to federal and state SHSU Statewide SHSU Statewide
 laws that govern education services for LEP-ELL students? 197 responses  6838 responses 396 responses  13214 responses


69% 58% • Well prepared 69% 60%
28% 36% • Sufficiently prepared 27% 35%
3% 5% • Not sufficiently prepared 4% 5%
0% 1% • Not at all prepared 0% 0%
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Q28. To what extent were you prepared to comply with district and campus policies SHSU Statewide SHSU Statewide
 and procedures regarding LEP-ELL students? 197 responses  6838 responses 396 responses  13214 responses


70% 60% • Well prepared 70% 63%
27% 35% • Sufficiently prepared 28% 33%
3% 4% • Not sufficiently prepared 3% 4%
0% 0% • Not at all prepared 0% 0%


Q29. To what extent were you prepared to support LEP-ELL students in mastering the SHSU Statewide SHSU Statewide
 Texas Essential Knowledge and Skills (TEKS), including the English Language 197 responses  6838 responses 396 responses  13214 responses
 Proficiency Standards (ELPS)? 70% 57% • Well prepared 70% 60%


27% 36% • Sufficiently prepared 27% 35%
4% 6% • Not sufficiently prepared 3% 5%
0% 1% • Not at all prepared 0% 0%


Q30. To what extent were you prepared to model and teach the forms and functions of SHSU Statewide SHSU Statewide
 academic English in content areas? 197 responses  6838 responses 396 responses  13214 responses


71% 61% • Well prepared 74% 63%
26% 34% • Sufficiently prepared 23% 33%
3% 5% • Not sufficiently prepared 3% 4%
0% 0% • Not at all prepared 0% 0%


Q31. To what extent were you prepared to use technology available on the campus to SHSU Statewide SHSU Statewide
 integrate curriculum TEKS and Technology Applications TEKS to support student 264 responses  10246 responses 536 responses  19237 responses
 learning? 80% 70% • Well prepared 81% 72%


20% 26% • Sufficiently prepared 18% 25%
0% 3% • Not sufficiently prepared 1% 2%
0% 0% • Not at all prepared 0% 0%


Q32. To what extent were you prepared to provide technology based classroom learning SHSU Statewide SHSU Statewide
 opportunities that allow students to interact with real-time and/or online content? 264 responses  10246 responses 536 responses  19237 responses


75% 65% • Well prepared 76% 67%
24% 30% • Sufficiently prepared 21% 29%
2% 5% • Not sufficiently prepared 2% 4%
0% 0% • Not at all prepared 0% 0%
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Q33. To what extent were you prepared to teach students developmentally appropriate SHSU Statewide SHSU Statewide
 technology skills? 264 responses  10246 responses 536 responses  19237 responses


72% 64% • Well prepared 72% 65%
27% 32% • Sufficiently prepared 26% 31%
2% 4% • Not sufficiently prepared 1% 4%
0% 0% • Not at all prepared 0% 0%


Q34. To what extent were you prepared to use technology to make learning more active SHSU Statewide SHSU Statewide
 and engaging for students? 264 responses  10246 responses 536 responses  19237 responses


83% 73% • Well prepared 85% 74%
17% 24% • Sufficiently prepared 14% 24%
0% 3% • Not sufficiently prepared 1% 2%
0% 0% • Not at all prepared 0% 0%


Q35. To what extent were you prepared to use available technology to collect, SHSU Statewide SHSU Statewide
 manage, and analyze student data using software programs (such as Excel or an 264 responses  10246 responses 536 responses  19237 responses
 electronic grade book)? 68% 60% • Well prepared 70% 61%


28% 33% • Sufficiently prepared 26% 32%
3% 6% • Not sufficiently prepared 3% 6%
1% 1% • Not at all prepared 1% 1%


Q36. To what extent were you prepared to use available technology to collect, SHSU Statewide SHSU Statewide
 manage, and analyze data from multiple sources in order to interpret learning 264 responses  10246 responses 536 responses  19237 responses
 results for students? 63% 57% • Well prepared 68% 58%


32% 35% • Sufficiently prepared 29% 34%
5% 7% • Not sufficiently prepared 3% 6%
1% 1% • Not at all prepared 0% 1%


Q37. To what extent were you prepared to use available technology to document SHSU Statewide SHSU Statewide
 student learning to determine when an intervention is necessary and appropriate? 264 responses  10246 responses 536 responses  19237 responses


63% 56% • Well prepared 64% 57%
32% 36% • Sufficiently prepared 30% 35%
4% 7% • Not sufficiently prepared 5% 7%
1% 1% • Not at all prepared 1% 1%
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Q38. To what extent were you prepared to use available technology to collect and SHSU Statewide SHSU Statewide
 manage formative assessment data to guide instruction? 264 responses  10246 responses 536 responses  19237 responses


70% 58% • Well prepared 69% 59%
27% 35% • Sufficiently prepared 28% 35%
3% 6% • Not sufficiently prepared 3% 5%
0% 1% • Not at all prepared 0% 1%


Q39. To what extent did your Field Supervisor share with you the expectations for SHSU Statewide SHSU Statewide
 your performance in the classroom before each observation? 264 responses  10246 responses 536 responses  19237 responses


84% 72% • Always/Almost Always. 76% 74%
11% 18% • Frequently. 20% 18%
3% 7% • Occasionally. 2% 6%
2% 3% • Rarely. 1% 2%


Q40. To what extent did your Field Supervisor base observation feedback on the SHSU Statewide SHSU Statewide
 expectations for your performance in the classroom? 264 responses  10246 responses 536 responses  19237 responses


87% 80% • Always/Almost Always. 88% 81%
13% 15% • Frequently. 11% 15%
0% 4% • Occasionally. 1% 4%
0% 1% • Rarely. 0% 1%


Q41. To what extent did your Field Supervisor provide you with a written report or SHSU Statewide SHSU Statewide
 checklist of his/her observation of your performance in the classroom? 264 responses  10246 responses 536 responses  19237 responses


85% 82% • Always/Almost Always. 86% 83%
14% 12% • Frequently. 12% 12%
1% 4% • Occasionally. 2% 4%
0% 2% • Rarely. 0% 1%


Q42. To what extent did your Field Supervisor offer feedback on your performance in SHSU Statewide SHSU Statewide
 the classroom within one week of each observation? 264 responses  10246 responses 536 responses  19237 responses


90% 85% • Always/Almost Always. 90% 86%
10% 11% • Frequently. 9% 10%
0% 3% • Occasionally. 1% 3%
0% 1% • Rarely. 1% 1%
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Q43. To what extent did your Field Supervisor include specific strategies that SHSU Statewide SHSU Statewide
 address your strengths and weaknesses in his/her feedback about your performance in 264 responses  10246 responses 536 responses  19237 responses
 the classroom? 82% 79% • Always/Almost Always. 82% 80%


14% 15% • Frequently. 14% 15%
4% 4% • Occasionally. 4% 4%
0% 2% • Rarely. 1% 1%


Q44. To what extent did your Field Supervisor hold an interactive conference with SHSU Statewide SHSU Statewide
 you after each observation? 264 responses  10246 responses 536 responses  19236 responses


85% 78% • Always/Almost Always. 89% 80%
13% 14% • Frequently. 7% 13%
2% 5% • Occasionally. 3% 5%
0% 3% • Rarely. 1% 2%


Q45. To what extent did your Field Supervisor help you solve problems, make specific SHSU Statewide SHSU Statewide
 recommendations for improvement or act as your advocate? 264 responses  10246 responses 536 responses  19237 responses


78% 75% • Always/Almost Always. 80% 76%
19% 17% • Frequently. 15% 16%
2% 6% • Occasionally. 3% 5%
1% 3% • Rarely. 1% 2%


Q46. Did you ever communicate with your Field Supervisor by email, text, or SHSU Statewide SHSU Statewide
 telephone call? 264 responses  10246 responses 536 responses  19237 responses


100% 98% • Yes 100% 99%
0% 2% • No 0% 1%


Q47. To what extent did your Field Supervisor respond to your communications, for SHSU Statewide SHSU Statewide
 example email, text, or telephone call, within two school/business days? 264 responses  10246 responses 536 responses  19237 responses


86% 84% • Always/Almost Always. 85% 85%
12% 13% • Frequently. 11% 12%
2% 3% • Occasionally. 2% 3%
0% 1% • Rarely. 1% 1%


Q48. To what extent did your Field Supervisor offer you opportunities to reflect on SHSU Statewide SHSU Statewide
 your performance in the classroom? 264 responses  10246 responses 536 responses  19237 responses


80% 78% • Always/Almost Always. 84% 79%
17% 16% • Frequently. 14% 15%
3% 4% • Occasionally. 2% 4%
0% 2% • Rarely. 0% 2%
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Accountability System for Educator Preparation (ASEP): 


Standard 2 – Principal Survey to Evaluate Texas Educator Preparation Programs (EPP) on 
Preparation of First Year Teachers  


2012–2013 School Year Summary Results 


Educator Preparation Program: Sam Houston State University 


Number of Valid Surveys: 360 Met Standard 2: Met 


Classroom Environment 


To what extent did the educator preparation 
program prepare this beginning teacher to:  


EPP 
Average Score 


EPP 
Standard 
Deviation 


Statewide 
Average 


Score 


Statewide 
Standard 
Deviation 


4. effectively implement discipline 
management procedures?  2.22 0.74 2.19 0.73 


5. communicate clear expectations for 
achievement and behavior that 
promote and encourage self-discipline 
and self-directed learning?  


2.23 0.73 2.24 0.71 


6. provide support to achieve a positive, 
equitable, and engaging learning 


2.37 0.68 2.35 0.67 


Q49. To what extent did your Field Supervisor provide multiple means for you to SHSU Statewide SHSU Statewide
 communicate with him/her, such as email, telephone, texting, videoconferencing, or 264 responses  10246 responses 536 responses  19237 responses
 face-to-face interaction? 88% 83% • Always/Almost Always. 89% 84%


10% 12% • Frequently. 8% 11%
2% 3% • Occasionally. 2% 3%
0% 1% • Rarely. 1% 1%


Q50. To what extent did your Field supervisor ask you for ways he/she can support SHSU Statewide SHSU Statewide
 you? 264 responses  10246 responses 536 responses  19237 responses


77% 75% • Always/Almost Always. 81% 77%
20% 17% • Frequently. 14% 16%
3% 5% • Occasionally. 3% 5%
1% 2% • Rarely. 1% 2%


Q51. The Field Supervisor FORMALLY observed me teaching a minimum of three times. SHSU Statewide SHSU Statewide
264 responses  10246 responses 536 responses  19237 responses


99% 98% • Yes 99% 98%
1% 2% • No 1% 2%


Q52. The Field Supervisor observed me teaching for a minimum of 45 minutes during at SHSU Statewide SHSU Statewide
 least three of my FORMAL observations. 264 responses  10246 responses 536 responses  19237 responses


100% 97% • Yes 99% 98%
0% 3% • No 1% 2%


Q53. What is your overall evaluation of how well the educator preparation program SHSU Statewide SHSU Statewide
 prepared you? Select the one statement that most closely matches your current 264 responses  10246 responses 536 responses  19237 responses
 overall perspective on the program.


86% 73%
• I was well prepared by the program 
for the first year of teaching.


87% 75%


14% 26%
• I was sufficiently prepared by the 
program for the first year of teaching.


13% 24%


0% 1%
• I was not sufficiently prepared by the 
program for the first year of teaching.


0% 1%


0% 0%
• I was not at all prepared by the 
program for the first year of teaching.


0% 0%
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environment?  


7. build and maintain positive rapport with 
students?  2.41 0.67 2.44 0.64 


8. build and maintain positive rapport and 
two-way communication with students’ 
families? 


2.31 0.65 2.33 0.65 


Instruction 


To what extent did the educator preparation 
program prepare this beginning teacher to:      


9. implement varied instruction that 
integrates critical thinking, inquiry, and 
problem solving? 


2.21 0.67 2.19 0.66 


10. respond to the needs of students by 
being flexible in instructional approach 
and differentiating instruction?  


2.29 0.67 2.24 0.68 


11. use the results of formative 
assessment data to guide instruction?  2.16 0.66 2.16 0.65 


12. engage and motivate students through 
learner-centered instruction?  2.33 0.67 2.29 0.66 
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 EPP 
Average Score 


EPP 
Standard 
Deviation 


Statewide 
Average 


Score 


Statewide 
Standard 
Deviation 


13. integrate effective modeling, 
questioning, and self-reflection 9self-
assessment) strategies into instruction?  


2.21 0.67 2.23 0.65 


14. assume various roles in the 
instructional process (e.g. instructor, 
facilitator, audience)?  


2.28 0.66 2.26 0.64 


15. set clear learning goals and align 
instruction with standards-based 
content?  


2.27 0.64 2.27 0.64 


16. provide quality and timely feedback to 
students?  2.29 0.64 2.31 0.63 


Students with Disabilities 


To what extent did the educator preparation 
program prepare this beginning teacher to:      


18. differentiate instruction to meet the 
academic needs of students with 
disabilities?  


2.22 0.66 2.17 0.64 


19. differentiate instruction to meet the 
behavioral needs of students with 
disabilities?  


2.18 0.66 2.13 0.67 


20. provide appropriate ways for students 
with disabilities to demonstrate their 
learning?  


2.27 0.62 2.20 0.63 


21. understand and adhere to the federal 
and state laws that govern special 
education services?  


2.29 0.57 2.24 0.60 


22. make appropriate decisions (e.g., when 
and how to make accommodations 
and/or modifications to instruction, 
assessment, materials, delivery, and 
classroom procedures) to meet the 
learning needs of students who have 
an Individualized Education Program 
(IEP)? 


2.26 0.59 2.20 0.63 


23. develop and/or implement formal and 
informal assessment that track 
students’ progress toward IEP goals 
and objectives? 


2.13 0.62 2.14 0.64 


24. collaborate with others, such as para- 2.31 0.57 2.29 0.61 
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educators and other teachers, in 
meeting the academic, developmental, 
and behavioral needs of students with 
disabilities?  


English Language Learners EPP 
Average Score 


EPP 
Standard 
Deviation 


Statewide 
Average 


Score 


Statewide 
Standard 
Deviation 


To what extent did the educator preparation 
program prepare this beginning teacher to:      


26. provide appropriate ways for LEP-ELL 
students to demonstrate their learning?  2.19 0.59 2.18 0.62 


27. understand and adhere to federal and 
state laws that govern education 
services for LEP-ELL students?  


2.20 0.57 2.21 0.60 


28. comply with district and campus 
policies and procedures regarding LEP-
ELL students?  


2.29 0.58 2.27 0.59 


29. support LEP-ELL students in mastering 
the Texas Essential Knowledge and 
Skills (TEKS), including the English 
Language Proficiency Standards 
(ELPS)?  


2.19 0.60 2.19 0.62 


30. model and teach the forms and 
functions of academic English in 
content areas?  


2.21 0.60 2.20 0.62 


Technology Integration  


To what extent did the educator preparation 
program prepare this beginning teacher to:      


31. use technology available on the 
campus to integrate curriculum TEKS 
and Technology Application TEKS to 
support student learning?  


2.35 0.58 2.34 0.59 


32. provide technology based classroom 
learning opportunities that allow 
students to interact with real-time 
and/or online content?  


2.32 0.60 2.29 0.61 


33. teach students developmentally 
appropriate technology skills?  2.29 0.58 2.26 0.60 


34. use technology to make learning more 
active and engaging for students?  2.38 0.59 2.33 0.61 
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Using Technology with Data 


To what extent did the educator preparation 
program prepare this beginning teacher to:  


EPP 
Average Score 


EPP 
Standard 
Deviation 


Statewide 
Average 


Score 


Statewide 
Standard 
Deviation 


35. use available technology to collect, 
manage and analyze student data 
using software programs (such as 
Excel or an electronic gradebook)?  


2.36 0.56 2.30 0.59 


36. use available technology to collect, 
manage, and analyze data from 
multiple sources in order to interpret 
learning results for students?  


2.27 0.59 2.25 0.60 


37. use available technology to document 
student learning to determine when an 
intervention is necessary and 
appropriate?  


2.28 0.60 2.23 0.60 


38. use available technology to collect and 
manage formative assessment data to 
guide instruction?  


2.28 0.59 2.23 0.60 
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2. Services and Operations Survey  


This survey provides information about all the services and operations within both the initial and advanced programs of 
the unit. The survey is aligned to the Conceptual Framework and elicits’ responses from candidates regarding the extent 
to which they mastered the elements of the Conceptual Framework and incorporate them into their practice. Review of 
this data allows the unit to prioritize improvement efforts for unit operations and services by analyzing the difference 
between quality and importance as reported by candidates. 
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3. Professional Development Appraisal System- Form A  


This assessment adapted and aligned with Texas Proficiencies for Learner-Centered Instruction. A performance-based 
assessment completed by the University Supervisor at least three times during the student teaching semester or the 
year-long internship. The assessment is scored each semester as two or three formative assessments and one 
summative assessment. The data are collected, analyzed, and disseminated annually during the fall semester.
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4. Teacher Work Sample  


This assessment is a capstone assessment designed to measure candidate effect on K-12 student learning, completed 
during the first placement in student teaching. The data are collected, analyzed, and disseminated annually during the 
fall semester. 


 


 


SHSU-Teaching Processes Assessed by the Renaissance Teacher Work Sample 
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Teaching Processes, TWS Standards, and Indicators 


Contextual Factors  
The teacher uses information about the learning-teaching context and student individual differences to set learning 
objectives and plan instruction and assessment. 
• Knowledge of community, school, and classroom factors 
• Knowledge of characteristics of students 
• Knowledge of students’ varied approaches to learning 
• Knowledge of students’ skills and prior learning 
• Implications for instructional planning and assessment 


Learning Objectives  
The teacher sets significant, challenging, varied, and appropriate learning objectives.  
• Significance, Challenge and Variety  
• Clarity 
• Appropriateness for students   
• Alignment with national, state, or local standards   


Assessment Plan  
The teacher uses multiple assessment modes and approaches aligned with learning objectives to assess student learning 
before, during, and after instruction.  
• Alignment with learning objectives and instruction  
• Clarity of criteria for performance   
• Multiple modes and approaches   
• Technical soundness  
• Adaptations based on the individual needs of students  


Design for Instruction  
The teacher designs instruction for specific learning objectives, student characteristics and needs, and learning 
contexts. 
• Alignment with learning objectives   
• Accurate representation of content   
• Organized lesson and unit structure   
• Use of a variety of instruction, activities, assignments, and resources   
• Use of contextual information and data to select appropriate and relevant activities, assignments and resources  
• Use of technology that makes a significant contribution to teaching and learning 


Instructional Decision-Making  
The teacher uses on-going analysis of student learning to make instructional decisions.  
• Sound professional practice   
• Adjustments based on analysis of student learning   
• Congruence between modifications and learning objectives  


Analysis of Student Learning  
The teacher uses assessment data to profile student learning and communicate information about student progress and 
achievement.  
• Clarity and accuracy of presentation   
• Alignment with learning objectives   
• Interpretation of data  
• Evidence of impact on student learning  


Reflection and Self-Evaluation  
The teacher reflects on his or her instruction and student learning in order to improve teaching practice.  
• Interpretation of student learning   
• Insights on effective instruction, and assessment 
• Alignment among objectives, instruction and assessment   
• Implications for future teaching  
• Implications for professional development  


 


SHSU-Contextual Factors 


TWS Standard 
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The teacher uses information about the learning-teaching context and student individual differences to set learning 
objectives and plan instruction and assessment. 
 
Task 
Discuss relevant factors and how they may affect the teaching-learning process.  Include any supports and challenges that 
affect instruction and student learning. 
 
Prompt 
In your discussion, include: 


• Community, district, and school factors.  Address geographic location, community, and school 
population, socio-economic profile and race/ethnicity (this information should be obtained from the 
campus TAPR report).  You might also address such things as stability of community, political climate, 
community support for education, and other environmental factors.  A Community Chamber of 
Commerce website usually offers this information.  


• Classroom factors.  Address physical features, availability of technology equipment, resources, and the 
extent of parental involvement.  You might also discuss other relevant factors such as classroom rules 
and routines, grouping patterns, scheduling and classroom arrangement. 


• Student characteristics.  Address student characteristics you must as you design instruction and assess 
learning.  Include factors such as: 


o students’ characteristics (i.e., age, gender, race/ethnicity, special needs, 
achievement/developmental levels, culture, interests, etc.);  


o students’ varied approaches to learning (i.e., English Language Proficiency level, Reading level, 
Response to Intervention (RtI), Learning Modalities, etc.); and 


o students’ skill levels and prior learning that may influence the development of learning 
objectives, instruction and assessments. 


• Instructional implications.  Address how contextual characteristics of the community, district, school, 
classroom, and students have implications for instructional planning and assessment.  Include specific 
instructional implications for at least two characteristics and any other factors that will influence how 
you plan and implement your unit. 


 
Suggested Page Length: 1 – 2 
 
 
 
 
 
 
 
 
 
 
 


SHSU-Contextual Factors 
Rubric 
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TWS Standard: The teacher uses information about the learning/teaching context and student individual differences 
to set learning objectives, plan instruction, and assess learning. 
 


Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Knowledge of 
Community, 


District, School, 
and Classroom 


Factors 


Teacher displays minimal, 
irrelevant, or biased 
knowledge of the 
characteristics of the 
community, school, and 
classroom. 


Teacher displays some 
knowledge of the 
characteristics of the 
community, school, and 
classroom that may affect 
learning. 


Teacher displays a 
comprehensive 
understanding of the 
characteristics of the 
community, school, and 
classroom that may affect 
learning. 


 


Knowledge of 
Characteristics of 


Students 


Teacher displays minimal, 
stereotypical, or irrelevant 
knowledge of student 
differences (i.e., 
development, interests, 
culture, abilities/disabilities, 
etc.). 


Teacher displays general 
knowledge of student 
differences (i.e., development, 
interests, culture, 
abilities/disabilities, etc.) that 
may affect learning. 


Teacher displays general 
and specific understanding 
of student differences (i.e., 
development, interests, 
culture, 
abilities/disabilities, etc.) 
that may affect learning. 


 


Knowledge of 
Students’ Varied 


Approaches to 
Learning 


Teacher displays minimal, 
stereotypical, or irrelevant 
knowledge about the different 
ways students learn. 


Teacher displays general 
knowledge about the different 
ways students learn. 


Teacher displays general 
and specific understanding 
of the different ways 
students learn. 


 


Knowledge of 
Students’ Skills 


and Prior 
Learning 


Teacher displays little or 
irrelevant knowledge of 
students’ skills and prior 
learning. 


Teacher displays general 
knowledge of students’ skills 
and prior learning that may 
affect learning. 


Teacher displays general 
and specific knowledge of 
students’ skills and prior 
learning that may affect 
learning. 


 


Implications for 
Instructional 
Planning and 
Assessment 


Teacher does not provide 
implications for instruction 
and assessment based on 
student individual differences 
and community, school, and 
classroom characteristics or 
provides inappropriate 
implications. 


Teacher provides general 
implications for instruction and 
assessment based on student 
individual differences and 
community, school, and 
classroom characteristics. 


Teacher provides specific 
implications for 
instruction and assessment 
based on student 
individual differences and 
community, district, 
school, and classroom 
characteristics. 


 


 
 


 


 


 


SHSU-Learning Objectives 
TWS Standard 
The teacher sets significant, challenging, varied, and appropriate learning objectives. 
 
Task 
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Provide and justify the learning objectives for the unit. 
 
Prompt 


• List the learning objectives (not the activities) that will guide the planning delivery and assessment of 
your unit.  These objectives should be clearly written, measureable, and define what you expect students 
to know and be able to do at the end of the unit.  The objectives should be significant (reflect the big 
ideas or structure of the discipline) challenging, varied, and appropriate.  Number or code each 
learning objective so you can reference it later. 


• Show how the objectives are aligned with national, state (TEKS), or local standards (Identify the 
source of the standards). 


• Describe the types and levels (i.e., Bloom’s Taxonomy, English Language Proficiency Standards 
(ELPs), Reading and Writing level, etc.) of your learning objectives. 


• Discuss why your learning objectives are appropriate in terms of development; pre-requisite 
knowledge, skills, experience, and other student needs. 


• Cite research and/or theory to support your justification. 
 
Suggested Page Length: 1 – 2  
 


Learning Objectives 
Rubric 


 
TWS Standard: The teacher sets significant, challenging, varied, and appropriate learning objectives. 
 


Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Significance, 
Challenge, and 


Variety 


Objectives reflect only one 
type or level of learning. 


Objectives reflect several types 
or levels of learning but lack 
significance or challenge. 


Objectives reflect several 
types or levels of learning 
and are significant and 
challenging. 


 


Clarity 
Objectives are not stated 
clearly and are activities 
rather than learning 
outcomes. 


The majority of the objectives 
are clearly stated as learning 
outcomes. 


Objectives are clearly 
stated as learning 
outcomes. 


 


Appropriateness 
For Students 


Objectives are not 
appropriate for the 
development, pre-requisite 
knowledge, skills, 
experiences, or other student 
needs. 


The majority of the objectives 
are appropriate for the 
development, pre-requisite 
knowledge, skills, experiences, 
and other student needs. 


Objectives are appropriate 
for the development, pre-
requisite knowledge, 
skills, experiences, and 
other student needs 
supported by research 
and/or theory. 


 


Alignment with 
National, State, 


or Local 
Standards 


Objectives are not aligned 
with national, state, or local 
standards. 


The majority of the objectives 
are aligned with national, state, 
or local standards. 


Objectives are explicitly 
aligned with national, 
state, or local standards. 


 


 
SHSU-Assessment Plan 


TWS Standard 
The teacher uses multiple assessment modes and approaches aligned with learning objectives to assess student 
learning before, during, and after instruction.  
 
Task 
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Design an assessment plan to monitor student progress toward your learning objectives.  Use multiple assessment modes 
and approaches aligned with learning objectives to assess student learning before, during, and after instruction.  These 
assessments should authentically measure student learning and may include performance-based tasks, paper-and-pencil 
tasks, or personal communication with the students.  Describe why your assessments are appropriate for measuring 
learning. 


Prompt 
• Provide an overview of the assessment plan.  Use a visual organizer such as a table, outline, or 


other means to make your plan clear.  For each learning objective include: assessments used to judge 
student performance, format of each assessment, and adaptations of the assessments for the individual 
needs of students based on pre-assessment and contextual factors.  The purpose of this overview is to 
depict the alignment between learning objectives and assessments and to show adaptations to meet the 
individual needs of students (i.e., Special Education, RtI, ELLs, 504, Gifted/Talented (GT), etc.) 
discussed in contextual factors.   


• Describe the pre- and post- assessments that are aligned with your learning objectives.   
Clearly explain how you will evaluate or score pre- and post-assessments, including criteria you will use 
to determine if the students’ performance meets the learning objectives.  Include copies of assessments, 
prompts, and/or student directions and criteria for judging student performance (i.e., scoring 
rubrics, observation checklist, rating scales, item weights, test blueprint, answer key, etc.) in the TWS 
Appendix. 


• Discuss your plan for formative assessment that will help you determine student progress during 
the unit.  Describe the assessments you plan to use to monitor student progress and comment on the 
importance of collecting that particular evidence.   
 
 


Example of Assessment Plan Table: Kindergarten 
Learning Objectives Assessments Format of Assessment Adaptations 


Learning Objective 1 
 
Write out your full 
objectives here. 


Pre-Assessment 
 
 
 
 
Formative Assessment 
 
 
 
Post-Assessment 


Clearly and briefly describe your 
pre-assessment 
 
 
 
Clearly and briefly describe your 
formative assessment. 
 
 
Clearly and briefly describe your 
post-assessment 
 


Describe the pre-assessment 
modifications you will implement for 
the students described in Contextual 
Factors. 
 
Describe the formative modifications 
you will implement for the students 
described in Contextual Factors. 
 
Describe the post-assessment 
modifications you will implement for 
the students described in Contextual 
Factors. 
 


 
Suggested Page Length: 2+ pre- and post-assessment instruments, scoring rubrics/keys, and assessment plan table 
 


SHSU-Assessment Plan 
Rubric 


 
TWS Standard: The teacher uses multiple assessment modes and approaches aligned with learning objectives to 
assess student learning before, during, and after instruction. 
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Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Alignment with 
Learning 


Objectives and 
Instruction 


Content and methods of 
assessment lack alignment 
with learning objectives or 
lack cognitive complexity. 


Some of the learning 
objectives are assessed through 
the assessment plan, but many 
are not aligned with learning 
objectives in content and 
cognitive complexity. 


Each of the learning 
objectives is assessed 
through the assessment 
plan; assessments are 
aligned with the learning 
objectives in content and 
cognitive complexity. 


 


Clarity of 
Criteria and 


Standards for 
Performance 


The assessments contain no 
clear criteria for measuring 
student performance relative 
to the learning objectives. 


Assessment criteria have been 
developed, but they are not 
clear or are not explicitly 
linked to the learning 
objectives. 


Assessment criteria are 
clear and are explicitly 
linked to the learning 
objectives. 


 


Multiple Modes 
and Approaches 


The assessment plan includes 
only one assessment mode 
and does not assess students 
before, during, and after 
instruction. 


The assessment plan includes 
multiple modes but all are 
either pencil/paper based (i.e., 
they are not performance 
assessments) and/or do not 
require the integration of 
knowledge, skills, and 
reasoning ability. 


The assessment plan 
includes multiple 
assessment modes 
(including performance 
assessments, lab reports, 
research projects, etc.) and 
assesses student 
performance throughout 
the instructional sequence. 


 


Technical 
Soundness 


Assessments are not valid; 
scoring procedures are absent 
or inaccurate; items or 
prompts are poorly written; 
directions and procedures are 
confusing to students. 


Assessments appear to have 
some validity; most scoring 
procedures are explained; most 
items or prompts are clearly 
written; most directions and 
procedures are clear to 
students. 


Assessments appear valid; 
scoring procedures are 
explained; items or 
prompts are clearly 
written; directions and 
procedures are clear to 
students. 


 


Adaptations 
Based on the 


Individual Needs 
of Students (i.e., 


Special 
Education, RtI, 
ELLs, 504, GT, 


etc.) 


Teacher does not adapt 
assessments to meet the 
individual needs of the 
students or these assessments 
are inappropriate. 


Teacher makes adaptations to 
assessments that are 
appropriate to meet the 
individual needs of most 
students. 


Teacher makes 
adaptations to assessments 
that are appropriate to 
meet the individual needs 
of students. 


 


 
 
 
 
 


 
SHSU-Design for Instruction 


 
TWS Standard 
The teacher designs instruction for specific learning objectives, student characteristics and needs, and learning 
contexts. 
 
Task 
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Describe how you will design your unit instruction related to unit objectives, students’ characteristics and needs, and the 
specific learning context. 
 
Prompt 


• Results of pre-assessment. Use a visual organizer (i.e., table, graph, or chart). After administering 
the pre-assessment, analyze student performance relative to learning objectives.  Depict the results of 
the pre-assessment in a format that allows you to find patterns of student performance relative to each 
learning objective. Describe the pattern(s) you find that will guide your instruction or modification of 
the learning objectives. 


• Unit overview.  Provide an overview of your unit.  Use a visual organizer such as a block plan or 
outline to make your unit plan clear.  Include the topic or activity you are planning for each day/period.  
Also indicate the objective or objectives (coded from your Learning Objectives section) that you are 
addressing in each activity.  Make sure that every objective is addressed by at least one activity and that 
every activity relates to at least one objective. 


• Activities.  Describe at least three unit activities that reflect a variety of instructional 
strategies/techniques and explain why you are planning those specific activities.  In your explanation for 
each activity, include: 


 how the content aligns to your instructional objective(s); 
 how the activity stems from your pre-assessment information and contextual factors; 
 what materials and technology you will need to implement the activity; and 
 how you plan to assess student learning during and following the activity (i.e., formative 


assessment). 
• Technology.  Describe how you and your students will use technology in this unit. How will you 


integrate technology to make a significant contribution to teaching and learning?  
 
Suggested Page Length: 3+ visual organizers 
              
 
 
 
 
 
 


 
 


SHSU-Design for Instruction 
Rubric 


 
TWS Standard: The teacher designs instruction for specific learning objectives, student characteristics and needs, 
and learning contexts. 


Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 
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Alignment with 
Learning 


Objectives  


Few lessons are explicitly linked 
to learning objectives. Few 
learning activities, assignments, 
and resources are aligned with 
learning objectives. Not all 
learning objectives are covered 
in the design. 


Most lessons are explicitly 
linked to learning objectives. 
Most learning activities, 
assignments, and resources are 
aligned with learning 
objectives. Most learning 
objectives are covered in the 
design. 


All lessons are explicitly linked 
to learning objectives. All 
learning activities, assignments, 
and resources are aligned with 
learning objectives. All learning 
objectives are covered in the 
design. 


 


Accurate 
Representation of 


Content 


Teacher’s use of content appears 
to contain numerous 
inaccuracies. Content seems to 
be viewed more as isolated skills 
and facts rather than as part of a 
larger conceptual structure.  
Content is not appropriately 
aligned with developmental level 
of students. 


Teacher’s use of content 
appears to be mostly accurate.  
Majority of the content is 
aligned with developmental 
level of students.  Shows some 
awareness of the big ideas or 
structure of the discipline. 


Teacher’s use of content 
appears to be accurate including 
the depth and rigor appropriate 
to the developmental level of 
students. Focus of the content is 
congruent with the big ideas or 
structure of the discipline. 


 


Organized Lesson 
and Unit 
Structure 


The lessons within the unit are 
not logically organized (i.e., 
sequenced) and are not useful in 
moving students toward 
achieving the learning 
objectives. 


The lessons within the unit 
have some logical organization 
and appear to be somewhat 
useful in moving students 
toward achieving the learning 
objectives. 


The lessons within the unit are 
logically organized and appear 
to be useful in moving students 
toward achieving the learning 
objectives. 


 


Use of a Variety of 
Instruction, 
Activities, 


Assignments and 
Resources 


Little variety of instruction, 
activities, assignments, and 
resources. Heavy reliance on 
textbook or single resource (i.e., 
worksheets). 


Some variety of instruction, 
activities, assignments, and 
resources but with limited 
contribution to student 
learning. 


Significant variety across 
instruction, activities, 
assignments, and/or resources. 
This variety makes a clear 
contribution to student learning. 


 


Use of Contextual 
Information and 


Data to Select 
Appropriate and 


Relevant 
Activities, 


Assignments and 
Resources 


Instruction has not been designed 
with reference to contextual 
factors and pre-assessment data. 
Activities and assignments do 
not appear productive and 
appropriate for each student. 


Most instruction has been 
designed with reference to 
contextual factors and pre-
assessment data.  Most 
activities and assignments 
appear productive and 
appropriate for each student. 


Instruction has been designed 
with reference to contextual 
factors and pre-assessment 
data. Activities and 
assignments are productive and 
appropriate for each student. 


 


Significant Use of 
Technology 


Technology not integrated or not 
integrated to enhance teaching 
and learning. 


Teacher uses technology but it 
does not make a significant 
contribution to teaching and 
learning.  


Teacher integrates appropriate 
technology that makes a 
significant contribution to 
teaching and learning.   


SHSU-Instructional Decision-Making 
 


TWS Standard 
The teacher uses on-going analysis of student learning to make instructional decisions. 
 
Task 
Provide two significant examples of instructional decision-making* based on students’ learning or responses. 
 
Prompt 
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• Instructional Decision #1.  Think of a time during your unit when one or more student(s) caused you to 
modify your original design for instruction.  (The resulting modification may affect other students as 
well.)  Cite specific evidence to support your answers to the following: 


 Describe the learning or response that caused you to rethink your plans.  This learning or 
response may come from a planned formative assessment or another source (not the pre-
assessment). 
 Describe what you did next and explain why you thought this would improve student 


progress toward the learning objective. 
 


• Instructional Decision #2.  Think of a time during your unit when one or more student(s) caused you to 
modify your original design for instruction.  (The resulting modification may affect other students as 
well.)  Cite specific evidence to support your answers to the following: 


 Describe the learning or response that caused you to rethink your plans.  This learning or 
response may come from a planned formative assessment or another source (not the pre-
assessment). 
 Describe what you did next and explain why you thought this would improve student 


progress toward the learning objective. 
 


 
Suggested Page Length: 2-3  


            
*Note:  This section is not about classroom management decision-making.  Rather, it is about decisions 
made to improve student learning.  


 
 
 
 
 
 
 
 
 
 
 
 


SHSU-Instructional Decision-Making 
Rubric 


 
TWS Standard: The teacher uses on-going analysis of student learning to make instructional decisions. 
 


Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Sound 
Professional 


Practice 


Instructional decisions are 
inappropriate and not 
pedagogically sound. 


Instructional decisions are 
mostly appropriate, but some 
decisions are not pedagogically 
sound. 


Instructional decisions are 
pedagogically sound (i.e., 
they are likely to lead to 
student learning). 
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Modifications 
Based on 


Analysis of 
Student Learning 


Teacher treats class as “one 
plan fits all” with no 
modifications. 


Modifications of the 
instructional plan are made to 
address individual student 
needs, but these are not based 
on the analysis of student 
learning, best practice, or 
contextual factors. 


Appropriate modifications 
of the instructional plan 
are made to address 
individual student needs.  
These modifications are 
informed by the analysis 
of student 
learning/performance, 
best practice, or 
contextual factors.  
Explanation of why the 
modifications would 
improve student progress 
was included and 
appropriate. 


 


Alignment 
Between 


Modifications 
and Learning 


Objectives 


Modifications in instruction 
lack alignment with learning 
objectives. 


Modifications in instruction are 
somewhat aligned with 
learning objectives. 


Modifications in 
instruction are aligned 
with learning objectives.  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
SHSU-Analysis of Student Learning 


 
TWS Standard 
The teacher uses assessment data to profile student learning and communicate information about student progress and 
achievement. 
 
Task 
Analyze your assessment data, including pre/post assessments and formative assessments to determine students’ progress 
related to the unit learning objectives.  Use visual representations and narrative to communicate the performance of the 
whole class, subgroups, and two individual students.  Conclusions drawn from this analysis should be provided in the 
Reflection and Self-Evaluation section. 
 
Prompt 
In this section, you will analyze data to explain progress and achievement toward learning objectives demonstrated by 
your whole class, a selected subgroup of students, and two individual students. 
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• Whole class.  To analyze the progress of your whole class: 
o complete the Whole Class Table of Results*;    
o create a graph** that communicates the overall extent to which your students made progress on 


the unit (from Unit Pre-Assessment Mean to Unit Post-Assessment Mean) toward the learning 
criterion that you identified for each learning objective (identified in your Assessment Plan 
section); and  


o Summarize, in a narrative, what the graph tells you about your students’ learning in this unit (i.e., 
the number of students met the criterion, etc.). 


• Subgroups.  Select a group characteristic (i.e., performance level, socio-economic status, language 
proficiency, etc.) to analyze in terms of one learning objective.  Provide a rationale for your selection 
of this characteristic to form subgroups (i.e., high- vs. low-performers).  Create one graph*** that 
compares pre- and post-assessment results for the selected subgroup on this learning objective.  
Summarize what these data show about student learning. 


• Individuals.  Select two students that demonstrated different levels of performance.  Explain why it is 
important to understand the learning of these particular students.  Use pre-, formative, and post-
assessment data with examples of the students’ work to draw conclusions about the extent to which 
these students attained the learning objectives.  Graphs are not necessary for this subsection. 


 
Reminder:   You will provide possible reasons for why your students learned (or did not learn) in the next section, 
Reflection and Self-Evaluation. 
 
Suggested Page Length:  4 + with required charts  
 
*Note:  Whole Class Table Template Required (see Blackboard). 
**Note:  Unit Assessment Mean Graph Required (see Blackboard). 
***Note:  Sub-Group Graph example Required (see Blackboard). 
 
 


SHSU-Analysis of Student Learning 
Rubric 


TWS Standard 
The teacher uses assessment data to profile student learning and communicate information about student progress and 
achievement. 
 
 


Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Clarity and 
Accuracy of 
Presentation 


Presentation is not clear and 
accurate; it does not 
accurately reflect the data. 


Presentation is understandable 
and contains few errors. 


Presentation is easy to 
understand and contains 
no errors of 
representation. 


 


Alignment with 
Learning 


Objectives 


Analysis of student learning 
is not aligned with learning 
objectives. 


Analysis of student learning is 
partially aligned with learning 
objectives and/or fails to 
provide a comprehensive 
profile of student learning 
relative to objectives for the 


Analysis is fully aligned 
with learning objectives 
and provides a 
comprehensive profile of 
student learning for the 
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whole class, subgroups, and 
two individuals. 


whole class, subgroups, 
and two individuals. 


Interpretation of 
Data 


Interpretation is inaccurate, 
and conclusions are missing 
or unsupported by data. 


Interpretation is technically 
accurate, but conclusions are 
missing or not fully supported 
by data. 


Interpretation is 
meaningful, and 
appropriate conclusions 
are drawn from the data.  


Evidence of 
Impact on 


Student Learning 


Analysis of student learning 
fails to include evidence of 
impact on student learning in 
terms of numbers of students 
who achieved and made 
progress toward learning 
objectives. 


Analysis of student learning 
includes incomplete evidence 
of the impact on student 
learning in terms of numbers of 
students who achieved and 
made progress toward learning 
objectives. 


Analysis of student 
learning includes 
evidence of the impact on 
student learning in terms 
of number of students 
who achieved and made 
progress toward each 
learning. 


 


 
REQUIRED CHARTS AND GRAPHS – See Required Templates and Examples in Blackboard. 


• One table comparing every students’ pre- and post- assessment scores on each objective and overall unit 
• One graph (bar or pie) showing the extent to which your class made progress from pre- to post- 


assessment in your unit. 
• One graph (bar or pie) comparing pre- and post-assessments by selected subgroup on the one chosen 


learning objective. 
 
 


 
 
 


SHSU-Reflection and Self-Evaluation 
 


TWS Standard 
The teacher analyzes the relationship between his or her instruction and student learning in order to improve teaching 
practice. 
 
Task 
Reflect on your performance as a teacher and link your performance to student learning results.  Evaluate your 
performance and identify future actions for improved practice and professional growth. 
 
Prompt 


Use evidence from conclusions you have made in your Analysis of Student Learning section. To do so: 


1. Most Successful Learning Objective.  Select the learning objective where your students were most 
successful (first three rubric indicators).  


a. First, explain why they were successful in terms of the objective itself, instructional strategies 
you used, and assessment(s) you used.  


b. Next, explain why they were successful in terms of student characteristics and other contextual 
factors under your control.  


c. Third, use theory and/or research to explain this success.  
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d. Finally, discuss the degree to which this objective, your instruction and the assessment(s) you 
used aligned AND the effect this had on student learning. 


 
2. Least Successful Learning Objective.  Select the learning objective where your students were least 


successful (first three rubric indicators).   
a. Provide several hypotheses why some students did not meet this objective and discuss these 


hypotheses in terms of your instruction, the activities you used, and the assessment(s) you used. 
b. Next, explain why they were NOT successful in terms of student characteristics and other 


contextual factors NOT under your control.  
c.  Finally, discuss the degree to which this objective, your instruction and the assessment(s) you 


used aligned AND the effect this had on student learning. 
 


3. Implications for Future Teaching.  Explain how you would improve student learning by making 
modifications for future teaching experiences. To do so: 


a. Explain how you would redesign objectives, instruction and the assessment(s) you used. 
b. Explain why these would improve student learning. 


 


4. Implications for Professional Development.  Based on all you have written, explain what professional 
development you might seek to improve your practice. To do so: 


a. Discuss at least two professional learning objectives you will set for yourself as a result of this 
experience.  


b. Describe specific steps you will take to reach each of these objectives. 
c. Identify professional organizations that might support your professional learning objectives. 


 
Suggested Page Length:  2 


SHSU-Reflection and Self-Evaluation 
Rubric 


TWS Standard 
The teacher analyzes the relationship between his or her instruction and student learning in order to improve teaching 
practice. 


Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Interpretation of 
Student Learning 


No evidence or reasons 
provided to support 
conclusions drawn in 
Analysis of Student 
Learning section. 


Provides evidence but no (or 
simplistic, superficial) reasons 
or hypotheses to support 
conclusions drawn in Analysis 
of Student Learning sections. 


Uses evidence to support 
conclusions drawn in 
Analysis of Student 
Learning section.  
Explores multiple 
hypotheses for why some 
students did not meet 
learning objectives. 


 


Insights on 
Effective 


Instruction and 
Assessment(s) 


Provides no rationale for why 
some objectives or 
assessments were more 
successful than others. 


Identifies the most and least 
successful objectives or 
assessments and superficially 
explores reasons for their 
success or lack thereof (no use 
of theory or research). 


Identifies the most and 
least successful objectives 
and assessments and 
provides plausible reasons 
(based on theory or 
research) for their success 
or lack thereof. 
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Alignment 
Among 


Objectives, 
Instruction, and 
Assessment(s) 


Does not connect learning 
objectives, instruction, and 
assessment results in the 
discussion of student learning 
and effective instruction 
and/or the connections are 
irrelevant or inaccurate. 


Connects learning objectives, 
instruction, and assessment 
results in the discussion of 
student learning and effective 
instruction, but 
misunderstandings or 
conceptual gaps are present. 


Logically connects 
learning objectives, 
instruction, and 
assessment results in the 
discussion of student 
learning and effective 
instruction. 


 


Implications for 
Future Teaching 


Provides no ideas or 
inappropriate ideas for 
redesigning learning 
objectives, instruction, and 
assessment. 


Provides ideas for redesigning 
learning objectives, 
instruction, and assessment but 
offers no rationale for why 
these changes would improve 
student learning. 


Provides ideas for 
redesigning learning 
objectives, instruction, and 
assessment and explains 
why these modifications 
would improve student 
learning. 


 


Implications for 
Professional 
Development 


Provides no professional 
learning objectives or 
objectives that are not related 
to the insights and 
experiences described in this 
section. 


Presents professional learning 
objectives that are not strongly 
related to the insights and 
experiences described in this 
section and/or provides a 
vague plan for meeting the 
objectives. 


Presents a small number 
of professional learning 
objectives that clearly 
emerge from the insights 
and experiences described 
in this section.  Describes 
specific steps to meet 
these objectives.  
Identifies professional 
organizations. 
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5. TExES Content Examination  


This is the content specific certification exam; it includes an ASEP Summary, Demographic, and All Tests Report. The data 
are collected annually in February and disseminated during the fall semester every year. 


No prompt or scoring rubric is available for this assessment other than those are available on the ETS TExES test 
framework (“test at a glance”) and student preparation: 


http://www.texes.ets.org/texes/testframeworks/ 


http://www.texes.ets.org/texes/prepmaterials/  


 


6.  TExES Pedagogy and Professional Responsibility 
(PPR) Examination (EC-12)  


This is the second certification exam that all initial candidates must pass for certification; assessment includes an ASEP 
Summary, Demographic, and All Tests Report. The data are collected annually in February and disseminated during the 
fall semester every year. 


No prompt or scoring rubric is available for this assessment. 


The test framework (“test at a glance”) and student preparation materials are available on the TExES ETS Website: 


http://www.texes.ets.org/texes/testframeworks/ 


http://www.texes.ets.org/texes/prepmaterials/  
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http://www.texes.ets.org/texes/prepmaterials/
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http://www.texes.ets.org/texes/prepmaterials/





7. Student Teacher Performance Evaluation - Form D-
Technology, PPR, and Dispositions/Diversity 
Proficiencies Standards  


This assessment is an external evaluation of candidate mastery of National Educational Technology Standards for 
Teachers (NETS*T), Texas Skills Standards for PPR, EC-12, and SHSU Dispositions and Diversity Proficiency Standards, 
completed by the classroom mentor teacher and the University Supervisor during Student Teaching. The data are 
collected each semester and disseminated during the fall semester every year.
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8. Instructional Planning Assessment 
This assessment is completed during the Content Methods Block by Elementary candidates and then evaluated by 
faculty in the following content areas: Math, Science and Social Studies.  Middle Level, Secondary and All-Level 
candidates complete a Lesson Plan assessment during Middle Level or Secondary/All Level Methods Block. 
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9. Case Study  
This assessment is a benchmark assessment completed in READ 3371 by Elementary and Middle level candidates, then 
evaluated by faculty. The data are collected each semester and disseminated during the fall semester every year.  
Secondary and All-Level candidates do not complete this assessment. 
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10. Writing Process Lesson Plan 
This assessment is a benchmark assessment completed in READ 3372 by Elementary and Middle level candidates, then 
evaluated by faculty.  The data are collected each semester and disseminated during the fall semester every year. 
Secondary and All-Level candidates do not complete this assessment. 


  


 44 







11. Oral Communication Assessment 
The My Life Project is an assessment of oral communication skills, evaluated by faculty in CISE 3384 and CIEE 3374. The 
data are collected each semester and disseminated during the fall semester every year. 


  


 45 







12. Novice Dispositions and Diversity Proficiencies   
This assessment is a student self-report and faculty evaluation in CIEE 3374, CISE 3384 or CIED 5397 of supporting 
evidence required for entrance to the later blocked courses. The data are collected each semester and disseminated 
during the fall semester every year.  The Elementary and Secondary Novice DDPs are the same. 
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13. Emerging Dispositions and Diversity Proficiencies 
This assessment is a student self-report and faculty evaluation in Literacy Block, Content Methods Block and Secondary 
Methods Block of supporting evidence required for entrance to the student teaching or internship. The data are 
collected each semester and disseminated during the fall semester every year. 
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Exhibit 1.4.c (Part 1):  Initial Program's Key Assessments and Scoring Guides




Advanced Programs Key Assessment Data Management Schedule is reported to the following: the 
College of Education Leadership Team, Advanced Program Coordinators, Advisory Council, SHIPS 
members, Assessment Committee, and the Department. 


 


The instruments included in the key assessments and a description, for the Unit, are the following: 


 


1.    Graduate and Employer Survey 
This assessment is a follow-up survey emailed to advanced program graduates and employers during the 
spring semester. Candidates who completed an advanced program 12-36 months prior to the spring 
semester receive the survey as to their respective superiors – usually the school principal.  Each survey 
has two parts, the Unit level questions, and then the program specific questions.  The Unit level 
questions are below.  The data are collected, analyzed, and dissemination annually during the fall 
semester.  


 











 


 















 


  







2.   Services and Operations Survey  
This survey provides information about all the services and operations within both the initial and 
advanced programs of the unit. The survey is aligned to the Conceptual Framework and elicits’ 
responses from candidates regarding the extent to which they mastered the elements of the Conceptual 
Framework and incorporate them into their practice. Review of this data allows the unit to prioritize 
improvement efforts for unit operations and services by analyzing the difference between quality and 
importance as reported by candidates. 







 


 







 







  


 


 


 


 


 







 


 


  







 


 







 


 


 


 


 







 


 


 


 







 


 







 







  


 


 







 


 







 


  


   


    


  







3.   TExES Examination for Other School 
Professionals  
This is the advanced content specific certification exam for those programs that have an associated 
certification: Principal, School Counselor, Educational Diagnostician, School Librarian, Reading Specialist, 
and Superintendent; it includes an ASEP Summary, Demographic, and All Tests Report. The data are 
collected annually in February and disseminated during the fall semester every year. 


No prompt or scoring rubric is available for this assessment other than those are available on the ETS 
TExES test framework (“test at a glance”) and student preparation: 


http://www.texes.ets.org/texes/testframeworks/ 


http://www.texes.ets.org/texes/prepmaterials/  


 


4.   Dispositions and Diversity Proficiency 
Assessment  
This assessment is an evaluation of candidate mastery of SHSU Dispositions and Diversity Proficiencies 
Standards by program faculty. The data are collected each semester and disseminated during the fall 
semester every year. 



http://www.texes.ets.org/texes/testframeworks/

http://www.texes.ets.org/texes/prepmaterials/





 







 


 







 







 


 







 







 







 







 







 





Exhibit 1.4.c (Part 2):  Advanced Program's Key Assessment and Scoting Guides




Key Assessments Inventory and Data Management Schedule 


 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


Graduate/Employer  
Survey 


Unit-Trend Data Follow up survey 
mailed to initial prep 
graduates and 
employers 


Spring -every third 
year 


Fall-every third year  Educator Preparation 
Advisory Council 


 Assessment/ST 1, 2 
Committee 


 SHIPS members 


 Departments 


 Website 


Evaluation of the 
Educator 
Preparation 
Program 
(elementary and 
secondary versions)   


Unit-Trend Data Completed by 
candidates at the end 
of the program 


Each semester Fall, every year  Educator Preparation 
Advisory Council 


 Assessment /ST 1, 2 
Committee   


 Departments 


 Website 


       


Evaluation of the 
Educator  
Preparation  
Program 
(elementary and 
secondary versions)    


Program-Trend Data Completed by 
candidates at the end 
of the program 


Each semester Fall, every year  Educator Preparation 
Service Staff 


 Educator Preparation 
Advisory Council 


 Departments 


 Assessment/ ST 1, 2 
Committee 


 Website 


Form A- Professional 
Development 
Appraisal System 
(adapted form)-
aligned with Texas 
Proficiencies for 
Learner-Centered 
Instruction.  


Unit-Trend Data Performance-based 
assessments 
completed by the 
University Supervisor 
twice in each student 
teaching placement. 
Scored as three 
formative and one 
summative 


Each semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 







Key Assessments Inventory and Data Management Schedule 


 


assessment.    


Form A- Professional 
Development 
Appraisal System 
(adapted form)-
aligned with Texas 
Proficiencies for 
Learner-Centered 
Instruction and 
program standards. 


Program-Trend Data Performance-based 
assessments 
completed by the 
University Supervisor 
twice in each 
placement. Scored as 
three formative and 
one summative 
assessment. 


Each semester Fall, every year  


 Education Preparation 
Advisory Council          
( specific to content) 


 Assessment/ST 1, 2  
Committee 


 COE Departments 
 


Teacher Work 
Sample 


Unit Capstone assessment 
designed to measure 
candidate effect on 
K-12 student 
learning, completed 
during the first 
placement in student 
teaching 


Each semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Teacher Work 
Sample 


Program Capstone assessment 
designed to measure 
candidate effect on 
K-12 student 
learning, completed 
during the first 
placement in student 
teaching 


Each semester Each semester  Education Preparation 
Advisory Council 
(specific to content) 


 Assessment/ST 1, 2  
Committee 


 Departments 
 


TExES Content 
Examination 


Unit ASEP Summary, 
Demographic and All 
Tests Report 
 


Annually  in February 
 
 
 


Fall, every year 
 
 


 SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 







Key Assessments Inventory and Data Management Schedule 


 


 Departments 


 Website 


TExES Pedagogy and 
Professional 
Responsibility 
Examination 


Unit ASEP Summary, 
Demographic and All 
Tests Report 
 


Annually  in  
February 
 
 
 


Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


TExES Content 
Examination 


Program   ASEP  in  February 
 
CAT Monthly 
P&P-4-5 Times per 
year 


March, every year 
 
30 days after P & P 
administration date 


 Ed Prep Advisory 
Council (specific to 
content) 


 Assessment/ ST 1,2 
Committee 


 Departments 


TExES Pedagogy and 
Professional 
Responsibility 
Examination 


Program  ASEP  in  February 
 
CAT Monthly 
P&P-4-5 Times per 
year 


March, every year 
 
30 days after P & P 
administration date 


 Ed Prep Advisory 
Council (specific to 
content) 


 Assessment/ ST 1,2 
Committee 


 Departments 


Form D-Dispositions, 
PPR and Technology 
Standards 


Unit Trend Data External evaluation 
of candidate mastery 
of SHSU Dispositions 
Standards, Texas 
Skills Standards for 
PPR, Texas Standards 
for Technology. 
Completed by the 
classroom mentor 
teacher and the 
University Supervisor 
during Student 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 







Key Assessments Inventory and Data Management Schedule 


 


Teaching. 


Form D-Dispositions, 
PPR and Technology 
Standards 


Program-Trend Data External evaluation 
of candidate mastery 
of SHSU Dispositions 
Standards, Texas 
Skills Standards for 
PPR, Texas Standards 
for Technology. 
Completed by the 
classroom mentor 
teacher and the 
University Supervisor 
during Student 
Teaching. 


Every semester Fall, every year  Education Preparation 
Advisory Council 
(specific to content) 


 Assessment/ST 1, 2  
Committee 


 Departments 
 


Instructional 
Planning Assessment 


Unit-Trend Data Completed during 
the Content Methods 
Block, evaluated by 
faculty 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Instructional 
Planning Assessment 


Program-Trend Data Completed during 
the Content Methods 
Block, evaluated by 
faculty 


Every semester Fall, every year  Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


Guided Reading 
Lesson Plan 


Unit-Trend Data Benchmark 
Assessment 
completed in RDG 
370, evaluated by 
faculty 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 







Key Assessments Inventory and Data Management Schedule 


 


Case Study Unit-Trend Data Benchmark 
Assessment 
completed in RDG 
380, evaluated by 
faculty 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Writing Process 
Lesson Plan 


Unit-Trend Data Benchmark 
assessment 
ompleted in RDG 
390, evaluated by 
faculty,  


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ ST 1, 2  
Committee 


 Departments 


 Website 


Guided Reading 
Lesson Plan 


Program-Trend Data Benchmark 
Assessment 
completed in RDG 
370, evaluated by 
faculty 


Every semester Every semester  Assessment/ST 1, 2  
Committee 


 Departments 


Case Study Program-Trend Data Benchmark 
Assessment 
completed in RDG 
380, evaluated by 
faculty 


Every semester Every semester  Assessment/ST 1, 2  
Committee 


 Departments 


Writing Process 
Lesson Plan 


Program-Trend Data Benchmark 
assessment 
completed in RDG 
390, evaluated by 
faculty, 


Every semester Every semester  Assessment/ST 1, 2  
Committee 


 Departments 
 


Guided Reading 
Lesson Plan 


Individual Student 
Data 


Benchmark 
Assessment 
completed in RDG 
370, evaluated by 


Every semester Every semester  Departments 







Key Assessments Inventory and Data Management Schedule 


 


faculty 


Case Study Individual Student 
Data 


Benchmark 
Assessment 
completed in RDG 
380, evaluated by 
faculty 


Every semester Every semester   Departments 


Writing Process 
Lesson Plan 


Individual Student  
Data 


Benchmark 
assessment 
completed in RDG 
390, evaluated by 
faculty, 


Every semester Every semester  Departments 


Oral 
Communications 
Assessment-My Life 
Project 


Unit-Admission 
Requirement 


Assessment of oral 
communication skills, 
evaluated by faculty 
in SED/EED 374 


Every semester   SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Oral 
Communications 
Assessment-My Life 
Project 


Program-Trend Data Assessment of oral 
communication skills, 
evaluated by faculty 
in SED/EED 374 


Every semester Every semester  Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


Oral 
Communications 
Assessment-My Life 
Project 


Student-Admission 
Requirement 


Assessment of oral 
communication skills, 
evaluated by faculty 
in SED/EED 374 


EED/SED 374 Every semester  Ed Prep Services Staff 


 Student 


Dispositions Self 
Report-Emerging 


Unit –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to the 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 







Key Assessments Inventory and Data Management Schedule 


 


Methods Block.   Website 


Dispositions Self-
Report-Novice 


Unit –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to Literacy 
Methods.  


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Dispositions Self 
Report-Emerging 


Program –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to the 
Methods Block. 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Dispositions Self-
Report-Novice 


Program –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to Literacy 
Methods. 


Every semester Fall, every year  Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 
 


Dispositions Self 
Report-Emerging 


Individual Student  
Data 


Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to the 
Methods Block. 


Every semester Every semester   Department of C & I 


Dispositions Self-
Report-Novice 


Individual Student 
Data 


Student Self-report 
and faculty 
evaluation of 
supporting evidence. 


Every semester Every semester   Department of LLSP 







Key Assessments Inventory and Data Management Schedule 


 


Required for 
entrance to Literacy 
Methods. 


 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


Graduate/Employer  
Survey 


Unit-Trend Data Follow up survey e-
mailed to graduates 
and employers 


Spring -every year Fall, every year  COE Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


       


Graduate/Employer  
Survey 


Program-Trend 
Data 


Follow up survey e-
mailed to graduates 
and employers 


Spring -every year Fall, every year  COE Leadership 
Team 


 SHIPS members 


 Departments 


       


COE Services and 
Operations Survey   


Unit-Trend Data Completed by 
candidates at the 
end of the program 


Each semester Fall, every year  COE Leadership 
Team 


 SHIPS members 


 Educator 
Preparation Service 
Staff 


 Assessment 
Committee  


 Departments 


       


COE Services and 
Operations Survey   


Program-Trend 
Data 


Completed by 
candidates at the 
end of the program 


Each semester Fall, every year  COE Leadership 
Team 


 Departments 


       


TExES Certification 
Examination 


Unit-Trend Data ASEP Summary, 
Demographic and 
All Tests Report 
 


Annually  in 
February 
 
 
 


Fall, every year 
 
 


 COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


      


TExES Certification 
Examination 


Program Trend 
Data 


 ASEP  in  February 
 
CAT Monthly 
P&P-4-5 Times per 
year 


March, every year - 
initial results for  
prior  year 
completer cohort & 
final results of  the 
preceding cohort. 
 
30 days after P & P 
administration date  
30 days after P & P 
administration date 


 COE  Leadership 
Team 
  


 Departments 
 


      


Dispositions/ 
Diversity 
Proficiency Profile 


Unit -Trend Data Faculty evaluation 
of candidate 
mastery of SHSU 
Dispositions and 
Diversity 
Proficiencies. 


Every semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment/ 
Committee  


 Departments 


      


Dispositions/ 
Diversity 
Proficiency Profile 


Program-Trend 
Data 


Faculty evaluation 


of candidate 


mastery of SHSU 


Dispositions and 


Diversity 


Proficiencies 


Every semester Fall, every year  COE  Leadership 
Team 


 Departments 


      


Content Measures 
#2 , #6, #7 and/or  #8 


Unit Varies across Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


programs  Assessment/ 
Committee  


 Departments 


      


Content Measures 
#2 , #6, #7 and/or  #8 


Program Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Departments 


      


Planning #3 Unit Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment/ 
Committee  


 Departments 


      


Planning #3 Program Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 Departments 


      


Clinical Practice #4 Unit Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment/ 
Committee  


 Departments 


       







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


Clinical Practice #4 Program Varies across 


programs 


Each semester Fall, every year   


      


Effect on P-12 
Student Learning #5 


Unit  Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


      


Effect on P-12 
Student Learning #5 


Program Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 Departments 


      


Undergraduate GPA Unit Trend Data Required at entry Each semester –
from IRA 


Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


      


Undergraduate GPA Program Trend 
Data 


Required at entry Each semester –
from IRA 


Each semester  COE  Leadership 
Team 


 Departments 


       


GRE Score Unit Required at entry Each semester –
from IRA 


Fall, every year  COE  Leadership 
Team 


 SHIPS members 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


 Assessment 
Committee  


 Departments 


       


GRE Score Program Required at entry Each semester –
from IRA 


Fall, every year  COE  Leadership 
Team 


 Departments 


       


Graduate School 
GPA 


Unit Monitored at 
transition points 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


       


Graduate School 
GPA 


Program Monitored at 
transition points 


Each semester Each semester  COE  Leadership 
Team 


 Departments 


 





		Key Assessment Inventory and Data Management Schedule Initial

		Key Assessment and Data Management Schedule ADV FINAL (1)



Data Management Schuled




NCATE – National Accreditation and Program Recognition 


Texas Universities Seeking NCATE Accreditation – 
Public and Private  
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Nationally Accredited University √ √ √ √ √ √ √   √ √ √ √ √ √ √   
                                  


SPA LEVEL PROGRAM                                 
ACEI I EC-6 √ √ √      √ √      √ √ √ √ √  √  √ 
ACTFL I Spanish           √ √                    √ 
ALA/AASL A School Librarian           √           √         
CACREP M Counselor Education      √           
CACREP M Community Counseling           √ √   √       √     √ 
CACREP D Counselor Ed. & Supervision           √     √       √       
CEC  I Special Education √ √  √    √ √         √ √   √  √ 
CEC A Diagnostician     √ √   √ √           √     √ 
ELCC  A Principal     √  √ √ √ √   √ √ √  √ √ √ √ 
ELCC A Superintendent     √      √ √       √   √     √ 
IRA A Reading Specialist          √ √       √ √   √ √   
ISTE A Facilitator      √     √         √ √          
NASP A School Psychology   √       √ √     √   √         
NASPE I Physical Education   √        √ √            √      √ 
NCSS I 8-12 Social Studies   √          √                
NCTE I English   √       √   √        √ √   √ √  
NCTM I Math   √      √ √        √ √   √   √  
NMSA (AMLE) I Middle Level Education   √       √ √     √    √    √     
NSTA I Science   √        √   √        √      √ √  
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National Accreditation and Program Recognition


Standard 2- Initial

		NCATE STANDARD 2 Assessment System and Unit Evaluation - Initial Programs

				ACCEPTABLE				TARGET				EVIDENCE				CONTINUOUS IMPROVEMENT				SUPPORTING EXPLANATION

		2a.1. 		The unit has an assessment system that reflects the conceptual framework and professional and state standards is  regularly evaluated by its professional community.		2a.1.		The unit, with the involvement of its professional community, is regularly evaluating the capacity and effectiveness of its assessment system, which reflects the conceptual framework and incorporates candidate proficiencies outlined in professional and state standards.				Unit Assessment System Matrix; Assessment Committee Minutes; SHIPS Meetings and Minutes				Assessment Committee Minutes document several improvements made to the Unit Assessment System Matrix.				The wider professional community of SHIPS partners, faculty, and colleagues at other institutions have evaluated the Unit Assessment System annually and improved it through feedback to the Assistant Dean of Assessment.

		2a.2.		The unit's system includes comprehensive and integrated assessment and evaluation measures to monitor candidate performance and manage and improve the unit's operations and programs.		2a.2.		The unit regularly examines the validity and utility of the data produced through assessments and makes modifications to keep abreast of changes in assessment technology and in professional standards. 				Self-Study section 2.2.a.  Institutional validity analyses.  Assessment Committee reviews  unit assessment system as noted in  Compilation of Assessment committee Minutes.  TWS percent agreement is at 59.3%.				Data day - examination of unit level assessments and data for program impact.				Initial programs and the Assessment Committee annually reviews the inter-rater and score reliability of the TWS data.  DDP data are reviewed as well.  However, the unit can engage in more thorough conversations with the Assessment Committee and program coordinators regarding the validity and reliability of measures.

		2a.3		Decisions about candidate performance are based on multiple assessments at admission into programs, appropriate transition points, and program completion. 		2a.3		Decisions about candidate performance are based on multiple assessments made a multiple points before program completion and in practice after completion of programs.  Data show a strong relationship of performance assessments to candidate success throughout their programs and later in classrooms or schools. 				Unit Assessment System Matrix; Exhibit 2.4.g; CREATE PACE Data; Graduate/ Employer Survey				Assessment Committee Minutes document several improvements made to the Unit Assessment System Matrix.				Meeting this responsibility requires the systematic gathering, summarizing, and evaluation of data and using the data to strengthen candidate performance, the unit and its programs. Units are expected to use information technologies to assist in data management.

		2a.4		The unit has taken effective steps to eliminate bias in assessments and is working to establish the fairness, accuracy, and consistency of it assessment procedures and unit operations.		2a.4		The unit conducts thorough studies to establish fairness, accuracy, and consistency of its assessment procedures and unit operations. It also makes changes in its practices consistent with the results of these studies.				TWS and DDP reviewed by Assessment Committee annually.				Process of instituting reliability, variability, and inner-rater reliability measure to unit-level assessments.				The unit's assessment system examines the  alignment of instruction and curriculum with professional, state, and institutional standards.



		2b.1		The unit maintains an assessment system that provides regular and comprehensive information on applicant qualifications, candidate proficiencies, competence of graduates, unit operations, and program quality.		2b.1		The unit's assessment system provides regular and comprehensive data on program quality, unit operations, and candidate performance at each stage of its programs, extending into the first years of completers' practice.				Unit Assessment System Matrix; Data Directory; Transition Point Assessment				Faculty requested an assessment effort that was attuned to candidate growth across time.  The Unit Assessment System was implemented to meet this need.				The Unit Assessment Matrix documents the unit's transition point assessment system with assessments early, midway, and near the end of a candidates' experience and even after graduation.



		2b.2		Using multiple assessments from internal and external sources, the unit collects data from applicants, candidates, recent graduates, faculty and other members of the profession community. Candidate assessment data are regularly and systematically collected, compiled, aggregated, summarized, and analyzed to improve candidate performance, program quality, and unit operations. 		2b.2		Assessment data from candidates, graduates, faculty, and other members of the professional community are based on multiple assessments from both internal and external sources that are systematically collected as candidates progress through programs.				Key Assessment Inventory; Graduate/Employer Survey; Unit Assessment System				Programs across the unit have implemented multiple measures of candidates, graduates, and faculty as noted in the Unit Assessment Matrix.				Multiple data sources inform decision making pertaining to candidate skills and abilities.

		2b.3		The unit disaggregates candidate assessment data when candidates are in  alternate route, off-campus, and distance learning programs.		2b.3		These data are disaggregated by program when candidates are in alternate route, off-campus, and distance learning programs. These data are regularly and systematically compiled, aggregated, summarized, analyzed, and reported publicly for the purpose of improving candidate performance, program quality, and unit operations.				Unit Assessment System				Faculty asked for and designed a system that easily allowed for aggregate and disaggregated data.  This is easily accomplished for programs, sub-populations, and other variables as needed.				The Unit Assessment System is comprehensive yet flexible.

		2b.4		The unit maintains records of formal candidate complaints and documentation of their resolution.		2b.4		The unit has a system for effectively maintaining records of formal candidate complaints and their resolution.				Complaint logs				Professional Concerns Committee; Academic Appeals Committee; Greivance policies included on syllabi.				The unit's diligence and responsiveness to complaints is documented in the Complaint Logs.

		2b.5		The unit maintains its assessment system through the use of information technologies appropriate to the size of the unit and institution.		2b.5		The unit is developing and testing different information technologies to improve its assessment system.				Tk20; Center for Assessment and Accreditation Website; COGNOS;  Banner; Degree Works; Insight; OATDB; LimeSurvey;				After sensing challenges across the university in regards to information access, the unit has participated in institutional conversations as a leader in this area.  Insight is being considered by the institution as a replacement to the OATDB.  Unit faculty and staff have been active participants in this discussion.				Tk20 has been developed to a point that most data requests are fulfilled in a day's time.



		2c.1		The unit regularly and systematically uses data, including candidate and graduate performance information, to evaluate the efficacy of its courses, programs, and clinical experiences.		2c.1		The unit has fully developed evaluations and continuously searches for stronger relationships in the evaluations, revising both the underlying data systems and analytic techniques as necessary.				Data Day; Assessment Committee 				The Assessment Committee has a documented history of suggesting improvements to the Unit Assessment System.



		2c.2		The unit analyzes program evaluation and performance assessment data to initiate changes in programs and unit operations. 		2c.2		The unit not only makes changes based on the data, but also systematically studies the effects of any changes to assure that programs are strengthened without adverse consequences.				Data Day Recommendations; Exhibit 2.4.g; realignment committee efforts				The Data Day events have been welcomed by faculty as opportunities to inquire into what candidates can do and opportunities to recommend change.  Programs have also remained focused on offering evidence based improvements.				The realignment committee initiated its work through the support of evidence from a college-wide survey.  Data day recommendations have led to changes.

		2c.3		Faculty have access to candidate assessment data and/or data systems. Candidate assessment data are regularly shared with candidates and faculty to help them reflect on and improve their performance and programs.		2c.3		Candidates and faculty review data on their performance regularly and develop plans for improvement based on the data.				TWS; DDP; Tk20				The Unit Assessment System was implemented to be comprehensive and flexible, offering individual, course, program, and unit-wide data.				Program coordinators and faculty provide candidates feedback on their performance at the point the performance is conducted.  Tk20 serves as an avenue for feedback.
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Initial Certification Target Level Performance Analysis-Standard 2.


Standard 2- Advanced

		NCATE STANDARD 2 Assessment System and Unit Evaluation - Advanced Programs

				ACCEPTABLE				TARGET				EVIDENCE				CONTINUOUS IMPROVEMENT				SUPPORTING EXPLANATION

		2a.1. 		The unit has an assessment system that reflects the conceptual framework and professional and state standards is  regularly evaluated by its professional community.		2a.1.		The unit, with the involvement of its professional community, is regularly evaluating the capacity and effectiveness of its assessment system, which reflects the conceptual framework and incorporates candidate proficiencies outlined in professional and state standards.				Unit Assessment System Matrix; Assessment Committee Minutes; Advisory Panel Meetings				Assessment Committee Minutes document several improvements made to the Unit Assessment System Matrix.  Advisory panel meetings also offer improvements.				The wider professional community of school partners, faculty, and colleagues at other institutions have evaluated the Unit Assessment System annually and improved it through feedback to the Assistant Dean of Assessment.

		2a.2.		The unit's system includes comprehensive and integrated assessment and evaluation measures to monitor candidate performance and manage and improve the unit's operations and programs.		2a.2.		The unit regularly examines the validity and utility of the data produced through assessments and makes modifications to keep abreast of changes in assessment technology and in professional standards. 				Self-Study section 2.2.a.  Institutional validity analyses.  The Assessment Committee reviews  unit assessment system as noted in  Compilation of Assessment committee Minutes.				The Principles of Inclusion and Equity Committee has been convened to redraft advanced levels DDPs.				The  unit does employ a comprehensive set of assessment efforts at the advanced level that can be aggregated.  This is in direct response to recomendations from the last accreditation visit and commitments to offer quality programs to candidates.  Advanced programs offer highly specialized assessments and do not afford the opportunity to analyze validity of aggregate data regularly.  Assessment Committee Minutes document several improvements made to the Unit Assessment System Matrix for advanced programs.  However, the DDP process has been a challenge for advanced-level faculty to "buy into."  Many advanced faculty feel the DDPs are an extension of undergraduate learning and ill-adapted to discipline-specific graduate-level learning.  Without this buy in the valid and reliable use of data are hindered.  Efforts to reconsider teh DDPs must lay the foundation for long-term improvements in the analysis of validity and reliability. Additional analyses of validity and reliability could be conducted on the DDP and other data to bring this element to target-level performance.

		2a.3		Decisions about candidate performance are based on multiple assessments at admission into programs, appropriate transition points, and program completion. 		2a.3		Decisions about candidate performance are based on multiple assessments made a multiple points before program completion and in practice after completion of programs.  Data show a strong relationship of performance assessments to candidate success throughout their programs and later in classrooms or schools. 				Unit Assessment System Matrix; Exhibit 2.4.g; Graduate/ Employer Survey; DDP Trend and Profile Report;; Site Supervisor Reports				Following recommendations for improvement from the last accreditation visit, advanced programs have instituted multiple transition point assessments throughout the advanced programs.  These data can be aggregated or disaggregated to any levels as needed.				Areas for Improvement from the last accreditation visit were a major focus of efforts for advanced programs across the past 3 years.

		2a.4		The unit has taken effective steps to eliminate bias in assessments and is working to establish the fairness, accuracy, and consistency of it assessment procedures and unit operations.		2a.4		The unit conducts thorough studies to establish fairness, accuracy, and consistency of its assessment procedures and unit operations. It also makes changes in its practices consistent with the results of these studies.				DDP reviewed by Assessment Committee annually.				The Principles of Inclusion and Equity Committee has been convened to redraft advanced levels DDPs.  This was due in part because faculty expressed concerns that the DDPs did not fairly or adequately address all aspects of diversity  valued at the instiution.  this review if currently underway.				The unit's assessment system examines the  alignment of instruction and curriculum with professional, state, and institutional standards.  Many of these include comments about fairness and accuracy of assessment efforts.



		2b.1		The unit maintains an assessment system that provides regular and comprehensive information on applicant qualifications, candidate proficiencies, competence of graduates, unit operations, and program quality.		2b.1		The unit's assessment system provides regular and comprehensive data on program quality, unit operations, and candidate performance at each stage of its programs, extending into the first years of completers' practice.				Unit Assessment System Matrix; Data Directory; Transition Point Assessment				Faculty requested an assessment effort that was attuned to candidate growth across time.  The Unit Assessment System was implemented to meet this need.				The Unit Assessment Matrix documents the unit's transition point assessment system with assessments early, midway, and near the end of a candidates' experience and even after graduation.



		2b.2		Using multiple assessments from internal and external sources, the unit collects data from applicants, candidates, recent graduates, faculty and other members of the profession community. Candidate assessment data are regularly and systematically collected, compiled, aggregated, summarized, and analyzed to improve candidate performance, program quality, and unit operations. 		2b.2		Assessment data from candidates, graduates, faculty, and other members of the professional community are based on multiple assessments from both internal and external sources that are systematically collected as candidates progress through programs.				Key Assessment Inventory; Graduate/Employer Survey; Unit Assessment System				Programs across the unit have implemented multiple measures of candidates, graduates, and faculty as noted in the Unit Assessment Matrix.				Multiple data sources inform decision making pertaining to candidate skills and abilities.

		2b.3		The unit disaggregates candidate assessment data when candidates are in  alternate route, off-campus, and distance learning programs.		2b.3		These data are disaggregated by program when candidates are in alternate route, off-campus, and distance learning programs. These data are regularly and systematically compiled, aggregated, summarized, analyzed, and reported publicly for the purpose of improving candidate performance, program quality, and unit operations.				Unit Assessment System				Faculty asked for and designed a system that easily allowed for aggregate and disaggregated data.  This is easily accomplished for programs, sub-populations, and other variables as needed.				The Unit Assessment System is comprehensive yet flexible.

		2b.4		The unit maintains records of formal candidate complaints and documentation of their resolution.		2b.4		The unit has a system for effectively maintaining records of formal candidate complaints and their resolution.				Complaint logs				Professional Concerns Committee; Academic Appeals Committee; Greivance policies included on syllabi; Graduate Appeals Committee				The unit's diligence and responsiveness to complaints is documented in the Complaint Logs.

		2b.5		The unit maintains its assessment system through the use of information technologies appropriate to the size of the unit and institution.		2b.5		The unit is developing and testing different information technologies to improve its assessment system.				Tk20; Center for Assessment and Accreditation Website; COGNOS;  Banner; Degree Works; Insight; OATDB; LimeSurvey;				After sensing challenges across the university in regards to information access, the unit has participated in institutional conversations as a leader in this area.  Insight is being considered by the institution as a replacement to the OATDB.  Unit faculty and staff have been active participants in this discussion.				Tk20 has been developed to a point that most data requests are fulfilled in a day's time.



		2c.1		The unit regularly and systematically uses data, including candidate and graduate performance information, to evaluate the efficacy of its courses, programs, and clinical experiences.		2c.1		The unit has fully developed evaluations and continuously searches for stronger relationships in the evaluations, revising both the underlying data systems and analytic techniques as necessary.				Data Day; Assessment Committee 				The Assessment Committee has a documented history of suggesting improvements to the Unit Assessment System.				Advanced faculty spent considerable periods of time developing an assessment system that is comprehensive, built upon coursework, and flexible in its ability to provide aggregate and disaggregate data.



		2c.2		The unit analyzes program evaluation and performance assessment data to initiate changes in programs and unit operations. 		2c.2		The unit not only makes changes based on the data, but also systematically studies the effects of any changes to assure that programs are strengthened without adverse consequences.				Data Day Recommendations; Exhibit 2.4.g				The Data Day events have been welcomed by faculty as opportunities to inquire into what candidates can do and opportunities to recommend change.  Programs have also remained focused on offering evidence based improvements.  				Data day recommendations have led to changes. The Principles of Inclusion and Equity committee was a result of this effort.  This committee is tasked with redefining, if desired, the nature of diversity outcomes in advanced programs in the college.

		2c.3		Faculty have access to candidate assessment data and/or data systems. Candidate assessment data are regularly shared with candidates and faculty to help them reflect on and improve their performance and programs.		2c.3		Candidates and faculty review data on their performance regularly and develop plans for improvement based on the data.				Tk20;  DDP; portfolios; projects; Exhibit 1.4.h				The Unit Assessment System was implemented to be comprehensive and flexible, offering individual, course, program, and unit-wide data.				A number of advanced programs employ portfolios to inform candidate skills and abilities.  Faculty review these portfolios regularly with candidates, offering formative feedback.  The unit's Tk20 system allows for this level of support and dialolgue between faculty and candidates.
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Advanced Certification Target Level Performance Analysis-Standard 2.




 
Dispositions and Diversity 
Proficiency 


CF CAEP NCATE Novice 
Level 1 


Emerging 
Level 2A 


Emerging 
Level 2B 


SED/PB 
Emerging Level 2 


Competent 
Level 3 Advanced 


1. Demonstrates an attitude of 
reflection and thoughtfulness about 
professional growth and instruction.  


2 1.1 (InTASC 
#10) & 3.3 


1. c., 1.g., 
& 4. c x x x x x x 


2. Demonstrates a commitment to 
using technology to create an 
authentic learning environment that 
promotes problem-solving and 
decision making for diverse learners.  


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


x x x x x x 


3. Practices ethical behavior and 
intellectual honesty.  


3 1.1(InTASC 
#9) , 3.3, & 


3.6 


1.g. & 4.a. 
x x x x x x 


4. Demonstrates thoughtfulness in 
communication and an awareness and 
appreciation of varying voices.  


3 3.1, 3.3 4.a. 


  x x x x x 


5. Demonstrates knowledge of 
second language acquisition and a 
commitment to adapting instruction 
or programs to meet the needs of 
culturally and linguistically diverse 
learners.  


3 & 5 1.1 (InTASC 
#2) 


4.a.& 4.d. 


  x x x x x 


6. Demonstrates ability to be 
understanding, respectful and 
inclusive of diverse populations.  


3 & 5 3.1 4.a. & 4.d. 


    x x x x 


7. Uses assessment as a tool to 
evaluate learning and improve 
instruction for all learners.  


4 1.1 (InTASC 
#6) 


1.d. & 4.a. 


        x x 


8. Demonstrates a commitment to 
literacy, inquiry, and reflection. 


1 & 4 1.1 (InTASC 
#9) & 3.3 


1. d, 1. g., 
& 4.a. x x x x x x 


9. Leads diverse learners to higher 
level thinking in cognitive, affective 
and/or psychomotor domains. 


5 1.1 
(InTASC, & 


#2) 


4.a. 


        x x 


10. Demonstrates a commitment to 
adapting instruction or programs to 
meet the needs of diverse learners. 


5 1.1 (InTASC 
#2 and #9),  
& 1.4, 2.3 


1.c., 3.c., 
4.a., & 


4.d.     x x x x 


 





Dispositions and Diversity Proficiencies Matrix




Examples of Program Specific Assessments and Improvements 


Key Assessments Across all Programs in the Unit 


The Unit Assessment System Matrix offers a graphic representation of each assessment in every unit.  
Please refer to that document for a broad overview of the data system.  The sections below offered 
detailed descriptions of assessment processes and example evidence-based improvements. 


TExES Certification Exams 


TExES certification exams are criterion-referenced examinations used in both initial and advanced 
programs designed to measure a candidate's knowledge in relation to content knowledge and/or 
pedagogical knowledge and skills. All of the exams in the TExES program contain multiple-choice 
questions. Some tests also have additional types of questions (e.g., open-ended written or oral responses). 
Most TExES exams are available via computer at specially equipped test centers. Program faculty, 
program advisory committees, and the administrative team use results from each testing cycle to analyze 
performance trends, looking for areas of strength and opportunities for improvement in candidate 
performance and program quality. Most programs have aligned curricula and course content to specific 
questions on their respective TExES exam. Moreover, the unit makes available a number of practice 
exams so that candidates have early opportunities to receive feedback on areas for improvement on exam 
performance.  


Dispositions and Diversity Proficiencies 


Initial and advanced programs make use of the unit-wide Dispositions and Diversity Proficiencies (DDPs) 
which are used to measure candidate performance, abilities to plan lessons, and self-reflect. Candidates 
are required to complete reflections demonstrating elements of each DDPs. The DDPs consist of eight 
unit-wide statements in both initial and advanced programs and 2 additional DDP statements for advanced 
programs. The DDPs are a representation of skills the unit has deemed important for education 
professionals. The DDPs are shared with all candidates via syllabi and program applications. The DDPs 
are a key assessment that helps improve candidate performance and the quality of the program. Faculty 
ask candidates to submit evidence of their abilities in each of the DDP areas articulated for a course (See 
Unit Assessment System Matrix). Then, using faculty-developed rubrics, candidate artifacts are reviewed 
by faculty in Tk20 and data are analyzed regularly to develop recommendations, such as course or 
curricular refinements, professional development sessions, or other improvements Data can be aggregated 
across the entire unit or disaggregated for specific programs, allowing faculty to develop specific 
recommendations for improvement. 


Graduate/Employer Surveys 


 To further triangulate data the Unit Assessment System relies upon Graduate/Employer Surveys and Exit 
Surveys, both of which are currently at the target level. Graduates of any initial or advanced program who 
was employed in any Texas school district received a survey 1 to 3 years after graduation, asking the 
alumni candidate to assess his/her abilities in a number of professional areas (i.e. use of technology, 
ethics, pedagogical theory, leadership, language acquisition theory, etc.). At the same time, candidates’ 
supervisors were also asked to rate their SHSU alumni employee in the same areas. The results of the 
surveys are distributed to members of the Assessment Committee consisting of program coordinators, 
Department Chairs, and Executive Council leaders. The resulting data offer insightful findings and have 
been widely used for program improvement. For example, in 2011, employers of SHSU initial 
certification alumni indicated 55% of alumni exhibited weaknesses in communication. This finding 







allowed faculty to provide additional content and professional development pertaining to communication 
with colleagues, students, and families. Employers of initial certification alumni also indicated strengths 
as candidate knowledge of professional skills (67.4%), technology (58.8%), diversity (52.2%), and 
assessment (34.8%). These data are useful in helping faculty in initial programs understand which 
learning exercises to continue. (See 2011 Graduate/ Employer Survey results- Initial Programs).  


 Between 2009 and 2013, the Graduate/Employer survey was conducted by the Unit. However, in 2013, 
the Texas Education Agency adopted a similar method for alumni surveying in all Educator Preparation 
Programs. As such, the unit discontinued the collection of the duplicated survey. However, 2013 data 
were received in the week prior to this self-study’s submission and have not yet been analyzed or shared 
with the Assessment Committee and faculty, though the will have been by the site visit. Data will inform 
curricular refinements and professional development efforts such as the Bring ‘em Back Kats event.  


 Services and Operations Exit Survey 


 The Services and Operations Exit Survey is sent to all graduating candidates in the College of Education 
every semester. Initial-level candidates complete the survey in Tk20 while advanced level candidates 
complete the survey using Survey Monkey. Candidates offer feedback on the quality of advising and 
services, clarity of application procedures, ease of use of web resources, and factors influencing the 
candidate’s success. Upon graduation, candidates are asked to rate the quality of certification services. 
Based on the 2014 Services and Operations Survey results, 65% of respondents rated the overall quality 
of certification services as a 3 on a 3 point scale. In general, candidates in initial and advanced programs 
have positive attitudes toward the unit’s services. However, the Services and Operations Survey data have 
been useful in refining (a) the unit’s website, (b) resources to support candidates’ use of Tk20, and (c) 
advising. 


Examples of Program Specific Assessments for Initial candidates 


A significant facet of the Unit Assessment System is its ability to allow programs the opportunity to 
design assessments to meet candidates’ needs in program-specific learning outcomes.  The following are 
examples of the kinds of program-specific assessments used in various initial programs. 


Teacher Work Sample in Initial Programs 


The Teacher Work Sample is the primary capstone assessment incorporated into the unit’s initial teacher 
certification programs. The Teacher Work Sample assessment provides evidence of each candidate’s 
classroom teaching ability in seven domains which constitute effective teaching processes: Contextual 
Factors, Learning Goals, Assessment Plan, Design for Instruction, Instructional Decision Making, 
Analysis of Student Learning, and Reflection and Self-Evaluation. Candidates submit artifacts of their 
skills and abilities related to specific prompts and case studies. These submissions are then scored, using 
rubrics, by at least two reviewers, offering an increased level of validity. Candidates receive feedback on 
their performance and those submissions requiring additional revision are offered an opportunity to 
improve their work through a second submission. Candidates must earn a rating of at least 2 on a 3 point 
scale on all domains in order to graduate. Program faculty, program advisory committees, and the 
administrative team use TWS results each semester to analyze candidate performance, looking for areas 
of strength and opportunities for improvement in candidate performance and program quality. Examples 
of the use of data for program improvement often include increasing or refining course content focused on 
a specific domain in which a number of candidates performed poorly. Faculty have also used TWS data in 
developing online professional modules to support candidate learning and in offering faculty professional 
development series. 







Lesson Plan Assignments for Initial Candidates 


Initial candidates also complete a lesson plan assignment in Tk20. Candidates are evaluated on their 
ability to plan a successful lesson in several areas, including assessment, learning activities, 
differentiation, and technology integration. Using aggregated data, program faculty evaluate areas of 
strength as well as opportunities for improvement in candidate performance and program quality. These 
data have routinely been used to offer improved course content and professional development. For 
example, initial candidates were challenged in their ability to develop learning outcome statements for 
English language learners. These data informed faculty members’ inclusion of additional material on the 
English Language Proficiencies in courses. 


Professional Development and Appraisal System in Initial Programs 


The State of Texas’ Professional Development and Appraisal System (PDAS) is an instrument used to 
evaluate teachers in Texas’ schools. SHSU has modified the PDAS for use by student teaching 
supervisors to appraise student teachers. Rather than evaluate teacher candidates using all six domains of 
the PDAS, unit faculty decided to assess candidates’ skills using 4 domains candidates could experience 
during field experiences. Candidates are evaluated three times using the PDAS during their field work. 
The domains assessed in the PDAS are active, successful student participation in the learning process, 
learner-centered instruction, evaluation and feedback on student progress, and management of student 
discipline, instructional strategies, time, and materials. The final, summative reflection is entered into 
Tk20. The evaluation criteria incorporate the learner-centered proficiencies and promote continuous 
growth. Data from the PDAS are collected each semester and analyzed in efforts to improve candidate 
performance and program quality. This approach to collecting PDAS data is also useful in identifying 
candidates in need of additional support or remediation, and advising resources are offered for such 
candidates. 


Pedagogy and Professional Responsibilities Exam for Initial Certification Candidates 


Initial certification candidates must successfully pass the State of Texas’s Pedagogy and Professional 
Responsibilities (PPR) exam. To develop this as a formative assessment experience, initial certification 
candidates must complete the institution’s Form D assessment, which is a review of their abilities related 
to the PPR items. This is conducted toward the end of the candidates’ field experience. Mentor teachers 
and University supervising teachers complete a review of the candidates’ abilities based upon 
observations and a short reflective essay. Evaluations are conducted by student teaching supervisors and 
mentor teachers using observations of candidates’ skills and a reflective essay pertaining to technology 
use and the DDP statements. Candidates who do not successfully complete the Form D assessment with 
sufficient rankings are not allowed to participate in the PPR exam until they attend specific advising 
events to aid in their development. 


All initial programs also conduct program-specific assessments. These assessments are supported by the 
Center for Assessment and Accreditation through Tk20, surveying software, data management or access 
support, and collegial guidance. Exhibit 2.4.a and Data Management Schedule documents the transition 
points at which all assessments are conducted. 


Examples of Program-Specific Assessments in Advanced Programs 


Dispositions and Diversity Proficiencies 


All programs in the unit participate in the Dispositions and Diversity Proficiencies. In addition to the 8 
DDP statements assessed in initial programs, 2 DDPs were created by graduate faculty to examine 







advanced candidates’ skills and abilities. See Dispositions and Diversity Proficiencies Matrix. In courses 
throughout every program’s curriculum, candidates use Tk20 to submit coursework that exemplifies each 
DDP statement. Faculty then assess candidates’ skills and abilities using rubrics and provide candidates 
with feedback on their performance. 


Graduate/Employer Surveys 


Please see comments on Graduate/Employer Surveys above. To further triangulated data the Unit 
Assessment System relies upon Graduate/Employer Surveys and Exit Surveys, both of which are 
currently at the target level. Any graduate of any initial or advanced program who was employed in any 
Texas school district received a survey 1 to 3 years after graduation, asking the alumni candidate to assess 
his/her abilities in a number of professional areas (i.e. use of technology, ethics, pedagogical theory, 
leadership, language acquisition theory, etc.). At the same time, candidates’ supervisors were also asked 
to rate their SHSU alumni employee in the same areas. The results of the surveys are distributed to 
members of the Assessment Committee consisting of program coordinators, Department Chairs, and 
Executive Council leaders. The resulting data offer insightful findings and have been widely used for 
program improvement.  


Given the professional uniqueness of advanced programs, much of the advanced level program 
assessment is conducted through specialized program-specific assessments. All advanced programs 
conduct these program-specific assessments at meaningful transition points throughout their curricula 
(See Exhibit 2.4.a and Data Management Schedule). These assessments are supported by the Center for 
Assessment and Accreditation through Tk20, surveying software, data management or access support, 
and collegial guidance.  The following sections detail assessment findings and improvements in specific 
programs. 


M.Ed. in Administration (with Associated Principal Certificate) 


TExES Exam #068 for Principals. The M.Ed. program has aligned it curriculum with the TExES exam 
#068.  This certification exam is taken by the students toward the end of the program and measures nine 
Principal Competencies related to three primary Principal Domain learned in courses. The results aid in 
monitoring program quality and student learning in the Educational Administration and Principal 
Preparation courses.  In recent years, faculty in the program have used these data to revise and improve 
our curriculum, advising, and course content.  These changes have seen improvements in already strong 
pass rates.  In 2011, 92% of candidates passed the TExES Principal Certification.  In 2014, 94% of 
candidates passed the exam. 


Comprehensive Examination. A comprehensive exam covering theories and skills from all coursework is 
given during the last semester of the program and measures content knowledge of campus leadership 
knowledge and skills gained in the courses. It is a multiple choice exam with about 50 questions. The 
results aid in monitoring program quality and candidate learning of campus leadership content.  Revisions 
to textbook selections, course content, and curricula have resulted, in part, due to findings from 
Comprehensive Exams. 


Principal Portfolio. The M.Ed. in Administration employs a Principal Portfolio as is primary means of 
formative assessment of candidate abilities.  Field activities and other campus leadership activities at 
critical transition points in the curricula give candidates opportunities to learn about campus leadership 
knowledge and skills and apply the knowledge and skills during the last two semesters of the program. 
These activities require the students to reflect on their leadership knowledge and skills and areas for 
improvement. This assessment allows faculty to evaluate candidates’ field experiences as well as their 







skills and abilities through reflections as aspiring school leaders. The results aid in monitoring program 
quality and the need to revise and improve our program, curricula, or course content.  Please see Section 
3.2.b for examples of how these data have informed field placements and experiences in the M.Ed. 
Program 


Ed.D. in Educational Leadership (with Associated Superintendent Certificate) 


Dispositions and Academic Performance Review. All Ed.D. candidates participate in formative and 
summative assessments of their performance at specific transition points throughout the curriculum.  The 
disposition areas assessed by Ed.D. faculty include (a) Engagement as a learner; (b) Class attendance; (c) 
Observation of ethical standards; (d) Respect for diverse viewpoints; (e) Submission of assignments by 
deadlines; (f) Demonstration of an attitude of professional growth; and (g) Academic performance.   


After 6 hours, all Ed.D. candidates receive formative feedback in regards to their dispositions and 
academic performance. Faculty use a rubric and observations of candidates and their coursework to assess 
student performance in the aforementioned areas.  The doctoral director conferences with candidates who 
are having concerns in any areas measured.  After 12 hours, candidates receive formative feedback in 
regards to their dispositions and academic performance offered by faculty using a rubric and observations 
or assignments from classes.  After 18 hours, candidates receive summative feedback. At this point, 
doctoral faculty render one of 3 decisions for each candidate: (a) accept into program; (b) continue on 
probation; and (c) dismiss from program. Dismissals can occur for reasons of dispositions or earning 
grades lower than Bs.  These multiple, early opportunities for feedback offer candidates numerous 
chances to improve their performance and model ethical, effective leadership skills, key outcomes for this 
program.  This approach to assessing candidate skills and dispositions has also been a topic of 
considerable discussion at a University Council of Educational Administration Conference (Jones, 
Skidmore, and Combs, 2014). 


Research Competencies.  All Ed.D. candidates must complete a minimum of 4 activities designed to 
measure their content knowledge and application of research skills. These are assigned in the beginning of 
the program and due before the proposal class is taken. Some of these competencies include attending 
dissertation defenses, submitting a manuscript for publication, or presentation at a research conference.  
To date, all candidates have successfully completed their research competencies, showing they have 
exposure to basic research skills necessary for scholarly pursuits in academic settings.  Candidates have 
amassed an impressive list of conference presentations in the past 4 years, as evidenced in Sample of 
Ed.D. Candidates’ Presentations and Dissertations. 


Comprehensive Examinations. A comprehensive exam covering theories and skills from all coursework is 
given during the last semester of the program and measures content knowledge of campus leadership 
knowledge and skills gained in the courses. The results aid in monitoring program quality and candidate 
learning of leadership theories and application of these theories to administrative work. 


Final Defense of Dissertation. To graduate, Candidates must work with a faculty member to propose, 
conduct, and write a comprehensive research study focused on an area of educational research. Faculty 
approve, guide, modify, and/or deny the research study. This last assessment demonstrates that students 
can apply research skills gained in the program coursework and activities, that they possess the skills for 
competent presentation of research, and that they are able to lead a complex research project.  A Sample 
of Ed.D. Candidates’ Presentations and Dissertations is available in the attachments to this report. 


 







Assessment of Ed.D. Candidates Seeking Superintendent’s Certification. 


TExES Exam #195 for Superintendents.  The key assessment for the Superintendent Certification is the 
pass rate on the TExES 195 exam.  In 2010, only 62% of superintendent candidates were passing the 
TExES #195 certification exam.  Faculty began brainstorming reasons for this poor performance and 
concluded that course content was not aligned to the competencies and domains on the exam.  The faculty 
also set a goal of 95% of candidates passing the exam.  Faculty began offering improved coursework that 
directly aligned with TExES exam content, ELCC standards, and TEA standards (See Superintendent 
Content Alignment Matrix).  Since 2012, the Superintendent program has maintained a 100 percent pass 
rate for initial test takers.  Additionally, test results have been used to determine areas of strengths and 
weaknesses in the program.  This information was used to modify course content to improve and, now, 
maintain a quality program. 


Superintendent Portfolio. The Ed.D. in Educational Leadership employs a Superintendent Portfolio as a 
means of offering candidates early and constant feedback on their performance.  Field activities and other 
campus leadership activities at critical transition points in the curricula give candidates opportunities to 
learn about campus leadership knowledge and skills and apply the knowledge and skills during the last 
two semesters of the program. These activities require the students to reflect on their leadership 
knowledge and skills and areas for improvement. This assessment allows faculty to evaluate candidates’ 
field experiences as well as their skills and abilities through reflections as aspiring school leaders. The 
results aid in monitoring program quality and the need to revise and improve our program, curricula, or 
course content.  Please see Section 3.2.b of the Institutional Report for examples of how these data have 
informed field placements and experiences in the M.Ed. Program 


M.Ed. in Instructional Leadership (Non-Thesis Option) and M.A. in Instructional Leadership (Thesis 
Option) 


In addition to the aforementioned unit-wide assessment efforts, a comprehensive exam covering theories 
and skills from all coursework is given during the last semester of the M.Ed. and M.A. in Instructional 
Leadership programs.  The exam covers candidates’ knowledge of campus leadership knowledge and 
skills gained in the courses. The results aid in monitoring program quality and candidate learning of 
theories pertaining to instructional leadership.  The comprehensive exams have been helpful in refining 
course content and developing new curricular focuses. 


Candidates may opt to complete the M.A. Instructional Leadership understanding that the curriculum 
focuses more on research and a thesis is required.  As of the spring 2015 semester, three candidates were 
enrolled in the M.A. program, working toward degree completion via their thesis.  The thesis allows 
faculty to offer guided candidate development in areas pertaining to research and reviewing literature.  It 
also allows faculty to provide candidate, direct feedback to candidates and determine candidates’ overall 
professional capacity and content knowledge in the program.  Theses completed to date have covered a 
wide-range of topics and a number of candidates have gone on to complete doctoral degrees or enter their 
thesis in the University’s annual Graduate Research Exchange. 


M.Ed. in School Counseling 


TExES Exam #152 for School Counselors.  A key assessment for students seeking a certification as a 
school counselor is a passing score in all domains of the TExES Examination #152 for School Counselor 
Certification.  Since course content is aligned to TExES exam content and standards, results provide data 
for counseling faculty to assess the learning experiences of students in the various domains and make 







modifications to improve the quality of the program.  Across the past 3 years, 98.5% of candidates have 
passed this exam.  See State exam (TExES and PPR) Pass Rates for the Past Three Years. 


Counselor Potential Scale (CPS).  Another key assessment for M.Ed. in School Counseling candidates is 
successful completion of the Counselor Potential Scale.  At the completion of each course, faculty fill out 
a Counselor Potential Scale Rubric using their observations of candidates’ performance, assignments, and 
feedback given to candidates. Students must score higher than a 5 on the 7 point scale and feedback is 
requested for candidates rated in the lowest categories.  Each course is assigned an assignment meant to 
assess candidates’ abilities in one or more of the six components of the Counselor Potential Scale [(a) 
Identifiable Interest in Welfare of Others, (b) Receptivity to Feedback, (c) Academic Potential, (d) 
Interpersonal Skills, (e) Participation, and (f) Acceptance of Diverse Ideas and Values].  Candidate 
performance on the CPS has been critical to improving the School Counseling Program and its recent 
achievement accredited status with the Council for the Accreditation of Counseling and Related 
Educational Programs. 


M.Ed. in Special Education with Diagnostician Certification 


Faculty in the M.Ed. in Special Education with associated certification as an Educational Diagnostician 
utilize a number of assessment activities to gauge candidates performance, and program quality while also 
providing early and frequent feedback to candidates.  Below are brief descriptions of the assessment 
efforts in this program.   These assessments are aligned to the Council for Exceptional Children (CEC) 
Advanced content standards and the CEC’s Specialty Sets. 


TExES Exam # 153 for Educational Diagnosticians.  The key assessment for candidates seeking 
certification as an educational diagnostician is a passing score in all domains of the TExES Examination 
for Educational Diagnostician.  Results from the TExES Examination provide data for Special Education 
faculty for the purpose of analyzing student progress in the program. Courses in the program are aligned 
with the Council for Exceptional Children (CEC) Advanced content standards and TExES Exam 153 
content.  This ensures candidates are exposed to critical content through the curriculum.  Across the past 
two years, 89.5% of candidates pass the TExES Exam #153.  Faculty have used a number of other 
assessments to examine this pass rate but note that the institutional pass rate is higher than the state-wide 
pass rate of 84.7%. 


Comprehensive Examination.  A comprehensive exam which is aligned at the question level to the CEC 
Professional Standards is given to candidates near the end of their program experience.  The results aid in 
monitoring program quality and candidate learning of leadership theories and application of these theories 
to administrative work. 


Analysis of Ability to Plan.  This assessment is aligned with CEC Advanced content Standard 2 and 
informed by the appropriate CEC Specialty Sets. Analysis of Ability to Plan is used for the purpose of 
analyzing student progress in the program.   


Educational Diagnostician Internship Evaluation.  The Educational Diagnostician Internship Evaluation 
evaluates the performance of the students’ knowledge and skills. The information is used to determine the 
students’ progress in the program.  


The Functional Behavior Assessment.  This assessment is aligned with CEC Advanced content Standard 5 
and informed by the appropriate specialty sets. The Functional Behavior Assessment is used for the 
purpose of analyzing student progress in the program. 


 







Family Support Plan.  This assessment is aligned with CEC Advanced content Standard 5 and informed 
by the appropriate specialty sets. Family Support Plan is used for the purpose of analyzing student 
progress in the program.   


Educational Diagnostician Content Portfolio.  This assessment is aligned with CEC Advanced content 
Standard 4 and informed by the appropriate specialty sets. Educational Diagnostician Content Portfolio is 
used for the purpose of analyzing student progress in the program.  


Work Sampling Portfolio.  This assessment is aligned with CEC Advanced content Standard 5 and 
informed by the appropriate specialty sets. The Work Sampling Portfolio is used for the purpose of 
analyzing student progress in the program.  Results of the assessment data for the Educational 
Diagnostician are used to make necessary changes to the program each year as noted in Sections 3.2.b and 
4.2.b. 


M.Ed. in Reading/Language Arts (With Associated Reading Specialist Certification) 


TExES Exam #151 for Reading Specialists. The key assessment for students seeking a certification as a 
Reading Specialist is a passing score in all domains of the TExES Examination for Reading Specialist. 
Results from the TExES Examination provide data for Reading faculty for the purpose of analyzing 
student progress in the program. The program as well as the TExES examination is aligned with the 
International Reading Association (IRA) advanced content standards.  Therefore, student performance on 
the exam is an indicator of program quality.  In the past 2 years, 100% of exam participants have passed 
the licensure exam. 


Research Synthesis Assessment. The Research Synthesis Assessment is aligned with the International 
Reading Association’s advanced content Standard 1. The assignment is used for the purpose of analyzing 
student progress in the program. The assignment asks candidates to select an appropriate seminal research 
study, and read and summarize it in a written response. Candidate papers are posted online, read, and 
discussed by all class members.  Faculty assess the quality of student performance using a rubric and the 
Tk20 system.   


Student Case Study.  Candidates conduct an extensive diagnostic study of the reading performance of at 
least two children who the candidates tutor in reading. This study includes the initial diagnostic 
assessment, interpretation of results and planning for an appropriate instructional program.  Candidates 
carry out the intervention program with children, then assess the child at the conclusion of the 
intervention to draw conclusions about the child’s progress and make recommendations for future 
instruction.  These results are then shared with parents and school personnel at parents’ request. In 
addition, the assignment is used for the purpose of analyzing student progress in the program. This 
assignment is aligned with the International Reading Association (IRA) advanced content standards.   


School Literacy Case Study Profile Project.  This assignment is a school literacy program evaluation to be 
carried out while taking READ 6310: The Administration and Supervision of Literacy Programs.  The 
school selected may be either a public or a private school or an adult literacy program.  This project 
involves: (a) establishing a school literacy team, (b) developing a literacy vision statement, (c) assessing 
the literacy needs of the school, (d) preparing a summary report, (e) creating a 2 year program 
improvement plan, and (f) presenting one staff development session to school faculty or grade level team.  
This assessment necessitates a close working relationship with the school principal and colleagues in the 
school.  It also requires written permission from the principal.  In addition, the assignment is used for the 
purpose of analyzing student progress in the program. This assignment is aligned with the International 
Reading Association (IRA) advanced content standards and therefore assists in depicting program quality. 







Lesson Plan Assignment.  In READ 5315: Theory and Instruction of Language Arts, this assessment 
involves writing and teaching a writing lesson plan. Candidates must craft mini-lessons that help students 
see the possibilities for writing, model what good writers do, and provide  the opportunity for students to 
revise and edit their writing.  Candidates design and teach the lesson, document what their students do 
during the lesson, and reflect on the teaching/learning experience. Candidates work on the assignment for 
two weeks, submit it to their writing response group and then revise the lesson based upon feedback from 
their peers before teaching it in their own classroom.  Final reflections include a description of what 
worked and did not work well during the lesson and what candidates would do differently as a result, 
were they to do the lesson again.  


In READ 5325: Improvement in Secondary Schools and Adult Populations candidates plan, implement 
and evaluate a lesson for the secondary classroom focusing on one specific study skill strategy, reading 
rate, time management, or test taking.  The elements of the lesson plan must include the setting of goals, 
the selection of materials, checking for understanding and a reflection of the experience.  In their 
reflections, candidates comment on the effectiveness of their presentation, the level of student interest and 
involvement, and the students’ responses to the lesson. Additionally candidates include any suggestions 
for changing the lesson as a result of their analysis.  


In addition, the assignment is used for the purpose of analyzing candidates’ progress in the program. This 
assignment is aligned with the International Reading Association (IRA) advanced content standards.   


Growth/Showcase Portfolio. The final, comprehensive, summative assessment for the Master of 
Education n Reading program is a portfolio in which candidates demonstrate their growth across 
coursework and which showcase their best work as literacy coaches. It reflects the breadth of their 
graduate studies in reading and is aligned to Texas Standards for Reading Specialists and the International 
Reading Association’s national standards. The portfolio demonstrates: (a) what the candidate knows 
about literacy, (b) what the candidate can do as a literacy teacher and literacy leader, (c) what candidates 
and/or literacy faculty and staff can do as a result of the candidate’s leadership and literacy expertise. The 
portfolio is organized around the six IRA standards. The assignment is used for the purpose of analyzing 
student progress in the program. This assignment is aligned with the International Reading Association 
(IRA) advanced content standards.   


Literacy Coach Project. For this assessment candidates design a literacy project that permits them to 
demonstrate their competence in the five course objectives. The project includes (a) an explanation of 
how the project meets the needs of the school and/or district, (b) a detailed explanation regarding how the 
project meets the objectives for the internship, (c) a listing of the necessary tasks and timeline for 
completion, (d) a reflection on the physical, monetary, and human resources.  The assignment is used for 
the purpose of analyzing student progress in the program and is aligned with the International Reading 
Association (IRA) advanced content standards.   


M.Ed. in Library Science   


TExES Exam #150.  The key assessment for candidates seeking a certification as a Librarian is a passing 
score in all domains of the TExES Examination for Librarians (Exam #150).  The program’s curriculum 
as well as the TExES examination is aligned with the American Library Association and American 
Association of School Librarian Standards content standards.  Results from the TExES Examination 
provide data for Library Science faculty for the purpose of analyzing student progress in the program and, 
since the curriculum is aligned to standards, allows for a description of program quality. 


 







Electronic Portfolio. This assessment is a key assessment of content knowledge in the field of school 
librarianship. Throughout the curriculum, but particularly in the Library Internship experience, candidates 
submit artifacts demonstrating their skills and abilities in 5 standards: (a) teaching for learning, (b) 
literacy and reading, (c) information and knowledge, (d) advocacy and leadership, and (e) program 
management and administration.  These 5 standards contain 31 outcomes candidates must demonstrate 
competence prior to graduation.  Faculty review the portfolios using a rubric and Tk20. 


This assessment provides data for Library Science faculty for the purpose of analyzing student progress in 
the program. The program is aligned with the American Library Association and American Association of 
School Librarian Standards content standards.   


Program Administration Project.  In LSSL 5337: School Library Administration, candidates engage in an 
evaluation of an existing school library program using an evaluative model developed by Woolls (2008).  
Students submit a final evaluation paper, a scored evaluation instrument, and a reflection essay.  These 
artifacts are reviewed by faculty using a rubric in Tk20. This assessment evaluates the candidate’s ability 
to plan in order to meet program needs, enact changes to program systems, and lead organizations in 
change. This assessment provides data for Library Science faculty for the purpose of analyzing student 
progress in the program. The program is aligned with the American Library Association and American 
Association of School Librarian Standards content standards.   


Assessment of Internship by Supervising Librarian and Supervising Professor.  This assessment is the 
evaluation of the candidate’s internship experience.  Supervising Librarians and professors complete a 
survey of student abilities using Survey Monkey and Tk20.  Candidates are evaluated on areas aligned 
with the American Library Association and American Association of School Librarian Standards content 
standards.  Data have been very useful in improving Internship experiences for candidates. 


Collaborative Information Literacy Lesson.  In LSSL 5366: Library Internship candidates demonstrate 
their ability to influence on student learning and work with others as a member of a team.  Working with 
the supervising librarian and other candidates, each candidate must develop and deliver an instructional 
episode that addresses a specific concern of an existing school and school library.  Faculty and 
supervising librarians offer feedback and evaluate candidate performance using a rubric in Tk20.  The 
elements of this assessment are aligned with the American Library Association and American Association 
of School Librarian Standards content standards.   


Reaching Youthful Readers.  In LSSL 5385: Literature for Young Adults candidates demonstrate their 
knowledge of major trends in reading material for youth and their ability to select appropriate materials 
for diverse youth.   Candidates provide an essay on trends in youth literature, develop an annotated 
bibliography, an essay on techniques for youthful readers of varying ages and demographics, and a self-
reflection of social networking influence on reading.  These artifacts are graded using a rubric in Tk20.  
This assessment provides data for Library Science faculty for the purpose of analyzing student progress in 
the program. The program is aligned with the American Library Association and American Association of 
School Librarian Standards content standards 2 and 5.   


M.Ed. in Instructional Technology 


Comprehensive Examination.  Each M.Ed. in Instructional Technology candidate must complete, during 
their last semester of the program, a comprehensive examination requiring reflection and applications of 
broad concepts, theories, and practices presented in the program as related to each of the ISTE 
Technology Facilitation Standards. Curriculum and Instruction and Computer Science faculty teaching in 







the program review the exams. Candidates are required to pass the comprehensive examination before 
they are allowed to graduate with their Master of Education in Instructional Technology degree. 


Instructional Technology Practicum Portfolio.  All candidates must complete CIED 5369: Practicum for 
Technology Facilitation and gain practical experience and leadership skills in planning, developing, and 
implementing improvements to curriculum in a school/industry field-based setting. This experience is 
intended to involve candidates in a number of real experiences in which they apply what they have 
learned in previous Masters of Instructional Technology courses.  


The portfolio includes two projects completed during the practicum semester: (a) communication project, 
and (b) diversity and equal access project.   The Communication project is designed to provide candidates 
an opportunity to do the following:  


• Conduct a Needs Analysis to determine the communication needs at a specific 
site location or at the district. This analysis will be performed using techniques 
such as observations, interviews and surveys, or some other method where 
appropriate. These communication needs could be with parents, among 
teachers, with administrators, etc.  


• Design a proposal to address one of the communication needs discovered in the Needs 
Analysis. Technology tools that may best fit the communication need could be the 
establishment of a new website, a listserve, a blog, a wiki, a Facebook for a group, etc. 
The need discovered will dictate which technology tool will best address the 
communication need. 


• Present the communication proposal to the appropriate administrator(s) – principal, 
district personnel, etc. Work with them to see what needs to be done to be able to 
implement the tool that will address this need. 


• Implement the approved plan for improving communication at the site, within the 
district, or with parents. 


 


In the diversity and equal access project, the candidate creates a technology infrastructure report in his/her 
school, district, or organization. The comprehensive portfolio provides the following items, but not 
limited to: a layout of technology infrastructure, a list of the educational technology facilities and 
facilitators, hardware and software systems, storage devices, network technology, model integration of 
software in classrooms/offices, and maintenance support system.  These artifacts are reviewed by faculty 
using a rubric and candidates are given feedback on their performance as a summative evaluation of their 
skills and abilities.  Data have been very helpful in refining course content and curricula. 


Field and Employment Experiences Expectations Portfolio.  Candidates in the M.Ed. in Instructional 
Technology complete a portfolio containing elements derived from the International Society for 
Technology in Education’s (ISTE) 5 standards.  Throughout the curriculum, candidates complete 
assignments that offer frequent, early, and thorough feedback on their performance on these areas. 
Faculty assess these assignments using a rubric they developed to examine competence in the ISTE 
standards. 


Student Technology Use Assignment Development and Technology Plan. In CIED 5363: The Role of the 
Technology Liaison,  M.Ed. in Instructional Leadership candidates work with teachers in the creation of a 
learning environment by defining six steps to use in the development of a lesson asking students to create 
a digital product. The teachers, with the direction of the candidate, provide evidence that the teachers 
have planned, researched, organized, provided guidelines for managing technology use, developed an 







alternative disaster plan, and provided a plan for sharing and assessing the digital products. The candidate 
is also required to work with the teacher in implementing the lesson with learners in the classroom.  
Faculty assess the plans, guidelines, and a reflection essay using a rubric in Tk20. 


Comprehensive Technology Planning – In CSTE 5338: Development of Technological Infrastructure 
candidates progress through specific developmental processes to produce a technology plan. Those 
processes include the definition and evaluation of a school profile in terms of the available hardware and 
software, the development of objectives for the technology plan, the definition of funding resources for 
technology, and finally the development of the technology plan itself.  The final technology plan is 
presented to the class and the plan is assessed using a rubric faculty developed for this assignment.  Data 
are vital to improving course content and offerings in support of candidates’ abilities in this critical skill 
set. 


Developing Materials for the Web and Development of a Professional Social Network. 


M.Ed. in Instructional Technology candidates complete the development of materials for the web 
assessment in CSTE 5337: Designing Instructional Materials for the Web. In this assessment candidates 
demonstrate understanding of technology concepts such as website development, a willingness to stay 
aware of new technology resources including web design, and a likelihood of engaging in lifelong 
learning. Candidates are also required to use technology to support student learning and to increase 
instructional productivity with the development of the materials. The developed materials are 
implemented with students and their performance is evaluated. Because the materials are available on the 
web, parents are able to see the kinds of technology efforts being made to nurture student learning. 


Development of a Professional Social Network. Candidates create a blog to post reflections and 
information gathered or observed through readings, survey data collecting, and course interactions. The 
collection of these blogs creates a learning community, a place to exchange information about readings, 
research, and experiences as candidates read and apply course readings to projects, assignments, and the 
workplace. Candidates update and expand their class blog each week with new findings and insights to 
build the learning community, just as researchers publish their research findings to expand knowledge and 
build community.  Faculty assess candidate performance in this class using a rubric.  This assessment is 
situated as candidates transition toward the final phase of the program. 


Copyright and Fair Use Assignment.  In CIED 5369: Practicum for Technology Facilitation candidates 
develop strategies, model, and provide professional development at the school/classroom level for 
teaching social, ethical, and legal issues and responsible use of technology. This assessment is reviewed 
by faculty teaching CIED 5369 in Tk20 that assesses candidates’ grasp of the relevant literature and 
policies on this topic, writing mechanics, and abilities to make sound judgments about fair use of 
materials and copyrights.  In 2014, 94.2% of candidates met the performance indicators for this 
assessment.  Therefore, current instructional efforts in this area will be maintained. 


Annotated Bibliography.  M.Ed. in Instructional Technology candidates develop a skill-specific 
interactive multimedia survival guide to help classroom teachers prepare high school students for global 
citizenship. To accomplish this task, candidates are organized into collaborative teams that address the 
following ISTE Standards: 


• Communication and Collaboration 
• Research and Information Fluency  
• Innovation and Creativity 
• Digital Citizenship - Legal 







• Digital Citizenship – Social  
 


Key components to each interactive multimedia survival guide are as follows: 


• Webpage (or Wiki) 
• Webinar 
• Assessment Questions 
• Annotated Bibliography 


 


Faculty assess candidates’ performance by reviewing a final artifact (the survival guide) which contains 
the annotated bibliography.  All areas are assessed by faculty and feedback is given.  However, since the 
Annotated Bibliography was chosen as the unit’s transition point assessment, this part of the assignment 
is assessed with a rubric stored in Tk20.  In 2014, 89.39% of candidates met the desired performance 
level for this assignment.  The most-problematic element of candidate performance was their ability to 
accurately document others’ work using APA citation structure.  The faculty are considering what kinds 
of additional support are offered 


Assessing Student Performance with Technology.  During fieldwork, M.Ed. in Instructional Technology 
candidates apply technology in assessing student learning of subject matter using a variety of assessment 
techniques. Candidates also use technology resources to collect and analyze data, interpret results, and 
communicate finding to improve instructional practice and maximize student learning. Through this 
particular project, candidates are provided the opportunity to research and evaluate the assessment tools 
used at the district and the site level. With this data, they are able to reflect on their responsibility as a 
technology facilitator to model and guide teachers, assisting them in the evaluation and assessment of 
artifacts and data. In addition, candidates are able to delineate a plan to implement the district’s 
procedures for analyzing results of student assessments at the site location (particularly as it relates to 
technology) and guide teachers in collecting and analyzing data, interpreting results, and using this to 
improve instructional practices and maximize student learning.  A reflective essay is collected and 
assessed by faculty using a rubric.  In 2014, 97.53% of candidates performed acceptably on this 
assessment and faculty will maintain current instructional efforts. 


M.Ed. in Curriculum and Instruction. 


Curriculum Analysis.  This assessment measures the candidate’s ability to apply curriculum principles 
and criteria to a self-selected existing unit, design for instruction, or program plan.  In CIED 5384: 
Curricular Trends for Classroom Teachers candidates makes use of a model for curriculum analysis and, 
throughout the semester, upload artifacts documenting their abilities in 5 elements of this model.  Faculty 
then assess these artifacts using a rubric they developed and stored in Tk20.  The assignment is used for 
the purpose of analyzing student progress in the program.  This assessment provides data for Curriculum 
and Instruction faculty for the purpose of analyzing student progress in the program. 


Portrait of a Diverse Learner.  This assessment measures the candidate’s ability to work with a diverse 
learner (students with exceptionalities, ethnic or cultural diversity, racial diversity, gender differences, 
socioeconomic diversity, linguistic/language diversity, etc.) based on tutoring at least one student in their 
content area/certification level throughout the course period.  Following this tutoring experience, 
candidates craft a reflective essay that examines (a) the unique learning needs of the student, (b) describes 
effective and ineffective learning episodes, and (c) plans for future teaching experiences with diverse 
learners.  The assignment is used for the purpose of analyzing student progress in the program. This 







assessment provides data for Curriculum and Instruction faculty for the purpose of analyzing student 
progress in the program.  In 2014, 88.98% of candidates performed favorably on this assessment.   


CITI Training.  Sam Houston State University participants in the Cooperative Institutional Training 
Initiative led by the University of Miami.  This exercise introduces advanced candidates in the M.Ed. in 
Curriculum and Instruction to basic research ethics and standards.  As a part of this exercise, candidates 
must review modules that provide information on research ethics, conflicts of interest, and best practice in 
several research areas.   Each module contains a test that must be passed before proceeding to the next 
module.  Once students pass all tests, they are given a certificate indicating they have a basic 
understanding in research ethics.  This also ensures that all SHSU researchers satisfy mandatory 
requirements on compliance training prior to conducting research. The passing of this assessment grants 
permission for the candidate’s to conduct research.   


Analysis of Student Learning. M.Ed. in Curriculum and Instruction candidates take CIED 5383: 
Integrating Current Technologies in Teaching.  In this class, candidates complete the Analysis of Student 
Learning Assignment.  Candidates submit a reflective essay which recaps what they have learned about 
students they have observed and how they prefer to use technology for learning.  Faculty assess these 
essays in their courses using a rubric developed for this purpose.   


Capstone Research Project.  This assessment is the evaluation of the candidate’s ability to conduct and 
present research and is assessed as candidates enter the final phase of the M.Ed. in Curriculum and 
Instruction. It is meant to be a summative assessment of candidates’ skills and abilities in conducting and 
presenting, both orally and in written formats, research they have led.  Faculty assess a final research 
paper using a rubric in class.  Results are positive and suggest candidates have a well-rounded, 
appropriate capacity to conduct research. 





Examples of Program Specific Assessments and Improvements




Compilation of Select Assessment Commitment Meeting Minutes pertaining to 
Dispositions and Diversity Proficiencies 
 
9/22/10 
Assessment Committee Charge 
Dr. Karen Smith discussed the purpose and charge of the Assessment Committee:  to define and 
develop unit program and candidate level assessment for monitoring. Additionally, the 
committee will provide recommendations regarding data collection, analysis, and reporting. All 
programs are now assessing the Conceptual Framework and the Dispositions and Diversity 
Proficiencies. She also reported that six programs had just submitted data for NCATE approval.  
The Assessment Committee will need address issues of data gathering and data reporting as they 
arise. Minutes will be reported on the T-Drive and will be disseminated at Chairs’ Meetings. If 
committee members cannot attend, they will need to send a substitute. 
Old Business 
Dr. Butler and the committee reviewed data from the assessment of the Conceptual Framework 
and the Dispositions and Diversity Proficiencies. Employer ratings were higher than student 
ratings.  These results are taken from the Services and Operations Survey, the Employer and 
Employee Survey, and the Dispositions and Diversity Proficiencies Assessment. Unit wide 
measures will be posted on the T-Drive. 
New Business 
Dr. Butler is requesting that the Assessment Committee members report activity of the 
committee each month at departmental faculty meetings. This will be discussed with department 
chairs. 
Committee members need to review Form D- Guidelines for Student Teaching before next 
month. This assessment is dated and needs to be revised. This assessment addresses dispositions 
and diversity, technology, and the Pedagogy and Professional Responsibilities Standards. It also 
is aligned to the Conceptual Framework. Our deadline for our final revision is April 1st.  
 
  







10/19/10 
Presenter 
Mr. Andy Oswald, Assessment Coordinator, reviewed the data on the provided handouts   


1. DDP’s  - Dispositions and Diversity Proficiencies (Advanced Programs) 
a. One semester of data Summer 2010 
b. Data gathered on the Conceptual Framework (CF) reveals commonalities  of 


responses and proficiencies between advanced programs 
Questions of the terminology for Racial Diversity were discussed. Consensus was to use 
categories that are reflective of the US Census definition of diversity.  
 
  







9/21/11 
Disposition and Diversity Standards.  This year’s DDP committee will continue the work of 
the Assessment Committee regarding DDP for undergraduates. 
 
1/25/11 
Dispositions and Diversity Proficiencies (DDP): 
Dr. Marilyn Butler reminded the committee that the 10 DDP must be integrated into programs 
and that DDP has been approved for advanced programs.  DDP needs to be approved for initial 
programs as well.  DDP will take the place of the 20 SHSU Dispositions Standards in Form D.  
She further said that the purpose of promoting diversity is to equip candidates so all children can 
learn.  DDP adds continuity across the college.  DDP will be used in Form D beginning in fall, 
2011.  Other implementation of DDP will be required later. 
Dr. Marilyn Butler asked for volunteers to form a DDP sub-committee.  Sharon Lynch will be 
chair; members will be Barbara Greybeck, Andrea Foster, Helen Berg, Lawrence Kohn, and 
Mary Swarthout. The sub-committee will be asked to report at the next meeting, February 15, 
2011. 
COE Syllabi Template: 
After a brief discussion the committee agreed to the following: 


1) The revised syllabi template will be the same for both advanced and initial programs.  It 
will be referred to as the College of Education Syllabi Template.  Motion to accept made 
by Dr. Andrea Foster; seconded by Dr. Joan Maier; all present voted to accept.   


2) A list of the 10 DDP with Conceptual Framework indicators, entitled “SHSU 
Dispositions and Diversity Proficiencies,” will be included in the syllabi template. 


 
  







Feb 2011 
Dispositions and Diversity Proficiencies: 
Motion to accept recommendations of the Subcommittee on Dispositions and Diversity 
Proficiencies (DDP) related to development of a rubric to evaluate DDP for undergraduate 
teacher preparation programs was made by Dr. Cindy Simpson; seconded by Dr. Mary Nichter; 
all present voted to accept. 
The recommendations approved are as follows: 


1. Recommendation:  Use the same descriptors for the rubric that are used with graduate 
programs with modifications. 


2. Modification 1:  Order the Disposition and Diversity Standards by Conceptual 
Framework Indicators in the following order:  2, 10, 4, 5, 7, 1, 9, 3, 8, 6. 


3. Modification 2:  Numbers on the scoring rubric should be 1, 2, 3 for consistency with 
other undergraduate rubrics. 


4. Modification 3:  Provide an “N/O” category for both the candidate and instructor when 
the item is “Not Observed with this candidate” 


5. Modification 4:  Candidates will have an entry for each Disposition and Diversity 
Standard.  Candidates will be instructed to “Provide 1 or 2 pieces of evidence reflecting 
on current and previous coursework and life experiences” 


6. Recommendation:  The Disposition and Diversity Standards for undergraduates should be 
evaluated at the beginning level (currently during SED/EED 374), mid-program (Literacy 
Methods and content Methods), and during student teaching by the mentor teachers 


7. Recommendation:  Each time the Dispositions and Diversity Standards are assessed, this 
is done by the candidate and the instructor.  During student teaching assessment is done 
by the candidate, the mentor teacher, and the university supervisor for student teaching.  


 
  







12/12 
Diversity Report: presentation by Andy Oswald and Discussion by Dr. Butler 
 
4/18/13 


o Standard 2 – Report presented by Dr. Sylvia Taube 
 Change in this standard appears to be similar to the medical model using 


terminology such as “Clinical Partnership and Practice” for field 
placement of student teachers in school districts 


 This standard is moving more  toward a hard science focusing on 
quantitative data 


 CAEP Standard 2 replaces mostly NCATE Standard 3 
 Clinical education needs to come from diverse setting experiences for 


teachers in training 
 See handout 


  







9/26/13 
Information learned at the CAEP Fall 2013 Conference was shared with the committee. The 
following is some of what we learned: 1) there are 5-new standards, more holistic than previous 
ones, yet complex and inclusive; 2) there are two major themes that cut across all standards – 
diversity and technology; 3) Statistical measures for reliability and validity are expected in all 
assessments. Additionally, new Language has been adopted. The following are some examples: 
1) Educator Preparation Provider (EPP) replaces Unit; 2) Stipulations replace Areas for 
Improvement (AFI); 3) Evidence replaces Exhibits; 4) Accreditation Team replaces Board of 
Examiners (BOE).  


 


 


 


 


 


  







Compilation of SELECT Assessment Commitment Meeting Minutes pertaining to 
Teacher Work Sample 
 


April 11, 2012 


Dr. Daphne Johnson presented data from the last TWS collection and analysis.  ELL and 
bilingual  language acquisition theories continued to be difficult areas for students.  Discussion 
about improvements were focused on the content methods class and offering online resources for 
candidates.  Dr. Johnson will ask faculty to assist in developing modules that can be used by 
students in Content Methods. 


 


February 19, 2014 


Reliability Validity, and Inner-Rater Reliability (RVIRR) Committee 


Mr. Andy Oswald reported to the committee regarding the establishment of reliability and 
validity criteria for unit level assessments. He has researched articles to verify reliability and 
validity for the TWS. Additionally, Dr. Tony Onwuegbuzie suggested a list of research artifacts 
to establish reliability and validity criteria for the unit level assessments.  


The technical report on all TExES certification exams is available on the TEA website. 


 


May 7, 2014 


The TEA is  transferring its data from AEIS to TAPR 


AEIS nomenclature has changed to TAPR, Texas Academic Performance Report. This 
report looks exactly like the AEIS reports, but “due to changes in legislation, the 
performance report formerly known as the Academic Excellence Indicator System (AEIS) 
report is now the Texas Academic Performance Report (TAPR).” 


The faculty and student notification: 


1. Assessment Committee  
2. COE Chairs Meeting 
3. Fall Faculty Meeting  
4. University Supervisor Training  
5. Department Chairs will notify their faculty  
6. Change is noted in the Student Teacher Guidelines   
7. Refinements on the TWS prompts and rubrics derived from last year’s data 


Announced in all classes, initial and advanced 







 


November 14, 2013 


TWS  -  Inter-rater agreement   


Andy Oswald reported on the Inter-rater agreement training at TWS Scoring Day regarding the 
Instructional Decision-making Domain of the TWS. There were 23 scorers participating. 
Approximately 50% the 23 scored the section as a 3 and the balance as a 2, indicating a mean 
score is approximately 2.5. It was recommended, in the future, that a greater number of scorers 
participate in the training. Overall, the TWS scores indicated the following: approximately 65% 
matching 3’s, approximately 30% matching 2’s, and approximately 5% matching 1’s or 
incompletes. A suggestion was made that a TWS, requiring a fourth scoring, be scored by a 
content specific person. Kinesiology now requires that the kinesiology TWS be graded by at 
least one content specific, Kinesiology, grader and a non-Kinesiology grader. With this process 
in place, they increased agreement on matching scores.  


December 12, 2013 


Teacher Work Sample Assessment Update 


Dr. Johnson, chair of TWS Committee reported about the TWS Assessment to the Assessment 
Committee that scoring of low 2’s will be revised beginning Spring 2014. The average total 
score of all seven domains rather than the elements will determine a score of low 2, less than 2.0.  


 Further discussion regarding TWS: 
 Dr. Foster conducted research on student teachers and the TWS. The results will be 


discussed at the January 22 meeting.  
 The TWS resource site is now on Blackboard and available to students who are 


Interdisciplinary Studies majors, Secondary Education or Education minors, and 
Curriculum & Instruction Post-Baccalaureate and instructors.  


 The TWS Committee is revising prompts and rubrics. Changes and revisions will be 
ready for fall 2014.  


September 26 2013 


The Reliability, Validity, & Inter-rater Reliability Committee, chaired by Mr. Andy Oswald will 
meet to begin work on the Unit Assessments. The inner rater agreement for the TWS was 
discussed. The committee agrees that this is a very good method of establishing inter-rater 
reliability for the assessment. It was recommended that the committee request the TWS 
committee to implement inter-rater reliability prior to the next TWS Scoring Days, October 24 
and 25, 2013. 


 


 







May 2013 


 Motion: Dr. Eidson and 2nd by Dr. Edgington. Assessment committee makes a 
recommendation to TWS committee that scorers should provide more written feedback, 
particularly if a scorer scores a “1”.  Passed unanimously 
 Motion: in consideration of continuous improvement to the assessment procedure, the 
continued use of the TWS as the primary assessment tool will be added to the September agenda. 


September 2013: 


• The motion to consider an increase in feedback to students scoring a 1 was implemented 
successfully. 


February 2015- pertinent references only 
• Dr. Matthew Fuller updated the Assessment Committee about improvements to the TWS 


support day, and the TWS committee’s recommendation to reduce the number of 
reviewers to 1 per entry. 


• The TWS will be the major focus of the April and September 2015 Assessment Meetings 





Compilation of Assessment Committee Minutes




Unit Assessment System: Transition Point Assessment (Initial Programs) 


*ACEI (EC-6) 
Dr. Lautrice Nickson, 
& Dr. Diana Nabors 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, 3374, ECHE 3315 


Transition Points 1A and 1B 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372, 4310 
1B: CIEE 4334, 4335, 4336, 4227 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4384, 4391, 4392 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    TExES EC-6 Generalist # 191 
TExES EC-12 PPR # 160 


#2 SPA Content Measure  
Literacy Methods Case Study – READ 
3370, 3371, 3372 (Std. 2.1) 
 


  


#3 Instructional Planning  


Math, Science and  Social Studies  
Lesson Plans – Professional Pedagogy- 
Content Methods - CIEE 4434, 4435, 
4436 (Std. 3.1 - 3.5) 
 


  


#4 Clinical Experience   
Professional Development Appraisal 
System (Form A) CIEE 4491, 4492 
(Student Teaching) 


 


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  CIEE 4491, 


4492 (Student Teaching)  


# 6 SPA Content Measure  
Representative Sample of the TExES 
Exam (diagnostic) Literacy Methods – 
READ 3370, 3371, 3372 


  


# 7 SPA Content Measure 
(Optional) 


ECHE 3315 (Std. 2.5, 2.6, 2.7) 
Portfolio – Lesson Plan Development    


# 8 SPA Content Measure 
(Optional)      


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*ACTFL Spanish 
(EC-12) 
Ms. Silvia Huntsman 
& Dr. Kay Raymond  
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


EC-12 Spanish #613 LOTE 
TExES 8-12 Pedagogy & 
Professional Responsibilities  
# 130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning   Spanish Lesson Plan 
  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  


# 6 SPA Content Measure    Oral Proficiency Interview  


# 7 SPA Content Measure   Oral Presentation  


#8 SPA Content Measure     


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*CEC 
Special Education  
EC-12  
Dr. Sharon Lynch & 
Dr. Nancy Stockall 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
EED 2333; SPED 2301, 3302, 3304, 3303; 
ECHE 2313, 3243; CIEE 3374, 3323; CIME 
3375; BESL 2301; TESL 3101 


Transition Point 1 
Level 2 Field Experience 
 TESL 4101; CIEE 4334, 4335, 
4336, 4227; READ 3370, 3371, 
3372, 4205; SPED 3305, 4301, 
4302; BESL 3301 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE 4116, 4117, 4391; SPED 
4303; TESL 4102 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    


TExES EC-12 Special Education 
# 161  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Multiple Choice Test of Content 
Knowledge – During SPED 4302   


#3 Instructional Planning  Case Study Assignment – During SPED 
3305   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure  Special Education Block Work Sampling 
– During SPED 4302   


# 7 SPA Content Measure  Knowledge/Planning/Intervention Paper 
– During SPED 3303   


# 8 SPA Content Measure Special Education Lesson Plan – During SPED 3304    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
 


*NASPE  
Physical Education 
EC-12  
Dr. Jose Santiago 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
KINE 3368;  CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394; READ 4320; 
KINE 4363, 4369  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES EC-12 Physical 
Education # 158  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Adaptive Notebook in KINE 4369   


#3 Instructional Planning Skill Theme Approach Planning 
KINE 3368    


#4 Clinical Experience   
Student Teacher Evaluation Tool 
Student Teaching – (CISE 4396, 4397, 
4380) 


 


# 5 Effect on K-12 Student 
Learning  


Lesson Plan Assignment 
Methods  Block - (CISE 4364, 4394; 
READ 4320) 


  


# 6 SPA Content Measure Fitnessgram 
KINE 3368     


#7 Instructional Planning  Unit Planning Assignment 
KINE 4363   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


*NCSS  
Social Studies 8-12  
Dr. Karla Eidson & 
Dr. Jeff Littlejohn 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    TExES 8-12 Social Studies #132  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  Social Studies Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


NCTE  
English 8-12 
Dr. Gene Young 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience - CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA ,ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 English #131  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  English Lesson Plan 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure   English Language Arts and Reading 
Teaching Unit Project   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*NCTM (8-12) 
Dr. Mary Swarthout & 
Dr. Sylvia Taube 
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience -CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 
 
Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field 
 
Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 
 


College Readiness 
Meet Scoring Criteria on THEA ,ACT,SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 Mathematics #  135  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours   Student Teaching Focused Content 


Evaluation  


#3 Instructional Planning  Mathematics Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure Mathematics Content Project (MATH 4385)     


#7 SPA Content Measure 
(optional) Historical Connections in Math (MATH 4385)    


#8 SPA Content Measure 
(optional) Technology Applied to Math (MATH 4385)    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
*AMLE/NMSA  
Middle School 4-8 
Dr. Victoria Hollis 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, CIEE 3374, CIEE 
3385, CIME 3375,  


Transition Points 1A and 1B; 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372 & 
4310 or READ 3373, 3374; 1B: IEE 
4336 & CIME 4337 or, CIEE 4334 
& CIEE 4335; CIEE 4327, CIME 
3376  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4391, 4392, 4316, TESL 
4303 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    
TExES 4-8 ELAR/SS  # 113, or  
TExES 4-8 Math/Science # 114 
or TExES 4-8 Math # 115  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning  
Math, Science or Social Studies and 
Reading Lesson Plans 
(Required to move to Transition Point 2) 


  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


# 7 SPA Content Measure 
(Optional)  


Literacy Methods Case Study 
(Required to move to Transition Point 
1B) 


  


# 8 SPA Content Measure 
(Optional)  


Essay: Personal Philosophy and 
Understanding of Middle Level 
Education 


  


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*NSTA Science 8-12  
Dr. Lisa Brown Dr. 
Andrea Foster, & Dr. 
Marcus Gillespie 


Content Courses –  Prior 
to Admission to Educator 
Preparation Program 
See CAF table 


ENTRY – Admission to 
Educator Preparation Program 
Level 1 Field Experience 
CISE 3384 


Transition Point 1 
Level 2 Field Experience 
CISE 4364, 4377, 4374, 
4375  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4394, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.75 Overall GPA > 2.75 Overall GPA > 2.75 
Mastery of Teacher Work 
Sample 


College Performance Overall GPA > 2.5 GPA > 2.75 in teaching field GPA > 2.5 in teaching field GPA > 2.75 in teaching field 
Technology Standards 
Assessed (Form D) 


College Performance Overall GPA > 2.5 
Grades of “C” or above in all courses 
required for certification 


Grades of “C” or above in all 
course required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 


Meet Scoring Criteria on 
THEA, ACT, SAT or Alternate 
Indicator in Reading , 
Mathematics and Writing      


College Readiness 


Critical Thinking Skills (meet 
Reading and Math ) 
 Oral Communication Skills     


#1 Certification Exam     
TExES 8-12: Life Science # 
138 & 238,   


#2 SPA Content Measure 


Targeted GPA of Selected 
Academic Foundations Courses 
/ Transfer and SHSU hours     


#3 Instructional Planning     
Science Unit Plan 
  


#4 Clinical Experience    
Professional Development Appraisal 
System (Form A) 


Focused Science 
Content Observation 


# 5 Effect on K-12 Student 
Learning    Teacher Work Sample  


# 6 SPA Content Measure Science Inquiry Project     


# 7 SPA Content Measure 
Authentic Research 
Investigation   Safety Module Project  


Dispositions Measurement  Novice Level Dispositions Emerging Level Dispositions 
Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey     


Student Teacher Evaluation  
of Educator Preparation 
Program and COE Services 


Follow-Up Survey     


Follow-Up Survey of 
Graduates and Campus 
Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*Post Baccalaureate 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.75 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or full 
Admission Formula: Last 30 hours + GRE ≥925    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  One “C” retain good standing 


Allowed after 6 of 18 credits 
One “C” retain good standing 
Allowed after 12 of 18 credits 


One “C” Allowed at completion 
of 18 credits 
 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional Planning   CIED 5384 
Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section of 
TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5397 
Entry Level Dispositions and Diversity Proficiencies 
& Diversity Proficiencies 


 


CIED 5399 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*CEC  
(Educational 
Diagnostician) 
Dr. Nancy Stockall 


ENTRY -Admission to Educational 
Diagnostician program 
Phase I: Application Process 
Phase II: SPED Coursework. Transition to 
Phase 3 with 12 hours completed, including 
SPED 5301, SPED 5302, SPED 5304. SPED 
6307 


Transition to Assessment Core: 
Phase III: Completion of SPED 
5305 and 6308.   
 


Transition to Internship 
Experience Phase IV: SPED 
6304, 6310, 6312 
 


EXIT – Transition to Exit: 
Phase V: Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of coursework for 
admission Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Acceptable GRE or GPA of 3.0 or more in last 30 
hours of coursework,  for admission,    


Graduate School 
Performance 


Dispositions must meet expectations at any rated 
level for continuation in program 


One “C” permitted to retain good 
standing  


One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


Graduate School  
Performance  


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


 


#1 Certification Exam    
Passing Score on TExES 
Educational Diagnostician 
Exam # 153 


#2 SPA Content Measure   
Comprehensive Examinations 
Covering CEC Standards and 
TExES Competencies 


 


#3 Instructional Planning  
SPED 6308: Special Education -
Practicum Case Study 
 


  


#4 Clinical Experience   
SPED 6312: Mentor and University 
Evaluation - Educational 
Diagnostician Practicum 


 


# 5 Effect on K-12 
Student Learning 


SPED 6307: Behavior Change/Intervention 
Project    


# 6 SPA Content 
Measure   SPED 6304: Family Support Plan  


# 7 SPA Content 
Measure (Optional)   


SPED 6312:  Educational 
Diagnostician Content Evaluation 
Portfolio 


 


# 8 SPA Content 
Measure (Optional) 


SPED 5302: Evaluation of Assessment 
Knowledge and Skills    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies 
SPED 5302 


Entry Level Dispositions and Diversity 
Proficiencies SPED 5305 and SPED 
6308 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies SPED 6310 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*IRA  (Master’s in 
Reading/Reading 
Specialist 
Certification) 
Dr. Barbara Greybeck 
& Dr. Nancy Votteler 


ENTRY – Admission to Graduate Studies 
READ 5306, 5330, 5335 


Transition Point 1 
READ 6310, 5315, 5307, 5308, 
5325, 7385 
BESL 5302 


Transition Point 2 
READ 7310, 6320 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework Admission and good standing criteria Admission and good standing criteria  
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or  
Full Admission Formula: Last 30 Hours + 
GRE > 925 


   


Graduate School  
Readiness Two letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample    


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    


Passing Score on TExES Exam 
# 151  
Not applicable for 30 hour MA 
in Reading w/o Certification 


#2 IRA Content Measure Lamplighter READ 5306 and READ 5335 
(spring 2012 only)    


#3 Instructional Planning  Student Case Study – Read 5307   


#4 Clinical Experience  School Literacy Profile/Project – 
READ 6310   


# 5 Effect on K-12 
Student Learning  


Writing Lesson Plan-READ 5315 
(2012) 
Writing Lesson Plan-READ 5325 
(2013) 


  


# 6 IRA Content Measure   Growth/Showcase Portfolio  
Successful Portfolio Defense  


# 7 IRA Content Measure    Literacy Coaching/Project – READ 
6320  


# 8 IRA Content Measure  Class Discussion/Reflection – READ 5335 (2011) 
Class Discussion/Reflection-READ 5330 (2012)    


 Dispositions 
Measurement READ 5306 READ 5307 and 5308 Growth/Showcase Portfolio  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*ELCC (Masters of 
Education 
Administration with 
Principal Certification) 
Dr. Cynthia Martinez-
Garcia 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 5332, 6378, 5386, 5372, 
6379, 6371, 6385, 6370, and 6394 


Transition Point 2 
Internship 
EDAD 6362 


EXIT 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 in all UG work OR in last 60 hours 
of UG Coursework Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Current Texas Service Record 
Optional GRE Verbal, Quantitative, and 
Writing scores 


   


Graduate School  
Readiness 


One reference letter from school principal or 
assistant principal  
Acceptable Writing Sample 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 068 


#2 ELCC Content 
Measure    


Master of Educational 
Administration 
Comprehensive Exam 


#3 Instructional Planning  Curriculum Alignment Project - 
EDAD 6378   


#4 Clinical Experience  Demographic Study – EDAD 6385 


Internship Performance Surveys – 
Internship Supervisor’s  Evaluation 
of Candidate Performance -  EDAD 
6362 


 


# 5 Effect on K-12 Student 
Learning   School Improvement Project - EDAD 


6362  


# 6 ELCC Content 
Measure    Academic Internship Portfolio  


# 7 ELCC  Content 
Measure (Optional)     


Dispositions Measurement 
Entry-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies EDAD 
5332 


 
Consistently Proficient Dispositions 
and Diversity Proficiencies EDAD 
6632 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of 
Graduates and Employers 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 
 


*ELCC 
(Superintendent 
Certification) Dr. Sue 
Horne 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 6380, 6381, 6382, 6383 


Transition Point 2 
Internship 
EDAD 6383 


EXIT 
Graduation and 
Recommendation for 
Certification 


College Performance GPA > 3.0 in all graduate work accumulated 
prior to program application Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Evidence of a Master’s Degree; AND/OR current 
Official Texas Service Record; and/or current 
Texas Principal or Mid-Management 
Certification; AND/OR three letters of reference, 
one from a Superintendent 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES  
Exam # 195 


#2 ELCC Content 
Measure  Coordinating Plan for the Strategic 


Planning Process – EDAD 6380   


#3 Instructional Planning  Three-year District Revenue Analysis 
Project - EDAD 6381   


#4 Clinical Experience  Internship Progress – Intern Logs, 
Reflections, and Evaluations 


Internship Progress – Intern Logs, 
Reflections, and Evaluations- EDAD 
6383 (note: align evaluations from 
intern with site coordinator) 


 


# 5 Effect on K-12 
Student Learning  


Student Performance and Resource 
Allocations Project - EDAD 6381 & 
6382 


  


# 6 ELCC Content 
Measure  Estimating and Allocating Resources 


Project - EDAD 6381 & 6382   


# 7 ELCC Content 
Measure  Board/Superintendent Procedures and 


Guidelines Project - EDAD 6380   


# 8 ELCC Content 
Measure   Equity and Equality in Funding 


Project- EDAD 6381 & 6382    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  EDAD 
6380 


EDAD 6382 
Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies EDAD 6383 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey   
 
 
 


Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


*School Librarian Dr. 
Holly Weimar  


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
LSSL 5337, LSSL 5385, LSSL 
5370, LSSL 5396 


Transition Point 2-Exit from 
Clinical Practice 
LSSL 5366 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness Composite of GRE and GPA    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  Two “C” permitted in program to 


retain good standing  
Two “C” permitted in program to 
retain good standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 150 


#2 ALA/ASL Content 
Measure   Electronic Portfolio  


#3 Instructional Planning  Program Administration Project –  
LSSL 5337   


#4 Clinical Experience   Assessment of Internship –  LSSL 
5366  


# 5 Effect on K-12 
Student Learning   Collaborative Information Literacy 


Lesson  LSSL 5366  


# 6 ALA/ASL Content 
Measure  Reaching Youthful Readers –  LSSL 


5385   


# 7 ALA/ASL Content 
Measure (Optional)  Program Information Technology 


Project - LSSL 5396   


# 8 ALA/ASL Content 
Measure (Optional)  School Library Leadership & 


Advocacy - LSSL 5370   


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5370 


Mid-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5337 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  LSSL 5366 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    


Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Technology  
Dr. Kimberly 
LaPrairie 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers  


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 overall UG Coursework or 
GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


Technology component: Online technology 
project (pre-assessment)    


Graduate School  
Readiness     


Graduate School 
Readiness     


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of 30 
hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 ISTE Content 
Measure    


Comprehensive Examination 
Field and Employment 
Experiences Expectations 
Portfolio (programmatic) 


#3 Instructional Planning   
Student Technology Use Assignment 
Development (CIED 5363); 
Technology Plan (CSTE 5338) 


 


#4 Clinical Experience   Instructional Technology Practicum 
Portfolio (CIED 5369)  


# 5 Effect on K-12 
Student Learning   


Developing Materials for the Web 
(CSTE 5337); Development of a 
Professional Social Network (CSTE 
5338) 


 


# 6 ISTE Content 
Measure  Annotated Bibliography (CIED 5367) Copyright and Fair Use Assignment 


(CIED 5369)  


# 7 ISTE Content 
Measure    Assessing Student Performance With 


Technology (CIED 5369)  


# 8 ISTE Content 
Measure (Optional)     


Dispositions 
Measurement  


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
(programmatic – first or second 
semester in program) 


Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  (programmatic – last 
semester in program) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Leadership Dr. Barbara 
Polnick 
 


ENTRY – Admission to Graduate Studies 
EDAD 5332, EDAD 6368  


Transition Point 1-Admission to 
Clinical Practice  
EDAD 5378 


Transition Point 2-Exit from Clinical 
Practice 
EDAD 6372  


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal, 
Quantitative, and Writing and must be less than 7 
years old; Current Texas Service Record 


   


Graduate School  
Readiness 


One letter of recommendation from immediate 
supervisor    


Graduate School  
Readiness 


Acceptable Writing Sample required for admission 
for both MEd and MA    


Graduate School 
Performance  


Two “C” permitted to retain good 
standing (I believe the 2nd C warrants 
dismissal---check with department. 
We follow same policy) 


Two “C” permitted to retain good 
standing (see previous comment 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No Certification 


#2 Content Measure 
Leadership Framework , 5 year goals, resume 
F 09, S 10, SU 10 -  EDAD 5332, EDAD 6368 


   


#3 Instructional Planning  
Curriculum Alignment Project  
F 09, S10, SU 10 -  EDAD 5378 


  


#4 Clinical Experience   State of Education Report 
F 09, S 10, SU 10 -  EDAD 6372 


Internship Logs 
F 09, S 10, SU 10 - EDAD 6372 


# 5 Effect on K-12 Student 
Learning   School/Program Improvement Plan 


F 09, S 10, SU 10 -  EDAD 6372  


# 6 Content Measure     


# 7 Content Measure 
(Optional)     Comprehensive Exam 


F 09, S 10, SU 10  EDAD 6372 - 


# 8 Content Measure 
(Optional)    Successful Defense Portfolio 


Dispositions 
Measurement 


Entry Level Dispositions and Diversity Proficiencies  
EDAD 6368 


Mid-Program Dispositions and 
Diversity Proficiencies  
EDAD 5386 


Consistently Proficient Level 
Dispositions and Diversity Proficiencies  
EDAD 6372 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*School Counseling  
 Dr. Mary Nichter 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance 


GPA >2.8 in last 60 hours of UG Coursework or 
>3.0 overall undergraduate GPA    


 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal and 
Quantitative, must be less than 7 years old; 
Current Texas Service Record 


   


Graduate School  
Readiness Three letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample and interview    


Graduate School 
Performance  


Advance to candidacy (15-graduate 
hours) Two “C” permitted to retain 
good standing  


Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 152 


#2 Content Measure  At Candidacy -15 hours and review  Counseling Comprehensive 
Exam 


#3 Instructional 
Planning     


#4 Clinical Experience    
COUN 6376  
Practicum Evaluations (2- mid & 
end) 


COUN 6376  
Supervisor Evaluation (2- mid 
& end) 


# 5 Effect on K-12 
Student Learning 


COUN 5333  
Service Learning 


COUN 6335 
Cultural Competency 


 COUN 6386 
Counseling Proficiencies   


# 6 Content Measure Counseling Potential Scale Counseling Potential Scale Counseling Potential Scale  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


COUN 5333 
Entry-Level Dispositions and Diversity 
Proficiencies  


COUN 6335 
Mid-Level Dispositions and Diversity 
Proficiencies 


COUN 6376 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters -
Curriculum and 
Instruction – Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0     


 


Graduate School  
Readiness 


Candidates with an undergraduate GPA between 
2.5 and 3.0 from the baccalaureate-granting 
institution or between 2.8 and 3.0 in advanced 
hours from the baccalaureate degree-granting 
institution are required to take the GRE. These 
candidates must meet the minimum standard with 
the following formula: 


   


Graduate School  
Readiness 


1. (GPA X 50) + GRE Verbal + GRE Quantitative 
+ GRE Written equal to or great than 435.    


Graduate School  
Readiness 


2.GRE TAKEN BEFORE AUGUST 2011:(GPA X 
200) + GRE Verbal + GRE Quantitative + GRE 
Written equal to or great than 1664 


   


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of  
30 hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning  CIED 5384 


Portrait of a Diverse Learner   


#4 Clinical Experience  CIED 5370 
Citi   


# 5 Effect on K-12 
Student Learning  CIED 5383 


Analysis of Student Learning   


# 6 Content Measure   CIED 5085 
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5085 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters-Curriculum 
and Instruction with 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or 
full Admission Formula: Last 30 hours + GRE 
≥925 


   


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning   CIED 5384 


Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section 
of TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5385  
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 


10  Center for Assessment and Accreditation     7/16/2014 







Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


Educational 
Leadership Doctorate 
Dr. Julie Combs 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Candidacy 


Transition Point 2-Exit from 
Clinical Practice 
Candidacy 


EXIT – Transition to Exit: 
Graduation  


UG College Performance Acceptable GPA in Undergraduate Coursework    
 


Graduate School  
Readiness Acceptable GRE    


Graduate School  
Readiness 


Three letters of Recommendation 
Work Experience    


Graduate School  
Readiness 


Personal Statement 
Initial Paper Screening - Scored 
Interview – Scored 
Acceptable Writing Sample - Scored 


   


Graduate School 
Performance 


NOTE: Entered, retained, % successful on 
comps, meet research competencies, advance to 
candidacy, proposal, defense, graduation 


12-Graduate Hour Review Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam     


#2 SPA Content Measure  Comprehensive Exam   


#3 Instructional Planning     


#4 Clinical Experience     


# 5 Effect on K-12 
Student Learning   


Proposal  
EDLD 8333 Dissertation 
Research Competencies met 


 


# 6 SPA Content 
Measure    Defense 


# 7 SPA Content 
Measure (Optional)     


# 8 SPA Content 
Measure (Optional)     


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
Professional Writing (EDLD 7337) 


Mid- Level Dispositions and Diversity 
Proficiencies  
Practicum for Superintendents (EDLD 
6383)  


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  
Educational Research  (EDLD 7363) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates  
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3.4.b Diversity of Candidate Placement 


Summary of Placements 


 SCHOOL CAMPUS DIVERSITY RANGES 


INITIAL TEACHER PROGRAMS Ethnic Minority 
Limited English 


Proficiency Bilingual or ESL 
Economically 


Disadvantaged Special Education 
MOST RECENT SEMESTER LOW % HIGH % LOW % HIGH % LOW % HIGH % LOW % HIGH % LOW % HIGH % 
UG Literacy/Reading Block 32 66 4 35 3 30 35 73 4 9 
UG Content Methods Block 29 60 1 11 1 11 49 73 5 11 
UG Secondary Methods Block* 15 93 0 58 0 67 2 97 4 16 
UG & PB Student Teaching 15 99 1 70 0 69 2 97 2 16 
PB CIED 5397 51 88 2 18 2 16 20 87 5 11 
PB Teacher Internship 10 99 0 51 0 51 23 94 6 12 
           


ADVANCED PROGRAMS Ethnic Minority 
Limited English 


Proficiency Bilingual or ESL 
Economically 


Disadvantaged Special Education 
MOST RECENT SEMESTER LOW % HIGH % LOW % HIGH % LOW % HIGH % LOW % HIGH % LOW % HIGH % 
School Librarian Practicum 20 100 1 76 1 76 13 99 4 16 
Principal Practicum 15 99 1 38 1 44 13 88 5 17 
Instructional Leadership 
Practicum 53 99 5 34 8 57 21 85 6 8 
Educational Diagnostician 
Practicum 20 99 2 49 1 49 10 97 5 19 
School Psychologist Internship 15 99 0 82 0 82 6 98 1 18 
School Counselor Practicum 43 96 3 100 3 100 32 99 0 11 
Superintendent Practicum** 28 98 5 33 4 31 36 85 7 9 
           


 Ethnic Minority 
Limited English 


Proficiency Bilingual or ESL 
Economically 


Disadvantaged Special Education 
SHIPS LOW % HIGH % LOW % HIGH % LOW % HIGH % LOW % HIGH % LOW % HIGH % 
Partner School Districts** 14 98 1 38 1 38 3 94 4 14 
           
* The music program candidates have multiple campuses with our SHIPS partners in secondary methods block; some campuses are much less 
diverse than others, but due to the variety of campuses visited, all candidates had experience with diverse populations. 
** The Superintendent and SHIPS numbers come from the ISD diversity rather than from a particular campus.   
           







Campus and District Diversity Data from 2013-14 Texas Academic Performance Reports      
http://ritter.tea.state.tx.us/perfreport/tapr/2014/index.html 
        


 


  







SHIPS Partners as of Fall 2014 
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ALVIN ISD 19667 2900 14.7% 1705 8.7% 8637 43.9% 89 0.5% 16 0.1% 5974 30.4% 346 1.8% 13693 69.6% 3137 16.0% 3093 15.7% 9936 50.5% 1810 9.2% 


BRAZOSPORT ISD 12364 1034 8.4% 186 1.5% 6287 50.8% 45 0.4% 7 0.1% 4529 36.6% 276 2.2% 7835 63.4% 998 8.1% 919 7.4% 7081 57.3% 1048 8.5% 


SWEENY ISD 1886 293 15.5% 5 0.3% 401 21.3% 8 0.4% 2 0.1% 1091 57.8% 86 4.6% 795 42.2% 44 2.3% 44 2.3% 922 48.9% 148 7.8% 


COLUMBIA-BRAZORIA ISD 3042 342 11.2% 9 0.3% 846 27.8% 7 0.2% 0 0.0% 1761 57.9% 77 2.5% 1281 42.1% 131 4.3% 104 3.4% 1622 53.3% 258 8.5% 


COLLEGE STATION ISD 11607 1612 13.9% 890 7.7% 2485 21.4% 30 0.3% 16 0.1% 6225 53.6% 349 3.0% 5382 46.4% 859 7.4% 1206 10.4% 4008 34.5% 964 8.3% 


BRYAN ISD 15723 3105 19.7% 59 0.4% 35 0.2% 35 0.2% 14 0.1% 3913 24.9% 187 1.2% 11810 75.1% 3169 20.2% 3383 21.5% 11631 74.0% 1208 7.7% 


ANAHUAC ISD 1228 175 14.3% 30 2.4% 372 30.3% 9 0.7% 0 0.0% 604 49.2% 38 3.1% 624 50.8% 118 9.6% 114 9.3% 662 53.9% 97 7.9% 


BARBERS HILL ISD 4676 140 3.0% 38 0.8% 974 20.8% 26 0.6% 0 0.0% 3414 73.0% 84 1.8% 1262 27.0% 119 2.5% 107 2.3% 937 20.0% 295 6.3% 


NEEDVILLE ISD 2825 106 3.8% 12 0.4% 1217 43.1% 7 0.2% 0 0.0% 1450 51.3% 33 1.2% 1375 48.7% 300 10.6% 298 10.5% 1063 37.6% 236 8.4% 


FORT BEND ISD 70512 20567 29.2% 16148 22.9% 18614 26.4% 274 0.4% 88 0.1% 13104 18.6% 1717 2.4% 57408 81.4% 10607 15.0% 9903 14.0% 25285 35.9% 4422 6.3% 


TEAGUE ISD 1270 179 14.1% 3 0.2% 334 26.3% 6 0.5% 1 0.1% 723 56.9% 24 1.9% 547 43.1% 72 5.7% 72 5.7% 681 53.6% 85 6.7% 


CLEAR CREEK ISD 38909 3276 8.4% 3920 10.1% 11164 28.7% 83 0.2% 43 0.1% 19933 51.2% 1389 3.6% 18976 48.8% 3670 9.4% 3611 9.3% 10944 28.1% 3778 9.7% 


ANDERSON-SHIRO ISD 779 63 8.1% 4 0.5% 126 16.2% 5 0.6% 1 0.1% 570 73.2% 10 1.3% 209 26.8% 41 5.3% 41 5.3% 363 46.6% 53 6.8% 


NAVASOTA ISD 3056 746 24.4% 10 0.3% 1438 47.1% 5 0.2% 0 0.0% 826 27.0% 31 1.0% 2230 73.0% 519 17.0% 504 16.5% 2276 74.5% 203 6.6% 


HARMONY (CHARTER DISTRICT) 3976 733 18.4% 345 8.7% 1612 40.5% 12 0.3% 3 0.1% 1196 30.1% 75 1.9% 2780 69.9% 578 14.5% 535 13.5% 1879 47.3% 159 4.0% 


ALDINE ISD 67204 16852 25.1% 874 1.3% 47564 70.8% 74 0.1% 69 0.1% 1326 2.0% 445 0.7% 65878 98.0% 21934 32.6% 20470 30.5% 57422 85.4% 4586 6.8% 


ALIEF ISD 46204 14108 30.5% 5758 12.5% 23958 51.9% 374 0.8% 70 0.2% 1649 3.6% 290 0.6% 44555 96.4% 17326 37.5% 17312 37.5% 37432 81.0% 3477 7.5% 


CROSBY ISD 5199 891 17.1% 22 0.4% 1707 32.8% 22 0.4% 1 0.0% 2452 47.2% 104 2.0% 2747 52.8% 464 8.9% 291 5.6% 2356 45.3% 443 8.5% 


CYPRESS-FAIRBANKS ISD 111173 18408 16.6% 9554 8.6% 48459 43.6% 645 0.6% 88 0.1% 34441 31.0% 2578 2.3% 76732 69.0% 17059 15.3% 16227 14.6% 54847 49.3% 7942 7.1% 


DEER PARK ISD 12968 323 2.5% 166 1.3% 6572 50.7% 40 0.3% 6 0.0% 5622 43.4% 239 1.8% 7346 56.6% 1418 10.9% 1517 11.7% 5573 43.0% 1250 9.6% 


GALENA PARK ISD 22515 3741 16.6% 190 0.8% 17141 76.1% 84 0.4% 11 0.0% 1199 5.3% 149 0.7% 21316 94.7% 6845 30.4% 6715 29.8% 18163 80.7% 1883 8.4% 


HOUSTON ISD 210716 53063 25.2% 7375 3.5% 1E+05 62.0% 481 0.2% 201 0.1% 17181 8.2% 1849 0.9% 2E+05 91.8% 62413 29.6% 56839 27.0% 2E+05 80.6% 15906 7.5% 


HUMBLE ISD 38056 7075 18.6% 1122 2.9% 12194 32.0% 158 0.4% 165 0.4% 16540 43.5% 802 2.1% 21516 56.5% 3289 8.6% 3242 8.5% 13114 34.5% 3017 7.9% 


KATY ISD 67015 6376 9.5% 8210 12.3% 22839 34.1% 306 0.5% 74 0.1% 27482 41.0% 1728 2.6% 39533 59.0% 9508 14.2% 9511 14.2% 19459 29.0% 5607 8.4% 


KLEIN ISD 48003 6716 14.0% 4030 8.4% 18245 38.0% 184 0.4% 50 0.1% 17446 36.3% 1332 2.8% 30557 63.7% 6491 13.5% 6335 13.2% 19629 40.9% 3971 8.3% 


PASADENA ISD 54382 3788 7.0% 1601 2.9% 44704 82.2% 89 0.2% 27 0.0% 3834 7.1% 339 0.6% 50548 92.9% 15501 28.5% 14217 26.1% 42844 78.8% 4787 8.8% 


SPRING ISD 36358 14496 39.9% 1340 3.7% 15543 42.7% 413 1.1% 49 0.1% 4055 11.2% 462 1.3% 32303 88.8% 7092 19.5% 6899 19.0% 26965 74.2% 2927 8.1% 


SPRING BRANCH ISD 35218 1775 5.0% 2175 6.2% 20609 58.5% 313 0.9% 29 0.1% 9784 27.8% 533 1.5% 25434 72.2% 11659 33.1% 11771 33.4% 20527 58.3% 2526 7.2% 


TOMBALL ISD 12444 585 4.7% 678 5.4% 3631 29.2% 42 0.3% 8 0.1% 7131 57.3% 369 3.0% 5313 42.7% 1403 11.3% 1366 11.0% 2934 23.6% 946 7.6% 


HUFFMAN ISD 3308 69 2.1% 18 0.5% 608 18.4% 7 0.2% 2 0.1% 2566 77.6% 38 1.1% 742 22.4% 166 5.0% 157 4.7% 1082 32.7% 256 7.7% 







CROCKETT ISD 1295 674 52.0% 11 0.8% 368 28.4% 5 0.4% 0 0.0% 214 16.5% 23 1.8% 1081 83.5% 205 15.8% 202 15.6% 1113 85.9% 135 10.4% 


GRAPELAND ISD 485 119 24.5% 2 0.4% 47 9.7% 3 0.6% 2 0.4% 300 61.9% 12 2.5% 185 38.1% 9 1.9% 9 1.9% 304 62.7% 47 9.7% 


BUFFALO ISD 988 62 6.3% 12 1.2% 378 38.3% 4 0.4% 0 0.0% 497 50.3% 35 3.5% 491 49.7% 163 16.5% 162 16.4% 646 65.4% 68 6.9% 


CENTERVILLE ISD 687 56 8.2% 3 0.4% 77 11.2% 5 0.7% 0 0.0% 538 78.3% 8 1.2% 149 21.7% 25 3.6% 25 3.6% 275 40.0% 54 7.9% 


LEON ISD 729 14 1.9% 18 2.5% 201 27.6% 18 2.5% 0 0.0% 485 66.5% 7 1.0% 244 33.5% 87 11.9% 86 11.8% 393 53.9% 51 7.0% 


CLEVELAND ISD 3818 419 11.0% 35 0.9% 1702 44.6% 19 0.5% 5 0.1% 1585 41.5% 53 1.4% 2233 58.5% 838 21.9% 800 21.0% 2942 77.1% 301 7.9% 


MADISONVILLE CISD 2333 491 21.0% 17 0.7% 749 32.1% 5 0.2% 0 0.0% 1019 43.7% 52 2.2% 1314 56.3% 324 13.9% 321 13.8% 1740 74.6% 163 7.0% 


VAN VLECK ISD 923 114 12.4% 2 0.2% 266 28.8% 0 0.0% 0 0.0% 498 54.0% 43 4.7% 425 46.0% 12 1.3% 12 1.3% 496 53.7% 84 9.1% 


CONROE ISD 54808 3447 6.3% 1893 3.5% 18750 34.2% 269 0.5% 84 0.2% 28892 52.7% 1473 2.7% 25916 47.3% 6765 12.3% 6441 11.8% 19815 36.2% 3986 7.3% 


MONTGOMERY ISD 7527 246 3.3% 75 1.0% 947 12.6% 48 0.6% 13 0.2% 6078 80.7% 120 1.6% 1449 19.3% 190 2.5% 189 2.5% 1935 25.7% 468 6.2% 


WILLIS ISD 6769 554 8.2% 51 0.8% 2254 33.3% 30 0.4% 9 0.1% 3697 54.6% 174 2.6% 3072 45.4% 1000 14.8% 1000 14.8% 4180 61.8% 465 6.9% 


MAGNOLIA ISD 12176 224 1.8% 72 0.6% 3612 29.7% 82 0.7% 4 0.0% 7949 65.3% 233 1.9% 4227 34.7% 1377 11.3% 1207 9.9% 4908 40.3% 1079 8.9% 


SPLENDORA ISD 3565 25 0.7% 5 0.1% 1092 30.6% 13 0.4% 0 0.0% 2395 67.2% 35 1.0% 1170 32.8% 329 9.2% 301 8.4% 2169 60.8% 279 7.8% 


NEW CANEY ISD 12282 342 2.8% 181 1.5% 6312 51.4% 46 0.4% 15 0.1% 5229 42.6% 157 1.3% 7053 57.4% 2953 24.0% 3710 30.2% 342 2.8% 1126 9.2% 


GOODRICH ISD 218 40 18.3% 1 0.5% 102 46.8% 0 0.0% 0 0.0% 71 32.6% 4 1.8% 147 67.4% 30 13.8% 30 13.8% 192 88.1% 13 6.0% 


LIVINGSTON ISD 4016 420 10.5% 19 0.5% 807 20.1% 23 0.6% 4 0.1% 2639 65.7% 104 2.6% 1377 34.3% 253 6.3% 245 6.1% 2600 64.7% 405 10.1% 


ONALASKA ISD 914 15 1.6% 8 0.9% 74 8.1% 12 1.3% 1 0.1% 782 85.6% 22 2.4% 132 14.4% 6 0.7% 6 0.7% 706 77.2% 92 10.1% 


FRANKLIN ISD 1090 67 6.1% 15 1.4% 175 16.1% 0 0.0% 0 0.0% 820 75.2% 13 1.2% 270 24.8% 32 2.9% 32 2.9% 436 40.0% 97 8.9% 


HEARNE ISD 932 425 45.6% 4 0.4% 383 41.1% 3 0.3% 0 0.0% 110 11.8% 7 0.8% 822 88.2% 127 13.6% 123 13.2% 874 93.8% 134 14.4% 


COLDSPRING-OAKHURST CISD 1491 332 22.3% 4 0.3% 120 8.0% 8 0.5% 3 0.2% 981 65.8% 43 2.9% 510 34.2% 17 1.1% 14 0.9% 969 65.0% 128 8.6% 


SHEPHERD ISD 1928 122 6.3% 10 0.5% 509 26.4% 6 0.3% 0 0.0% 1249 64.8% 32 1.7% 679 35.2% 226 11.7% 225 11.7% 1365 70.8% 142 7.4% 


TRINITY ISD 1223 228 18.6% 4 0.3% 260 21.3% 2 0.2% 0 0.0% 698 57.1% 31 2.5% 525 42.9% 97 7.9% 96 7.8% 907 74.2% 99 8.1% 


NEW WAVERLY ISD 902 181 20.1% 0 0.0% 128 14.2% 8 0.9% 0 0.0% 546 60.5% 39 4.3% 356 39.5% 30 3.3% 28 3.1% 475 52.7% 93 10.3% 


HUNTSVILLE ISD 6467 1601 24.8% 64 1.0% 1996 30.9% 20 0.3% 2 0.0% 2646 40.9% 138 2.1% 3821 59.1% 776 12.0% 733 11.3% 4145 64.1% 556 8.6% 


WALLER ISD 5895 623 10.6% 25 0.4% 2910 49.4% 42 0.7% 5 0.1% 2153 36.5% 137 2.3% 3742 63.5% 1444 24.5% 1380 23.4% 3788 64.3% 388 6.6% 


BRENHAM ISD 4874 1092 22.4% 74 1.5% 1537 31.5% 5 0.1% 1 0.0% 2081 42.7% 81 1.7% 2793 57.3% 585 12.0% 575 11.8% 2723 55.9% 567 11.6% 


EAST BERNARD ISD 952 59 6.2% 0 0.0% 271 28.5% 1 0.1% 0 0.0% 613 64.4% 8 0.8% 339 35.6% 54 5.7% 54 5.7% 318 33.4% 49 5.1% 


EL CAMPO ISD 3580 419 11.7% 6 0.2% 2172 60.7% 4 0.1% 3 0.1% 941 26.3% 35 1.0% 2639 73.7% 388 10.8% 384 10.7% 2331 65.1% 264 7.4% 


WHARTON ISD 2155 611 28.4% 9 0.4% 1185 55.0% 2 0.1% 0 0.0% 328 15.2% 20 0.9% 1827 84.8% 217 10.1% 211 9.8% 1745 81.0% 164 7.6% 


 


  







Level IIa – UG Elementary and Middle Level Literacy Methods – Fall 2014 
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GIESINGER EL CONROE ISD 627 57 9.1 17 2.7 120 19 4 0.6 0 0 403 64 26 4.1 224 36 23 3.7 18 2.9 224 35.7 49 7.8 
WILKINSON EL CONROE ISD 625 20 3.2 21 3.4 138 22 2 0.3 0 0 425 68 19 3 200 32 42 6.7 31 5 216 34.6 29 4.6 
WILLIE E WILLIAMS ELEMENTARY MAGNOLIA ISD 652 13 2 0 0 308 47 10 1.5 0 0 308 47 13 2 344 53 230 35 177 27 503 77.1 55 8.4 
STEWART EL HUNTSVILLE ISD 665 109 16 9 1.4 310 47 1 0.2 1 0.2 225 34 10 1.5 440 66 207 31 200 30 442 66.5 28 4.2 
SAMUEL HOUSTON EL HUNTSVILLE ISD 624 256 41 13 2.1 101 16 1 0.2 1 0.2 231 37 21 3.4 393 63 27 4.3 27 4.3 438 70.2 42 6.7 
HUNTSVILLE EL HUNTSVILLE ISD 456 119 26 0 0 115 25 0 0 0 0 203 45 19 4.2 253 56 45 9.9 44 9.6 333 73 40 8.8 


 
  







Level IIb – UG Elementary and Middle Level Content Methods – Fall 2014 
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ANDERSON-SHIRO EL ANDERSON-SHIRO CISD 388 32 8.2 2 0.5 71 18 1 0.3 0 0 277 71 5 1.3 111 29 33 8.5 33 8.5 192 49.5 24 6.2 
YORK J H CONROE ISD 915 96 11 30 3.3 223 24 8 0.9 6 0.7 526 58 26 2.8 389 43 15 1.6 15 1.6 185 20.2 48 5.2 
LYNN LUCAS MIDDLE WILLIS ISD 795 69 8.7 6 0.8 260 33 3 0.4 2 0.3 431 54 24 3 364 46 81 10 76 9.6 573 72.1 57 7.2 
ROBERT P BRABHAM MIDDLE WILLIS ISD 752 51 6.8 4 0.5 235 31 2 0.3 1 0.1 436 58 23 3.1 316 42 84 11 84 11 366 48.7 42 5.6 
PARMLEY EL WILLIS ISD 731 94 13 0 0 180 25 5 0.7 2 0.3 437 60 13 1.8 294 40 41 5.6 39 5.3 485 66.3 74 10 
STREET ELEMENTARY COLDSPRING-OAKHURST CISD 368 87 24 1 0.3 40 11 0 0 1 0.3 221 60 18 4.9 147 40 4 1.1 4 1.1 268 72.8 29 7.9 
LANSBERRY EL TRINITY ISD 619 119 19 1 0.2 136 22 0 0 0 0 341 55 22 3.6 278 45 69 11 69 11 514 83 43 6.9 
NEW WAVERLY EL NEW WAVERLY ISD 273 65 24 0 0 43 16 2 0.7 0 0 144 53 19 7 129 47 16 5.9 14 5.1 191 70 24 8.8 
MANCE PARK MIDDLE HUNTSVILLE ISD 919 253 28 5 0.5 263 29 5 0.5 0 0 372 41 21 2.3 547 60 79 8.6 74 8.1 565 61.5 98 11 


 


  







Level II – UG Secondary and All-Level Methods – Fall 2014 
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NEAL EL BRYAN ISD 500 131 26 0 0 348 70 2 0.4 0 0 13 2.6 6 1.2 487 97 
20


8 42 
20


8 42 485 97 24 4.8 


BARBARA BUSH EL GRAND PRAIRIE ISD 570 82 14 13 2.3 415 73 0 0 0 0 53 9.3 7 1.2 517 91 
20


3 36 
19


9 35 443 77.7 52 9.1 


CREEKSIDE EL LEWISVILLE ISD 449 66 15 31 6.9 205 46 4 0.9 0 0 121 27 22 4.9 328 73 
11


5 26 
14


5 32 259 57.7 57 13 


FERRIS H S FERRIS ISD 652 46 7.1 0 0 433 66 12 1.8 0 0 157 24 4 0.6 495 76 19 2.9 20 3.1 449 68.9 65 10 


LAMAR CONS H S LAMAR CISD 
152


3 410 27 77 5.1 751 49 4 0.3 1 0.1 267 18 13 0.9 
125


6 83 
11


3 7.4 
10


0 6.6 844 55.4 
14


4 9.5 


GEORGE J H LAMAR CISD 
103


2 132 13 3 0.3 768 74 1 0.1 0 0 118 11 10 1 914 89 
13


3 13 
13


1 13 793 76.8 
11


9 12 


WILLIAM B TRAVIS H S FORT BEND ISD 
242


0 697 29 
42


0 17 558 23 14 0.6 7 0.3 654 27 70 2.9 
176


6 73 79 3.3 69 2.9 645 26.7 
16


3 6.7 


OAKLAND EL FORT BEND ISD 
108


6 213 20 
22


4 21 224 21 9 0.8 3 0.3 377 35 36 3.3 709 65 
15


6 14 
14


0 13 155 14.3 59 5.4 


CLEAR CREEK H S CLEAR CREEK ISD 
217


0 231 11 80 3.7 551 25 4 0.2 4 0.2 
124


1 57 59 2.7 929 43 65 3 58 2.7 520 24 
20


8 9.6 


FRIENDSWOOD H S FRIENDSWOOD ISD 
216


0 43 2 
14


6 6.8 300 14 4 0.2 3 0.1 
163


7 76 27 1.3 523 24 15 0.7 15 0.7 133 6.2 
14


6 6.8 


NAVASOTA H S NAVASOTA ISD 722 175 24 3 0.4 296 41 1 0.1 0 0 244 34 3 0.4 478 66 49 6.8 48 6.6 500 69.3 61 8.4 


MACARTHUR H S ALDINE ISD 
266


2 186 7 6 0.2 
241


9 91 2 0.1 0 0 42 1.6 7 0.3 
262


0 98 
27


5 10 
27


0 10 2401 90.2 
21


7 8.2 


LANGHAM CREEK H S 
CYPRESS-FAIRBANKS 
ISD 


313
2 504 16 


23
2 7.4 


133
8 43 17 0.5 3 0.1 980 31 58 1.9 


215
2 69 


11
6 3.7 


10
6 3.4 1382 44.1 


19
4 6.2 


CYPRESS FALLS H S 
CYPRESS-FAIRBANKS 
ISD 


353
5 663 19 


41
2 12 


149
9 42 19 0.5 0 0 875 25 67 1.9 


266
0 75 


17
4 4.9 


15
7 4.4 1625 46 


23
9 6.8 


CYPRESS RIDGE HIGH SCHOOL 
CYPRESS-FAIRBANKS 
ISD 


296
0 555 19 


31
5 11 


163
0 55 11 0.4 2 0.1 403 14 44 1.5 


255
7 86 


19
6 6.6 


18
2 6.1 1831 61.9 


23
4 7.9 


CYPRESS WOODS H S 
CYPRESS-FAIRBANKS 
ISD 


315
1 364 12 


20
1 6.4 791 25 8 0.3 1 0 


171
3 54 73 2.3 


143
8 46 39 1.2 32 1 566 18 


17
0 5.4 


CAMPBELL MIDDLE 
CYPRESS-FAIRBANKS 
ISD 


123
7 371 30 


14
0 11 536 43 11 0.9 1 0.1 153 12 25 2 


108
4 88 89 7.2 82 6.6 845 68.3 


11
6 9.4 


SPILLANE MIDDLE 
CYPRESS-FAIRBANKS 
ISD 


130
9 108 8.3 


12
4 9.5 291 22 4 0.3 0 0 750 57 32 2.4 559 43 15 1.1 13 1 170 13 83 6.3 


WALTRIP H S HOUSTON ISD 
162


1 237 15 8 0.5 
120


8 75 3 0.2 2 0.1 150 9.3 13 0.8 
147


1 91 
13


2 8.1 
12


6 7.8 1183 73 
12


8 7.9 


WESTSIDE H S HOUSTON ISD 
273


4 896 33 
15


5 5.7 
100


8 37 6 0.2 4 0.1 606 22 59 2.2 
212


8 78 
15


8 5.8 
14


4 5.3 1459 53.4 
19


3 7.1 


CINCO RANCH H S KATY ISD 
318


6 220 6.9 
43


5 14 665 21 7 0.2 4 0.1 
177


2 56 83 2.6 
141


4 44 
10


0 3.1 97 3 315 9.9 
16


2 5.1 


MORTON RANCH H S KATY ISD 
329


1 640 19 
16


0 4.9 
168


6 51 18 0.5 2 0.1 714 22 71 2.2 
257


7 78 
15


4 4.7 
14


1 4.3 1793 54.5 
26


8 8.1 


SEVEN LAKES H S KATY ISD 
357


6 226 6.3 
72


9 20 781 22 11 0.3 5 0.1 
173


4 49 90 2.5 
184


2 52 81 2.3 73 2 203 5.7 
16


8 4.7 


CINCO RANCH J H KATY ISD 
120


9 85 7 
16


8 14 295 24 1 0.1 1 0.1 616 51 43 3.6 593 49 77 6.4 76 6.3 163 13.5 83 6.9 


WOODCREEK J H KATY ISD 
158


5 107 6.8 
19


7 12 358 23 7 0.4 2 0.1 869 55 45 2.8 716 45 38 2.4 36 2.3 118 7.4 
11


7 7.4 


MCROBERTS EL KATY ISD 801 131 16 44 5.5 476 59 3 0.4 0 0 129 16 18 2.2 672 84 
33


2 41 
32


7 41 518 64.7 
12


9 16 







RAY AND JAMIE WOLMAN EL KATY ISD 
107


0 49 4.6 95 8.9 153 14 4 0.4 0 0 746 70 23 2.1 324 30 64 6 61 5.7 24 2.2 87 8.1 


KLEIN H S KLEIN ISD 
370


8 431 12 
38


4 10 974 26 20 0.5 2 0.1 
178


8 48 
10


9 2.9 
192


0 52 
10


3 2.8 80 2.2 938 25.3 
29


4 7.9 


KLEIN FOREST H S KLEIN ISD 
341


9 982 29 
36


6 11 
184


3 54 15 0.4 3 0.1 150 4.4 60 1.8 
326


9 96 
37


5 11 
34


4 10 2445 71.5 
29


6 8.7 


KLEIN OAK H S KLEIN ISD 
379


7 336 8.8 
30


5 8 
107


4 28 14 0.4 4 0.1 
196


0 52 
10


4 2.7 
183


7 48 
11


4 3 94 2.5 875 23 
30


0 7.9 


KLEIN COLLINS H S KLEIN ISD 
348


3 403 12 
25


7 7.4 
111


3 32 13 0.4 5 0.1 
156


9 45 
12


3 3.5 
191


4 55 96 2.8 64 1.8 936 26.9 
28


4 8.2 


KRIMMEL INTERMED KLEIN ISD 
113


9 123 11 88 7.7 337 30 3 0.3 3 0.3 550 48 35 3.1 589 52 57 5 52 4.6 358 31.4 89 7.8 


GREENWOOD FOREST EL KLEIN ISD 703 144 21 74 11 359 51 3 0.4 0 0 99 14 24 3.4 604 86 
19


5 28 
19


3 28 414 58.9 39 5.5 


BENIGNUS EL KLEIN ISD 936 79 8.4 84 9 199 21 0 0 1 0.1 525 56 48 5.1 411 44 40 4.3 32 3.4 169 18.1 91 9.7 


FRANK EL KLEIN ISD 605 33 5.5 68 11 119 20 0 0 0 0 367 61 18 3 238 39 32 5.3 31 5.1 27 4.5 48 7.9 


MUELLER EL KLEIN ISD 815 107 13 68 8.3 315 39 6 0.7 2 0.2 285 35 32 3.9 530 65 
16


9 21 
16


3 20 299 36.7 82 10 


SAM RAYBURN H S PASADENA ISD 
285


3 72 2.5 5 0.2 
256


7 90 2 0.1 1 0 195 6.8 11 0.4 
265


8 93 
28


0 9.8 
26


1 9.1 2277 79.8 
24


8 8.7 
PASADENA MEMORIAL HIGH 
SCHOOL PASADENA ISD 


294
2 105 3.6 77 2.6 


228
0 78 17 0.6 3 0.1 441 15 19 0.6 


250
1 85 


15
2 5.2 


18
6 6.3 1843 62.6 


19
6 6.7 


ANDY DEKANEY H S SPRING ISD 
268


8 
157


6 59 73 2.7 948 35 29 1.1 5 0.2 48 1.8 9 0.3 
264


0 98 
14


5 5.4 
14


0 5.2 2091 77.8 
24


4 9.1 


DUEITT MIDDLE SPRING ISD 951 298 31 22 2.3 381 40 22 2.3 0 0 204 22 24 2.5 747 79 78 8.2 72 7.6 662 69.6 83 8.7 


STELLE CLAUGHTON MIDDLE SPRING ISD 
118


3 585 50 59 5 521 44 5 0.4 0 0 11 0.9 2 0.2 
117


2 99 
16


4 14 
16


1 14 976 82.5 
11


8 10 


SMITH EL SPRING ISD 611 119 20 11 1.8 243 40 3 0.5 3 0.5 213 35 19 3.1 398 65 
10


3 17 
10


1 17 362 59.2 59 9.7 


TOMBALL H S TOMBALL ISD 
155


3 67 4.3 21 1.4 423 27 7 0.5 1 0.1 995 64 39 2.5 558 36 52 3.3 52 3.3 407 26.2 
11


2 7.2 


TOMBALL MEMORIAL H S TOMBALL ISD 
178


2 123 6.9 
13


1 7.4 449 25 6 0.3 4 0.2 
101


3 57 56 3.1 769 43 38 2.1 35 2 233 13.1 98 5.5 


TOMBALL J H TOMBALL ISD 846 31 3.7 12 1.4 269 32 6 0.7 0 0 507 60 21 2.5 339 40 56 6.6 55 6.5 266 31.4 77 9.1 


WILLOW WOOD J H TOMBALL ISD 
102


3 66 6.5 78 7.6 291 28 6 0.6 1 0.1 556 54 25 2.4 467 46 54 5.3 53 5.2 195 19.1 81 7.9 


LAKEWOOD EL TOMBALL ISD 759 40 5.3 87 12 147 19 0 0 0 0 468 62 17 2.2 291 38 64 8.4 59 7.8 121 15.9 46 6.1 


NORTHPOINTE INT TOMBALL ISD 942 54 5.7 82 8.7 211 22 1 0.1 1 0.1 557 59 36 3.8 385 41 47 5 45 4.8 139 14.8 59 6.3 


MADISONVILLE H S MADISONVILLE CISD 642 135 21 4 0.6 204 32 3 0.5 0 0 290 45 6 0.9 352 55 29 4.5 29 4.5 451 70.2 44 6.9 
MADISONVILLE JUNIOR HIGH 
SCHOOL MADISONVILLE CISD 514 111 22 2 0.4 158 31 1 0.2 0 0 238 46 4 0.8 276 54 41 8 41 8 377 73.3 43 8.4 


MADISONVILLE EL MADISONVILLE CISD 705 152 22 8 1.1 244 35 1 0.1 0 0 269 38 31 4.4 436 62 
18


7 27 
18


5 26 574 81.4 30 4.3 


CONROE H S CONROE ISD 
330


0 357 11 44 1.3 
170


0 52 20 0.6 4 0.1 
111


8 34 57 1.7 
218


2 66 
20


6 6.2 
19


4 5.9 1891 57.3 
30


6 9.3 


THE WOODLANDS H S CONROE ISD 
412


5 105 2.5 
19


3 4.7 817 20 12 0.3 2 0 
290


3 70 93 2.3 
122


2 30 
12


2 3 
11


4 2.8 150 3.6 
19


8 4.8 


OAK RIDGE H S CONROE ISD 
338


2 345 10 90 2.7 929 28 20 0.6 12 0.4 
186


4 55 
12


2 3.6 
151


8 45 77 2.3 68 2 818 24.2 
26


0 7.7 


COLLEGE PARK H S CONROE ISD 
269


2 154 5.7 
20


3 7.5 542 20 13 0.5 7 0.3 
170


3 63 70 2.6 989 37 80 3 76 2.8 333 12.4 
13


4 5 


PEET J H CONROE ISD 
121


3 140 12 29 2.4 478 39 5 0.4 1 0.1 535 44 25 2.1 678 56 71 5.9 66 5.4 643 53 94 7.7 


WILKERSON INT CONROE ISD 729 54 7.4 32 4.4 229 31 0 0 6 0.8 385 53 23 3.2 344 47 59 8.1 58 8 232 31.8 62 8.5 


KNOX J H CONROE ISD 
127


7 71 5.6 65 5.1 308 24 9 0.7 4 0.3 777 61 43 3.4 500 39 48 3.8 48 3.8 202 15.8 56 4.4 


YORK J H CONROE ISD 915 96 11 30 3.3 223 24 8 0.9 6 0.7 526 58 26 2.8 389 43 15 1.6 15 1.6 185 20.2 48 5.2 


COLLINS INT CONROE ISD 611 19 3.1 37 6.1 124 20 0 0 0 0 413 68 18 2.9 198 32 9 1.5 9 1.5 33 5.4 29 4.7 


MCCULLOUGH J H CONROE ISD 
225


2 40 1.8 
15


8 7 479 21 3 0.1 2 0.1 
150


1 67 69 3.1 751 33 95 4.2 94 4.2 92 4.1 92 4.1 


IRONS J H CONROE ISD 
104


1 84 8.1 27 2.6 304 29 5 0.5 2 0.2 599 58 20 1.9 442 43 32 3.1 29 2.8 329 31.6 76 7.3 


MITCHELL INT CONROE ISD 
116


2 19 1.6 67 5.8 188 16 3 0.3 1 0.1 845 73 39 3.4 317 27 28 2.4 28 2.4 60 5.2 63 5.4 


VOGEL INT CONROE ISD 
110


9 77 6.9 31 2.8 339 31 9 0.8 6 0.5 609 55 38 3.4 500 45 86 7.8 84 7.6 388 35 86 7.8 







TRAVIS INT CONROE ISD 539 60 11 3 0.6 431 80 4 0.7 0 0 38 7.1 3 0.6 501 93 
16


3 30 
15


2 28 505 93.7 59 11 


TOUGH EL CONROE ISD 
112


2 12 1.1 84 7.5 288 26 2 0.2 0 0 709 63 27 2.4 413 37 
10


3 9.2 98 8.7 18 1.6 41 3.7 


COX INTERMEDIATE CONROE ISD 963 94 9.8 22 2.3 237 25 2 0.2 3 0.3 566 59 39 4 397 41 16 1.7 12 1.2 219 22.7 71 7.4 


HAILEY EL CONROE ISD 694 63 9.1 34 4.9 200 29 1 0.1 0 0 374 54 22 3.2 320 46 44 6.3 43 6.2 292 42.1 44 6.3 


SAN JACINTO EL CONROE ISD 564 10 1.8 3 0.5 198 35 4 0.7 0 0 343 61 6 1.1 221 39 96 17 65 12 386 68.4 61 11 


GLEN LOCH EL CONROE ISD 636 51 8 10 1.6 263 41 7 1.1 0 0 274 43 31 4.9 362 57 
20


6 32 
20


5 32 285 44.8 53 8.3 


RIDE EL CONROE ISD 535 20 3.7 35 6.5 99 19 6 1.1 0 0 354 66 21 3.9 181 34 30 5.6 30 5.6 62 11.6 32 6 


POWELL EL CONROE ISD 799 38 4.8 50 6.3 126 16 2 0.3 0 0 552 69 31 3.9 247 31 25 3.1 18 2.3 51 6.4 50 6.3 


BUCKALEW EL CONROE ISD 730 8 1.1 49 6.7 116 16 1 0.1 2 0.3 512 70 42 5.8 218 30 30 4.1 30 4.1 14 1.9 43 5.9 


MONTGOMERY J H MONTGOMERY ISD 
125


8 41 3.3 15 1.2 140 11 9 0.7 0 0 
104


2 83 11 0.9 216 17 9 0.7 9 0.7 286 22.7 76 6 


MONTGOMERY MIDDLE MONTGOMERY ISD 611 11 1.8 2 0.3 79 13 6 1 3 0.5 503 82 7 1.1 108 18 16 2.6 15 2.5 152 24.9 40 6.5 


STEWART CREEK EL MONTGOMERY ISD 765 15 2 8 1 95 12 5 0.7 1 0.1 630 82 11 1.4 135 18 44 5.8 43 5.6 307 40.1 33 4.3 


WILLIS H S WILLIS ISD 
184


0 154 8.4 20 1.1 549 30 9 0.5 3 0.2 
106


3 58 42 2.3 777 42 
13


4 7.3 
13


0 7.1 954 51.8 
12


8 7 


LYNN LUCAS MIDDLE WILLIS ISD 795 69 8.7 6 0.8 260 33 3 0.4 2 0.3 431 54 24 3 364 46 81 10 76 9.6 573 72.1 57 7.2 


ROBERT P BRABHAM MIDDLE WILLIS ISD 752 51 6.8 4 0.5 235 31 2 0.3 1 0.1 436 58 23 3.1 316 42 84 11 84 11 366 48.7 42 5.6 


TURNER EL WILLIS ISD 569 27 4.7 16 2.8 138 24 4 0.7 0 0 370 65 14 2.5 199 35 44 7.7 41 7.2 275 48.3 34 6 


MAGNOLIA J H MAGNOLIA ISD 
103


5 17 1.6 6 0.6 310 30 5 0.5 1 0.1 678 66 18 1.7 357 35 52 5 50 4.8 482 46.6 
10


4 10 


MAGNOLIA ELEMENTARY MAGNOLIA ISD 735 19 2.6 3 0.4 231 31 7 1 0 0 465 63 10 1.4 270 37 
11


8 16 
10


8 15 427 58.1 63 8.6 


MAGNOLIA PARKWAY EL MAGNOLIA ISD 680 19 2.8 5 0.7 216 32 10 1.5 1 0.1 416 61 13 1.9 264 39 
16


4 24 
15


6 23 308 45.3 70 10 


NEW CANEY H S NEW CANEY ISD 
148


6 31 2.1 6 0.4 648 44 9 0.6 0 0 775 52 17 1.1 711 48 85 5.7 85 5.7 893 60.1 
15


1 10 


KEEFER CROSSING MIDDLE NEW CANEY ISD 962 21 2.2 8 0.8 446 46 4 0.4 2 0.2 469 49 12 1.2 493 51 92 9.6 91 9.5 628 65.3 
11


2 12 


ROBERT CRIPPEN EL NEW CANEY ISD 790 19 2.4 4 0.5 534 68 0 0 2 0.3 222 28 9 1.1 568 72 
45


5 58 
53


0 67 573 72.5 49 6.2 


LAKE VIEW H S SAN ANGELO ISD 
116


6 43 3.7 15 1.3 782 67 1 0.1 4 0.3 312 27 9 0.8 854 73 26 2.2 25 2.1 792 67.9 
14


9 13 


WALL H S WALL ISD 324 0 0 0 0 45 14 0 0 2 0.6 275 85 2 0.6 49 15 0 0 0 0 33 10.2 17 5.2 


LANSBERRY EL TRINITY ISD 619 119 19 1 0.2 136 22 0 0 0 0 341 55 22 3.6 278 45 69 11 69 11 514 83 43 6.9 


NEW WAVERLY EL NEW WAVERLY ISD 273 65 24 0 0 43 16 2 0.7 0 0 144 53 19 7 129 47 16 5.9 14 5.1 191 70 24 8.8 


HUNTSVILLE H S HUNTSVILLE ISD 
170


7 393 23 17 1 472 28 4 0.2 0 0 799 47 22 1.3 908 53 74 4.3 64 3.7 875 51.3 
18


4 11 


MANCE PARK MIDDLE HUNTSVILLE ISD 919 253 28 5 0.5 263 29 5 0.5 0 0 372 41 21 2.3 547 60 79 8.6 74 8.1 565 61.5 98 11 


SCOTT JOHNSON EL HUNTSVILLE ISD 673 130 19 2 0.3 272 40 4 0.6 0 0 256 38 9 1.3 417 62 
16


2 24 
15


5 23 489 72.7 37 5.5 


HUNTSVILLE EL HUNTSVILLE ISD 456 119 26 0 0 115 25 0 0 0 0 203 45 19 4.2 253 56 45 9.9 44 9.6 333 73 40 8.8 


 


  







Level II – CIED 5397 (Graduate) – Fall 2014  
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TRAVIS B BRYAN H S BRYAN ISD 1928 373 19 10 0.5 954 50 6 0.3 2 0.1 561 29 22 1.1 1367 71 144 7.5 138 7.2 1240 64.3 172 8.9 
RUDDER H S BRYAN ISD 1370 341 25 6 0.4 562 41 0 0 2 0.1 451 33 8 0.6 919 67 57 4.2 53 3.9 865 63.1 126 9.2 
KEMPNER H S FORT BEND ISD 2343 353 15 817 35 679 29 6 0.3 3 0.1 435 19 50 2.1 1908 81 121 5.2 101 4.3 787 33.6 122 5.2 
STEPHEN F AUSTIN H S FORT BEND ISD 2277 414 18 838 37 319 14 8 0.4 2 0.1 643 28 53 2.3 1634 72 72 3.2 65 2.9 457 20.1 103 4.5 
CY-FAIR H S CYPRESS-FAIRBANKS ISD 3522 410 12 311 8.8 965 27 6 0.2 1 0 1743 50 86 2.4 1779 51 69 2 58 1.6 984 27.9 204 5.8 
CONROE H S CONROE ISD 3300 357 11 44 1.3 1700 52 20 0.6 4 0.1 1118 34 57 1.7 2182 66 206 6.2 194 5.9 1891 57.3 306 9.3 
WASHINGTON J H CONROE ISD 629 65 10 0 0 482 77 5 0.8 0 0 73 12 4 0.6 556 88 114 18 100 16 550 87.4 55 8.7 
HUNTSVILLE H S HUNTSVILLE ISD 1707 393 23 17 1 472 28 4 0.2 0 0 799 47 22 1.3 908 53 74 4.3 64 3.7 875 51.3 184 11 
MANCE PARK MIDDLE HUNTSVILLE ISD 919 253 28 5 0.5 263 29 5 0.5 0 0 372 41 21 2.3 547 60 79 8.6 74 8.1 565 61.5 98 11 


 


  







Level III – Student Teaching – Fall 2014 
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American 
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BELTON H S BELTON ISD 2594 184 7.1 37 1.4 844 33 15 0.6 4 0.2 1412 54 98 3.8 1182 46 100 3.9 94 3.6 1107 42.7 271 10 


REECES CREEK EL KILLEEN ISD 893 313 35 39 4.4 270 30 4 0.4 14 1.6 180 20 73 8.2 713 80 97 11 87 9.7 477 53.4 97 11 


ALVIN H S ALVIN ISD 2466 84 3.4 39 1.6 1194 48 17 0.7 2 0.1 1097 45 33 1.3 1369 56 79 3.2 72 2.9 1179 47.8 288 12 


MELBA PASSMORE EL ALVIN ISD 719 26 3.6 1 0.1 342 48 1 0.1 0 0 339 47 10 1.4 380 53 60 8.3 94 13 435 60.5 73 10 


LAURA INGALLS WILDER ALVIN ISD 892 249 28 299 34 136 15 3 0.3 0 0 191 21 14 1.6 701 79 197 22 191 21 137 15.4 52 5.8 


SAVANNAH LAKES EL ALVIN ISD 811 214 26 45 5.5 427 53 4 0.5 0 0 101 13 20 2.5 710 88 272 34 282 35 483 59.6 45 5.5 


BRAZOSWOOD H S BRAZOSPORT ISD 2423 172 7.1 51 2.1 921 38 7 0.3 1 0 1219 50 52 2.1 1204 50 29 1.2 26 1.1 877 36.2 189 7.8 


CLUTE INT BRAZOSPORT ISD 943 90 9.5 10 1.1 631 67 4 0.4 1 0.1 183 19 24 2.5 760 81 59 6.3 45 4.8 639 67.8 88 9.3 


LAKE JACKSON INT BRAZOSPORT ISD 850 54 6.4 29 3.4 274 32 2 0.2 4 0.5 475 56 12 1.4 375 44 6 0.7 5 0.6 279 32.8 68 8 


A P BEUTEL EL BRAZOSPORT ISD 543 29 5.3 18 3.3 156 29 2 0.4 0 0 319 59 19 3.5 224 41 34 6.3 33 6.1 209 38.5 47 8.7 


O M ROBERTS EL BRAZOSPORT ISD 533 72 14 19 3.6 196 37 0 0 0 0 233 44 13 2.4 300 56 23 4.3 23 4.3 275 51.6 38 7.1 


SWEENY EL SWEENY ISD 859 130 15 2 0.2 206 24 4 0.5 1 0.1 468 55 48 5.6 391 46 39 4.5 39 4.5 476 55.4 54 6.3 


WEST COLUMBIA EL COLUMBIA-BRAZORIA ISD 748 78 10 1 0.1 272 36 2 0.3 0 0 369 49 26 3.5 379 51 101 14 94 13 404 54 49 6.6 


WILD PEACH EL COLUMBIA-BRAZORIA ISD 355 23 6.5 4 1.1 86 24 2 0.6 0 0 229 65 11 3.1 126 36 3 0.8 0 0 235 66.2 20 5.6 


COLLEGE STATION H S COLLEGE STATION ISD 1165 114 9.8 86 7.4 211 18 1 0.1 3 0.3 710 61 40 3.4 455 39 10 0.9 9 0.8 249 21.4 60 5.2 


COLLEGE STATION MIDDLE COLLEGE STATION ISD 850 88 10 54 6.4 150 18 0 0 1 0.1 538 63 19 2.2 312 37 10 1.2 10 1.2 185 21.8 56 6.6 


SOUTH KNOLL EL COLLEGE STATION ISD 583 94 16 20 3.4 235 40 1 0.2 0 0 211 36 22 3.8 372 64 150 26 239 41 314 53.9 53 9.1 


TRAVIS B BRYAN H S BRYAN ISD 1928 373 19 10 0.5 954 50 6 0.3 2 0.1 561 29 22 1.1 1367 71 144 7.5 138 7.2 1240 64.3 172 8.9 


JANE LONG BRYAN ISD 1132 205 18 5 0.4 658 58 2 0.2 1 0.1 253 22 8 0.7 879 78 190 17 252 22 876 77.4 74 6.5 


SAM RAYBURN BRYAN ISD 804 243 30 4 0.5 296 37 0 0 0 0 254 32 7 0.9 550 68 67 8.3 67 8.3 512 63.7 79 9.8 


CROCKETT EL BRYAN ISD 534 135 25 2 0.4 346 65 2 0.4 0 0 42 7.9 7 1.3 492 92 235 44 234 44 490 91.8 28 5.2 


JOHNSON EL BRYAN ISD 481 34 7.1 4 0.8 204 42 2 0.4 0 0 224 47 13 2.7 257 53 66 14 132 27 213 44.3 17 3.5 


BEN MILAM EL BRYAN ISD 618 82 13 2 0.3 514 83 0 0 0 0 16 2.6 4 0.6 602 97 370 60 390 63 597 96.6 41 6.6 


SUL ROSS EL BRYAN ISD 352 77 22 1 0.3 144 41 1 0.3 0 0 121 34 8 2.3 231 66 6 1.7 5 1.4 233 66.2 29 8.2 


ALTON BOWEN EL BRYAN ISD 386 59 15 7 1.8 113 29 0 0 4 1 192 50 11 2.8 194 50 5 1.3 5 1.3 143 37 30 7.8 


MITCHELL EL BRYAN ISD 457 137 30 3 0.7 126 28 1 0.2 0 0 181 40 9 2 276 60 10 2.2 10 2.2 275 60.2 38 8.3 


ANAHUAC H S ANAHUAC ISD 331 55 17 7 2.1 93 28 0 0 0 0 162 49 14 4.2 169 51 9 2.7 9 2.7 136 41.1 21 6.3 


ANAHUAC MIDDLE ANAHUAC ISD 295 43 15 5 1.7 70 24 7 2.4 0 0 158 54 12 4.1 137 46 6 2 5 1.7 164 55.6 29 9.8 


ANAHUAC EL ANAHUAC ISD 594 74 13 18 3 209 35 2 0.3 0 0 279 47 12 2 315 53 103 17 100 17 359 60.4 43 7.2 


BARBERS HILL MIDDLE BARBERS HILL ISD 773 22 2.8 8 1 142 18 6 0.8 0 0 585 76 10 1.3 188 24 7 0.9 7 0.9 142 18.4 40 5.2 


BARBERS HILL EL BARBERS HILL ISD 737 22 3 7 0.9 168 23 2 0.3 0 0 524 71 14 1.9 213 29 27 3.7 24 3.3 176 23.9 43 5.8 


WILLIAM LEE HASTINGS EL DUNCANVILLE ISD 522 222 43 1 0.2 252 48 6 1.1 1 0.2 38 7.3 2 0.4 484 93 130 25 121 23 430 82.4 31 5.9 


S GUS ALEXANDER JR ELEMENTARY DUNCANVILLE ISD 509 251 49 5 1 210 41 5 1 0 0 29 5.7 9 1.8 480 94 113 22 101 20 378 74.3 39 7.7 


RIDGE POINT H S FORT BEND ISD 1876 604 32 169 9 375 20 2 0.1 0 0 672 36 54 2.9 1204 64 29 1.5 18 1 324 17.3 114 6.1 


DULLES EL FORT BEND ISD 674 179 27 215 32 156 23 3 0.4 1 0.1 94 14 26 3.9 580 86 186 28 180 27 283 42 41 6.1 


COLONY BEND EL FORT BEND ISD 553 81 15 140 25 100 18 4 0.7 0 0 210 38 18 3.3 343 62 90 16 84 15 115 20.8 42 7.6 


HIGHLANDS EL FORT BEND ISD 559 60 11 192 34 100 18 0 0 1 0.2 184 33 22 3.9 375 67 151 27 148 27 87 15.6 46 8.2 


AUSTIN PARKWAY EL FORT BEND ISD 783 121 16 305 39 96 12 2 0.3 0 0 213 27 46 5.9 570 73 120 15 112 14 66 8.4 54 6.9 







BRAZOS BEND EL FORT BEND ISD 600 64 11 241 40 83 14 3 0.5 3 0.5 183 31 23 3.8 417 70 112 19 103 17 77 12.8 34 5.7 


SIENNA CROSSING EL FORT BEND ISD 971 135 14 88 9.1 153 16 2 0.2 1 0.1 553 57 39 4 418 43 41 4.2 39 4 56 5.8 61 6.3 


OAKLAND EL FORT BEND ISD 1086 213 20 224 21 224 21 9 0.8 3 0.3 377 35 36 3.3 709 65 156 14 140 13 155 14.3 59 5.4 


CORNERSTONE EL FORT BEND ISD 916 43 4.7 674 74 52 5.7 3 0.3 0 0 105 12 39 4.3 811 89 252 28 208 23 23 2.5 18 2 


ANDERSON-SHIRO EL ANDERSON-SHIRO CISD 388 32 8.2 2 0.5 71 18 1 0.3 0 0 277 71 5 1.3 111 29 33 8.5 33 8.5 192 49.5 24 6.2 


NAVASOTA J H NAVASOTA ISD 656 166 25 1 0.2 317 48 0 0 0 0 164 25 8 1.2 492 75 77 12 71 11 495 75.5 39 5.9 


JOHN C WEBB ELEMENTARY NAVASOTA ISD 936 274 29 6 0.6 501 54 3 0.3 0 0 143 15 9 1 793 85 242 26 239 26 728 77.8 51 5.4 


NIMITZ H S ALDINE ISD 1891 800 42 23 1.2 950 50 0 0 17 0.9 67 3.5 34 1.8 1824 97 114 6 112 5.9 1297 68.6 189 10 


ALDINE MIDDLE ALDINE ISD 927 166 18 5 0.5 732 79 1 0.1 0 0 19 2 4 0.4 908 98 162 18 159 17 841 90.7 82 8.8 


HILL INTERMEDIATE ALDINE ISD 759 175 23 20 2.6 553 73 0 0 1 0.1 8 1.1 2 0.3 751 99 250 33 238 31 651 85.8 46 6.1 


RAYFORD INT ALDINE ISD 728 343 47 13 1.8 330 45 2 0.3 5 0.7 27 3.7 8 1.1 701 96 79 11 64 8.8 535 73.5 66 9.1 


CARTER ACADEMY ALDINE ISD 952 202 21 18 1.9 718 75 0 0 0 0 9 0.9 5 0.5 943 99 481 51 456 48 838 88 45 4.7 


DUNN EL ALDINE ISD 1017 291 29 17 1.7 657 65 5 0.5 2 0.2 32 3.1 13 1.3 985 97 497 49 477 47 833 81.9 74 7.3 


LIESTMAN EL ALIEF ISD 894 255 29 182 20 427 48 2 0.2 4 0.4 17 1.9 7 0.8 877 98 529 59 557 62 710 79.4 67 7.5 


CYPRESS FALLS H S CYPRESS-FAIRBANKS ISD 3535 663 19 412 12 1499 42 19 0.5 0 0 875 25 67 1.9 2660 75 174 4.9 157 4.4 1625 46 239 6.8 


CYPRESS SPRINGS H S CYPRESS-FAIRBANKS ISD 2715 864 32 119 4.4 1383 51 21 0.8 2 0.1 268 9.9 58 2.1 2447 90 141 5.2 130 4.8 1863 68.6 226 8.3 


THORNTON MIDDLE CYPRESS-FAIRBANKS ISD 1329 402 30 39 2.9 745 56 2 0.2 2 0.2 115 8.7 24 1.8 1214 91 119 9 109 8.2 975 73.4 120 9 


KAHLA MIDDLE CYPRESS-FAIRBANKS ISD 1451 373 26 118 8.1 763 53 11 0.8 1 0.1 162 11 23 1.6 1289 89 135 9.3 128 8.8 1045 72 125 8.6 


SPILLANE MIDDLE CYPRESS-FAIRBANKS ISD 1309 108 8.3 124 9.5 291 22 4 0.3 0 0 750 57 32 2.4 559 43 15 1.1 13 1 170 13 83 6.3 


MATZKE EL CYPRESS-FAIRBANKS ISD 933 135 15 137 15 417 45 3 0.3 0 0 203 22 38 4.1 730 78 262 28 238 26 504 54 58 6.2 


ADAM ELEMENTARY CYPRESS-FAIRBANKS ISD 945 90 9.5 122 13 337 36 3 0.3 0 0 370 39 23 2.4 575 61 199 21 187 20 440 46.6 71 7.5 


JOWELL ELEMENTARY CYPRESS-FAIRBANKS ISD 956 187 20 28 2.9 611 64 3 0.3 0 0 105 11 22 2.3 851 89 333 35 321 34 738 77.2 80 8.4 


HAIRGROVE EL CYPRESS-FAIRBANKS ISD 945 81 8.6 19 2 750 79 10 1.1 0 0 73 7.7 12 1.3 872 92 489 52 472 50 798 84.4 82 8.7 


KEITH EL CYPRESS-FAIRBANKS ISD 850 59 6.9 50 5.9 122 14 3 0.4 2 0.2 578 68 36 4.2 272 32 26 3.1 21 2.5 95 11.2 53 6.2 


BLACK EL CYPRESS-FAIRBANKS ISD 1021 71 7 42 4.1 379 37 7 0.7 1 0.1 503 49 18 1.8 518 51 213 21 202 20 327 32 57 5.6 


POPE EL CYPRESS-FAIRBANKS ISD 960 91 9.5 144 15 163 17 2 0.2 1 0.1 506 53 53 5.5 454 47 52 5.4 37 3.9 64 6.7 27 2.8 


FAIRMONT JR HIGH DEER PARK ISD 791 21 2.7 22 2.8 328 42 0 0 0 0 407 52 13 1.6 384 49 29 3.7 26 3.3 247 31.2 97 12 


FAIRMONT ELEMENTARY DEER PARK ISD 831 20 2.4 23 2.8 290 35 6 0.7 0 0 470 57 22 2.6 361 43 29 3.5 29 3.5 177 21.3 55 6.6 


CLOVERLEAF EL GALENA PARK ISD 861 9 1 2 0.2 763 89 14 1.6 0 0 72 8.4 1 0.1 789 92 601 70 591 69 801 93 71 8.2 


ELM GROVE EL HUMBLE ISD 469 24 5.1 4 0.9 106 23 1 0.2 1 0.2 320 68 13 2.8 149 32 21 4.5 20 4.3 156 33.3 77 16 


LAKESHORE EL HUMBLE ISD 911 181 20 46 5 234 26 4 0.4 5 0.5 424 47 17 1.9 487 54 37 4.1 35 3.8 105 11.5 74 8.1 


MAYDE CREEK H S KATY ISD 2704 435 16 179 6.6 1423 53 9 0.3 0 0 605 22 53 2 2099 78 133 4.9 119 4.4 1556 57.5 231 8.5 


MORTON RANCH H S KATY ISD 3291 640 19 160 4.9 1686 51 18 0.5 2 0.1 714 22 71 2.2 2577 78 154 4.7 141 4.3 1793 54.5 268 8.1 


MAYDE CREEK J H KATY ISD 1141 216 19 80 7 591 52 7 0.6 4 0.4 211 19 32 2.8 930 82 89 7.8 87 7.6 704 61.7 119 10 


GARLAND MCMEANS JR HIGH KATY ISD 1085 61 5.6 256 24 216 20 4 0.4 2 0.2 522 48 24 2.2 563 52 83 7.6 83 7.6 118 10.9 65 6 


MAYDE CREEK EL KATY ISD 763 127 17 76 10 361 47 4 0.5 0 0 166 22 29 3.8 597 78 231 30 229 30 483 63.3 66 8.7 


ROOSEVELT ALEXANDER EL KATY ISD 1075 17 1.6 361 34 127 12 2 0.2 1 0.1 530 49 37 3.4 545 51 208 19 201 19 35 3.3 96 8.9 


JEAN & BETTY SCHMALZ EL KATY ISD 1146 218 19 117 10 582 51 9 0.8 1 0.1 198 17 21 1.8 948 83 391 34 383 33 638 55.7 132 12 


ODESSA KILPATRICK EL KATY ISD 1082 47 4.3 269 25 248 23 4 0.4 0 0 470 43 44 4.1 612 57 216 20 203 19 46 4.3 118 11 


JOELLA EXLEY EL KATY ISD 974 73 7.5 249 26 234 24 7 0.7 1 0.1 387 40 23 2.4 587 60 249 26 247 25 132 13.6 48 4.9 


JACK & SHARON RHOADS EL KATY ISD 1109 175 16 75 6.8 649 59 7 0.6 3 0.3 178 16 22 2 931 84 478 43 471 43 695 62.7 122 11 


KLEIN H S KLEIN ISD 3708 431 12 384 10 974 26 20 0.5 2 0.1 1788 48 109 2.9 1920 52 103 2.8 80 2.2 938 25.3 294 7.9 


KLEIN FOREST H S KLEIN ISD 3419 982 29 366 11 1843 54 15 0.4 3 0.1 150 4.4 60 1.8 3269 96 375 11 344 10 2445 71.5 296 8.7 


KLEIN OAK H S KLEIN ISD 3797 336 8.8 305 8 1074 28 14 0.4 4 0.1 1960 52 104 2.7 1837 48 114 3 94 2.5 875 23 300 7.9 


KLEIN COLLINS H S KLEIN ISD 3483 403 12 257 7.4 1113 32 13 0.4 5 0.1 1569 45 123 3.5 1914 55 96 2.8 64 1.8 936 26.9 284 8.2 


KLEIN INT KLEIN ISD 1229 377 31 60 4.9 751 61 2 0.2 0 0 30 2.4 9 0.7 1199 98 253 21 240 20 1017 82.8 131 11 


HILDEBRANDT INT KLEIN ISD 1098 100 9.1 34 3.1 349 32 4 0.4 1 0.1 581 53 29 2.6 517 47 65 5.9 58 5.3 322 29.3 83 7.6 


STRACK INT KLEIN ISD 1152 140 12 108 9.4 344 30 4 0.3 3 0.3 526 46 27 2.3 626 54 45 3.9 39 3.4 326 28.3 97 8.4 


KLEB INT KLEIN ISD 1349 153 11 111 8.2 374 28 7 0.5 0 0 659 49 45 3.3 690 51 42 3.1 39 2.9 346 25.6 120 8.9 


DOERRE INT KLEIN ISD 1203 75 6.2 153 13 221 18 3 0.2 1 0.1 700 58 50 4.2 503 42 23 1.9 21 1.7 167 13.9 92 7.6 







SCHINDEWOLF INTERMEDIATE SCHOOL KLEIN ISD 1348 161 12 117 8.7 465 35 5 0.4 1 0.1 564 42 35 2.6 784 58 57 4.2 43 3.2 431 32 129 9.6 


KRIMMEL INTERMED KLEIN ISD 1139 123 11 88 7.7 337 30 3 0.3 3 0.3 550 48 35 3.1 589 52 57 5 52 4.6 358 31.4 89 7.8 


ULRICH INT KLEIN ISD 1072 137 13 68 6.3 465 43 2 0.2 2 0.2 368 34 30 2.8 704 66 81 7.6 74 6.9 508 47.4 115 11 


NORTHAMPTON EL KLEIN ISD 813 24 3 19 2.3 246 30 4 0.5 0 0 496 61 24 3 317 39 155 19 154 19 194 23.9 55 6.8 


KAISER EL KLEIN ISD 787 93 12 25 3.2 645 82 6 0.8 0 0 14 1.8 4 0.5 773 98 449 57 463 59 688 87.4 63 8 


BRILL EL KLEIN ISD 738 50 6.8 59 8 308 42 6 0.8 1 0.1 297 40 17 2.3 441 60 175 24 185 25 253 34.3 48 6.5 


NITSCH EL KLEIN ISD 781 373 48 33 4.2 347 44 5 0.6 0 0 14 1.8 9 1.2 767 98 234 30 244 31 666 85.3 47 6 


KRAHN EL KLEIN ISD 755 70 9.3 53 7 255 34 1 0.1 1 0.1 348 46 27 3.6 407 54 56 7.4 55 7.3 263 34.8 80 11 


ROTH EL KLEIN ISD 694 47 6.8 51 7.3 278 40 5 0.7 3 0.4 289 42 21 3 405 58 151 22 149 22 292 42.1 44 6.3 


KLENK EL KLEIN ISD 783 228 29 151 19 353 45 0 0 3 0.4 31 4 17 2.2 752 96 255 33 259 33 501 64 53 6.8 


KREINHOP EL KLEIN ISD 849 90 11 53 6.2 287 34 7 0.8 2 0.2 391 46 19 2.2 458 54 139 16 142 17 243 28.6 69 8.1 


FRANK EL KLEIN ISD 605 33 5.5 68 11 119 20 0 0 0 0 367 61 18 3 238 39 32 5.3 31 5.1 27 4.5 48 7.9 


MUELLER EL KLEIN ISD 815 107 13 68 8.3 315 39 6 0.7 2 0.2 285 35 32 3.9 530 65 169 21 163 20 299 36.7 82 10 


ZWINK EL KLEIN ISD 879 76 8.6 56 6.4 378 43 6 0.7 0 0 337 38 26 3 542 62 168 19 183 21 421 47.9 87 9.9 


THE GRACE ENGLAND EARLY CHILDHOOD/ KLEIN ISD 525 81 15 38 7.2 392 75 2 0.4 0 0 10 1.9 2 0.4 515 98 324 62 324 62 412 78.5 38 7.2 


LA PORTE H S LA PORTE ISD 2185 153 7 16 0.7 962 44 14 0.6 2 0.1 959 44 79 3.6 1226 56 45 2.1 42 1.9 862 39.5 260 12 


SAM RAYBURN H S PASADENA ISD 2853 72 2.5 5 0.2 2567 90 2 0.1 1 0 195 6.8 11 0.4 2658 93 280 9.8 261 9.1 2277 79.8 248 8.7 


GOLDEN ACRES EL PASADENA ISD 515 1 0.2 7 1.4 419 81 0 0 0 0 83 16 5 1 432 84 217 42 187 36 415 80.6 53 10 


SPRING H S SPRING ISD 3427 1002 29 148 4.3 1324 39 26 0.8 7 0.2 878 26 42 1.2 2549 74 87 2.5 81 2.4 1911 55.8 290 8.5 


WESTFIELD H S SPRING ISD 3204 1510 47 190 5.9 1328 41 11 0.3 0 0 156 4.9 9 0.3 3048 95 219 6.8 211 6.6 2347 73.3 268 8.4 


STELLE CLAUGHTON MIDDLE SPRING ISD 1183 585 50 59 5 521 44 5 0.4 0 0 11 0.9 2 0.2 1172 99 164 14 161 14 976 82.5 118 10 


NORTHGATE EL SPRING ISD 735 181 25 33 4.5 302 41 6 0.8 2 0.3 192 26 19 2.6 543 74 153 21 139 19 363 49.4 64 8.7 


GLORIA MARSHALL EL SPRING ISD 670 242 36 16 2.4 266 40 7 1 2 0.3 121 18 16 2.4 549 82 111 17 109 16 433 64.6 40 6 


STRATFORD H S SPRING BRANCH ISD 2009 230 11 162 8.1 573 29 2 0.1 1 0 1013 50 28 1.4 996 50 86 4.3 84 4.2 593 29.5 98 4.9 


WESTCHESTER ACADEMY FOR INTERNATIO SPRING BRANCH ISD 936 39 4.2 63 6.7 610 65 2 0.2 0 0 209 22 13 1.4 727 78 70 7.5 100 11 551 58.9 27 2.9 


SPRING WOODS MIDDLE SPRING BRANCH ISD 938 72 7.7 12 1.3 806 86 3 0.3 1 0.1 34 3.6 10 1.1 904 96 320 34 321 34 862 91.9 103 11 


THORNWOOD EL SPRING BRANCH ISD 486 101 21 27 5.6 277 57 15 3.1 0 0 60 12 6 1.2 426 88 220 45 219 45 400 82.3 36 7.4 


TOMBALL H S TOMBALL ISD 1553 67 4.3 21 1.4 423 27 7 0.5 1 0.1 995 64 39 2.5 558 36 52 3.3 52 3.3 407 26.2 112 7.2 


DECKER PRAIRIE EL TOMBALL ISD 581 10 1.7 1 0.2 153 26 6 1 0 0 396 68 15 2.6 185 32 88 15 85 15 234 40.3 71 12 


LAKEWOOD EL TOMBALL ISD 759 40 5.3 87 12 147 19 0 0 0 0 468 62 17 2.2 291 38 64 8.4 59 7.8 121 15.9 46 6.1 


TOMBALL INT TOMBALL ISD 722 34 4.7 8 1.1 221 31 0 0 0 0 441 61 18 2.5 281 39 105 15 102 14 272 37.7 85 12 


WILLOW CREEK EL TOMBALL ISD 853 18 2.1 95 11 163 19 3 0.4 0 0 555 65 19 2.2 298 35 82 9.6 78 9.1 110 12.9 62 7.3 


NORTHPOINTE INT TOMBALL ISD 942 54 5.7 82 8.7 211 22 1 0.1 1 0.1 557 59 36 3.8 385 41 47 5 45 4.8 139 14.8 59 6.3 


ROSEHILL EL TOMBALL ISD 576 6 1 3 0.5 283 49 2 0.3 0 0 269 47 13 2.3 307 53 192 33 187 33 262 45.5 47 8.2 


CANYON POINTE EL TOMBALL ISD 828 54 6.5 88 11 270 33 1 0.1 1 0.1 389 47 25 3 439 53 201 24 200 24 198 23.9 68 8.2 


CROCKETT EL CROCKETT ISD 515 264 51 5 1 161 31 1 0.2 0 0 79 15 5 1 436 85 124 24 123 24 464 90.1 48 9.3 


CENTERVILLE JR-SR H S CENTERVILLE ISD 338 27 8 3 0.9 41 12 3 0.9 0 0 261 77 3 0.9 77 23 9 2.7 9 2.7 116 34.3 29 8.6 


MADISONVILLE H S MADISONVILLE CISD 642 135 21 4 0.6 204 32 3 0.5 0 0 290 45 6 0.9 352 55 29 4.5 29 4.5 451 70.2 44 6.9 


MADISONVILLE JUNIOR HIGH SCHOOL MADISONVILLE CISD 514 111 22 2 0.4 158 31 1 0.2 0 0 238 46 4 0.8 276 54 41 8 41 8 377 73.3 43 8.4 


MADISONVILLE EL MADISONVILLE CISD 705 152 22 8 1.1 244 35 1 0.1 0 0 269 38 31 4.4 436 62 187 27 185 26 574 81.4 30 4.3 


CONROE H S CONROE ISD 3300 357 11 44 1.3 1700 52 20 0.6 4 0.1 1118 34 57 1.7 2182 66 206 6.2 194 5.9 1891 57.3 306 9.3 


OAK RIDGE H S CONROE ISD 3382 345 10 90 2.7 929 28 20 0.6 12 0.4 1864 55 122 3.6 1518 45 77 2.3 68 2 818 24.2 260 7.7 


PEET J H CONROE ISD 1213 140 12 29 2.4 478 39 5 0.4 1 0.1 535 44 25 2.1 678 56 71 5.9 66 5.4 643 53 94 7.7 


WILKERSON INT CONROE ISD 729 54 7.4 32 4.4 229 31 0 0 6 0.8 385 53 23 3.2 344 47 59 8.1 58 8 232 31.8 62 8.5 


KNOX J H CONROE ISD 1277 71 5.6 65 5.1 308 24 9 0.7 4 0.3 777 61 43 3.4 500 39 48 3.8 48 3.8 202 15.8 56 4.4 


MCCULLOUGH J H CONROE ISD 2252 40 1.8 158 7 479 21 3 0.1 2 0.1 1501 67 69 3.1 751 33 95 4.2 94 4.2 92 4.1 92 4.1 


MITCHELL INT CONROE ISD 1162 19 1.6 67 5.8 188 16 3 0.3 1 0.1 845 73 39 3.4 317 27 28 2.4 28 2.4 60 5.2 63 5.4 


GRANGERLAND INT CONROE ISD 1016 12 1.2 2 0.2 461 45 6 0.6 0 0 514 51 21 2.1 502 49 172 17 162 16 736 72.4 119 12 


TRAVIS INT CONROE ISD 539 60 11 3 0.6 431 80 4 0.7 0 0 38 7.1 3 0.6 501 93 163 30 152 28 505 93.7 59 11 


TOUGH EL CONROE ISD 1122 12 1.1 84 7.5 288 26 2 0.2 0 0 709 63 27 2.4 413 37 103 9.2 98 8.7 18 1.6 41 3.7 







DERETCHIN EL CONROE ISD 1159 35 3 78 6.7 259 22 9 0.8 0 0 745 64 33 2.8 414 36 120 10 113 9.7 26 2.2 62 5.3 


COX INTERMEDIATE CONROE ISD 963 94 9.8 22 2.3 237 25 2 0.2 3 0.3 566 59 39 4 397 41 16 1.7 12 1.2 219 22.7 71 7.4 


AUSTIN EL CONROE ISD 927 7 0.8 1 0.1 451 49 16 1.7 0 0 443 48 9 1 484 52 292 32 285 31 696 75.1 88 9.5 


HOUSTON EL CONROE ISD 940 159 17 2 0.2 685 73 1 0.1 0 0 84 8.9 9 1 856 91 516 55 495 53 865 92 54 5.7 


MILAM EL CONROE ISD 912 12 1.3 3 0.3 568 62 6 0.7 0 0 315 35 8 0.9 597 66 433 48 428 47 732 80.3 58 6.4 


OAK RIDGE EL CONROE ISD 471 26 5.5 8 1.7 119 25 1 0.2 0 0 290 62 27 5.7 181 38 32 6.8 24 5.1 166 35.2 35 7.4 


HOUSER EL CONROE ISD 831 87 11 14 1.7 377 45 4 0.5 0 0 324 39 25 3 507 61 252 30 243 29 498 59.9 66 7.9 


FORD EL CONROE ISD 1013 121 12 32 3.2 443 44 2 0.2 5 0.5 385 38 25 2.5 628 62 313 31 307 30 588 58 80 7.9 


RICE EL CONROE ISD 649 95 15 24 3.7 224 35 3 0.5 0 0 288 44 15 2.3 361 56 140 22 133 21 384 59.2 44 6.8 


RIDE EL CONROE ISD 535 20 3.7 35 6.5 99 19 6 1.1 0 0 354 66 21 3.9 181 34 30 5.6 30 5.6 62 11.6 32 6 


GIESINGER EL CONROE ISD 627 57 9.1 17 2.7 120 19 4 0.6 0 0 403 64 26 4.1 224 36 23 3.7 18 2.9 224 35.7 49 7.8 


GALATAS EL CONROE ISD 704 7 1 71 10 114 16 4 0.6 1 0.1 482 69 25 3.6 222 32 38 5.4 34 4.8 21 3 43 6.1 


BUSH EL CONROE ISD 712 18 2.5 30 4.2 89 13 2 0.3 1 0.1 542 76 30 4.2 170 24 25 3.5 24 3.4 71 10 59 8.3 


POWELL EL CONROE ISD 799 38 4.8 50 6.3 126 16 2 0.3 0 0 552 69 31 3.9 247 31 25 3.1 18 2.3 51 6.4 50 6.3 


REAVES EL CONROE ISD 852 133 16 12 1.4 409 48 2 0.2 0 0 271 32 25 2.9 581 68 279 33 268 32 638 74.9 65 7.6 


KAUFMAN EL CONROE ISD 886 35 4 25 2.8 152 17 1 0.1 0 0 650 73 23 2.6 236 27 21 2.4 17 1.9 139 15.7 77 8.7 


BROADWAY EL CONROE ISD 856 70 8.2 36 4.2 180 21 2 0.2 5 0.6 522 61 41 4.8 334 39 56 6.5 43 5 127 14.8 51 6 


BIRNHAM WOODS EL CONROE ISD 795 72 9.1 37 4.7 182 23 0 0 2 0.3 470 59 32 4 325 41 28 3.5 25 3.1 92 11.6 41 5.2 


SNYDER EL CONROE ISD 791 74 9.4 28 3.5 175 22 5 0.6 1 0.1 485 61 23 2.9 306 39 35 4.4 28 3.5 157 19.8 48 6.1 


MONTGOMERY H S MONTGOMERY ISD 2196 72 3.3 24 1.1 255 12 15 0.7 4 0.2 1786 81 40 1.8 410 19 10 0.5 10 0.5 431 19.6 158 7.2 


MONTGOMERY J H MONTGOMERY ISD 1258 41 3.3 15 1.2 140 11 9 0.7 0 0 1042 83 11 0.9 216 17 9 0.7 9 0.7 286 22.7 76 6 


MONTGOMERY INT MONTGOMERY ISD 614 20 3.3 12 2 82 13 5 0.8 1 0.2 484 79 10 1.6 130 21 12 2 12 2 197 32.1 39 6.4 


MONTGOMERY EL MONTGOMERY ISD 691 72 10 4 0.6 135 20 3 0.4 1 0.1 456 66 20 2.9 235 34 81 12 82 12 313 45.3 46 6.7 


LONE STAR EL MONTGOMERY ISD 774 13 1.7 5 0.6 93 12 3 0.4 0 0 650 84 10 1.3 124 16 10 1.3 10 1.3 152 19.6 42 5.4 


MADELEY RANCH EL MONTGOMERY ISD 616 2 0.3 5 0.8 68 11 2 0.3 3 0.5 525 85 11 1.8 91 15 8 1.3 8 1.3 97 15.7 34 5.5 


WILLIS H S WILLIS ISD 1840 154 8.4 20 1.1 549 30 9 0.5 3 0.2 1063 58 42 2.3 777 42 134 7.3 130 7.1 954 51.8 128 7 


LYNN LUCAS MIDDLE WILLIS ISD 795 69 8.7 6 0.8 260 33 3 0.4 2 0.3 431 54 24 3 364 46 81 10 76 9.6 573 72.1 57 7.2 


ROBERT P BRABHAM MIDDLE WILLIS ISD 752 51 6.8 4 0.5 235 31 2 0.3 1 0.1 436 58 23 3.1 316 42 84 11 84 11 366 48.7 42 5.6 


PARMLEY EL WILLIS ISD 731 94 13 0 0 180 25 5 0.7 2 0.3 437 60 13 1.8 294 40 41 5.6 39 5.3 485 66.3 74 10 


C C HARDY EL WILLIS ISD 675 98 15 0 0 300 44 2 0.3 1 0.1 252 37 22 3.3 423 63 199 30 221 33 570 84.4 46 6.8 


TURNER EL WILLIS ISD 569 27 4.7 16 2.8 138 24 4 0.7 0 0 370 65 14 2.5 199 35 44 7.7 41 7.2 275 48.3 34 6 


EDWARD B CANNAN EL WILLIS ISD 611 15 2.5 2 0.3 308 50 0 0 0 0 275 45 11 1.8 336 55 231 38 229 38 476 77.9 26 4.3 


W LLOYD MEADOR EL WILLIS ISD 795 45 5.7 3 0.4 284 36 5 0.6 0 0 433 55 25 3.1 362 46 186 23 180 23 480 60.4 58 7.3 


MAGNOLIA WEST H S MAGNOLIA ISD 1775 42 2.4 6 0.3 483 27 17 1 0 0 1206 68 21 1.2 569 32 30 1.7 30 1.7 672 37.9 189 11 


MAGNOLIA J H MAGNOLIA ISD 1035 17 1.6 6 0.6 310 30 5 0.5 1 0.1 678 66 18 1.7 357 35 52 5 50 4.8 482 46.6 104 10 


MAGNOLIA ELEMENTARY MAGNOLIA ISD 735 19 2.6 3 0.4 231 31 7 1 0 0 465 63 10 1.4 270 37 118 16 108 15 427 58.1 63 8.6 


WILLIE E WILLIAMS ELEMENTARY MAGNOLIA ISD 652 13 2 0 0 308 47 10 1.5 0 0 308 47 13 2 344 53 230 35 177 27 503 77.1 55 8.4 


CEDRIC C SMITH MAGNOLIA ISD 731 5 0.7 5 0.7 443 61 3 0.4 0 0 263 36 12 1.6 468 64 334 46 279 38 479 65.5 53 7.3 


NICHOLS SAWMILL ELEMENTARY MAGNOLIA ISD 661 5 0.8 1 0.2 105 16 3 0.5 0 0 532 81 15 2.3 129 20 12 1.8 7 1.1 172 26 83 13 


KINGS MANOR EL NEW CANEY ISD 578 47 8.1 55 9.5 189 33 1 0.2 2 0.3 272 47 12 2.1 306 53 106 18 176 30 156 27 32 5.5 


AZLE H S AZLE ISD 1687 15 0.9 8 0.5 291 17 9 0.5 1 0.1 1328 79 35 2.1 359 21 23 1.4 23 1.4 650 38.5 129 7.6 


SANTO FORTE J H AZLE ISD 408 2 0.5 4 1 86 21 2 0.5 0 0 303 74 11 2.7 105 26 14 3.4 14 3.4 220 53.9 44 11 


NEW WAVERLY H S NEW WAVERLY ISD 275 42 15 0 0 35 13 2 0.7 0 0 189 69 7 2.5 86 31 2 0.7 3 1.1 102 37.1 32 12 


NEW WAVERLY J H NEW WAVERLY ISD 221 50 23 0 0 29 13 2 0.9 0 0 133 60 7 3.2 88 40 5 2.3 5 2.3 110 49.8 21 9.5 


NEW WAVERLY INT NEW WAVERLY ISD 133 24 18 0 0 21 16 2 1.5 0 0 80 60 6 4.5 53 40 7 5.3 6 4.5 72 54.1 16 12 


NEW WAVERLY EL NEW WAVERLY ISD 273 65 24 0 0 43 16 2 0.7 0 0 144 53 19 7 129 47 16 5.9 14 5.1 191 70 24 8.8 


HUNTSVILLE H S HUNTSVILLE ISD 1707 393 23 17 1 472 28 4 0.2 0 0 799 47 22 1.3 908 53 74 4.3 64 3.7 875 51.3 184 11 


HUNTSVILLE INT HUNTSVILLE ISD 865 187 22 8 0.9 290 34 2 0.2 0 0 351 41 27 3.1 514 59 103 12 96 11 562 65 89 10 


MANCE PARK MIDDLE HUNTSVILLE ISD 919 253 28 5 0.5 263 29 5 0.5 0 0 372 41 21 2.3 547 60 79 8.6 74 8.1 565 61.5 98 11 


STEWART EL HUNTSVILLE ISD 665 109 16 9 1.4 310 47 1 0.2 1 0.2 225 34 10 1.5 440 66 207 31 200 30 442 66.5 28 4.2 







GIBBS PRE-K CENTER HUNTSVILLE ISD 433 142 33 6 1.4 136 31 3 0.7 0 0 138 32 8 1.8 295 68 78 18 72 17 379 87.5 32 7.4 


SAMUEL HOUSTON EL HUNTSVILLE ISD 624 256 41 13 2.1 101 16 1 0.2 1 0.2 231 37 21 3.4 393 63 27 4.3 27 4.3 438 70.2 42 6.7 


HUNTSVILLE EL HUNTSVILLE ISD 456 119 26 0 0 115 25 0 0 0 0 203 45 19 4.2 253 56 45 9.9 44 9.6 333 73 40 8.8 


BRENHAM H S BRENHAM ISD 1391 267 19 21 1.5 333 24 3 0.2 0 0 751 54 16 1.2 640 46 36 2.6 35 2.5 538 38.7 182 13 


BRENHAM MIDDLE BRENHAM ISD 668 162 24 9 1.3 213 32 1 0.1 0 0 269 40 14 2.1 399 60 97 15 97 15 399 59.7 89 13 


BRENHAM J H BRENHAM ISD 767 164 21 16 2.1 224 29 0 0 0 0 352 46 11 1.4 415 54 68 8.9 67 8.7 408 53.2 97 13 


ALTON EL BRENHAM ISD 479 195 41 7 1.5 191 40 0 0 0 0 74 15 12 2.5 405 85 101 21 98 21 421 87.9 37 7.7 


C G SIVELLS EL WHARTON ISD 529 156 30 2 0.4 306 58 0 0 0 0 60 11 5 0.9 469 89 97 18 95 18 474 89.6 27 5.1 


WHARTON EL WHARTON ISD 648 172 27 2 0.3 381 59 0 0 0 0 84 13 9 1.4 564 87 90 14 87 13 544 84 43 6.6 


DOUBLE FILE TRAIL EL ROUND ROCK ISD 726 88 12 22 3 284 39 3 0.4 1 0.1 289 40 39 5.4 437 60 55 7.6 53 7.3 310 42.7 74 10 
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TROY H S TROY ISD 408 7 1.7 3 0.7 86 21 4 1 2 0.5 304 75 2 0.5 104 26 4 1 4 1 150 36.8 31 7.6 


SWEENY H S SWEENY ISD 564 91 16 2 0.4 102 18 1 0.2 0 0 351 62 17 3 213 38 2 0.4 2 0.4 235 41.7 48 8.5 


JANE LONG BRYAN ISD 1132 205 18 5 0.4 658 58 2 0.2 1 0.1 253 22 8 0.7 879 78 190 17 252 22 876 77.4 74 6.5 


ANAHUAC MIDDLE ANAHUAC ISD 295 43 15 5 1.7 70 24 7 2.4 0 0 158 54 12 4.1 137 46 6 2 5 1.7 164 55.6 29 9.8 


NAVASOTA H S NAVASOTA ISD 722 175 24 3 0.4 296 41 1 0.1 0 0 244 34 3 0.4 478 66 49 6.8 48 6.6 500 69.3 61 8.4 


ALDINE H S ALDINE ISD 2335 223 9.6 32 1.4 2035 87 5 0.2 1 0 30 1.3 9 0.4 2305 99 259 11 234 10 1984 85 133 5.7 


NIMITZ H S ALDINE ISD 1891 800 42 23 1.2 950 50 0 0 17 0.9 67 3.5 34 1.8 1824 97 114 6 112 5.9 1297 68.6 189 10 


HILL INTERMEDIATE ALDINE ISD 759 175 23 20 2.6 553 73 0 0 1 0.1 8 1.1 2 0.3 751 99 250 33 238 31 651 85.8 46 6.1 


NIMITZ NINTH GRADE SCHOOL ALDINE ISD 643 281 44 9 1.4 307 48 1 0.2 0 0 31 4.8 14 2.2 612 95 35 5.4 32 5 502 78.1 57 8.9 


CROSBY H S CROSBY ISD 1488 262 18 6 0.4 458 31 13 0.9 0 0 707 48 42 2.8 781 53 50 3.4 45 3 542 36.4 114 7.7 


GENTRY J H GOOSE CREEK CISD 1001 198 20 36 3.6 440 44 3 0.3 0 0 294 29 30 3 707 71 23 2.3 23 2.3 518 51.7 97 9.7 


BURRUS EL HOUSTON ISD 420 304 72 0 0 106 25 1 0.2 0 0 6 1.4 3 0.7 414 99 38 9 2 0.5 395 94 27 6.4 


KLEIN H S KLEIN ISD 3708 431 12 384 10 974 26 20 0.5 2 0.1 1788 48 109 2.9 1920 52 103 2.8 80 2.2 938 25.3 294 7.9 


ANDY DEKANEY H S SPRING ISD 2688 1576 59 73 2.7 948 35 29 1.1 5 0.2 48 1.8 9 0.3 2640 98 145 5.4 140 5.2 2091 77.8 244 9.1 


HELEN MAJOR EL SPRING ISD 654 225 34 7 1.1 386 59 11 1.7 0 0 14 2.1 11 1.7 640 98 333 51 331 51 579 88.5 52 8 


BUFFALO J H BUFFALO ISD 325 17 5.2 4 1.2 131 40 0 0 0 0 160 49 13 4 165 51 36 11 36 11 212 65.2 28 8.6 


TARKINGTON H S TARKINGTON ISD 554 2 0.4 0 0 43 7.8 4 0.7 0 0 499 90 6 1.1 55 9.9 2 0.4 2 0.4 213 38.4 40 7.2 


MADISONVILLE JUNIOR HIGH SCHOOL MADISONVILLE CISD 514 111 22 2 0.4 158 31 1 0.2 0 0 238 46 4 0.8 276 54 41 8 41 8 377 73.3 43 8.4 


CANEY CREEK H S CONROE ISD 1848 25 1.4 7 0.4 786 43 14 0.8 1 0.1 985 53 30 1.6 863 47 46 2.5 43 2.3 1105 59.8 212 12 


COX INTERMEDIATE CONROE ISD 963 94 9.8 22 2.3 237 25 2 0.2 3 0.3 566 59 39 4 397 41 16 1.7 12 1.2 219 22.7 71 7.4 


COLDSPRING-OAKHURST HIGH SCHOOL COLDSPRING-OAKHURST CISD 474 125 26 2 0.4 35 7.4 4 0.8 2 0.4 293 62 13 2.7 181 38 4 0.8 4 0.8 281 59.3 41 8.6 


OWENS EL TYLER ISD 634 99 16 5 0.8 86 14 5 0.8 0 0 418 66 21 3.3 216 34 19 3 5 0.8 246 38.8 48 7.6 


WILLS POINT J H WILLS POINT ISD 373 16 4.3 1 0.3 68 18 5 1.3 1 0.3 266 71 16 4.3 107 29 14 3.8 11 2.9 262 70.2 37 9.9 


NEW WAVERLY H S NEW WAVERLY ISD 275 42 15 0 0 35 13 2 0.7 0 0 189 69 7 2.5 86 31 2 0.7 3 1.1 102 37.1 32 12 


NEW WAVERLY EL NEW WAVERLY ISD 273 65 24 0 0 43 16 2 0.7 0 0 144 53 19 7 129 47 16 5.9 14 5.1 191 70 24 8.8 


MANCE PARK MIDDLE HUNTSVILLE ISD 919 253 28 5 0.5 263 29 5 0.5 0 0 372 41 21 2.3 547 60 79 8.6 74 8.1 565 61.5 98 11 


WHARTON H S WHARTON ISD 540 165 31 2 0.4 252 47 2 0.4 0 0 117 22 2 0.4 423 78 11 2 11 2 366 67.8 57 11 
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RIVERA H S BROWNSVILLE ISD 2281 1 0 0 0 2264 99 1 0 0 0 14 0.6 1 0 2267 99 255 11 248 11 2244 98.4 298 13 


DEL CASTILLO EL BROWNSVILLE ISD 519 0 0 0 0 519 100 0 0 0 0 0 0 0 0 519 100 256 49 245 47 517 99.6 42 8.1 


ALDINE MIDDLE ALDINE ISD 927 166 18 5 0.5 732 79 1 0.1 0 0 19 2 4 0.4 908 98 162 18 159 17 841 90.7 82 8.8 


WORSHAM EL ALDINE ISD 904 13 1.4 1 0.1 870 96 1 0.1 0 0 19 2.1 0 0 885 98 520 58 492 54 831 91.9 44 4.9 


JOHNSON EL ALDINE ISD 897 103 12 0 0 777 87 0 0 0 0 17 1.9 0 0 880 98 538 60 487 54 857 95.5 39 4.3 


KEEBLE EC/PRE-K CENTER ALDINE ISD 910 86 9.5 6 0.7 811 89 0 0 0 0 7 0.8 0 0 903 99 607 67 596 66 857 94.2 71 7.8 


DE SANTIAGO EC/PRE-K CENTER ALDINE ISD 687 174 25 6 0.9 494 72 0 0 0 0 8 1.2 5 0.7 679 99 416 61 409 60 654 95.2 59 8.6 


CYPRESS RIDGE HIGH SCHOOL CYPRESS-FAIRBANKS ISD 2960 555 19 315 11 1630 55 11 0.4 2 0.1 403 14 44 1.5 2557 86 196 6.6 182 6.1 1831 61.9 234 7.9 


LEE EL CYPRESS-FAIRBANKS ISD 921 77 8.4 175 19 540 59 5 0.5 0 0 105 11 19 2.1 816 89 369 40 358 39 571 62 62 6.7 


DOERRE INT KLEIN ISD 1203 75 6.2 153 13 221 18 3 0.2 1 0.1 700 58 50 4.2 503 42 23 1.9 21 1.7 167 13.9 92 7.6 


KOHRVILLE EL KLEIN ISD 771 63 8.2 45 5.8 299 39 1 0.1 0 0 343 45 20 2.6 428 56 116 15 119 15 298 38.7 73 9.5 


DONNA NORTH H S DONNA ISD 1567 1 0.1 0 0 1562 100 0 0 0 0 4 0.3 0 0 1563 100 476 30 471 30 1534 97.9 129 8.2 


PATRICIA S GARZA EL DONNA ISD 773 0 0 0 0 773 100 0 0 0 0 0 0 0 0 773 100 585 76 584 76 760 98.3 36 4.7 


OLLIE O'GRADY EL MISSION CISD 537 0 0 0 0 530 99 0 0 0 0 7 1.3 0 0 530 99 231 43 220 41 455 84.7 36 6.7 


KNOX J H CONROE ISD 1277 71 5.6 65 5.1 308 24 9 0.7 4 0.3 777 61 43 3.4 500 39 48 3.8 48 3.8 202 15.8 56 4.4 


LAMAR EL CONROE ISD 733 50 6.8 61 8.3 208 28 2 0.3 8 1.1 381 52 23 3.1 352 48 87 12 86 12 243 33.2 71 9.7 


SWEETWATER H S SWEETWATER ISD 498 35 7 2 0.4 189 38 1 0.2 0 0 263 53 8 1.6 235 47 5 1 5 1 254 51 69 14 


SWEETWATER MIDDLE SWEETWATER ISD 455 27 5.9 0 0 248 55 1 0.2 0 0 169 37 10 2.2 286 63 12 2.6 12 2.6 300 65.9 72 16 


COWEN EARLY CHILDHOOD CENTER SWEETWATER ISD 116 5 4.3 0 0 72 62 0 0 0 0 33 28 6 5.2 83 72 2 1.7 2 1.7 114 98.3 8 6.9 


EAST RIDGE EL SWEETWATER ISD 371 26 7 1 0.3 197 53 1 0.3 0 0 137 37 9 2.4 234 63 8 2.2 8 2.2 277 74.7 29 7.8 


SWEETWATER INT SWEETWATER ISD 316 18 5.7 1 0.3 180 57 0 0 0 0 110 35 7 2.2 206 65 8 2.5 8 2.5 226 71.5 47 15 


SOUTHEAST EL SWEETWATER ISD 381 13 3.4 2 0.5 219 58 0 0 1 0.3 140 37 6 1.6 241 63 19 5 18 4.7 293 76.9 30 7.9 


AUSTIN MIDDLE AMARILLO ISD 787 55 7 13 1.7 292 37 8 1 1 0.1 386 49 32 4.1 401 51 20 2.5 20 2.5 450 57.2 73 9.3 


WINDSOR EL AMARILLO ISD 443 7 1.6 13 2.9 60 14 0 0 0 0 355 80 8 1.8 88 20 8 1.8 7 1.6 81 18.3 42 9.5 


JOHN B ALEXANDER H S UNITED ISD 2770 6 0.2 25 0.9 2683 97 2 0.1 0 0 48 1.7 6 0.2 2722 98 248 9 340 12 1421 51.3 173 6.2 


NEWMAN EL UNITED ISD 606 0 0 2 0.3 599 99 0 0 0 0 5 0.8 0 0 601 99 356 59 362 60 477 78.7 33 5.4 
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KIRK ELEMENTARY CYPRESS-FAIRBANKS ISD 963 128 13 121 13 557 58 15 1.6 0 0 130 14 12 1.2 833 87 387 40 373 39 651 67.6 81 8.4 


MCFEE ELEMENTARY SCHOOL CYPRESS-FAIRBANKS ISD 1232 390 32 45 3.7 677 55 12 1 1 0.1 90 7.3 17 1.4 1142 93 446 36 435 35 953 77.4 85 6.9 


LAS AMERICAS HOUSTON ISD 156 26 17 18 12 98 63 0 0 0 0 14 9 0 0 142 91 156 100 156 100 154 98.7 0 0 
KLEIN FOREST H S KLEIN ISD 3419 982 29 366 11 1843 54 15 0.4 3 0.1 150 4.4 60 1.8 3269 96 375 11 344 10 2445 71.5 296 8.7 


JOHN WINSHIP EL SPRING ISD 536 96 18 20 3.7 151 28 4 0.7 3 0.6 246 46 16 3 290 54 34 6.3 31 5.8 238 44.4 38 7.1 


PEARL M HIRSCH EL SPRING ISD 708 219 31 16 2.3 264 37 16 2.3 1 0.1 176 25 16 2.3 532 75 105 15 96 14 528 74.6 76 11 
IRONS J H CONROE ISD 1041 84 8.1 27 2.6 304 29 5 0.5 2 0.2 599 58 20 1.9 442 43 32 3.1 29 2.8 329 31.6 76 7.3 
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BRANDEIS H S NORTHSIDE ISD 2569 135 5.3 171 6.7 1425 56 2 0.1 1 0 740 29 95 3.7 1829 71 94 3.7 99 3.9 632 24.6 190 7.4 


PEARLAND H S PEARLAND ISD 2884 374 13 145 5 923 32 19 0.7 3 0.1 1360 47 60 2.1 1524 53 38 1.3 34 1.2 725 25.1 286 9.9 


CENTER FOR ALTERNATIVE LEARNING COLLEGE STATION ISD 46 6 13 0 0 13 28 0 0 0 0 26 57 1 2.2 20 44 2 4.3 2 4.3 19 41.3 8 17 


COLLEGE STATION H S COLLEGE STATION ISD 1165 114 9.8 86 7.4 211 18 1 0.1 3 0.3 710 61 40 3.4 455 39 10 0.9 9 0.8 249 21.4 60 5.2 


COLLEGE HILLS EL COLLEGE STATION ISD 674 93 14 69 10 203 30 6 0.9 1 0.1 278 41 24 3.6 396 59 171 25 257 38 366 54.3 55 8.2 


NAVARRO EL BRYAN ISD 578 79 14 0 0 388 67 3 0.5 1 0.2 102 18 5 0.9 476 82 216 37 213 37 507 87.7 52 9 


MARY BRANCH EL BRYAN ISD 560 197 35 5 0.9 174 31 0 0 0 0 169 30 15 2.7 391 70 17 3 16 2.9 420 75 54 9.6 


MITCHELL EL BRYAN ISD 457 137 30 3 0.7 126 28 1 0.2 0 0 181 40 9 2 276 60 10 2.2 10 2.2 275 60.2 38 8.3 


HOBBS WILLIAMS EL GRAND PRARIE ISD 612 115 19 20 3.3 411 67 0 0 0 0 62 10 4 0.7 550 90 215 35 270 44 495 80.9 57 9.3 


SHOTWELL MIDDLE ALDINE ISD 1084 294 27 46 4.2 719 66 0 0 1 0.1 16 1.5 8 0.7 1068 99 172 16 164 15 873 80.5 80 7.4 


HOUSTON ACADEMY ALDINE ISD 655 384 59 2 0.3 254 39 1 0.2 0 0 6 0.9 8 1.2 649 99 83 13 74 11 523 79.8 34 5.2 


DR CHERYL CORBETT SALYARDS CYPRESS-FAIRBANKS ISD 1494 101 6.8 79 5.3 285 19 4 0.3 2 0.1 996 67 27 1.8 498 33 18 1.2 12 0.8 196 13.1 68 4.6 


HANCOCK EL CYPRESS-FAIRBANKS ISD 1047 342 33 138 13 323 31 19 1.8 1 0.1 211 20 13 1.2 836 80 154 15 135 13 596 56.9 104 9.9 


GLEASON EL CYPRESS-FAIRBANKS ISD 888 58 6.5 184 21 389 44 15 1.7 0 0 213 24 29 3.3 675 76 310 35 299 34 389 43.8 51 5.7 


NORTH SHORE SENIOR HIGH GALENA PARK ISD 4688 1214 26 53 1.1 3110 66 17 0.4 4 0.1 241 5.1 49 1 4447 95 497 11 484 10 3318 70.8 426 9.1 


MORTON RANCH J H KATY ISD 1267 217 17 54 4.3 678 54 3 0.2 3 0.2 280 22 32 2.5 987 78 104 8.2 100 7.9 793 62.6 127 10 


PASADENA HIGH SCHOOL PASADENA ISD 2450 27 1.1 5 0.2 2320 95 1 0 0 0 92 3.8 5 0.2 2358 96 279 11 258 11 2027 82.7 194 7.9 


MILLER INT PASADENA ISD 850 64 7.5 3 0.4 734 86 3 0.4 1 0.1 43 5.1 2 0.2 807 95 186 22 248 29 741 87.2 89 11 


RICKEY C BAILEY MIDDLE SPRING ISD 1222 414 34 26 2.1 584 48 5 0.4 3 0.2 172 14 18 1.5 1050 86 139 11 137 11 910 74.5 110 9 


GINGER MCNABB EL SPRING ISD 739 153 21 37 5 417 56 14 1.9 2 0.3 93 13 23 3.1 646 87 279 38 273 37 531 71.9 47 6.4 


NORTH ZULCH ELEMENTARY/SECONDARY NORTH ZULCH ISD 351 1 0.3 6 1.7 41 12 1 0.3 0 0 299 85 3 0.9 52 15 10 2.8 9 2.6 233 66.4 37 11 


PEET J H CONROE ISD 1213 140 12 29 2.4 478 39 5 0.4 1 0.1 535 44 25 2.1 678 56 71 5.9 66 5.4 643 53 94 7.7 


VOGEL INT CONROE ISD 1109 77 6.9 31 2.8 339 31 9 0.8 6 0.5 609 55 38 3.4 500 45 86 7.8 84 7.6 388 35 86 7.8 


AUSTIN EL CONROE ISD 927 7 0.8 1 0.1 451 49 16 1.7 0 0 443 48 9 1 484 52 292 32 285 31 696 75.1 88 9.5 


ALPHA MAGNOLIA ISD 93 1 1.1 0 0 17 18 2 2.2 0 0 72 77 1 1.1 21 23 2 2.2 2 2.2 40 43 7 7.5 


SPLENDORA H S SPLENDORA ISD 1020 9 0.9 3 0.3 281 28 3 0.3 0 0 717 70 7 0.7 303 30 15 1.5 15 1.5 537 52.6 83 8.1 


PORTER H S NEW CANEY ISD 1579 63 4 40 2.5 763 48 8 0.5 1 0.1 693 44 11 0.7 886 56 68 4.3 67 4.2 748 47.4 159 10 


CORSICANA H IGH SCHOOL CORSICANA ISD 1603 318 20 13 0.8 748 47 8 0.5 23 1.4 466 29 27 1.7 1137 71 36 2.2 30 1.9 1036 64.6 143 8.9 
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SELMAN INT SEALY ISD 415 40 9.6 0 0 191 46 1 0.2 0 0 175 42 8 1.9 240 58 48 12 47 11 239 57.6 29 7 
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COLONY BEND EL FORT BEND ISD 
55


3 81 15 140 25 100 18 4 0.7 0 0 210 38 18 3.3 343 62 90 16 84 15 115 20.8 42 7.6 


KIPP VOYAGE ACADEMY FOR GIRLS KIPP INC CHARTER 
23


3 
11


3 49 0 0 114 49 1 0.4 0 0 1 0.4 4 1.7 232 100 12 5.2 19 8.2 199 85.4 13 5.6 
HARMONY SCIENCE ACADEMY - WEST 
HOU 


HARMONY SCHOOL OF SCIENCE - 
HOUSTO 


84
0 


23
9 29 7 0.8 192 23 1 0.1 0 0 379 45 22 2.6 461 55 142 17 136 16 388 46.2 46 5.5 


SILVER LAKE EL GRAPEVINE-COLLEYVILLE ISD 
56


5 7 1.2 22 3.9 253 45 5 0.9 1 0.2 259 46 18 3.2 306 54 193 34 323 57 251 44.4 42 7.4 
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SWENKE EL CY FAIR ISD 
126


8 95 7.5 81 
6.
4 


22
4 18 6 0.5 0 0 826 65 36 


2.
8 442 35 82 6.5 71 


5.
6 121 9.5 69 5.4 


JACKSON MIDDLE HOUSTON ISD 931 100 11 1 
0.
1 


81
6 88 2 0.2 0 0 11 


1.
2 1 


0.
1 920 99 256 28 


23
7 26 890 95.6 135 15 


HUMBLE H S HUMBLE ISD 
155


2 600 39 34 
2.
2 


67
8 44 7 0.5 20 


1.
3 182 12 31 2 


137
0 88 72 4.6 71 


4.
6 985 63.5 171 11 


WOODCREEK MIDDLE HUMBLE ISD 
122


3 456 37 50 
4.
1 


38
1 31 2 0.2 3 


0.
2 317 26 14 


1.
1 906 74 42 3.4 40 


3.
3 361 29.5 94 7.7 


    657 88 13 11 
1.
7 


15
7 24 0 0 1 


0.
2 382 58 18 


2.
7 275 42 21 3.2 19 


2.
9 141 21.5 57 8.7 


ZELMA HUTSELL EL KATY ISD 824 43 5.2 6 
0.
7 


56
0 68 7 0.8 0 0 195 24 13 


1.
6 629 76 407 49 


40
5 49 573 69.5 158 19 


KLEIN H S KLEIN ISD 
370


8 431 12 
38


4 10 
97


4 26 20 0.5 2 
0.
1 


178
8 48 


10
9 


2.
9 


192
0 52 103 2.8 80 


2.
2 938 25.3 294 7.9 


JENSEN EL PASADENA ISD 671 53 7.9 11 
1.
6 


52
3 78 0 0 0 0 81 12 3 


0.
4 590 88 228 34 


18
8 28 550 82 63 9.4 


MADISONVILLE INT 
MADISONVILLE 
ISD 472 93 20 3 


0.
6 


14
3 30 0 0 0 0 222 47 11 


2.
3 250 53 67 14 66 14 338 71.6 46 9.7 


GRANGERLAND INT CONROE ISD 
101


6 12 1.2 2 
0.
2 


46
1 45 6 0.6 0 0 514 51 21 


2.
1 502 49 172 17 


16
2 16 736 72.4 119 12 


BEAR BRANCH J H MAGNOLIA ISD 948 24 2.5 6 
0.
6 


24
5 26 4 0.4 0 0 646 68 23 


2.
4 302 32 47 5 45 


4.
7 254 26.8 74 7.8 


NICHOLS SAWMILL 
ELEMENTARY MAGNOLIA ISD 661 5 0.8 1 


0.
2 


10
5 16 3 0.5 0 0 532 81 15 


2.
3 129 20 12 1.8 7 


1.
1 172 26 83 13 


TOM R ELLISOR EL MAGNOLIA ISD 683 6 0.9 8 
1.
2 


11
6 17 0 0 0 0 532 78 21 


3.
1 151 22 22 3.2 19 


2.
8 121 17.7 56 8.2 


 


  







School Psychologist – Internship – Fall 2014 
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COLUMBIA H S 
COLUMBIA-BRAZORIA 
ISD 844 100 12 1 


0.
1 240 28 2 


0.
2 0 0 488 58 13 


1.
5 356 42 5 0.6 4 


0.
5 392 46.4 77 


9.
1 


WEST BRAZOS J H 
COLUMBIA-BRAZORIA 
ISD 460 51 11 2 


0.
4 122 27 0 0 0 0 277 60 8 


1.
7 183 40 7 1.5 6 


1.
3 218 47.4 45 


9.
8 


BARROW EL 
COLUMBIA-BRAZORIA 
ISD 635 90 14 1 


0.
2 126 20 1 


0.
2 0 0 398 63 19 3 237 37 15 2.4 0 0 373 58.7 67 11 


TRAVIS B BRYAN H S BRYAN ISD 
192


8 373 19 10 
0.
5 954 50 6 


0.
3 2 


0.
1 561 29 22 


1.
1 


136
7 71 144 7.5 


13
8 


7.
2 1240 64.3 


17
2 


8.
9 


JANE LONG BRYAN ISD 
113


2 205 18 5 
0.
4 658 58 2 


0.
2 1 


0.
1 253 22 8 


0.
7 879 78 190 17 


25
2 22 876 77.4 74 


6.
5 


ARTHUR L DAVILA MIDDLE BRYAN ISD 647 95 15 0 0 368 57 1 
0.
2 0 0 173 27 10 


1.
5 474 73 109 17 


10
6 16 524 81 49 


7.
6 


FANNIN EL BRYAN ISD 465 94 20 0 0 318 68 2 
0.
4 0 0 46 


9.
9 5 


1.
1 419 90 140 30 


13
9 30 434 93.3 25 


5.
4 


HENDERSON EL BRYAN ISD 480 36 
7.
5 3 


0.
6 353 74 1 


0.
2 0 0 83 17 4 


0.
8 397 83 233 49 


31
1 65 392 81.7 31 


6.
5 


BEN MILAM EL BRYAN ISD 618 82 13 2 
0.
3 514 83 0 0 0 0 16 


2.
6 4 


0.
6 602 97 370 60 


39
0 63 597 96.6 41 


6.
6 


ANSON JONES EL BRYAN ISD 674 134 20 0 0 511 76 0 0 0 0 28 
4.
2 1 


0.
1 646 96 344 51 


36
1 54 663 98.4 44 


6.
5 


NEAL EL BRYAN ISD 500 131 26 0 0 348 70 2 
0.
4 0 0 13 


2.
6 6 


1.
2 487 97 208 42 


20
8 42 485 97 24 


4.
8 


STEPHEN F AUSTIN H S FORT BEND ISD 
227


7 414 18 
83


8 37 319 14 8 
0.
4 2 


0.
1 643 28 53 


2.
3 


163
4 72 72 3.2 65 


2.
9 457 20.1 


10
3 


4.
5 


CHRISTA MCAULIFFE 
MIDDLE FORT BEND ISD 837 433 52 4 


0.
5 386 46 3 


0.
4 2 


0.
2 3 


0.
4 6 


0.
7 834 


10
0 144 17 


12
5 15 669 79.9 69 


8.
2 


COLONY MEADOWS EL FORT BEND ISD 760 37 
4.
9 


42
2 56 71 


9.
3 5 


0.
7 2 


0.
3 198 26 25 


3.
3 562 74 199 26 


19
0 25 44 5.8 40 


5.
3 


JUAN SEGUIN EL FORT BEND ISD 649 229 35 
10


6 16 228 35 3 
0.
5 1 


0.
2 66 10 16 


2.
5 583 90 236 36 


22
9 35 247 38.1 35 


5.
4 


HASTINGS H S ALIEF ISD 
391


3 
124


6 32 
45


9 12 
204


9 52 20 
0.
5 3 


0.
1 122 


3.
1 14 


0.
4 


379
1 97 560 14 


54
2 14 2985 76.3 


35
4 9 


ELSIK H S ALIEF ISD 
397


3 
135


0 34 
44


8 11 
201


0 51 17 
0.
4 1 0 135 


3.
4 12 


0.
3 


383
8 97 546 14 


53
3 13 3083 77.6 


34
9 


8.
8 


TAYLOR H S ALIEF ISD 
288


7 
103


5 36 
33


0 11 
136


9 47 35 
1.
2 13 


0.
5 92 


3.
2 13 


0.
5 


279
5 97 315 11 


30
8 11 2097 72.6 


24
4 


8.
5 


ALIEF LEARNING CTR (6-12) ALIEF ISD 120 64 53 3 
2.
5 48 40 0 0 0 0 5 


4.
2 0 0 115 96 23 19 20 17 96 80 22 18 


KERR H S ALIEF ISD 809 74 
9.
1 


47
6 59 204 25 1 


0.
1 2 


0.
2 45 


5.
6 7 


0.
9 764 94 1 0.1 0 0 533 65.9 11 


1.
4 


OLLE MIDDLE ALIEF ISD 
107


9 295 27 64 
5.
9 699 65 5 


0.
5 0 0 12 


1.
1 4 


0.
4 


106
7 99 280 26 


26
4 25 950 88 94 


8.
7 


KILLOUGH MIDDLE ALIEF ISD 958 228 24 
14


0 15 568 59 2 
0.
2 2 


0.
2 18 


1.
9 0 0 940 98 179 19 


16
7 17 804 83.9 73 


7.
6 


HOLUB MIDDLE ALIEF ISD 884 305 35 
10


1 11 456 52 4 
0.
5 1 


0.
1 15 


1.
7 2 


0.
2 869 98 156 18 


14
1 16 713 80.7 62 7 







ALBRIGHT MIDDLE ALIEF ISD 
126


5 484 38 
19


0 15 537 43 0 0 2 
0.
2 38 3 14 


1.
1 


122
7 97 139 11 


13
8 11 952 75.3 86 


6.
8 


O'DONNELL MIDDLE ALIEF ISD 
126


5 503 40 
19


4 15 511 40 2 
0.
2 0 0 48 


3.
8 7 


0.
6 


121
7 96 265 21 


25
1 20 1021 80.7 


11
3 


8.
9 


YOUENS EL ALIEF ISD 
100


3 147 15 
11


5 12 660 66 47 
4.
7 2 


0.
2 25 


2.
5 7 


0.
7 978 98 718 72 


71
7 72 839 83.6 86 


8.
6 


BOONE EL ALIEF ISD 892 296 33 66 
7.
4 396 44 4 


0.
4 0 0 124 14 6 


0.
7 768 86 490 55 


48
7 55 745 83.5 52 


5.
8 


MARTIN EL ALIEF ISD 929 117 13 90 
9.
7 682 73 2 


0.
2 1 


0.
1 37 4 0 0 892 96 654 70 


65
9 71 758 81.6 61 


6.
6 


CHAMBERS EL ALIEF ISD 752 173 23 66 
8.
8 491 65 3 


0.
4 2 


0.
3 13 


1.
7 4 


0.
5 739 98 469 62 


46
9 62 688 91.5 39 


5.
2 


SMITH EL ALIEF ISD 811 224 28 
10


4 13 467 58 3 
0.
4 0 0 10 


1.
2 3 


0.
4 801 99 487 60 


49
7 61 659 81.3 66 


8.
1 


KENNEDY EL ALIEF ISD 791 205 26 25 
3.
2 516 65 19 


2.
4 1 


0.
1 22 


2.
8 3 


0.
4 769 97 493 62 


48
9 62 671 84.8 52 


6.
6 


LIESTMAN EL ALIEF ISD 894 255 29 
18


2 20 427 48 2 
0.
2 4 


0.
4 17 


1.
9 7 


0.
8 877 98 529 59 


55
7 62 710 79.4 67 


7.
5 


HEFLIN EL ALIEF ISD 746 444 60 52 7 150 20 9 
1.
2 11 


1.
5 71 


9.
5 9 


1.
2 675 91 176 24 


17
4 23 609 81.6 67 9 


CUMMINGS EL ALIEF ISD 603 214 36 91 15 248 41 12 2 0 0 33 
5.
5 5 


0.
8 570 95 221 37 


21
6 36 500 82.9 86 14 


REES EL ALIEF ISD 722 145 20 49 
6.
8 472 65 0 0 0 0 48 


6.
6 8 


1.
1 674 93 448 62 


47
1 65 540 74.8 45 


6.
2 


ALEXANDER EL ALIEF ISD 874 338 39 98 11 403 46 7 
0.
8 7 


0.
8 14 


1.
6 7 


0.
8 860 98 461 53 


46
7 53 719 82.3 63 


7.
2 


HEARNE EL ALIEF ISD 
117


3 448 38 
14


6 12 505 43 6 
0.
5 6 


0.
5 61 


5.
2 1 


0.
1 


111
2 95 651 56 


64
8 55 988 84.2 69 


5.
9 


LANDIS EL ALIEF ISD 942 228 24 24 
2.
5 659 70 10 


1.
1 0 0 17 


1.
8 4 


0.
4 925 98 643 68 


65
2 69 855 90.8 83 


8.
8 


SNEED EL ALIEF ISD 
118


9 223 19 
18


9 16 691 58 17 
1.
4 3 


0.
3 61 


5.
1 5 


0.
4 


112
8 95 876 74 


87
5 74 1037 87.2 53 


4.
5 


HICKS EL ALIEF ISD 734 218 30 
17


8 24 309 42 1 
0.
1 0 0 20 


2.
7 8 


1.
1 714 97 442 60 


43
8 60 603 82.2 55 


7.
5 


BUSH EL ALIEF ISD 972 218 22 13 
1.
3 657 68 49 5 0 0 27 


2.
8 8 


0.
8 945 97 684 70 


69
4 71 894 92 45 


4.
6 


COLLINS EL ALIEF ISD 
106


9 150 14 
20


8 20 689 65 6 
0.
6 0 0 11 1 5 


0.
5 


105
8 99 872 82 


87
7 82 989 92.5 56 


5.
2 


HORN EL ALIEF ISD 
113


9 219 19 25 
2.
2 864 76 5 


0.
4 0 0 21 


1.
8 5 


0.
4 


111
8 98 814 72 


82
7 73 1018 89.4 70 


6.
1 


HOLMQUIST EL ALIEF ISD 
116


7 580 50 59 
5.
1 441 38 3 


0.
3 0 0 64 


5.
5 20 


1.
7 


110
3 95 414 36 


47
9 41 915 78.4 57 


4.
9 


OWENS INT ALIEF ISD 
104


6 175 17 57 
5.
4 794 76 6 


0.
6 0 0 12 


1.
1 2 


0.
2 


103
4 99 553 53 


55
0 53 960 91.8 69 


6.
6 


MATA INT ALIEF ISD 815 310 38 80 
9.
8 401 49 3 


0.
4 1 


0.
1 14 


1.
7 6 


0.
7 801 98 224 28 


22
0 27 691 84.8 82 10 


MILLER INT ALIEF ISD 933 374 40 94 10 412 44 1 
0.
1 1 


0.
1 45 


4.
8 6 


0.
6 888 95 156 17 


15
5 17 680 72.9 71 


7.
6 


BUDEWIG INT ALIEF ISD 
118


5 492 42 
15


7 13 473 40 5 
0.
4 2 


0.
2 52 


4.
4 4 


0.
3 


113
3 96 353 30 


34
9 30 960 81 86 


7.
3 


ALIEF LEARNING CTR (K-6) ALIEF ISD 19 13 68 1 
5.
3 4 21 0 0 0 0 1 


5.
3 0 0 18 95 4 21 4 21 18 94.7 2 11 


DEER PARK J H DEER PARK ISD 786 7 
0.
9 11 


1.
4 272 35 0 0 1 


0.
1 475 60 20 


2.
5 311 40 10 1.3 10 


1.
3 214 27.2 77 


9.
8 


FAIRMONT JR HIGH DEER PARK ISD 791 21 
2.
7 22 


2.
8 328 42 0 0 0 0 407 52 13 


1.
6 384 49 29 3.7 26 


3.
3 247 31.2 97 12 


DEER PARK ELEMENTARY DEER PARK ISD 779 4 
0.
5 6 


0.
8 216 28 5 


0.
6 2 


0.
3 530 68 16 


2.
1 249 32 11 1.4 11 


1.
4 170 21.8 54 


6.
9 


KINGWOOD H S HUMBLE ISD 
254


6 71 
2.
8 


12
0 


4.
7 338 13 12 


0.
5 3 


0.
1 


193
6 76 66 


2.
6 610 24 14 0.5 10 


0.
4 144 5.7 


11
9 


4.
7 







KINGWOOD PARK H S HUMBLE ISD 
174


4 98 
5.
6 49 


2.
8 378 22 8 


0.
5 2 


0.
1 


117
5 67 34 


1.
9 569 33 18 1 18 1 308 17.7 


12
8 


7.
3 


ATASCOCITA MIDDLE HUMBLE ISD 
114


4 201 18 32 
2.
8 298 26 5 


0.
4 3 


0.
3 576 50 29 


2.
5 568 50 18 1.6 16 


1.
4 261 22.8 84 


7.
3 


WOODCREEK MIDDLE HUMBLE ISD 
122


3 456 37 50 
4.
1 381 31 2 


0.
2 3 


0.
2 317 26 14 


1.
1 906 74 42 3.4 40 


3.
3 361 29.5 94 


7.
7 


GREENTREE EL HUMBLE ISD 736 22 3 34 
4.
6 131 18 1 


0.
1 2 


0.
3 529 72 17 


2.
3 207 28 26 3.5 25 


3.
4 76 10.3 49 


6.
7 


SUMMERWOOD EL HUMBLE ISD 635 170 27 37 
5.
8 166 26 1 


0.
2 0 0 237 37 24 


3.
8 398 63 46 7.2 39 


6.
1 104 16.4 78 12 


KLEIN COLLINS H S KLEIN ISD 
348


3 403 12 
25


7 
7.
4 


111
3 32 13 


0.
4 5 


0.
1 


156
9 45 


12
3 


3.
5 


191
4 55 96 2.8 64 


1.
8 936 26.9 


28
4 


8.
2 


KLEB INT KLEIN ISD 
134


9 153 11 
11


1 
8.
2 374 28 7 


0.
5 0 0 659 49 45 


3.
3 690 51 42 3.1 39 


2.
9 346 25.6 


12
0 


8.
9 


EHRHARDT EL KLEIN ISD 683 85 12 42 
6.
1 268 39 0 0 0 0 264 39 24 


3.
5 419 61 164 24 


16
3 24 293 42.9 64 


9.
4 


HASSLER EL KLEIN ISD 706 7 1 
11


0 16 110 16 2 
0.
3 1 


0.
1 463 66 13 


1.
8 243 34 43 6.1 43 


6.
1 56 7.9 45 


6.
4 


MUELLER EL KLEIN ISD 815 107 13 68 
8.
3 315 39 6 


0.
7 2 


0.
2 285 35 32 


3.
9 530 65 169 21 


16
3 20 299 36.7 82 10 


MONTGOMERY H S MONTGOMERY ISD 
219


6 72 
3.
3 24 


1.
1 255 12 15 


0.
7 4 


0.
2 


178
6 81 40 


1.
8 410 19 10 0.5 10 


0.
5 431 19.6 


15
8 


7.
2 


MONTGOMERY J H MONTGOMERY ISD 
125


8 41 
3.
3 15 


1.
2 140 11 9 


0.
7 0 0 


104
2 83 11 


0.
9 216 17 9 0.7 9 


0.
7 286 22.7 76 6 


MONTGOMERY MIDDLE MONTGOMERY ISD 611 11 
1.
8 2 


0.
3 79 13 6 1 3 


0.
5 503 82 7 


1.
1 108 18 16 2.6 15 


2.
5 152 24.9 40 


6.
5 


MONTGOMERY INT MONTGOMERY ISD 614 20 
3.
3 12 2 82 13 5 


0.
8 1 


0.
2 484 79 10 


1.
6 130 21 12 2 12 2 197 32.1 39 


6.
4 


MONTGOMERY EL MONTGOMERY ISD 691 72 10 4 
0.
6 135 20 3 


0.
4 1 


0.
1 456 66 20 


2.
9 235 34 81 12 82 12 313 45.3 46 


6.
7 


LONE STAR EL MONTGOMERY ISD 774 13 
1.
7 5 


0.
6 93 12 3 


0.
4 0 0 650 84 10 


1.
3 124 16 10 1.3 10 


1.
3 152 19.6 42 


5.
4 


MADELEY RANCH EL MONTGOMERY ISD 616 2 
0.
3 5 


0.
8 68 11 2 


0.
3 3 


0.
5 525 85 11 


1.
8 91 15 8 1.3 8 


1.
3 97 15.7 34 


5.
5 
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ACADEMY ISD 1270 29 2.3% 8 0.6% 277 21.8% 9 0.7% 4 0.3% 911 71.7% 32 2.5% 359 28.3% 57 4.5% 55 4.3% 461 36.3% 90 7.1% 


ALDINE ISD 67204 16852 25.1% 874 1.3% 47564 70.8% 74 0.1% 69 0.1% 1326 2.0% 445 0.7% 65878 98.0% 21934 32.6% 20470 30.5% 57422 85.4% 4586 6.8% 


LEON ISD 729 14 1.9% 18 2.5% 201 27.6% 18 2.5% 0 0.0% 485 66.5% 7 1.0% 244 33.5% 87 11.9% 86 11.8% 393 53.9% 51 7.0% 


CLEVELAND ISD 3818 419 11.0% 35 0.9% 1702 44.6% 19 0.5% 5 0.1% 1585 41.5% 53 1.4% 2233 58.5% 838 21.9% 800 21.0% 2942 77.1% 301 7.9% 


HUNTSVILLE ISD 6467 1601 24.8% 64 1.0% 1996 30.9% 20 0.3% 2 0.0% 2646 40.9% 138 2.1% 3821 59.1% 776 12.0% 733 11.3% 4145 64.1% 556 8.6% 


 


 





Exhibit 3.4.b: Field Placement Data




Exhibit 3.4.c 


Criteria for the selection of clinical faculty, which includes both higher education and P–12 
school faculty 


Sam Houston State University places high importance on the selection of highly-qualified 
faculty. Clinical faculty play an important role in the development of candidates and their 
transition from candidate to teacher.  The following sections describe the qualifications and 
selection criteria for clinical faculty and university supervisors.  This exhibit concludes with a 
chart representing clinical faculty and university supervisors ‘qualifications. 


Clinical faculty must possess a terminal degree in the area in which they teach.  They are hired in 
the same fashion as full-time faculty.  The unit also employs over thirty university supervisors to 
support initial candidates through the transformative processes of field experiences.  University 
supervisors must have a master’s degree and extensive experience supervising teachers in school 
settings.  University supervisors must also display a disposition of nurturing candidate growth.  
University supervisors are trained in the institution’s approach and expectations for developing 
candidates’ skills and abilities.   


The following chart offers and overview of clinical faculty and university supervisors’ 
credentials and qualifications. 







Clinical Faculty and University Supervisor Qualifications 


     


First 
Name Last Name Initial Certification/Degree 


Years of 
Experience in 


Public 
Education 


Retired school leader? 


 


Elizabeth  Allen EC-8, Mid-Management K-12, M.Ed., 
Sam Houston State University 30 Yes 


Glynda  Anderson Elementary Education 1-8, Reading 
Specialist K-12, Mid-Management K-12 31 Yes 


Judy  Barrett Elementary Education 1-8 34 Yes 


Dennis  Boyter All-level Music Education 34 Yes 


Lynette Calfee 
Physical Education, Health, and 


Recreation, M.Ed., Stephen F. Austin 
State University 


34 Yes 







Cindy Clark Elemntary Education 1-8, Mid-
Management K-12 35 Yes 


Lily  Fanning 
Elementary Education 1-8, Reading 
Specialist, Mid-Management K-12, 


M.Ed. U. of Houston 
14 Not yet retired 


Catherine Fishburn All-level Music Education, M.Ed. U. of 
Houston 34 Yes 


Truman Goodwin 
History 6-12, Counselor, Mid-


Management, Superintendent, M.Ed., 
Sam Houston State university 


43 Yes 


Robert Hastings All-level Music Education, M.A., Sam 
Houston State University 32 Yes 


D. Sue Horne Ed.D. (Educational Leadership), 
McNeese State University 42 Not yet retired 


Karen  Hubbard 


Elementary Self-Contained 1-8, 
Elementary Psychology 1-8, Reading 


Specialist PK-12, Master Teacher, 
Master Reading Teacher EC-12, M.Ed., 


Sam Houston State University 


33 Yes 







Janice Hudson BS/Secondary, M.Ed., Sam Houston 
State University 45 Yes 


Walter Jett 
Physical Education K-12, Biology, 


Superindendent, M.Ed., Sam Houston 
State University 


34 Yes 


Joan Jones 
Elementary Education 1-8, Med, Mid-


Management K-12,M.Ed., Sam Houston 
State University 


33 Yes 


Eldred Kamman 
Elementary Education 1-8, All-level 


Administration, M.Ed., Sam Houston 
State University 


40 Yes 


Glenda  Kennair 
Elementary Education 1-8, Med EC-8, 
Mid-Management K-12, M.Ed., Sam 


Houston State University 
25 Yes 


Calvin  Kossie BS, Industrial Arts, M.Ed., Prearie View 
A&M University 40 Yes 


Merri  Lebo EC-8, Mid-Management K-12, M.S., 
North Illinois University 40 Yes 







James Lester 
Physical Education K-12, Secondary 


History, M.Ed. Texas A&M university- 
Commerce 


38 Yes 


John Moehlman 
Secondary English 7-12, Mid-


Management, M.Ed.,  Texas A&M 
University 


34 Yes 


Donna Moore 
Elementary Education Provisional 1-8, 
Physical Education K-12, Supervisor, 


Mid-Management 
30+ Yes 


Carolyn Moore 
Elementary Education 1-8, Med- 


Supervision, Mid-Management, M.Ed., 
Sam Houston State University 


37 Yes 


Albert  Nardone 


Educator Administration/Supervisor, 
Health Education, Physical Education, 
Special Education, Computer Science, 


Social Science, Ph.D., University of New 
Mexico 


38 Yes 


Peg Pinto Ed.D. (Literacy), Sam Houston State 
university 10 Not yet retired 


Linda Smedley 


Home Economics 8-12, Elementary 
Education 1-8, Early Childhood 


Education, Mid-Management PK-12, 
Superintendent K-12 


32 Yes 







Janet Solomon 


Elementary Education 1-8, Early 
Childhood and Early Childhood 


Handicap, Education Diagnostician, 
M.Ed., Sam Houston State University 


30+ Yes 


Thomas  Stone Med- K-12, History 8-12, Biology 8-12, 
Physical Education K-12 25 Yes 


Sarah Swicegood M.Ed. (Reading), Sam Houston State 
University 20 Not yet retired 


Lynda Taliaferro BA in Teaching, Master in Library 
Science 35 Yes 


Cheryl Watts 
BS in Home Economics, Med in 
Elementary Education, M.Ed., 


University of North Texas 
30 Not yet retired 


Keith Wienecke 
Mathematics 7-12, Physical Education 
K-12, Med- All-level Administration, 
M.Ed., Sam Houston State University 


34 


 


Yes 


 


Janet Williams 
Elementary Education 1-8, Reading 


Specialist K-12, Counselor Certification 
K-12, Mid-Management K-12, M.Ed. 


30 Not yet retired 







Martha  Williams 
History 6-12, Physical Education K-12, 
Geography 8-12,M.Ed., Sam Houston 


State University 
31 Yes 


Lillie Wilson Elementary Education 1-8, M.Ed., 
Stephen F. Austin State University 39 Yes 


Patricia Yarbrough Secondary Math, Business, M.Ed., Sam 
Houston State University 45 Yes 


  Total Years of Experience 1131  
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Examples of support and evaluation of clinical faculty across programs 


Clinical Faculty are supported through training, formative evaluations of teaching, and 
professional development opportunities.   Clinical faculty participate in new faculty orientation 
and are also given the Adjunct Handbook and offered an opportunity to participate in the Online 
Orientation for faculty.  Clinical faculty, many of whom teach field experience courses, are also 
evaluated through the Individual Development and Educational Assessment (IDEA) Course 
Evaluation.  Candidates are able to provide feedback on clinical faculty members’ teaching 
effectiveness.  Clinical faculty are also evaluated annually by department chairs who determine 
whether to renew clinical faculty members’ contracts. 


University supervisors also enjoy support from the unit as they support candidates’ 
transformations from students to teachers.  University supervisors are trained at the beginning of 
each semester in which they support candidates in field work.  The presentation from the fall 
2014 training is included in Appendix A: University Supervisor Training.  During the training 
university supervisors meet with Educator Preparation Program staff to review candidates’ files, 
performance, and dispositions.  University supervisors also meet regularly throughout the 
semester of field experiences.  The Director of Educator Preparation Programs is in regular 
communication with university supervisors throughout the semester.  The Director evaluates 
supervisor’s performance through candidate satisfaction surveys and experience in overseeing 
university supervisors. 


Appendix A includes the latest edition of the University Supervisors Training Presentation. 


  



http://www.shsu.edu/faculty_staff/handbook-orientation/Handbook.html

http://www.shsu.edu/faculty_staff/handbook-orientation/Handbook.html

http://www.shsu.edu/faculty_staff/handbook-orientation/Handbook.html
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University Supervisors Training Presentation 
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The Woodlands Center
January 13. 2015


Fall 2014 Review
 239 Student Teachers
 1 left program
 1 completed program but not certified
 1 ethics issue but program completed
 1 social issue but program completed
 1 transfer to new placement
 1 severe illness and will complete program this semester
 2 Student Teachers at the Forest Glen Houston ISD outdoor 


education center-very successful alternative student teaching 
experience


 How about those Bearkats!  


 New personnel
◦ Dr. Sandra Stewart
◦ Dr. Matt Fuller
◦ Ms. Arielle White


 237 student teachers for Spring 2015
 New EPS program level entry interview 


requirement
 No DDP date requirements.  University 


Supervisors will NOT have to monitor the 10 DDP 
statement requirements but please encourage 
them!


 New SToTY video library


 Statewide Committee
◦EPS Advisory committee
◦GenTx Steering committee


 T-TESS implementation


 Dr. Sandra Stewart, Associate Dean of 
Teacher Education


◦ Statewide Issues
◦ SHSU Charter School
◦ Curriculum realignment
◦ EPS program interviews
◦ EPS program entry requirement


 Dr. Matt Fuller, Assistant Dean of Assessment


NCATE Update
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 Ms. Arielle White, COE Transfer Advisor and 
Recruiter


Educator Preparation Services  
& Social Media


 What do the administrators and teachers say 
to you about our students?


 What are their suggestions?
 What are their needs?
 How can we help them?


We hear…Need Bilingual, Need Science teachers, etc… 


Fall 2014 Preview


◦ New University Supervisors
 Judy Barrett
 Tommy Stone


◦ Dean Dr. Stacey Edmonson
 Office Personnel Update


◦ New Offices
 Garrett TEC Steele Center for Professional Practice
 Educator Preparation Services


◦ 230 Student Teachers 
 1 student repeating by choice


 NEW EPS Website is up and running
 http://www.shsu.edu/academics/education/educator-preparation-services/index.html


 MOW Mentor Orientation Workshop success
 Over 150 mentor's trained!!!
 On the website. We will continue doing it the 


same way and ask the mentors to email us once 
they have completed the training
http://www.shsu.edu/academics/education/educator-preparation-services/program-services/mentor-orientation-
workshop.html


Important Dates for the semester
 DDP’s #1-3 Due September 5


#4-6 Due September 17
#7-10 Due September 26
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 State committee-New Member-Janet Williams
Newly established statewide
Educator Preparation Advisory Committee
Created by new state director-Dr. Tim Miller
Approved by SBEC
Meetings 4 per year, 25 members
Goal-to establish a collaborative between 
TEA and all Ed Prep programs
1st meeting tomorrow in Austin!


 New language in the Student Teacher 
Guidelines


 Page 10 New DDP chart
 Page 14 Absence policy explanation:
Student Teacher candidates are not granted any official absence days 
during this semester. You should never be absent on a school day during 
student teaching. As fellow educators, we do realize that personal injuries, 
illnesses, emergency situations, or extenuating circumstances may occur. 
In case of an absence or tardiness, three parties must be contacted: the 1) 
school, 2) your mentor teacher, and 3) your university supervisor. If more 
than two absences occur during student teaching, the Educator Preparation 
Services office must be contacted. Absences will negatively affect your 
credit for the semester and could result in failure to meet graduation 
requirements. Any absence must be made-up before the conclusion of the 
semester. It is possible for student teachers to take certification tests or 
attend job interviews during a school day with the mutual consent of the 
mentor teacher and the university supervisor with verifiable evidence. 
Student teachers will attend professional development days listed on the 
student teaching calendar.


 Page 15 Communication textbox


Communication
Please update your addresses, phone numbers, and contact 


information with SHSU on-line. Required: 
STUDENT TEACHERS MUST MAINTAIN THEIR SHSU 


EMAIL ACCOUNT DAILY. 
Student teachers are expected to regularly email their University 


supervisors and participate in Blackboard and SHSUOnline. 
Furthermore, the Steele Center for Professional Practice and 
Educator Preparation Services will communicate to student 


teachers via their SHSU email accounts.


 Page 21 Explanations of the University 
Supervisor Reminder


 Page 28 Code of Ethics and Standard 
Practices for Texas Educators Note 3.9 and 
Textboxes at the bottom of the page. Sign-off sheet 
required


I. Standard 3.9. The educator shall refrain from excessive and/or 
inappropriate communication with a student or minor, including, but 
not limited to, electronic communication such as cell phone, text 
messaging, email, instant messaging, blogging, or other social 
network communication. Factors that may be considered in 
assessing whether the communication is excessive or inappropriate 
include, but are not limited to…


 a. the nature, purpose, timing, and amount of the communication; the 
subject matter of the communication;


 b. whether the communication was made openly or the educator 
attempted to conceal the communication;


 c. whether the communication could be reasonably interpreted as 
soliciting sexual contact or a romantic relationship;


 d. whether the communication was sexually explicit; and
 e. whether the communication involved discussion(s) of the physical or 


sexual attractiveness or the sexual history, activities, preferences, or 
fantasies of either the educator or the student.


SHSU Teacher Candidates will acknowledge and agree to abide by the 
above Code of Ethics and Standard Practices for Texas Educators. SHSU 
Teacher Candidates will acknowledge and agree to abide by all Texas state 
child abuse reporting laws.


 TWS All information edited!  


◦ Added Sample Score sheet
◦ Added Sample Data Chart
◦ Dr. Daphne Johnson & Dr. Tori Hollas
◦ Important Websites to remember:
 www.lonestarreports.com
 TAPR www.tea.state.tx.us/perfreport/
 We need a university supervisor on the TWS committee!  


What do we have to do to get one of you on our 
committee?!?! (promises, money, travel abroad, new 
car?)
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Texas Evaluation and Support System
New teacher evaluation system


All about teacher growth
Implement in public schools Fall 2015


Some similarities
Major differences


1 day training next summer
Must pass test to be certified-but let me tell you 


about that…
www.teachfortexas.org


National Program Recognition for 
Texas Universities


Dr. Marilyn Butler


 Proposed GPA 2.75 for entry into EPP
o SBEC changed requirement back to 2.5
o SHSU will keep 2.75 requirement


 SHSU EPS uses state allowed TSI requirement 
for entry into EPP.  SBEC deleted TSI as a 
possible entry requirement for program.  We 
will seek more information on the allowed 
entry requirements and search for a new 
benchmark assessment.


 EC-6 Certification Test


Forest Glen Houston ISD Outdoor Education Center
Students are taught inquiry-based, experiential science lessons, as well as language arts, math 
and social studies concepts that support Houston ISD's fifth grade curriculum and Texas State 
Standards. The instructors strive to teach children appreciation, awareness, expression, 
knowledge and skills which act as an extension of Houston ISD’s classrooms.


Guidelines for Forest Glen Student Teaching:
 Students must be 4-8 Math, Math/Science, or ELAR/SS.
 Students will be placed for a 7 week placement only during the second half of the selected fall 


semester.
 Students will awarded a $250 scholarship by the curriculum and instruction department for 


professional purposes if they are selected to participate.  
 Students must have completed their TWS during their first placement at the target standard.
 Forest Glen OEC must provide specific mentor teachers for each student teaching candidate 


and meet with each candidate regularly to plan full lesson plans.
 Students will be assigned a mentor teacher of record that will complete the Form D evaluation 


with the university supervisor.
 The designated university supervisor will meet with the mentor teacher 2 times during the 


student teaching assignment and communicate regularly with the mentor and school 
administration.


 All HISD Forest Glen Outdoor Education Center and SHSU Guidelines for student teacher must 
be followed.


 SHSU Educator Preparation in partnership with Forest Glen OEC and HISD may change the 
program format and qualifications when necessary.


Coming Soon!
The new me…
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Exhibit 3.4.e 


Guidelines/ handbooks on field experiences and clinical practice for candidates, and 
clinical faculty, including support provided by the unit and opportunities for feedback and 


reflection 


Candidates receive ample guidance in selecting and engaging in field experiences that refine 
their skillset and allow them to engage diverse learners.  Initial candidates receive the Guidelines 
for Student Teaching when they enter the Educator Preparation Program.  Candidates must also 
review and acknowledge receipt of the State’s ethical standards for teachers and agree to adhere 
to them during student teaching.  University supervisors also receive this document during 
University Supervisor Training. 


Advanced candidates benefit from guidelines and handbooks designed for field placements in 
their specific programs.  All programs rely on field placements to develop candidates’ skills.  
These programs also use forms and other resources to ensure that candidates and field 
supervisors are aware of institutional expectations.  Two examples of these expectation-setting 
documents include (a) The Master of Library Sciences Handbook for School Librarian 
Internships, and (b) M.A. in School Counseling Handbook.   Many more examples of forms, 
handbooks, and documents are available and will be on display during the visit. 


Across all advanced and initial programs, candidates provide two forms of feedback across a 
number of assessments.  First, candidates provide direct feedback on their satisfactions and 
reflections on field experiences through the Services and Unit Operations Survey, and field 
services surveys.  Second, candidates performance, which serves as a measure of program 
efficiency, is assessed through a number of assessments such as the Dispositions and Diversity 
Proficiencies assessments, the Teacher Work Sample (for initial candidates), and specially-
designed assessments in each program.  These evaluations are discussed in great detail in the 
aforementioned handbooks.  For example, the Teacher Work Sample and the Dispositions and 
Diversity Proficiencies assessments are mentioned throughout the Guidelines for Student 
Teaching.  The Director of the EPP and faculty in specific programs rely on these assessments to 
examine candidate skills, the ultimate demonstration of program efficacy. 


In addition to the links offered above, additional guidelines and documents will be available 
during the site visit. 



http://www.shsu.edu/dotAsset/3c200ec1-4124-4e07-8733-be2f60753bd3.pdf

http://www.shsu.edu/dotAsset/3c200ec1-4124-4e07-8733-be2f60753bd3.pdf

http://www.shsu.edu/academics/library-science/documents/Intern%20Handbook%20August%202014.pdf

http://www.shsu.edu/academics/library-science/documents/Intern%20Handbook%20August%202014.pdf

http://www.shsu.edu/academics/counseling/documents/Masters-Handbook-Fall-2013.pdf

http://www.shsu.edu/dotAsset/3c200ec1-4124-4e07-8733-be2f60753bd3.pdf

http://www.shsu.edu/dotAsset/3c200ec1-4124-4e07-8733-be2f60753bd3.pdf



Exhibit 3.4.e: Handbooks on Field Experiences




Exhibit 3.4.f 


Assessment instruments and scoring guides used for and data collected from field 
experiences and clinical practice for all programs, including use of technology for teaching 


and learning 


Exhibit 1.4.c contains all of the data for every key assessment in initial and advanced programs.  


This exhibit contains the scoring guides for the assessments for field experiences in initial and 
advanced programs.  Initial candidates’ assessments are offered on pages 2-72. Advanced 
candidates’ assessment of field experiences are included on pages 72-80.  Several advanced 
programs also include specialized assessments conducted during field experiences.  These 
assessment are covered in Exhibit 1.4.c.  The following assessments are included for every 
program on the following pages.  This file includes links and PDF bookmarks for each 
assessment offered for ease of navigation. 


Initial Programs – pp. 2-72 


Professional Development Appraisal System Form A – pp. 2- 6 


Form D- Technology Standards (a.k.a. NETS-T) – pp. 7-10 


Pedagogy and Professional Responsibilities – pp. 11- 20 


Dispositions and Diversity Proficiencies – pp. 20-23 


Social Studies Focused Content Observation – pp. 24-27 


Physical Education Focused Content Observation – pp. 28-48 


Foreign Language (Spanish) Focused Content Observation - pp. 49-52 


Math Focused Content Observation– pp. 53-55 


Science Focused Content Observation- pp. 56- 62 


University Supervisor Evaluation of Mentor Teacher– pp. 63-64 


Student Teacher Evaluation of University Supervisor– pp. 65-67 


Student Teacher Evaluation of Mentor Teacher– pp. 68-71 


Advanced Programs – pp. 72-80 


Principal Internship Evaluation– pp. 72-73 


Library Science Internship– pp. 74-77 


Educational Diagnostician Supervisor Evaluation of Candidates– pp.78-80 







 General information


* Student Teacher


* University Supervisor


* School District


* Campus


* Mentor


* Assignment


* Date of Evaluation


* Class Grade Level  


* Observation Start Time (Example:
8:15)


* Observation Start Time
AM


PM


* Observation End Time (Example:
9:15)


* Observation End Time
AM


PM


* Observation Time in Minutes


 


 Domain I: Active, Successful Student Participation in the Learning Process


Domain I: Active, Successful Student Participation in the Learning Process
Criterion Performance Rating
 Exceeds Proficient Below Unsatisfactory Score


 CampusTools HigherEd https://tk20.shsu.edu/campustoolshighered/jsp/k12/common/evaltoolanswers.jsp?showcues=tr...
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1. Engaged in learning 5 3 1 0 


2. Successful in learning 5 3 1 0 


3. Critical thinking/problem solving 5 3 1 0 


4. Self-directed 5 3 1 0 


5. Connects learning 5 3 1 0 


    Rubric Score


    Rubric Mean


Total: 20 to 25 Exceeds Expectations
12 to 19 Proficient
4 to 11 Below Expectations
0 to 3 Unsatisfactory


Comments


Strengths


Areas to Address


 


 Domain II: Learner-Centered Instruction


Domain II: Learner-Centered Instruction
Criterion Performance Rating
 Exceeds Proficient Below Unsatisfactory Score


1. Goals and objectives 5 3 1 0 


2. Learner-centered 5 3 1 0 
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3. Critical thinking and problem solving 5 3 1 0 


4. Motivational strategies 5 3 1 0 


5. Alignment 5 3 1 0 


6. Pacing/sequencing 5 3 1 0 


7. Value and importance 5 3 1 0 


8. Appropriate questioning and inquiry 5 3 1 0 


9. Use of technology 5 3 1 0 


    Rubric Score


    Rubric Mean


Total: 37 to 45 Exceeds Expectations
23 to 36 Proficient
7 to 22 Below Expectations
0 to 6 Unsatisfactory


Comments


Strengths


Areas to Address


 


 Domain III: Evaluation and Feedback on Student Progress


Domain III: Evaluation and Feedback on Student Progress
Criterion Performance Rating
 Exceeds Proficient Below Unsatisfactory Score


 CampusTools HigherEd https://tk20.shsu.edu/campustoolshighered/jsp/k12/common/evaltoolanswers.jsp?showcues=tr...
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1. Monitored and assessed 5 3 1 0 


2. Assessment and instruction are aligned 5 3 1 0 


3. Appropriate assessment 5 3 1 0 


4. Learning reinforced 5 3 1 0 


5. Constructive feedback 5 3 1 0 


6. Relearning and re-evaluation 5 3 1 0 


    Rubric Score


    Rubric Mean


Total: 25 to 30 Exceeds Expectations
15 to 24 Proficient
5 to 14 Below Expectations
0 to 4 Unsatisfactory


Comments


Strengths


Areas to Address


 


 Domain IV: Management of Student Discipline, Instructional Strategies, Time, and Materials


Domain IV: Management of Student Discipline, Instructional Strategies, Time, and Materials
Criterion Performance Rating
 Exceeds Proficient Below Unsatisfactory Score


1. Discipline procedures 5 3 1 0 
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2. Self-discipline and self-directed learning 5 3 1 0 


3. Equitable teacher-student interaction 5 3 1 0 


4. Expectations for behavior 5 3 1 0 


5. Redirects disruptive behavior 5 3 1 0 


6. Reinforces desired behavior 5 3 1 0 


7. Equitable and varied characteristics 5 3 1 0 


8. Manages time and materials 5 3 1 0 


    Rubric Score


    Rubric Mean


Total: 34 to 40 Exceeds Expectations
20 to 33 Proficient
6 to 19 Below Expectations
0 to 5 Unsatisfactory


Comments:


Strenghts:


Areas to Address


 


Total Score 0.0


Total Mean
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Student Teacher Performance Evaluation - Form D is completed by the classroom mentor teacher and the University supervisor. It can be utilized as an ongoing
evaluation instrument by the student teacher as a tool for reflection and self-assessment. The evaluation will be completed on-line. This is a reference for evaluators
and student teachers in preparation for evaluation. On the actual evaluation, the student teacher will be rated on a scale of 1 to 3 on all items. An indication of not
observed will not affect a student’s score.


In addition to using observations of the student teacher, mentor teacher and university supervisors should use the student teacher's reflective essay as part of the
evaluation. This essay should be found on the left side of the screen under the DDP tab, then under the documents subtab.


If not observed please use the NA check box.


Rarely (Unsatisfactory) - 1


Sometimes (Exhibits Progress) - 2


Consistently (Proficient) - 3


 Technology Standards


*
Technology Standards


(International Society for Technology in Education – NETS*T)


Effective teachers model and apply the National Educational Technology Standards for Students (NETS•S) as they design, implement, and assess learning
experiences to engage students and improve learning; enrich professional practice; and provide positive models for students, colleagues, and the community. All
teachers should meet the following standards and performance indicators.


Please assess the teacher candidate on his/her demonstrated ability to:


Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits


Progress)
Consistently (Proficient) Score


1. Facilitate and Inspire Student Learning and
Creativity: Teacher candidates use their knowledge of
subject matter, teaching and learning, and technology to
facilitate experiences that advance student learning,
creativity, and innovation in both face-to-face and virtual
environments.


Examples of this include, but are not limited to, the
demonstration of the following:


1 


Exhibits limited awareness of
or commitment to facilitate
and inspire student learning
and creativity.


2 


Exhibits progress and
growing dedication to
facilitating and inspiring
student learning and
creativity.


3 


Clearly demonstrates a
strong, consistent
commitment to facilitating
and inspiring student
learning and creativity.


 CampusTools HigherEd https://tk20.shsu.edu/campustoolshighered/jsp/k12/common/evaltoolanswers.jsp?showcues=tr...


1 of 17 2/28/2015 4:15 PM







a. promote, support, and model creative and innovative
thinking and inventiveness


b. engage students in exploring real-world issues and
solving authentic problems using digital tools and
resources


c. promote student reflection using collaborative tools to
reveal and clarify students’ conceptual understanding
and thinking, planning, and creative processes


d. model collaborative knowledge construction by
engaging in learning with students, colleagues, and
others in face-to-face and virtual environments


2. Design and Develop Digital-Age Learning
Experiences and Assessments: Teacher candidates
design, develop, and evaluate authentic learning
experiences and assessments incorporating
contemporary tools and resources to maximize content
learning in context and to develop the knowledge, skills,
and attitudes identified in the NETS•S.


Examples of this include, but are not limited to, the
demonstration of the following:


a. design or adapt relevant learning experiences that
incorporate digital tools and resources to promote
student learning and creativity


b. develop technology-enriched learning environments
that enable all students to pursue their individual
curiosities and become active participants in setting their
own educational goals, managing their own learning, and
assessing their own progress


c. customize and personalize learning activities to
address students’ diverse learning styles, working
strategies, and abilities using digital tools and resources


d. provide students with multiple and varied formative
and summative assessments aligned with content and


1 


Exhibits limited awareness of
or commitment to design and
develop digital-age learning
experiences and
assessments.


2 


Exhibits progress and
growing dedication to
designing and developing
digital-age learning
experiences and
assessments.


3 


Clearly demonstrates a
strong, consistent
commitment to designing
and developing digital-age
learning experiences and
assessments.
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technology standards and use resulting data to inform
learning and teaching


3. Model Digital-Age Work and Learning: Teacher
candidates exhibit knowledge, skills, and work processes
representative of an innovative professional in a global
and digital society.


Examples of this include, but are not limited to, the
demonstration of the following:


a. demonstrate fluency in technology systems and the
transfer of current knowledge to new technologies and
situations


b. collaborate with students, peers, parents, and
community members using digital tools and resources to
support student success and innovation


c. communicate relevant information and ideas
effectively to students, parents, and peers using a variety
of digital-age media and formats


d. model and facilitate effective use of current and
emerging digital tools to locate, analyze, evaluate, and
use information resources to support research and
learning


1 


Exhibits limited awareness of
or commitment to model
digital- age work and
learning.


2 


Exhibits progress and
growing dedication to
modeling digital-age work
and learning.


3 


Clearly demonstrates a
strong, consistent
commitment to modeling
digital-age work and
learning.


4. Promote and Model Digital Citizenship and
Responsibility: Teacher candidates understand local
and global societal issues and responsibilities in an
evolving digital culture and exhibit legal and ethical
behavior in their professional practices.


Examples of this include, but are not limited to, the
demonstration of the following:


a. advocate, model, and teach safe, legal, and ethical
use of digital information and technology, including
respect for copyright, intellectual property, and the
appropriate documentation of sources


1 


Exhibits limited awareness of
or commitment to promote
and model digital citizenship
and responsibility.


2 


Exhibits progress and
growing dedication to
promoting and modeling
digital citizenship and
responsibility.


3 


Clearly demonstrates a
strong, consistent
commitment to promoting
and modeling digital
citizenship and
responsibility.
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b. address the diverse needs of all learners by using
learner-centered strategies and providing equitable
access to appropriate digital tools and resources


c. promote and model digital etiquette and responsible
social interactions related to the use of technology and
information


d. develop and model cultural understanding and global
awareness by engaging with colleagues and students of
other cultures using digital-age communication and
collaboration tools


5. Engage in Professional Growth and Leadership:
Teacher candidates continuously improve their
professional practice, model lifelong learning, and exhibit
leadership in their school and professional community by
promoting and demonstrating the effective use of digital
tools and resources.


Examples of this include, but are not limited to, the
demonstration of the following:


a. participate in local and global learning communities to
explore creative applications of technology to improve
student learning


b. exhibit leadership by demonstrating a vision of
technology infusion, participating in shared decision
making and community building, and developing the
leadership and technology skills of others


c. evaluate and reflect on current research and
professional practice on a regular basis to make effective
use of existing and emerging digital tools and resources
in support of student learning


d. contribute to the effectiveness, vitality, and
self-renewal of the teaching profession and of their
school and community


1 


Exhibits limited awareness of
or commitment to engage in
professional growth and
leadership.


2 


Exhibits progress and
growing dedication to
engaging in professional
growth and leadership.


3 


Clearly demonstrates a
strong, consistent
commitment to engaging in
professional growth and
leadership.
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   Rubric Score


   Rubric Mean


Comments/Observations on
Technology


 


 EC-12 Pedagogy and Professional Responsibility (PPR) Standards


EC-12 Pedagogy and Professional Responsibility (PPR) Standards
(Teacher Work Sample Processes in parenthesis)


The beginning teacher is able to demonstrate the following:


PPR STANDARD I- PLANNING CONTENT FOR ALL STUDENTS


* Student Characteristic (Contextual Factors)
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits


Progress)
Consistently (Proficient) Score


(1) 1.1s,1.2s, 1.5s plan lessons that
demonstrate a respect and understanding of
students’ developmental characteristics and
needs, and cultural and socioeconomic
differences and use instructional approaches
to address students’ varied backgrounds,
skills, and learning skills, including the needs
of English language learners; (1.1k-1.3k,
1.5k)


1 


Exhibits limited knowledge and
skills to plan lessons that
demonstrate a respect and
understanding of all students’
diverse characteristics and
learning needs including needs
of ELL.


2 


Exhibits progress and growing
knowledge and skills to plan
lessons that demonstrate a
respect and understanding of
all students’ diverse
characteristics and learning
needs including needs of ELL.


3 


Clearly demonstrates strong,
consistent knowledge and skills
to plan lessons that
demonstrate a respect and
understanding of all students’
diverse characteristics and
learning needs including needs
of ELL.


(2) 1.3s, 1.4s plan lessons with effective
instructional approaches that motivate all
students to want to learn and achieve. (1.4k,
1.6k)


1 


Exhibits limited knowledge and
skills to plan lessons with
effective instructional
approaches that motivate all
students to learn.


2 


Exhibits progress and growing
knowledge and skills to plan
lessons with effective
instructional approaches that
motivate all students to learn.


3 


Clearly demonstrates strong,
consistent knowledge and skills
to plan lessons with effective
instructional approaches that
motivate all students to learn.
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   Rubric Score


   Rubric Mean


* Content, Pedagogy, and Resources (Learning Goals, Assessment Plan, Design for Instruction)
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits Progress) Consistently (Proficient) Score


(3) 1.6s – 1.8s use the TEKS to plan
instruction and demonstrate
appropriate knowledge of a subject to
promote student learning including
knowledge of common student
misconceptions or sources of content
error; (1.7k-1.9k)


1 


Exhibits limited knowledge and
skills to use TEKS and subject
knowledge, including common
student misconceptions or
sources of content error, to plan
instruction that promotes student
learning.


2 


Exhibits progress and growing
knowledge and skills to use TEKS
and subject knowledge, including
common student misconceptions
or sources of content error, to
plan instruction that promotes
student learning.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
use TEKS and subject knowledge,
including common student
misconceptions or sources of
content error, to plan instruction
that promotes student learning.


(4) 1.9s – 1.11s & 1.19s-1.23s plan
instruction, using the TEKS, that
demonstrates an understanding of
important content prerequisite
relationships, connections within the
discipline and across disciplines, how
content progresses sequentially,
explores content from various
perspectives, and engages students in
content by using research-based
pedagogical and assessment
methods; (1.9k-1.11k, 1.19-1.21k,
1.23k)


1 


Exhibits limited knowledge and
skills to use TEKS,
research-based pedagogical and
assessment methods to plan
instruction that demonstrates an
understanding of important
content prerequisites, various
perspectives and sequential
progress, connections within and
across the disciplines to engage
students in the content.


2 


Exhibits progress and growing
knowledge and skills to use
TEKS, research-based
pedagogical and assessment
methods to plan instruction that
demonstrates an understanding of
important content prerequisites,
various perspectives and
sequential progress, connections
within and across the disciplines
to engage students in the content.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
use TEKS, research-based
pedagogical and assessment
methods to plan instruction that
demonstrates an understanding of
important content prerequisites,
various perspectives and
sequential progress, connections
within and across the disciplines to
engage students in the content.


(5) 1.12s – 1.15s develop instructional
goals and objectives that are clear,
relevant, meaningful, challenging,
measureable, and are
developmentally appropriate,
connecting to students’ prior
knowledge and skills, background and
interests, and different types of
learning; (1.12k-1.15k)


1 


Exhibits limited knowledge and
skills to develop instructional
goals and objectives that are
clear, relevant, meaningful,
challenging, measurable,
developmentally appropriate and
connected to students’ prior


2 


Exhibits progress and growing
knowledge and skills to develop
instructional goals and objectives
that are clear, relevant,
meaningful, challenging,
measurable, developmentally
appropriate and connected to


3 


Clearly demonstrates strong,
consistent knowledge and skills to
develop instructional goals and
objectives that are clear, relevant,
meaningful, challenging,
measurable, developmentally
appropriate and connected to
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knowledge, skills, background,
interest and differentiated
learning.


students’ prior knowledge, skills,
background, interest and
differentiated learning.


students’ prior knowledge, skills,
background, interest and
differentiated learning.


(6) 1.16s – 1.18s use and engage
students in using various types of
materials and other resources
including technological tools and
resources available outside the school
(e.g., museums, business and
community members). (1.16k-1.18k)


1 


Exhibits limited knowledge and
skills to use and engage students
in using various types of
materials, resources including
technological tools and resources
available in and outside the
school building.


2 


Exhibits progress and growing
knowledge and skills to use and
engage students in using various
types of materials, resources
including technological tools and
resources available in and outside
the school building.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
use and engage students in using
various types of materials and
resources including technological
tools and resources available in
and outside the school building.


   Rubric Score


   Rubric Mean


* Assessment (Assessment Plan, Instructional Decision Making and Analysis of Student Learning)
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits Progress) Consistently (Proficient) Score


(7) 1.24s and 1.26s use a variety of
(pre, formative, and post)assessment
methods including technology that
are appropriate and reflect real-world
applications to evaluate student
achievement of instructional goals
and objectives; (1.25k-1.28k)


1 


Exhibits limited knowledge and
skills to use a variety of
assessment methods including
technology that are appropriate
and reflect real-world application
to evaluate student achievement
of goals and objectives.


2 


Exhibits progress and growing
knowledge and skills to use a
variety of assessment methods
including technology that are
appropriate and reflect real-world
application to evaluate student
achievement of goals and
objectives.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
use a variety of assessment
methods including technology that
are appropriate and reflect
real-world application to evaluate
student achievement of goals and
objectives.


(8) 1.28s, 1.29s, 3.19s analyze and
use assessment results to plan
responsive instruction for individual
and groups of students learning of
instructional goals and objectives;
(1.31k, 3.19k)


1 


Exhibits limited knowledge and
skills to analyze and use
assessment results to plan
responsive instruction of
instructional goals and objectives
for individual and groups of


2 


Exhibits progress and growing
knowledge and skills to analyze
and use assessment results to
plan responsive instruction of
instructional goals and objectives
for individual and groups of


3 


Clearly demonstrates strong,
consistent .knowledge and skills to
analyze and use assessment
results to plan responsive
instruction of instructional goals
and objectives for individual and
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students’ learning. students’ learning. groups of students’ learning.


(9) 1.25s and 1.27s communicate
assessment criteria, goals and
objectives to students and promote
students’ use of self-monitoring and
self-assessment of learning. (1.29k)


1 


Exhibits limited knowledge and
skills to communicate assessment
criteria, goals and objectives to
students and promote students’
use of self-monitoring and self-
assessment for learning.


2 


Exhibits progress and growing
knowledge and skills to
communicate assessment criteria,
goals and objectives to students
and promote students’ use of
self-monitoring and self-
assessment for learning.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
communicate assessment criteria,
goals and objectives to students
and promote students’ use of
self-monitoring and self-
assessment for learning.


   Rubric Score


   Rubric Mean


PPR STANDARD II- FOSTERING A POSITIVE LEARNING CLIMATE FOR ALL STUDENTS


* Encourages Respect and Rapport to Foster Learning and Excellence (Instructional Decision Making)
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits


Progress)
Consistently (Proficient) Score


(10) 2.1s – 2.3 interact with students
using strategies of support, cooperation,
and respect for all students including
the interactions among individuals and
groups within the learning environment
to promote active engagement in
learning. (2.1k-2.3k)


1 


Exhibits limited knowledge and
skills to use supportive,
cooperative and respectful
interactions with and among all
students for an engaged learning
environment


2 


Exhibits progress and growing
knowledge and skills to promote
supportive, cooperative and
respectful interactions with and
among all students for an
engaged learning environment.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
promote supportive, cooperative
and respectful interactions with
and among all students for an
engaged learning environment.


   Rubric Score


   Rubric Mean


* Managing Classroom Procedures (Instructional Decision Making)
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits Progress) Consistently (Proficient) Score
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(11) 2.6s, 2.7s and 2.10s
implement classroom rules,
procedures, and routines, effective
management of materials,
resources, and technology,
organize and manage groups of
students to work together
cooperatively to promote a
productive learning environment;
(2.6k, 2.7k, 2.10k)


1 


Exhibits limited knowledge and
skills to implement classroom
rules, procedures and routines,
organize and manage groups of
students, and effective use of
management materials including
technology to promote a
cooperative and productive
learning environment.


2 


Exhibits progress and growing
knowledge and skills to implement
classroom rules, procedures and
routines, organize and manage
groups of students, and effective
use of management materials
including technology to promote a
cooperative and productive
learning environment.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
implement classroom rules,
procedures and routines, organize
and manage groups of students,
and effective use of management
materials including technology to
promote a cooperative and
productive learning environment.


(12) 2.8s, 2.9s, 2.11s plan and
manage instruction with
non-instructional duties, transitions
and class time to maximize student
learning. (2.8k, 2.9k, 2.11k)


1 


Exhibits limited knowledge and
skills to plan and manage
instruction including
non-instructional duties, transitions
and class time to maximize
student learning.


2 


Exhibits progress and growing
knowledge and skills to plan and
manage instruction including
non-instructional duties, transitions
and class time to maximize student
learning.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
plan and manage instruction
including non-instructional duties,
transitions and class time to
maximize student learning.


   Rubric Score


   Rubric Mean


* Managing Student Behavior (Instructional Decision Making)
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits Progress) Consistently (Proficient) Score


(13) 2.14s – 2.15s communicate
and consistently enforce high and
realistic expectations for
students’ behavior, ethical work
habits, and ensure students
understand behavior
expectations and consequences
for misbehavior; (2.13k-2.15k)


1 


Exhibits limited knowledge and skills
to communicate and consistently
enforce high and realistic
expectations for students’ behavior,
ethical work habits and ensure
students understand behavior
expectations and consequences for
misbehavior.


2 


Exhibits progress and growing
knowledge and skills to
communicate and consistently
enforce high and realistic
expectations for students’ behavior,
ethical work habits and ensure
students understand behavior
expectations and consequences
for misbehavior.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
communicate and consistently
enforce high and realistic
expectations for students’ behavior,
ethical work habits and ensure
students understand behavior
expectations and consequences for
misbehavior.
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(14) 2.16s- 2.17s use effective
and ethical methods and
procedures for monitoring and
responding to positive and
negative student behaviors, and
helping students to monitor their
own behaviors; (2.16k-2.18k)


1 


Exhibits limited knowledge and skills
to use effective and ethical methods
for monitoring and responding to
positive and negative student
behaviors, and helping students to
monitor their own behaviors.


2 


Exhibits progress and growing
knowledge and skills to use
effective and ethical methods for
monitoring and responding to
positive and negative student
behaviors, and helping students to
monitor their own behaviors.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
use effective and ethical methods
for monitoring and responding to
positive and negative student
behaviors, and helping students to
monitor their own behaviors.


(15) 2.18s – 2.21s encourage a
physical and emotional
environment that is safe,
inclusive, respects students’
rights and dignity to promote and
maximize learning. (2.19k-2.23k)


1 


Exhibits limited knowledge and skills
to encourage a physical and
emotional environment that is safe,
inclusive, respects students’ rights
and dignity to promote and
maximize learning.


2 


Exhibits progress and growing
knowledge and skills to encourage
a physical and emotional
environment that is safe, inclusive,
respects students’ rights and
dignity to promote and maximize
learning.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
encourage a physical and emotional
environment that is safe, inclusive,
respects students’ rights and dignity
to promote and maximize learning.


   Rubric Score


   Rubric Mean


PPR STANDARD III- IMPLEMENTING RESPONSIVE INSTRUCTION FOR ALL STUDENTS


* Communication and Engaging Students in Learning (Instructional Decision Making, Analysis of Student Learning)
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits Progress) Consistently (Proficient) Score


(16) 3.1s – 3.3s use effective
communication (oral and written)
and interpersonal skills (including
verbal and nonverbal) to inform
students of directions, content,
and explanations accurately,
clearly, and developmentally
appropriate with necessary detail
that demonstrates the teacher’s
commitment to student learning;
(3.1k-3.3k)


1 


Exhibits limited knowledge and
skills to use effective
communication (oral and written)
and interpersonal skills (verbal and
nonverbal) to inform students of
directions, content, and
explanations accurately, clearly,
developmentally appropriate and
detailed that demonstrates a
commitment to student learning.


2 


Exhibits progress and growing
knowledge and skills to use
effective communication (oral and
written) and interpersonal skills
(verbal and nonverbal) to inform
students of directions, content, and
explanations accurately, clearly,
developmentally appropriate and
detailed that demonstrates a
commitment to student learning.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
use effective communication (oral
and written) and interpersonal skills
(verbal and nonverbal) to inform
students of directions, content, and
explanations accurately, clearly,
developmentally appropriate and
detailed that demonstrates a
commitment to student learning.
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(17) 3.4s-3.6s use effective
questioning and discussion
communication skills to promote
active student inquiry, higher-order
thinking, and problem solving to
enable students to listen to others,
reflect on and extend their own
understanding of content and
other possibilities; (3.4k)


1 


Exhibits limited knowledge and
skills to use effective questioning
and discussion communication
skills to promote active student
inquiry, higher-order thinking, and
problem solving to enable students
to listen to others, reflect on and
extend their own understanding of
content and other possibilities.


2 


Exhibits progress and growing
knowledge and skills to use
effective questioning and
discussion communication skills to
promote active student inquiry,
higher-order thinking, and problem
solving to enable students to listen
to others, reflect on and extend
their own understanding of content
and other possibilities.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
use effective questioning and
discussion communication skills to
promote active student inquiry,
higher-order thinking, and problem
solving to enable students to listen
to others, reflect on and extend
their own understanding of content
and other possibilities.


(18) 3.11s- 3.14s, 3.19s use
research based instruction and
assessment methods that
demonstrate an analysis of
student learning and ongoing
assessment of student
understanding to promote
students’ self-motivation for
learning, pace instruction
appropriately and flexibly in
response to student needs, and
engage all students intellectually
and actively in the learning
process. (3.8k-3.11k, 3.14k)


1 


Exhibits limited knowledge and
skills to use research based
instruction and assessment
methods that demonstrate an
analysis of student learning and
ongoing assessment of student
understanding to promote students’
self-motivation for learning, pace
instruction appropriately and
flexibly in response to student
needs, and engage all students
intellectually and actively in the
learning process.


2 


Exhibits progress and growing
knowledge and skills to use
research based instruction and
assessment methods that
demonstrate an analysis of student
learning and ongoing assessment
of student understanding to
promote students’ self-motivation
for learning, pace instruction
appropriately and flexibly in
response to student needs, and
engage all students intellectually
and actively in the learning
process.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
use research based instruction and
assessment methods that
demonstrate an analysis of student
learning and ongoing assessment
of student understanding to
promote students’ self-motivation
for learning, pace instruction
appropriately and flexibly in
response to student needs, and
engage all students intellectually
and actively in the learning process.


   Rubric Score


   Rubric Mean


* Feedback (Assessment Plan, Analysis of Student Learning)
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits Progress) Consistently (Proficient) Score


(19) 3.15s – 3.17s use
appropriate communication and
formats based on analysis of


1 


Exhibits limited knowledge and skills


2 


Exhibits progress and growing


3 


Clearly demonstrates strong,
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student’s learning to provide
individual students with timely
feedback that is accurate,
constructive, substantive, and
specific to promote each student’s
ability to use the feedback to
guide and enhance her/his
learning. (3.12k, 3.13k)


to use appropriate communication
and formats based on analysis of
student’s learning to provide
individual students with timely
feedback that is accurate,
constructive, substantive, and
specific to promote each student’s
ability to use the feedback to guide
and enhance her/his learning.


knowledge and skills to use
appropriate communication and
formats based on analysis of
student’s learning to provide
individual students with timely
feedback that is accurate,
constructive, substantive, and
specific to promote each student’s
ability to use the feedback to guide
and enhance her/his learning.


consistent knowledge and skills to
use appropriate communication and
formats based on analysis of
student’s learning to provide
individual students with timely
feedback that is accurate,
constructive, substantive, and
specific to promote each student’s
ability to use the feedback to guide
and enhance their learning.


   Rubric Score


   Rubric Mean


* Flexibility and Responsiveness (Instructional Decision Making)
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits Progress) Consistently (Proficient) Score


(20) 3.18s, 3.20s respond flexibly
to and actively listen for student
engagement or non-engagement
in learning, and unanticipated
learning/teaching opportunities to
ensure all students learn and
succeed. (3.15k, 3.16k)


1 


Exhibits limited knowledge and
skills to respond flexibly to and
actively listen for student
engagement or non-engagement
in learning, and unanticipated
learning/ teaching opportunities to
ensure all students learn and
succeed.


2 


Exhibits progress and growing
knowledge and skills to respond
flexibly to and actively listen for
student engagement or
non-engagement in learning, and
unanticipated learning/teaching
opportunities to ensure all students
learn and succeed.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
respond flexibly to and actively listen
for student engagement or
non-engagement in learning, and
unanticipated learning/teaching
opportunities to ensure all students
learn and succeed.


   Rubric Score


   Rubric Mean


PPR STANDARD IV- DEMONSTRATING PROFESSIONALISM FOR ALL STUDENTS


* Interacting and Communicating with Families (Analysis of Student Learning)
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits Progress) Consistently (Proficient) Score
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(21) 4.1k – 4.2k and 4.1s – 4.4s
develop knowledge and skills, which
demonstrate an understanding of
the importance of families’
involvement in their children’s
education, and working and
communicating effectively with
families in varied contexts.


1 


Exhibits limited development of
knowledge and skills, for
understanding the importance of
families’ involvement in their
children's education, and working
and communicating effectively with
families in varied contexts.


2 


Exhibits progress and growing
development of knowledge and
skills for understanding the
importance of families’
involvement in their children’s
education, and working and
communicating effectively with
families in varied contexts.


3 


Clearly demonstrates strong,
consistent development of
knowledge and skills for
understanding the importance of
families’ involvement in their
children’s education, and working
and communicating effectively with
families in varied contexts.


   Rubric Score


   Rubric Mean


* Professional Collaboration (Reflection and Self-Evaluation)
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits Progress) Consistently (Proficient) Score


(22) 4.5s – 4.11s, 2.12s, 2.13s
collaborate professionally with
members of the school community
including working with volunteers and
paraprofessionals in accordance with
district policies and procedures to
achieve school and district
educational goals to enhance
instruction. by participating in
decision making, problem solving,
and sharing ideas and experiences;
assume professional responsibilities
and non-teaching duties outside the
classroom, as appropriate (e.g.,
volunteer to participate in events and
projects, lunch room duty, serve on
committees). (4.3k -4.8k)


1 


Exhibits limited knowledge and
skills to collaborate professionally
with members of the school
community including working with
volunteers and paraprofessionals
in accordance with district policies
and procedures to achieve school
and district educational goals to
enhance instruction by
participating in decision making,
problem solving, and sharing
ideas and experiences; assume
professional responsibilities and
non-teaching duties outside the
classroom, as appropriate.


2 


Exhibits progress and growing
knowledge and skills to
collaborate professionally with
members of the school community
including working with volunteers
and paraprofessionals in
accordance with district policies
and procedures to achieve school
and district educational goals to
enhance instruction. by
participating in decision making,
problem solving, and sharing
ideas and experiences; assume
professional responsibilities and
non-teaching duties outside the
classroom, as appropriate.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
collaborate professionally with
members of the school community
including working with volunteers
and paraprofessionals in
accordance with district policies
and procedures to achieve school
and district educational goals to
enhance instruction. by
participating in decision making,
problem solving, and sharing ideas
and experiences; assume
professional responsibilities and
non-teaching duties outside the
classroom, as appropriate.


   Rubric Score


   Rubric Mean
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* Continuing Professional Development (Reflection and Self-Evaluation)
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits Progress) Consistently (Proficient) Score


(23) 4.12s- 4.15s use evidence of
self-assessment to identify
teaching strengths, challenges,
and potential problems, improve
teaching performance by seeking
and participating in various types
of professional development
opportunities to enhance content,
pedagogical and assessment
knowledge and skills; (4.9k-4.12k)


1 


Exhibits limited knowledge and
skills to use evidence of
self-assessment to identify
teaching strengths, challenges, and
potential problems, improve
teaching performance by seeking
and participating in various types of
professional development
opportunities to enhance content,
pedagogical and assessment
knowledge and skills.


2 


Exhibits progress and growing
knowledge and skills to use
evidence of self-assessment to
identify teaching strengths,
challenges, and potential problems,
improve teaching performance by
seeking and participating in various
types of professional development
opportunities to enhance content,
pedagogical and assessment
knowledge and skills.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
use evidence of self-assessment to
identify teaching strengths,
challenges, and potential problems,
improve teaching performance by
seeking and participating in various
types of professional development
opportunities to enhance content,
pedagogical and assessment
knowledge and skills.


(24) 4.16s - 4.19s use knowledge
of legal and ethical requirements
to guide professional behavior,
maintain accurate student
records, and advocate for
students and the profession.
(4.13k-4.18k)


1 


Exhibits limited use knowledge of
legal and ethical requirements to
guide professional behavior,
maintain accurate student records,
and advocate for students and the
profession.


2 


Exhibits progress and growing use
knowledge of legal and ethical
requirements to guide professional
behavior, maintain accurate student
records, and advocate for students
and the profession.


3 


Clearly demonstrates strong,
consistent knowledge and skills to
use knowledge of legal and ethical
requirements to guide professional
behavior, maintain accurate student
records, and advocate for students
and the profession.


   Rubric Score


   Rubric Mean


Comments/Observations on PPR


 


 SHSU Dispositions/ Diversity Proficiencies (DDP) for Undergraduate Programs Rubric for Assessment


* This portion of the evaluation is completed by the mentor teacher and university professional. Step 1: During student teaching, candidates are required to
submit 1 or 2 pieces of evidence reflecting progress toward proficiency of each DDP for evaluation by the mentor teacher and/or university supervisor. Step 2:


 CampusTools HigherEd https://tk20.shsu.edu/campustoolshighered/jsp/k12/common/evaltoolanswers.jsp?showcues=tr...


14 of 17 2/28/2015 4:15 PM







During student teaching, the mentor teacher and/or university supervisor will evaluate the candidate based on observation and the evidence using the rubric.
Criterion Performance Rating
 Rarely (Unsatisfactory) Sometimes (Exhibits Progress) Consistently (Proficient) Score


1. Demonstrates an attitude of
reflection and thoughtfulness about
professional growth and instruction.
(CF1)


1 


Exhibits limited awareness of or
commitment to professional
growth and instruction.


2 


Exhibits progress towards an attitude
of reflection and thoughtfulness about
professional growth and instruction.


3 


Clearly demonstrates an attitude of
reflection and thoughtfulness about
professional growth and instruction.


2. Demonstrates a commitment to
using technology to create an
authentic learning environment that
promotes problem-solving and
decision making for diverse learners.
(CF 2)


1 


Exhibits limited commitment to
technology use.


2 


Exhibits progress towards a
commitment to use technology.


3 


Clearly demonstrates a strong,
consistent commitment to use of
technology.


3. Practices ethical behavior and
intellectual honesty. (CF 3)


1 


Exhibits limited commitment to
ethical behavior and intellectual
honesty.


2 


Exhibits progress towards
demonstrating ethical behavior and
intellectual honesty.


3 


Clearly demonstrates ethical
behavior and intellectual honesty.


4. Demonstrates thoughtfulness in
communication and an awareness
and appreciation of varying voices.
(CF 3)


1 


Exhibits limited thoughtfulness
in communication or awareness
and appreciation of varying
voices.


2 


Exhibits progress towards
demonstrating thoughtfulness in
communication and an awareness
and appreciation of varying voices.


3 


Clearly demonstrates
thoughtfulness in communication
and an awareness and appreciation
of varying voices.


5. Demonstrates knowledge of
second language acquisition and a
commitment to adapting instruction
or programs to meet the needs of
culturally and linguistically diverse
learners. (CF 3; CF 5)


1 


Exhibits limited commitment to
learners’ individual needs.


2 


Exhibits progress towards
demonstrating knowledge of second
language acquisition and a
commitment to adapting instruction or
programs to meet the needs of
culturally and linguistically diverse
learners.


3 


Clearly demonstrates knowledge of
second language acquisition and a
commitment to adapting instruction
or programs to meet the needs of
culturally and linguistically diverse
learners.


6. Demonstrates ability to be
understanding, respectful and


1 2 3 
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inclusive of diverse populations. (CF
3; CF 5)


Exhibits limited awareness of or
commitment to understanding
and exhibiting respect for
diverse populations.


Exhibits progress and growing
dedication to understanding and
exhibiting respect for diverse
populations.


Clearly demonstrates a strong,
consistent commitment to
understanding and exhibiting
respect for diverse populations.


7. Uses assessment as a tool to
evaluate learning and improve
instruction for all learners. (CF 4)


1 


Exhibits limited awareness of
the purpose of assessment.


2 


Exhibits progress towards
demonstration that assessment is
viewed as a tool to evaluate learning
and improve instruction.


3 


Clearly demonstrates, through
documentation, that assessment is
viewed as a tool to evaluate
learning and improve instruction.


8. Demonstrates a commitment to
literacy, inquiry, and reflection. (CF
1; CF 4)


1 


Exhibits limited commitment to
literacy, inquiry, and reflection.


2 


Exhibits progress towards
demonstrating a commitment to
literacy, inquiry, and reflection.


3 


Clearly demonstrates a
commitment to literacy, inquiry, and
reflection.


9. Leads diverse learners to higher
level thinking in cognitive, affective
and/or psychomotor domains. (CF 5)


1 


Exhibits limited awareness of or
commitment to leading
students to higher level thinking
in cognitive, affective and
psychomotor domains.


2 


Exhibits progress towards a belief in
leading students to higher level
thinking in cognitive, affective and/or
psychomotor domains.


3 


Clearly demonstrates a belief in
leading students to higher level
thinking in cognitive, affective and
psychomotor domains.


10. Demonstrates a commitment to
adapting instruction or programs to
meet the needs of diverse learners.
(CF 5)


1 


Exhibits limited commitment to
learners’ individual needs.


2 


Exhibits progress towards a
commitment to adapting instruction or
programs to meet the needs of
diverse learners.


3 


Clearly demonstrates a
commitment to adapting instruction
or programs to meet the needs of
diverse learners.


   Rubric Score


   Rubric Mean


Comments/Observations on DDP


 


Total Score 0.0
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Total Mean
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 Observation Information


* Student Teacher Name


* Focused Content Observer Name


* Classroom Mentor Teacher Name


University Supervisor Name


* Date MM/DD/YYYY


 


 The Social Studies Teacher Candidate:


Grading scale:
3=Acceptable without reservation,


2=Acceptable but needs more work,


1=Unacceptable with major improvement needed,


NA=Not Applicable or Not Observed


* 1) Are able to organize a safe,
interesting, and psychologically
positive environment that is
conducive to creativity, expression,
and making art


3


2


1


NA


Evidence/Comments


* 2) Are aware of and
knowledgeable about their
students’ cultural backgrounds


3


2


1


NA
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Evidence/Comments


* 3) Consider national, state, and
local curriculum standards and
frameworks while planning
strategies for learning and teaching


3


2


1


NA


Evidence/Comments


* 4) Know that students may take
different paths to the
understanding and creation of art
and are able to plan instruction that
allows for these differences


3


2


1


NA


Evidence/Comments


* 5) Provide opportunities for
students to work cooperatively as
well as individually


3


2


1


NA


Evidence/Comments


* 6) Have high expectations for all
students appropriate to individual
levels of artistic, cognitive,
emotional, moral, physical and
social development


3


2


1


NA


Evidence/Comments


* 7) Create learning environments
that use current and emerging 3
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technologies as instructional and
learning tools 2


1


NA


Evidence/Comments


* 8) Develop a repertoire of
assessment strategies consistent
with instructional goals, teaching
methods, and individual student
needs


3


2


1


NA


Evidence/Comments


* 9) Use multiple methods of
assessment, both formal and
informal, formative and summative,
and a range of assessment
strategies such as portfolios,
journals, class critiques, and
discussions


3


2


1


NA


Evidence/Comments


* 10) Practice assessment as a joint
venture through which both
students and teacher
understanding is enhanced


3


2


1


NA


Evidence/Comments


* 11) Evaluate the effectiveness of
their instruction on students 3


2
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1


NA


Evidence/Comments


* 12) Search for patterns of student
accomplishment and behavior in
their classrooms that reflect on the
impact of their teaching practice


3


2


1


NA


Evidence/Comments
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 Observation


* What class / grade was observed?


* Please enter the school or
campus name


 


 Please assess


TC = Teacher Candidate


* Planning and Instruction - Domain 1
Criterion Performance Rating
 Unacceptable Acceptable Target Score


1. Instruction is based on
local, state and/or national
physical education
standards. NASPE 3.2
CF1, CF5


1 


Objectives are inappropriate for
the subject area/developmental
level of learners by being either
too difficult or too easy.
Objectives only contain
performance. Objectives are
appropriate, but TC fails to align
objectives with local, state, and/or
national standards.


2 


Objectives are appropriate for
subject area/developmental level of
learners, are connected appropriately
to the standards (TEKS, NASPE),
and provide appropriate challenges
for students (tasks are neither too
easy nor too difficult). Objectives are
measurable and most objectives
identify criteria.


3 


Objectives are appropriate for the subject
area/developmental level of learners, are
explicitly connected to the standards (TEKS,
NASPE) and provide appropriate challenges
for students (tasks are neither too easy nor
too difficult). Objectives incorporate multiple
domains of learning or content areas.
Objectives are measurable and each
contains criteria for student mastery.


2. Lesson objectives are
developmentally
appropriate and clearly
articulated. NASPE 3.2
CF3, CF5


1 


Objectives are inappropriate for
the subject area/developmental
level of learners by being either
too difficult or too easy.
Objectives only contain
performance. Objectives are
appropriate, but TC fails to align
objectives with local, state, and/or
national standards.


2 


Objectives are appropriate for
subject area/developmental level of
learners, are connected appropriately
to the standards (TEKS, NASPE),
and provide appropriate challenges
for students (tasks are neither too
easy nor too difficult). Objectives are
measurable and most objectives
identify criteria.


3 


Objectives are appropriate for the subject
area/developmental level of learners, are
explicitly connected to the standards (TEKS,
NASPE), and provide appropriate
challenges for students (tasks are neither
too easy nor too difficult). Objectives
incorporate multiple domains of learning or
content areas. Objectives are measurable
and each contains criteria for student
mastery.
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3. Lesson objectives are
readily apparent in the
choice of the activity.
NASPE 3.3 CF3, CF5


1 


Students participating in the
learning activities fail to achieve
the lesson objectives.


2 


Learning activities allow students to
achieve objectives in the
psychomotor domain, but fail in the
cognitive and affective domains.


3 


Learning activities allow students to achieve
objectives in all learning domains
(psychomotor, cognitive, and affective).


4. Lesson introduction is
appropriate. NASPE 4.2
CF3, CF5


1 


TC provides an introduction that
is inappropriate for the lesson
focus. The focus is
developmentally inappropriate.
TC does not demonstrate/model
the skill or concept during the
introduction of the lesson.


2 


TC provides an introduction that is
appropriate for the lesson focus
and/or developmental levels of the
students. TC provides an effective
demonstration/model of the skill or
concept during the introduction of the
lesson.


3 


TC provides an introduction that is
appropriate for the lesson focus and
developmental levels of the students. The
introduction is provided in the form of an
instant activity relating skill, concept, and/or
health-related fitness or verbally. TC
provides an effective and appropriate
demonstration/model of the skill or concept
during the introduction of the lesson.


5. Learning
expectations/objectives
/instructional goals are
clearly communicated to
students. NASPE 4.1 CF3


1 


TC does not state the skill or
concept the students are to learn.
Students are not clear about what
is expected. TC’s verbal
interactions have an occasional
mistake in grammar, poor diction,
and/or inappropriate language for
the age and skill level of
students. The pacing of verbal
communication is consistently
either too fast or too slow, and
there is little variation in tone and
inflection. All communication is
verbal with no other form of
communication used.


2 


TC states the skill or concept the
students are to learn. TC’s verbal
interactions have an occasional
mistake in grammar or the
occasional use of an inappropriate a
regional colloquialism. Pacing of
verbal communication is neither too
fast nor too slow with some variation
in tone and inflection. Verbal and
nonverbal communication is used
throughout the lesson. TC uses
alternative forms of communication
such as tasks sheets, bulletin
boards, etc. to communicate content.


3 


TC clearly states the skill or concept the
students are to learn. The skill or concept
might also be posted or written on the
board. Students know the learning
expectations. TC uses proper grammar and
diction. Pacing of verbal communication is
appropriate for age group (neither too fast
nor too slow) and is varied in tone and
inflection. Multiple forms of communication
such as tasks sheets, bulletin boards, etc.
are used throughout the lesson.


6. Content and learning
tasks are developmentally
appropriate and properly
sequenced. NASPE 3.6
CF1, CF5


1 


Learning tasks are inappropriate
for the developmental levels of
students by being either too


2 


Learning tasks are appropriate for
the developmental levels of students
by providing appropriate challenges


3 


Learning objectives and tasks are
appropriate for the developmental level of
students by providing appropriate
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difficult or too easy. TC fails to
make adjustments to tasks to
accommodate students’
developmental levels by
increasing or decreasing task
complexity. The sequence of the
lesson may be illogical, with gaps
in progressions.
Learning/practice tasks are
arranged randomly in the lesson
with steps between progressions
either too large or too small to
facilitate skill mastery.


for students (task are neither too
easy nor too difficult for students).
TC makes some adjustments to
tasks to accommodate students’
developmental levels, but
adjustments are across the entire
class and not individualized.
Progressions are sequential and
progressive with no gaps. Task
complexity is appropriate for skill and
developmental levels of students.
The sequence of the lesson(s) is
logical, with few gaps in
progressions. Learning/practice tasks
are arranged in sequential and
progressive steps to facilitate
learning.


challenges for students (tasks are neither
too easy nor too difficult). TC makes
adjustments to tasks based on student
performance (increasing or decreasing
tasks complexity). Adjustments are both
across the entire class and individualized.
The sequence of the lesson is logical with
no gaps in progressions. Learning/practice
tasks allow students to begin and end at
different levels based on individual
readiness. Progressions are sequential with
opportunities for students to extend tasks to
increase or decrease the challenge.


7. Content and tasks are
presented concisely and
clearly, emphasizing key
elements. NASPE 4.2 CF1,
CF3


1 


TC either provides no
demonstration or an incorrect
demonstration during the
instructional episode. Learning
tasks/activities, drills, lead-ups
are not understood by the
students. TC provides either too
few or too many instructional
cues or prompts for the
developmental level of students.
Instructional cues are incorrect or
do not identify key elements of
the skill/strategies. Students are
inactive for more than brief
periods of time to listen to
information.


2 


TC provides an effective
demonstration/model during the
instructional episode. TC creates
instructional cues or prompts that
identify key elements of the
skill/strategies and are appropriate
for the developmental level of
students. TC repeats the
cues/prompts multiple times during
the lesson. Students are not inactive
for more than brief periods of time to
listen to information.


3 


TC provides an effective
demonstration/model during the instructional
episode. Learning tasks/activities, drills,
lead-ups are clearly understood by the
students. TC creates innovative instructional
cues/prompts to facilitate learning including
such things as rhymes or finding ways to
make abstract concepts concrete. TC
consistently repeats the instructional cues or
prompts throughout the lesson. Students
are not inactive for more than brief periods
of time to listen to information.


8. Engages students in
learning by enabling all
learners to participate
through multiple
modalities. NASPE 3.4


1 


Instruction is not individualized
and a “one size fits all” approach
is taken. TC uses one


2 


TC uses multiple instructional
models/approaches throughout the
lesson to account for variations in


3 


TC uses multiple instructional
models/approaches throughout the lesson
to account for variations in learning styles
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CF1, CF5 instructional model/approach
throughout the lesson. TC does
not make adaptations or offer
choices in equipment, space use,
or practice tasks based on
individual differences.


learning styles and prior experiences.
TC provides student few choices in
equipment, space, or level of practice
tasks based on individual
differences.


and prior experiences. Students are given
multiple choices (equipment, space, etc.)
within practice tasks based on individual
differences.


9. Plans indicate a respect
for cultural and linguistic
diversity, and instruction is
differentiated for all
learners (e.g., individual
needs, abilities and
interests). NASPE 3.5
CF1, CF5


1 


TC fails to account for student
exceptionalities or differences
within the class based on factors
such as gender, class, ethnicity,
race, physical or mental
handicap, or socioeconomic
status. TC does not make
accommodations for the diversity
found within the student
population. Failure to account for
exceptionalities would include
such components as the choices
of units to be taught, selection of
students chosen to demonstrate,
degree of inclusion reflected in
bulletin boards or other displays,
and grouping of students for
instruction or play.


2 


TC accounts for student
exceptionalities or differences within
the class by planning and
implementing lessons that make
modifications based on factors such
as gender, class, ethnicity, race,
physical or mental handicap, or
socioeconomic status. TC
demonstrates teaching behaviors
that reflect thoughtful consideration
of exceptionalities through such
behaviors as the selection of units to
be taught, inclusion of diversity in
bulletin boards and other displayed
materials, using a variety of students
to demonstrate, and grouping
students for instruction and play.


3 


TC accounts for exceptionalities among
students or makes accommodations for the
diversity found within the student population
using creativity and foresight. It is clear from
the TC’s behaviors that components such
as the selection of units of instruction,
materials selected for display, the selection
of students to demonstrate, and methods of
grouping students that exceptionalities and
diversity found within the student population
and have driven instructional decision
making.


10. Specific, meaningful
and timely feedback is
provided to students.
NASPE 4.3 CF1, CF4


1 


TC provides generalized
feedback without connecting the
feedback to a specific response.
Feedback is motivational and not
corrective. Feedback is provided
to the group as a whole.


2 


TC provides both generalized and
corrective feedback that is well
timed. Feedback is linked directly to
student responses. A combination of
positive, specific and corrective
feedback is used. Both individual and
group feedback is given.


3 


TC provides positive, specific, corrective
feedback that is well timed. Feedback is
linked directly to student responses and
identifies key elements. Both individual and
group feedback is given. Feedback is
provided in ways (verbal, visual, tactile, etc.)
that facilitate success.


11. Student performance is
continually assessed to
guide instruction. NASPE
5.2 CF1, CF4


1 


TC does not monitor during the
lesson to assess understanding


2 


TC monitors during the lesson to
assess understanding of the skill or


3 


TC actively monitors during the lesson to
assess understanding of the skill or concept.
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of the skill or concept. TC
demonstrates no evidence (or
minimal evidence) of planning for
formal or informal assessment. If
assessment is used, it only
occurs after instruction.
Assessments do not match the
lesson objectives and/or
standards. Learning
tasks/activities are not based on
pre-assessments. Instruction is
informed by instructional plan
with no regard for pre
assessments or formative
assessments. Grades are
determined by “effort” or
“participation.”


concept. TC uses appropriate
strategies to assess student learning
(paper and pencil tests,
observational checklists, etc.)
regularly. Planned assessments are
appropriate for the lesson and/or
standards. Learning tasks/activities
are based on pre-assessments.
Assessment occurs throughout the
unit of instruction and is used to
inform instruction, provide feedback,
communicate progress and
determine grades. Record keeping
provides information on student
learning.


TC uses multiple assessments. On-going
assessments as well as summative and
formative assessments are used in many
contexts (skill tests, peer observation
checklists, self-assessments, portfolio
assignments, event-task projects, fitness
concept application assignments and
scores). Assessments are used to inform
instruction, provide feedback, communicate
progress and determine grades. Formative
assessments are used which allow students
to achieve mastery on summative
assessments. Learning tasks/activities are
based on pre-assessments. Record keeping
provides detailed information on students
and can be transformed into a format that is
accessible to others (e.g.
parents/administrators).


12. Lesson presentation is
changed in response to
observation of student
performance and/or
information from formative
assessment. NASPE 4.4
CF1, CF4


1 


TC does not monitor student
progress throughout the lesson
and does not change lesson
presentation based on current
levels of performance and
content understanding. TC
delivers lessons by remaining on
script without regard to student
responses. TC fails to recognize
changes in the teaching
environment or fails to make
adjustments based on changes in
the environment. TC fails to make
adjustments to tasks to
accommodate students’
developmental levels by
increasing or decreasing task
complexity.


2 


TC monitors student progress
throughout the lesson, (through
observation of student performance,
checking for understanding, etc.),
and changes lesson presentation
based on current levels of
performance and content
understanding. TC makes
adjustments to planned lesson based
on student responses and/or
formative assessment. TC
demonstrates flexibility in the lesson
or with students by adjusting lesson
based on student responses and/or
formative assessment. TC makes
some adjustments to tasks to
accommodate students’
developmental levels, but
adjustments are across the entire
class and not individualized.


3 


TC actively monitors student progress
throughout the lesson, (through observation
of student performance, checking for
understanding, etc.), and changes lesson
presentation based on current levels of
performance and content understanding. TC
demonstrates flexibility and creativity when
adjusting the lesson based on student
responses and formative assessment. TC
appropriately responds to teachable
moments during the lesson. TC makes
adjustments to tasks based on student
performance and formative assessment
(increasing or decreasing tasks complexity).
Adjustments are both across the entire class
and individualized.
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13. Technology enhances
instruction. NASPE 3.7
CF2


1 


TC does not make appropriate
use of the available technology.
TC demonstrates limited
knowledge of current technology
and its applications in a physical
activity setting. TC’s use of
technology does not align with
lesson objectives.


2 


TC integrates learning experiences
that involve students in the use of
available technology. TC
demonstrates knowledge and use of
current technology and applies this
knowledge in the development and
implementation of lessons in a
physical activity setting. TC’s use of
technology is aligned with lesson
objectives.


3 


TC integrates learning experiences that
require students to use various technologies
in a physical activity setting. TC
demonstrates mastery of current
technologies and uses the technology to
enhance student learning. TC incorporates
technology such as pedometers, heart-rate
monitors, video, music, computer-based
fitness assessments, etc. to provide
feedback to students. TC’s use of
technology is aligned with lesson objectives.


14. Lesson pace is
appropriate. NASPE 4.5
CF1, CF5


1 


TC paces the learning
tasks/activities, routines, and
transitions inappropriately. The
pace is too fast or too slow such
that students go off task and
become disruptive.


2 


TC paces the learning
tasks/activities, routines, and
transitions appropriately to keep
students engaged. The pace is too
fast or too slow in occasions. Few
students go off task and become
disruptive.


3 


TC paces the learning tasks/activities,
routines, and transitions appropriately to
keep students engaged. The pace is not too
fast or too slow such that students go off
task and become disruptive.


15. Appropriate closure is
provided. NASPE 5.2 CF1,
CF4


1 


TC fails to finish the lesson with a
closure.


2 


TC finishes the lesson with a closure.
The closure includes a review of the
skills or concepts learned in the
lesson.


3 


TC finishes the lesson with an appropriate
(brief, 2-3 minutes long) closure. The
closure includes a review, demonstrations,
discussion, or summary of the skills or
concepts learned in the lesson.


16. Appropriate tone of
voice and inflection is used
throughout the lesson.
NASPE 4.1 CF3


1 


TC verbal interactions have an
occasional mistake in grammar,
poor diction, and/or inappropriate
language for the age and skill
level of students. The pacing of
verbal communication is
consistently either too fast or too
slow, and there is little variation in


2 


TC verbal interactions have an
occasional mistake in grammar or
the occasional use of an
inappropriate a regional
colloquialism. Pacing of verbal
communication is neither too fast nor
too slow with some variation in tone
and inflection.


3 


TC uses proper grammar and diction.
Pacing of verbal communication is
appropriate for age group (neither too fast
nor too slow) and is varied in tone and
inflection.
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tone and inflection.


17. Appropriate
demonstrations and
explanations enhance
instruction. NASPE 4.2
CF1, CF3


1 


TC either provides no
demonstration or an incorrect
demonstration during the
instructional episode. TC
provides either too few or too
many instructional cues or
prompts for the developmental
level of students. Instructional
cues are incorrect or do not
identify key elements of the
skill/strategies.


2 


TC provides an effective
demonstration/model during the
instructional episode. TC creates
instructional cues or prompts that
identify key elements of the
skill/strategies and are appropriate
for the developmental level of
students. TC repeats the
cues/prompts multiple times during
the lesson.


3 


TC provides an effective
demonstration/model during the instructional
episode. Directions for each activity are
explained and modeled. Skills are explained
and demonstrated with proficiency. TC
creates innovative instructional
cues/prompts to facilitate learning including
such things as rhymes or finding ways to
make abstract concepts concrete. TC
consistently repeats the instructional cues or
prompts throughout the lesson.


18. Provide learning
experiences that allow
students to form
connections between the
specific subject area and
other disciplines. NAPSE
1.1 CF1


1 


Skill cues are appropriate in plan,
but TC fails to use the identified
skill cues during the lesson. TC
instruction for skillful movement,
physical activity or fitness is given
using generalized terms and is
concerned with the “how” of the
movement, physical activity, or
fitness.


2 


Skill cues identified in the plan are
used during the lesson. TC
instruction for skillful movement,
physical activities, or fitness includes
the “how” and “why” of the
movement, physical activity, or
fitness.


3 


Skill cues are consistently identified in the
plan and are consistently used during the
lesson. TC instruction for skillful movement,
physical activity, or fitness consistently
includes the “how” and “why” of the
movement, physical activity, or fitness.


19. Students remain on
task and engaged in the
learning tasks or activities.
NASPE 1.2 CF1


1 


Practice conditions used for skill
acquisition do not allow for
individual differences. TC uses
punitive measures to control
behavior.


2 


Practice conditions allow for
individual differences. TC controls
student behavior through the use of
proactive strategies (i.e. catch them
when they are good, awarding
positive behavior, etc.).


3 


Practice conditions allow for individual
differences and practice conditions are
adjusted based on student responses. TC
controls student behavior using proactive
strategies including encouraging student
self responsibility.


20. Learning tasks and
activities are
developmentally
appropriate. NASPE 1.3
CF1


1 


TC applies motor development
theory and principles in planning
for the lesson, but fails to account


2 


TC appropriately applies motor
development theory and principles in
planning for and delivering


3 


TC appropriately and consistently applies
motor development theory and principles in
planning for and delivering instruction (for all


 CampusTools HigherEd https://tk20.shsu.edu/campustoolshighered/jsp/k12/common/evaltoolanswers.jsp?showcues=tr...


7 of 21 2/28/2015 4:18 PM







for developmental differences
during instruction and practice
activities.


instruction. TC plans and implement
lessons that are developmentally
appropriate (neither too hard nor too
easy) TC demonstrates application of
motor development theory by using
developmentally appropriate
teaching cues, and planning
developmentally appropriate practice
opportunities.


stages of student proficiency); evidence is
provided by P-12 students' changes in
behavior (learning occurs) in skillful
movements, physical activities, and
personal fitness.


21. Identifies critical
elements (cues) of motor
skills and performance
concepts. NASPE 1.5 CF1


1 


TC can analyze, detect, and
correct critical elements for all
fundamental movement skills for
at least one stage of proficiency
in either a verbal or written
format. TC can identify key
elements of motor skills, but
feedback on the skills is
non-specific. Lessons focus on
skills without consideration for the
context in which skills are
executed. TC provides limited
feedback to students on the
effective use of tactics and
strategies.


2 


TC analyzes, detects, and corrects
elements of all fundamental
movement skills using skill cues
linked to the identified critical
elements. TC provides specific,
corrective feedback on critical
elements for motor skills. Lessons
focus on skills with consideration for
the context in which skills are
executed. TC identifies objectives
related to decision making and the
use of strategies and tactics. TC
provides feedback to students on the
effective use of strategies and
tactics.


3 


TC analyzes, detects, and corrects all
students' fundamental movement skills
using skill cues linked to the identified
critical elements. TC provides specific,
corrective feedback on critical elements for
both motor skills and tactics. TC identifies
objectives related to decision making and
the effective use of strategies and tactics
and plans practice activities congruent to
objectives. TC provides specific, corrective
feedback to students on the effective use of
strategies and tactics.


22. Analyze skills and
performance concepts and
provide positive, specific
and congruent feedback.
NASPE 1.5


1 


TC can analyze, detect, and
correct critical elements for all
fundamental movement skills for
at least one stage of proficiency
in either a verbal or written
format. TC can identify key
elements of motor skills, but
feedback on the skills is
non-specific. Lessons focus on
skills without consideration for the
context in which skills are
executed. TC provides limited


2 


TC analyzes, detects, and corrects
elements of all fundamental
movement skills using skill cues
linked to the identified critical
elements. TC provides specific,
corrective feedback on critical
elements for motor skills. Lessons
focus on skills with consideration for
the context in which skills are
executed. TC identifies objectives
related to decision making and the
use of strategies and tactics. TC


3 


TC analyzes, detects, and corrects all
students' fundamental movement skills
using skill cues linked to the identified
critical elements. TC provides specific,
corrective feedback on critical elements for
both motor skills and tactics. TC identifies
objectives related to decision making and
the effective use of strategies and tactics
and plans practice activities congruent to
objectives. TC provides specific, corrective
feedback to students on the effective use of
strategies and tactics.


 CampusTools HigherEd https://tk20.shsu.edu/campustoolshighered/jsp/k12/common/evaltoolanswers.jsp?showcues=tr...


8 of 21 2/28/2015 4:18 PM







feedback to students on the
effective use of tactics and
strategies.


provides feedback to students on the
effective use of strategies and
tactics.


   Rubric Score


   Rubric Mean


* Evidence of Student Learning - Domain 2
Criterion Performance Rating
 Unacceptable Acceptable Target Score


23. Assessment is
based on mastery
of learning
expectations which
are aligned with
local, state and
national standards.
NASPE 5.1 CF1,
CF4


1 


TC shows no evidence (or minimal
evidence) of planning for formal or
informal assessment. Assessments
are not aligned with TEKS and/or
NASPE standards. There is no plan
for record keeping or analysis of
data. Assessments do not
match/measure the lesson
objectives and/or standards. Some
of the objectives are not assessed.


2 


TC uses appropriate strategies to
assess student learning (paper and
pencil tests, observational
checklists, etc.) regularly.
Assessments are aligned with TEKS
and/or NASPE standards. TC has a
plan for record keeping and analysis
of data. Planned assessments are
appropriate for the lesson and/or
standards. Student progress is
recorded.


3 


TC uses assessments to plan future lessons.
On-going assessments as well as summative and
formative assessments are used in many contexts.
Assessments are aligned with TEKS and NASPE
standards. Record keeping provides detailed
information on students and can be transformed
into a format that is accessible to others (e.g.,
parents/administrators).


24. Grading is
based on
assessment of
student learning.
NASPE 5.1 CF1,
CF4


1 


TC does not base grading on
mastery criteria for skills and
concepts. Grading is based only on
attendance and class participation.
TC shows no evidence (or minimal
evidence) of planning for formal or
informal assessment. There is no
plan for record keeping or analysis
of data. Some of the objectives are
not assessed.


2 


TC bases grading on mastery
criteria for skills and concepts. TC
uses appropriate strategies to
assess student learning (paper and
pencil tests, observational
checklists, etc.) regularly. TC has a
plan for record keeping and analysis
of data. Student progress is
recorded.


3 


TC bases grading on mastery criteria for skills and
concepts. TC uses assessments to plan future
lessons. On-going assessments as well as
summative and formative assessments are used in
many contexts (skill tests, peer observation
checklists, self-assessments, portfolio
assignments, event-task projects, fitness concept
application assignments and scores). Record
keeping provides detailed information on students
and can be transformed into a format that is
accessible to others (e.g. parents/administrators).
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25. There is
ongoing formal
and informal
assessment.
NASPE 5.2 CF1,
CF4


1 


TC demonstrates no evidence (or
minimal evidence) of planning for
formal or informal assessment. If
assessment is used, it only occurs
after instruction. Learning
tasks/activities are not based on
pre-assessments. Instruction is
informed by instructional plan with
no regard for pre-assessments or
formative assessments.


2 


TC monitors students’ performance
and re-teaches and provides
reinforcement. TC uses appropriate
strategies to assess student
learning (paper and pencil tests,
observational checklists, etc.)
regularly. Planned assessments are
appropriate for the lesson and/or
standards. Record keeping provides
information on student learning.
Learning tasks/activities are based
on pre-assessments. Assessment
occurs throughout the unit of
instruction and is used to inform
instruction, provide feedback,
communicate progress and
determine grades.


3 


TC consistently monitors students’ performance
and re-teaches and provides reinforcement. TC
uses multiple assessments. On-going
assessments as well as summative and formative
assessments are used in many contexts (skill
tests, peer observation checklists,
self-assessments, portfolio assignments,
event-task projects, fitness concept application
assignments and scores). Record keeping
provides detailed information on students and can
be transformed into a format that is accessible to
others (e.g. parents/administrators). Assessments
are used to inform instruction, provide feedback,
communicate progress and determine grades.
Learning tasks/activities are based on
pre-assessments. Formative assessments are
used which allow students to achieve mastery on
summative assessments.


26. Assessment
criteria is
communicated to
students. NASPE
5.2 CF1, CF4


1 


TC fails to provide an explanation of
what is expected for mastery of the
skill or concept. Demonstrations are
not provided for skills and
expectations for quality and/or
quantity of performance is not
explained. Students do not
understand what is expected for
mastery of the skill or concept.


2 


TC provides an explanation of what
is expected for mastery of the skill
or concept. Demonstrations are
provided for skills and/or
expectations for quality and/or
quantity of performance is
explained. The majority of the
students understand what is
expected for mastery of the skill or
concept.


3 


TC provides a clear explanation of what is
expected for mastery of the skill or concept.
Demonstrations are provided for skills and
expectations for quality and quantity of
performance is clearly explained. Students clearly
understand what is expected for mastery of the
skill or concept.


27. Multiple
assessment
strategies and
tools are used
(formative and
summative) to
monitor student
learning. NASPE


1 


TC does not monitor and document
students’ progress toward mastery
of the skills and concepts. TC
demonstrates no evidence (or
minimal evidence) of planning for
formal or informal assessment. If


2 


TC monitors and documents
students’ progress toward mastery
of the skills and concepts. TC uses
appropriate strategies to assess
student learning (paper and pencil
tests, observational checklists, etc.)


3 


TC actively monitors and documents students’
progress toward mastery of the skills and
concepts. TC uses multiple assessments.
On-going assessments as well as summative and
formative assessments are used in many contexts
(skill tests, peer observation checklists,
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5.2 CF1, CF4 assessment is used, it only occurs
after instruction. Assessments do
not match the lesson objectives
and/or standards. Learning
tasks/activities are not based on
pre-assessments. Instruction is
informed by instructional plan with
no regard for pre-assessments or
formative assessments. Grades are
determined by “effort” or
“participation.”


regularly. Planned assessments are
appropriate for the lesson and/or
standards. Record keeping provides
information on student learning.
Learning tasks/activities are based
on pre-assessments. Assessment
occurs throughout the unit of
instruction and is used to inform
instruction, provide feedback,
communicate progress and
determine grades.


self-assessments, portfolio assignments,
event-task projects, fitness concept application
assignments and scores). Record keeping
provides detailed information on students and can
be transformed into a format that is accessible to
others (e.g. parents/administrators). Assessments
are used to inform instruction, provide feedback,
communicate progress and determine grades.
Learning tasks/activities are based on
pre-assessments. Formative assessments are
used which allow students to achieve mastery on
summative assessments.


28. Students can
self-assess and
are aware of their
own progress
toward learning
goals. NASPE 5.2
CF1, CF4


1 


Students are not familiar with skill
expectations and are not provided
accurate and timely feedback such
that they can self-assess as
appropriate.


2 


Students are familiar with skill
expectations and/or are provided
accurate and timely feedback such
that they can self-assess as
appropriate.


3 


Students are familiar with skill expectations and
are provided accurate and timely feedback such
that they can self-assess as appropriate. TC uses
student self-checklists so that students can
document their progress.


29. Uses
self-reflection to
evaluate
instruction.
NASPE 5.3


1 


TC plans lessons without
considering previous
accomplishments. Plans lessons
according to teaching preferences
vs. student needs.
Learning/practice opportunities are
not based on pre-assessments and
students’ developmental levels.


2 


TC uses a reflective cycle
(description of teaching, justification
of teaching, performance, critique of
teaching, setting of goals) to modify
instruction, change teacher
performance, or implement change
based on reflection. Changes based
on reflection are placed into action
in lessons.


3 


TC uses a reflective cycle (description of teaching,
justification of teaching, performance, critique of
teaching, setting of goals) to modify instruction,
change teacher performance, and implement
change based on reflection. Changes based on
reflection are placed into action in lessons. Short
and long term goals are modified based on the
reflective cycle.


   Rubric Score


   Rubric Mean


* Management/Organization - Domain 3
Criterion Performance Rating
 Unacceptable Acceptable Target Score
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30. Instructional area
is safe, orderly, and
supports learning
activities. NASPE
4.5 CF1, CF3


1 


TC makes inappropriate decisions
regarding selection and
arrangement of instructional area.
Managerial routines are not present
and no systems are in place for
distribution/return of equipment,
attendance, finding a partner or
creating a group, and other
gymnasium routines. Arrangement
of students does not allow them to
practice tasks. Spacing for tasks
impedes student practice (too close
or too far apart). There is not a clear
stop and start signal in place.


2 


TC makes appropriate decisions
regarding selection and/or arrangement
of instructional area. Managerial
routines are present and a system is in
place for distribution/return of
equipment, attendance, finding a
partner or creating a group, and other
gymnasium routines. There is a clear
stop and start signal in place. Effective
use of space is evident in the lesson
(students are neither too far or too close
together). TC creates a supportive
environment that invites student
participation.


3 


TC makes appropriate decisions regarding
selection and arrangement of instructional
area. Instructional area is properly prepared
for the lesson. There is adequate safe space
to facilitate the learning of the skill or
concept. Activities are structured and
oriented in a way for safe, maximum
participation and success. Equipment is
ready and accessible, and equipment not in
use is stored. Managerial routines are
present and innovative such as multiple
equipment distribution points. Stop and start
signals are clear and creative. Space use is
maximized through careful planning with
students participating in the organization of
the space for their use. Students consistently
self-manage their behavior during lessons.


31. Adequate and
developmentally
appropriate
equipment is
accessible and
utilized. NASPE 4.5
CF1,CF3


1 


TC fails to provide enough
equipment for maximum
participation. Managerial routines
are not present and no systems are
in place for distribution/return of
equipment. TC uses equipment that
does not coincide with the
developmental levels of the
learners.


2 


TC provides enough equipment for
maximum participation. Managerial
routines are present and a system is in
place for distribution/return of
equipment. Equipment coincides with
the developmental levels of the
learners.


3 


TC provides enough equipment for maximum
participation and students do not wait for a
turn to use equipment. Equipment is easily
accessible such that time is not wasted
retrieving it or readying it for activity. TC uses
equipment that coincides with the
developmental levels of the learners.


32. Students
understand and
adhere to class
rules, routines and
behavioral
expectations NASPE
4.5 CF1, CF3


1 


TC has ineffective rules or has
difficulty in implementing classroom
rules. Rules lack clarity or are stated
in language inappropriate for the
age group. Students do not
understand behavior expectations
and consequences for
misbehaviors. Managerial routines


2 


TC has established rules for the
classroom and consistently enforced
these rules. Rules are stated in
developmentally appropriate language.
Students understand behavior
expectations and consequences for
misbehaviors. Managerial routines are
present and a system is in place for


3 


TC has established rules that are logical,
reasonable, and developmentally appropriate
with clear consequences for discipline
issues. Rules are consistently enforced and
posted in the gymnasium. Students clearly
understand behavior expectations and
consequences for misbehaviors. TC uses
positive reinforcement to acknowledge
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are not present and no systems are
in place for distribution/return of
equipment, attendance, finding a
partner or creating a group, and
other gymnasium routines. There is
not a clear stop and start signal in
place. Behavior issues are
addressed insufficiently or
ineffectively.


distribution/return of equipment,
attendance, finding a partner or creating
a group, and other gymnasium routines.
There is a clear stop and start signal in
place. Behavior issues are immediately,
efficiently, and effectively addressed by
such proactive strategies as student
prompts. TC creates a supportive
environment that invites student
participation.


appropriate behavior and performance.
Students are motivated to follow rules.
Managerial routines are present and
innovative such as multiple equipment
distribution points. Stop and start signals are
clear and creative. Students consistently
self-manage their behavior during lessons.
TC creates a supportive environment where
students are encouraged and supported.
There are few, if any, instances of off-task or
disruptive behavior.


33. Class routines
maximize
instructional time.
NASPE 4.5 CF1,
CF3


1 


Managerial routines are not present
and no systems are in place for
distribution/return of equipment,
attendance, finding a partner or
creating a group, and other
gymnasium routines. There is not a
clear stop and start signal in place.


2 


TC effectively uses class routines and
protocols to maximize instructional time.
Managerial routines are present such
as multiple equipment distribution
points. There is a clear stop and start
signal in place.


3 


TC effectively uses class routines and
protocols to maximize instructional time.
Students are familiar with the routines. There
is orderly entry to the gymnasium,
distribution and collection of equipment,
grouping, locker room procedures,
attendance taking, and dismissal. Managerial
routines are present and a system is in place
for distribution/return of equipment,
attendance, finding a partner or creating a
group, and other gymnasium routines. Stop
and start signals are clear and creative. TC
consistently reinforces class routines.


34. There is a
behavior
management plan
that is fair, firm, and
equitable. NASPE
4.5 CF1,CF3


1 


TC has ineffective rules or has
difficulty in implementing classroom
rules. Rules lack clarity or are stated
in language inappropriate for the
age group. Behavior issues are
addressed insufficiently or
ineffectively.


2 


TC establishes rules and behavior
expectations, which are understood by
the students. There are defined
consequences for misbehaviors.
Positive reinforcement is issued to
those following rules. Students are
handled in a compassionate and
equitable, yet firm way. TC creates a
supportive environment that invites
student participation.


3 


TC establishes rules and behavior
expectations, which are clearly understood
by the students. There are clearly defined
consequences for misbehaviors. Behavior
problems are dealt with immediately and on
a personal level. TC consistently provides
positive reinforcement to those following
rules. Students are handled in a
compassionate and equitable, yet firm way.
Students consistently self-manage their
behavior during lessons. TC creates a
supportive environment where students are
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encouraged and supported.


35. Appropriate
behaviors are
reinforced
consistently. NASPE
4.5 CF1, CF3


1 


TC fails to acknowledge appropriate
behavior. Students are not
motivated to follow rules and
instructions. TC does not use
reinforcements for appropriate
behavior.


2 


TC recognizes appropriate behavior.
Students appear motivated to follow
rules and instructions. TC occasionally
uses reinforcements of appropriate
behavior.


3 


TC consistently recognizes and
acknowledges appropriate behavior.
Students are motivated to follow rules and
instructions. TC consistently uses
reinforcements such as allowing students to
begin activity, allowing students to assist with
equipment, or allowing students to select
equipment for appropriate behavior. TC
creates a supportive environment where
students are encouraged and supported.


36. Effective
management
strategies are used
NASPE 4.5 CF1,
CF3


1 


TC is not aware of and ineffectively
responds to all situations in class.
TC relies on proximity control to
manage entire class. TC does not
use back-to-the wall technique and
creates a home based. The
students do not perceive that the
teacher has eyes in the back of
his/her head. TC does not indicate
when before what.


2 


TC is aware of and responds to most
situations in class. TC does not rely on
proximity control to manage entire
class. TC regularly uses back-to-the
wall technique and/or walk around the
perimeter of the activity area without
creating a home based. TC rarely
indicates when before what (e.g., when
I say go, you have 10 seconds to find a
partner).


3 


TC is aware of and effectively responds to all
situations in class. TC does not rely on
proximity control to manage entire class. TC
effectively uses back-to-the wall technique
(e.g., individual or groups of students should
not be behind the teacher) and purposeful
walk around the perimeter of the activity area
without creating a home based. The students
perceive that the teacher has eyes in the
back of his/her head and is aware of
everything being said and done in class. TC
consistently and effectively indicates when
before what (e.g., when I say go, you have
10 seconds to find a partner).


37. Students are
actively monitored
and closely
supervised. NASPE
4.5 CF1, CF3


1 


TC passively observes each
student’s performance of the skill to
facilitate maximum success. TC
relies only on proximity control to
monitor student performance and
behavior. TC passively monitors
students across the
gymnasium/field/teaching area to


2 


TC observes each student’s
performance of the skill to facilitate
maximum success. TC does not rely
only on proximity control to monitor
student performance and behavior. TC
monitors students across the
gymnasium/field/teaching area to
enforce and reinforce behavior and skill


3 


TC actively observes each student’s
performance of the skill to facilitate maximum
success. TC does not rely only on proximity
control to monitor student performance and
behavior. TC actively monitors students
across the gymnasium/field/teaching area to
enforce and reinforce behavior and skill
expectations. TC is not just a referee or
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enforce and reinforce behavior. TC
is just a referee or score keeper in
the lesson.


expectations. score keeper in the lesson.


38. Students are
appropriately
grouped. NASPE 4.5
CF1,CF3


1 


TC inappropriately groups students.
Grouping practices does not
maximize student participation. TC
allows students to form groups and
select captains.


2 


TC groups students to facilitate
maximum participation. Students work
individually, in partners, in small groups,
or in larger groups appropriate to the
learning. Students are pre-grouped by
the teacher.


3 


TC efficiently and appropriately groups
students to facilitate maximum participation
and maximum success. Students work
individually, in partners, in small groups, or in
larger groups appropriate to the learning. In
skill learning, the grouping allows for
maximum practice trials. For example,
students throw individually to a wall or with a
partner instead of having only one ball for a
large group, which minimizes practice trials
for each student. Students are pre-grouped
by the teacher.


39. Effective and
smooth transitions
are apparent.
NASPE 4.5
CF1,CF3


1 


Transitions from activity to activity
are inefficient. Students are
confused and time is wasted.
Equipment is not situated in ways to
facilitate smooth transitions.
Changes in grouping and
organization are inefficient.


2 


TC moves students from one activity to
another or from one area to another
smoothly. Transitions from activity to
activity are efficient. Students rarely are
confused and/or rarely time is wasted.
Equipment is situated in ways to
facilitate smooth transitions. Changes in
grouping and/or organization are
efficient.


3 


TC effectively and efficiently moves students
from one activity to another or from one area
to another smoothly. Transitions from activity
to activity are purposeful and efficient.
Students are not confused and time is not
wasted. Equipment is situated in ways to
facilitate smooth transitions. Changes in
grouping and organization are efficient.


40. Allocated time is
used effectively and
efficiently allowing
students to remain
focused on the
lesson and task
expectations.
NASPE 4.5 CF1,
CF3


1 


TC does not begin class promptly.
Class is dismissed early. There is
wasted or “free” time. Students are
made to wait for the teacher to set
up activities or get out equipment.
Students wait in line or wait for a
turn. TC uses elimination activities.


2 


TC begins class promptly. Class is not
dismissed early. There is no wasted or
“free” time. Students rarely are made to
wait for the teacher to set up activities
or get out equipment. TC maximizes
instruction time reflecting the lesson
focus and/or task expectations.
Students rarely wait in line or wait for a
turn. TC does not use elimination


3 


TC begins class promptly. Class is not
dismissed early. There is no wasted or “free”
time. Students are not made to wait for the
teacher to set up activities or get out
equipment. Every minute is used for
instruction reflecting the lesson focus and
task expectations. Students do not wait in
line or wait for a turn. TC does not use
elimination activities.
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activities.


   Rubric Score


   Rubric Mean


* Learning Climate - Domain 4
Criterion Performance Rating
 Unacceptable Acceptable Target Score


41. Lifelong physical
activity and skillful
movement are
promoted. NASPE
6.1 CF1, CF3,CF5


1 


TC does not establish a learning
environment that promotes physical
activity. TC fails to use positive
motivational strategies to encourage
physical activity. TC does not encourage
lifelong physical activity and does not
make students aware of activity
opportunities outside of class. TC uses
exercise as a punishment. Timeout is a
primary form of punishment. TC uses
elimination activities.


2 


TC establishes a learning
environment that promotes
physical activity. TC uses positive
motivational strategies to
encourage physical activity. TC
encourages lifelong physical
activity. TC never use exercise as
a punishment. Timeout is not a
primary form of punishment. TC
rarely uses elimination activities.


3 


TC establishes a learning environment that
promotes physical activity through the
display of posters, pictures, bulletin boards
and student work. TC consistently and
effectively uses positive motivational
strategies (e.g., use a variety of teaching
strategies, provide choices, use a variety of
learning activities, help the students set
goals) to encourage physical activity. TC
encourages lifelong physical activity and
makes students aware of activity
opportunities outside of class. TC never use
exercise as a punishment. Timeout is not a
primary form of punishment. There are no
elimination activities.


42. There is a safe,
secure, learning
environment that
promotes, success,
appropriate risk
taking, positive
self-expression and
enjoyment. NASPE
6.1 CF1, CF3, CF5


1 


TC fails to provide provide a teaching
space that is free from clutter, unused
equipment, and other safety hazards. TC
does not organize and does not structure
learning tasks/activities to minimize the
chance of injury from collision with
people or objects, moving equipment, or
immovable obstacles (e.g., walls, posts).
There is not adequate space for the
activities selected. Students appear
unmotivated to participate and are


2 


TC provides an adequate
teaching space. There is
adequate space for the activities
selected. Students appear
motivated to participate and are
willing to take appropriate risks in
attempting new skills or
incorporating skills into activities.
Students appear to accept
mistakes as part of learning and
appear eagerly to accept teacher


3 


TC provides a teaching space that is free
from clutter, unused equipment, and other
safety hazards. TC organizes and structures
learning tasks/activities to minimize the
chance of injury from collision with people or
objects, moving equipment, or immovable
obstacles (e.g., walls, posts). There is ample
space for the activities selected. Students
are motivated to participate and are willing to
take appropriate risks in attempting new
skills or incorporating skills into activities.
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unwilling to take appropriate risks in
attempting new skills or incorporating
skills into activities. TC uses
inappropriate music.


feedback. Appropriate music is
used to motivate students.


Students accept mistakes as part of learning
and eagerly accept teacher feedback.
Appropriate music is used to motivate
students and enhance the lesson.


43. High expectations
for learning and
behavior are evident.
NASPE 4.6 CF1, CF5


1 


TC fails to establish expectations and
activities that challenge students.
Students do not work hard and seem
unmotivated throughout the lesson.
Students become bored at the lack of
challenge or frustrated by too much
challenge. TC only acknowledges the
work of those who are talented or need
remediation.


2 


TC establishes expectations that
challenge students. Students
work hard throughout the lesson.
Some students seem bored at the
lack of challenge or frustrated by
too much challenge. TC regularly
acknowledges the work of all
students, not only those who are
talented or need remediation.


3 


TC establishes expectations and activities
that challenge students. All students work
hard and remain motivated throughout the
lesson. Students do not become bored at the
lack of challenge or frustrated by too much
challenge. TC consistently and effectively
acknowledges the work of all students, not
only those who are talented or need
remediation.


44. Climate of
courtesy and respect
is established.
NASPE 4.6 CF1, CF5


1 


TC fails to establish a conducive learning
environment. Interactions during the
lesson (teacher to student, student to
teacher, student to student, teacher to
teacher) are disrespectful and
inappropriate.


2 


TC establishes a conducive
learning environment. Most
interactions during the lesson
(teacher to student, student to
teacher, student to student,
teacher to teacher) are respectful
and courteous. TC regularly
interacts verbally and with
proximity, and uses positive
reinforcement to acknowledge
appropriate behavior and
performance.


3 


TC establishes a learning environment of
mutual respect, support for others, safety,
and cooperation. All interactions during the
lesson (teacher to student, student to
teacher, student to student, teacher to
teacher) are respectful and courteous. TC
consistently interacts verbally and with
proximity, and uses positive reinforcement to
acknowledge appropriate behavior and
performance. When negative interaction
occurs, TC intervenes in a proper manner.


45. Students
demonstrate respect
and appreciation for
individual differences.
NASPE 4.6 CF1, CF5


1 


TC fails to adjust teaching and
expectations based on individual
differences and needs. Accommodations
and modifications are not made for
students with disabilities or varied
learning styles. Individual and cultural
differences are not taken into account.
Learning task/activities are “one size fits


2 


TC adjusts teaching based on
individual differences and needs.
Accommodations are made for
students with disabilities. TC
makes an effort to include all
students. TC is respectful of
cultural differences and
backgrounds.


3 


TC adjusts teaching and expectations based
on individual differences and needs.
Accommodations and modifications are
made for students with disabilities or varied
learning styles. All students are included. TC
is respectful, welcoming and appreciative of
cultural differences and backgrounds. TC
incorporates cues and frequently used
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all”. commands (e.g., “stop,” “go,” etc.) in different
languages and teaches activities/dances
from different cultures.


46. Students accept
responsibility for their
learning and actions.
NASPE 4.6 CF1, CF5


1 


TC fails to create a feeling of trust and
openness with students. Students do not
exhibit responsibility for the safety of self
and others. Students have low
expectations of their own behavior.
Students give minimum effort.


2 


TC creates a feeling of trust with
students. Students exhibit
responsibility for the safety of self
and/or others. Students have
expectations of their own
behavior. Students give effort.


3 


TC teaches good manners and self-discipline
by example. TC creates a feeling of trust and
openness with students. Students exhibit
responsibility for the safety of self and
others. Students have high expectations of
their own behavior. Students give maximum
effort.


47. Students support
the learning of others.
NASPE 4.6 CF1, CF5


1 


TC fails to establish an environment in
which students are accepting of others.
Students do not foster others’
self-esteem and do not encourage
others. TC allows bullying and
put-downs. Students use minimum effort
when working with others.


2 


TC establishes an environment in
which students are accepting of
others. Students refrain from
bullying and put-downs. Students
put effort when working with
others.


3 


TC establishes an environment in which
students are accepting of others and
celebrate others. Students foster others’
self-esteem and regularly encourage others.
TC does not tolerate bullying and put-downs.
Students use maximum effort when working
with others.


48. Students are
recognized and
praised for efforts and
positive contributions.
NASPE 6.1 CF1,
CF3, CF5


1 


TC does not reinforce students’ effort,
skill performance, correct responses, and
appropriate behavior. TC does not
promote good sportsmanship and
cooperative behaviors. TC rarely corrects
inappropriate comments and behaviors.


2 


TC regularly reinforces students’
effort, skill performance, correct
responses, and appropriate
behavior. TC promotes good
sportsmanship. TC regularly
corrects inappropriate comments
and behaviors.


3 


TC consistently reinforces students’ effort,
skill performance, correct responses, and
appropriate behavior. TC consistently
promotes good sportsmanship and
cooperative behaviors. TC consistently
corrects inappropriate comments and
behaviors.


49. Teacher
candidate
communicates in
ways that
demonstrate
sensitivity to all
students. NASPE 6.4
CF1, CF3, CF5


1 


TC interacts with others in a professional
manner, but sometimes resorts to the use
of “slang” terms during conversations
with students. TC sometimes “puts down”
students in front of classmates. TC
occasionally demonstrates behaviors or


2 


TC attempts to teach in a
culturally responsive way. TC
demonstrates respect for cultural
differences and exhibits teaching
behaviors that are inclusive. TC
avoids sarcasm and “put downs”


3 


TC teaches using culturally responsive
approaches. TC demonstrates respect for
cultural differences and creates an
atmosphere in the classroom that is
inclusive. TC never uses “put downs” or
sarcasm while teaching.
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language that is insensitive to culturally
differences.


while interacting with students.


   Rubric Score


   Rubric Mean


* Professionalism - Domain 5
Criterion Performance Rating
 Unacceptable Acceptable Target Score


50. Teacher
candidate is an
advocate for the
profession. NASPE
6.2 CF1, CF5


1 


TC fails to convey knowledge of and
enthusiasm for the discipline of physical
education to students, parents,
administrators, colleagues, and other
constituents. TC rarely communicates the
value and importance of the discipline. TC
is not perceived as an ambassador for
physical education and its impact on a
healthy lifestyle.


2 


TC conveys knowledge of
and/or enthusiasm for the
discipline of physical
education to students. TC
communicates the value of the
discipline. TC is perceived as
an ambassador for physical
education.


3 


TC conveys knowledge of and enthusiasm for
the discipline of physical education to students,
parents, administrators, colleagues, and other
constituents. TC consistently communicates the
value and importance of the discipline. TC is
perceived as an ambassador for physical
education and its impact on a healthy lifestyle.


51. Teacher
candidate is
receptive to
feedback and seeks
opportunities for
personal growth.
NASPE 6.2 CF1,
CF5


1 


TC does not embrace feedback as an
opportunity to improve. TC does not
welcome the opportunity to be a better
teacher for his/her students. TC is not
receptive to constructive criticism and
suggestions.


2 


TC embraces feedback as an
opportunity to improve. TC is
receptive to constructive
criticism and suggestions.


3 


TC embraces feedback as an opportunity to
improve and personal grow. TC welcomes and
embraces the opportunity to be a better teacher
for his/her students. TC is receptive to
constructive criticism and suggestions.


52. Teacher
candidate
participates in
professional
organizations.
NASPE 6.2 CF1,
CF5


1 


TC participates in professional growth and
development opportunities when directed
to do so. TC meets the minimum
professional development requirements
for the program.


2 


TC participates in professional
growth and development
opportunities when they are
offered. TC participates in
professional opportunities
beyond the program
requirements, such as major’s


3 


TC takes every opportunity to participate in
professional development opportunities. TC
participates in professional opportunities beyond
the program requirements, such as making
presentations at professional conventions,
providing leaderships in student groups, and
planning activities. TC is a member of
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club, attendance at state
conventions, health fairs, and
Jump/Hoop for Hearts
activities.


professional organizations (e.g., TAHPERD,
AAHPERD), subscribes to professional journals,
and is knowledgeable of current trends. TC sets
goals for his/her teaching and professional
development and monitors progress toward
these goals.


53. Teacher
candidate reflects
upon and
incorporates new
learning into
practice. NASPE 5.3
CF1, CF4, CF5


1 


TC plans lessons without considering
previous accomplishments. Plans lessons
according to teaching preferences vs.
student needs. Learning/practice
opportunities are not based on
pre-assessments and students’
developmental levels.


2 


TC uses a reflective cycle
(description of teaching,
justification of teaching,
performance, critique of
teaching, setting of goals) to
modify instruction, change
teacher performance, or
implement change based on
reflection. Changes based on
reflection are placed into
action in lessons.


3 


TC uses a reflective cycle (description of
teaching, justification of teaching, performance,
critique of teaching, setting of goals) to modify
instruction, change teacher performance, and
implement change based on reflection. Changes
based on reflection are placed into action in
lessons. Short and long term goals are modified
based on the reflective cycle. As the TC learns
new content, activities, concepts, strategies, etc.
he/she integrates them into his/her teaching. TC
is familiar with the newest trends and research in
the physical education profession and adjusts
his/her teaching to reflect them.


54. Teacher
candidate shares
information,
resources and
expertise with peers.
NASPE 6.2 CF1,
CF5


1 


TC shares limited health, fitness and
physical education information with
colleagues, staff, and interested parties.


2 


TC regularly shares health,
fitness and physical education
information with colleagues,
staff, and interested parties.


3 


TC willingly and enthusiastically shares health,
fitness and physical education information with
colleagues, staff, and interested parties.


55. Teacher
candidate is
collegial and
interacts
appropriately with
staff, parents and
school volunteers.
NASPE 6.3 CF1,
CF3, CF5


1 


TC does not solicit interactions and/or
assistance from parents and volunteers.
TC fails to maintain confidentiality
regarding colleagues, students, or
families. TC fails to maintain professional
relationships with students in and out of
the school setting.


2 


TC solicits interactions and/or
assistance from parents and
volunteer. TC maintains
confidentiality regarding
colleagues, students, or
families. TC maintains
professional relationships with
students in and out of the
school setting.


3 


TC regularly solicits and encourages interactions
and assistance from parents and volunteers
(e.g., parents and volunteers can assist with
Field Days, fitness assessments, etc.). TC
maintains confidentiality regarding colleagues,
students, or families. TC maintains professional
relationships with students in and out of the
school setting.
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56. Teacher
candidate
collaborates with
community,
colleagues, staff,
and resource
persons. NASPE 6.2
CF1, CF5


1 


TC fails to establish collegial relationships
with peers, school staff, parents, and
community members to meet school
goals.


2 


TC establishes collegial
relationships with peers,
school staff, parents, and
community members to meet
school goals.


3 


TC establishes collegial relationships with peers,
school staff, parents, and community members
to meet school goals, enhance his/her teaching,
and facilitate student learning. TC participates in
school-wide activities.


57. Teacher
candidate models
appropriate
appearance, attire,
attitudes and
behavior. NASPE
6.3 CF1, CF3, CF5


1 


TC dresses inappropriately for school
setting in violation of school and university
dress codes. TC fails to maintain
confidentiality regarding colleagues,
students, or families. TC demonstrates
favoritism for specific students or groups
of students. TC has inappropriate contact
with students outside of the classroom or
uses inappropriate language with or
around students. TC exhibits behaviors
that are indicative of gender or racial bias.


2 


TC dress is consistent with
school and university
guidelines. TC regularly
models behavior expectations,
a physically active lifestyle,
healthful practices, and correct
oral and written expression.
TC understands his/her legal
responsibilities.


3 


TC’s dress exceeds the requirements of the
school and university guidelines. TC consistently
models behavior expectations, a physically
active lifestyle, healthful practices, and correct
oral and written expression. TC understands
his/her legal responsibilities. TC understands
legal and ethical issues as they apply to
responsible and acceptable use of internet
resources. TC exercises good judgment in all
aspects of teaching and professional activities.
TC interprets and complies with school policies.


   Rubric Score


   Rubric Mean


 


Total Score 0.0


Total Mean
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 Focused Content Evaluation - Foreign Languages - Spanish


* Student Teacher


* Focused Content Observer


* Date


* Classroom Mentor Teacher


* School


* Level


* University Supervisor


 


 ACTFL Standard 3


* ACTFL Standard 3: Language acquisition Theories and Knowledge of Students and Their needs
Criterion Performance Rating
 Unacceptable Acceptable Target Score


Language Acquisition Theories (3.a) 1 2 3 


Target language input (3.b.) 1 2 3 


Negotiation of meaning (3.c.) 1 2 3 


Meaningful Classroom Interaction (3.d.) 1 2 3 


Theories of learner development and instruction (3.e.) 1 2 3 


Adapting instruction to address students’ multiple ways of learning (3.f.) 1 2 3 


 CampusTools HigherEd https://tk20.shsu.edu/campustoolshighered/jsp/k12/common/evaltoolanswers.jsp?showcues=tr...


1 of 4 2/28/2015 4:19 PM







Grouping (3.g.) 1 2 3 


Use of questioning and tasks (3.h.) 1 2 3 


   Rubric Score


   Rubric Mean


Please enter comments/evidence
on ACTFL Standard 3: Language
acquisition Theories and
Knowledge of Students and Their
needs


 


 ACTFL Standard 4


* ACTFL Standard 4: Integration of Standards in Planning and Instruction
Criterion Performance Rating
 Unacceptable Acceptable Target Score


Integration of standards into planning (4.a.) 1 2 3 


Integration of standards into instruction (4.b.) 1 2 3 


Integration of three modes of communication (4.c.) 1 2 3 


Integration of cultural products, practices, perspectives (4.d.) 1 2 3 


Connections to other subject areas (4.e.) 1 2 3 


Connections to target language communities (4.f) 1 2 3 
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Selection and integration of authentic materials and technology (4.g.) 1 2 3 


Adaptation and creation of materials (4.h.) 1 2 3 


   Rubric Score


   Rubric Mean


Please enter comments/evidence
on ACTFL Standard 4: Integration
of Standards in Planning and
Instruction


 


 ACTFL Standard 5


* ACTFL Standard 5: Assessment of Languages and Cultures – Impact on Student Learning
Criterion Performance Rating
 Unacceptable Acceptable Target Score


Plan for assessment (5.a.) 1 2 3 


Formative and summative assessment models (5.b.) 1 2 3 


Interpretive communication (5.c.)  2 3 


Interpersonal communication (5.d.) 1 2 3 


Presentational communication (5.e.) 1 2 3 


Cultural perspectives (5.f.) 1 2 3 
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Integrated communication assessments (5.g.) 1 2 3 


Assessments reflect a variety of models designed to meet needs of diverse learners (5.h.) 1 2 3 


   Rubric Score


   Rubric Mean


Please enter comments/evidence
on ACTFL Standard 5: Assessment
of Languages and Cultures –
Impact on Student Learning


 


Total Score 0.0


Total Mean
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 Observation Information


* Student Teacher Name


* Focused Content Observer Name


* Classroom Mentor Teacher Name


* University Supervisor Name


* Date MM/DD/YYYY


 


 The Math Teacher Candidate:


Grading scale:
3=Acceptable without reservation,


2=Acceptable but needs more work,


1=Unacceptable with major improvement needed,


NA=Not Applicable or Not Observed


* 1) Provides opportunities for
students to make and evaluate
mathematical conjectures. NCTM
Standard 8.8


3


2


1


NA


Evidence: Write comments specific
to each criterion. Provide specific
example, if possible.


* 2) Provides opportunities for
students to engage in appropriate
problem solving situations. NCTM
Standard 8.8


3


2


1
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NA


Evidence: Write comments specific
to each criterion. Provide specific
example, if possible.


* 3) Provides opportunities for
students extend his/her
mathematical understanding.
NCTM Standard 8.3


3


2


1


NA


Evidence: Write comments specific
to each criterion. Provide specific
example, if possible.


* 4) Uses appropriate technology to
support the learning of
mathematics. NCTM Standards
6.1,7.6


3


2


1


NA


Evidence: Write comments specific
to each criterion. Provide specific
example, if possible.


* 5) Demonstrates use of correct
mathematics, math vocabulary,
symbols, and multiple
representations. NCTM Standards
1,2,3,4,5, 6


3


2


1


NA


Evidence: Write comments specific
to each criterion. Provide specific
example, if possible.
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* 6) Demonstrates varied types of
assessment appropriate to the
mathematics content and the
learner. NCTM Standards 7.5, 8.3


3


2


1


NA


Evidence: Write comments specific
to each criterion. Provide specific
example, if possible.
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 Observation Information


* Candidate Name


* Focused Content Observer Name


* Mentor Teacher Name


* University Supervisor Name


* Date of Observation


 


 Rubric


* 2012 NSTA Standard 2: Content Pedagogy and Standard 3: Learning Environments
Criterion Performance Rating
 Emerging Basic Professional Score


1. Varies actions,
strategies, and methods to
promote the development
of multiple student skills
and lives of understanding.
(NSTA 2a)


1  2 


A routine is established with regard
to teaching method, but seldom
varies instructional strategies.


3  4 


A unit of science instruction includes
two to three different strategies or
methods that promote different levels
of understanding and multiple student
skills.


5  6 


Two or more units of science
instruction include four or more
examples of different strategies or
methods that appropriately challenge
multiple levels of students
understanding and multiple student
skills.


2. Promotes the learning of
science by students with
different abilities, needs,
interests and backgrounds.
(NSTA 2a)


1  2 


Observed using less than 2
strategies to meet the needs of
students with varying abilities, needs
and backgrounds to promote
science learning.


3  4 


Observed using 2 or 3 strategies to
meet the needs of students with
varying abilities, needs and
backgrounds to promote science
learning.


5  6 


Observed a consistent use of varying
strategies to meet the needs of
students with varying abilities, needs
and backgrounds to promote science
learning.


3. Uses collaborative
learning and varies student
group learning strategies.


1  2 


Observed using less than two


3  4 


Observed the use of at least two


5  6 


Observed consistent use of multiple
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(NSTA 2a) different collaborative student group
learning strategies (i.e., cooperative
learning, group work, thinkpair-
share).


different collaborative student group
learning strategies (i.e., cooperative
learning, group work, thinkpair-share).


forms of collaborative student group
learning strategies (i.e., cooperative
learning, group work, thinkpair-share).


4. Develops lessons that
use advanced technologies
to collect data teach
students science. (NSTA
2b)


1  2 


Observed using less than two
different modes of technology,
including computerbased
instruments, to teach students
science and/or to collect data in the
process of teaching science.


3  4 


Observed at least two different modes
of technology, including
computer-based instruments, to teach
students science and/or to collect data
in the process of teaching science.


5  6 


Observed using three or more different
modes of technology, including
computer-based instruments, to teach
students science and/or to collect data
in the process of teaching science.


5. Uses prior conceptions
and interests of students to
promote their learning of
science (NSTA 2c)


1  2 


Observed less than two incidents of
determining and responding to
student prior conceptions in science
both before and during instruction.


3  4 


Observed at least two different
incidents of determining and
responding to student prior
conceptions in science both before and
during instruction. AND Observed two
incidents relating science to the
personal lives and interests of
students.


5  6 


Observed consistent determination
and response to student prior
conceptions in science before and
during instruction and effectively
promotes new learning. AND
Consistently relates science to the
personal lives and interests of
students.


6. Creates a
psychologically and
socially safe learning
environment. (NSTA 2a)


1  2 


Is not observed conveying that all
students are important and their
experiences and ideas are valuable.
OR Works to develop an orderly,
functional learning environment, but
has not established routines and
mutual respect.


3  4 


In two to three classes, observed
conveying that all students are
important and their experiences and
ideas are valuable. AND Generally
maintains an orderly, functional
learning environment through
established routines and mutual
respect.


5  6 


Observed consistently conveying that
all students are important and their
experiences and ideas are valuable.
AND Daily maintains an orderly,
functional learning environment
through established routines and
mutual respect.


   Rubric Score


   Rubric Mean


* NSTA Standard 4: Safety
Criterion Performance Rating
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 Emerging Basic Professional Score


7. Practices legal and
ethical responsibilities
of science teachers for
the welfare of their
students. (NSTA 4c)


1  2 


Has not responsibly followed the
legal and ethical precedents for the
welfare of students in the science
classroom.


3  4 


Generally follows the legal and
ethical precedents for the welfare
of students in the science
classroom.


5  6 


Consistently follows the legal and ethical
precedents for the welfare of students in the
science classroom and discusses reasons for
such rules with students.


8. Practices safe and
proper techniques for
the preparation,
storage, dispensing,
supervision, and
disposal of all materials
used in science
instruction. (NSTA 4a)


1  2 


Does not responsibly establish and
follow procedures for the safe
labeling, handling, storage and
disposal of chemicals, and other
materials. OR MSDS file is not kept,
readily available or currently
maintained.


3  4 


Establishes and follows
procedures for the safe labeling,
handling, storage and disposal of
chemicals, and other materials.
AND Maintains an up-todate and
readily available MSDS file for all
materials used in the classroom.


5  6 


Establishes and follows procedures for the safe
labeling, handling, storage and disposal of
chemicals, and other materials. AND Maintains
an up-to-date and readily available MSDS file for
all materials used in the classroom. AND Stays
informed of potential hazards and legal
concerns. Communicates them to other teachers
to maintain a school environment free of
potential problems.


9. Follows emergency
procedures, maintains
safety equipment, and
ensures safety
procedures appropriate
for the activities and
abilities of students.
(NSTA 4b)


1  2 


Emerging: Does not follow
fundamental or common safety
protocols. OR Does not periodically
inspect or test and as needed
replace or otherwise maintain
safety equipment and supplies. OR
Does not enforce safety procedures
and rules in student learning
environments. Safety drills are not
used in classroom or laboratory
settings. OR Safety procedures and
rules are not clearly visible in
classroom or laboratory settings.


3  4 


Basic: Fundamental or common
safety protocols are followed.
AND Periodic inspections or tests
are performed as needed and
safety equipment and supplies
are replace or otherwise
maintained. AND Safety
procedures and rules in student
learning environments are
enforced. Safety drills are
completed. AND Safety
procedures and rules are clearly
visible in classroom or laboratory
settings.


5  6 


Fundamental, common and advanced safety
protocols are followed with student
understanding of why the rules and protocols
exist. AND Periodic inspections or tests are
performed as needed and safety equipment and
supplies are replace or otherwise maintained
complete dated logs of equipment, inspection,
tests, maintenance, purchase and replacement.
AND Safety procedures and rules in student
learning environments are enforced. Safety drills
are completed with dated logs of all drills and
issues that must be addressed in future drills.
AND Safety procedures and rules are clearly
visible in classroom; students are able to
articulate rules.


10. Treats all living
organisms used in the
classroom or collected


1  2 


Does not responsibly attend to,
obey or enforce rules for the safe,


3  4 


Attends to, obeys and enforces
rules for the safe, proper and


5  6 


Consistently attends to, obeys and enforces
rules for the safe, proper and ethical treatment of
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in the field in a safe,
humane, and ethical
manner, and respects
legal restrictions on
their collection, keeping,
and use. (NSTA 4c)


proper and ethical treatment of
animals.


ethical treatment of animals. animals. AND Discusses reasons for such rules
with students.


   Rubric Score


   Rubric Mean


* NSTA Standard 6 Professional Knowledge and Skills
Criterion Performance Rating
 Emerging Basic Professional Score


11. Engages in on-going
professional development
and participates in
professional organizations
beyond the requirement
of the program. (NSTA
6a)


1  2 


Provides no documentation of
professional growth achieved through
participation in professional activities
beyond the university classroom.


3  4 


Provides documentation of professional
growth achieved through participation in
professional activities beyond the
university classroom.


5  6 


Provides documentation of
professional growth achieved through
participation in professional activities
beyond the university classroom.
AND Provides documentation of
publication and/or presentation in
professional organizations.


12. Reflects on their
teaching and identifies
ways and means to grow
professionally. (NSTA 6a)


1  2 


Provides no written evidence of
reflection on their teaching. OR
Reflections on teaching and growth is
not demonstrated through changes in
classroom practices.


3  4 


Provides written evidence of reflection
on their teaching. AND Reflection on
teaching and growth is demonstrated
through appropriate changes in
classroom practices.


5  6 


Provides consistent written evidence
of reflection on their teaching. AND
Reflection on teaching and growth is
demonstrated through changes in
classroom practices that improves
student learning. AND Evaluates how
these reflections impact practice and
growth.


13. Uses information from
students, supervisors,
colleagues, and others to
improve their teaching
and facilitate their


1  2 


Little to no evidence where input from
others (students, parents, colleagues,
supervisors and others) improved


3  4 


At least two examples of input from
multiple sources (students, parents,
colleagues, supervisors and others) is


5  6 


Three or more examples of input
from multiple sources (students,
parents, colleagues, supervisors and
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professional growth.
(NSTA 6b)


teaching and professional growth. used to improve teaching and
professional growth.


others) is used to improve teaching
and professional growth. AND
Candidate seeks input from multiple
sources.


14. Interacts effectively
with colleagues, parents
and students; mentors
new colleagues; and
fosters a positive
relationship in the
community. (NSTA 6b)


1  2 


Only builds professional relationships
with those who are responsible for
mentoring/supervising. OR Does not
interact appropriately with school
colleagues, parents, and/or agencies
in the larger community.


3  4 


Builds professional relationships with
those who are responsible for
mentoring/supervising. AND Provides
evidence of developing professional
relationships with school colleagues,
parents, and agencies in the larger
community.


5  6 


Exhibits a proactive and equitable
professional relationship with school
colleagues, parents, and agencies in
the larger community that facilitates
positive interactions and strong
communications of benefit to
students and the school.


   Rubric Score


   Rubric Mean


* NSTA - Evidence of Student Learning in the Teaching of Science
Criterion Performance Rating
 Unacceptable Acceptable Target Score


A. The candidate is
able to successfully
convey to students the
major science
concepts, principles,
theories, laws, and
interrelationships of
their fields of licensure.


1 


The data show that the K-12 students’
have not positively changed their
understanding of major science
concepts, principles, theories, laws,
and interrelationships as a result of
instruction by the candidate. OR
Student knowledge of science does
not go beyond memorization. OR
Candidate did not collect, organize,
and analyze data in a manner that
could be interpreted.


2 


The data show that the K-12 students’
understandings of major science
concepts, principles, theories, laws,
and interrelationships have positively
changed as a result of instruction by
the candidate. AND Content learning
was reflected in a level of
understanding beyond memorization.
AND Candidate collected, organized,
and analyzed data in a manner that
could be interpreted.


3 


The data show that the K-12 students’
understandings of major science concepts,
principles, theories, laws, and
interrelationships have positively changed
as a result of instruction by the candidate.
The students’ have made a change in their
understanding and are able to reflect on
their own changes in understanding. AND
Content learning was reflected in a level of
understanding beyond memorization. AND
Candidate collected, organized, analyzed
and interpreted data.


B. Nature of Science 1 


The data show that K-12 students’


2 


The data show that K-12 students’


3 


The data show that K-12 students’
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have not positively changed their
understanding of the nature of
science as a result of instruction by
the candidate. This includes the ability
to distinguish science from
nonscience, understand the evolution
and practice of science as a human
endeavor, and critically analyze
assertions made in the name of
science. OR Student knowledge of
the nature of science does not go
beyond memorization. OR Candidate
did not collect, organize, and analyze
data in a manner that could be
interpreted.


understandings of the nature of
science have positively changed as a
result of instruction by the candidate.
This includes the ability to distinguish
science from nonscience, understand
the evolution and practice of science
as a human endeavor, and critically
analyze assertions made in the name
of science. Student learning of the
nature of science was reflected in a
level of understanding beyond
memorization. AND Candidate
collected, organized, and analyzed
data in a manner that could be
interpreted.


understandings of the nature of science
have positively changed as a result of
instruction by the candidate. This includes
the ability to distinguish science from
nonscience, understand the evolution and
practice of science as a human endeavor,
and critically analyze assertions made in
the name of science. The students’ have
made a change in their understanding and
are able to reflecton their own changes in
understanding. Student learning of the
nature of science was reflected in a level
of understanding beyond memorization.
AND Candidate collected, organized,
analyzed and interpreted data.


C. The candidate
engages students in
developmentally
appropriate scientific
inquiry and
investigations.


1 


Provides minimal to no evidence that
students develop concepts and
relationships from their observations,
data, and inferences as a result of
inquiry-based instruction by the
candidate. OR Student knowledge of
science does not go beyond
memorization. OR Candidate did not
collect, organize, and analyze data in
a manner that could be interpreted.


2 


Provides evidence that shows
students observe, ask questions,
design inquiries, and collect and
interpret data in order to develop
concepts and relationships from
empirical experiences as a result of
inquirybased instruction by the
candidate. AND Content learning was
reflected in a level of understanding
beyond memorization. AND Candidate
collected, organized, and analyzed
data in a manner that could be
interpreted.


3 


Provides multiple authentic and creative
examples that demonstrate students
observe, ask questions, design inquiries,
and collect and interpret data in order to
develop concepts and relationships from
empirical experiences as a result of
inquiry-based instruction by the candidate.
The students’ have made a change in their
understanding and are able to reflect on
their own changes in understanding. AND
Content learning was reflected in a level of
understanding beyond memorization. AND
Candidate collected, organized, analyzed
and interpreted data.


   Rubric Score


   Rubric Mean


Comments or evidence
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Total Score 0.0


Total Mean
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University Supervisor Evaluation of Classroom Mentor Teacher “The University Supervisor Evaluation of Classroom Mentor Teacher” is completed by the University
Supervisor about halfway through the semester.


 US Evaluation of the Mentor Teacher


Type your answers or use the radio buttons as appropriate.


What is the mentor teacher's
name?


Who was the student teacher? If
more than one student teacher,
please enter both names.


What is the name of the mentor
teacher's school?


What is the name of the ISD?


What is the grade level of the
mentor teacher? Examples: 1 =
First Grade 5-6 = Fifth and Sixth
Grades


What is/are the subject area(s) of
the mentor teacher?


Please enter your ratings using the radio buttons.
 X = Not


Observed/Don’t
Know/Not Applicable


1 = to an
unsatisfactory
degree


2 = to a
basic/low
degree


3 = to an
acceptable
degree


4 = to a
proficient
degree


5 = to a
distinguished
degree


1. To what degree do you believe the classroom mentor
teacher provided the student teacher with an
independent work space to review guidebooks,
textbooks, grades, lesson plans, etc? *


      


2. To what degree do you believe the classroom mentor
teacher offered frequent and regular constructive
feedback for improvement regarding performance? *


      


3. To what degree do you believe the classroom mentor
teacher used a variety of methods to analyze student
teacher performance? *


      


4. To what degree do you believe the classroom mentor
teacher assumed a collaborative role to assist the
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student teacher in developing professional skills? *


5. To what degree do you believe the classroom mentor
teacher demonstrated realistic and fair expectations of
him/her? *


      


6. To what degree do you believe the classroom mentor
teacher guided your student teacher through the entire
placement? *


      


7. To what degree do you believe the classroom mentor
teacher demonstrated familiarity with the Student
Teacher Guidelines and the Mentor Teacher
responsibilities? *


      


8. To what degree do you believe the classroom mentor
teacher completed required evaluations and paperwork
(Form B, C, and D)? *


      


9. To what degree do you believe the classroom mentor
teacher communicated with the university supervisor
early in the placement? *


      


10. In terms of your overall recommendation for using
this classroom mentor teacher in the future, to what
degree do you believe this classroom mentor teacher
fulfilled their responsibilities? *


      


Please enter any additional
comments.
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Sam Houston State University teacher candidates at the conclusion of the student teaching semester are asked to thoughtfully respond to the following items as related
to their university supervisor. This feedback will be analyzed and utilized for training and to improve the student teaching experience.


 Evaluation


* University Supervisor name


Please rate the professional support you received from your university supervisor:
Pedagogy and Professional Responsibility Standard I – Has Knowledge of Relevant Content:
 Below


Expectations
Meets
Expectations


Exceeds
Expectations


Outstanding Not observed/Not
applicable


1. Had a thorough knowledge of procedures for the student teaching
experience. *


     


2. Conveyed expectations of you as a student teacher at his/her initial
orientation meeting. *


     


3. Sought to find answers to your questions if the answer was not
known when first asked. (select X if not applicable) *


     


4. Supported your preparation of the Teacher Work Sample
(answering specific questions if asked, general guidance, etc.). *


     


PPR Standards III and IV – Engages Student, Provides Timely, Quality Feedback, Fulfills Professional Responsibilities:
 Below


Expectations
Meets
Expectations


Exceeds
Expectations


Outstanding Not observed/Not
applicable


5. Followed scheduled observations with a face-to-face conference
(on the same day) and written comments on “Form A.” *


     


6. Spent an appropriate amount of time (minimum 40 minutes per
evaluation) observing you instructing in the classroom. *


     


7. Incorporated appropriate practices to assess your teaching skills. *      


PPR Standard III – Utilizes Effective Communication Techniques:
 Below


Expectations
Meets
Expectations


Exceeds
Expectations


Outstanding Not observed/Not
applicable


8. Informed you of your progress during the semester. *      


9. Was available to you via phone and email. *      


10. Responded in a timely manner to your communications. *      
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11. Communicated with the classroom mentor teacher(s) throughout
the semester. *


     


12. Assisted with challenges you encountered in interactions with
classroom mentor teachers and other public school faculty/staff. *


     


PPR Standards II, IV - Creates Environment of Respect. Fulfills Professional Responsibilities:
 Below


Expectations
Meets
Expectations


Exceeds
Expectations


Outstanding Not observed/Not
applicable


13. Established collegial rapport that facilitated your
professional growth. *


     


14. Kept scheduled observations/appointments with you. *      


15. Interacted professionally with you. *      


16. Interacted respectfully with you. *      


Technology Applications Standard II, IV - Uses Task-Appropriate Tools, Communicate in Different Formats:
 Below


Expectations
Meets
Expectations


Exceeds
Expectations


Outstanding Not observed/Not
applicable


17. Facilitated the electronic submission of your Teacher Work Sample into
Blackboard and Turnitin. *


     


18. Established and facilitated at least TWO on-line group discussions on
Blackboard Discussion Board (or facilitated your joining another
supervisor’s Discussion Board). *


     


PPR Standard II, III, and IV – Instructs Responsively, Fosters Learning Climate, Fulfills Professional Responsibilities:
 Below


Expectations
Meets
Expectations


Exceeds
Expectations


Outstanding Not observed/Not
applicable


19. Conveyed an interest in your progress throughout the
semester. *


     


20. Was sensitive to your needs as an individual student
teacher. *


     


21. Enhanced your student teaching experience. *      


22. Helped you become a better teacher. *      


23. Overall, please rate your university supervisor. *      
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Comments:
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Sam Houston State University teacher candidates placed into the public schools during the student teaching semester are asked to thoughtfully respond to the following
items as related to their classroom mentor teacher. Feedback will be analyzed and utilized for training to improve the pool of future mentor teachers.


  


* Mentor Teacher's Name


* School Campus Name


* School District
I. CLASSROOM MENTOR TEACHER BACKGROUND INFORMATION
To assist in determining the diversity of classroom mentor teachers, please respond to the following items to the best of your knowledge:


* Gender:
Male


Female


* Degree Status:
Bachelor's


Master's


Doctorate


* Race/Ethnicity:
American Indian/Alaskan Native


Asian or Pacific Islander


Black (not of Hispanic origin)


Hispanic


White (not of Hispanic origin)


Other


II. SHSU EXPECTATIONS FOR CLASSROOM MENTOR TEACHERS
To assist SHSU in assessing the level of support provided for student teachers, please respond “Yes” or “No” (or “not applicable”) to the following
items.


My classroom mentor teacher:
 Yes No


1. Took time to plan lessons with me. *   
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2. Observed my teaching. *   


3. Provided feedback. *   


4. Worked with me to establish effective classroom management procedures for my classroom. *   


5. Was prepared for the role of mentor for a student teacher. *   


6. Had mentor training or previous experience mentoring student teachers. *   


7. Provided appropriate curriculum guides, policy manuals, and materials. *   


8. Provided a tour of the building. *   


9. Arranged for me to observe in other classrooms. *   


10. Arranged for me to attend relevant professional development activities. *   


11. Encouraged me to ask questions. *   


12. Introduced me to the principal and other staff members. *   


13. Explained policy procedures for technology (copyright, fair use policy, etc.) to be used in the classroom. *   


14. Facilitated opportunities for me to interact with student families through school activities, parent teacher conferences, ARD (Admission, Review
Dismissal) meetings, etc. *


  


15. Provided opportunities for me to use information technology to support teaching and learning. *   


16. Worked with me to evaluate student outcomes and plan for improved student learning. *   


Comments:
III. TEACHING PROFICIENCIES OF THE CLASSROOM MENTOR TEACHER
With the expectation that classroom mentor teachers model the Texas Pedagogy and Professional Responsibility Standards, please indicate with what
frequency you observed the following teaching proficiencies in your mentor.


Pedagogy And Professional Responsibilities Standards For Texas Educators


DOMAIN I
 Never Rarely Frequently Most of


the time
Not observed/Not
applicable
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1. Competency 001
Demonstrated an understanding of human developmental processes and applied this
knowledge to plan instruction and ongoing assessment that motivated students.


*


     


2. Competency 002
Demonstrated an understanding of student diversity and knew how to plan learning
experiences and design assessments that were responsive to differences among students and
that promoted all students' learning.


*


     


3. Competency 003
Demonstrated an understanding of procedures for designing effective and coherent instruction
and assessment based on appropriate learning goals and objectives.


*


     


4. Competency 004
Demonstrated an understanding of learning processes and factors that impact student learning
and demonstrated this knowledge by planning effective, engaging instruction and appropriate
assessments.


*


     


Comments:
DOMAIN II
 Never Rarely Frequently Most of


the time
Not observed/Not
applicable


5. Competency 005
Knew how to establish a classroom climate that fostered learning, equity, and excellence and
used this knowledge to create a physical and emotional environment that was safe and
productive.


*


     


6. Competency 006
Demonstrated an understanding of strategies for creating an organized and productive
learning environment and for managing student behavior.


*


     


7. Competency 007
Demonstrated an understanding and applied principles and strategies for communicating
effectively in varied teaching and learning contexts.


*


     


Comments:


 CampusTools HigherEd https://tk20.shsu.edu/campustoolshighered/jsp/k12/common/evaltoolanswers.jsp?showcues=tr...


3 of 4 2/28/2015 4:45 PM







DOMAIN III
 Never Rarely Frequently Most of


the time
Not observed/Not
applicable


8. Competency 008
Provided appropriate instruction that actively engaged students in the learning process.


*


     


9. Competency 009
Incorporated the effective use of technology to plan, organize, deliver, and evaluate
instruction for all students.


*


     


10. Competency 010
Monitored student performance and achievement; provided students with timely,
high-quality feedback; and responded flexibly to promote learning for all students.


*


     


Comments:
DOMAIN IV
 Never Rarely Frequently Most of


the time
Not observed/Not
applicable


11. Competency 011
Demonstrated an understanding of the importance of family involvement in student's
education and knew how to interact and communicate effectively with families.


*


     


12. Competency 012
Enhanced professional knowledge and skills by effectively interacting with other members of
the educational community and participated in various types of professional activities.


*


     


13. Competency 013
Demonstrated an understanding and adhered to legal and ethical requirements for educators
and was knowledgeable of the structure of education in Texas.


*


     


Comments:
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 Principal Internship Performance Survey


* Please enter the name of the
campus administrator who
completed the survey on the
principal candidate.


* Please enter the Final Score given
to the candidate by the campus
administrator.


* Standards for Principals
Criterion Performance Rating
 Below


Expectation
Meet
Expectation


Target
Expectation


Score


The candidate displays integrity and fairness in an ethical manner (Learner-Centered Values and
Ethics of Leadership-ELCC 5.1).


1 2 3 


The candidate can create and steward a vision of learning that is shared and supported by the
school community (Learner-Centered Leadership and Campus Culture-ELCC 1.1).


1 2 3 


The candidates can implement a staff evaluation and development system to improve the
performance of faculty and staff members (Learner-Centered Human Resources Leadership and
Management-ELCC 2.4).


1 2 3 


The candidate can collaborate with families and community members and respond to diverse
community interests and needs (Learner-Centered Communications and Community
Relations-ELCC 4.2).


1 2 3 


The candidate can manage the organizations and key operations and resources needed to create
a safe and effective learning environment (Learner-Centered Organizational Leadership and
Management-ELCC 3.1).


1 2 3 


The candidate can design and implement curricula and strategic plans conducive to effective
learning and teaching (Learner-Centered Curriculum Planning and Development-ELCC 2.2).


1 2 3 


The candidate can arouse and sustain a campus cultures and instructional program conducive to
student learning and professional growth among faculty and staff members (Learner-Centered
Instructional Leadership and Management-ELCC 2.1).


1 2 3 
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The candidate can respond to the larger political, legal, and cultural context that surrounds
schools (Learner Centered Cultural Leadership and Influences-ELCC 6.2).


1 2 3 


   Rubric Score


   Rubric Mean


 


Total Score 0.0


Total Mean
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 Demographics


* Role of person completing this
assessment


 


* Name of School


* Name of School District


 


 Assessment


Based on your experience with this intern, please rate him or her by selecting the appropriate button for each of the 20 elements based on five standards of the
American Association of School Librarians (AASL) (2010). For more information about each AASL Standard please refer to “2010 ALA/AASL Standards for Initial
Preparation of School Librarians.” A google search by this title will locate the document. Please feel free to add comments to the comment box. Thank you for your
dedicated supervision of this intern!


Please use the NA box if you did not observe this indicator in this intern.


* 1. Teaching for Learning
Criterion Performance Rating
 Unacceptable Acceptable Excellent Score


1.1 Knowledge of learners and learning 0 1 2 


1.2 Effective and knowledgeable teacher 0 1 2 


1.3 Instructional partner 0 1 2 


1.4 Integration of twenty-first century skills and learning standards 0 1 2 


   Rubric Score


   Rubric Mean


* 2. Literacy and Reading
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Criterion Performance Rating
 Unacceptable Acceptable Excellent Score


2.1 Literature 0 1 2 


2.2 Reading promotion 0 1 2 


2.3 Respect for diversity 0 1 2 


2.4 Literacy strategies 0 1 2 


   Rubric Score


   Rubric Mean


* 3. Information and Knowledge
Criterion Performance Rating
 Unacceptable Acceptable Excellent Score


3.1 Efficient and ethical information-seeking behavior 0 1 2 


3.2 Access to information 0 1 2 


3.3 Information technology 0 1 2 


3.4 Research and knowledge creation 0 1 2 


   Rubric Score


   Rubric Mean


* 4. Advocacy and Leadership
Criterion Performance Rating
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 Unacceptable Acceptable Excellent Score


4.1 Networking with the library community 0 1 2 


4.2 Professional development 0 1 2 


4.3 Leadership 0 1 2 


4.4 Advocacy 0 1 2 


   Rubric Score


   Rubric Mean


* 5. Program Management and Administration
Criterion Performance Rating
 Unacceptable Acceptable Excellent Score


5.1 Collections 0 1 2 


5.2 Professional ethics 0 1 2 


5.3 Personnel, funding, and facilities 0 1 2 


5.4 Strategic planning and assessment 0 1 2 


   Rubric Score


   Rubric Mean


 


 Comments
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Optional comments about this
intern


 


Total Score 0.0


Total Mean
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 Please assess


* -
Criterion Performance Rating
 Needs


Improvement
Target Level Exceeds


Expectations
Score


1. Assessment Planning (selection of assessment instruments- non-bias assessment plans and
technical quality) • Candidate selects and use assessment materials based upon technical
quality. • Candidate selects and modifies appropriate assessment procedures to assure
non-biased results. • Candidate has knowledge of test reliability, validity, sources of error,
standard error of measurement, and standardization procedures. • Candidate prepares
assessment reports based on district policy. • Candidate develops assessments to address
suspected disability. Standard 1 ED1K4 Models, theories, and philosophies that form the basis of
assessment; ED1K6 Policy and research implications that promote recommended practices in
assessment (evaluated by mentor and supervisor)


0 


Candidate
meets fewer
than 3
conditions
under
component 1.


1 


Candidate
meets 3 of 4
conditions
under
component
1.


2 


Candidate
meets all 4
conditions
under
component 1.


2. **Test Administration and Scoring, including documentation of observational data (following
standardized assessment procedures and understanding of validly, reliability, standard error of
measure) • Candidate is able to employ the knowledge and skill to administer motor skill
assessments. • Candidate accurately scores assessment instruments . • Candidate accurately
uses observation techniques. • Candidate accurately assesses language skills. • Candidate
accurately assesses behavior and adapted behavior. • Candidate accurately assesses perceptual
skills. Standard 2 ED2K1 Assessment procedures that address all disabilities (evaluated in
Portfolio by Special Education Faculty)


0 


Candidate
meets fewer
than 5
conditions
under
component 2.


1 


Candidate
meets 5 of 7
conditions
under
component
2.


2 


Candidate
meets all 7
conditions
under
component 2.


3. Linking of Assessment Data to IEP development and Instructional Planning • Individual’s
exceptionality guides selection, adaptation, and creation of selected materials. • Team members
use and discuss assessment results to develop long range instructional goals (program and IEP)
as well as short term goals (IEP). • Assessments are used to develop intervention plans within
the scope and sequence of general and special education curriculum. • Individual abilities, the
learning environment, and cultural and linguistic factors are considered in goal development. •
Candidate develops plans/recommendations include strategies which assure acquisition and
fluency. Standard 3 ACC2K5 Process of developing individualized education plans; ACC2K6
Developmentally appropriate strategies for modifying instructional methods and the learning
environment;ACC2K3 Continuum of program options and services available to individuals with
exceptional learning needs with exceptional learning needs; ACC2K5 Process of developing
individualized education plans; ACC2S1 Develop programs including the integration of related
services for individuals based on a thorough understanding of individual differences (evaluated
by mentor and supervisor)


0 


Candidate
meets fewer
than 4
conditions
under
component 3.


1 


Candidate
meets 4 of 5
conditions
under
component
3.


2 


Candidate
meets all 5
conditions
under
component 3.
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4. Use of Evidenced-based Strategies in Instructional Recommendations • Candidate possesses
a large repertoire of evidenced based instructional activities that can be facilitated into various
settings. • Candidate has ability to select, adapt, and use strategies to promote positive learning
in general and special education curriculum according to needs of the individual with ELN. •
Candidate appropriately recommends modifications to the learning environment for individuals
with ELN. • Candidate recommends instructional plan modifications based on ongoing analysis of
individual learning progress and patterns success and errors. Standard 4 ACC4K2 Variety of
methods for assessing and evaluating individuals with exceptional learning needs’ performance
ACC4K3 Strategies for identifying individuals with exceptional learning needs; ED4S5 Analyze
error patterns (evaluated in Portfolio by Special Education Faculty)


0 


Candidate
meets fewer
than 3
conditions
under
component 4.


1 


Candidate
meets 3 of 4
conditions
under
component
4.


2 


Candidate
meets all 4
conditions
under
component 4.


5. Impact of Strategies (Recommendations) on student learning • Strategies presented facilitate
successful transitions for individuals with ELN. • Strategies presented facilitate maintenance and
generalization of skills across learning environments. Standard 2 ACC2S3 Improve instructional
programs using principles of curriculum development and modification, and learning theory
(evaluated in Portfolio by Special Education Faculty)


0 


Candidate
meets 0 of the
conditions
under
component 5.


1 


Candidate
meets 1
condition
under
component
5.


2 


Candidate all
conditions
under
component 5.


6. Integration of Skills into Assessment Report • Candidate utilizes basic terminology in
assessment reports. • Candidate gather relevant background information in assessment reports.
• Candidate interprets and presents formal and informal assessment results in the assessment
report. • Candidate uses technology as applicable to administer assessments and write reports. •
Candidate utilizes effective communication skills to report assessment results. Standard 4
ACC4K1 Evaluation process and determination of eligibility; ED4S6 Prepare comprehensive
assessment reports; ED4S5 Analyze error patterns (evaluated in Portfolio by Special Education
Faculty)


0 


Candidate
meets fewer
than 4
conditions
under
component 6.


1 


Candidate
meets 4 of 5
conditions
under
component
6.


2 


Candidate
meets all 5
conditions
under
component 6.


7. Responsiveness and Sensitivity to Multicultural Needs • Candidate shows sensitivity to various
aspects of diversity of individuals and their families (ethnic, racial, socioeconomic, family make
up, religious, and cultural) • Recognize personal cultural bias and differences that effects one
teaching or ability to make effective instructional recommendations. Standard 2 ACC2K1 Effects
of the cultural and environmental milieu of the individual and the family on behavior and learning
(evaluated by mentor and supervisor)


0 


Candidate
meets 0 of the
conditions
under
component 7.


1 


Candidate
meets 1
condition
under
component
7.


2 


Candidate
meets all
conditions
under
component 7.


8. Collaboration/Communication of assessment results, purposes, methods and implications with
other professionals (related services personnel, teachers, staff, lead diagnosticians) • Candidate
communicates assessment purposes, methods, results, and implications to team members. •
Candidate encourages consensus among team during IEP meetings and staffing. • Candidate is


0 


Candidate
meets fewer


1 


Candidate
meets 5 of 7


2 


Candidate
meets all
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responsive to ideas and suggestions of team members. • Candidate serves as a resource by
accessing information on exceptionalities and laws and policies. • Candidate maintains
confidentiality. • Candidate collaborates with related service providers and other community
agencies in culturally responsive ways to meet the needs individuals with ELN. • Candidate
maintains confidentiality about individuals with ELN. Standard 6 ACC6K1 Methods for
communicating goals and plans to stakeholders; ACC6K2 Roles of educators in integrated
settings; ED6K1 Roles of various agencies within the community; ACC6S1 Collaborate to
enhance opportunities for learners with exceptional learning needs; ED6S1 Communicate with
team members to determine assessment needs; ED6S2 Communicate with team members to
review assessment results; ED6S4 Assist teachers in interpreting data including large scale and
individual assessments; ED6S5 Use interagency collaboration in planning intervention (evaluated
by mentor and supervisor)


than 5
conditions
under
component 8.


conditions
under
component
8.


conditions
under
component 8.


9. Collaboration/Communication of assessment results, purposes, methods and implications with
Parents • Candidate communicates assessment purposes, methods, results, and implications to
parents, • Candidate serves as a resource to parents for understanding laws and policies; offer
strategies to help address family concerns. • Candidate includes parents in the process of
successful transition planning. • Candidate maintains confidentiality about individual with ELN.
Standard 6 ACC6K1 Methods for communicating goals and plans to stakeholders; ACC6S1
Collaborate to enhance opportunities for learners with exceptional learning needs; ACC6S2
Apply strategies to resolve conflict and build consensus (evaluated by mentor and supervisor)


0 


Candidate
meets fewer
than 3
conditions
under
component 9.


1 


Candidate
meets 3 of 4
conditions
under
component
9.


2 


Candidate
meets all
conditions
under standard
9.


10. Meeting Professional Responsibilities • Candidate completes tasks within specified timelines.
• Candidate follows and is in non-violation of the professional code of ethics and standards set
forth by CEC and National Certified Educational Diagnosticians. • Candidate engages in
professional development opportunities to stay current with evidenced based best practices and
legal updates. Standard 5 ACC5K1 Legal rights and responsibilities of individuals with
exceptional learning needs, staff, and parents/ guardians; ACC5K2 Moral and ethical
responsibilities of educators; ACC5K3 Human rights of individuals with exceptional learning
needs and their families; ED5K2 Organizations and publications relevant to the field of
educational diagnosticians; ACC5S1 Model ethical behavior and promote professional standards
(evaluated by mentor and supervisor)


0 


Candidate
meets fewer
than 2
conditions
under standard
10.


1 


Candidate
meets 2 of 3
conditions
under
standard 10.


2 


Candidate
meets all
conditions
under standard
10.


11. Indicators of Professional Development • Candidate engages in professional activities that
benefit individuals with ELN. • Candidate seeks assistance when improving instruction and are
assessment issues. • Candidate conducts activities in compliance with laws and policies.
Standard 5 ED5S1 Respect individual privacy and confidentiality; ACC5S2 Implement practices
that promote success for individuals with exceptional learning needs (evaluated by mentor and
supervisor)


0 


Candidate
meets fewer
than 2
conditions
under
component 11.


1 


Candidate
meets 2 of 3
conditions
under
component
11.


2 


Candidate
meets all
conditions
under standard
11.
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12. Level of Independence • Candidate is able to conduct IEP meeting with limited assistance. •
Candidate is able to administer and score assessments with limited assistance. • Candidate is
able to write assessment reports with limited assistance. Standard 5 ED5K1 Qualifications to
administer and interpret test results; ACC5S1 Model ethical behavior and promote professional
standards (evaluated by mentor and supervisor)


0 


Candidate
meets fewer
than 2
conditions
under
component 12.


1 


Candidate
meets 2 of 3
conditions
under
component
12.


2 


Candidate
meets all 3
conditions
under
component 12.


   Rubric Score


   Rubric Mean


 


Total Score 0.0


Total Mean
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		Exhibit 3.4.f- building

		FieldExperienceForms- Bookmarks

		Field Experience Forms

		Form A Professional Development Appraisal System

		Form D- National Educational Technology Standards for Students

		Focused Content Observation -History and Social Studies

		Focused Content Observation -Physical Education

		Focused Content Observation -Spanish

		Focused Content Observation - Math

		Focused Content Observation- Science

		University Supervisor Evalu of Mentor Teacher

		Student Teacher Eval. of University Supervisor

		Student Teacher Eval. of Mentor Teacher

		Principal Internship Evaluation

		Library Science Internship

		Educational Diagnostician Supervisor Evaluaiton of Candidates







Exhibit 3.4.f: Field Experience Assessment Instruments and Scoring Guides




Exhibit 3.4.g 


Aggregate data on candidates entering and exiting from clinical practice for all programs 


 


Initial Teacher Certification Programs. 


Entry into Student Teaching entailed candidates successfully completing all required Education coursework 
(prerequisites to Student Teaching or Internship).  As such student teaching is usually taken in a candidate’s 
final semester of the program.  For entry, candidates must be “in good standing” with the university and the 
Educator Preparation Program.  This includes maintaining a 2.5 GPA or better in all education and content area 
coursework (2.75 GPA is in effect for candidates entering after August 2014), having no grades below a “C” for 
all education and content area coursework.  Candidates must also ensure that their student accounts are paid in 
full and cleared for registration.  As a part of the application process candidates complete an acknowledgment 
and agree to abide by all local and state rules, regulations and laws, and consent to a criminal history check.  
The EPP is piloting an entrance interview process, submitted by candidates at the point of application and 
reviewed by faculty to guide candidates’ early development in the programs and add a source of assessment 
data for program improvement. 


 
Exit from Student Teaching requires credit for student teaching.  Candidates must also complete and show 
satisfactory progress in all required surveys and observation assessments have been completed successfully 
including Form A (PDAS) and Form D, as well as successfully completion of the Teacher Work Sample and 
Competent Dispositions and Diversity Proficiencies Essay.   
 
Advanced Programs 
 
Candidates must have successfully completed nearly all if not all required coursework. Most advanced 
candidates complete their clinical course in their last semester prior to graduating.  Candidates must also “be in 
good standing” the College of Education and Graduate Studies. Degree seeking students are required to 
maintain a 3.0 GPA or higher.  Candidates are allowed one “C” in coursework.  More than one “C” or any “D” 
or “F” will require the student to appeal to reapply to the program and retake courses. 
 
Exit requirements vary based on the program. Some courses will letter grades where others award credit or no-
credit grades.  Usual requirements include completing some minimum number of hours of field experience, 
mentor recommendation and high level coursework or project or portfolio.  Many programs require a 
comprehensive examination of candidate skills.  Some programs also include a thesis option, though no 
programs require a thesis for completion.  Doctoral programs require dissertations.   
 
Information on entry and exit assessment can be found in the Unit Assessment System Matrix and Exhibit 1.4.c. 
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Exhibit 3.4.g: Aggregate Entry and Exit Data




Program Name Hours Required Descritpion of Setting and Selection Process Associated Assessments


Ed.D. in Educational Leadership (with 
associated Superintendents' 
Certification 150


Candidates must select a diverse setting and a 
mentor superintendent to guide their 
experience.  Candidates must engage in the 
solution of a project or problem under the 
direction of a district leader and professor.


TExES Exam 195- aligned to standards and course 
content; Superintendent Portfolio; DDP; 
Graduate/Employer Survey; Dissertations; 
Comprehensive Exams; Site Supervisor Evaluation


M.A. in Educational Adminsitration 
(with associated Principal Certification 160


Candidates must select a diverse setting and a 
mentor principal to guide their experience.  
Candidates must engage in the solution of a 
project or problem under the direction of a 
district leader and professor.


TExES Exam 068- aligned to standards and course 
content; Principal Portfolio; DDP; Graduate/Employer 
Survey; Comprehensive Exams;Site Supervisor 
Evaluation


Master of Library Science 130


Candidates must select a diverse setting and a 
mentor librarian to guide their experience.  
Candidates must engage in projects alligned to 
the American Association of School Librarians 
Standards.


TExES Exam 150- aligned to standards and course 
content; Electronic Portfolio; DDP; Graduate/Employer 
Survey; Program Administration Project, Reaching 
youthful readers project, Information Literacy Lesson 
Plan; School Library Leadership and Advocacy; Site 
Supervisor Evaluation


M.Ed. in School Counseling
600 hours across 
two semesters)


Candidates select a school setting in which 
they can conduct 240 hours of direct 
interaction with P-12 learners in a counseling 
setting.  The remaining hours are indirect 
hours, where in candidates observe 
counseling, transcribe field notes, meet with 
counselors, etc.  


TExES Exam 152- aligned to standards and course 
content; Counselor Potential Scle; DDP; 
Graduate/Employer Survey; Program Administration 
Project, Reaching youthful readers project, 
Information Literacy Lesson Plan; School Library 
Leadership and Advocacy; Site Supervisor Evaluation


M.Ed. In Special Education (with 
associated Educational Diagnostician 
Certification)


Candidates select a  diverse setting in which 
they conduct their hours under the supervision 
of a principal or educational diagnostician.


TExES Exam 153- aligned to standards and course 
content; Behavior change project; Family Support Plan; 
Practicum Case Study; Content evaluation Portfolio; 
DDP; Graduate/Employer Survey; Site Supervisor 
Evaluation


M.Ed. In Reading (with associated 
Reading Speciailst Certification)


Non-specified 
number of hours 
across three 
courses


Candidates select a  diverse setting in which 
they conduct their hours under the supervision 
of a principal or reading specialist.


TExES Exam 151- aligned to standards and course 
content; Lamplighter project; Writing lesson plan; 
Growth Showcase Portfolio; DDP; Graduate/Employer 
Survey; Site Supervisor Evaluation


M.Ed. In Instructional Technology 100


Candidates select a  diverse setting in which 
they conduct their hours under the supervision 
of a principal or reading specialist.


Student Technology Use Assignment; Annontated 
Bibliography; Assessing Student Performance with 
Technology; DDP; Graduate/Employer Survey; Site 
Supervisor Evaluation; Comprehensive Exam


M.Ed. In Instructional Leadership 100


Candidates select a  diverse setting in which 
they conduct their hours under the supervision 
of a principal or reading specialist.


Leadership Framework;Curriculum Alignment Project; 
State Education Report; DDP; Graduate/Employer 
Survey; Site Supervisor Evaluation; Comprehensive 
Exam; Internship logs; Site Supervisor Evaluation







M.A./ M.Ed. In Curriculum and 
Instruction (with associated initial 
teacher certification)


Candidates select a  diverse setting in which 
they conduct their hours under the supervision 
of a principal or reading specialist.


For for certification candidates: Content exam; PPR 
Exam; Portrait of Diverse Learners; Curriculum 
Analysis; Teacher Work Sample; Annontated 
bibliography; Capstone project; site supervisor 
evaluation.  For for certification candidates:  All 
assessments but the content, PPR exams, and TWS.
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Listing of Sam Houston Innovative Partnerships with Schools 


Aldine ISD Houston ISD 
Alief ISD Huffman ISD 
Alvin ISD Humble ISD 
Anderson-Shiro ISD Huntsville ISD 
Barbers Hills ISD Katy ISD 
Bay City ISD Klein ISD 
Brazosport ISD Leon ISD ISD 
Brenham ISD Livingston ISD 
Bryan ISD Madisonsville ISD 
Buffalo ISD Magnolia ISD 
Centerville ISD Montgomery ISD 
Clear Creek ISD Navasota ISD 
Cleveland ISD Needville ISD 
Coldspring-Oakhurst ISD New Caney ISD 
College Station ISD New Waverly ISD 
Columbia-Brazoria ISD Onalaska ISD 
Conroe ISD Pasadena ISD 
Crockett ISD Shepherd ISD 
Crosby ISD Splendora ISD 
Cypress-Fairbanks ISD Spring Branch ISD 
Deer Park ISD Spring ISD 
East Bernard ISD Sweeny ISD 
El Campo ISD Teague ISD 
Fort Bend ISD Tomball ISD 
Franklin ISD Trinity ISD 
Galena Park ISD Van Vleck ISD 
Goodrich ISD Waller ISD 
Grapeland ISD Wharton ISD 
Hearne ISD Willis ISD 


 





Ships Map and Listing




Proximal Zone of Professional Influence 
 


The unit has enjoyed a research partnership with the Center for Research, Evaluation and Advancement of Teacher Education which 
conducts the Performance Analysis System for Colleges of Education.  The CREATE PACE study relies on a measurement of the 
school district demographics in an area within a 75 mile radius of Huntsville, TX.  This area is called the Proximal Zone of 
Professional Impact or PZPI (below).  The PZPI is explained in greater detail in the Annual Report from the CREATE PACE process 
(Appendix A, below) and in Exhibit 1.4.k.  The unit has participated in the CREATE Pace process for 8 years and will have all reports 
available for review during the site visit. 


 
 
 
 
 
 
 
 
 





Proximal Zone of Professional Impact




 
 
 


Sam Houston Innovative Partnerships with Schools 
Fall Meeting Agenda 


 
October 12, 2011 


 
Welcome and Introductions     Dr. Genevieve Brown, 


Dr. Karen Smith 
 


 
New Program Information     Department Representatives 
 
 
 
2010-2011 Partnership Report    Dr. Karen Smith 
         Associate Dean 
 
        Mr. Andy Oswald 
         Assessment Coordinator 
  
        Dr. Marilyn Butler,  
         Accreditation Coordinator 
 
 
Mentoring Orientation Workshop    Dr. Brian Miller 
 
 
Field Experience Updates     Dr. Brian Miller 


 
 































 SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2011 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Aldine I.S.D. Carrie Durley 14910 Aldine-Westfield  
  Executive Director of HR Houston, TX  77032 
 cdurley@aldine.k12.tx.us 281-449-1011 
  
 Dr. Wanda Bamberg 281-449-4911 Fax 
  Superintendent 
 wbamberg@aldine.k12.tx.us 
 
Alief I.S.D. Dr. Rose Benitez 4250 Cook Road 
  Assistant Sup. Human Resources Houston, TX 77072 
 rose.benitez@aliefisd.net 281-498-8110   
  281-988-3455 Fax 
 H.D. Chambers 
  Superintendent 
 hd.chambers@aliefisd.net  
 
Alvin I.S.D. Dr. Elizabeth Veloz 301 E. House Street 
  Assistant Superintendent HR Alvin, TX  77511 
  eveloz@alvinisd.net 281-388-1130 
       281-388-2741 Fax 
 Dr. Fred Brent 
  Superintendent 
 fbrent@alvinisd.net 
 
Brazosport I.S.D. Danny Massey P O Drawer Z 
     Assistant Sup. Of Admin. Services Freeport, TX  77542-1926  
 dmassey@brazosportisd.net 979-730-7000 X31201 (HR) 
    979-266-2405 Fax 
 Cyndy Pullen 979-730-7000 (ADMIN) 
     Coordinator of Human Resources 979-266-2486 – Fax 
  cpullen@brazosportisd.net 
 
 Dr. Karin V. Holacka 
  Superintendent 
 kholacka@brazosportisd.net 
 
Brenham I.S.D. Daphne Long 711 E. Mansfield St. 
  Director Human Resources  Brenham, TX 77833 
 dlong@brenhamisd.net 979-277-3700   
  979-277-3701  Fax 
 Sam Bell 
  Superintendent 
 sbell@brenhamisd.net 
 
 Bonnie Brinkmeyer 
       Coordinator of Instructional Services 
 bonbrink@brenhamisd.net 
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SHIPS – Sam Houston Innovative Partnerships w/Schools 


Revised Fall 2011 
 


SCHOOL DISTRICTS 
 


Organization Voting Member/Position Address/Phone   
 
Bryan I.S.D. Bill Moore 101 N. Texas Avenue 
  HR Recruitment Bryan, TX  77803 
 bmoore@bryanisd.org 
    979-209-1000 
 Dr. Thomas Wallis 979-209-1050 - Fax 
  Superintendent 
 twallis@bryanisd.org 
 
 Dr. Lucy Larrison 
  Assistant Superintendent-Curriculum, 
  Instruction and Assessment 
 larrison@bryanisd.org 
  
 
Buffalo ISD Mr. Jack Thomason 708 Cedar Creek Rd 
  Superintendent Buffalo TX  75831  
 thomasonjf@buffaloisd.com 903-322-3765 
    903-322-3091 – Fax 
      
Centerville I.S.D. Cathy Nichols 813 S. Commerce Street 
  Superintendent Centerville, TX   75833 
 cnichols@centerville.k12.tx.us 903-536-7812 
    903-536-7148 -  Fax   
    
Cleveland I.S.D. Mr. Kerry Cowart 316 E. Dallas 
  Superintendent Cleveland, TX  77327 
 kcowart@clevelandisd.org 281-592-8717 
    281-592-8283  Fax 
 Karin Miller 
  Asst. Superintendent of C&I  
 kmiller@clevelandisd.org 
 
Coldspring-Oakhurst C.I.S.D. Dr. LaTonya Goffney P.O. Box 39 
  Superintendent Coldspring, TX 77331-0039 
 lgoffney@cocisd.org 409-653-1115 
    936-653-2197 -  Fax 
  
  
College Station I.S.D. Dr. Clark C. Ealy 1812 Welsh 
  Deputy Superintendent for C&I College Station, TX  77840 
  cealy@csisd.org 979-764-5400 
    409-764-5535  Fax 
 Dr. Eddie Coulson  
  Superintendent 
  ecoulson@csisd.org 
 
  Donna Adams 
   Director of Instruction 
  dadams@csisd.org 
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SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
Conroe I.S.D. Dr. Kathy Sharples 3205 W. Davis 
  936.709.7854 Conroe, TX  77304 
  Dir. Human Resources, EED 936-709-7751/832-482-6751 
 ksharples@conroeisd.net 936.709.7953 - Fax 
   
 Dr. Don Stockton   
 Superintendent 
 dostockton@conroeisd.net 
 
 Sarah Wood 
  Curriculum & Instruction Staff Development 
 swood@conroeisd.net 
 
 Sally Maxwell 
  Interim Director Special Education 
 smaxwell@conroeisd.net 
 
Crockett ISD Dr. Douglas Moore  704 Burnett Avenue 
  Superintendent Crockett, TX 75835 
 dmoore@crockettisd.net 936-544-2125 
    936-544-5727 – Fax 
 Beverly Taylor  
  Human Resources Manager 
 btaylor@crockettisd.net    
    
Cypress-Fairbanks I.S.D. Jan Price 
  Director/Ancillary Personnel P O Box 692003 


  janet.price@cfisd.net Houston, TX 77269-2003  
     281-897-4000 


    281-517-2826  Fax 
 Brenda Lozano     
  Assistant Director of Professional Staffing  
 brenda.lozano@cfisd.net 
 
 Dr. Mark Henry 
  Superintendent 
 mark.henry@cfisd.net 
 
 Andrea Kuhn 
  Assistant Director of Professional Staffing 
 andrea.kuhn@cfisd.net  
Deer Park ISD Arnold Adair  203 Ivy 
  Superintendent of Schools Deer Park, TX  77536 
 adair@dpisd.org 832-668-7000  
 
Fort Bend I.S.D.  Beth Martinez  16431 Lexington Blvd. 
  Dir. of Staffing  Sugar Land, TX  77479 
 Beth.Martinez@fortbend.k12.tx.us 281-634-1000 
    281-634-1707  Fax 
 Dr. Timothy R. Jenney  
  Superintendent  
 superintendent@fortbend.k12.tx.us 
 
 Dr. John Frossard 
  Chief HR Officer 
 john.frossard@fortbendisd.com 
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Revised Fall 2011 
 


SCHOOL DISTRICTS 
 


Organization Voting Member/Position Address/Phone   
Franklin I.S.D. Bret Lowry P.O. Box 909 
  Superintendent Franklin, TX 77856 
 blowry@franklinisd.net 979-828-7000 
    979-828-1910 Fax 
 Stacy Ely 
  Director of Curriculum 
 sely@franklinisd.net 


 
Galena Park I.S.D. Mike McKay 14705 Woodforest Blvd 
  Senior Director of HR Houston, TX 77015 
 mmckay@galenaparkisd.com 832-386-1000 
    832-386-1450 (Fax)  
 Dr. Angi Williams 
  Interim Superintendent 
 awilliams@galenaparkisd.com 
 
Grapeland ISD Dr. K.L. Groholski  116 West Myrtle St 
  Superintendent Grapeland TX  75844 
 klgroholski@grapelandisd.net 936-687-4619 
    936-687-4624  - Fax 
 


 
Houston I.S.D. Dr. Terry Grier 4400 West 18th St 
  Superintendent Houston, TX  77092 
 hisdsuperintendent@houstonisd.org 713-556-7373 
    713-556-7312  Fax 
 
Humble I.S.D. Kelly Gabrisch 20200 Eastway Village Dr 
  Coordinator of Employment Humble, TX  77347 
  kelly.gabrisch@humble.k12.tx.us 281-641-1000 
    281-641-1050  Fax 
 Jamie Tisdale 
  Coordinator of Employment 
 jamie.tisdale@humble.k12.tx.us 
  
 Dr. Guy M. Sconzo   
 Superintendent 
 guy.sconzo@humble.k12.tx.us 
   
Huntsville I.S.D. Colleen McMillian 441 FM 2821 East 
 Executive Director of Human Resources Huntsville, TX  77320 
 cmcmillian@huntsville-isd.org 936-295-3421 
    936-293-2564 Fax 
 Dr. Steve R. Johnson 
  Superintendent 
 srjohnson@huntsville-isd.org 
 
 Cherie Meroney 
  Director of Instructional Services 
 cmeroney@huntsville-isd.org 
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SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Katy I.S.D. Dr. Debbie Harris P. O. Box 159 
  Assistant Superintendent, Katy, TX  77492 
  Human Resources 281-396-6000 
 deborahharris@katyisd.org 281-644-1805  Fax 
  
 Mr. Alton Frailey 
  Superintendent 
 altonfrailey@katyisd.org 
 
 William Rhodes 6301 South Stadium Lane 
 Elementary Professional Staffing Katy, TX 77492 
 williamrhodes@katyisd.org 281-296-2354 
    281-644-1825 Fax 
 Sylinda Howard 
  Director for Human Resources 
 sylindalhoward@katyisd.org 
 
 Andrea Tamborello 
  High School Professional Staffing 
 andrea.tamborello@katyisd.org 
 
Klein I.S.D. Curt Drouillard 7200 Spring-Cypress Rd. 
 Assistant Superintendent of Human  
 Resources Klein, TX  77379 
  cdrouillard@kleinisd.net 832-249-4170 
    832-249-4070 -  Fax 
 Dr. James Cain  
  Superintendent 
 jcain@kleinisd.net 
 
Leon ISD Jay Winn P O Box 157 
  Superintendent Jewett, TX  75846 
 jwinn@leonisd.net 903-626-4532 
    903-626-4954 - Fax 
 Tammy Music   
 Human Resources 
 tmusic@leonisd.net 
 
 
Livingston I.S.D. Dr. Darrell D. Myers                               P. O. Box 1297 
  Superintendent                                Livingston, TX   77351    
 dmyers@livingstonisd.com                      936-328-2100 
                                                                                                             936-328-2109  Fax 
 Janan Moore 
  Assistant Superintendent of C&I 
 jmoore@livingstonisd.com 
  
 Diana Kelm 
  Deputy Superintendent 
 dkelm@livingstonisd.com 
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Organization Voting Member/Position Address/Phone   
 
Madisonville Con. I.S.D. Keith Smith P O Box 879 
  Superintendent Madisonville, TX  77864 
 ksmith@madisonvillecisd.org 936-348-2797 
    936-348-2751  Fax 
 James Sanders 
  Asst Superintendent of Student Services 
 jsanders@madisonvillecisd.org  
 
Magnolia I.S.D. Michael Daniel P.O. Box 88  
  Director of Human Resources Magnolia, TX  77353 
 mdaniel@magnoliaisd.org 281-356-3571 
    281-356-1328  Fax 
 Dr. Todd Stephens   
 Superintendent 
 tstephens@magnoliaisd.org 
 
 Clydene Freeman 
  Asst. Superintendent for Curriculum 
 cfreeman@magnoliaisd.org 
 
 
Montgomery  I.S.D. Bobby Morris 13159 Walden Road 
  Assist. Superintendent of Admin.    


  Services Montgomery, TX  77356 
 bmorris@misd.org 936-582-1333   
  936-582-6457  Fax  
  
 Dr. Jim Gibson  
     Superintendent 
 jgibson@misd.org 
 
 Dr. Babette Eikenberg 
 Associate Superintendent of Instructional Services 
 beikenberg@misd.org 
 
 Bobby Morris 
 Director of Instructional Services 
 bmorris@misd.org 
 
Navasota ISD Rory Gesch P O Box 511 
  Superintendent Navasota TX   77868 
 geschr@navasotaisd.org 936-832-4200 
    936-825-4297 - Fax 
 Linda Cushman 
  Curriculum Specialist 
 cushmanl@navasotaisd.org 
     
      
New Caney I.S.D. Jon Kramer 21580 Loop 494 
  Executive Dir. Of Human Resources New Caney, TX 77357 
  jkramer@newcaneyisd.org 281-577-8600 
    281-354-2639  Fax 
 Kenn Franklin  
  Superintendent 
 kfranklin@newcaneyisd.org 
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Organization Voting Member/Position Address/Phone   
 
New Waverly I.S.D. Dr. Clay Webb 355 Front Street 


  Superintendent New Waverly, TX 77358 
 cwebb@new-waverly.k12.tx.us 936-344-6751 
    936-344-2438  Fax 
  
 Dr. Darol Hail 
  Assistant Superintendent 
 dhail@new-waverly.k12.tx.us 
   


 
Pasadena I.S.D. Jerry Dennis 1515 Cherrybrook 
  Assoc. Superintendent of HR Pasadena TX 77502 
 jdennis@pasadenaisd.org 713.740.0000 
    713.740.4021 – Fax 
 Dr. Kirk Lewis  
  Superintendent 
 klewis@pasadenaisd.org 


 
Shepherd I.SD. Jan Page 1401 S. Byrd Ave. 
 Director of Personnel Shepherd, TX 77371 
 jpage@shepherdisd.net 936-628-3396, ext 273 
    936-628-3841  Fax 
 Jody Cronin   
 Superintendent 
 jcronin@shepherdisd.net 
 
 
Splendora I.S.D. Mr. John DeBrock 23419 FM 2090 
 Asst. Superintendent Admin. Ser. Splendora, TX 77372 
 jdebrock@splendoraisd.org 281-689-3128 
    281-689-4071  Fax 
 Dr. Thomas Price 
 Superintendent 
 tprice@splendoraisd.org 
  
Spring Branch I.S.D. Dr. Duncan Klussmann 955 Campbell Road 
 Superintendent Houston, TX  77024-2803 
 duncan.klussmann@springbranchisd.com 713-464-1511, ext. 2346 
    713-365-4071 - Fax 
  
 Karen Cossey 
 Teacher Recruiter 
 Karen.cossey@springbranchisd.com   
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Organization Voting Member/Position Address/Phone   
 
Spring I. S. D. Renee Coleman 16717 Ella Blvd. 
 Assoc. Superintendent Human Resources Houston, TX   77090 
 reneeC@springisd.org 281-880-2000   
                                                         281-586-1141 Fax 
  
 Dr. Ralph Draper   
 Superintendent 
 ralphd@springisd.org 
 
 Laurie Bouchan 
  Superintendent Executive Secretary 
 lauriebo@springisd.org 
  
 John Brownlow 
  Executive Director of HR 
 jbrownlo@springisd.org 
   
  
 
Tomball I.S.D. Michael Williams 221 W. Main Street 
     Personnel Director  Tomball, TX  77375-5529 
 michaelwilliams@tomballisd.net 281-357-3100 
    281-357-3128  Fax 
  
 John Neubauer Assistant – ltroy@springisd.org    
 Superintendent Ex. Secretary – lauriebo@springisd.org 
 johnneubauer@tomballisd.net 
  
Trinity I.S.D. Cheryl Spearman P.O. Box 752 
  Counselor Trinity, TX 75862-0752 
 cspearman@trinityisd.net 936-594-3560 
    936-594-2162  Fax 
 Davy Plymale   
 Superintendent  
 dplymale@trinityisd.net 
 
 
Willis I.S.D. Tammy Moore 204 W. Rogers 
 Interim Dir.Human Resources                 Willis, TX  77378 
 tmoore@willisisd.org 936-856-1200 
    936-856-4042 Fax 
 Dr. Bret Jimerson        
 Superintendent 
 bjimerson@willisisd.org 
 
 Ms. Dolores Hirsch 
  HR Secretary 
 dhirsch@willisisd.org  
 
 
 







 
 
 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2011 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Region IV ESC Marcy Harris 7145 West Tidwell 
  Educational Specialist Houston, TX  77092-2096 
 mharris@esc4.net 713-744-8144 
    713-744-8148 fax 
 
Region VI ESC Nell Higgins 3332 Montgomery Road 
  Certification Officer Huntsville, TX 77340 
 nhiggins@esc6.net 936-435-8400 
    936-435-8484 Fax 
 Thomas Poe 
  Executive Director 
 tpoe@esc6.net 
 
 Judy Black 
  Certification Specialist 
 jblack@esc6.net 
 
 Joe Martin 
  Certification Coordinator 
 jmartin@esc6.net 
 
Community Ms. Michelle McKenzie Boys & Girls Club 
  Executive Director P.O. Box 8600 
 bgcwalkerco@yahoo.com  Huntsville, Tx 77340 
 
 
 
College of Education Dr. Genevieve Brown College of Education  
  Dean (936) 294-1100  
 edu_gxb@shsu.edu 
 
 Dr. Karen Smith College of Education  
  Associate Dean (936) 294-1103 
 edu_kss@shsu.edu 
 
 Dr. Beverly Irby College of Education 
  Associate Dean (936)294-1134 
 edu_bid@shsu.edu 
 
 Dr. Daphne Johnson Curriculum & Instruction  
 Chair (936) 294-1136 
 edu_dxe@shsu.edu 
 
 Dr. Brian Miller Field Experience 
  Coordinator (936) 294-1041 
 brianmiller@shsu.edu 
 
 Dr. Melinda Miller LLSP 
  Acting Chair lls_msm@shsu.edu 
  
  







 
  







 
 


 
 
 
 


Sam Houston Innovative Partnership with Schools 
Advisory Council 


Spring Meeting Agenda 
March 23, 2011 


 
 


Welcome and Introductions     Dr. Karen Smith 
 


       
  Accreditation       Dr. Marilyn Butler 
 


 
TEA/SBEC Updates      Dr. Karen Smith 
 
         
SHIPS By-laws Proposed Revisions   Dr. Karen Smith 


Dr. Brian Miller 
 


   
  University Park – University Center   Dr. Karen Smith       


 
 


Field Experiences and Student Teaching   Dr. Brian Miller 
       Student Teacher Application Delivery                         







SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Spring 2011 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Aldine I.S.D. Selena Chapa 14910 Aldine-Westfield  
  Director of Human Resources Houston, TX  77032 
 schapa@aldine.k12.tx.us 281-449-1011 
  
 Dr. Wanda Bamberg 281-449-4911  Fax 
  Superintendent 
 wbamberg@aldine.k12.tx.us 
 
Alief I.S.D. Dr. Rose Benitez 12302 High Star 
  Assistant Sup. Human Resources Houston, TX 77072 
 rose.benitez@aliefisd.net 281-988-3456 
    281-988-3455 Fax 
 Dr. Gina Tomas 
  Interim Superintendent 
 gina.tomas@aliefisd.net 
 
Alvin I.S.D. Elizabeth Veloz 301 E. House Street 
  Executive Director of HR Alvin, TX  77511 
  eveloz@alvinisd.net 281-245-2480 
       281-388-2741  Fax 
 Dr. Fred Brent 
  Superintendent 
 fbrent@alvinisd.net 
 
Brazosport I.S.D. Stuart Dornburg P O Drawer Z 
     Exec. Dir. Human Resources Freeport, TX  77542-1926  
 sdornburg@brazosportisd.net 979-730-7000 X10133 (HR) 
    979-266-2405 Fax 
 Cyndy Pullen 979-730-7000 (ADMIN) 
     Coordinator of Human Resources 979-266-2486 – Fax 
  cpullen@brazosportisd.net 
 
 Joe Keith Ripple 
  Superintendent 
 jripple@brazosportisd.net 
 
Brenham I.S.D. Daphne Long 711 E. Mansfield St. 
  Director Human Resources  Brenham, TX 77833 
 dlong@brenhamisd.net 979-277-6500 
    979-277-6515  Fax 
 Sam Bell 
  Superintendent 
 sbell@brenhamisd.net 
 
 Donna Kelling 
  Director of Instructional Services 
 donnab@brenhamisd.net 
 







SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2010 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Bryan I.S.D. Bill Moore 101 N. Texas Avenue 
  Director of Recruitment Bryan, TX  77803 
 bmoore@bryanisd.org 
    979-209-1084 
 Mr. Mike Cargill 979-209-1097 - Fax 
  Superintendent 
 mcargill@bryanisd.org 
 
 Dr. Lucy Larrison 
  Assistant Superintendent-Curriculum, 
  Instruction and Assessment 
 larrison@bryanisd.org 
  
 
Buffalo ISD Mr. Jack Thomason 708 Cedar Creek Rd 
  Superintendent Buffalo TX  75831  
 thomasonjf@buffaloisd.com 903-322-3765 
    903-322-3091 – Fax 
      
Centerville I.S.D. Cathy Nichols 813 S. Commerce Street 
  Superintendent Centerville, TX   75833 
 cnichols@centervilleisd.net 903-536-2625 
    903-536-2935 -  Fax 
      
Cleveland I.S.D. Mr. Kerry Cowart 316 E. Dallas 
  Superintendent Cleveland, TX  77327 
 kcowart@clevelandisd.org 281-592-8717 
    281-592-8283  Fax 
 Jessica Johnson 
  Asst. Superintendent of C&I  
 jjohnson@clevelandisd.org 
 
Coldspring-Oakhurst C.I.S.D. Dr. LaTonya Goffney P.O. Box 39 
  Superintendent Coldspring, TX 77331-0039 
 lgoffney@cocisd.org 409-653-1115 
    936-653-2197 -  Fax 
  
   
 
 


 
 
 
 
 
 
 
 







 
SHIPS – Sam Houston Innovative Partnerships w/Schools 


Revised Fall 2010 
 


SCHOOL DISTRICTS 
 


Organization Voting Member/Position Address/Phone   
 
College Station I.S.D. Greg McIntyre 1812 Welsh 
  Deputy Superintendent for C&I College Station, TX  77840 
  gmcintyre@csisd.org 409-764-5400 
    409-764-5535  Fax 
 Dr. Eddie Coulson  
  Superintendent 
  ecoulson@csisd.org 
 
  Donna Adams 
   Director of Instruction 
  dadams@csisd.org 
 
Conroe I.S.D. Dr. Kathy Sharples 3205 W. Davis 
  936.709.7854 Conroe, TX  77304 
  Dir. Human Resources, EED 936-709-7751 
 ksharples@conroeisd.net 936.709.7953 - Fax 
   
 Dr. Don Stockton  
  Superintendent 
 dostockton@conroeisd.net 
 
 Deanna Martin 
  Curriculum & Instruction Staff Development 
 dmartin@conroeisd.net 
 
 Mary Kay Allbright 
  Special Education 
 mallbright@conroeisd.net 
 
 
Crockett ISD Dr. Douglas Moore  704 Burnett Avenue 
  Superintendent Crockett, TX 75835 
 dmoore@crockettisd.net 936-544-2125 
    936-544-5727 – Fax 
 Beverly Taylor  
  Personnel Director 
 btaylor@crockettisd.net  
      
 
 
 
 
 
 
 
 
 







 
SHIPS – Sam Houston Innovative Partnerships w/Schools 


Revised Fall 2010 
 


SCHOOL DISTRICTS 
 


Organization Voting Member/Position Address/Phone   
 
Cypress-Fairbanks I.S.D. Jan Price 
  Director/Ancillary Personnel P O Box 692003 


  Janet.price@cfisd.net Houston, TX 77269-2003  
     281-897-4000 


    281-517-2826  Fax 
 Brenda Lozano     
  Assistant Director of Professional Staffing  
 brenda.lozano@cfisd.net 
 
 Dr. David Anthony 
  Superintendent 
 david.anthony@cfisd.net 
 
 Andrea Kuhn 
  Assistant Director of Professional Staffing 
 andrea.kuhn@cfisd.net  
 
Deer Park ISD Arnold Adair  203 Ivy 
  Superintendent Deer Park, TX  77536 
 adair@dpisd.org 832-668-7000  
 
Fort Bend I.S.D.  Linda Ruckman  16431 Lexington Blvd. 
  Acting Dir. of Staffing  Sugar Land, TX  77479 
 Charles.spurlin@fortbend.k12.tx.us 281-634-1402 
    281-634-1707  Fax 
 Dr. Timothy R. Jenney  
  Superintendent  
 superintendent@fortbend.k12.tx.us 
 
 Rhonda McWilliams 
  Chief HR Officer 
 rhonda.mcwilliams@fortbendisd.com 
 
Franklin I.S.D. Bret Lowry P.O. Box 909 
  Superintendent Franklin, TX 77856 
 blowry@franklinisd.net 979-828-7000 
    979-828-1910 Fax 
 Stacy Ely 
  Director of Curriculum 
 sely@franklinisd.net 
 
Galena Park I.S.D. Henry Espinosa 14705 Woodforest Blvd 
  Director of Recruitment Houston, TX 77015 
 hespinosa@galenaparkisd.com 832-386-1000 
    832-386-1450 (Fax)  
 Dr. Mark Henry 
  Superintendent 







 mhenry@galenaparkisd.com 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2009 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Grapeland ISD Dr. K.L. Groholski  116 West Myrtle St 
  Superintendent Grapeland TX  75844 
 klgroholski@grapelandisd.net 936-687-4619 
    936-687-4624  - Fax 
     
Houston I.S.D. Dr. Terry Grier 4400 West 18th St 
  Superintendent Houston, TX  77092 
 hisdsuperintendent@houstonisd.org 713-556-7373 
    713-556-7312  Fax  
 
Humble I.S.D. Kelly Gabrisch 20200 Eastway Village Dr 
  Coordinator of Employment Humble, TX  77347 
  kelly.gabrisch@humble.k12.tx.us 281-641-1000 
    281-641-1050  Fax 
 Jamie Tisdale 
  Coordinator of Employment 
 jamie.tisdale@humble.k12.tx.us 
  
 Dr. Guy M. Sconzo  
  Superintendent 
 guy.sconzo@humble.k12.tx.us 
   
Huntsville I.S.D. Colleen McMillian 441 FM 2821 East 
  Human Resources Director Huntsville, TX  77320 
 cmcmillian@huntsville-isd.org 936-295-3421 
    936-293-2564 Fax 
 
 Dr. Steve R. Johnson 
  Superintendent 
 srjohnson@huntsville-isd.org 
 
 Cherie Meroney 
  Co - Director of Academics 
 cmeroney@huntsville-isd.org 
 
  
 
 
 
 
 
 
 
 
 
 







 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2009 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Katy I.S.D. Dr. Debbie Harris P. O. Box 159 
  Assistant Superintendent, Katy, TX  77492 
  Human Resources 281-396-6000 
 deborahharris@katyisd.org 281-644-1805  Fax 
  
 Mr. Alton Frailey 
  Superintendent 
 altonfrailey@katyisd.org 
 
 William Rhodes 6301 South Stadium Lane 
  Elementary Professional Stafffing Katy, TX 77492 
 williamrhodes@katyisd.org 281-296-2354 
    281-644-1825 Fax 
 Sylinda Howard 
  Director for Human Resources 
 sylindalhoward@katyisd.org 
 
 Andrea Tamborello 
  High School Professional Staffing 
 andrea.tamborello@katyisd.org 
 
Klein I.S.D. Curt Drouillard 7200 Spring-Cypress Rd. 
  Assistant Superintendent of Human  
  Resources Klein, TX  77379 
  cdrouillard@kleinisd.net 832-249-4170 
    832-249-4070 -  Fax 
 Dr. James Cain  
  Superintendent 
 jcain@kleinisd.net 
 
Leon ISD Jay Winn P O Box 157 
  Superintendent Jewett, TX  75846 
 jwinn@leonisd.net 903-626-4532 
    903-626-4954 - Fax 
 Tammy Music  
  Human Resources 
 tmusic@leonisd.net 
 
 
 
 
 
 
 
 
 







 
 
 
 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2010 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Livingston I.S.D. Nikki Wilson P. O. Box 1297 
  Assistant Superintendent of HR Livingston, Texas 77351 
 nwilson@livingstonisd.com 936-328-2100 
    936-328-2109  Fax 
 Dr. Darrell D. Myers 
  Superintendent 
 dmyers@livingstonisd.com 
 
 Janan Moore 
  Assistant Superintendent of C&I 
 jmoore@livingstonisd.com 
  
 Diana Kelm 
  Deputy Superintendent 
 dkelm@livingstonisd.com 


 
Madisonville Con. I.S.D. Keith Smith P O Box 879 
  Superintendent Madisonville, TX  77864 
 ksmith@madisonvillecisd.org 936-348-2797 
    936-348-2751  Fax 
 James Sanders 
  Asst Superintendent of Student Services 
 jsanders@madisonvillecisd.org  
  
Magnolia I.S.D. Michael Daniel P.O. Box 88  
  Director of Human Resources Magnolia, TX  77353 
 mdaniel@magnoliaisd.org 281-356-3571 
    281-356-1328  Fax 
 Dr. Todd Stephens  
  Superintendent 
 tstephens@magnoliaisd.org 
 
 Clydene Freeman 
  Asst. Superintendent for Curriculum 
 cfreeman@magnoliaisd.org 
 
 
 
 
 
 
 
 







 
 
 
 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2010 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Montgomery  I.S.D. Judy Drummond 13159 Walden Road 
  Director of Human Resources Montgomery, TX  77356 
 jdrummond@misd.org 936-582-1333 
    936-582-6457  Fax  
 Dr. Jim Gibson  
     Superintendent 
 jgibson@misd.org 
 
 Babette Eikenberg 
  Associate Superintendent of  
  Instructional Services 
 beikenberg@misd.org 
 
 Sarah Hilburn 
  Director of Instructional Services 
 shilburn@misd.org 
 
Navasota ISD Rory Gesch P O Box 511 
  Superintendent Navasota TX   77868 
 geschr@navasotaisd.org 936-832-4200 
    936-825-4297 - Fax 
 Linda Cushman 
  Curriculum Specialist 
 cushmanl@navasotaisd.org 
     
      
New Caney I.S.D. Jon Kramer 21580 Loop 494 
  Executive Dir. Of Human Resources New Caney, TX 77357 
  jkramer@newcaneyisd.org 281-577-8600 
    281-354-2639  Fax 
 Kenn Franklin  
  Superintendent 
 kfranklin@newcaneyisd.org 
 
New Waverly I.S.D. Dr. Clay Webb 355 Front Street 


  Superintendent New Waverly, TX 77358 
 cwebb@new-waverly.k12.tx.us 936-344-6751 
    936-344-2438  Fax 
   


 
 
 
 







 
 
 
 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2010 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Pasadena I.S.D. Jerry Dennis 1515 Cherrybrook 
  Assoc. Superintendent of HR Pasadena TX 77502 
 jdennis@pasadenaisd.org 713.740.0000 
    713.740.4021 – Fax 
 Dr. Kirk Lewis  
  Superintendent 
 klewis@pasadenaisd.org 


 
Shepherd I.SD. Jan Page 1401 S. Byrd Ave. 
  Director of Personnel Shepherd, TX 77371 
 jpage@shepherdisd.net 936-628-3396, ext 273 
    936-628-3841  Fax 
 Jody Cronin  
  Superintendent 
 jcronin@shepherdisd.net 
 
Splendora I.S.D. Dr. Kevin Weldon 23419 FM 2090 
  Asst. Superintendent Admin. Ser. Splendora, TX 77372 
 kweldon@splendoraisd.org 281-689-3128 
    281-689-4071  Fax 
 Dr. Thomas Price 
  Superintendent 
 tprice@splendoraisd.org 
  
Spring Branch I.S.D. Dr. Duncan Klussmann 955 Campbell Road 
  Superintendent Houston, TX  77024-2803 
 duncan.klussmann@springbranchisd.com 713-464-1511, ext. 2346 
    713-365-4071 - Fax 
  
 Karen Cossey 
  Teacher Recruiter 
 Karen.cossey@springbranchisd.com   
 
 
 
 
 


 
 
 
 
 
 







 
 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2010 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Spring I. S. D. Renee Coleman 16717 Ella Blvd. 
  Assoc. Superintendent Human Resources 
 reneeC@springisd.org Houston, TX  77090 
    281-880-2000 
 Dr. Ralph Draper 281-586-1141 Fax 
  Superintendent 
 ralphd@springisd.org 
 
 Laurie Bouchan 
  Superintendent Executive Secretary 
 lauriebo@springisd.org 
  
 John Brownlow 
  Executive Director of HR 
 jbrownlo@springisd.org 
   
  
 
Tomball I.S.D. Michael Williams 221 W. Main Street 
     Personnel Director  Tomball, TX  77375-5529 
 michaelwilliams@tomballisd.net 281-357-3100 
    281-357-3128  Fax 
 John Neubauer  
  Superintendent 
 jneubauer@tomballisd.net 
  
Trinity I.S.D. Cheryl Spearman P.O. Box 752 
  Counselor Trinity, TX 75862-0752 
 cspearman@trinityisd.net 936-594-3560 
    936-594-2162  Fax 
 Davy Plymale  
  Superintendent  
 dplymale@trinityisd.net 
 
Willis I.S.D. Rayford McIlhaney 204 W. Rogers 
  Dir. Human Resources Willis, TX  77378 
   rmcilhaney@willisisd.org 936-856-1200 
    936-856-4042 Fax 
 Dr. Bret Jimerson       
  Superintendent 
 bjimerson@willisisd.org 
 
 Ms. Dolores Hirsch 
  HR Secretary 
 dhirsch@willisisd.org  







 
 
  


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2010 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Region IV ESC Marcy Harris 7145 West Tidwell 
  Educational Specialist Houston, TX  77092-2096 
 mharris@esc4.net 713-744-8144 
    713-744-8148 fax 
 
Region VI ESC Nell Higgins 3332 Montgomery Road 
  Certification Officer Huntsville, TX 77340 
 nhiggins@esc6.net 936-435-8400 
    936-435-8484 Fax 
 Thomas Poe 
  Executive Director 
 tpoe@esc6.net 
 
 Judy Black 
  Certification Specialist 
 jblack@esc6.net 
 
 Joe Martin 
  Certification Coordinator 
 jmartin@esc6.net 
 
Community Ms. Michelle McKenzie Boys & Girls Club 
  Executive Director P.O. Box 8600 
 bgcwalkerco@yahoo.com  Huntsville, Tx 77340 
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Revised Fall 2010 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   


 
College of Education Dr. Genevieve Brown College of Education  
  Dean (936) 294-1100  
 edu_gxb@shsu.edu 
 
 Dr. Karen Smith College of Education  
  Associate Dean (936) 294-1103 
 edu_kss@shsu.edu 
 
 Dr. Beverly Irby College of Education 
  Associate Dean (936)294-1134 
 edu_bid@shsu.edu 
 
 Dr. Daphne Johnson Curriculum & Instruction 
  Chair (936) 294-1136 
 edu_dxe@shsu.edu 
 
 Dr. Brian Miller Field Experience 
  Coordinator (936) 294-1041 
 brianmiller@shsu.edu 
 
 Dr. Melinda Miller LLSP 
  Acting Chair 
 lls_msm@shsu.edu 
  
  
 
  
 
 

























		Fall 2011 SHIPS

		SHIPS Fall 2011 Agenda

		Fall 2011 SHIPS meeting attendees

		Fall 2011 SHIPS membership



		Spring 2012 SHIPS

		SHIPS Spring 2011 Agenda

		Spring 2011 SHIPS membership

		Spring 2012 SHIPS meeting attendees





SHIPS Agendas and Attendance, Part 1




 
 
 


Sam Houston Innovative Partnerships with Schools 
Fall Meeting Agenda 


 
October 10, 2012 


 
Welcome and Introductions   Dr. Genevieve Brown 


Dr. Karen Smith 
 


 
COE Announcements   Department Representatives 


 
  Performance Report Highlights  Mr. Andy Oswald, Dr. Karen Smith 
 


Updates from SBEC    Dr. Karen Smith 
 


• Changes in Certification Tests and Certificates 


• Principal Survey  


• Educational Aide Tuition Exemptions/ Student Teacher Waivers 
 
  NCATE Updates    Dr. Marilyn Butler 
 


Mentoring Orientation Workshop  Ms. Janet Williams 
 


Field Experience Updates   Ms. Janet Williams 
         


 
 
 


Thanks for making arrangements for today’s event to  
Ms. Jenny Estrada and Ms. Charline Goodrum 







 SHIPS – Sam Houston Innovative Partnerships w/Schools 
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SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Aldine I.S.D. Carrie Durley 14910 Aldine Westfield  
  Executive Director of HR Houston, TX  77032 
 cdurley@aldine.k12.tx.us 281-449-1011 
    281-449-4911- Fax  
 Dr. Wanda Bamberg  
  Superintendent 
 wbamberg@aldine.k12.tx.us 
 
 
Alief I.S.D. Dr. Rose Benitez 4250 Cook Road 
  Assistant Sup. Human Resources Houston, TX 77072 
 rose.benitez@aliefisd.net 281-498-8110   
    281-988-3455 - Fax 
  
 H.D. Chambers 
  Superintendent 
 hd.chambers@aliefisd.net  
  
 Avalyn Montgomery 
  Asst. Dir. Human Resources 
 avalyn.montgomery@aliefisd.net 
 
 Stacie Gibson 
  Asst. Dir. Human Resources 
 stacie.gibson@aliefisd.net 
 
Alvin I.S.D. Dr. Elizabeth Veloz 301 E. House Street 
  Assistant Superintendent HR Alvin, TX  77511 
  eveloz@alvinisd.net 281-388-1130 
       281-388-2741- Fax 
 Dr. Fred Brent 
  Superintendent 
 fbrent@alvinisd.net 
 
Brazosport I.S.D. Danny Massey P O Drawer Z 
     Assistant Sup. of Admin. Services Freeport, TX  77542-1926  
 dmassey@brazosportisd.net 979-730-7000 X31201 (HR) 
    979-266-2405- Fax 
 Jay Whitehead 979-730-7000 (ADMIN) 
     Director of Human Resources 979-266-2486 – Fax 
  jwhitehead@brazosportisd.net 
 
 Dr. Karin V. Holacka 
  Superintendent 
 kholacka@brazosportisd.net 
 
 Aide Boggs 
  HR Administrator 
 aboggs@brazosportisd.net 
 
 
 
 
 
 



mailto:hd.chambers@aliefisd.net

mailto:avalyn.montgomery@aliefisd.net

mailto:aboggs@brazosportisd.net





SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2012 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
Brenham I.S.D. Daphne Long 711 E. Mansfield St. 
  Director Human Resources  Brenham, TX 77833 
 dlong@brenhamisd.net 979-277-3700   
    979-277-3701- Fax  
 Sam Bell 
  Superintendent 
 sbell@brenhamisd.net 
 
 Bonnie Brinkmeyer 
       Coordinator of Instructional Services 
 bonbrink@brenhamisd.net 
 
 
Bryan I.S.D. Bill Moore 101 N. Texas Avenue 
  HR Recruitment Bryan, TX  77803 
 bmoore@bryanisd.org 979-209-1000 
    979-209-1050 - Fax 
 Dr. Thomas Wallis  
 Superintendent 
 superintendent@bryanisd.org 
 
 Dr. Lucy Larrison 
  Assistant Superintendent-Curriculum, 
  Instruction and Assessment 
 lucy.larrison@bryanisd.org 
  
 Sandi Morgan 
  HR Coordinator, Certification & Staffing 
 sandi.morgan@bryanisd.org 
 
 
Buffalo ISD Lacy Freeman 708 Cedar Creek Rd 
  Interim Superintendent Buffalo TX  75831  
 freemanlg@buffaloisd.net 903-322-3765 
    903-322-3091 – Fax 
      
Centerville I.S.D. Cathy Nichols 813 S. Commerce Street 
  Superintendent Centerville, TX   75833 
 cnichols@centerville.k12.tx.us 903-536-7812 
    903-536-7148 - Fax   
    
Cleveland I.S.D. Mr. Kerry Cowart 316 E. Dallas 
  Superintendent Cleveland, TX  77327 
 kcowart@clevelandisd.org 281-592-8717 
    281-592-8283 - Fax 
 Stacey W. Gatlin 
  Human Resources Director  
 sgatlin@clevelandisd.org 
 
 
 
 
 
 
 
 



mailto:bmoore@bryanisd.org

mailto:superintendent@bryanisd.org





SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2012 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
Coldspring-Oakhurst C.I.S.D. Dr. LaTonya Goffney P.O. Box 39 
  Superintendent Coldspring, TX 77331-0039 
 lgoffney@cocisd.org 409-653-1115 
    936-653-2197 - Fax 
  
  
College Station I.S.D. Dr. Clark C. Ealy 1812 Welsh 
  Deputy Superintendent College Station, TX  77840 
  cealy@csisd.org 979-764-5400 
    409-764-5535 - Fax 
 Dr. Eddie Coulson  
  Superintendent 
  ecoulson@csisd.org 
 
  Donna Adams 
   Director of Instruction 
  dadams@csisd.org 
 
 
Conroe I.S.D. Dr. Jamie A. Bone 3205 W. Davis 
  936.709.7811 Conroe, TX  77304 
  Admin. Coord./HR 936-709-7751/832-482-6751 
 jbone@conroeisd.net 936.709.7953 - Fax 
   
 Dr. Don Stockton   
 Superintendent 
 dostockton@conroeisd.net 
 
 Hedith Upshaw 
  Curriculum & Instruction Staff Development 
 hupshaw@conroeisd.net 
 
 Sally Maxwell 
  Director Special Education 
 smaxwell@conroeisd.net 
 
 Paula Green 
  Asst. Director of HR 
 pgreen@conroeisd.net 
 
 
Crockett ISD Dr. Douglas Moore  704 Burnett Avenue 
  Superintendent Crockett, TX 75835 
 dmoore@crockettisd.net 936-544-2125 
    936-544-5727 – Fax 
 Beverly Taylor  
  Human Resources Manager 
 btaylor@crockettisd.net    
    
 
 
 
 
 
 
 



mailto:pgreen@conroeisd.net





SHIPS – Sam Houston Innovative Partnerships w/Schools 
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SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
Cypress-Fairbanks I.S.D. Jan Price 
  Director/Ancillary Personnel P O Box 692003 


  janet.price@cfisd.net Houston, TX 77269-2003  
     281-897-4033 


    281-517-2106 - Fax 
 Arturo Martinez     
  Assistant Director of Professional Staffing  
 arturo.martinez@cfisd.net 
 
 Dr. Mark Henry 
  Superintendent 
 mark.henry@cfisd.net 
 
 Christina Cole 
  Assistant Director of Professional Staffing 
 shirley.brom@cfisd.net  
  
 Andrea Kuhn 
  Asst. Director for Professional Staffing 
 andrea.kuhn@cfisd.net 
 
 
Deer Park ISD Arnold Adair  203 Ivy 
  Superintendent of Schools Deer Park, TX  77536 
 adair@dpisd.org 832-668-7000  
 
Fort Bend I.S.D.  Dr. Timothy R. Jenney 16431 Lexington Blvd. 
  Superintendent Sugar Land, TX  77479 
 superintendent@fortbend.k12.tx.us 281-634-1000 
    281-634-1707 - Fax 
   
 Beth Martinez 
  Chief HR Officer 
 beth.martinez@fortbend.k12.tx.us 
 
 
Franklin I.S.D. Bret Lowry P.O. Box 909 
  Superintendent Franklin, TX 77856 
 blowry@franklinisd.net 979-828-7000 
    979-828-1910 - Fax 
 Stacy Ely 
  Director of Curriculum 
 sely@franklinisd.net 


 
Galena Park I.S.D. Mike McKay 14705 Woodforest Blvd 
  Senior Director of HR (Secondary) Houston, TX 77015 
 mmckay@galenaparkisd.com 832-386-1000 
    832-386-1450 - Fax  
 Dr. Angi Williams 
  Superintendent 
 awilliams@galenaparkisd.com 
 
 
 
 
 



mailto:shirley.brom@cfisd.net

mailto:andrea.kuhn@cfisd.net





SHIPS – Sam Houston Innovative Partnerships w/Schools 
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SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
Grapeland ISD Dr. K.L. Groholski  116 West Myrtle St 
  Superintendent Grapeland TX  75844 
 klgroholski@grapelandisd.net 936-687-4619 
    936-687-4624 - Fax 
 Rick Frauenberger 
   Secondary Principal 
 rfrau@grapelandisd.net 


 
Houston I.S.D. Dr. Terry Grier 4400 West 18th St 
  Superintendent Houston, TX  77092 
 hisdsuperintendent@houstonisd.org 713-556-7373 
    713-556-7312 - Fax 
     
 
Humble I.S.D. Kelly Gabrisch 20200 Eastway Village Dr 
  Coordinator of Employment Humble, TX  77347 
  kelly.gabrisch@humble.k12.tx.us 281-641-1000 
    281-641-1050 - Fax 
 Jamie Tisdale 
  Coordinator of Employment 
 jamie.tisdale@humble.k12.tx.us 
  
 Dr. Guy M. Sconzo   
 Superintendent 
 guy.sconzo@humble.k12.tx.us 
   
 
Huntsville I.S.D. Colleen McMillian 441 FM 2821 East 
 Executive Director of Human Resources Huntsville, TX  77320 
 cmcmillian@huntsville-isd.org 936-295-3421 
    936-293-2564 - Fax 
 Dr. Steve R. Johnson 
  Superintendent of Schools 
 srjohnson@huntsville-isd.org 
 
 Cherie Meroney 
  Director of Instructional Services 
 cmeroney@huntsville-isd.org 
 
 Sonny Cruse 
  Deputy Superintendent 
 scruse@huntsville-isd.org 
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SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Katy I.S.D. Dr. Debbie Harris P. O. Box 159 
  Assistant Superintendent, Katy, TX  77492 
  Human Resources 281-396-6000 
 deborahharris@katyisd.org 281-644-1805 - Fax 
  
 Mr. Alton Frailey 6301 South Stadium Lane 
 Superintendent Katy, TX 77492 
 altonfrailey@katyisd.org 281-296-2354 
    281-644-1825 - Fax 
 
   
 
Klein I.S.D. Mr. Curt Drouillard 7200 Spring-Cypress Rd. 
 Associate Superintendent of Human  Klein, TX  77379 
 Resources 832-249-4170 
  cdrouillard@kleinisd.net 832-249-4070 - Fax 
     
 Dr. James Cain  
  Superintendent 
 jcain@kleinisd.net 
 
 Dean Borg 
  Executive Director, HR 
 dborg1@kleinisd.net  
 
Leon ISD Mike Baldree P O Box 157 
  Superintendent Jewett, TX  75846 
 mbaldree@leonisd.net 903-626-4532 
    903-626-4954 - Fax 
 Tammy Music   
 Human Resources 
 tmusic@leonisd.net 
 
 
Livingston I.S.D. Dr. Darrell D. Myers                               P. O. Box 1297 
  Superintendent                                Livingston, TX   77351    
 dmyers@livingstonisd.com                      936-328-2100 
                                                                                                             936-328-2109 - Fax 
 Janan Moore 
  Assistant Superintendent of C&I 
 jmoore@livingstonisd.com 
  
 Diana Kelm 
  Deputy Superintendent 
 dkelm@livingstonisd.com 


 
 Pennee Hall 
  Director of HR 
 phall@livingstonisd.com 


 
 
 
 
 
 



mailto:dmyers@livingstonisd.com
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SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
Madisonville Con. I.S.D. Keith Smith P O Box 879 
  Superintendent Madisonville, TX  77864 
 ksmith@madisonvillecisd.org 936-348-2797 
    936-348-2751 - Fax 
 James Sanders 
  Asst Superintendent of Student Services 
 jsanders@madisonvillecisd.org  
 
Magnolia I.S.D. Michael Daniel P.O. Box 88  
  Director of Human Resources Magnolia, TX  77353 
 mdaniel@magnoliaisd.org 281-356-3571 
    281-356-1328 - Fax 
 Dr. Todd Stephens   
 Superintendent 
 tstephens@magnoliaisd.org 
 
 Anita Hebert 
  Asst. Superintendent for Curriculum 
 ahebert@magnoliaisd.org 
 
Montgomery I.S.D. Bobby Morris 13159 Walden Road 
  Assist. Superintendent of Admin.    


  Services Montgomery, TX  77356 
 bmorris@misd.org 936-582-1333   
    936-582-6457 - Fax  
 Dr. Beau Rees  
     Superintendent 
 brees@misd.org 
   
 Sonja Lopez 
  Exec. Director of HR & Communication 
 slopez@misd.org 
  
 
Navasota ISD Rory Gesch P O Box 511 
  Superintendent Navasota TX   77868 
 geschr@navasotaisd.org 936-825-4202 
    936-825-4297 - Fax 
     
      
New Caney I.S.D. Dr. Jon Kramer 21580 Loop 494 
  Executive Dir. Of Human Resources New Caney, TX 77357 
  jkramer@newcaneyisd.org 281-577-8600 
    281-354-2639 - Fax 
 Mr. Kenn Franklin  
  Superintendent 
 kfranklin@newcaneyisd.org 
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SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
New Waverly I.S.D.     Dr. Darol Hail   355 Front Street 


  Interim Superintendent   New Waverly, TX 77358 
 dhail@new-waverly.k12.tx.us   936-344-6751    


    936-344-2438 - Fax 
     


Pasadena I.S.D. Jerry Dennis 1515 Cherrybrook 
  Assoc. Superintendent of HR Pasadena TX 77502 
 jdennis@pasadenaisd.org 713.740.0000 
    713.740.4021 – Fax 
 Dr. Kirk Lewis  
  Superintendent of Schools 
 klewis@pasadenaisd.org 
  
 Michael Genecarelli  
  HR Coordinator 
 mgencarelli@pasadenaisd.org 


 
  
Shepherd I.S.D. Jan Page 1401 S. Byrd Ave. 
 Director of Personnel Shepherd, TX 77371 
 jpage@shepherdisd.net 936-628-3396, ext 273 
    936-628-3841 - Fax 
 Jody Cronin   
 Superintendent 
 jcronin@shepherdisd.net 
 
 
Splendora I.S.D. Mr. John DeBrock 23419 FM 2090 
 Asst. Superintendent Admin. Ser. Splendora, TX 77372 
 jdebrock@splendoraisd.org 281-689-3128 
    281-689-4071- Fax 
 Dr.Genese Bell 
 Superintendent 
 gbell@splendoraisd.org 
  
Spring Branch I.S.D. Dr. Duncan Klussmann 955 Campbell Road 
 Superintendent Houston, TX  77024-2803 
 duncan.klussmann@springbranchisd.com 713-464-1511, ext. 2346 
    713-365-4071 - Fax 
  
  
  
 


 
 
 
 
 
 
 
 
 
 
 
 



mailto:dhail@new-waverly.k12.tx.us
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Organization Voting Member/Position Address/Phone   
 
Spring I. S. D. Renee Coleman 16717 Ella Blvd. 
 Assoc. Superintendent Human Resources Houston, TX   77090 
 reneeC@springisd.org 281-891-6000   
                                                         281-891-6006 - Fax 
  
 Dr. Ralph Draper   
 Superintendent 
 lauriebo@springisd.org (no email address for Dr. Draper) 
 
 Laurie Bouchan 
  Superintendent Executive Secretary 
 lauriebo@springisd.org 
  
 John Brownlow 
  Executive Director of HR 
 jbrownlo@springisd.org 
   
 Dr. Tyrone Sylvester 
  Area I Director 
 aslvest@springisd.org 
 
 Dr. Valerie Baxter 
  Area II Director 
 vbaxter@springisd.org 
 
Tomball I.S.D. Michael Williams 221 W. Main Street 
     Personnel Director  Tomball, TX  77375-5529 
 michaelwilliams@tomballisd.net 281-357-3100 
    281-357-3128 - Fax 
  
 Dr. John Neubauer    
 Superintendent  
 johnneubauer@tomballisd.net 
 
   
Trinity I.S.D. Cheryl Spearman P.O. Box 752 
  Counselor Trinity, TX 75862-0752 
 cspearman@trinityisd.net 936-594-3560 
    936-594-2162 - Fax 
 Dr. Davy Plymale   
 Superintendent  
 dplymale@trinityisd.net 
 
 Steve Brownlee 
  Exec. Director of C&I 
 sbrownlee@trinityisd.net 
 
 Natalie Barrett 
  High School Principal 
 nbarrett@trinityisd.net 
 
 
 
 



mailto:lauriebo@springisd.org
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Willis I.S.D. Thelma Garza 204 W. Rogers 
  Dir.Human Resources                  Willis, TX  77378 
 tgarza@willisisd.org 936-856-1200 
    936-856-4042 -Fax 
 Dr. Bret Jimerson         
  Superintendent 
 bjimerson@willisisd.org 
 
 Ms. Dolores Hirsch 
  HR Secretary 
 dhirsch@willisisd.org  
 
 
Region IV ESC Marcy Harris 7145 West Tidwell 
  Educational Specialist Houston, TX  77092-2096 
 mharris@esc4.net 713-744-8144 
    713-744-8148 - Fax 
 
Region VI ESC Nell Higgins 3332 Montgomery Road 
  Certification Officer Huntsville, TX 77340 
 nhiggins@esc6.net 936-435-8400 
    936-435-8484 - Fax 
 Thomas Poe 
  Executive Director 
 tpoe@esc6.net 
 
 Judy Black 
  Certification Specialist 
 jblack@esc6.net 
 
 Joe Martin 
  Certification Coordinator 
 jmartin@esc6.net 
 
 Jamey Osborne 
  Component Director of Tech. 
 josborne@esc6.net 
 
 Julia Woods 
  School Improvement/Certification Specialist 
 jwoods@esc6.net 
 
 Sheila Barry 
  ESC6 School Improvement Specialist 
 sbarry@esc6.net 
 
Community Ms. Michelle McKenzie Boys & Girls Club 
  Executive Director P.O. Box 8600 
 bgcwalkerco@yahoo.com  Huntsville, Tx 77340 
 
 
 
 
 







 
College of Education Dr. Genevieve Brown College of Education  
 Dean  (936) 294-1100  
 edu_gxb@shsu.edu 
 
 Dr. Karen Smith College of Education  
 Associate Dean (936) 294-1103 
 edu_kss@shsu.edu 
 
 Dr. Beverly Irby College of Education 
 Associate Dean (936)294-1134 
 edu_bid@shsu.edu 
 
 Dr. Daphne Johnson Curriculum & Instruction  
 Chair  (936) 294-1136 
 edu_dxe@shsu.edu 
 
 Janet Williams Educator Preparation Services 
  Director (936) 294-1041 
 Jlw001@shsu.edu 
 
 Dr. Melinda Miller Language, Literacy and Special Populations 
 Chair  (936)294-1357 
 lls_msm@shsu.edu 
  
  
 
  



























 
 
 


Sam Houston Innovative Partnerships with Schools 
Spring Meeting Agenda 


 
March 20, 2013 


 
 Welcome and Introductions          Ms. Janet Williams 


 
 Message from the Interim Dean          Dr. Jerry Bruce 
 
 COE Updates            Department Chairs 


 
   Spring 2013 Partnership Report          Mr. Andy Oswald 
 
   NCATE/CAPE Updates           Dr. Marilyn Butler 
 


 Educator Preparation Services 
 Update             Ms. Janet Williams 


         
 


 
 


Thanks for making arrangements for today’s event to  
Ms. Jenny Estrada and Ms. Charline Goodrum 
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Organization Voting Member/Position Address/Phone   
 
Aldine I.S.D. Carrie Durley 14910 Aldine Westfield  
  Executive Director of HR Houston, TX  77032 
 cdurley@aldine.k12.tx.us 281-449-1011 
    281-449-4911- Fax  
 Dr. Wanda Bamberg  
  Superintendent 
 wbamberg@aldine.k12.tx.us 
 
 
Alief I.S.D. Dr. Rose Benitez 4250 Cook Road 
  Assistant Sup. Human Resources Houston, TX 77072 
 rose.benitez@aliefisd.net 281-498-8110   
    281-988-3455 - Fax 
  
 H.D. Chambers 
  Superintendent 
 hd.chambers@aliefisd.net  
  
 Avalyn Montgomery 
  Asst. Dir. Human Resources 
 avalyn.montgomery@aliefisd.net 
 
 Stacie Gibson 
  Asst. Dir. Human Resources 
 stacie.gibson@aliefisd.net 
 
Alvin I.S.D. Dr. Elizabeth Veloz 301 E. House Street 
  Assistant Superintendent HR Alvin, TX  77511 
  eveloz@alvinisd.net 281-388-1130 
       281-388-2741- Fax 
 Dr. Fred Brent 
  Superintendent 
 fbrent@alvinisd.net 
 
Brazosport I.S.D. Danny Massey P O Drawer Z 
     Assistant Sup. of Admin. Services Freeport, TX  77542-1926  
 dmassey@brazosportisd.net 979-730-7000 X31201 (HR) 
    979-266-2405- Fax 
 Jay Whitehead 979-730-7000 (ADMIN) 
     Director of Human Resources 979-266-2486 – Fax 
  jwhitehead@brazosportisd.net 
 
 Dr. Karin V. Holacka 
  Superintendent 
 kholacka@brazosportisd.net 
 
 Aide Boggs 
  HR Administrator 
 aboggs@brazosportisd.net 
 
 
 
 
 
 



mailto:hd.chambers@aliefisd.net

mailto:avalyn.montgomery@aliefisd.net

mailto:aboggs@brazosportisd.net
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Organization Voting Member/Position Address/Phone   
Brenham I.S.D. Daphne Long 711 E. Mansfield St. 
  Director Human Resources  Brenham, TX 77833 
 dlong@brenhamisd.net 979-277-3700   
    979-277-3701- Fax  
 Sam Bell 
  Superintendent 
 sbell@brenhamisd.net 
 
 Bonnie Brinkmeyer 
       Coordinator of Instructional Services 
 bonbrink@brenhamisd.net 
 
 
Bryan I.S.D. Dr. Thomas Wallis 101 N. Texas Avenue 
 Superintendent Bryan, TX   77803 
 superintendent@bryanisd.org 979-209-1000 
    979-209-1050 - Fax 
 Dr. Lucy Larrison 
  Assistant Superintendent-Curriculum, 
  Instruction and Assessment 
 lucy.larrison@bryanisd.org 
  
 Sandi Morgan 
  HR Coordinator, Certification & Staffing 
 sandi.morgan@bryanisd.org 
 
 
Buffalo ISD Lacy Freeman 708 Cedar Creek Rd 
  Interim Superintendent Buffalo TX  75831  
 freemanlg@buffaloisd.net 903-322-3765 
    903-322-3091 – Fax 
      
Centerville I.S.D. Cathy Nichols 813 S. Commerce Street 
  Superintendent Centerville, TX   75833 
 cnichols@centerville.k12.tx.us 903-536-7812 
    903-536-7148 - Fax   
    
Cleveland I.S.D. Mr. Kerry Cowart 316 E. Dallas 
  Superintendent Cleveland, TX  77327 
 kcowart@clevelandisd.org 281-592-8717 
    281-592-8283 - Fax 
 Stacey W. Gatlin 
  Human Resources Director  
 sgatlin@clevelandisd.org 
 
 
 
 
 
 
 
 
 
 
 
 



mailto:superintendent@bryanisd.org
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SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
Coldspring-Oakhurst C.I.S.D. Dr. LaTonya Goffney P.O. Box 39 
  Superintendent Coldspring, TX 77331-0039 
 lgoffney@cocisd.org 409-653-1115 
    936-653-2197 - Fax 
  
  
College Station I.S.D. Dr. Clark C. Ealy 1812 Welsh 
  Deputy Superintendent College Station, TX  77840 
  cealy@csisd.org 979-764-5400 
    409-764-5535 - Fax 
 Dr. Eddie Coulson  
  Superintendent 
  ecoulson@csisd.org 
 
  Donna Adams 
   Director of Instruction 
  dadams@csisd.org 
 
 
Conroe I.S.D. Dr. Jamie A. Bone 3205 W. Davis 
  936.709.7811 Conroe, TX  77304 
  Admin. Coord./HR 936-709-7751/832-482-6751 
 jbone@conroeisd.net 936.709.7953 - Fax 
   
 Dr. Don Stockton   
 Superintendent 
 dostockton@conroeisd.net 
 
 Hedith Upshaw 
  Curriculum & Instruction Staff Development 
 hupshaw@conroeisd.net 
 
 Sally Maxwell 
  Director Special Education 
 smaxwell@conroeisd.net 
 
 Paula Green 
  Asst. Director of HR 
 pgreen@conroeisd.net 
 
 
Crockett ISD Dr. Douglas Moore  704 Burnett Avenue 
  Superintendent Crockett, TX 75835 
 dmoore@crockettisd.net 936-544-2125 
    936-544-5727 – Fax 
 Rhonda Kendrick  
  Human Resources Manager 
 rkendrick@crockettisd.net    
    
 
 
 
 
 
 
 



mailto:pgreen@conroeisd.net
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Organization Voting Member/Position Address/Phone   
Cypress-Fairbanks I.S.D. Jan Price 
  Director/Ancillary Personnel P O Box 692003 


  janet.price@cfisd.net Houston, TX 77269-2003  
     281-897-4033 


    281-517-2106 - Fax 
 Arturo Martinez     
  Assistant Director of Professional Staffing  
 arturo.martinez@cfisd.net 
 
 Dr. Mark Henry 
  Superintendent 
 mark.henry@cfisd.net 
 
 Christina Cole 
  Assistant Director of Professional Staffing 
 shirley.brom@cfisd.net  
  
 Andrea Kuhn 
  Asst. Director for Professional Staffing 
 andrea.kuhn@cfisd.net 
 
 
Deer Park ISD Arnold Adair  203 Ivy 
  Superintendent of Schools Deer Park, TX  77536 
 adair@dpisd.org 832-668-7000  
 
Fort Bend I.S.D.  Dr. Timothy R. Jenney 16431 Lexington Blvd. 
  Superintendent Sugar Land, TX  77479 
 superintendent@fortbend.k12.tx.us 281-634-1000 
    281-634-1707 - Fax 
   
 Beth Martinez 
  Chief HR Officer 
 beth.martinez@fortbend.k12.tx.us 
 
 
Franklin I.S.D. Bret Lowry P.O. Box 909 
  Superintendent Franklin, TX 77856 
 blowry@franklinisd.net 979-828-7000 
    979-828-1910 - Fax 
 Stacy Ely 
  Director of Curriculum 
 sely@franklinisd.net 


 
Galena Park I.S.D. Mike McKay 14705 Woodforest Blvd 
  Senior Director of HR (Secondary) Houston, TX 77015 
 mmckay@galenaparkisd.com 832-386-1000 
    832-386-1450 - Fax  
 Dr. Angi Williams 
  Superintendent 
 awilliams@galenaparkisd.com 
 
 
 
 
 



mailto:shirley.brom@cfisd.net

mailto:andrea.kuhn@cfisd.net
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Organization Voting Member/Position Address/Phone   
Grapeland ISD Dr. K.L. Groholski  116 West Myrtle St 
  Superintendent Grapeland TX  75844 
 klgroholski@grapelandisd.net 936-687-4619 
    936-687-4624 - Fax 
 Rick Frauenberger 
   Secondary Principal 
 rfrauenberger@grapelandisd.net 


 
Harmony Public Schools 
South Houston Cluster Mary Averill 9321 W. Sam Houston Pkwy. South 
  Math & Science Instructional Coach Houston, TX   77099 
 maverill@harmonytx.org 832-433-7001 
 
Houston I.S.D. Dr. Terry Grier 4400 West 18th St 
  Superintendent Houston, TX  77092 
 hisdsuperintendent@houstonisd.org 713-556-7373 
    713-556-7312 - Fax 
     
 
Humble I.S.D. Kelly Gabrisch 20200 Eastway Village Dr 
  Coordinator of Employment Humble, TX  77347 
  kelly.gabrisch@humble.k12.tx.us 281-641-1000 
    281-641-1050 - Fax 
 Jamie Tisdale 
  Coordinator of Employment 
 jamie.tisdale@humble.k12.tx.us 
  
 Dr. Guy M. Sconzo   
 Superintendent 
 guy.sconzo@humble.k12.tx.us 
   
 
Huntsville I.S.D. Colleen McMillian 441 FM 2821 East 
 Executive Director of Human Resources Huntsville, TX  77320 
 cmcmillian@huntsville-isd.org 936-295-3421 
    936-293-2564 - Fax 
 Dr. Steve R. Johnson 
  Superintendent of Schools 
 srjohnson@huntsville-isd.org 
 
 Cherie Meroney 
  Director of Instructional Services 
 cmeroney@huntsville-isd.org 
 
 Sonny Cruse 
  Deputy Superintendent 
 scruse@huntsville-isd.org 


 
 
 
 
 
 
 
 



mailto:maverill@harmonytx.org
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Katy I.S.D. Dr. Debbie Harris P. O. Box 159 
  Assistant Superintendent, Katy, TX  77492 
  Human Resources 281-396-6000 
 deborahharris@katyisd.org 281-644-1805 - Fax 
  
 Mr. Alton Frailey 6301 South Stadium Lane 
 Superintendent Katy, TX 77492 
 altonfrailey@katyisd.org 281-296-2354 
    281-644-1825 - Fax 
 
   
 
Klein I.S.D. Mr. Curt Drouillard 7200 Spring-Cypress Rd. 
 Associate Superintendent of Human  Klein, TX  77379 
 Resources 832-249-4170 
  cdrouillard@kleinisd.net 832-249-4070 - Fax 
     
 Dr. James Cain  
  Superintendent 
 jcain@kleinisd.net 
 
 Dean Borg 
  Executive Director, HR 
 dborg1@kleinisd.net  
 
Leon ISD Mike Baldree P O Box 157 
  Superintendent Jewett, TX  75846 
 mbaldree@leonisd.net 903-626-4532 
    903-626-4954 - Fax 
 Tammy Music   
 Human Resources 
 tmusic@leonisd.net 
 
 
Livingston I.S.D. Dr. Darrell D. Myers                               P. O. Box 1297 
  Superintendent                                Livingston, TX   77351    
 dmyers@livingstonisd.com                      936-328-2100 
                                                                                                             936-328-2109 - Fax 
 Janan Moore 
  Assistant Superintendent of C&I 
 jmoore@livingstonisd.com 
  
 Diana Kelm 
  Deputy Superintendent 
 dkelm@livingstonisd.com 


 
 Pennee Hall 
  Director of HR 
 phall@livingstonisd.com 


 
 
 
 
 
 



mailto:dmyers@livingstonisd.com
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Madisonville Con. I.S.D. Keith Smith P O Box 879 
  Superintendent Madisonville, TX  77864 
 ksmith@madisonvillecisd.org 936-348-2797 
    936-348-2751 - Fax 
 James Sanders 
  Asst Superintendent of Student Services 
 jsanders@madisonvillecisd.org  
 
Magnolia I.S.D. Michael Daniel P.O. Box 88  
  Director of Human Resources Magnolia, TX  77353 
 mdaniel@magnoliaisd.org 281-356-3571 
    281-356-1328 - Fax 
 Dr. Todd Stephens   
 Superintendent 
 tstephens@magnoliaisd.org 
 
 Anita Hebert 
  Asst. Superintendent for Curriculum 
 ahebert@magnoliaisd.org 
 
Montgomery I.S.D. Bobby Morris 13159 Walden Road 
  Assist. Superintendent of Admin.    


  Services Montgomery, TX  77356 
 bmorris@misd.org 936-582-1333   
    936-582-6457 - Fax  
 Dr. Beau Rees  
     Superintendent 
 brees@misd.org 
   
 Sonja Lopez 
  Exec. Director of HR & Communication 
 slopez@misd.org 
  
 
Navasota ISD Rory Gesch P O Box 511 
  Superintendent Navasota TX   77868 
 geschr@navasotaisd.org 936-825-4202 
    936-825-4297 - Fax 
     
      
New Caney I.S.D. Dr. Jon Kramer 21580 Loop 494 
  Executive Dir. Of Human Resources New Caney, TX 77357 
  jkramer@newcaneyisd.org 281-577-8600 
    281-354-2639 - Fax 
 Mr. Kenn Franklin  
  Superintendent 
 kfranklin@newcaneyisd.org 
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New Waverly I.S.D.     Dr. Darol Hail   355 Front Street 


  Interim Superintendent   New Waverly, TX 77358 
 dhail@new-waverly.k12.tx.us   936-344-6751    


    936-344-2438 - Fax 
     


Onalaska I.S.D. Lynn Redden P. O. Box 2289 
  Superintendent Onalaska, TX   77360 
 lredden@onalaskaisd.net 936-646-1000 
    936-646-2605 – Fax 
 
 Stella Todd 
  Curriculum/Special Programs Director 
 stodd@onalaskaisd.net 
 
 
Pasadena I.S.D. Jerry Dennis 1515 Cherrybrook 
  Assoc. Superintendent of HR Pasadena TX 77502 
 jdennis@pasadenaisd.org 713.740.0000 
    713.740.4021 – Fax 
 Dr. Kirk Lewis  
  Superintendent of Schools 
 klewis@pasadenaisd.org 
  
 Michael Genecarelli  
  HR Coordinator 
 mgencarelli@pasadenaisd.org 


 
  
Shepherd I.S.D. Jan Page 1401 S. Byrd Ave. 
 Director of Personnel Shepherd, TX 77371 
 jpage@shepherdisd.net 936-628-3396, ext 273 
    936-628-3841 - Fax 
 Jody Cronin   
 Superintendent 
 jcronin@shepherdisd.net 
 
 
Splendora I.S.D. Mr. John DeBrock 23419 FM 2090 
 Asst. Superintendent Admin. Ser. Splendora, TX 77372 
 jdebrock@splendoraisd.org 281-689-3128 
    281-689-4071- Fax 
 Dr.Genese Bell 
 Superintendent 
 gbell@splendoraisd.org 
  
Spring Branch I.S.D. Dr. Duncan Klussmann 955 Campbell Road 
 Superintendent Houston, TX  77024-2803 
 duncan.klussmann@springbranchisd.com 713-464-1511, ext. 2346 
    713-365-4071 - Fax 
  
 
 
 
 
  



mailto:dhail@new-waverly.k12.tx.us
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Spring I. S. D. Renee Coleman 16717 Ella Blvd. 
 Assoc. Superintendent Human Resources Houston, TX   77090 
 reneeC@springisd.org 281-891-6000   
                                                         281-891-6006 - Fax 
  
 Dr. Ralph Draper   
 Superintendent 
 lauriebo@springisd.org (no email address for Dr. Draper) 
 
 Laurie Bouchan 
  Superintendent Executive Secretary 
 lauriebo@springisd.org 
  
 John Brownlow 
  Executive Director of HR 
 jbrownlo@springisd.org 
   
 Dr. Tyrone Sylvester 
  Area I Director 
 asylvest@springisd.org 
 
 Dr. Valerie Baxter 
  Area II Director 
 vbaxter@springisd.org 
 
Tomball I.S.D. Michael Williams 221 W. Main Street 
     Personnel Director  Tomball, TX  77375-5529 
 michaelwilliams@tomballisd.net 281-357-3100 
    281-357-3128 - Fax 
  
 Dr. John Neubauer    
 Superintendent  
 johnneubauer@tomballisd.net 
 
   
Trinity I.S.D. Cheryl Spearman P.O. Box 752 
  Counselor Trinity, TX 75862-0752 
 cspearman@trinityisd.net 936-594-3560 
    936-594-2162 - Fax 
 Dr. Davy Plymale   
 Superintendent  
 dplymale@trinityisd.net 
 
 Steve Brownlee 
  Exec. Director of C&I 
 sbrownlee@trinityisd.net 
 
 Natalie Barrett 
  High School Principal 
 nbarrett@trinityisd.net 
 
 
 
 
 



mailto:lauriebo@springisd.org
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Willis I.S.D. Thelma Garza 204 W. Rogers 
  Dir.Human Resources                  Willis, TX  77378 
 tgarza@willisisd.org 936-856-1200 
    936-856-4042 -Fax 
 Dr. Bret Jimerson         
  Superintendent 
 bjimerson@willisisd.org 
 
 Ms. Melissa Perry 
  HR Secretary 
 mperry@willisisd.org  
 
 
Region IV ESC Marcy Harris 7145 West Tidwell 
  Educational Specialist Houston, TX  77092-2096 
 mharris@esc4.net 713-744-8144 
    713-744-8148 - Fax 
 
Region VI ESC Nell Higgins 3332 Montgomery Road 
  Certification Officer Huntsville, TX 77340 
 nhiggins@esc6.net 936-435-8400 
    936-435-8484 - Fax 
 Thomas Poe 
  Executive Director 
 tpoe@esc6.net 
 
 Judy Black 
  Certification Specialist 
 jblack@esc6.net 
 
 Joe Martin 
  Certification Coordinator 
 jmartin@esc6.net 
 
 Jamey Osborne 
  Component Director of Tech. 
 josborne@esc6.net 
 
 Julia Woods 
  School Improvement/Certification Specialist 
 jwoods@esc6.net 
 
 Sheila Barry 
  ESC6 School Improvement Specialist 
 sbarry@esc6.net 
 
Community Ms. Michelle McKenzie Boys & Girls Club 
  Executive Director P.O. Box 8600 
 bgcwalkerco@yahoo.com  Huntsville, Tx 77340 
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Revised Spring 2013 


 
 
College of Education Dr. Jerry Bruce College of Education  
 Dean  (936) 294-1100  
                                                bruce@shsu.edu 
 
 
 Dr. Karen Smith College of Education  
 Associate Dean (936) 294-1103 
 edu_kss@shsu.edu 
 
 Dr. Beverly Irby College of Education 
 Associate Dean (936)294-1134 
 edu_bid@shsu.edu 
 
 Dr. Daphne Johnson Curriculum & Instruction  
 Chair  (936) 294-1136 
 edu_dxe@shsu.edu 
 
 Janet Williams Educator Preparation Services 
  Director (936) 294-1041 
 Jlw001@shsu.edu 
 
 Dr. Melinda Miller Language, Literacy and Special Populations 
 Chair  (936)294-1357 
 lls_msm@shsu.edu 
  
  
 
  



mailto:bruce@shsu.edu
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Sam Houston Innovative Partnerships with Schools 
Spring Meeting Agenda 


 
March 19, 2014 


 
 Welcome and Introductions           Ms. Janet Williams 


 
 Message from the Interim Dean           Dr. Jerry Bruce 
 
 
Educator Preparation Services   Ms. Janet Williams 
 Website Preview 
 Mentor Orientation Online 
 Criminal History Checks 
 Field Experience Report 
 


  Career Services Update    Ms. Arica Castleberry 
  


TEA/ SBEC Update     Dr. Karen Smith 
Paradigm Pathway 
TExES and Certification Changes              


  
  


   
   NCATE/CAEP Updates            Dr. Marilyn Butler 
 


 
 
 
              


         
 


Thanks to Ms. Jenny Estrada and Ms. Charline Goodrum 
for making the arrangements for this event! 







 SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Spring 2014 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
Aldine I.S.D. Gloria Cavazos 14910 Aldine Westfield  
  Assistant Superintendent for HR Houston, TX  77032 
 gcavazos@aldine.k12.tx.us 281-449-1011 
    281-449-4911- Fax  
 Dr. Wanda Bamberg  
  Superintendent 
 wbamberg@aldine.k12.tx.us 
 
 Dr. Selina Chapa 
  Director of Human Resources 
 schapa@aldine.k12.tx.us 
 
Alief I.S.D. Dr. Rose Benitez 4250 Cook Road 
  Assistant Sup. Human Resources Houston, TX 77072 
 rose.benitez@aliefisd.net 281-498-8110   
    281-988-3455 - Fax 
 H.D. Chambers 
  Superintendent 
 debbie.kitsos@aliefisd.net (provided as his contact) 
  
 Avalyn Montgomery 
  Asst. Dir. Human Resources 
 avalyn.montgomery@aliefisd.net 
 
 Theresa Adame 
  Asst. Dir. Human Resources 
 theresa.adame@aliefisd.net 
 
Alvin I.S.D. Dr. Elizabeth Veloz 301 E. House Street 
  Assistant Superintendent HR Alvin, TX  77511 
  eveloz@alvinisd.net 281-388-1130 
       281-388-2741- Fax 
 Dr. Fred Brent 
  Superintendent 
 fbrent@alvinisd.net 
 
Anahuac I.S.D. Eric Humphrey 804 Mikhael Ricks Drive 
  Anahuac H. S. Principal Anahuac, TX   77514 
 humphreye@anahuacisd.net 409-267-3600 
 
 
Barbers Hill I.S.D. Barbara Ponder 9600 Eagle Drive 
  Assistant Superintendent Personnel P. O. Box 1108 
 bponder@bhisd.net Mont Belvieu, TX  77580 
    281-576-2221 Ext: 1255 
 
 
 
 
 
 
 
 
 
 



mailto:debbie.kitsos@aliefisd.net

mailto:avalyn.montgomery@aliefisd.net

mailto:humphreye@anahuacisd.net

mailto:bponder@bhisd.net





 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Spring 2014 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Brazosport I.S.D. Danny Massey P O Drawer Z 
     Assistant Sup. of Admin. Services Freeport, TX  77542-1926  
 dmassey@brazosportisd.net 979-730-7000 X31201 (HR) 
    979-266-2405- Fax 
 Jay Whitehead 979-730-7000 (ADMIN) 
     Director of Human Resources 979-266-2486 – Fax 
  jwhitehead@brazosportisd.net 
 
 Dr. Karin V. Holacka 
  Superintendent 
 kholacka@brazosportisd.net 
 
 Aide Boggs 
  NCLB HR Administrator 
 aboggs@brazosportisd.net 
 
 
Brenham I.S.D. Daphne Long 711 E. Mansfield St. 
  Director Human Resources  Brenham, TX 77833 
 dlong@brenhamk-12.net 979-277-3700   
    979-277-3701- Fax  
 Sam Bell 
  Superintendent 
 sbell@brenhamk-12.net 
 
 Bonnie Brinkmeyer 
       Director of Instruction and Accountability 
 bonbrink@brenhamk-12.net 
 
Bryan I.S.D. Dr. Thomas Wallis 101 N. Texas Avenue 
 Superintendent Bryan, TX   77803 
 superintendent@bryanisd.org 979-209-1000 
    979-209-1050 - Fax 
 Dr. Teressa Voltz 
  Assistant Superintendent-C & I 
 teressa.voltz@bryanisd.org 
  
 Dr. Timothy Rocka 
  Deputy Superintendent HR 
 timothy.rocka@bryanisd.org 
 
Buffalo ISD Lacy Freeman 708 Cedar Creek Rd 
  Interim Superintendent Buffalo TX  75831  
 freemanlg@buffaloisd.net 903-322-3765 
    903-322-3091 – Fax 
 
Centerville I.S.D. Jason Jeitz 813 S. Commerce Street 
  Superintendent Centerville, TX   75833 
 jajeitz@centerville.k12.tx.us 903-536-7812 
    903-536-7148 - Fax   
    
 
 



mailto:aboggs@brazosportisd.net

mailto:superintendent@bryanisd.org

mailto:teressa.voltz@bryanisd.org





 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Spring 2014 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone    
 
Cleveland I.S.D. Jacob Sherman 316 E. Dallas 
  Interim Superintendent Cleveland, TX  77327 
 jsherman@clevelandisd.org 281-592-8717 
    281-592-8283 - Fax 
 Stacey W. Gatlin 
  Human Resources Director  
 sgatlin@clevelandisd.org 
 
Coldspring-Oakhurst C.I.S.D. Dr. Jerry Gibson P.O. Box 39 
  Superintendent Coldspring, TX 77331-0039 
 jgibson@cocisd.org 409-653-1115 
    936-653-2197 - Fax 
 
 
College Station I.S.D. Dr. Clark C. Ealy 1812 Welsh 
  Deputy Sup. - Admin Services College Station, TX  77840 
 cealy@csisd.org 979-764-5400 
    409-764-5535 - Fax 
 Dr. Eddie Coulson  
  Superintendent 
  ecoulson@csisd.org 
 
  Kelly Kovacs 
   Director of Instruction 
  kkovacs@csisd.org 
 
 
Columbia-Brazoria I.S.D. Cyndy Pullen 520 South 16th Street 
   Director of HR P. O. Box 158 
  Cyndy.pullen@cbisd.com West Columbia, TX   77486 
     979-345-5147 Ext: 1111 
 
 
Conroe I.S.D. Dr. Jamie A. Bone 3205 W. Davis 
  936.709.7811 Conroe, TX  77304 
  Admin. Coord./HR 936-709-7751/832-482-6751 
 jbone@conroeisd.net 936.709.7953 - Fax 
   
 Dr. Don Stockton   
 Superintendent 
 dostockton@conroeisd.net 
 
 Hedith Upshaw 
  Curriculum & Instruction Staff Development 
 hupshaw@conroeisd.net 
 
 Sally Maxwell 
  Director Special Education 
 smaxwell@conroeisd.net 
 
 Paula Green 
  Asst. Director of HR 
 pgreen@conroeisd.net 



mailto:Cyndy.pullen@cbisd.com

mailto:pgreen@conroeisd.net





 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Spring 2014 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Crockett ISD Dr. Douglas Moore  1400 W. Austin St. 
  Superintendent Crockett, TX 75835 
 dmoore@crockettisd.net 936-544-2125 
    936-544-5727 – Fax 
 Rhonda Kendrick  
  Human Resources Manager 
 rkendrick@crockettisd.net    
    
 
Cypress-Fairbanks I.S.D. Jan Price 
  Director/Ancillary Personnel P O Box 692003 


  janet.price@cfisd.net Houston, TX 77269-2003  
     281-897-4033 


    281-517-2106 - Fax 
 Arturo Martinez     
  Assistant Director of Professional Staffing  
 arturo.martinez@cfisd.net 
 
 Dr. Mark Henry 
  Superintendent 
 mark.henry@cfisd.net 
 
 Brenda Lozano 
  Assistant Director of Professional Staffing 
 brenda.lozano@cfisd.net 
  
 Andrea Kuhn 
  Asst. Director for Professional Staffing 
 andrea.kuhn@cfisd.net 
 
Deer Park ISD Arnold Adair  203 Ivy 
  Superintendent of Schools Deer Park, TX  77536 
 adair@dpisd.org 832-668-7000  
 
Fort Bend I.S.D.  Mr. Charles Dupre 16431 Lexington Blvd. 
  Superintendent Sugar Land, TX  77479 
 superintendent@fortbend.k12.tx.us 281-634-1000 
    281-634-1707 - Fax 
 Beth Martinez 
  Executive Director of HR 
 beth.martinez@fortbend.k12.tx.us 
 
Franklin I.S.D. Bret Lowry P.O. Box 909 
  Superintendent Franklin, TX 77856 
 blowry@franklinisd.net 979-828-7000 
    979-828-1910 - Fax 
 Stacy Ely 
  Director of Curriculum 
 sely@franklinisd.net 


 
 
 
 



mailto:andrea.kuhn@cfisd.net





 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Spring 2014 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Galena Park I.S.D. Mike McKay 14705 Woodforest Blvd 
  Senior Director of HR (Secondary) Houston, TX 77015 
 mmckay@galenaparkisd.com 832-386-1000 
    832-386-1450 - Fax  
 Dr. Angi Williams 
  Superintendent 
 awilliams@galenaparkisd.com 
 
Grapeland ISD Dr. Gregg Spivey  116 West Myrtle St 
  Superintendent Grapeland TX  75844 
 gspivey@grapelandisd.net 936-687-4619 
    936-687-4624 - Fax 
 Rick Frauenberger 
   Secondary Principal 
 rfrauenberger@grapelandisd.net 


 
Harmony Public Schools 
South Houston Cluster Allahur Agaberdiyev 9321 W. Sam Houston Pkwy. South 
  Academic Coordinator Houston, TX   77099 
 agaberdiyev@harmonytx.org 832-433-7001 
 
Houston I.S.D. Dr. Terry Grier 4400 West 18th St 
  Superintendent Houston, TX  77092 
 hisdsuperintendent@houstonisd.org 713-556-7373 
    713-556-7312 - Fax 
 
Humble I.S.D. Kelly Gabrisch 20200 Eastway Village Dr 
  Coordinator of Employment Humble, TX  77347 
  kelly.gabrisch@humble.k12.tx.us 281-641-1000 
    281-641-1050 - Fax 
 Jamie Tisdale 
  Coordinator of Employment 
 jamie.tisdale@humble.k12.tx.us 
  
 Dr. Guy M. Sconzo   
 Superintendent 
 guy.sconzo@humble.k12.tx.us 
   
Huntsville I.S.D. Colleen McMillian 441 FM 2821 East 
 Executive Director of Human Resources Huntsville, TX  77320 
 cmcmillian@huntsville-isd.org 936-295-3421 
    936-293-2564 - Fax 
 Dr. Steve R. Johnson 
  Superintendent of Schools 
 srjohnson@huntsville-isd.org 
 
 Debbie Homann 
  Director of Instructional Services 
 dhomann@huntsville-isd.org 
 
 Sonny Cruse 
  Deputy Superintendent 
 scruse@huntsville-isd.org 







 
SHIPS – Sam Houston Innovative Partnerships w/Schools 


Revised Spring 2014 
 


SCHOOL DISTRICTS 
 


Organization Voting Member/Position Address/Phone   
Katy I.S.D. Mr. Todd Schneider P. O. Box 159 
  Assistant Superintendent, Katy, TX  77492 
  Human Resources 281-396-6000 
 toddaschneider@katyisd.org 281-644-1805 - Fax 
  
 Mr. Alton Frailey 6301 South Stadium Lane 
 Superintendent Katy, TX 77492 
 altonfrailey@katyisd.org 281-296-2354 
    281-644-1825 - Fax 
 
Klein I.S.D. Mr. Curt Drouillard 7200 Spring-Cypress Rd. 
 Associate Superintendent of Human  Klein, TX  77379 
 Resources 832-249-4170 
  cdrouillard@kleinisd.net 832-249-4070 - Fax 
     
 Dr. James Cain  
  Superintendent 
 jcain@kleinisd.net 
 
 Mr. Dean Borg  
  Executive Director, HR (Elementary) 
 dborg1@kleinisd.net 
  
 Dr. L.S. Spencer 
  Executive Director, HR (Secondary) 
 lspencer@kleinisd.net  
 
Leon ISD Mike Baldree P O Box 157 
  Superintendent Jewett, TX  75846 
 mbaldree@leonisd.net 903-626-4532 
    903-626-4954 - Fax 
 Tammy Music   
 Human Resources 
 tmusic@leonisd.net 
 
Livingston I.S.D. Dr. Darrell D. Myers                               P. O. Box 1297 
  Superintendent                                Livingston, TX   77351    
 dmyers@livingstonisd.com                      936-328-2100 
                                                                                                             936-328-2109 - Fax 
 Janan Moore 
  Assistant Superintendent of C&I 
 jmoore@livingstonisd.com 
  
 Diana Kelm 
  Deputy Superintendent 
 dkelm@livingstonisd.com 


 
 Pennee Hall 
  Director of HR 
 phall@livingstonisd.com 
 
 


 
 
 



mailto:dborg1@kleinisd.net

mailto:dmyers@livingstonisd.com

mailto:phall@livingstonisd.com





 
SHIPS – Sam Houston Innovative Partnerships w/Schools 


Revised Spring 2014 
 


SCHOOL DISTRICTS 
 


Organization Voting Member/Position Address/Phone   
Madisonville Con. I.S.D. Keith Smith P O Box 879 
  Superintendent Madisonville, TX  77864 
 ksmith@madisonvillecisd.org 936-348-2797 
    936-348-2751 - Fax 
 Scott Singletary 
  Asst Superintendent of Student Services 
 ssingletary@madisonvillecisd.org  
 
Magnolia I.S.D. Michael Daniel P.O. Box 88  
  Director of Human Resources Magnolia, TX  77353 
 mdaniel@magnoliaisd.org 281-356-3571 
    281-356-1328 - Fax 
 Dr. Todd Stephens   
 Superintendent 
 tstephens@magnoliaisd.org 
 
 Anita Hebert 
  Asst. Superintendent for Curriculum 
 ahebert@magnoliaisd.org 
 
Montgomery I.S.D. Bobby Morris 13159 Walden Road 
  Assist. Superintendent of Admin.    


  Services Montgomery, TX  77356 
 bmorris@misd.org 936-582-1333   
    936-582-6457 - Fax  
 Dr. Beau Rees  
     Superintendent 
 brees@misd.org 
   
 Sonja Lopez 
  Exec. Director of HR & Communication 
 slopez@misd.org 
 
Navasota ISD Rory Gesch P O Box 511 
  Superintendent Navasota TX   77868 
 geschr@navasotaisd.org 936-825-4202 
    936-825-4297 - Fax 
     
Needville I. S. D. Curtis Rhodes 16227 Hwy. 36 
  Superintendent P. O. Box 412 
 rhodesc@needvilleisd.com Needville, TX   77461 
    979-793-4308 Ext: 1201 
 
New Caney I.S.D. Dr. Jon Kramer 21580 Loop 494 
  Executive Dir. Of Human Resources New Caney, TX 77357 
  jkramer@newcaneyisd.org 281-577-8600 
    281-354-2639 - Fax 
 Mr. Kenn Franklin  
  Superintendent 
 kfranklin@newcaneyisd.org 
 
New Waverly I.S.D.     Dr. Darol Hail   355 Front Street 


  Interim Superintendent   New Waverly, TX 77358 
 dhail@new-waverly.k12.tx.us   936-344-6751    


    936-344-2438 - Fax 



mailto:rhodesc@needvilleisd.com

mailto:kfranklin@newcaneyisd.org

mailto:dhail@new-waverly.k12.tx.us





 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
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SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
Onalaska I.S.D. Lynn Redden P. O. Box 2289 
  Superintendent Onalaska, TX   77360 
 lredden@onalaskaisd.net 936-646-1000 
    936-646-2605 – Fax 
 
 Stella Todd 
  Curriculum/Special Programs Director 
 stodd@onalaskaisd.net 
 
Pasadena I.S.D. Keith Palmer 1515 Cherrybrook 
  Assoc. Superintendent of HR Pasadena TX 77502 
 kpalmer@pasadenaisd.org 713.740.0000 
    713.740.4021 – Fax 
 Dr. Kirk Lewis  
  Superintendent of Schools 
 klewis@pasadenaisd.org 
  
 Michael Genecarelli  
  HR Coordinator 
 mgencarelli@pasadenaisd.org 
  
Shepherd I.S.D. Jan Page 1401 S. Byrd Ave. 
 Director of Personnel Shepherd, TX 77371 
 jpage@shepherdisd.net 936-628-3396, ext 273 
    936-628-3841 - Fax 
 Jody Cronin   
 Superintendent 
 jcronin@shepherdisd.net 
 
Splendora I.S.D. Mr. John DeBrock 23419 FM 2090 
 Asst. Superintendent Admin. Ser. Splendora, TX 77372 
 jdebrock@splendoraisd.org 281-689-3128 
    281-689-4071- Fax 
 Dr.Genese Bell 
 Superintendent 
 gbell@splendoraisd.org 
  
Spring Branch I.S.D. Dr. Duncan Klussmann 955 Campbell Road 
 Superintendent Houston, TX  77024-2803 
 duncan.klussmann@springbranchisd.com 713-464-1511, ext. 2346 
    713-365-4071 - Fax 
  
 
 
 
 
 
 
 
 
 
 
 
 



mailto:lredden@onalaskaisd.net

mailto:stodd@onalaskaisd.net





 
  
 SHIPS – Sam Houston Innovative Partnerships w/Schools 


Revised Spring 2014 
 


SCHOOL DISTRICTS 
 


Organization Voting Member/Position Address/Phone   
Spring I. S. D. Dr. Lucio Calzada, Jr. 16717 Ella Blvd. 
 Assistant Superintendent HR Houston, TX   77090 
 lcalzada@springisd.org 281-891-6000   
                                                         281-891-6006 - Fax 
 Dr. Ralph Draper   
 Superintendent 
 lauriebo@springisd.org (no email address for Dr. Draper) 
 
 Laurie Bouchan 
  Superintendent Executive Secretary 
 lauriebo@springisd.org 
  
 John Brownlow 
  Executive Director of HR 
 jbrownlo@springisd.org 
   
 Dr. Tyrone Sylvester 
  Area II Director 
 asylvest@springisd.org 
 
 Paul LeBlanc 
  Area I Director 
 paull@springisd.org 
 
Sweeny I.S.D. Randy Miksch 1310 Elm Street 
  Superintendent Sweeny, TX  77480 
 rmiksch@sweenyisd.org 979-491-8000 
 
 
Tomball I.S.D. Michael Williams 221 W. Main Street 
     Personnel Director  Tomball, TX  77375-5529 
 michaelwilliams@tomballisd.net 281-357-3100 
    281-357-3128 - Fax 
 Huey Kinchen    
 Superintendent  
 hueykinchen@tomballisd.net 
   
Trinity I.S.D. Jennifer Kempton P.O. Box 752 
  Counselor Trinity, TX 75862-0752 
 jkempton@trinityisd.net 936-594-3560 
    936-594-2162 - Fax 
 Dr. Davy Plymale    
  Superintendent  
 dplymale@trinityisd.net 
 
 Vanessa Franklin 
  Exec. Director of C&I 
 vfranklin@trinityisd.net 
 
 Natalie Barrett 
  High School Principal 
 nbarrett@trinityisd.net 
 
 



mailto:lauriebo@springisd.org

mailto:rmiksch@sweenyisd.org





 
 
 
 
 
 
 


SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Spring 2014 


 
SCHOOL DISTRICTS 


 
Organization Voting Member/Position Address/Phone   
 
Wharton I.S.D. Judy Barrett 2100 N. Fulton 
  Director of Administrative Services Wharton, TX   77488 
 jbarrett@whartonisd.net 979-532-6207 
 
 
Willis I.S.D. Robert Whitman 204 W. Rogers 
  Dir.Human Resources                  Willis, TX  77378 
 rwhitman@willisisd.org 936-856-1200 
    936-856-4042 -Fax 
 Mr. Tim Harkrider         
  Superintendent 
 tharkrider@willisisd.org 
 
 Ms. Melissa Perry 
  HR Secretary 
 mperry@willisisd.org  
 
 
Region IV ESC Marcy Harris 7145 West Tidwell 
  Educational Specialist Houston, TX  77092-2096 
 mharris@esc4.net 713-744-6318 
    713-939-7720 - Fax 
 
Region VI ESC Nell Higgins 3332 Montgomery Road 
  Certification Officer Huntsville, TX 77340 
 nhiggins@esc6.net 936-435-8400 
    936-435-8484 - Fax 
 Thomas Poe 
  Executive Director 
 tpoe@esc6.net 
 
 Judy Black 
  Certification Specialist 
 jblack@esc6.net 
 
 Joe Martin 
  Certification Coordinator 
 jmartin@esc6.net 
 
 Jamey Osborne 
  Component Director of Tech. 
 josborne@esc6.net 
 
 Julia Woods 
  School Improvement/Certification Specialist 
 jwoods@esc6.net 
 
 Sheila Barry 



mailto:jbarrett@whartonisd.net





  ESC6 School Improvement Specialist 
 sbarry@esc6.net 
 
Community Ms. Michelle McKenzie Spencer Boys & Girls Club 
  Executive Director P.O. Box 8600 
 bgcwalkerco@yahoo.com  Huntsville, Tx 77340 
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College of Education Dr. Jerry Bruce College of Education  
 Dean  (936) 294-1100  
                                                bruce@shsu.edu 
 
 Dr. Karen Smith College of Education  
 Associate Dean (936) 294-1103 
 edu_kss@shsu.edu 
 
 Dr. Marsha Harman College of Education 
 Associate Dean (936)294-1134 
 harman@shsu.edu 
 
 Dr. Daphne Johnson Curriculum & Instruction  
 Chair  (936) 294-1136 
 edu_dxe@shsu.edu 
 
 Janet Williams Educator Preparation Services 
  Director (936) 294-1041 
 Jlw001@shsu.edu 
 
 Dr. Melinda Miller Language, Literacy and Special Populations 
 Chair  (936)294-1357 
 lls_msm@shsu.edu 
  
  
 
  



mailto:bruce@shsu.edu

mailto:harman@shsu.edu

























 
 
 


Sam Houston Innovative Partnerships with Schools 
Fall Meeting Agenda 


 
October 8, 2014 


 
 
 


 Welcome and Introductions           Ms. Janet Williams 
       Director of Educator 
        Preparation Services 
 
 
 Introductions     Dr. Stacey Edmonson 
       Dean, College of Education 


 
 


 Current Issues             Dr. Sandra Stewart 
       Associate Dean of Teacher  


        Education 
 
 
We Question, You Answer    Dr. Sandra Stewart 
       Associate Dean of Teacher  


        Education 
          


    
   Dismissal      Ms. Janet Williams 
         Director of Educator 
         Preparation Services 


              
         


 
Thanks to Ms. Jenny Estrada and Ms. Charline Goodrum 


for making the arrangements for this event! 







 SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2014 – 9/11/2014 


SCHOOL DISTRICTS 
 


Organization Voting Member/Position Address/Phone   
Aldine I.S.D. Gloria Cavazos 14910 Aldine Westfield  
  Assistant Superintendent for HR Houston, TX  77032 
 gcavazos@aldine.k12.tx.us 281-449-1011 
    281-449-4911- Fax  
 Dr. Wanda Bamberg  
  Superintendent 
 wbamberg@aldine.k12.tx.us 
 
 Dr. Selina Chapa 
  Director of Human Resources 
 schapa@aldine.k12.tx.us 
 
Alief I.S.D. Dr. Rose Benitez 4250 Cook Road 
  Assistant Sup. Human Resources Houston, TX 77072 
 rose.benitez@aliefisd.net 281-498-8110   
    281-988-3455 - Fax 
 H.D. Chambers 
  Superintendent 
 debbie.kitsos@aliefisd.net (provided as his contact) 
  
 Avalyn Montgomery 
  Asst. Dir. Human Resources 
 avalyn.montgomery@aliefisd.net 
 
 Theresa Adame 
  Asst. Dir. Human Resources 
 theresa.adame@aliefisd.net 
 
Alvin I.S.D. Dr. Elizabeth Veloz 301 E. House Street 
  Assistant Superintendent HR Alvin, TX  77511 
  eveloz@alvinisd.net 281-388-1130 
       281-388-2719- Fax 
 Dr. Tommy King  
  Interim Superintendent 
 tking@alvinisd.net 
 
Anahuac I.S.D. Eric Humphrey PO Box 1560 
  Anahuac H. S. Principal Anahuac, TX   77514 
 humphreye@anahuacisd.net 409-267-3600 
 
Barbers Hill I.S.D. Barbara Ponder 9600 Eagle Drive 
  Assistant Superintendent Personnel P. O. Box 1108 
 bponder@bhisd.net Mont Belvieu, TX  77580 
    281-576-2221 Ext: 1255 
 
 
 
 
 
 
 
 
 
 
 
 



mailto:debbie.kitsos@aliefisd.net

mailto:avalyn.montgomery@aliefisd.net

mailto:humphreye@anahuacisd.net

mailto:bponder@bhisd.net





SHIPS – Sam Houston Innovative Partnerships w/Schools 
Revised Fall 2014 – 9/11/2014 


SCHOOL DISTRICTS 
 


Organization Voting Member/Position Address/Phone   
 
Brazosport I.S.D. Danny Massey P O Drawer Z 
     Assistant Sup. of Leadership & Admin. Freeport, TX  77542-1926  
 dmassey@brazosportisd.net 979-730-7000 X31201 (HR) 
    979-266-2405- Fax 
 Jay Whitehead 979-730-7000 (ADMIN) 
     Director of Human Resources 979-266-2486 – Fax 
  jwhitehead@brazosportisd.net 
 
 Dr. Karin V. Holacka 
  Superintendent 
 kholacka@brazosportisd.net 
 
 Aide Boggs 
  NCLB HR Administrator 
 aboggs@brazosportisd.net 
 
Brenham I.S.D. Christie Olivarez PO Box 1147 
  Director Human Resources  Brenham, TX 77834 
 colivarez@brenhamk-12.net 979-277-3700   
    979-277-3701- Fax  
  
  Superintendent 
 sbell@brenhamk-12.net 
 
 Bonnie Brinkmeyer 
       Instructional Services Coordinator 
 bonbrink@brenhamk-12.net 
 
Bryan I.S.D. Dr. Thomas Wallis 101 N. Texas Avenue 
 Superintendent Bryan, TX   77803 
 superintendent@bryanisd.org 979-209-1000 
    979-209-1050 - Fax 
 Dr. Teressa Voltz 
  Assistant Superintendent-C & I 
 teressa.voltz@bryanisd.org 
  
 Dr. Timothy Rocka 
  Deputy Superintendent HR 
 timothy.rocka@bryanisd.org 
 
Buffalo ISD Lacy Freeman 708 Cedar Creek Rd 
  Superintendent Buffalo TX  75831  
 freemanlg@buffaloisd.net 903-322-3765 
    903-322-3091 – Fax 
 
Centerville I.S.D. Jason Jeitz 813 S. Commerce Street 
  Superintendent Centerville, TX   75833 
 jajeitz@centerville.k12.tx.us 903-536-7812 
    903-536-7148 - Fax   
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Cleveland I.S.D. Dr. Darrell Myers 316 E. Dallas 
  Superintendent Cleveland, TX  77327 
 dmyers@clevelandisd.org 281-592-8717 
    281-592-8283 – Fax 
 Pennee Hall  
  Assistant Sup. Of HR 
 phall@clevelandisd.org 
 
 Jeri Sweet 
  Human Resources Coordinator  
 jsweet@clevelandisd.org 
 
Coldspring-Oakhurst C.I.S.D. Dr. Jerry Gibson P.O. Box 39 
  Superintendent Coldspring, TX 77331-0039 
 jgibson@cocisd.org 409-653-1115 
    936-653-2197 - Fax 
 
College Station I.S.D. Monica James 1812 Welsh 
  Director HR College Station, TX  77840 
 mjames@csisd.org 979-764-5400 
    409-764-5535 - Fax 
 Dr. Clark Ealy  
  Superintendent 
  cealy@csisd.org 
 
  Kelly Kovacs 
   Director of Instruction 
  kkovacs@csisd.org 
 
Columbia-Brazoria I.S.D. Cyndy Pullen 520 South 16th Street 
   Director of HR P. O. Box 158 
  Cyndy.pullen@cbisd.com West Columbia, TX   77486 
     979-345-5147 Ext: 1111 
 
Conroe I.S.D. Dr. Jamie Bone 3205 W. Davis 
  Coordinator HR Conroe, TX  77304 
 jbone@conroeisd.net 936-709-7751/832-482-6751 
    936.709.7953 - Fax 
 Dr. Don Stockton 936.709.7811- HR 
  Superintendent 
 dostockton@conroeisd.net 
 
 Hedith Upshaw 
  Curriculum & Instruction Staff Development 
 hupshaw@conroeisd.net 
 
 Sally Maxwell 
  Director Special Education 
 smaxwell@conroeisd.net 
 
 Paula Green 
  Asst. Director of HR 
 pgreen@conroeisd.net 
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Crockett ISD Dr. Terry Myers  1400 W. Austin St. 
  Superintendent Crockett, TX 75835 
 terry.myers@crockettisd.net 936-544-2125 
    936-544-5727 – Fax 
 Andrea Hart  
  Human Resources Manager 
 andrea.hart@crockettisd.net    
    
Cypress-Fairbanks I.S.D. Jan Price 
  Director/Ancillary Personnel P O Box 692003 


  janet.price@cfisd.net Houston, TX 77269-2003  
     281-897-4000 


 Arturo Martinez 281-517-2106 - Fax 
  Assistant Director of Professional Staffing  
 arturo.martinez@cfisd.net 
 
 Dr. Mark Henry 
  Superintendent 
 mark.henry@cfisd.net 
 
 Brenda Lozano 
  Assistant Director of Professional Staffing 
 brenda.lozano@cfisd.net 
  
 Andrea Kuhn 
  Asst. Director for Professional Staffing 
 andrea.kuhn@cfisd.net    
 
Deer Park ISD Arnold Adair  203 Ivy 
  Superintendent of Schools Deer Park, TX  77536 
 adair@dpisd.org 832-668-7000  
 
 
 
El Campo ISD Carolyn Gordon 700 West Norris Street 
  Director of Federal Programs El Campo, TX   77437 
 cgordon@ecisd.org 979-543-6771 
 
 
 
Fort Bend I.S.D.  Mr. Charles Dupre 16431 Lexington Blvd. 
  Superintendent Sugar Land, TX  77479 
 superintendent@fortbend.k12.tx.us 281-634-1000 
    281-634-1707 - Fax 
 Beth Martinez 
  Executive Director of HR 
 beth.martinez@fortbend.k12.tx.us 
 
Franklin I.S.D. Bret Lowry P.O. Box 909 
  Superintendent Franklin, TX 77856 
 blowry@franklinisd.net 979-828-7000 
    979-828-1910 - Fax 
 Stacy Ely 
  Director of C & I 
 sely@franklinisd.net 
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Galena Park I.S.D. Mike McKay 14705 Woodforest Blvd 
  Senior Director of HR (Secondary) Houston, TX 77015 
 mmckay@galenaparkisd.com 832-386-1000 
    832-386-1450 - Fax  
 Dr. Angi Williams 
  Superintendent 
 awilliams@galenaparkisd.com 
 
Grapeland ISD Dr. Gregg Spivey  116 West Myrtle St 
  Superintendent Grapeland TX  75844 
 gspivey@grapelandisd.net 936-687-4619 
    936-687-4624 - Fax 
 Rick Frauenberger 
   Secondary Principal 
 rfrauenberger@grapelandisd.net 


 
Harmony Public Schools 
South Houston Cluster Allahur Agaberdiyev 9321 W. Sam Houston Pkwy. South 
  Academic Coordinator Houston, TX   77099 
 agaberdiyev@harmonytx.org 832-433-7001 
 
Houston I.S.D. Dr. Terry Grier 4400 West 18th St 
  Superintendent Houston, TX  77092 
 hisdsuperintendent@houstonisd.org 713-556-7373 
    713-556-7312 - Fax 
 
Huffman I.S.D.  Dr.  Benny Soileau 24302 FM 2100 
  Superintendent Huffman, TX   77336 
 bsoileau@huffmanisd.net 281-324-1871 
    281-324-4319 - Fax 
 
 
Humble I.S.D. Kelly Gabrisch 20200 Eastway Village Dr 
  Director of HR Humble, TX  77347 
  kelly.gabrisch@humble.k12.tx.us 281-641-1000 
    281-641-1050 - Fax 
 Jamie Tisdale 
  Coordinator of Employment 
 jamie.tisdale@humble.k12.tx.us 
  
 Dr. Guy M. Sconzo   
 Superintendent 
 guy.sconzo@humble.k12.tx.us 
   
Huntsville I.S.D. Colleen McMillian 441 FM 2821 East 
 Executive Director of Human Resources Huntsville, TX  77320 
 cmcmillian@huntsville-isd.org 936-295-3421 
    936-293-2564 - Fax 







 Dr. Howell Wright 
  Superintendent of Schools 
 hwright@huntsville-isd.org 
 
 Debbie Homann 
  Director of Instructional Services 
 dhomann@huntsville-isd.org 
 
 Sonny Cruse 
  Deputy Superintendent 
 scruse@huntsville-isd.org 
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Katy I.S.D. Dr. Andrea Grooms P. O. Box 159 
  Assistant Superintendent, Katy, TX  77492 
  School and Community Engagement 281-396-6000 
 andreagrooms@katyisd.org 281-644-1805 - Fax 
  
 Mr. Alton Frailey 6301 South Stadium Lane 
 Superintendent Katy, TX 77492 
 altonfrailey@katyisd.org 281-296-2354 
    281-644-1825 - Fax 
 
Klein I.S.D. Mr. Curt Drouillard 7200 Spring-Cypress Rd. 
 Associate Superintendent of Human  Klein, TX  77379 
 Resources 832-249-4170 
  cdrouillard@kleinisd.net 832-249-4070 - Fax 
     
 Dr. James Cain  
  Superintendent 
 jcain@kleinisd.net 
 
 Mr. Dean Borg  
  Executive Director, HR (Elementary) 
 dborg1@kleinisd.net 
  
 Dr. L.S. Spencer 
  Executive Director, HR (Secondary) 
 lspencer@kleinisd.net  
 
Leon ISD Mike Baldree P O Box 157 
  Superintendent Jewett, TX  75846 
 mbaldree@leonisd.net 903-626-4532 
    903-626-4954 - Fax 
 Tammy Music   
 Human Resources 
 tmusic@leonisd.net 
 
Livingston I.S.D. Dr. Brent Hawkins                                P. O. Box 1297 
  Superintendent                                Livingston, TX   77351    
 bhawkins@livingstonisd.com                      936-328-2100 
                                                                                                             936-328-2109 - Fax 
 Janan Moore 
  Assistant Superintendent of C&I 
 jmoore@livingstonisd.com 
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 Diana Kelm 
  Deputy Superintendent 
 dkelm@livingstonisd.com 


 
 Craig Davis  
  Assistant Sup. Of HR 
 cqdavis@livingstonisd.com 
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Madisonville Con. I.S.D. Keith Smith P O Box 879 
  Superintendent Madisonville, TX  77864 
 ksmith@madisonvillecisd.org 936-348-2797 
    936-348-2751 - Fax 
  
 
Magnolia I.S.D. Michael Daniel P.O. Box 88  
  Director of Human Resources Magnolia, TX  77353 
 mdaniel@magnoliaisd.org 281-356-3571 
    281-356-1328 - Fax 
 Dr. Todd Stephens   
 Superintendent 
 tstephens@magnoliaisd.org 
 
 Anita Hebert 
  Asst. Superintendent for Curriculum 
 ahebert@magnoliaisd.org 
 
Montgomery I.S.D. Bobby Morris 13159 Walden Road 
  Assist. Superintendent of Admin.    


  Services Montgomery, TX  77356 
 bmorris@misd.org 936-582-1333   
    936-582-6457 - Fax  
 Dr. Beau Rees  
     Superintendent 
 brees@misd.org 
   
 Sonja Lopez 
  Exec. Director of HR & Communication 
 slopez@misd.org 
 
Navasota ISD Rory Gesch P O Box 511 
  Superintendent Navasota TX   77868 
 geschr@navasotaisd.org 936-825-4202 
    936-825-4297 - Fax 
     
Needville I. S. D. Curtis Rhodes 16227 Hwy. 36 
  Superintendent P. O. Box 412 
 rhodesc@needvilleisd.com Needville, TX   77461 
    979-793-4308 Ext: 1201 
 
New Caney I.S.D. Dr. Jon Kramer 21580 Loop 494 
  Executive Dir. Of Human Resources New Caney, TX 77357 



mailto:rhodesc@needvilleisd.com





  jkramer@newcaneyisd.org 281-577-8600 
    281-354-2639 - Fax 
 Mr. Kenn Franklin  
  Superintendent 
 kfranklin@newcaneyisd.org 
 
New Waverly I.S.D.     Dr. Darol Hail   355 Front Street 


  Superintendent   New Waverly, TX 77358 
 dhail@new-waverly.k12.tx.us   936-344-6751    


    936-344-2438 - Fax 
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Onalaska I.S.D. Lynn Redden P. O. Box 2289 
  Superintendent Onalaska, TX   77360 
 lredden@onalaskaisd.net 936-646-1000 
    936-646-2605 – Fax 
 Stella Todd 
  Curriculum/Special Programs Director 
 stodd@onalaskaisd.net 
 
Pasadena I.S.D. Keith Palmer 1515 Cherrybrook 
  Assoc. Superintendent of HR Pasadena TX 77502 
 kpalmer@pasadenaisd.org 713.740.0000 
    713.740.4021 – Fax 
 Dr. Kirk Lewis  
  Superintendent of Schools 
 klewis@pasadenaisd.org 
  
 Michael Genecarelli  
  HR Coordinator 
 mgencarelli@pasadenaisd.org 
  
Shepherd I.S.D. Jan Page 1401 S. Byrd Ave. 
 Director of Personnel Shepherd, TX 77371 
 jpage@shepherdisd.net 936-628-3396, ext 273 
    936-628-3841 - Fax 
 Steve Pierce   
 Superintendent 
 spierce@shepherdisd.net 
 
Splendora I.S.D. Mr. Rick Kershner 23419 FM 2090 
 Asst. Sup. Academic & HR Services Splendora, TX 77372 
 rkershner@splendoraisd.org 281-689-3128 
    281-689-4071- Fax 
 Dr. Genese Bell 
 Superintendent 
 gbell@splendoraisd.org 
  
Spring Branch I.S.D. Dr. Duncan Klussmann 955 Campbell Road 
 Superintendent Houston, TX  77024-2803 
 duncan.klussmann@springbranchisd.com 713-464-1511, ext. 2346 
    713-365-4071 - Fax 
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Spring I. S. D. Dr. Lucio Calzada, Jr. 16717 Ella Blvd. 
 Assistant Superintendent HR Houston, TX   77090 
 lcalzada@springisd.org 281-891-6000   
                                                         281-891-6006 - Fax 
 Dr. Rodney E. Watson   
 Superintendent 
 lauriebo@springisd.org (no email address for Dr. Watson) 
 
 Laurie Bouchan 
  Superintendent Executive Secretary 
 lauriebo@springisd.org 
  
 John Brownlow 
  Executive Director of HR 
 jbrownlo@springisd.org 
   
 Dr. Tyrone Sylvester 
  Area II Director 
 asylvest@springisd.org 
 
 Paul LeBlanc 
  Area I Director 
 paull@springisd.org 
 
Sweeny I.S.D. Randy Miksch 1310 Elm Street 
  Superintendent Sweeny, TX  77480 
 rmiksch@sweenyisd.org 979-491-8000 
 
 
Teague I.S.D. Dr. Nate Carman 420 N. 10th 
  Superintendent Teague, TX   75860 
 ncarman@teagueisd.org 254-739-3071 
    254-739-5223 - Fax 
 
 
 
 
 
Tomball I.S.D. James Baker 221 W. Main Street 
     Director - HR  Tomball, TX  77375-5529 
 JamesBaker@tomballisd.net 281-357-3100 
    281-357-3128 - Fax 
 Huey Kinchen    
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 Superintendent  
 hueykinchen@tomballisd.net 
 
 Karen Endsley 
 Assistant Director – HR 
 KarenEndsley@tomballisd.net 
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Trinity I.S.D. Jeri Savage P.O. Box 752 
  Counselor Trinity, TX 75862-0752 
 jsavage@trinityisd.net 936-594-3560 
    936-594-2162 - Fax 
 Mr. Davy Plymale    
  Superintendent  
 dplymale@trinityisd.net 
 
 Natalie Barrett 
  Exec. Director of C&I 
 nbarrett@trinityisd.net 
 
 Chris Ulcak 
  High School Principal 
 culcak@trinityisd.net 


 
 
Waller I.S.D. Danny Twardowski 2214 Waller Street 
  Superintendent Waller, TX   77484 
 dtwardowski@wallerisd.net 936-931-0397 
    936-372-9151 - Fax 
 
 Mr. Michael Brooks 
  Human Resources Director 
 mbrooks@wallerisd.net  
 
Wharton I.S.D. King R. Davis 2100 N. Fulton 
  Superintendent Wharton, TX   77488 
   
 
Willis I.S.D. Robert Whitman 204 W. Rogers 
  Dir.Human Resources                  Willis, TX  77378 
 rwhitman@willisisd.org 936-856-1200 
    936-856-4042 -Fax 
 Mr. Tim Harkrider         
  Superintendent 
 tharkrider@willisisd.org 
 
 Ms. Melissa Perry 
  HR Secretary 
 mperry@willisisd.org  



mailto:culcak@trinityisd.net





 
 
Region IV ESC Marcy Harris 7145 West Tidwell 
  Educational Specialist Houston, TX  77092-2096 
 mharris@esc4.net 713-744-6318 
    713-939-7720 - Fax 
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Region VI ESC Joe Martin 3332 Montgomery Road 
  Certification Coordinator Huntsville, TX 77340 
  jmartin@esc6.net  936-435-8400 
    936-435-8484 - Fax 
 Lindy McCulloch 
  Component Director of Tech. 
 lmcculloch@esc6.net  
 
 Julia Woods 
  School Improvement/Certification Specialist 
 jwoods@esc6.net 
 
 Sheila Barry 
  ESC6 School Improvement Specialist 
 sbarry@esc6.net 
 
Community Ms. Michelle McKenzie Spencer Boys & Girls Club 
  Executive Director P.O. Box 8600 
 bgcwalkerco@yahoo.com  Huntsville, Tx 77340 
 
 
College of Education Dr. Stacey Edmonson College of Education  
 Dean  (936) 294-1100  
                                                sedmonson@shsu.edu 
 
 Dr. Sandra Stewart College of Education  
 Associate Dean (936) 294-1103 
 sks050@shsu.edu 
 
 Dr. Deb Price  College of Education 
 Associate Dean (936)294-1134 
 dprice@shsu.edu 
 
 Dr. Daphne Johnson Curriculum & Instruction  
 Chair  (936) 294-1136 
 edu_dxe@shsu.edu 
 
 Janet Williams Educator Preparation Services Director  
 jlw001@shsu.edu (936) 294-1041 
 
 Dr. Barbara Greybeck Language, Literacy and Special Populations 



mailto:lmcculloch@esc6.net
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 Chair  (936)294-1357 
 bjg018@shsu.edu 
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SHIPS Agendas and Attendance, Part 3




BY-LAWS 


SAM HOUSTON’S INNOVATIVE PARTNERSHIPS with SCHOOLS 


 


I. NAME 


The name of the educator preparation center is Sam Houston Innovative 


Partnerships with Schools, often referred to as SHIPS. The partnership is 


comprised of all educator preparation programs at SHSU and the independent or 


consolidated school district partners in the region of Texas that is served by the 


University.  


II.  HISTORY 


  The name of this educator preparation center was established as the Sam 


Houston Center for Professional Development and Educational Partnerships. This 


was referred to as the SHCPDEP. The Sam Houston Center for Professional 


Development and Educational Partnerships (SHCPDEP) was originally organized 


as stipulated by House Bill 2885, Seventy-second Legislature.  House Bill 2885 


called for the establishment of centers for professional development through 


institutions of higher education for the purpose of integrating technology and 


innovative teaching practices in the pre-service training and staff development 


training of public school teachers and administrators.  A collaborative process 


involving area public schools, Region IV and Region VI Educational Service 


Centers, and Sam Houston State University faculty was established to create a 


professional development center.  The original purpose of the SCHPDEP was to 







restructure the Sam Houston State University educator preparation programs to be 


comprehensive field-based programs.  


 In October, 2004, the name of the educator preparation center was changed to 


Sam Houston Innovative Partnerships with Schools, hereinafter referred to as 


SHIPS. The continuing partnership SHIPS supports programs that conform to 


Texas Administrative Code (TAC) Title 19 Chapter 228 as follows: 


 (1) The preparation of educators shall be a collaborative effort among public 


schools accredited by the Texas Education Agency (TEA) and/or TEA-recognized 


private schools; regional education service centers; institutions of higher education; 


and/or business and community interests; and shall be delivered in cooperation with 


public schools accredited by the Texas Education Agency (TEA) and/or TEA-


recognized private schools (TAC Chapter 228.20-b).  


 (2) For the purposes of educator preparation program improvement, an entity 


shall continuously evaluate the design and delivery of the educator preparation 


curriculum based on performance data, scientifically-based research practices, and 


the results of internal and external assessments (TAC Chapter 228.40-c). 


 Therefore, SHIPS will serve the following purposes: 


1. Assist in the design, delivery, evaluation, and major policy decisions of the 


educator preparation program.  The approved educator preparation program 


shall approve the roles and responsibilities of each member of the advisory 


committee and shall meet a minimum of twice during each academic year 


(TAC Chapter 228.20-b).  







2. Provide a variety of field experiences for pre-service candidates and in-service 


educators seeking professional certification. 


3. Implement strategies to attract well-qualified people to the education 


profession, with emphasis on the recruitment of a diverse candidate pool. 


4. Provide professional development to educators and SHSU faculty. 


III. GOVERNANCE 


 Sam Houston Innovative Partnership with Schools (SHIPS) is the delivery 


system for the Sam Houston field-based educator preparation programs offered 


through the Departments of Curriculum and Instruction, Educational Leadership 


and Counseling, Language Literacy and Special Populations, and Library Science.  


 As needed, ad hoc committees may be formed to assist and advise the Sam 


Houston Innovative Partnership with Schools Advisory Council.  A quorum will be a 


majority of the membership present at each meeting of the SHIPS Advisory 


Council. 


There will be a minimum of two meetings per year. Robert’s Rules of Order, Newly 


Revised, will govern parliamentary actions not covered by these by-laws. 


IV. MEMBERSHIP IN SHIPS ADVISORY COUNCIL 


 The SHIPS Advisory Council may adopt rules, procedures and by-laws that 


will contribute to the efficient operation of the SHIPS.  The SHIPS Advisory Council 


provides a forum for all stakeholders to provide input on policies and procedures 


related to educator preparation. 







 The SHIPS Advisory Council is partially comprised of Personnel Directors, 


district-level and school administrators, and teachers from partnership school 


districts.  All partnership schools and professional development sites should be 


located in partnership school districts.  Partnership schools are public schools in 


which teacher or administrator or other school professional candidates interact with 


public school teachers, administrators, other school professionals and P-12 students 


in field experience activities. Mentor teachers, administrators, and other school 


professionals at the partnership schools and professional development sites have 


input to SHIPS through the school district liaisons who represent the district. 


 Membership by the school district representatives, university faculty and 


region education service center employees will be continuous.  If a member cannot 


be present at a meeting, he/she should make every effort to secure a district 


representative to attend in their absence.  Equity and trust is valued among all the 


educational partners. 


V. SHSU RESPONSIBILITIES 


 The day-to-day operational decision-making body for Sam Houston State 


University educator preparation programs is the program faculty and the SHSU 


College of Education (COE) administration.  These SHSU partners make decisions 


on expenditure of funds, class scheduling, implementing standards, collecting 


assessment data, etc.  These partners include the Associate Deans (College of 


Education), the faculty and Department chairs from the Department of Curriculum 


and Instruction; Educational Leadership and Counseling; Language Literacy and 







Special Populations; and Library Science; and the Director of Educator Preparation 


Services. 


 In addition, representatives from SHSU departments that provide teacher 


preparation in a content area/teaching field are also included as members of the 


Educator Preparation Program, and share responsibility for implementing 


standards and other Educator Preparation Program requirements. 


VI. FISCAL POLICY 


 The office of the Associate Dean for Undergraduate Programs in the College of 


Education will service as the fiscal agent for the SHIPS Advisory Council.  


VII. AMENDMENTS 


1. Proposed changes to the by-laws will be presented to the SHIPS 


Advisory Council. 


2. Amendments or changes of the by-laws will be approved by a majority vote 


of the members in the SHIPS Advisory Council. 


VIII. RESPONISBILITIES OF SHIPS ADVISORY COUNCIL PARTNERS 


 1. District-level liaison partners should: 


A. Communicate with campus-based field experience coordinators 


regarding SHSU expectations and requirements. 


B. Relay campus-based concerns to the Educator Preparation Services 


Offices as appropriate. 


C. evaluate district-specific data provided by SHSU to accomplish shared 


goals for effective field experiences 







D. Collaborate with SHSU to provide scientifically-based training and 


other support for campus-based mentor teachers or other professionals. 


E. Participate in annual review of performance data, results of internal 


and external assessments to provide input for continuous improvement 


of the design and delivery of the educator preparation curriculum. 


2. Campus-level liaison partners should: 


A. Communicate with campus faculty and administration regarding 


SHSU expectations and requirements. 


B. Relay campus-based concerns to the district-level liaison and to 


Educator Preparation Services Offices as appropriate. 


C. Evaluate district-specific data provided by SHSU to accomplish shared 


goals for effective field experiences. 


D. Collaborate with SHSU in efforts to provide or ensure scientifically-


based training and other support for campus-based mentor teachers or 


other professionals. 


E. Participate in surveys and evaluations to provide input for continuous 


improvement of the design and delivery of the educator preparation 


curriculum. 


3. Region Education Service Center partners should: 


A. Relay concerns to the Educator Preparation Services Offices as 


appropriate. 







B. Collaborate with SHSU and/or partnership districts to provide 


scientifically-based training and other support for campus-based 


mentor teachers or other professionals. 


C. Participate in annual review of performance data, results of internal 


and external assessments to provide input for continuous improvement 


of the design and delivery of the educator preparation curriculum. 


4. Community-based partners should: 


A. Relay concerns to the Educator Preparation Services Offices as 


appropriate. 


B. Evaluate data provided by SHSU to accomplish shared goals for 


effective field experiences. 


C. Participate in annual review of performance data, results of internal 


and external assessments to provide input for continuous improvement 


of the design and delivery of the educator preparation curriculum. 


Policy: Student Teachers Serving as Substitute Teachers  


“Subject to district approval, SHSU student teachers will be available to serve as a 


substitute teacher, without pay, for their current classroom mentor teacher for the 


purpose of facilitating mentor participation in Teacher Work Sample scoring day or 


other professional development activities (not to exceed 3 days per semester) in 


accordance with district policies and procedures.”  (Approved October 2007) 







Student teachers should also be prepared to substitute for classroom teachers in 


their district attending SHSU mentor training, which may result in exceeding 3 


days of service as a substitute teacher.  (SHSU Guidelines for Student Teaching) 


Policy:  Student Teaching through another University 


1. SHSU candidates completing the SHSU Educator Preparation Program are 


expected to complete student teaching in a SHIPS partnership district.  A 


candidate may student teach through another university only in extenuating 


circumstances.  Typically, consideration for an external placement is only made 


in the event of 1) a transfer of employment of student teacher’s spouse to another 


location in Texas, and 2) dire medical circumstances requiring relocation of the 


candidate. The candidate must request an external placement in writing as soon 


as circumstances are known.  The request should be submitted to the Director of 


Educator Preparation Services for consideration by the Educator Preparation 


Leadership Team. 


At the close of the student teaching semester, the other university must transfer 


the credits back to SHSU for graduation and certification.  This transfer of 


credits must occur no later than one week before graduation.  No other 


procedures are acceptable. 


The candidate must meet the student teaching requirements at the other 


university and become a student of the other university for the student teaching 


semester.  The candidate is responsible for communicating and registering with 


the other university, and for transferring credit for student teaching to SHSU.  







The candidate is also responsible for meeting all SHSU requirements for 


graduation and program completion (including submission of a Teacher Work 


Sample).  


2. Courses that accompany Student Teaching must be taken at SHSU. 


Policy:   Becoming a Member of the SHIPS Advisory Council 


1. School districts that wish to become part of the SHIPS Advisory Council send 


their request to the Director of Educator Preparation Services.  The SHIPS 


Advisory Council will review need, rationale, and standards in order to make a 


recommendation to the Educator Preparation Programs.  Early in the program, 


undergraduate candidates seeking initial certification are polled for their 


preferences for districts for student teaching, including districts adjacent to 


SHIPS partnership districts.  If there appears to be sufficient need and 


rationale, the SHIPS Advisory Council would recommend approval for field 


experiences to be held in the district, and an offer of associate membership 


would be extended. 


2. After one year as an Associate Member with successful field experiences for 


candidates, the SHIPS Advisory Council could recommend that Associate 


members become members of the SHIPS Advisory Council.  A majority of the 


SHIPS Advisory Council would have to approve the recommendation. 


 


 


 







Policy:   Communication between SHIPS partners and SHSU 


In the event of unprofessional, unethical, or illegal behavior on the part of a SHSU 


teacher candidate, direct communication by school district administration to 


Educator Preparation Services at SHSU is essential and should be reported 


immediately.   


Policy:   SHSU Professional Concerns Committee Procedures 


In the interest of working together for the well-being of P-12 students and SHSU 


teacher candidates, SHIPS partners may be requested to assist in addressing 


challenges with teacher candidates. Communicating and documenting concerns 


related to the performance and/or behavior of teacher candidates while in their field 


placements is strongly encouraged. Any alleged violations of the Professional 


Standards of the College of Education, the SHSU Code of Student Conduct and 


Discipline, and/or the Code of Ethics and Standard Practices for Texas. Educators 


will be investigated by the Professional Concerns Committee of the College of 


Education. The investigation will follow the procedures in section 5.61 and 5.62 of 


the SHSU Code of Student Conduct and Discipline Code.   





SHIPS By Laws




Description of Field Experiences by Level 


Level I Field Experiences 


Level I field experiences provide SHSU initial certification candidates with an introduction to 
the public school environment from the standpoint of a future educator. Professional 
expectations and dispositions, focused observations, and thoughtful reflections are emphasized in 
these initial experiences. Candidates are required to log 10 hours of observation in the schools 
with the option of 5 of the 10 hours viewing of department authorized videos. Candidates are 
instructed to notice a variety of teaching strategies, instructional designs and behaviors. 
Candidates are encouraged to seek out diverse populations and campuses and are encouraged to 
watch for diversity in student’s individual development and needs. Prior to their field experience 
candidates are given instruction in how and what to observe and are guided on taking appropriate 
field notes. Critical discussions on observations are part of the coursework in order to provide 
guidance and immediate feedback. Teacher candidates are required to complete public school 
field experience while enrolled in the following courses:  


• CIEE 2333 - Becoming a Teacher 
• CIEE 3374 - Human Growth & Learning 
• CISE 3384 - The Teaching Profession 
• SPED 2301 - Introduction to Special Education 


Field experience placements are arranged through the educator preparation office for Level I 
candidates.  During the beginning pedagogy coursework, initial candidates schedule observation 
hours through a computer managed program.  The program was developed for the unit through 
collaboration with SHIPS partners, the education preparation office, and the technology services 
department.  Field experience documentation logs are signed by a campus designee validating 
that field experience requirements and hours were met. Candidates are assessed on the written 
reflection and responses to four Dispositions and Diversities (DDP) prompts.  DDP responses are 
entered into Tk20 and are more thoroughly discussed in section 2.1 and 4.1 of the Institutional 
Report. (See also Unit Assessment System Matrix) 


Level II 


Level II field experiences provide hands-on, interactive opportunities for SHSU teacher 
candidates to connect and apply their university coursework to public school classroom 
environments. Level II field experience is approximately 90+ hours of classroom interaction per 
semester. All level II field experiences take place solely on SHIPS campuses with the course 
instructor serving as the field experience coordinator for students on the campus.  All course 
instruction takes place on the campus as well. The course format is designed in two parts: 
University classroom instruction and course work in the mornings and public school classroom 
practice and implementation in the afternoons. Level II field experiences emphasize lesson 
planning and the application of acquired pedagogical knowledge and skills in public school 
classrooms. Students are able to learn and observe best practices and given the opportunity to 
plan, implement, assess, and modify instruction for all learners using appropriate technology.  
All students use and implement project-based-learning as a part of the best practices requirement. 
All requirements will be explained and specified by each course instructor in the following  







Field Experience for level II students is arranged on a course and course instructor basis.  An 
agreement is reached between SHIPS campuses, the Educator Preparation Program office, the 
coursework department and the course instructor for field experience placement.  To date, 90% 
of level II field experiences take place solely on SHIPS campuses and are selected based on the 
nature of the field experience, the course instruction, and the school demographics.  The SHIPS 
by-laws give the course groups permission to conduct field and clinical practice on each campus. 
Each student is required to teach 3 lessons during level II field experience.  These lessons are 
evaluated by the classroom teacher and the course instructor using the modified Professional 
Development and Appraisal System (PDAS), the actual evaluation system used to evaluate 
teachers in the State of Texas.  Students are assessed on their written reflection as well as their 
responses to eight Dispositions and Diversities (DDP) prompts.  DDP responses are entered into 
TK20, our data management and tracking system.  


Level III 


Level III field experience is the final step of the teacher preparation program for SHSU pre-
service teachers. During the clinical teaching semester, Sam Houston initial certification 
candidates are placed in a SHIPS school district for two 7-week placements. Some clinical 
teachers may have one 14-week placement. Candidates will gradually increase instructional 
involvement during each placement to full teaching responsibility, literally transforming from 
student to teacher. Classroom mentor teachers and university supervisors share the responsibility 
of assessing and evaluating the clinical teacher's instructional and classroom management skills. 
Clinical teaching is completed during the final semester prior to graduation. 


Clinical Teaching is arranged through the educator preparation office and the SHIPS district.  
Teacher candidates are asked to select four districts from the 55 partnerships districts taking into 
consideration the geography of the area, the demographic diversity of the school, and candidates’ 
professional and personal desires.  During the content methods semester, the Director of 
Educator Preparation and staff guide candidates on how to complete the two step application 
process.  The placement process is completed through Sam Web (institutional data collection 
interface) and Tk20. The Educator Preparation Program office sends requests for placement to 
the designated contact person in the district.  There are many discussions that take place between 
the EPP staff and the district contact person regarding the candidates’ certification, needs and 
structure of the campus, and any other pertinent information that needs to be considered in order 
to ensure an appropriate placement for the clinical teaching assignment.   
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Renaissance Partnership for Improving Teacher Quality 


 
 
 


 
 
                        Office of Field Experience Website:  www.shsu.edu/~edu_ofe 
 


  CampusTools™HigherEd 
© Tk20, Inc. All rights reserved. 


 


Through excellent collaborative instruction, research, and field experiences, the Educator Preparation 
Programs of Sam Houston State University provide candidates with opportunities to develop dispositions, 
skills, and knowledge that enable them to create an environment in which they plan, implement, assess, and 
modify learning processes, while serving effectively in diverse educational roles, reflecting meaningfully on 
their growth, and responding proactively to societal needs.  
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I. STUDENT TEACHING PROCESSES, 
POLICIES AND PROCEDURES 







STUDENT TEACHING PROCESSES, POLICIES AND PROCEDURES 
THE STUDENT TEACHING PROCESS 


 


 


Dear Student Teachers,  


Congratulations! You have reached a milestone semester in your pursuit of a degree in higher education. Your 
student teaching semester will be a time full of new, rewarding, and challenging experiences. Your learning 
curve will be vast but I know at the end of the semester you will be ready to be a qualified, professional, and 
effective teacher.  


This handbook is designed to provide the student teacher, mentor teacher, and university supervisor with an 
overview of the student teaching experience. Pre-service teachers in educator preparation programs offered 
through the Sam Houston Innovative Partnership with Schools (SHIPS) earn 6 hours of university credit for 
14 weeks of successful student teaching experiences. The evaluation of a candidate’s dispositions, knowledge, 
and skills during student teaching is determined by both the public school mentor teacher and the university 
supervisor.  


There are many requirements that you must meet during the student teaching semester. The following list is 
an overview of the most important responsibilities you have this semester but it is by no means conclusive.   


 


 Detailed lesson plans should be developed for each lesson taught.  This procedure is necessary for the 
classroom mentor teacher and University supervisor to learn more about your teaching style and 
organizational strengths. 


 Develop instructional plans according to the building or district standards. 
 Involve learners at every opportunity (See PPR Standards I and III).  
 Familiarize yourself with the Texas Essential Knowledge and Skills (TEKS) and incorporate them into 


your daily teaching. 
 Take every opportunity to add to your expertise through observation and small group/individual 


assistance. 
 Come to school well-prepared to assist your mentor and teach your lessons. 
 Follow your classroom mentor teacher’s professional schedule and calendar. 
 Develop, design, administer and evaluate student progress using a variety of assessment strategies.  
 Comply with district guidelines concerning classroom management standards.  Be consistent in your 


management techniques. 
 Abide by the Texas Code of Ethics for Teachers and the SHSU Standards of professional conduct.  


 
 
As soon as your step onto your assigned campus, you should quickly become familiar with curriculum guides, 
campus discipline plan, dress codes, faculty handbook, physical facilities, school calendar, district and campus 
policies, student handbook, textbooks and resources, library, and we can’t forget- the faculty lounge! 
 
Remember what you have been taught in your educator preparation courses. Every day you should plan 
instruction, implement effectively, assess your students’ learning, reflect and modify instruction in order to 
increase student achievement. I have no doubt in your ability to be an effective teacher. This semester will be 
memorable to you at the beginning of your career in education. Everyone in the College of Education at 
SHSU believes in you. Now get out there and make us proud! Go KATS!  
 
 
Sincerely,  


 
Janet Williams, Director of Educator Preparation Services 
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Spring 2015 Student Teaching Course Syllabus 


College of Education  
Departments of Curriculum and Instruction and Language, Literacy, and Special 


Populations 
 


EC-6/4-8:   CIEE 4391 & CIEE 4392 or SPED 4305, BESL 4320 
8-12:  CISE 4396 & CISE 4397  EC-12: CISE 4396 & CIEE 4392 (Art, Music, Health, Kinesiology, Theater, 
Spanish) 
 
Required courses for EC-6/4-8/8-12/EC-12 Certification. 
 
EC-6 (with Special Education, Bilingual, ESL) Student Teaching Courses:   
CIEE 4391-Student Teaching in the Elementary/Middle Schools.  The student is assigned to student teach in 
an elementary classroom for seven weeks.  Must be taken with CIEE 4392, or BESL 4320, or SPED 4305 for 
a total of six semester credit hours (SCH) for the standard elementary certificate. Prerequisite: Admission to 
Student Teaching program.  Credit-3 SCH. 
CIEE 4392-Student Teaching in the Elementary/Middle Schools.  The student is assigned to student teach in 
an elementary classroom for seven weeks.  Must be taken with CIEE 4391.  Prerequisite: Admission to 
Student Teaching program.  Credit-3 SCH. 
 
Secondary(8-12 or 6-12) Student Teaching Courses-CISE 4396, 4397:   Student Teaching in the 
Secondary Classroom.  The student is assigned full-time student teaching responsibilities at the secondary 
level (Grades 8-12 or 6-12) for fourteen weeks.  This time is divided among observation, participation, 
teaching and conference activities.  The placements will be divided between 2 grade levels (and teaching fields 
if applicable).  Prerequisite: Admission to Student Teaching program.  Credit-6 SCH. 
 
All-Level Student Teaching Courses- CISE 4396 and CIEE 4392:  All Level Student Teaching in the 
Elementary/Secondary School.  The student is assigned full-time teaching responsibilities in an elementary 
placement for seven weeks and a secondary placement for seven weeks for a total of 6 semester credit hours 
for the all-level certificate.  Prerequisite: Admission to Student Teaching program.               Credit-6 SCH. 


                                                                   
Instructor:  University Supervisors - edu_edprep@shsu.edu 
    Steele Center for Professional Practice and Educator Preparation Services 
    TEC 274, SHSU Box 2119 Huntsville, TX 77341 
 936-294-3384, 936-294-3682 (fax); www.shsu.edu\~edu_ofe; Office hours 8-5 


Office hours:   Contact supervisor as needed through shared contact information. 


Class day/location: Class is held daily on public school campuses and occasionally at required 
meetings at locations at SHSU shared on the student teaching calendar. 


Course Description:  These courses provide Sam Houston State University teacher candidates with a 
variety of hands-on experiences in appropriate public school classroom settings which will assist in the 
acquisition, application, and demonstration of the knowledge, skills, and dispositions necessary to become a 
successful teacher.  
  


Textbooks:  Guidelines for Student Teaching - Sam Houston State University and Sam Houston Innovative 
Partnerships with Schools (SHIPS) 
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Tk20 Account is required for this course.  Tk20 is an electronic toolkit used by candidates to 
provide evidence that they have mastered state and professional standards for the profession.  
Additional information regarding Tk20 is available at: https://tk20.shsu.edu/ 


Course Format: These field-based courses are delivered on public school campuses.  Pre-service teachers 
in educator preparation programs offered through the Sam Houston Innovative Partnerships with Schools 
(SHIPS) earn 6 hours credit for 14 weeks of successful student teaching experiences.   


Course Content and Requirements: Concepts are learned through the gradual induction into full teaching 
responsibility in a public school classroom with the support of a classroom mentor teacher, other campus 
personnel, a university supervisor, and the Steele Center for Professional Practice and Educator Preparation 
Services (see “Student Teaching Framework and Sequence-Teacher Work Sample”).  A portion of the 
experience will be articulated in a Teacher Work Sample.  While in an appropriate assigned public school 
setting(s) the candidate will be able to demonstrate the knowledge, skills, and dispositions specified in 
applicable state and institutional standards. The student teacher requirements are:  


Develop detailed lesson plans for each lesson taught.  
Develop instructional plans according to the building and/or district standards. 
Involve the learner at every opportunity.  
Incorporate the Texas Essential Knowledge and Skills (TEKS) into daily teaching. 
Add to expertise through observation and small group/individual assistance. 
Arrive at school consistently and on-time, prepared to teach all required classes. 
Follow the classroom mentor teacher’s professional schedule and calendar. 
Develop, design, administer and evaluate student progress using a variety of assessment strategies. 
Comply with district guidelines concerning classroom management standards. 
Abide by the Texas Code of Ethics and the SHSU Standards of Professional Conduct. 


 
Evaluation:  Student Teaching is a Credit/No-Credit course. Assessments that address objectives/learning 
outcomes and activities for the student teaching semester include the Teacher Work Sample and SHSU 
Evaluation Forms A, B, C, D, which are aligned with state and institutional standards. Student teachers with 
content areas of 8-12 Social Studies, Math, Science, Foreign Language, or EC-12 Kinesiology will also be 
assessed with a Focused Content Evaluation (FCE). All student teachers should refer to the evaluation forms 
in the Guidelines for Student Teaching and may find the complete standards in the locations listed below: 
The Sam Houston Innovative Partnerships with Schools (SHIPS) Student Teacher evaluation forms “A,” 
“B”, “C”, “D,” the Teacher Work Sample, and  Focused Content Evaluation (if applicable) will be utilized for 
evaluation. (A Focused Content Evaluation will be required for student teachers with content areas of 8-12 
Social Studies, Math, Science, Foreign Language or EC-12 Kinesiology.) The student teacher will be evaluated 
by the procedures and practices described in the Guidelines for Student Teaching. Successful performance while 
student teaching is determined collaboratively by the public school mentor teacher and the University 
supervisor.  
 
Teacher Work Sample Evaluation: All Teacher Work Samples (including resubmissions) are to be 
submitted in hard copy format on or before the submission deadline. Incomplete (i.e. missing chapters, 
graphs, charts) or late submissions will not be scored*. Teacher Work Samples must also be submitted 
electronically into Tk20© and Turnitin© through Blackboard or eCollege. Teacher Work Samples are blind scored 
by multiple faculty, supervisors, and mentors.  Students must receive a solid “2” (standard partially met) or a 
“3” (standard met) on their Teacher Work Sample to receive credit for student teaching.  (*Teacher Work 
Samples that are incomplete or submitted late must still be submitted but will not be scored, and another 
Teacher Work Sample submission will be required). 


Other expectations:  Student teachers are to abide with the attendance expectations stated in the Guidelines 
for Student Teaching and attend scheduled student teacher meetings and conferences, including those scheduled 
after the beginning of the semester. Student teachers will be required to complete evaluations of the Educator 
Preparation Program, their university supervisor, and their classroom mentor teachers at the conclusion of 
their student teaching experience. 
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Late assignment policy: All Teacher Work Samples (including resubmissions) are to be submitted in hard 
copy format on or before the submission deadline. Incomplete (i.e. missing chapters, graphs, charts) or late 
submissions will not be scored*. (*Teacher Work Samples that are incomplete or submitted late must still be 
submitted but will not be scored, and another Teacher Work Sample submission will be required). 


Academic Dishonesty: In accordance with the University’s Academic Policy Statement 810213, the 
following statement applies to student teaching and the Teacher Work Sample:  


All students are expected to engage in all academic pursuits in a manner that is above reproach. 
Students are expected to maintain complete honesty and integrity in the academic experiences both 
in and out of the classroom. Any student found guilty of dishonesty in any phase of academic work 
will be subject to disciplinary action. The University and its official representatives may initiate 
disciplinary proceedings against a student accused of any form of academic dishonesty including, but 
not limited to, cheating on an examination or other academic work which is to be submitted, 
plagiarism, collusion, and the abuse of resource materials. 


 
Cell Phone/Electronic Communication: Student teachers should refer to University’s Academic Policy 
Statement 100728 (www.shsu.edu/~vaf_www/aps/documents/100728.pdf) for general guidance regarding 
cell phones.  Related expectations for student teachers can be found in the SHSU Standards of Professional 
Conduct for Students in Field Experiences and Student Teaching:  


Teacher candidates are not to 1) communicate electronically with P-12 students, including but not 
limited to texting, emailing, calling, or accessing social networking sites, or 2) take pictures of P-12 
students.  Teacher candidates are to communicate with P-12 students only concerning academics or 
classroom learning.  All teacher candidates should strongly consider that ANY information in a text 
message or on a social networking site or the internet in general is potentially public information. 
 


STUDENT ABSENCES ON RELIGIOUS HOLY DAYS POLICY 
Section 51.911(b) of the Texas Education Code requires that an institution of higher education excuse a 
student from attending classes or other required activities, including examinations, for the observance of a 
religious holy day, including travel for that purpose.  A student whose absence is excused under this 
subsection may not be penalized for that absence and shall be allowed to take an examination or complete an 
assignment from which the student is excused within a reasonable time after the absence. 
 
University policy 861001 provides the procedures to be followed by the student and instructor.  A student 
desiring to absent himself/herself from a scheduled class in order to observe (a) religious holy day(s) shall 
present to each instructor involved a written statement concerning the religious holy day(s). This request must 
be made in the first fifteen days of the semester or the first seven days of a summer session in which the 
absence(s) will occur. The instructor will complete a form notifying the student of a reasonable timeframe in 
which the missed assignments and/or examinations are to be completed. 


STUDENTS WITH DISABILITIES POLICY  
It is the policy of Sam Houston State University that no otherwise qualified disabled individual shall, solely by 
reason of his/her handicap, be excluded from the participation in, be denied the benefits of, or be subjected 
to discrimination under any academic or Student Life program or activity. Disabled students may request help 
with academically related problems stemming from individual disabilities from their instructors, 
school/department chair, or by contacting the Chair of the Committee for Continuing Assistance for 
Disabled Students and Director of the Counseling Center, Lee Drain Annex, or by calling (936) 294-1720. 


AMERICANS WITH DISABILITIES ACT 
SHSU adheres to all applicable federal, state, and local laws, regulations, and guidelines with respect to 
providing reasonable accommodations for students with disabilities. Students with a disability that may affect 
adversely their work in this class should register with the SHSU Counseling Center and talk with their 
University supervisor and classroom mentor teachers about how they can help. All disclosures of disabilities 
will be kept strictly confidential. NOTE: no accommodation can be made until registration with the 
Counseling Center is complete. 
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NCATE Accreditation 
The Sam Houston State University, College of Education has the distinction of NCATE accreditation since 
1954. As an NCATE accredited program, the College of Education ensures that the best-prepared teachers 
will be in classrooms teaching the next generation of leaders how to solve problems, communicate effectively, 
and work collaboratively. 


In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) to become 
the Council for the Accreditation of Educator Preparation (CAEP), combining the two premiere accrediting 
organizations as a single accrediting agency for reform, innovation, and research in educator preparation. 
SHSU will continue to be NCATE accredited through its next review scheduled for November 2015. 


NCATE Standards 


CAEP Standards 


  


The Conceptual Framework and Model 
The COE Conceptual Framework establishes the shared vision of the college in preparing 
educators to work with P-12 students through programs dedicated to collaboration in 
instruction, field experience, and research, the candidates in Sam Houston State University’s 
Educator Preparation Programs acquire the knowledge, dispositions, and skills necessary to 
create a positive learning environment preparing educators to work with P-12 students. 
Employing a variety of technologies, candidates learn to plan, implement, assess, and modify 
instruction to meet the needs of diverse learners. The Conceptual Framework (CF) 
incorporates five (5) indicators throughout the framework that serve to identify areas tied to 
course work where there is evidence of Conceptual Framework and goals assessment. The five 
indicators are: Knowledge Base (CF1), Technological Learning Environment (CF2), 
Communication (CF3), Assessment (CF4), and Effective Field Experience with Diverse Learners (CF5) 
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SHSU Dispositions and Diversity Proficiencies 


 


 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of the 
programs. You will receive one survey in the final semester prior to graduation regarding the operations of the 
unit during your time here. A second survey will occur within one year following graduation from or 
completion of a program, and will be sent to you and to your employer. This survey will focus on the 
preparation received at SHSU. Please remember that your response to these surveys is critical to SHSU 
program excellence. 


 
State Standards 


 
Pedagogy and Professional Responsibilities Standards 
 State Board for Educator Certification – www.sbec.state.tx.us 
 
Technology Application Standards 


State Board for Educator Certification – www.sbec.state.tx.us 
 


     
 DDP CF CAEP NCATE 


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 1.1 
(InTASC 
#10) & 3.3 


1. c., 1.g., & 
4. c 


2.  Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem-
solving and decision making for diverse learners. 


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


3. Practices ethical behavior and intellectual honesty. 
 


3 1.1(InTASC 
#9) , 3.3, & 
3.6  


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition 
and a commitment to adapting instruction or programs to 
meet the needs of culturally and linguistically diverse 
learners. 


3 & 5 1.1 
(InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners 


4 1.1 
(InTASC 
#6) 


1.d. & 4.a. 


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


1 & 4 1.1 
(InTASC 
#9) & 3.3 


1. d, 1. g., & 
4.a. 


9. Leads diverse learners to higher level thinking in 
cognitive, affective, and/or psychomotor domains. 


5 1.1 
(InTASC, 
& #2) 


4.a. 


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


5 1.1 
(InTASC #2 
and #9),  & 
1.4, 2.3 


1.c., 3.c., 
4.a., & 4.d. 
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inclusive of diverse populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners 


4 1.1 
(InTASC 
#6) 


1.d. & 4.a. 


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


1 & 4 1.1 
(InTASC 
#9) & 3.3 


1. d, 1. g., & 
4.a. 


9. Leads diverse learners to higher level thinking in 
cognitive, affective, and/or psychomotor domains. 


5 1.1 
(InTASC, 
& #2) 


4.a. 


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


5 1.1 
(InTASC #2 
and #9),  & 
1.4, 2.3 


1.c., 3.c., 
4.a., & 4.d. 
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Code of Ethics and Standard Practices for Texas Educators 
State Board for Educator Certification – www.sbec.state.tx.us 


 
Institutional Standards 


 
SHSU Dispositions Standards 
 SHSU Guidelines for Student Teaching 
 
SHSU Institutional Standards 
 SHSU Guidelines for Student Teaching and www.shsu.edu/~edu_ofe 
 
SHSU Standards of Professional Conduct for Students in Field Experience and Student Teaching 
 SHSU Guidelines for Student Teaching and www.shsu.edu/~edu_ofe 
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SHSU Student Teaching Matrix 
 


Objectives/Learning 
Outcomes 


Activities Performance 
Assessment 


Standards: 
Pedagogy and 
Professional 


Responsibility 


Standards: 
Conceptual 
Framework 


The candidate will 
develop detailed lesson 
plans incorporating the 
Texas Essential 
Knowledge and Skills 
(TEKS) for each lesson 
taught. 
 
 


Based upon 
contextual factors, 
the candidate will 
develop instruction 
aligned with state 
standards including 
differentiation of 
instruction. 
 


-Lesson Plans 
-Teacher Work 
Sample 
(Contextual 
Factors, 
Objectives, 
Assessment Plan, 
Design for 
Instruction) 
 


2.15s, 2.18s, 2.19s, 
2.20s, 3.1s, 3.3s, 
3.4s, 3.5s, 3.6s, 3.8s, 
3.9s, 3.10s, 3.11s, 
3.12s, 3.13s, 3.14s, 
4.16s 
Tech Standards: 
1.1s, 2.1s, 3.3k, 
3.11s, 3.12s, 3.16s, 
5.1s 


CF1, CF2, CF3, 
CF4, CF5 


The candidate will 
implement detailed 
lesson plans involving all 
learners at every 
opportunity. 
 
 
 


The candidate will 
develop and 
implement 
instruction that 
engages all learners 
to increase an 
understanding of 
subject matter and 
move to higher 
levels of thinking 
by using 
appropriate 
teaching strategies 
including 
technology. 


-Lesson Plans 
-Teacher Work 
Sample 
(Contextual 
Factors, 
Objectives, 
Assessment Plan, 
Design for 
Instruction) 
-PDAS 
Evaluations 


2.15s, 2.16s, 2.18s, 
2.19s, 2.20s, 3.1s, 
3.3s, 3.4s, 3.5s, 3.6s, 
3.8s, 3.9s, 3.10s, 
3.11s, 3.12s, 3.13s, 
3.14s, 3.15s, 3.18s, 
3.19s, 4.16s, 4.17s, 
4.18s 
Tech Standards: 
1.1s, 2.1s, 3.3k, 
3.11s, 3.12s, 3.16s, 
5.13s 
 


CF1, CF2, CF3, 
CF4, CF5 


The candidate will 
develop and implement 
appropriate and varied 
assessments strategies to 
monitor student progress 
before, during and after 
instruction. 


Using contextual 
factors, the 
candidate prepares 
and implements 
assessments 
appropriate 
throughout the 
instructional 
process 


-Teacher Work 
Sample 
(Assessment Plan, 
Design for 
Instruction, 
Instructional 
Decision-Making) 
-PDAS 
Evaluations 


2.15s, 2.16s, 2.18s, 
2.19s, 2.20s, 3.1s, 
3.3s, 3.4s, 3.5s, 3.6s, 
3.8s, 3.9s, 3.10s, 
3.11s, 3.12s, 3.13s, 
3.14s, 3.15s, 3.18s, 
3.19s, 4.16 
 
Tech Standards: 
3.16s, 5.13s 


CF1, CF4 


The candidate will 
modify instruction to 
meet the needs of all 
learners. 
 
 
 
 
 
 
 
 
 


 


In both preparing 
and implementing 
Lesson Plans and 
Teaching Units, 
the candidate will 
ensure that the 
chosen 
instructional 
strategies meet the 
needs of all 
learners, based on 
the contextual 
factors. 


 


-Lesson Plan 
-Teacher Work 
Sample 
(Contextual 
Factors, 
Objectives, 
Assessment Plan, 
Design for 
Instruction, 
Instructional 
Decision-Making) 
-PDAS 
Evaluations 


 


2.15s, 2.16s, 2.18s, 
2.19s, 2.20s, 3.1s, 
3.3s, 3.4s, 3.5s, 
3.6s, 3.8s, 3.9s, 
3.10s, 3.11s, 3.12s, 
3.13s, 3.14s, 3.15s, 
3.18s, 3.19s, 4.16s, 
4.17s, 4.18s 
Tech Standards: 
1.1s, 2.1s, 3.3k, 
3.11s, 3.12s, 3.16s, 
5.13s 
 


 


CF1, CF2, CF3, 
CF4, CF5 
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Objectives/Learning 
Outcomes 


Activities Performance 
Assessment 


 


Standards: 
Pedagogy and 
Professional 


Responsibility 


Standards: 
Conceptual 
Framework 


The candidate fulfills 
professional roles and 
responsibilities, adheres 
to legal and ethical 
requirements of the 
profession and 
demonstrates the 
dispositions necessary 
to be an outstanding 
educator. 


The candidate will 
demonstrate 
punctuality and a 
professional 
approach to 
situations both 
instructionally and 
in interactions 
with students, 
colleagues, 
administrators, 
and parents. 


-PDAS 
Evaluations 
-Dispositions 
Assignment 


2.14s, 2.15s, 2.17s, 
2.18s, 2.19s, 2.20s, 
3.1s, 3.3s, 3.4s, 
3.8s, 3.9s, 3.10s, 
4.16s, 4.17s 
Tech Standards: 
1.1s, 3.11s, 3.12s, 
3.16s, 3.17s 
 


CF2, CF3, CF5 


The candidate creates 
and maintains a 
productive and positive 
learning environment 
that consistently 
implements rules and 
procedures for the 
effective management 
of a diverse student 
population and 
maximizes learner for 
all. 


Management of 
the Classroom and 
individual 
students through 
out the school 
day. 


-Lesson Plans 
-Teacher Work 
Sample (Design 
for Instruction, 
Instructional 
Decision-Making) 
-PDAS 
Evaluations  


2.14s, 2.15s, 2.16s, 
2.17s, 2.18s, 2.19s, 
2.20s, 4.16s, 4.17s, 
4.18s 
 
Tech Standards: 
1.1s, 2.1s, 3.11, 
3.12s, 3.16s, 3.17s, 
5.13s 


CF1, CF2, CF3, 
CF4, CF5 


The candidate 
establishes strong, 
positive relationships 
among students, 
families, colleagues, 
schools and the 
community through 
effective professional 
and interpersonal skills. 


In interaction, 
planning, and 
implementation of 
instruction, the 
candidate plans 
for, implements, 
and demonstrates 
a positive 
environment for 
learning, working 
with colleagues, 
and 
communicating 
with parents. 


-Lesson Plans 
-PDAS 
Observations 
-Dispositions 


2.14s, 2.15s, 2.16s, 
2.18s, 2.19s, 2.20s, 
4.7s, 4.9s, 4.11s, 
4.15s, 4.16s, 4.17s, 
4.18s 
 
Tech Standards: 
 1.1s, 3.11, 3.12s, 
3.16, 3.17s, 5.13s 
 


CF2, CF3, CF5 


 
 
Course evaluation:  Student teachers will have an opportunity at the appropriate time near in the semester to 
complete evaluations on the program, the supervisor, and the classroom mentor teachers. 
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Student Teaching - An Intensive, Full-Time Educational Experience 
 


SHSU student teachers are assigned to approved SHIPS public schools on a full-time basis.  In order to 
concentrate fully on their new duties and responsibilities, student teachers should not be employed or 
enroll in any additional coursework during their student teaching semester.   
 
Student Teacher candidates are not granted any official absence days during this semester. You should 
never be absent on a school day during student teaching. As fellow educators, we do realize that 
personal injuries, illnesses, emergency situations, or extenuating circumstances may occur. In case of an 
absence or tardiness, three parties must be contacted: the 1) school, 2) your mentor teacher, and 3) your 
university supervisor. If more than two absences occur during student teaching, the Educator 
Preparation Services office must be contacted. Absences will negatively affect your credit for the 
semester and could result in failure to meet graduation requirements. Any absence must be made-up 
before the conclusion of the semester. It is possible for student teachers to take certification tests or 
attend job interviews during a school day with the mutual consent of the mentor teacher and the 
university supervisor with verifiable evidence. Student teachers will attend professional development 
days listed on the student teaching calendar.  
 


Addressing Challenges: Communication is the Key   
The early identification, discussion, and addressing of difficulties or behavior that may prevent a 
student teacher from successfully completing student teaching is essential.  The student teacher OR 
the classroom mentor teacher must notify the University supervisor as soon as a problem is 
identified.  The University supervisor will then communicate with the Director of Educator 
Preparation Services.  (If the difficulty is specifically related to the University supervisor, the student 
teacher or mentor should contact the Director of Educator Preparation Services directly.)  After 
notification, appropriate corrective feedback/action, such as mentor/ supervisor/coordinator 
conferences, referral to the Professional Concerns Committee or the Associate Dean, implementation 
of a growth plan, placement change, etc., may be initiated.  While these actions may ultimately result 
in No-Credit or in the termination of student teaching, ideally they will lead to a successful 
conclusion of the experience for the student teacher.  
 
Students who do not receive credit for student teaching will have a personalized learning plan 
developed that must be successfully completed if approved for a new placement. The expectations in 
the plan should include specific professional development and activities to support improvement in 
identified areas of concern. These activities may include submitting a second TWS.  All activities should 
be determined by appropriate education faculty via the input and feedback from the student, university 
supervisor, original mentor teacher(s), and a member of the TWS committee. 
  
Refer to Appendix C for information regarding “Roles and Procedures for the Professional Concerns 
Committee” and “Students Rights in Deliberations of the Professional Concerns Committee.” Also, the 
procedure for students to address an academic grievance is outlined in Academic Policy Statement 
900823: www.shsu.edu/~vaf_www/Faculty_Handbook/sections/academic_grievance_procedure_students.html 
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Communication 
 


Please update your addresses, phone numbers, and contact information 
with SHSU on-line. Required: STUDENT TEACHERS MUST 
MAINTAIN THEIR SHSU EMAIL ACCOUNT DAILY. Student 
teachers are expected to regularly email their University supervisors and 
participate in Blackboard and SHSUOnline.  Furthermore, the Steele Center 
for Professional Practice and Educator Preparation Services will 
communicate to student teachers via their SHSU email accounts. 
 
 
 
 
 
 


Substitute Teaching by SHSU Student Teachers 
 


Due to state guidelines that “student teaching shall be unpaid,” the following was shared at the 
October 10, 2007 Board Meeting of the Sam Houston Innovative Partnerships with Schools: 
“Subject to district approval, SHSU student teachers will be available to serve as a substitute teacher, 
without pay, for their current classroom mentor teacher for the purpose of facilitating mentor 
participation in Teacher Work Sample scoring day or other professional development activities (not to 
exceed 3 days per semester) in accordance with district policies and procedures.”   
 


Student Teaching Grades Assignment Policy 
 
 
The grade assigned to a student teacher is the result of all formal and informal 
observations/evaluations by the student teacher’s University supervisor and classroom mentor 
teachers, including the Teacher Work Sample.  The grade assigned by the University supervisor for 
student teaching is designated as Credit or No-Credit.  Credit is earned for successful completion of 
the 6 SCH.  No-Credit can be assigned for student teaching in instances of:   


 
• Excessive absences.  
• Inability to successfully complete the semester due to physical, mental, or emotional 


conditions or challenges. 
• Failure to demonstrate an acceptable level of teaching proficiency after corrective feedback 


and/or intervention (See Disposition Standards, PPR, syllabus, evaluation forms A, B, C, D, 
and the Teacher Work Sample.). 


• Unprofessional or unethical behavior  
(See Dispositions Standards, “Code of Ethics and Standard Practices for Texas Educators” 
and the “Sam Houston State University Standards of Professional Conduct for Field 
Experiences and Student Teaching”). 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Note:  Depending on a student’s degree plan (i.e. Interdisciplinary Studies), a grade of No-Credit can result in a failure to meet 
graduation requirements.  
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 CampusTools™HigherEd 


© Tk20, Inc. All rights reserved. 
 
 
 
Tk20©’s CampusTools HigherEd is an online support system for colleges of teacher education, created 
for the collection and evaluation of performance data for teacher candidates and for overall 
management of academic activities at the colleges. 
 
The College of Education at Sam Houston State University will be implementing Tk20©’s 
CampusTools HigherEd Assessment and Management System to conduct systematic teaching and 
assessments for all students in the college. This means that the student teaching evaluation forms 
found in this guide will be completed online. Student teachers and University supervisors can log in 
to Tk20© at https://tk20.shsu.edu with their SamWeb username and password. Classroom mentor 
teachers will be given login information and granted access to complete their evaluation of their 
student teacher.  Specific instructions for accessing and submitting the online assessments will be 
forthcoming. Please contact Mr. Andrew Oswald (tk20@shsu.edu) at 936-294-4891 if you have any 
difficulty logging in or completing an assessment. 
 
 


Website address for log-in to   is:      https://tk20.shsu.edu 
 
 
Assistance can be obtained by accessing the “Help” link or by contacting the Tk20 system 
administrator, Andy Oswald at andy@shsu.edu or call 936-294-4891.  
 
 
 


 


SHSU Guidelines for Student Teaching p. 16  Spring 2015 



http://www.tk20.com/

https://tk20.shsu.edu/

mailto:tk20@shsu.edu

http://www.tk20.com/

https://tk20.shsu.edu/

mailto:andy@shsu.edu

http://www.tk20.com/�

http://www.tk20.com/�





SAM HOUSTON STATE UNIVERSITY 


 


 


 


 


 


II. SUPPORT ROLES IN STUDENT 
TEACHING 


 
Expectations of Classroom Mentor Teachers 


Expectations of University Supervisors 







 


SUPPORT ROLES IN STUDENT TEACHING 
 


Expectations of the Classroom Mentor Teacher 
 
Student teaching is the final, and perhaps most important, phase of a pre-service teacher’s program.  The 
role of the public school classroom mentor teacher is one of great importance and significant 
responsibility.  The classroom mentor teacher often is the key to the success or failure of the student 
teacher. Classroom mentor teachers also serve as the necessary link between the university and the public 
school classroom, providing necessary feedback to the Sam Houston Innovative Partnerships with 
Schools (SHIPS) Office of Field Experience for program improvement, program development, and the 
continuance of the program.  The purpose of this section is to assist classroom mentor teachers in 
realizing their very important role, in preparing their student teacher for the teaching profession. 
 
Become Acquainted with the Student Teacher 
The Office of Field Experience sends each participating school district the applications of prospective 
student teachers. These applications include specialization/teaching fields and certification areas. From 
this form, the classroom mentor teacher can glean information that will help encourage the student teacher 
to their share aspirations, doubts, and attitudes related to education. 
 
Welcome the Student Teacher 
The classroom mentor teacher must be willing to accept the student teacher as a fellow professional who is 
welcome and wanted in the classroom.  Some proven means of helping ease student teachers into the 
classroom are: 
 Introduce the student teacher as a fellow teacher and colleague.  
 Always address them as Mr., Miss, Ms., or Mrs. in the presence of students. 
 Provide an appropriate work area or desk.  
 
Quickly Orient the Student Teacher to Campus Atmosphere and Procedures 
The student teacher will be in unfamiliar surroundings and will not know how to react to certain situations.  
Therefore, the need to feel comfortable and confident in this new environment is extremely important.  
The following orientation procedures should occur during the first day or two of the placement. The 
classroom mentor teacher should: 
 
 Provide a tour of the building. 
 Introduce the student teacher to principal and colleagues. 
 Furnish policy manuals, handbooks, subject area manuals, and curriculum guides (A complete set 


for them to take home would be helpful.) 
 Encourage the student teacher to ask questions. 
 Explain procedures for the use of technology equipment. 
 Explain procedures for the use of copy machines, video equipment, and other materials. 
 Furnish information about the students in the classroom. 
 Discuss when observations of the student teacher will occur. 
 Discuss when feedback will be provided. 
 Discuss procedures for planning during a conference period. 
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Introductory Questions Student Teachers May Ask 
Classroom Mentor Teachers: Classroom mentor teachers should be prepared to discuss the following 
questions with the student teacher and have seating charts, curriculum guides, a complete set of textbooks, 
and other related materials for the student teacher on their first day on the campus: 
 
□ What lesson plan format is used? 
□ Is there a system or plan for classroom discipline?  If so, how is it used?  
□ What are the behavior expectations for the students? 
□ What time should the student teacher arrive and what time should they leave school each day? 
□ What subject area content is expected of the student teacher to teach to the students? 
□ What materials may the student teacher utilize before and during the student teaching experience? 


 
Introductory Questions Classroom Mentor Teachers May Ask 
Student Teachers:  During the first visit your classroom mentor teacher, be prepared to discuss these 
questions: 
 
□ What experiences do you have with groups of children/youth?   
□ What experiences have you had in Texas public schools? 
□ What experiences did you have during the Methods Block? 
□ Why do you want to be a teacher? 
□ What do you expect to be your greatest challenge? 
□ What do you expect to be your greatest success? 
□ What do you want to learn from your cooperating teacher? 
 
Student Teacher’s Transition from Passive to Active Role in the Classroom 
The student teacher can be guided to a good beginning by observing their mentor teacher teach, assisting 
them with individual and group lessons, team-teaching with their mentor, and teaching independently for 
short periods.  During the first few days, much of the time will be spent in observation.  During the end of 
the first and succeeding weeks, the teaching time should be increased until the full teaching load is 
assumed by the student teacher in the final third of your placement (during the fourth or fifth week). The 
classroom mentor teacher should remain in the classroom, observing, during the first few weeks of student 
teaching, and gradually leave for longer periods of time, but be available.  Refer to the “Student Teacher 
Framework and Sequence” as a guide for the student teacher’s transition from a passive to an active role.  
Provide opportunities for the student teacher to: 
 
 Teach the same lesson to a different class after observing their mentor teacher teach and model. 
 Move about the room and assist individuals with classroom assignments and other work to be 


done at their desks. 
 Team-teach a lesson. 
 Video/audio tape a lesson to identify strengths and weaknesses 
 Plan several mini-lessons before assuming the responsibility  
 for an entire class period.  Video-tape for reflection/analysis. 
 Self-evaluate after each presentation. 
 Present concepts, plan lessons, manage the classroom, review curriculum materials, and help 


perform routine duties. 
 Tutor individual students. 
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Mentor as Colleague, Coach, and Co-Learner 
Some of the most successful student teaching experiences are those where student teachers are given the 
opportunity to “test their wings” and try something different (perhaps something learned in their 
university coursework).  The student teacher – with thoughtful coaching and questioning from the mentor 
- usually learns more through the process.  Furthermore, the mentor benefits through being exposed to 
different teaching techniques and ideas. 
 
Student Teacher/Classroom Mentor Teacher Relationship 
A good student teaching environment is largely dependent upon a healthy mentor/mentee relationship.  
Communication, mutual understanding, and acceptance are essential.  Student teachers often adopt 
attitudes that are similar to their classroom mentor teacher, and this is especially true when mutual respect 
and rapport has been established.  The following suggestions will foster the development of this important 
relationship: 
 Create an environment where there is neither too much pressure nor protection-small failures can 


teach a great deal. 
 Compliment your student teacher whenever an occasion arises. 
 Treat the student teacher as a colleague, not as a student. 
 Hold pre-/post-conferences to provide/discuss your feedback. 
 Critique in private, not in the presence of students or teachers. 
 Be an active listener (what’s the motivation behind their words?) 
 Guide your student teacher through thoughtful questioning. 
 Help your student teacher discover their answer. 
 Encourage your student teacher to develop an independent teaching style; influenced by yours, but 


not a carbon copy. 
 Allow and encourage independent decision-making. 
 Monitor the student teacher’s increasing planning responsibility. 
 Include activities away from the classroom (i.e., other teacher gatherings, informal school 


functions, committee meetings). 
 Give the student teacher the opportunity to work with you on an instructional or behavioral 


problem. 
 Be positive and professional in all discussions about students, teachers, administrators, and the 


teaching profession. 
 Share methods you find to be most helpful in understanding students. 
 Discuss ways to view behavior problems objectively. 
 Be careful not to embarrass students or your student teacher. 
 Emphasize the good and worthwhile aspects of teaching. 
 Provide student teacher copies of handouts, transparencies, tests, etc. 


 
Final Evaluation and Activities 
The classroom mentor teacher and the University supervisor should continuously evaluate their student 
teacher’s progress and performance.  Through regular periods of discussion, successful performance is 
jointly determined by the classroom mentor teacher and the University supervisor.  
 
To evaluate effectively, the classroom mentor teacher should: 
 Evaluate the individual as a beginning, novice teacher, not as an experienced teacher. 
 Encourage the student teacher to use self-evaluation techniques.  (Video and audio taping are 


excellent tools for self-evaluation; some programs may require videotaping.) 
 Include such items as personal appearance, work habits, mannerisms, and voice in your evaluation 


and feedback. 
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 Observe the student teacher in actual teaching situations and make notes that can be used as the 
basis for critiques. 


 Be frank and professional in the evaluation. 
 Share strengths and criticize weaknesses constructively. 
 
During the final week, the classroom mentor teacher should gradually resume major teaching 
responsibilities.  To facilitate this transition, after discussion with your student teacher, please make 
arrangements for:  
 Targeted visitations/observations of other teachers.   
 A conference with the principal or assistant principal to talk about a career in teaching. 
 A joint meeting with the student teacher and University supervisor to discuss the overall experience. 
 Sharing copies of innovative materials to use the following year. 


 
Student teachers are required to participate in the celebration seminar at SHSU, which typically takes place 
the day after student teaching concludes. 
 
The Mentor Orientation Workshop (MOW) provides mentor teachers with guidelines and suggestions on 
working with a student teacher. All mentor teachers will be provided with a link to the SHSU MOW 
webpage. 
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Expectations of the University Supervisor 
 
The university supervisor plays many roles.  The university supervisor is the university instructor of record, 
and also a colleague of both the mentor and the student teacher.  The university supervisor is an advocate, 
a confidant, mentor, a mediator, a coach, liaison, a facilitator, a collaborator, a problem-solver and an 
active listener.  University supervisors apply their understanding of human development, learning theories, 
and educational philosophy to enhance progress throughout the student teaching experience.  As an 
effective communicator, the university supervisor demonstrates the power of language in self-identity, 
expression, and influence.  The university supervisor continually practices active listening and encourages 
honest and open communication.  Communicating with empathy, the university supervisor resolves 
conflicts by capitalizing on knowledge of group processes and the differences that occur during any group 
effort.  Through effective oral and written communication, the university supervisor clearly defines what is 
expected and hoped for in order to enhance the success of the student teacher. 
 
The university supervisor is enthusiastic, respectful, and encourages the student teacher to creatively solve 
problems, celebrates innovation and accomplishment, acknowledges excellence, and views unsuccessful 
experiences as opportunities to learn.  The university supervisor shares in the responsibility for the learning 
community.  The university supervisor acts appropriately to ensure the safety and welfare of community 
members while they are in school and removes barriers that impede success for the student teacher.   
 
The university supervisor ensures that all members of the learning community have an equitable 
opportunity to achieve.  Recognizing that a diverse population enhances the learning environment, the 
university supervisor respects all learners, is sensitive to their needs, and encourages them to use all their 
skills and talents.  Because the university supervisor views differences as opportunities for learning, cross-
cultural experiences are an integral part of the learner-centered community, and the cultures of school 
families are affirmed.  
 
The University Supervisor should: 


 Require detailed lesson plans to assist in assessing preparedness of the student teacher 
 Facilitates communication between the student teacher and mentor when needed 
 Serve as a mediator to resolve conflicts between student teacher and school personnel 
 Serve as an advocate or an enforcer, depending on the circumstances 
 Have a minimum of 8 contacts during the semester with the student teacher, including 


orientations, seminars, and formal observations (some situations and student teachers may require 
more) 


 Schedule a minimum of 2 formal observations each half of the semester for evaluations 
 Schedule a student teacher seminar during the second or third week of each half  
 Be able to communicate with their student teachers by phone (share all phone numbers, and phone 


calls at home should be welcomed at reasonable hours,  
 Communicate with the student teachers by email (verify receipt on important issues) 
 Schedule observations to maximize the efficiency of travel when possible 
 Complete and submit documentation on schedule 
 Encourage use of technology in and out of the classroom 
 Inform the classroom mentor teacher of university expectations 
 Communicates with the administration and mentor regarding substitute teaching policy 
 Conference with the student teacher following each observation and provide feedback 
 Facilitate completion of the Program Evaluation Survey by the classroom mentor teacher 
 Be an advocate for the teacher profession and Sam Houston State University 
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SAM HOUSTON STATE UNIVERSITY 


 


 


 


 


III. STANDARDS FOR TEACHER CANDIDATES 
 


State Standards 


Pedagogy and Professional Responsibilities Standards 


State Board for Educator Certification – www.sbec.state.tx.us 


Texas Examinations of Educator Standards Framework 


State Board for Educator Certification- www.sbec.state.tx.us 


Technology Application Standards 


State Board for Educator Certification – www.sbec.state.tx.us 


Code of Ethics and Standard Practices for Texas Educators 


State Board for Educator Certification – www.sbec.state.tx.us 


 


Institutional Standards 


SHSU Dispositions Standards 


SHSU Guidelines for Student Teaching 


SHSU Institutional Standards 


SHSU Guidelines for Student Teaching and www.shsu.edu/~edu_ofe 


SHSU Standards of Professional Conduct for Students in Student Teaching 


See Appendix C and www.shsu.edu/~edu_ofe 
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Sam Houston State University - College of Education 
STANDARDS FOR TEACHER CANDIDATES 


INSTITUTIONAL STANDARDS FOR SHSU EDUCATOR PREPARATION PROGRAMS 
 


Knowledge & Skills Standards 
 


Teacher Candidates completing Educator Preparation Programs culminating in initial certification 
shall: 
1.  (Knowledge) Possess a knowledge base that is comprehensive and directed to candidates’ individual needs, which 


can be demonstrated - the candidate is able to:  
(Skill) Use current content area knowledge when planning and implementing instruction 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Learner centered instruction II.1) 
 


*************** 
2. (Knowledge) Possess and apply understanding of theories of effective planning, implementation, assessment, and 


modification of learning, which can be demonstrated - the candidate is able to: 
 (Skill) Collaborate in the planning, delivery and assessment of teaching and learning 
 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I.1, 3, 4, 5; Learner 
centered instruction: II. 2, 3, 5, 8; Evaluation and Feedback on Student Progress: III.1, 2, 3, 4, 6; Management 
IV.3) 


*************** 
3. (Knowledge) Understand the importance of the roles of reflection, self-assessment, and inquiry to the process of 


becoming an effective educator, which can be demonstrated - the candidate is able to: 
(Skill) Reflect on practice in order to improve instruction, use self-assessment as a part of teaching and reflection, 
and use inquiry as one method for professional growth 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I.4, 5; Learner 
centered instruction: II. 2, 3, 8; Evaluation and Feedback on Student Progress: III.6; Management IV.2, 3) 


 
*************** 


4. (Knowledge) Know the importance of using technology to plan, implement and assess instruction and of 
evaluating technology for effectiveness, which can be demonstrated - the candidate is able to: 
(Skill) Use technology to enhance instruction 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Learner centered instruction: II. 9; 
Evaluation and Feedback on Student Progress: III.1, 4; Management IV.3) 


 
*************** 


5. (Knowledge) Know the research based best practices, which can be demonstrated - the candidate is able to: 
(Skill) Use research-based best practice to plan, deliver, assess and modify instruction 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I. 3, 4; Learner 
centered instruction: II. 2, 3, 4, 5; Evaluation and Feedback on Student Progress: III.5; Management IV.8) 


 
*************** 


6. (Knowledge) Know the theories of developmental learning including cognitive, affective and physical domains, 
which can be demonstrated - the candidate is able to: 
(Skill) Create environments that support student learning and that nurture the individual differences of the 
students 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I.1, 5; Learner 
centered instruction: II. 5, 7; Evaluation and Feedback on Student Progress: III. 4, 5; Management IV.1, 3, 4, 5, 6, 
7) 
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7. (Knowledge) Understand differences in styles of learning and teaching that meet the needs of diverse learners, 
which can be demonstrated - the candidate is able to: 
(Skill) Use learner profiles to plan, implement, and assess 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I.1, 4, 5; Learner 
centered instruction: II. 7; Management IV.2, 3, 4, 5, 6, 7) 


 
*************** 


8. (Knowledge) Know the characteristics of an effective learning environment which employs a variety of student-
centered instructional methods and a range of motivational strategies, which can be demonstrated - the candidate 
is able to: 
(Skill) Uses diverse technologies, group activities and effective teaching strategies 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I.2, 4, 5; Learner 
centered instruction: II. 6, 7; Evaluation and Feedback on Student Progress: III. 6; Management IV.3, 4, 5, 6, 7, 8) 


*************** 
9. (Knowledge) Know a variety of methods for effectively managing student behavior, which can be demonstrated - 


the candidate is able to: 
(Skill) Use a variety of classroom management techniques to optimize the learning environment 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Learner centered instruction: II.6; 
Evaluation and Feedback on Student Progress: III.1; Management IV.1, 2, 4, 5, 6, 7, 8) 


 
*************** 


10. (Knowledge) Know how to assess performance with variety of formal and informal tools and provide substantive 
feedback, which can be demonstrated - the candidate is able to: 
(Skill) Use informal and formal methods of assessment 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I.2; Evaluation and 
Feedback on Student Progress: III. 1, 2, 3, 6; Management IV.2, 4, 5, 6, 7, 8) 


 
*************** 


11. (Knowledge) Understand the importance of continuous growth through professional involvement and 
membership, which can be demonstrated - the candidate is able to: 
(Skill) Models life-long learning and literacy and promotes life-long learning and literacy among students 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Management IV.8) 
 


*************** 
12. (Knowledge) Know the national, state and local standards appropriate for specific educational contexts, which 


can be demonstrated - the candidate is able to: 
(Skill) Understand how to align the standards at national, state, and local levels 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Learner centered instruction: II.5) 
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DISPOSITIONS STANDARDS 
SHSU EDUCATOR PREPARATION PROGRAM CANDIDATES/GRADUATES 


 


Disposition Novice 
Must present evidence upon application to 


Educator Preparation Program 
(To be demonstrated during CISE 3374 and/or 


SPED 2301) 


Emerging Competence 
Must present evidence upon application to  


Student Teaching 
(To be demonstrated during READ 3370/3372 and READ 


3371 and/or Method Courses) 


Competent 
Must present evidence before recommendation for 


certification; Also, baseline dispositions for graduate 
education 


(To be demonstrated during Student Teaching or other 
approved teaching experiences) 


Values – For student 
academic success, the 
candidate  
seeks to create supportive 
environments sensitive to 
learning and cultural 
differences. 


  Aware that learning styles 
are unique to individuals 


  Aware that all children can 
learn something 


  Recognizes and accepts 
linguistic differences 


  Recognizes and accepts 
cultural differences 


  Recognizes and accepts 
individual differences 


 


  Plans for active engagement of all 
students 


  Plans for and independent thinking of 
all students 


  Accepts responsibility to help all 
students succeed 


  Values diversity 
  Seeks family, community, and cultural 


information regarding beliefs, values, 
traditions of self and others 


  Develops the role of students in 
promoting each other’s learning 


 


  Creates responsive/ supportive learning 
environments that nourish/promote 
individual student development 


  Respects cultural and linguistic 
differences 


  Celebrates individual differences 
  Demonstrates equity in daily interactions 
  Uses multiple forms of on-going 


assessment to guide instruction 
  Considers family, community, and 


cultural information regarding beliefs, 
values, traditions of self and other 


  Develops intrinsic motivation of the 
student for lifelong learning 


 


Disposition Novice Emerging Competence Competent 


Commitment – For student 
academic success, the 
candidate  
fosters respect for teaching 
profession, positive human 
interactions, and 
collaboration. 


  Views teaching profession as 
important to future of 
society 


  Participates actively with 
classmates/co-workers  


  Assumes fair share of 
responsibility 


  Communicates in a manner 
consistent with respect for 
others 


  Demonstrates active, 
thoughtful, and responsive 
listening 


  Demonstrates respect for 
authority 


 


  Demonstrates leadership  
  Demonstrates warmth  
  Demonstrates empathy 
  Demonstrates humor  
  Demonstrates eagerness to learn  
  Accepts constructive feedback from 


supervisors 
  Accepts constructive feedback from 


peers 
  Accepts constructive feedback from 


students 
  Seeks to work cooperatively  
  Develops respectful/productive 


working relationships in cooperative 
endeavors 


  Recognizes strengths/talents of 
self/others 


 


  Establishes/fosters respectful, 
productive and collaborative 
relationships with professionals and/or 
agencies 


  Establishes/fosters respectful, 
productive, and collaborative 
relationships with community members 
and/or caregivers  


  Maintains confidentiality 
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DISPOSITIONS STANDARDS FOR SHSU EDUCATOR PREPARATION PROGARAM CANDIDATES/GRADUATES 
(p. 2) 


 
 


 
 Revised Fall 2006 
 
 
 
 


Disposition Novice Emerging Competence Competent 


Professional Ethics –  
For student academic 
success, the candidate  
exhibits professional 
development through 
intellectual curiosity, 
reflection, self-assessment, 
ethical practice, and 
communication skills. 


  Seeks experiences that broaden 
knowledge 


  Accepts divergent viewpoints as 
opportunities for 
personal/professional development 


  Adheres to guidelines established for 
courses and the university 


  Aware that laws and ethics guide the 
teaching profession 


  Aware that teaching professionals are 
competent in writing skills 


   that teaching professionals are 
competent in oral communication 
skills 


 


  Considers and reflects upon differing 
viewpoints  


  Participates in professional activities 
other than those required 


  Ponders and revises evolving personal 
/professional philosophy 


  Exhibits appropriate 
professional/ethical behaviors 


  Demonstrates professional oral 
proficiency  


  Demonstrates written proficiency   
 


  Stays current in evolving nature of 
profession 


  Seeks differing points of view 
(theories, models, and research 
evidence) 


  Adopts an inquiry/problem solving 
orientation 


  Communicates effectively and 
appropriately to a variety of 
audiences 


  Practices reflection as a means of 
engaging in ongoing professional 
development  


  Practices self-assessment as a means 
of engaging in ongoing professional 
development 


  Adheres to guidelines of field-based 
courses and sites 


 


Disposition Novice Emerging Competence Competent 


Organization/ 
 Flexibility -  For student 
academic success, the 
candidate 
exhibits structure, 
flexibility, and patience. 


  Models the ability to be organized 
  Models punctuality including 


attendance  
  Understands the need to be flexible 
  Understands the need to be patient  
 


  Models flexibility  
  Models patience  
  Plans carefully for optimal learning 
  Prepares contingency plans 
 
 


  Demonstrates ability to organize 
highly structured learning 
experiences  


  Is flexible if plans need to be 
changed with little or no notice 


  Adheres to time schedules of field 
sites and required activities 
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Texas Examinations of Educator Standards (TExES) 
Framework for Pedagogy and Professional Responsibilities 


 
             
 
Domain I Designing Instruction and Assessment to Promote Student Learning  


(approximately 31% of the test) 
  Standards Assessed: 
 Pedagogy and Professional Responsibilities Standard I: 


The teacher designs instruction appropriate for all students that reflects an 
 understanding of relevant content and is based on continuous and appropriate 
 assessment. 
 
Domain II Creating a Positive, Productive Classroom Environment 
 (approximately 15% of the test) 
 Standards Assessed: 
  Pedagogy and Professional Responsibilities Standard II: 


The teacher creates a classroom environment of respect and rapport that fosters  
a positive climate for learning, equity, and excellence. 


 
Domain III Implementing Effective, Responsive Instruction and Assessment 
 (approximately 31% of the test) 
 Standards Assessed: 
  Pedagogy and Professional Responsibilities Standard I: 


The teacher designs instruction appropriate for all students that reflects an  
understanding of relevant content and is based on continuous and appropriate  
assessment. 
 
Pedagogy and Professional Responsibilities Standard III: 
The teacher promotes student learning by providing responsive instruction that makes 
use of effective communication techniques, instructional strategies that actively engage 
students in the learning process, and timely, high-quality feedback. 
 
Technology Applications Standards I-V: 
All teachers use technology-related terms, concepts, data input strategies, and ethical practices 
to make informed decisions about current technologies and their applications.  
 
All teachers identify task requirements, apply search strategies, and use current  
technology to efficiently acquire, analyze, and evaluate a variety of electronic  
information. 
 
All teachers use task-appropriate tools to synthesize knowledge, create and modify solutions, 
and evaluate results in a way that supports the work of individuals and groups  
in problem-solving situations. 
 
All teachers communicate information in different formats and for diverse audience. 
 
All teachers know how to plan, organize, deliver, and evaluate instruction for all students that 
incorporates the effective use of current technology for teaching and integrating the 
Technology Applications Texas Essential knowledge and Skills (TEKS) into the curriculum. 
 


Domain IV Fulfilling Professional Roles and Responsibilities 
  (approximately 23% of the test) 
  Standards Assessed: 
  Pedagogy and Professional Responsibilities Standard IV: 


The teachers fulfills professional roles and responsibilities and adheres to legal and ethical 
requirements of the profession. 
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Code of Ethics and Standard Practices for Texas 
Educators 


(amended code effective December 26, 2010) 
__________________ 


S.B.E.C. Criminal History Check Provision 
__________________ 


 


TEXAS ADMINISTRATIVE CODE - TITLE 19   EDUCATION  
PART  7 STATE BOARD FOR EDUCATOR CERTIFICATION  
 CHAPTER 247 EDUCATORS' CODE OF ETHICS   
RULE §247.2  Code of Ethics and Standard Practices for Texas Educators 
 
Source Note: The provisions of this §247.1 adopted to be effective March 1, 1998, 23 TexReg 
1022; amended to be effective December 26, 2010, 35 TexReg 11242 (State Board for 
Educator Certification-Professional Discipline: http://www.sbec.state.tx.us,) 
 
STATEMENT OF PURPOSE 
• The Texas educator shall comply with standard practices and ethical conduct toward 


students, professional colleagues, school officials, parents, and members of the community 
and shall safeguard academic freedom.  


• The Texas educator, in maintaining the dignity of the profession, shall respect and obey the 
law, demonstrate personal integrity, and exemplify honesty and good moral character.  


• The Texas educator, in exemplifying ethical relations with colleagues, shall extend just and 
equitable treatment to all members of the profession. 


•  The Texas educator, in accepting a position of public trust, shall measure success by the 
progress of each student toward realization of his or her potential as an effective citizen. 


•  The Texas educator, in fulfilling responsibilities in the community, shall cooperate with 
parents and others to improve the public schools of the community. This chapter shall apply 
to educators and candidates for certification.  


• The SBEC is solely responsible for enforcing the Educators' Code of Ethics for purposes 
related to certification disciplinary proceedings. The Educators' Code of Ethics is enforced 
through the disciplinary procedure set forth in Chapter 249 of this title (relating to 
Disciplinary Proceedings, Sanctions, and Contested Cases) pursuant to the purposes stated 
therein.  
 


As provided in §249.5 of this title (relating to Purpose), the primary goals the SBEC seeks 
to achieve in educator disciplinary matters are:  


o to protect the safety and welfare of Texas schoolchildren and school personnel;  
o to ensure educators and applicants are morally fit and worthy to instruct or to 


supervise the youth of the state; and  
o to fairly and efficiently resolve educator disciplinary proceedings at the least expense 


possible to the parties and the state.  
 


I. Professional Ethical Conduct, Practices and Performance.  
 


Enforceable Standards 
A. Standard 1.1. The educator shall not intentionally, knowingly , or recklessly engage 


in deceptive practices regarding official policies of the school district , [or] educational 
institution , educator preparation program, the Texas Education Agency, or the State 
Board for Educator Certification (SBEC) and its certification process . 
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B. Standard 1.2. The educator shall not knowingly misappropriate, divert, or use 
monies, personnel, property, or equipment committed to his or her charge for 
personal gain or advantage.  


C. Standard 1.3. The educator shall not submit fraudulent requests for reimbursement, 
expenses, or pay.  


D. Standard 1.4. The educator shall not use institutional or professional privileges for 
personal or partisan advantage.  


E. Standard 1.5. The educator shall neither accept nor offer gratuities, gifts, or favors 
that impair professional judgment or to obtain special advantage. This standard shall 
not restrict the acceptance of gifts or tokens offered and accepted openly from 
students, parents of students, or other persons or organizations in recognition or 
appreciation of service.  


F. Standard 1.6. The educator shall not falsify records, or direct or coerce others to do 
so.  


G. Standard 1.7. The educator shall comply with state regulations, written local school 
board policies, and other [applicable] state and federal laws.  


H. Standard 1.8. The educator shall apply for, accept, offer, or assign a position or a 
responsibility on the basis of professional qualifications.  


I. Standard 1.9. The educator shall not make threats of violence against school district 
employees, school board members, students, or parents of students.  


J. Standard 1.10. As defined in §249.3 of this title (relating to Definitions), the educator 
shall be of good moral character and demonstrate that he or she is fit and worthy to 
instruct or supervise the youth of this state.  


K. Standard 1.11. The educator shall not purposefully misrepresent the circumstances 
of his or her prior employment, criminal history, and/or disciplinary record when 
applying for subsequent employment.  


L. Standard 1.12. The educator shall refrain from the illegal use or distribution of 
controlled substances and/or abuse of prescription drugs and toxic inhalants.  


M. Standard 1.13. The educator shall not consume alcoholic beverages on school 
property or during school activities when students are present.  


 
II. Ethical Conduct Toward Professional Colleagues. 


 
Enforceable Standards 


A. Standard 2.1. The educator shall not reveal confidential health or personnel information 
concerning colleagues unless disclosure serves lawful professional purposes or is 
required by law.  


B. Standard 2.2. The educator shall not harm others by knowingly or recklessly making 
false statements about a colleague or the school system.  


C. Standard 2.3. The educator shall adhere to written local school board policies and state 
and federal laws regarding the hiring, evaluation, and dismissal of personnel. 


D. Standard 2.4. The educator shall not interfere with a colleague's exercise of political, 
professional, or citizenship rights and responsibilities.  


E. Standard 2.5. The educator shall not discriminate against or coerce a colleague on the 
basis of race, color, religion, national origin, age, gender [sex] , disability, [or] family 
status , or sexual orientation. 


F. Standard 2.6. The educator shall not use coercive means or promise of special 
treatment in order to influence professional decisions or colleagues. 


G. Standard 2.7. The educator shall not retaliate against any individual who has filed a 
complaint with the SBEC or who provides information for a disciplinary investigation or 
proceeding under this chapter.  
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III. Ethical Conduct Toward Students.  
 


Enforceable Standards  
A. Standard 3.1. The educator shall not reveal confidential information concerning students 


unless disclosure serves lawful professional purposes or is required by law.  
B. Standard 3.2. The educator shall not intentionally, knowingly , recklessly, or negligently 


treat a student or minor in a manner that adversely affects or endangers the [student's] 
learning, physical health, mental health, or safety of the student or minor.  


C. Standard 3.3. The educator shall not intentionally, [deliberately or] knowingly , or 
recklessly misrepresent facts regarding a student.  


D. Standard 3.4. The educator shall not exclude a student from participation in a program, 
deny benefits to a student, or grant an advantage to a student on the basis of race, 
color, gender [sex] , disability, national origin, religion, [or] family status , or sexual 
orientation.  


E. Standard 3.5. The educator shall not intentionally, knowingly, or recklessly engage in 
physical mistreatment , neglect, or abuse of a student or minor.  


F. Standard 3.6. The educator shall not solicit or engage in sexual conduct or a romantic 
relationship with a student or minor.  


G. Standard 3.7. The educator shall not furnish alcohol or illegal/unauthorized drugs to any 
student or minor or knowingly allow any student or minor to consume alcohol or 
illegal/unauthorized drugs in the presence of the educator.  


H. Standard 3.8. The educator shall maintain appropriate professional educator-student 
relationships.  


I. Standard 3.9. The educator shall refrain from excessive and/or inappropriate 
communication with a student or minor, including, but not limited to, electronic 
communication such as cell phone, text messaging, email, instant messaging, blogging, 
or other social network communication. Factors that may be considered in assessing 
whether the communication is excessive or inappropriate include, but are not limited to:  


a. the nature, purpose, timing, and amount of the communication;  
the subject matter of the communication;  


b. whether the communication was made openly or the educator attempted to 
conceal the communication;  


c. whether the communication could be reasonably interpreted as soliciting sexual 
contact or a romantic relationship;  


d. whether the communication was sexually explicit; and  
e.  whether the communication involved discussion(s) of the physical or sexual 


attractiveness or the sexual history, activities, preferences, or fantasies of either 
the educator or the student. 


 
 


SHSU Teacher Candidates will acknowledge and agree to abide by the above Code of 
Ethics and Standard Practices for Texas Educators. 


 
 


SHSU Teacher Candidates will acknowledge and agree to abide by all Texas state child 
abuse reporting laws. 


 
 


Criminal History Check Provision 
Vernon’s Texas Statutes and Codes Annotated Education Code § 22.082 provides that "the State Board for 
Educator Certification shall obtain from any law enforcement or criminal justice agency all criminal history record 
information that relates to an applicant for or holder of a certificate issued under Subchapter B, Chapter 21." In 
accordance with this mandate, SBEC conducts a criminal history check on all applicants for certification.   
(Contact the State Board for Educator Certification: http://www.sbec.state.tx.us) 
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SAM HOUSTON STATE UNIVERSITY 


 


APPENDIX A 


TEACHER WORK SAMPLE  


SHSU CAPSTONE EVALUATION 


 


1. Contextual Factors  
2. Learning Objectives/Goals 
3. Assessment Plan  
4. Design for Instruction 
5. Instructional Decision Making  
6. Analysis of Student Learning 
7. Reflection and Self-Evaluation 


 
Plan                             Implement 


 


TEACHER WORK SAMPLE 


 


Assess                                  Modify 







Brief History and Description of the Teacher Work Sample 
The Teacher Educator, vol. 39, no. 4, Spring 2004 


 
 The origins of teacher work sample methodology are consonant with the shift away from the traditional 
view of educational assessment as objective testing and toward the increased utilization of performance-based 
assessments (Hambleton, 1996). Within this emerging paradigm, the benefits of portfolio assessment for preservice 
teachers have been widely documented (e.g., Costantino & Lorenzo, 2002; Bullock & Hawk, 2001; Campbell, 
Melenyzer, Nettles, & Wyman 2000). Like portfolios, teacher work samples address standards-based instruction, can 
serve as an alternative measure of student performance, and can be utilized as documentation of “the developing 
achievement” of preservice teachers (Wolf & Reardon, 1996.). First developed at Western Oregon University in the 
1980s, the purpose of teacher work sample methodology is to provide authentic evidence of a minimal level of 
competency before receiving licensure (Schalock & Myton, 1988). 
 The University of Northern Iowa’s involvement with the teacher work sample methodology began in 
association with ten teacher preparation universities belonging to The Renaissance Group are located in California, 
Idaho, Iowa, Kentucky, Kansas, Michigan, Missouri, Pennsylvania, and Virginia. The Renaissance Group utilized the 
University of Western Oregon’s research, development, and previous experience to develop its own version of the 
teacher work sample, as part of a 5-year Title II Federal Grant originally funded in 1999 and entitled “The 
Renaissance Partnership for Improving Teacher Quality.” Completed teacher work samples consist of a description 
and analysis of a 2-3 week teaching unit, are approximately 20 pages or more in length, and are written in response 
to the teacher work sample performance prompt. The following sections represent the seven teaching processes: 
 


1. Contextual Factors: In this section of the teacher work sample, preservice 
teachers are prompted to analyze contextual information to plan instruction and 
assessment, including community, district, and school factors; classroom factors; 
and student characteristics. More specifically, student characteristics would 
include factors such as age, gender, ethnicity, special needs, developmental levels, 
culture, language, interests, learning styles, or skill levels. As part of the 
contextual factors, preservice teacher discuss at least two implications for their 
instruction: The suggested length for this section is 1-2 pages. 


2. Learning Goals: Preservice teachers are prompted to set appropriate and 
challenging learning goals; to show how the goals are aligned with local, state, or 
national standards; to describe the types and levels of their learning goals; and to 
discuss why their learning goals are appropriate in terms of development, 
prerequisite knowledge, and other students needs. The suggested length for this 
section is 1-2 pages.  


3. Assessment Plan: Preservice teachers are prompted to provide an overview of 
their assessment plan; to align their pre- and post-assessments with their learning 
goals; and to discuss their plan for formative assessment. The suggested length 
for this section is 2 pages plus pre- and post-assessment instruments, scoring 
rubrics, and assessment table. 


4. Design for Instruction: Preservice teachers are prompted to analyze the results 
of their pre-assessment, to provide an overview of their unit, to describe at least 
three activities that reflect a variety of instructional strategies, to explain why they 
are planning these specific activities, and to describe how they will use technology 
in their instruction.  The suggested length is 3 pages plus a visual organizer. 


5. Instructional Decision Making: Preservice teachers are prompted to describe a 
time during their unit when student response caused them to modify their 
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original design for instruction. Two classroom episodes are identified, the 
adaptations are explained, and a rationale for the change is given. The suggested 
length is 3-4 pages. 


6. Analysis of Student Learning: Preservice teachers are prompted to analyze 
student assessment data in relation to the unit learning goals at three levels of 
analysis. At the first level, pre- and post- assessment data are compared for the 
whole class in relation to all the learning goals. At the second level, preservice 
teachers divide the class into at least two subgroups (e.g., gender, performance 
level, socioeconomic status, or language proficiency) and analyze pre- and post-
assessment data in relation to one learning goal. At the third level, the pre-, 
formative, and post-assessment data of two individual students are analyzed. The 
suggested length is 4 pages plus graphs and student work examples. 


7. Reflection and Self-Evaluation: Preservice teachers are prompted to evaluate 
their performance based on student learning. They reflect on learning goals for 
which students were most and least successful, identify future actions for 
improved practice, and describe at least two professional activities that will 
contribute to their professional growth. The suggested length is at least 2 pages. 


 


            SHSU Guidelines for Student Teaching p. 32                                Spring 2015  







 


   
The Renaissance 
Partnership  


For Improving Teacher 
Quality  


  
  
  
  


Teacher Work Sample:  
• Overview 
• Performance Prompt  
• Teaching Process Standards 
• Scoring Prompts and Rubrics 


 
June 2002  


  
  


The June 2002 prompt and scoring rubric was revised by representatives from the eleven 
Renaissance Partnership Project sites:  


  
California State University at Fresno, Eastern Michigan University, Emporia State University, 
Idaho State University, Kentucky State University, Longwood College, Middle Tennessee State 
University, Millersville University, Southeast Missouri State University, University of Northern 
Iowa, Western Kentucky University.  


  
 Notice:  The materials in this document were developed by representatives of the 
Renaissance Partnership Institutions and may not be used or reproduced without citing 
The Renaissance Partnership for Improving Teacher Quality Project 
http://fp.uni.edu/itq   
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Overview of Teacher Work Sample (TWS)  
  
The Vision  
Successful teacher candidates support learning by designing a Teacher Work Sample that employs a range 
of strategies and builds on each student’s strengths, needs, and prior experiences.  Through this  
performance assessment, teacher candidates provide credible evidence of their ability to facilitate learning 
by meeting the following TWS standards:  


• The teacher uses information about the learning-teaching context and student individual differences to set learning goals 
and plan instruction and assessment.  


• The teacher sets significant, challenging, varied, and appropriate learning goals.  
• The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student learning before, 


during, and after instruction.  
• The teacher designs instruction for specific learning goals, student characteristics and needs, and learning contexts.  
• The teacher uses regular and systematic evaluations of student learning to make instructional decisions.  
• The teacher uses assessment data to profile student learning and communicate information about student progress and 


achievement.  
• The teacher reflects on his or her instruction and student learning in order to improve teaching practice.  


 
  
Your Assignment  
The TWS contains seven teaching processes identified by research and best practice as fundamental to 
improving student learning.  Each Teaching Process is followed by a TWS Standard, the Task, a Prompt, 
and a Rubric that defines various levels of performance on the standard.  The Standards and Rubrics will 
be used to evaluate your TWS.  The Prompts (or directions) help you document the extent to which you 
have met each the standard. The underlined words in the Rubric and Prompts are defined in the Glossary.  
  
You are required to teach a comprehensive unit.  Before you teach the unit, you will describe contextual 
factors, identify learning goals based on your state or district content standards, create an assessment plan 
designed to measure student performance before (pre-assessment), during (formative assessment) and 
after (post-assessment), and plan for your instruction.  After you teach the unit, you will analyze student 
learning and then reflect upon and evaluate your teaching as related to student learning.   
  
Format  
• Ownership.  Complete a cover page that includes (a) your name, (b) date submitted, (c) grade level  


taught, (d) subject taught, (d) your university, (e) course number and title.  Write a three-letter 
university code plus a four-digit student identification code on each page of the entire document.  


• Table of Contents.  Provide a Table of Contents that lists the sections and attachments in your TWS 
document with page numbers.  


• Charts, graphs and attachments.  Charts, graphs and assessment instruments are required as part of the  
 
  TWS document.  You may also want to provide other attachments, such as student work.  However, you 


should be very selective and make sure your attachments provide clear, concise evidence of your 
performance related to TWS standards and your students’ learning progress.  


• Narrative length.  A suggested page length for your narrative is given at the end of each component 
section.  You have some flexibility of length across components, but the total length of your written 
narrative (excluding charts, graphs, attachments and references) should not exceed twenty (20) word-
processed pages, double-spaced in 12-point font, with 1-inch margins.  


• References and Credits (not included in total page length).  If you referred to another person’s ideas or 
material in your narrative, you should cite these in a separate section at the end of your narrative under 
References and Credits.  You may use any standard form for references; however, the American 
Psychological Association (APA) style is a recommended format (explained in the manual entitled 
“Publication Manual of the American Psychological Association”).  


• Anonymity.  In order to insure the anonymity of students in your class, do not include any student 
names or identification in any part of your TWS.    
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Performance Prompt 
 
TWS Process Be sure to DO This Be sure NOT to do this Additional Information 
Contextual Factors —Elaborate about each factor…remember, the 


reader does not know your district, community, 
school, classroom, or students. Write 
descriptively! 
 
For Instructional Implications Section 
—How do district and community factors affect 
your instruction AND assessment? 
—How do school factors affect your instruction 
AND assessment? 
—How do student factors affect your instruction 
AND assessment? 
 


DO NOT forget ANY factor when writing 
about instructional implications. 


Skills and Prior levels of learning is the criterion on which students 
score most poorly when discussing student factors. You have to be 
descriptive concerning the students in the ONE class you are 
analyzing concerning their level of skills and prior learning. How? 
Speak with your mentor teacher. Ask the students. You have lots of 
ways to discover this. 


Learning Objectives —Different levels of Blooms for your objectives 
—Justify why they are appropriate 
—Align them with the TEKS and student 
expectation statements 
 


DO NOT write an activity instead of an 
objective; you cannot measure an activity! 
If you are not sure, ask your mentor or 
supervisor; ask one of us! 


Clarity & Challenge and Variety is the criterion on which students 
score most poorly in this process. Write clear objectives that will 
challenge students to think hard AND vary their Blooms levels.  
 


Assessment Plan —Formative Assessments are planned activities 
and administered DURING or AFTER the 
learning.  
—NEVER graded (can be scored) 
—used to inform your instruction AND  
—used to give feedback to students to help with 
their learning tactics 
—Google Formative Assessment Strategies as a 
resources 
—Post-assessment items are tied to your 
objectives and “match” your pre-assessment 


DO NOT “grade” pre-assessments or 
formative assessments…not for 
participation grades or completion grades 
or daily grades (These should never be 
used anyway). Once you grade something, 
it becomes a summative assessment.  See 
notes next column. 


You should SCORE the pre and formative assessments and record the 
results—but this is for the purpose of data gathering for you.  
 
Also, think how the data you gather from formative assessments will 
be used when you make instructional decisions 
 
For formative assessment strategies you can easily use, see: 
www.daretodifferentiate.wikispaces.com/file/view/03+-
+Formative+Assessment+Strategies.pdf 
 
Adaptations Based on Individual Needs is the criterion on which 
students score most poorly. Be sure you think of student factors and 
how you might make adaptations for these factors throughout your 
assessment plan 


Design for 
Instruction 


—Aligned with your objectives 
—Utilize varied activities and approaches that 
allow students to work toward mastery of the 
objectives 
—Utilizes data from contextual factors— 
—Excellent to discuss how your design is affected 
by the contextual factors 
—Use your Instructional Implications Section to 
guide you 
 
 
 
 
 
 


DO NOT create activities that are fun but 
do not directly tie to the mastery of an 
objective.  


Use of Contextual Information consistently lower than others criterion 
in this section. Go back to your contextual factors, in particular 
Instructional Implications. Write about how you used them to design 
your instruction. 
 
Ask yourself, “How will this activity lead to the mastery of the 
lesson’s objective?” If you can’t answer that well, it’s probably not 
worth doing! 
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Instructional 
Decision-Making 


 
 
—DO base your decisions on student learning or 
non-learning. How do you know? 
—Formative assessment results! Use questions, 
monitoring, checklists, one-minute writes, exit 
tickets, think-pair-share and other formative 
assessments. The results of these tell you if 
learning is successful or not. 
—Instructional Decisions are in-flight corrections 
AND/OR the results of assessments you are 
analyzing or scoring so the next day you can try a 
new way if necessary. 
 
 


 
 
—NOT based on student behavior, fire 
drills, or other non-academic reasons. 
—NOT based on cues, nods, head shakes, 
or expressions.  
 


 
 
While cues can LEAD you to probe more using questioning or other 
formative assessment strategies, they alone are not enough to make an 
instructional decision. 
 
Modification is the criterion on which students score most poorly. 
How did you modify your instruction and why? Be descriptive. 


Analysis of Student 
Learning 


Tell what happened! 
 
—Interpretation is meaningful, and appropriate 
conclusions are drawn from the data. 
—Interpret your tables, charts and graphs in your 
narrative—just relay the facts…what happened 
based on the data?? (You explain WHY in 
Reflection and Self Evaluation) 
—Analysis of student learning includes evidence 
of the impact on student learning in terms of 
number of students who achieved and made 
progress toward each learning objective. 
 


DO not need to explain much concerning 
why things happened yet—that’s for 
Reflection and Self-Evaluation. 
 
Do not neglect to include the required 
charts and graphs…see next column  


REQUIRED CHARTS AND GRAPHS 
—Whole Class: 
—Table comparing each students’ pre- and post- assessment scores on 
each objective. 
—Graph (bar or pie) showing the extent to which your class made 
progress from pre- to post- assessment for each objective. 
—Subgroups: 
—Graph (bar or pie) comparing pre- and post-assessments by 
subgroup on the one learning objective you chose. 
 
Use the Excel video tutorial cited above for help. 
 
 


Reflection and Self-
Evaluation 


—Explain why the most successful objective was 
most successful based on the analysis of student 
learning 
—Explain why the least successful objective was 
least successful based on the analysis of student 
learning 
—Explain how you would teach the unit 
differently based on the analysis of student 
learning 
—Explain how you would improve yourself as a 
teacher through professional development 
opportunities. How could you improve yourself in 
order to improve how you teach? 
 


DO NOT slack on elaborating and 
explaining each question from the 
prompt—be descriptive and 
elaborate…dig! 


You might have to research a bit concerning professional 
development, as it is the lowest scoring criterion in this section. Ask 
your mentor how she does this, ask your university supervisor about 
professional development….Google it.  
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SHSU-Teaching Processes Assessed by the Renaissance Teacher Work 
Sample 


Teaching Processes, TWS Standards, and Indicators 


Contextual Factors  
The teacher uses information about the learning-teaching context and student individual differences to set learning 
objectives and plan instruction and assessment. 
• Knowledge of community, school, and classroom factors 
• Knowledge of characteristics of students 
• Knowledge of students’ varied approaches to learning 
• Knowledge of students’ skills and prior learning 
• Implications for instructional planning and assessment 


Learning Objectives  
The teacher sets significant, challenging, varied, and appropriate learning objectives.  
• Significance, Challenge and Variety  
• Clarity 
• Appropriateness for students   
• Alignment with national, state, or local standards   


Assessment Plan  
The teacher uses multiple assessment modes and approaches aligned with learning objectives to assess student learning 
before, during, and after instruction.  
• Alignment with learning objectives and instruction  
• Clarity of criteria for performance   
• Multiple modes and approaches   
• Technical soundness  
• Adaptations based on the individual needs of students  


Design for Instruction  
The teacher designs instruction for specific learning objectives, student characteristics and needs, and learning 
contexts. 
• Alignment with learning objectives   
• Accurate representation of content   
• Organized lesson and unit structure   
• Use of a variety of instruction, activities, assignments, and resources   
• Use of contextual information and data to select appropriate and relevant activities, assignments and resources  
• Use of technology that makes a significant contribution to teaching and learning 


Instructional Decision-Making  
The teacher uses on-going analysis of student learning to make instructional decisions.  
• Sound professional practice   
• Adjustments based on analysis of student learning   
• Congruence between modifications and learning objectives  


Analysis of Student Learning  
The teacher uses assessment data to profile student learning and communicate information about student progress and 
achievement.  
• Clarity and accuracy of presentation   
• Alignment with learning objectives   
• Interpretation of data  
• Evidence of impact on student learning  


Reflection and Self-Evaluation  
The teacher reflects on his or her instruction and student learning in order to improve teaching practice.  
• Interpretation of student learning   
• Insights on effective instruction, and assessment 
• Alignment among objectives, instruction and assessment   
• Implications for future teaching  
• Implications for professional development  
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SHSU-Contextual Factors 


TWS Standard 
The teacher uses information about the learning-teaching context and student individual differences to 
set learning objectives and plan instruction and assessment. 
 
Task 
Discuss relevant factors and how they may affect the teaching-learning process.  Include any supports 
and challenges that affect instruction and student learning. 
 
Prompt 
In your discussion, include: 


• Community, district, and school factors.  Address geographic location, community, and school 
population, socio-economic profile and race/ethnicity (this information should be obtained from 
the campus TAPR report).  You might also address such things as stability of community, 
political climate, community support for education, and other environmental factors.  A 
Community Chamber of Commerce website usually offers this information.  


• Classroom factors.  Address physical features, availability of technology equipment, resources, 
and the extent of parental involvement.  You might also discuss other relevant factors such as 
classroom rules and routines, grouping patterns, scheduling and classroom arrangement. 


• Student characteristics.  Address student characteristics you must as you design instruction and 
assess learning.  Include factors such as: 


o students’ characteristics (i.e., age, gender, race/ethnicity, special needs, 
achievement/developmental levels, culture, interests, etc.);  


o students’ varied approaches to learning (i.e., English Language Proficiency level, 
Reading level, Response to Intervention (RtI), Learning Modalities, etc.); and 


o students’ skill levels and prior learning that may influence the development of learning 
objectives, instruction and assessments. 


• Instructional implications.  Address how contextual characteristics of the community, district, 
school, classroom, and students have implications for instructional planning and assessment.  
Include specific instructional implications for at least two characteristics and any other factors 
that will influence how you plan and implement your unit. 


 
Suggested Page Length: 1 – 2 
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SHSU-Contextual Factors 
Rubric 


 
TWS Standard: The teacher uses information about the learning/teaching context and student 
individual differences to set learning objectives, plan instruction, and assess learning. 
 
Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Knowledge of 
Community, 


District, School, 
and Classroom 


Factors 


Teacher displays minimal, 
irrelevant, or biased 
knowledge of the 
characteristics of the 
community, school, and 
classroom. 


Teacher displays some 
knowledge of the 
characteristics of the 
community, school, and 
classroom that may affect 
learning. 


Teacher displays a 
comprehensive 
understanding of the 
characteristics of the 
community, school, and 
classroom that may affect 
learning. 


 


Knowledge of 
Characteristics of 


Students 


Teacher displays minimal, 
stereotypical, or irrelevant 
knowledge of student 
differences (i.e., 
development, interests, 
culture, abilities/disabilities, 
etc.). 


Teacher displays general 
knowledge of student 
differences (i.e., development, 
interests, culture, 
abilities/disabilities, etc.) that 
may affect learning. 


Teacher displays general 
and specific understanding 
of student differences (i.e., 
development, interests, 
culture, 
abilities/disabilities, etc.) 
that may affect learning. 


 


Knowledge of 
Students’ Varied 


Approaches to 
Learning 


Teacher displays minimal, 
stereotypical, or irrelevant 
knowledge about the different 
ways students learn. 


Teacher displays general 
knowledge about the different 
ways students learn. 


Teacher displays general 
and specific understanding 
of the different ways 
students learn. 


 


Knowledge of 
Students’ Skills 


and Prior 
Learning 


Teacher displays little or 
irrelevant knowledge of 
students’ skills and prior 
learning. 


Teacher displays general 
knowledge of students’ skills 
and prior learning that may 
affect learning. 


Teacher displays general 
and specific knowledge of 
students’ skills and prior 
learning that may affect 
learning. 


 


Implications for 
Instructional 
Planning and 
Assessment 


Teacher does not provide 
implications for instruction 
and assessment based on 
student individual differences 
and community, school, and 
classroom characteristics or 
provides inappropriate 
implications. 


Teacher provides general 
implications for instruction and 
assessment based on student 
individual differences and 
community, school, and 
classroom characteristics. 


Teacher provides specific 
implications for 
instruction and assessment 
based on student 
individual differences and 
community, district, 
school, and classroom 
characteristics. 
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SHSU-Learning Objectives 


TWS Standard 
The teacher sets significant, challenging, varied, and appropriate learning objectives. 
 
Task 
Provide and justify the learning objectives for the unit. 
 
Prompt 


• List the learning objectives (not the activities) that will guide the planning delivery and 
assessment of your unit.  These objectives should be clearly written, measureable, and define 
what you expect students to know and be able to do at the end of the unit.  The objectives should 
be significant (reflect the big ideas or structure of the discipline) challenging, varied, and 
appropriate.  Number or code each learning objective so you can reference it later. 


• Show how the objectives are aligned with national, state (TEKS), or local standards (Identify 
the source of the standards). 


• Describe the types and levels (i.e., Bloom’s Taxonomy, English Language Proficiency 
Standards (ELPs), Reading and Writing level, etc.) of your learning objectives. 


• Discuss why your learning objectives are appropriate in terms of development; pre-requisite 
knowledge, skills, experience, and other student needs. 


• Cite research and/or theory to support your justification. 
 
Suggested Page Length: 1 – 2  
 


Learning Objectives 
Rubric 


 
TWS Standard: The teacher sets significant, challenging, varied, and appropriate learning objectives. 
 


Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Significance, 
Challenge, and 


Variety 


Objectives reflect only one 
type or level of learning. 


Objectives reflect several types 
or levels of learning but lack 
significance or challenge. 


Objectives reflect several 
types or levels of learning 
and are significant and 
challenging. 


 


Clarity 
Objectives are not stated 
clearly and are activities 
rather than learning 
outcomes. 


The majority of the objectives 
are clearly stated as learning 
outcomes. 


Objectives are clearly 
stated as learning 
outcomes. 


 


Appropriateness 
For Students 


Objectives are not 
appropriate for the 
development, pre-requisite 
knowledge, skills, 
experiences, or other student 
needs. 


The majority of the objectives 
are appropriate for the 
development, pre-requisite 
knowledge, skills, experiences, 
and other student needs. 


Objectives are appropriate 
for the development, pre-
requisite knowledge, 
skills, experiences, and 
other student needs 
supported by research 
and/or theory. 


 


Alignment with 
National, State, 


or Local 
Standards 


Objectives are not aligned 
with national, state, or local 
standards. 


The majority of the objectives 
are aligned with national, state, 
or local standards. 


Objectives are explicitly 
aligned with national, 
state, or local standards. 
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SHSU-Assessment Plan 
TWS Standard 
The teacher uses multiple assessment modes and approaches aligned with learning objectives to assess 
student learning before, during, and after instruction.  
 
Task 
Design an assessment plan to monitor student progress toward your learning objectives.  Use multiple 
assessment modes and approaches aligned with learning objectives to assess student learning before, 
during, and after instruction.  These assessments should authentically measure student learning and may 
include performance-based tasks, paper-and-pencil tasks, or personal communication with the students.  
Describe why your assessments are appropriate for measuring learning. 


Prompt 
• Provide an overview of the assessment plan.  Use a visual organizer such as a table, outline, 


or other means to make your plan clear.  For each learning objective include: assessments used 
to judge student performance, format of each assessment, and adaptations of the assessments for 
the individual needs of students based on pre-assessment and contextual factors.  The purpose of 
this overview is to depict the alignment between learning objectives and assessments and to show 
adaptations to meet the individual needs of students (i.e., Special Education, RtI, ELLs, 504, 
Gifted/Talented (GT), etc.) discussed in contextual factors.   


• Describe the pre- and post- assessments that are aligned with your learning objectives.   
Clearly explain how you will evaluate or score pre- and post-assessments, including criteria you 
will use to determine if the students’ performance meets the learning objectives.  Include copies 
of assessments, prompts, and/or student directions and criteria for judging student 
performance (i.e., scoring rubrics, observation checklist, rating scales, item weights, test 
blueprint, answer key, etc.) in the TWS Appendix. 


• Discuss your plan for formative assessment that will help you determine student progress 
during the unit.  Describe the assessments you plan to use to monitor student progress and 
comment on the importance of collecting that particular evidence.   
 
 


Example of Assessment Plan Table: Kindergarten 
Learning Objectives Assessments Format of Assessment Adaptations 


Learning Objective 1 
 
Write out your full 
objectives here. 


Pre-Assessment 
 
 
 
 
Formative Assessment 
 
 
 
Post-Assessment 


Clearly and briefly describe your 
pre-assessment 
 
 
 
Clearly and briefly describe your 
formative assessment. 
 
 
Clearly and briefly describe your 
post-assessment 
 


Describe the pre-assessment 
modifications you will implement for 
the students described in Contextual 
Factors. 
 
Describe the formative modifications 
you will implement for the students 
described in Contextual Factors. 
 
Describe the post-assessment 
modifications you will implement for 
the students described in Contextual 
Factors. 
 


 
Suggested Page Length: 2+ pre- and post-assessment instruments, scoring rubrics/keys, and 
assessment plan table 
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SHSU-Assessment Plan 


Rubric 
 


TWS Standard: The teacher uses multiple assessment modes and approaches aligned with learning 
objectives to assess student learning before, during, and after instruction. 
 
Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Alignment with 
Learning 


Objectives and 
Instruction 


Content and methods of 
assessment lack alignment 
with learning objectives or 
lack cognitive complexity. 


Some of the learning 
objectives are assessed through 
the assessment plan, but many 
are not aligned with learning 
objectives in content and 
cognitive complexity. 


Each of the learning 
objectives is assessed 
through the assessment 
plan; assessments are 
aligned with the learning 
objectives in content and 
cognitive complexity. 


 


Clarity of 
Criteria and 


Standards for 
Performance 


The assessments contain no 
clear criteria for measuring 
student performance relative 
to the learning objectives. 


Assessment criteria have been 
developed, but they are not 
clear or are not explicitly 
linked to the learning 
objectives. 


Assessment criteria are 
clear and are explicitly 
linked to the learning 
objectives. 


 


Multiple Modes 
and Approaches 


The assessment plan includes 
only one assessment mode 
and does not assess students 
before, during, and after 
instruction. 


The assessment plan includes 
multiple modes but all are 
either pencil/paper based (i.e., 
they are not performance 
assessments) and/or do not 
require the integration of 
knowledge, skills, and 
reasoning ability. 


The assessment plan 
includes multiple 
assessment modes 
(including performance 
assessments, lab reports, 
research projects, etc.) and 
assesses student 
performance throughout 
the instructional sequence. 


 


Technical 
Soundness 


Assessments are not valid; 
scoring procedures are absent 
or inaccurate; items or 
prompts are poorly written; 
directions and procedures are 
confusing to students. 


Assessments appear to have 
some validity; most scoring 
procedures are explained; most 
items or prompts are clearly 
written; most directions and 
procedures are clear to 
students. 


Assessments appear valid; 
scoring procedures are 
explained; items or 
prompts are clearly 
written; directions and 
procedures are clear to 
students. 


 


Adaptations 
Based on the 


Individual Needs 
of Students (i.e., 


Special 
Education, RtI, 
ELLs, 504, GT, 


etc.) 


Teacher does not adapt 
assessments to meet the 
individual needs of the 
students or these assessments 
are inappropriate. 


Teacher makes adaptations to 
assessments that are 
appropriate to meet the 
individual needs of most 
students. 


Teacher makes 
adaptations to assessments 
that are appropriate to 
meet the individual needs 
of students. 
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SHSU-Design for Instruction 
 


TWS Standard 
The teacher designs instruction for specific learning objectives, student characteristics and needs, and 
learning contexts. 
 
Task 
Describe how you will design your unit instruction related to unit objectives, students’ characteristics and 
needs, and the specific learning context. 
 
Prompt 


• Results of pre-assessment. Use a visual organizer (i.e., table, graph, or chart). After 
administering the pre-assessment, analyze student performance relative to learning objectives.  
Depict the results of the pre-assessment in a format that allows you to find patterns of student 
performance relative to each learning objective. Describe the pattern(s) you find that will guide 
your instruction or modification of the learning objectives. 


• Unit overview.  Provide an overview of your unit.  Use a visual organizer such as a block plan or 
outline to make your unit plan clear.  Include the topic or activity you are planning for each 
day/period.  Also indicate the objective or objectives (coded from your Learning Objectives 
section) that you are addressing in each activity.  Make sure that every objective is addressed by 
at least one activity and that every activity relates to at least one objective. 


• Activities.  Describe at least three unit activities that reflect a variety of instructional 
strategies/techniques and explain why you are planning those specific activities.  In your 
explanation for each activity, include: 


 how the content aligns to your instructional objective(s); 
 how the activity stems from your pre-assessment information and contextual 


factors; 
 what materials and technology you will need to implement the activity; and 
 how you plan to assess student learning during and following the activity (i.e., 


formative assessment). 
• Technology.  Describe how you and your students will use technology in this unit. How will you 


integrate technology to make a significant contribution to teaching and learning?  
 
Suggested Page Length: 3+ visual organizers 
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SHSU-Design for Instruction 


Rubric 
 


TWS Standard: The teacher designs instruction for specific learning objectives, student 
characteristics and needs, and learning contexts. 


Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Alignment with 
Learning 


Objectives  


Few lessons are explicitly linked 
to learning objectives. Few 
learning activities, assignments, 
and resources are aligned with 
learning objectives. Not all 
learning objectives are covered 
in the design. 


Most lessons are explicitly 
linked to learning objectives. 
Most learning activities, 
assignments, and resources are 
aligned with learning 
objectives. Most learning 
objectives are covered in the 
design. 


All lessons are explicitly linked 
to learning objectives. All 
learning activities, assignments, 
and resources are aligned with 
learning objectives. All learning 
objectives are covered in the 
design. 


 


Accurate 
Representation of 


Content 


Teacher’s use of content appears 
to contain numerous 
inaccuracies. Content seems to 
be viewed more as isolated skills 
and facts rather than as part of a 
larger conceptual structure.  
Content is not appropriately 
aligned with developmental level 
of students. 


Teacher’s use of content 
appears to be mostly accurate.  
Majority of the content is 
aligned with developmental 
level of students.  Shows some 
awareness of the big ideas or 
structure of the discipline. 


Teacher’s use of content 
appears to be accurate including 
the depth and rigor appropriate 
to the developmental level of 
students. Focus of the content is 
congruent with the big ideas or 
structure of the discipline. 


 


Organized Lesson 
and Unit 
Structure 


The lessons within the unit are 
not logically organized (i.e., 
sequenced) and are not useful in 
moving students toward 
achieving the learning 
objectives. 


The lessons within the unit 
have some logical organization 
and appear to be somewhat 
useful in moving students 
toward achieving the learning 
objectives. 


The lessons within the unit are 
logically organized and appear 
to be useful in moving students 
toward achieving the learning 
objectives. 


 


Use of a Variety of 
Instruction, 
Activities, 


Assignments and 
Resources 


Little variety of instruction, 
activities, assignments, and 
resources. Heavy reliance on 
textbook or single resource (i.e., 
worksheets). 


Some variety of instruction, 
activities, assignments, and 
resources but with limited 
contribution to student 
learning. 


Significant variety across 
instruction, activities, 
assignments, and/or resources. 
This variety makes a clear 
contribution to student learning. 


 


Use of Contextual 
Information and 


Data to Select 
Appropriate and 


Relevant 
Activities, 


Assignments and 
Resources 


Instruction has not been designed 
with reference to contextual 
factors and pre-assessment data. 
Activities and assignments do 
not appear productive and 
appropriate for each student. 


Most instruction has been 
designed with reference to 
contextual factors and pre-
assessment data.  Most 
activities and assignments 
appear productive and 
appropriate for each student. 


Instruction has been designed 
with reference to contextual 
factors and pre-assessment 
data. Activities and 
assignments are productive and 
appropriate for each student. 


 


Significant Use of 
Technology 


Technology not integrated or not 
integrated to enhance teaching 
and learning. 


Teacher uses technology but it 
does not make a significant 
contribution to teaching and 
learning.  


Teacher integrates appropriate 
technology that makes a 
significant contribution to 
teaching and learning.   
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SHSU-Instructional Decision-Making 
 


TWS Standard 
The teacher uses on-going analysis of student learning to make instructional decisions. 
 
Task 
Provide two significant examples of instructional decision-making* based on students’ learning or 
responses. 
 
Prompt 


• Instructional Decision #1.  Think of a time during your unit when one or more student(s) caused 
you to modify your original design for instruction.  (The resulting modification may affect other 
students as well.)  Cite specific evidence to support your answers to the following: 


 Describe the learning or response that caused you to rethink your plans.  This 
learning or response may come from a planned formative assessment or another 
source (not the pre-assessment). 
 Describe what you did next and explain why you thought this would improve 


student progress toward the learning objective. 
 


• Instructional Decision #2.  Think of a time during your unit when one or more student(s) caused 
you to modify your original design for instruction.  (The resulting modification may affect other 
students as well.)  Cite specific evidence to support your answers to the following: 


 Describe the learning or response that caused you to rethink your plans.  This 
learning or response may come from a planned formative assessment or another 
source (not the pre-assessment). 
 Describe what you did next and explain why you thought this would improve 


student progress toward the learning objective. 
 


 
Suggested Page Length: 2-3  


            
*Note:  This section is not about classroom management decision-making.  Rather, it is about 
decisions made to improve student learning.  
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SHSU-Instructional Decision-Making 
Rubric 


 
TWS Standard: The teacher uses on-going analysis of student learning to make instructional 
decisions. 
 
Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Sound 
Professional 


Practice 


Instructional decisions are 
inappropriate and not 
pedagogically sound. 


Instructional decisions are 
mostly appropriate, but some 
decisions are not pedagogically 
sound. 


Instructional decisions are 
pedagogically sound (i.e., 
they are likely to lead to 
student learning). 


 


Modifications 
Based on 


Analysis of 
Student Learning 


Teacher treats class as “one 
plan fits all” with no 
modifications. 


Modifications of the 
instructional plan are made to 
address individual student 
needs, but these are not based 
on the analysis of student 
learning, best practice, or 
contextual factors. 


Appropriate modifications 
of the instructional plan 
are made to address 
individual student needs.  
These modifications are 
informed by the analysis 
of student 
learning/performance, 
best practice, or 
contextual factors.  
Explanation of why the 
modifications would 
improve student progress 
was included and 
appropriate. 


 


Alignment 
Between 


Modifications 
and Learning 


Objectives 


Modifications in instruction 
lack alignment with learning 
objectives. 


Modifications in instruction are 
somewhat aligned with 
learning objectives. 


Modifications in 
instruction are aligned 
with learning objectives.  
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SHSU-Analysis of Student Learning 
 


TWS Standard 
The teacher uses assessment data to profile student learning and communicate information about 
student progress and achievement. 
 
Task 
Analyze your assessment data, including pre/post assessments and formative assessments to determine 
students’ progress related to the unit learning objectives.  Use visual representations and narrative to 
communicate the performance of the whole class, subgroups, and two individual students.  Conclusions 
drawn from this analysis should be provided in the Reflection and Self-Evaluation section. 
 
Prompt 
In this section, you will analyze data to explain progress and achievement toward learning objectives 
demonstrated by your whole class, a selected subgroup of students, and two individual students. 
 


• Whole class.  To analyze the progress of your whole class: 
o complete the Whole Class Table of Results*;    
o create a graph** that communicates the overall extent to which your students made 


progress on the unit (from Unit Pre-Assessment Mean to Unit Post-Assessment Mean) 
toward the learning criterion that you identified for each learning objective (identified in 
your Assessment Plan section); and  


o Summarize, in a narrative, what the graph tells you about your students’ learning in this 
unit (i.e., the number of students met the criterion, etc.). 


• Subgroups.  Select a group characteristic (i.e., performance level, socio-economic status, 
language proficiency, etc.) to analyze in terms of one learning objective.  Provide a rationale for 
your selection of this characteristic to form subgroups (i.e., high- vs. low-performers).  Create one 
graph*** that compares pre- and post-assessment results for the selected subgroup on this 
learning objective.  Summarize what these data show about student learning. 


• Individuals.  Select two students that demonstrated different levels of performance.  Explain why 
it is important to understand the learning of these particular students.  Use pre-, formative, and 
post-assessment data with examples of the students’ work to draw conclusions about the extent to 
which these students attained the learning objectives.  Graphs are not necessary for this 
subsection. 


 
Reminder:   You will provide possible reasons for why your students learned (or did not learn) in the 
next section, Reflection and Self-Evaluation. 
 
Suggested Page Length:  4 + with required charts  
 
*Note:  Whole Class Table Template Required (see Blackboard). 
**Note:  Unit Assessment Mean Graph Required (see Blackboard). 
***Note:  Sub-Group Graph example Required (see Blackboard). 
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SHSU-Analysis of Student Learning 
Rubric 


TWS Standard 
The teacher uses assessment data to profile student learning and communicate information about 
student progress and achievement. 
 
 
Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Clarity and 
Accuracy of 
Presentation 


Presentation is not clear and 
accurate; it does not 
accurately reflect the data. 


Presentation is understandable 
and contains few errors. 


Presentation is easy to 
understand and contains 
no errors of 
representation. 


 


Alignment with 
Learning 


Objectives 


Analysis of student learning 
is not aligned with learning 
objectives. 


Analysis of student learning is 
partially aligned with learning 
objectives and/or fails to 
provide a comprehensive 
profile of student learning 
relative to objectives for the 
whole class, subgroups, and 
two individuals. 


Analysis is fully aligned 
with learning objectives 
and provides a 
comprehensive profile of 
student learning for the 
whole class, subgroups, 
and two individuals. 


 


Interpretation of 
Data 


Interpretation is inaccurate, 
and conclusions are missing 
or unsupported by data. 


Interpretation is technically 
accurate, but conclusions are 
missing or not fully supported 
by data. 


Interpretation is 
meaningful, and 
appropriate conclusions 
are drawn from the data.  


Evidence of 
Impact on 


Student Learning 


Analysis of student learning 
fails to include evidence of 
impact on student learning in 
terms of numbers of students 
who achieved and made 
progress toward learning 
objectives. 


Analysis of student learning 
includes incomplete evidence 
of the impact on student 
learning in terms of numbers of 
students who achieved and 
made progress toward learning 
objectives. 


Analysis of student 
learning includes 
evidence of the impact on 
student learning in terms 
of number of students 
who achieved and made 
progress toward each 
learning. 


 


 
REQUIRED CHARTS AND GRAPHS – See Required Templates and Examples in Blackboard. 


• One table comparing every students’ pre- and post- assessment scores on each objective 
and overall unit 


• One graph (bar or pie) showing the extent to which your class made progress from pre- to 
post- assessment in your unit. 


• One graph (bar or pie) comparing pre- and post-assessments by selected subgroup on the 
one chosen learning objective. 
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SHSU-Reflection and Self-Evaluation 
 


TWS Standard 
The teacher analyzes the relationship between his or her instruction and student learning in order to 
improve teaching practice. 
 
Task 
Reflect on your performance as a teacher and link your performance to student learning results.  Evaluate 
your performance and identify future actions for improved practice and professional growth. 
 
Prompt 


Use evidence from conclusions you have made in your Analysis of Student Learning section. To do so: 


1. Most Successful Learning Objective.  Select the learning objective where your students were 
most successful (first three rubric indicators).  


a. First, explain why they were successful in terms of the objective itself, instructional 
strategies you used, and assessment(s) you used.  


b. Next, explain why they were successful in terms of student characteristics and other 
contextual factors under your control.  


c. Third, use theory and/or research to explain this success.  
d. Finally, discuss the degree to which this objective, your instruction and the assessment(s) 


you used aligned AND the effect this had on student learning. 
 


2. Least Successful Learning Objective.  Select the learning objective where your students were 
least successful (first three rubric indicators).   


a. Provide several hypotheses why some students did not meet this objective and discuss 
these hypotheses in terms of your instruction, the activities you used, and the 
assessment(s) you used. 


b. Next, explain why they were NOT successful in terms of student characteristics and other 
contextual factors NOT under your control.  


c.  Finally, discuss the degree to which this objective, your instruction and the assessment(s) 
you used aligned AND the effect this had on student learning. 


 
3. Implications for Future Teaching.  Explain how you would improve student learning by 


making modifications for future teaching experiences. To do so: 
a. Explain how you would redesign objectives, instruction and the assessment(s) you used. 
b. Explain why these would improve student learning. 


 


4. Implications for Professional Development.  Based on all you have written, explain what 
professional development you might seek to improve your practice. To do so: 


a. Discuss at least two professional learning objectives you will set for yourself as a result 
of this experience.  


b. Describe specific steps you will take to reach each of these objectives. 
c. Identify professional organizations that might support your professional learning 


objectives. 
 
Suggested Page Length:  2 
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SHSU-Reflection and Self-Evaluation 
Rubric 


TWS Standard 
The teacher analyzes the relationship between his or her instruction and student learning in order to 
improve teaching practice. 
Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Interpretation of 
Student Learning 


No evidence or reasons 
provided to support 
conclusions drawn in 
Analysis of Student 
Learning section. 


Provides evidence but no (or 
simplistic, superficial) reasons 
or hypotheses to support 
conclusions drawn in Analysis 
of Student Learning sections. 


Uses evidence to support 
conclusions drawn in 
Analysis of Student 
Learning section.  
Explores multiple 
hypotheses for why some 
students did not meet 
learning objectives. 


 


Insights on 
Effective 


Instruction and 
Assessment(s) 


Provides no rationale for why 
some objectives or 
assessments were more 
successful than others. 


Identifies the most and least 
successful objectives or 
assessments and superficially 
explores reasons for their 
success or lack thereof (no use 
of theory or research). 


Identifies the most and 
least successful objectives 
and assessments and 
provides plausible reasons 
(based on theory or 
research) for their success 
or lack thereof. 


 


Alignment 
Among 


Objectives, 
Instruction, and 
Assessment(s) 


Does not connect learning 
objectives, instruction, and 
assessment results in the 
discussion of student learning 
and effective instruction 
and/or the connections are 
irrelevant or inaccurate. 


Connects learning objectives, 
instruction, and assessment 
results in the discussion of 
student learning and effective 
instruction, but 
misunderstandings or 
conceptual gaps are present. 


Logically connects 
learning objectives, 
instruction, and 
assessment results in the 
discussion of student 
learning and effective 
instruction. 


 


Implications for 
Future Teaching 


Provides no ideas or 
inappropriate ideas for 
redesigning learning 
objectives, instruction, and 
assessment. 


Provides ideas for redesigning 
learning objectives, 
instruction, and assessment but 
offers no rationale for why 
these changes would improve 
student learning. 


Provides ideas for 
redesigning learning 
objectives, instruction, and 
assessment and explains 
why these modifications 
would improve student 
learning. 


 


Implications for 
Professional 
Development 


Provides no professional 
learning objectives or 
objectives that are not related 
to the insights and 
experiences described in this 
section. 


Presents professional learning 
objectives that are not strongly 
related to the insights and 
experiences described in this 
section and/or provides a 
vague plan for meeting the 
objectives. 


Presents a small number 
of professional learning 
objectives that clearly 
emerge from the insights 
and experiences described 
in this section.  Describes 
specific steps to meet 
these objectives.  
Identifies professional 
organizations. 
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The Renaissance 
Partnership  


For Improving Teacher 
Quality  


 


Teacher Work Sample  


 


• TWS Standard Sections 
o Standards 
o Sources of Evidence 
o Assessment Indicators and Questions 
o Definition of Terms 
o General Consideration 


• Format and Submission Guidelines 
• Sample Scoring Sheet 
• Sample Data Sheet (Analysis of Learning) 
• Framework of Teaching Placement and TWS 


Incorporation 
 


 
June 2002  


The June 2002 scoring guide was developed by representatives from the eleven Renaissance Partnership Project sites: 
California State University at Fresno, Eastern Michigan University, Emporia State University, Idaho State University, 
Kentucky State University, Longwood College, Middle Tennessee State University, Millersville University, Southeast 
Missouri State University, University of Northern Iowa, Western Kentucky University.  
 
 
Notice: The materials in this document were developed by representatives of the Renaissance Partnership institutions and 
may not be used or reproduced without citing the Renaissance Partnership for Improving Teacher Quality 
http://fp.uni.edu/itq  
 


The Renaissance Partnership for Improving Teacher Quality is a Title II federally funded project with 
offices at Western Kentucky University. Director: Roger Pankratz roger.pankratz@wku.edu 
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Contextual Factors 


Scoring Guide  
 


Standard  
The teacher uses information about the learning-teaching context and student individual differences to set 
learning goals, plan instruction and assessment.  
 
Sources of Evidence  
• Contextual Factors  
• Learning Goals  
• Assessment Plan  
• Design for Instruction  
• Instructional Decision Making  
 
Assessment Indicators and Questions  
1. Knowledge of Community, School, and Classroom Factors  


Does the teacher display comprehensive understanding of the characteristics of the community,  
school, and classroom that may affect learning?  


2. Knowledge of Characteristics of Students  
Does the teacher display general and specific understanding of student differences that may affect learning?  


3. Knowledge of Students’ Varied Approaches to Learning  
Does the teacher display general and specific understanding of the different ways students learn that may 
affect learning?  


4. Knowledge of Students’ Skills and Prior Learning  
Does the teacher display general and specific understanding of students’ skills and prior learning that 
may affect learning?  


5. Implications for Instructional Planning and Assessment  
Does the teacher provide specific implications for instruction and assessment based on student  
individual differences and community, school, and classroom characteristics?  


 
Definition of Terms  
• Community: Places where students live (i.e., neighborhoods, towns, cities); school district  
• Learning styles: A general term to describe how students naturally learn and process information  
• Learning modalities: Usually refers to the preferred senses students use for learning, such as visual or 


auditory  
•Skills: Ability to perform processes or tasks  
• Prior learning: Student competencies, experiences, information that may affect learning.  
 
General Considerations  
•Must the teacher provide an implication for every contextual factor described? No.  
•What are specific implications? Those things that will affect planning for instruction and assessment.  
•Must the teacher discuss factors related only to the learning goals featured in the TWS? No, but factors 


discussed should relate to learning of students and should not stray too far from the learning goals.  
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Learning Goals  
Scoring Guide  


 
Standard  
The teacher sets significant, challenging, varied, and appropriate learning goals.  
 
Sources of Evidence  
• Learning Goals  
• Assessment Plan  
• Design for Instruction  
• Instructional Decision-Making  
 
Assessment Indicators and Questions  
1. Significance, Challenge, and Variety  


Do the goals reflect several types or levels of learning and are they significant and challenging?  
2. Clarity  


Are the goals clearly stated as learning outcomes?  
3. Appropriateness for Students  


Are the goals developmentally appropriate? Are they appropriate for prerequisite knowledge, skills, and 
experience? Do the goals meet the needs of the students?  


4. Alignment with National, State or Local Standards  
Are the goals explicitly aligned with national, state, or local standards?  
 


Definition of Terms  
• Types of learning: Knowledge, skills and dispositions  
• Levels of learning: General term used to differentiate between lower levels such as memory, knowledge or 


a simple application; and higher levels that require more complex mental processes, such as analysis, 
making inferences and evaluative judgements  


• National, state, or local standards: General statements about learning expectations or what P-12 students or 
teacher candidates should know and be able to do as required by national, state, or local standards  


• Learning Outcomes: (Learning target as stated in glossary) A general term that is used to replace “learning 
objective” and states more specifically what students should know and be able to do in measurable terms  


• Appropriate for development: Appropriate for the student’s level of learning based on knowledge of his/her 
physical, social, emotional, intellectual development and/ or prior level of achievement  


 
General Considerations  
• How many learning goals should be cited? More than one  
• Must the learning goals be written in a specific format? No  
• Is it acceptable to cite only one type of standard (national, state, local)? Yes  
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Assessment Plan 
Scoring Guide  


 
Standard  
The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student 
learning before, during and after instruction.  
 
Sources of Evidence  
• Assessment Plan  
• Design for Instruction  
 
Assessment Indicators and Questions  
1. Alignment with Learning Goals and Instruction  


Are the learning goals assessed through the assessment plan? Are assessments congruent with the 
learning goals in content and cognitive complexity?  


2. Clarity of Criteria for Performance  
Are assessment criteria clear and explicitly linked to the learning goals?  


3. Multiple Modes and Approaches  
Does the assessment plan include multiple assessment modes? Does the assessment plan assess student 
performance throughout the instructional sequence?  


4. Technical Soundness  
Do the assessments appear to be valid? Are scoring procedures clearly explained? Are directions and 
procedures clear to students?  


5. Adaptations Based on the Individual Needs of Students  
Does the teacher make adaptations to assessments that are appropriate to meet the individual needs of 
students? 
  


Definition of Terms  
• Cognitive complexity: Variety of levels of learning goals, such as Bloom’s Taxonomy.  
• Criteria for performance: The evidence you are going to use to determine the extent to which the student 


will demonstrate performance relative to the learning goals.  
• Assessment mode: Variety of assessment methods used.  
• Valid: An assessment instrument is valid if it measures the learning goals.  
 
General Considerations  
• Must the assessment plan include performance assessment? No, if the teacher includes other modes or 


varieties.  
• How many types of assessments constitute “multiple” assessments? Two or more.  
• What types of validity information should be provided? Content validity (alignment of learning goals and 


content of the assessment).  
• How does the assessor know if directions and prompts are clear to students? Teacher includes directions for 


the assessment.  
• Must there be an adaptation for every assessment included in the assessment plan? No, but if no adaptations 


were needed throughout the TWS, the teacher must give rationale.  
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Design for Instruction  
Scoring Guide  


Standard  
The teacher designs instruction for specific learning goals, student characteristics and needs, and learning 
contexts.  
 
Sources of Evidence  
• Design for Instruction  
• Instructional Decision-Making  
 
Assessment Indicators and Questions 
1. Alignment with Learning Goals  


Are all lessons explicitly linked to learning goals? Are all learning activities, assignments, and resources 
aligned with learning goals? Are all learning goals covered in the design?  


2. Accurate Representation of Content  
Does the teacher’s use of content appear to be accurate? Is the focus of the content congruent with the big 
ideas or structure of the discipline?  


3. Lesson and Unit Structure  
Are lessons within the unit logically organized? Do lessons appear to be useful in moving students toward 
achieving the learning goals?  


4. Use of a Variety of Instruction, Activities, Assignments, and Resources  
Does the instructional design include variety across instruction, activities, assignments, and resources? Does 
this variety clearly contribute to learning?  


5. Use of Contextual Information and Data to Select Appropriate and Relevant Activities, Assignments and 
Resources  
Has instruction been designed with reference to contextual factors and pre-assessment data? Are activities and 
assignments productive and appropriate for each student?  


6. Use of Technology  
Does the teacher integrate appropriate technology that makes a significant contribution to teaching and 
learning? If no technology is used, does the teacher provide a rationale?  
 


Definition of Terms  
• Big ideas: Concepts or principles that are central to the particular topic.  
• Structure of the discipline: Tools or processes of the discipline used to understand the big ideas.  
• Technology: Electronic tools; computers, calculators, cameras, audio-visual recorders, assistive technology, 


or other tools of the discipline (e.g., Microscopes, probes).  
 
General Considerations  
• What constitutes sufficient variety of instruction, activities, assignments, and resources? At least three 


different instructional activities, assignments, or resources.  
• Are published worksheets acceptable? Yes, but not exclusively. Must be contextually appropriate. Must cite 


references.  
• What is appropriate technology integration? Use for either teacher facilitation of student learning or for 


students’ use to facilitate their learning.  
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Instructional Decision Making  
Scoring Guide  


 
Standard  
The teacher uses on-going analysis of student learning to make instructional decisions.  
 
Sources of Evidence  
• Instructional Decision-Making  
• Design for Instruction  
 
Assessment Indicators and Questions 
1. Sound Professional Practice  


Are instructional decisions pedagogically sound?  
2. Modifications Based on Analysis of Student Learning  


Have appropriate modifications of the instructional plan been made to address individual student needs? 
Are these modifications informed by the analysis of student learning/performance, best practices, or 
contextual factors? Are explanations included as to why the modifications would improve student 
progress?  


3. Congruence Between Modifications and Learning Goals  
Are modifications in instruction congruent with learning goals?  


 
Definition of Terms  
• Pedagogically sound: The methods or strategies are appropriate for the specific content and for diversity of 


the learners  
• Modifications: Change from original instructional plan (i.e., materials, learning environment, strategies, 


etc.) based on information about students  
 
General Considerations  
• What constitutes an “appropriate” modification? The modification has the potential to improve student 


learning and/or performance.  
• Must all modifications be informed by student learning/performance, best practice, or demands of the 


context? Yes  
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Analysis of Student Learning 
Scoring Guide  


 
Standard  
The teacher uses assessment data to profile student learning and communicate information about student 
progress and achievement.  
 
Sources of Evidence  
• Analysis of Learning Results  
• Evaluation and Self-Reflection  
 
Assessment Indicators and Questions  
1. Clarity and Accuracy of Presentation  


Is the presentation easy to understand? Is the presentation free of errors?  
2. Alignment with Learning Goals  


Is the analysis aligned with learning goals? Does the analysis provide a comprehensive profile of student 
learning for the whole class, subgroups, and two individuals?  


3. Interpretation of Data  
Is the interpretation of data meaningful? Are appropriate conclusions drawn from the data?  


4. Provides Evidence of Impact on Student Learning  
Does the analysis include evidence of the impact on student learning in terms of the number of students 
who achieved and made progress towards each learning goal?  


 
Definition of Terms  
• Technically accurate: Collect, analyze and accurately report data in graphic and narrative format; 


conclusions must be supported by data  
• Subgroups: A subset of the class based on specific, distinguishing characteristics  
• Comprehensive profile: Both aggregated and disaggregated data that reflect learning goals  
 
General Considerations  
• How does the teacher work sample assessment prompt define a “comprehensive profile” of student 


learning? Pre and post assessment for all learning goals and graphic representation.  
• What data needs to be included for the whole class? For the subgroup(s)? For individual students?  


--Whole class: pre- and post-assessment for all learning goals and graphic representation  
--Subgroups: pre- and post-assessments on one learning goal, graphic representation  
--Individuals: pre-, formative, and post-assessments; specific examples of student work on two learning 
goals.  


• What constitutes “evidence of impact on student learning”? Change in student scores between pre- and 
post-assessments or individual examples of student work.  
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Reflection and Self-Evaluation  
Scoring Guide  


 
Standard  
The teacher reflects on his or her instruction and student learning in order to improve teaching practice. 
  
Sources of Evidence  
• Evaluation and Self-Reflection  
• Analysis of Learning Results  
 
Assessment Indicators and Questions 
1. Interpretation of Student Learning  


Does the teacher use evidence to support conclusions drawn in the Analysis of Student Learning section? 
Does the teacher explore multiple hypotheses for why some students did not meet learning goals?  


2. Insights on Effective Instruction and Assessment  
Does the teacher identify successful and unsuccessful activities and assessments and provide plausible 
reasons (based on theory or research) for their success or lack thereof?  


3. Alignment Among Goals, Instruction, and Assessment  
Does the teacher logically connect learning goals, instruction and assessment results in the discussion of 
student learning and effective instruction?  


4. Implications for Future Teaching  
Does the teacher provide ideas for redesigning learning goals, assessment, and instruction and explain 
why these modifications would improve student learning?  


5. Implications for Professional Development  
Does the teacher present professional learning goals that clearly emerge from the insights and experiences 
described in this section? Does the teacher describe specific steps for meeting these goals?  


 
Definition of Terms  
• Hypotheses: Probable reasons why learning did or did not occur. Possible explanations for why learning did 


or did not occur  
• Professional learning goals: From the TWS experience, what has the teacher identified that he or she needs 


to know and be able to do to improve student learning. The teacher must identify specific steps (e.g., a 
book to read, workshop to attend, teacher to observe etc.)  


 
General Considerations  
• To what extent do research and theory need to be cited? Only to the extent that it is referenced in the TWS.  
• How comprehensive should the professional learning goals be? The professional goals must state what 


needs to be learned and what specific steps need to be taken.  
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Sam Houston State University 
College of Education - Educator Preparation Program 


 


TWS Format and Submission Guidelines 
 


Format Guidelines 
You should refer to the Teacher Work Sample resources.  There are links to numerous examples 
of Teacher Work Samples on the Teacher Work Sample Blackboard Site, and you can contact 
your supervisor and SHSU educator preparation faculty. 
 
Your Teacher Work Sample should follow the following format guidelines: 
 


1. Teacher Work Sample Cover Page (hard copy) should be completed and signed by the 
Teacher Candidate and Classroom Mentor Teacher of the class taught. A completed 
unsigned copy should be the first page of your single file document submitted into 
Tk20© and Turnitin©. 
 


2. Teacher Work Samples should be based on a 1 - 3 week unit of instruction in one class. 
 


3. Table of Contents – include page numbers for the seven sections of the Teacher Work 
Sample and appendices.  Each appendix should be labeled A, B, C, etc. with a short title 
identifying the information it contains. 
 


4. All pages should be double spaced with a 1½ inch left margin with all other margins 1 
inch.  The recommended length of the TWS is approximately 20 typewritten pages (not 
including tables, charts, or graphs).  Required tables, charts, and graphs can be embedded 
within the TWS text (preferred) or included in an appendix. 


 
5. Do not use names of students or teachers (use “student 1” or “my mentor”). 


 
6. Footer on all pages (including appendices) of TWS should include: 


1) 8-digit TWS Scoring ID* 
2) Certification & Specialization 
3) page number 
4) Semester and year (example: Fall 2012)  


 
(*TWS Scoring ID = last 4 digits of SamID + birth month & year in MMYY format) 


 
      (EXAMPLE OF FOOTER:                49730361     EC-6 Generalist/Bilingual        1) 


 
7. Important:  Assemble and submit your Teacher Work Sample with a metal “binder” clip. 


(No staples, folders, notebooks, or sheet protectors.) 
 


8. Submit electronically, your single file document into Tk20© and Turnitin©. 
 


MAKE A COPY FOR YOUSELF AS THE HARD COPY OF YOUR ORIGINAL 
TEACHER WORK SAMPLE WILL NOT BE RETURNED TO YOU. 
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Submission Guidelines: 
 


All TWS submissions (and resubmissions) must be submitted 3 times (Hard Copy, Turnitin©, and Tk20©) 
 
Students should be prepared to submit (by the due date) their TWS in hard copy form and two times 
electronically:  1) through Tk20© and 2) to Turnitin© (see www.turnitin.com) through their supervisor’s 
SHSUOnline course. Further instructions for electronic submissions are posted on the Office of Field 
Experience website and may also be emailed to students. 
 


I. Hard Copy Submission 
 
The date for submitting the Teacher Work Sample is posted on the Office of 
Field Experience website.  All Teacher Work Samples (including resubmissions) 
are to be submitted in hard copy format on or before the submission deadline. 
Teacher Work Samples that are incomplete or submitted late must still be 
submitted but will not be scored.   
(see syllabus for additional details). 
 


II. Electronic Submission 
When submitting their TWS electronically, students should carefully follow the following 
guidelines for submission: 
 
A.  Turnitin Submission in Blackboard or SHSUOnline 
 
1. All electronic text of the TWS should be compiled into one Microsoft Word© document. Do 


not scan your TWS for submission. (If the charts and appendices cannot be imported into 
Microsoft Word©, you are not expected to scan these documents for the Turnitin© submission.) 


 
2. A completed cover sheet (unsigned) in Microsoft Word© should be inserted (pasted) as the first 


page of the TWS. 
 


3. Submit the TWS into your supervisor’s Blackboard or SHSUOnline course. (You will not 
submit your TWS into the “Master” student teaching course.) 


 
 


B. Tk20 Submission 
 
1. It is preferable that the entire TWS is compiled into one Microsoft Word© document. 


 
2. Charts, tables, and graphs can and should be imported into the Microsoft Word© document. 


Students are encouraged but not required, to scan appendix materials (class documents, etc.) in 
for the Tk20© submission.  


 
3. Paste a completed cover sheet (unsigned) into the one Microsoft Word© document as the first 


page of the TWS. 
 


 
See the TWS Blackboard site (listed as an organization on your 


Blackboard page) for useful links, updated prompts and rubrics, and 
TWS exemplars.  
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8-digit* TWS Scoring Identification Number:   
                *Last 4 digits of SamID + birth month & year in MMYY format 
  


Include TWS Scoring ID, Certification & Specialization, and page number on each page of TWS  
(EXAMPLE OF FOOTER:               49730361       EC-6 Generalist/Bilingual             1) 


 
Sam Houston State University - College of Education 


 


   Teacher Work Sample Cover Page – Spring 2015 
             


        Date Submitted (late/incomplete submissions will not be scored -see syllabus) 
  


Assemble and submit your Teacher Work Sample with a metal “binder” clip. 
                                                                
                                                                     
Name              
 
SamID Number    SHSU email address 
 
 
Permanent Address    
 
*Certification (i.e., EC-6) 
 
*Specialization/Teaching Field 
 (i.e. ESL, RLA, History, etc.)  
         
University Supervisor     
 
 
 Student Teaching Campus   
 
      School District 
 
 TWS classroom - grade level(s)  
 
 TWS subject(s) taught  
 
 
I agree and testify that all materials included in this Teacher Work Sample were completed by me. I 
understand that submission of materials identical to those of another teacher education student constitutes 
academic dishonesty and may lead to dismissal from the teacher education program. (I also grant permission for 
my TWS to be used for faculty research and as an example for future education students.) 
 
 
Signature:  ____________________________________  Date: __________________ 
         Teacher Candidate (required on hard copy only) 
 
Signature:  ____________________________________            Date:    __________________ 
      Classroom Mentor Teacher (required on hard copy only  
 
Students should be prepared to ALSO electronically submit (by the due date) their TWS two times:  
1) through Tk20© and 2) to Turnitin© (See www.turnitin.com) through their supervisor’s Blackboard or SHSUOnline 
course. 
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Sample Data Sheet 
 
TWS Analysis of Learning- Whole Class/Table of Results 


Name Subgroup Objective 1 Increase/ 
Decrease 


(Obj 1) 


Objective 2 Increase/ 
Decrease 


(Obj 2) 


Objective 3 Increase/ 
Decrease 


(Obj 3) 


Unit Pre 
Assessment 


Mean 
(Overall) 


Unit Post 
Assessment 


Mean 
(Overall) 


Increase/ 
Decrease 
(Overall) 


 Ethnicity* Pre Post  Pre Post  Pre Post     
Student 1 A 60 85 I 40 90 I 90 50 D 63 75 I 
Student 2 W 96 90 D 75 96 I 96 90 D 89 92 I 
Student 3 W 69 87 I 35 69 I 69 87 I 58 84 I 
Student 4 O 9 65 I 88 86 D 55 65 I 51 72 I 
Student 5 H 56 66 I 85 56 D 50 66 I 64 63 D 
Student 6 W 32 73 I 100 32 D 52 73 I 61 59 D 
Student 7 A 87 99 I 87 100 I 87 99 I 87 99 I 
Student 8 W 88 90 I 32 88 I 88 90 I 69 89 I 
Student 9 W 75 80 I 56 75 I 75 80 I 69 78 I 
Student 10 W 100 80 D 14 100 I 100 80 D 71 87 I 
Student 11 W 85 99 I 68 85 I 85 99 I 79 94 I 
Student 12 AA 88 89 I 96 88 D 78 89 I 87 89 I 
Student 13 H 35 90 I 85 35 D 65 90 I 62 72 I 
Student 14 AA 100 88 D 87 100 I 95 80 D 61 89 I 
Student 15 W 75 89 I 79 75 D 75 96 I 76 87 I 
              
Class Average  70.33 84.67 I 68.47 78.33 I 77.33 82.27 I 69.8 81.9 I 
 


 *Note: Ethnicity is one example that can fulfill your subgroup requirement. Other possibilities exist including ELL, reading level, gender, etc. A = Asian/Pacific Islander 
AA = African American 
H= Hispanic 
N=Native American 
O= Other 
W= White 
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Dual Student Teaching Placements 


Framework and Sequence to Incorporate Teacher Work Sample 
 


Student teachers should steadily progress from Observing, Tutoring, Assisting, Team 
Teaching, and Teaching in the first week to full teaching responsibility the last 2 to 2 ½ 
weeks.  (Second placements typically do not include writing a TWS.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 


 


BBeeggiinnnniinngg  ooff  ppllaacceemmeenntt - 1 to 2 weeks 
 


Observe, Tutor, Assist, Team Teach, Teach 
 


• Determine TWS designated class and plan “unit” with Classroom Mentor 
Teacher 


• Research TWS Contextual Factors and begin forming TWS Learning Goals 
• Begin Design for Instruction (esp. in TWS designated class) 
           


 
 Middle of placement - 3 to 4 weeks 


 


Complete TWS, increase teaching to full-time 
 


• Teaching responsibility increases to full-time (minimum of 2 to 2 ½ weeks per placement) 
• Conduct Pre-assessments (esp. in TWS designated class) 
• Continue Design for Instruction (esp. in TWS designated class) 
• Teach TWS unit (approximately one week) 
• Conduct Formative assessments (esp. in TWS designated class) 
• Conduct Analysis of Student Learning (esp. in TWS designated class) 
• Instructional Decision-Making (esp. in TWS designated class) 
• Conduct summative assessment of unit (esp. in TWS designated class) 
• Complete classroom components of TWS 
• Reflection and Self-Evaluation 
• Complete writing of TWS 


 


End of placement - 1 to 2 weeks 
 


Complete full-time teaching responsibility 
 


• Continue full-time teaching  
• Submit TWS (hard copy and electronic) on the designed TWS submission day  
• Transition classroom back to mentor 
• Plan to Substitute for Mentor on TWS Scoring Day  
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Single Student Teaching Placement 
Framework and Sequence to Incorporate Teacher Work Sample 


 


Student teachers should steadily progress from Observing, Tutoring, Assisting, Team 
Teaching, and Teaching in the first week, to 3-5 weeks of full-time teaching 
responsibility.  (The second half of the semester typically does not include writing a TWS.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 


 
 


BBeeggiinnnniinngg  ooff  ppllaacceemmeenntt - 1 to 2 weeks 
 


Observe, Tutor, Assist, Team Teach, Teach 
 


• Determine TWS designated class and plan “unit” with Classroom Mentor 
Teacher 


• Research TWS Contextual Factors and begin forming TWS Learning Goals 
• Begin Design for Instruction (esp. in TWS designated class) 
• Teach full-time in TWS designated class as soon as possible 


 
 


Middle of placement -  10 to 12 weeks 
 


Complete TWS early in semester, increase teaching to full-time 
 


• Teaching responsibility increases to full-time (minimum of 3 to 5 weeks in a single 
placement) 


• Conduct Pre-assessments (esp. in TWS designated class) 
• Continue Design for Instruction (esp. in TWS designated class) 
• Teach TWS unit (approximately one week) 
• Conduct Formative assessments (esp. in TWS designated class) 
• Conduct Analysis of Student Learning (esp. in TWS designated class) 
• Instructional Decision-Making (esp. in TWS designated class) 
• Conduct summative assessment of unit (esp. in TWS designated class) 
• Complete classroom components of TWS 
• Reflection and Self-Evaluation 
• Complete writing of TWS  
• Submit TWS (hard copy and electronic) on the designated TWS submission day   
• Plan to substitute for Mentor on TWS Scoring Day  
• Increase (or continue) full-time teaching responsibility 


 


End of placement - 1 to 2 weeks 
 


Complete full-time teaching responsibility 
 


• Continue full-time teaching  
• Transition classroom back to mentor 
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SAM HOUSTON STATE UNIVERSITY 


 


 


APPENDIX B  


OTHER EVALUATIONS 


 
EVALUATIONS OF STUDENT TEACHERS 


Form A* - University Supervisors (4) 


Form B  - Student Teachers (2) & Mentors (2) 


Form C  - Mentors (2) 


Form D* - Mentors (2) & University Supervisors 


Focused Content Evaluations 


 


EVALUATIONS COMPLETED BY STUDENT TEACHERS 


Evaluation of Classroom Mentor Teachers* 


Evaluation of University Supervisor*  


Evaluation of SHSU Educator Preparation Program* 


EVALUATION OF CLASSROOM MENTOR TEACHER 


Evaluation of Classroom Mentor Teachers-Completed by University Supervisors* 


*Reported through Tk20© CampusTools™ HigherEd 







 
 


Student Teacher:_____________________________  Supervisor:_____________________________ Subject/Grade:______________/_____ District _______________________ 


Campus: _________________________ Mentor: _______________________________ Date:_____/_____/_______ Begin_____:_____ End_____:_____ Total Min.___________ 


S A M  H O U S T O N  I N N O V A T I V E  P A R T N E R S H I P S  W I T H  S C H O O L S  ( S H I P S )  
         Observation Summary      S T U D E N T  T E A C H I N G  E V A L U A T I O N  F O R M  A                Summative Appraisal 


(Based on the Professional Development and Appraisal System and the SHSU Institutional Standards for Educator Preparation Programs)
Domain I: Active, Successful Student Participation in the Learning Process 
  


Exceeds  
(x 5) 


 
Proficient  


(x 3) 


 
Below  
(x  1) 


Unsatis-
factory  
(x 0) 


 


 
1. Engaged in learning 
 
2. Successful in learning 
 
3. Critical thinking/ 


problem solving 
 
4. Self-directed 
 
5. Connects learning 
 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 


 
 
 
 
 
 
 
 
 
 
 


TOTAL 
 


SUBTOTAL 
     


 


 
 Total: 20 to 25 Exceeds Expectations 
  12 to 19 Proficient 
  4 to 11 Below Expectations 
  0 to 3 Unsatisfactory 


Comments: 


 
 
 
 
 


Strengths Areas to Address 
 


 
 
 
 
 
 
 


 


Domain II:  Learner-Centered Instruction 
  


Exceeds  
(x 5) 


 
Proficient  


(x 3) 


 
Below  
(x 1) 


Unsatis-
factory 
(x 0)  


 


 
1. Goals and objectives 
 
2. Learner-centered 
 
3. Critical thinking and 


problem solving 
 
4. Motivational strategies 
 
5. Alignment 
 
6. Pacing/sequencing 
 
 
7. Value and importance 
 
8. Appropriate questioning 


and inquiry 
 
9. Use of technology 
 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 
 


6. ____ 
 
 


7. ____ 
 


8. ____ 
 
 


9. ____ 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 
 


6. ____ 
 
 


7. ____ 
 


8. ____ 
 
 


9. ____ 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 
 


6. ____ 
 
 


7. ____ 
 


8. ____ 
 
 


9. ____ 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 
 


6. ____ 
 
 


7. ____ 
 


8. ____ 
 
 


9. ____ 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


TOTAL 


 
SUBTOTAL 


     
 


 Total: 37 to 45 Exceeds Expectations 
  23 to 36 Proficient 
  7 to 22 Below Expectations 
  0 to 6 Unsatisfactory 


Comments: 


Strengths Areas to Address 
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S A M  H O U S T O N  I N N O V A T I V E  P A R T N E R S H I P S  W I T H  S C H O O L S  ( S H I P S )  


S T U D E N T  T E A C H I N G  E V A L U A T I O N  F O R M  A  (page 2) 


 
Domain III:  Evaluation and Feedback on Student Progress 
  


Exceeds  
(x 5) 


 
Proficient  


(x 3) 


 
Below  
(x 1) 


Unsatis-
factory  
(x 0) 


 


 
1. Monitored and  


assessed 
 
2. Assessment and 


instruction are aligned 
 
3. Appropriate assessment 
 
4. Learning reinforced 
 
5. Constructive feedback 
 
6. Relearning and  


re-evaluation 
 


 
1. ____ 


 
 


2. ____ 
 
 


3. ____ 
 


   4. ____ 
 


5. ____ 
 


6. ____ 
 
 


 
1. ____ 


 
 


2. ____ 
 
 


3. ____ 
 


     4. ____ 
 


5. ____ 
 


6. ____ 
 
 


 
1. ____ 


 
 


2. ____ 
 
 


3. ____ 
 


   4. ____ 
 


5. ____ 
 


6. ____ 
 
 


 
1. ____ 


 
 


2. ____ 
 
 


3. ____ 
 


   4. ____ 
 


5. ____ 
 


6. ____ 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
TOTAL 


 
SUBTOTAL 


     
 


 Total: 25 to 30 Exceeds Expectations 
  15 to 24 Proficient 
  5 to 14 Below Expectations 
  0 to 4 Unsatisfactory 


Comments: 


 
 
 


Strengths Areas to Address 
 


 
 
 
 
 
 


 


____________________________  ________________________________ 
Supervisor signature                    Student Teacher signature 
 
Copy 1- Supervisor   Copy 2- Candidate   Copy 3- Campus Administrator  


Domain IV: Management of Student Discipline, Instructional Strategies, 
                   Time, and Materials 
  


Exceeds  
(x 5) 


 
Proficient  


(x 3) 


 
Below  
(x 1) 


Unsatis-
factory  
(x 0) 


 


 
1. Discipline procedures 
 
2. Self-discipline and self-


directed learning 
 
3. Equitable teacher-student 


interaction 
 
4. Expectations for  


behavior 
 
5. Redirects disruptive 


behavior 
 
6. Reinforces desired 


behavior 
 
7. Equitable and varied 


characteristics 
 
8. Manages time and 


materials 
 


 
1. ____ 


 
2. ____ 


 
 


3. ____ 
 
 


4. ____ 
 
 


5. ____ 
 
 


6. ____ 
 
 


7. ____ 
 
 


8. ____ 
 
 


 
1. ____ 


 
2. ____ 


 
 


3. ____ 
 
 


4. ____ 
 
 


5. ____ 
 
 


6. ____ 
 
 


7. ____ 
 
 


8. ____ 
 
 


 
1. ____ 


 
2. ____ 


 
 


3. ____ 
 
 


4. ____ 
 
 


5. ____ 
 
 


6. ____ 
 
 


7. ____ 
 
 


8. ____ 
 
 


 
1. ____ 


 
2. ____ 


 
 


3. ____ 
 
 


4. ____ 
 
 


5. ____ 
 
 


6. ____ 
 
 


7. ____ 
 
 


8. ____ 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


TOTAL 


 
SUBTOTAL 


     
 


 Total: 34  to  40 Exceeds Expectations 
  20  to  33 Proficient 
  6  to  19 Below Expectations 
  0  to  5 Unsatisfactory 


Comments: 
 
 
 
 
 


Strengths Areas to Address 
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2004 PDAS Revision 


 


Appraisal Framework 
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Revised June 2004 


P R O F E S S I O N A L  D E V E L O P M E N T  A N D  A P P R A I S A L  S Y S T E M  
APPRAISAL FRAMEWORK 


Domain I: Active, Successful Student Participation in the Learning Process 
Evaluation Dimensions:   
a. Quantity and quality of active student participation in the learning process is evident.
b. Students are challenged by instruction and make connections to work and life applications, both within the discipline and with other disciplines.


E V A L U A T I O N  C R I T E R I A
Exceeds Expectations 


ALMOST ALL OF THE 


Proficient 


MOST OF THE 


Below Expectations 


SOME OF THE 


Unsatisfactory 


LESS THAN HALF OF THE 


1. Students are actively engaged in
learning.


1. Students are actively engaged in
learning.


1. Students are actively engaged in
learning.


1. Students are actively engaged in
learning.


2. Students are successful in learning. 2. Students are successful in learning. 2. Students are successful in learning. 2. Students are successful in learning.


3. Student behaviors indicate learning
is at a high cognitive level (e.g.,
critical thinking, creative thinking,
problem solving, etc.).


3. Student behaviors indicate learning
is at a high cognitive level (e.g.,
critical thinking, creative thinking,
problem solving, etc.).


3. Student behaviors indicate learning
is at a high cognitive level (e.g.,
critical thinking, creative thinking,
problem solving, etc.).


3. Student behaviors indicate learning
is at a high cognitive level (e.g.,
critical thinking, creative thinking,
problem solving, etc.).


4. Students are self-directed/self-
initiated as appropriate to the lesson
objectives.


4. Students are self-directed/self-
initiated as appropriate to the lesson
objectives.


4. Students are self-directed/self-
initiated as appropriate to the lesson
objectives.


4. Students are self-directed/self-
initiated as appropriate to the lesson
objectives.


5. Students are connecting learning to
work and life applications, both
within the discipline and with other
disciplines.


5. Students are connecting learning to
work and life applications, both
within the discipline and with other
disciplines.


5. Students are connecting learning to
work and life applications, both
within the discipline and with other
disciplines.


5. Students are connecting learning to
work and life applications, both
within the discipline and with other
disciplines.
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Revised June 2004 


Domain II: Learner-Centered Instruction 
Evaluation Dimensions:   
a. The instructional content is based on appropriate goals and objectives.
b. The instructional content includes basic knowledge and skills, as well as central themes and concepts, both within the discipline and with other disciplines.
c. The instructional strategies are aligned with learning objectives and activities, student needs, and work and life applications, both within the discipline and with
other disciplines. 
d. The instructional strategies promote application of learning through critical thinking and problem solving.
e. The teacher uses appropriate motivational and instructional strategies which successfully and actively engage students in the learning process.


E V A L U A T I O N  C R I T E R I A
Exceeds Expectations 


ALMOST ALL OF THE TIME 


Proficient 


MOST OF THE TIME 


Below Expectations 


SOME OF THE TIME 


Unsatisfactory 


LESS THAN HALF OF THE TIME 


1. Objectives and goals include basic
knowledge/skills and central
themes/concepts of the discipline.


1. Objectives and goals include basic
knowledge/skills and central
themes/concepts of the discipline.


1. Objectives and goals include basic
knowledge/skills and central
themes/concepts of the discipline.


1. Objectives and goals include basic
knowledge/skills and central
themes/concepts of the discipline.


2. Instructional content is learner-
centered (e.g., relates to the
interests and varied characteristics
of students).


2. Instructional content is learner-
centered (e.g., relates to the
interests and varied characteristics
of students).


2. Instructional content is learner-
centered (e.g., relates to the
interests and varied characteristics
of students).


2. Instructional content is learner-
centered (e.g., relates to the
interests and varied characteristics
of students).


3. Instructional strategies promote
critical thinking and problem
solving.


3. Instructional strategies promote
critical thinking and problem
solving.


3. Instructional strategies promote
critical thinking and problem
solving.


3. Instructional strategies promote
critical    thinking and problem
solving.


4. Instructional strategies include
motivational techniques to
successfully and actively engage
students in the learning process.


4. Instructional strategies include
motivational techniques to
successfully and actively engage
students in the learning process.


4. Instructional strategies include
motivational techniques to
successfully and actively engage
students in the learning process.


4. Instructional strategies include
motivational techniques to
successfully and actively engage
students in the learning process.


5. Instructional strategies are aligned
with the objectives, activities,
student characteristics, prior
learning, and work and life
applications, both within the
discipline and with other disciplines.


5. Instructional strategies are aligned
with the objectives, activities,
student characteristics, prior
learning, and work and life
applications, both within the
discipline and with other disciplines.


5. Instructional strategies are aligned
with the objectives, activities,
student characteristics, prior
learning, and work and life
applications, both within the
discipline and with other disciplines.


5. Instructional strategies are aligned
with the objectives, activities,
student characteristics, prior
learning, and work and life
applications, both within the
discipline and with other disciplines.


6. The teacher varies activities
appropriately and maintains
appropriate pacing and sequencing
of instruction.


6. The teacher varies activities
appropriately and maintains
appropriate pacing and sequencing
of instruction.


6. The teacher varies activities
appropriately and maintains
appropriate pacing and sequencing
of instruction.


6. The teacher varies activities
appropriately   and maintains
appropriate pacing and sequencing
of instruction.
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Domain II: Learner-Centered Instruction, continued 


7. The teacher emphasizes the value
and importance of the
activity/content.


7. The teacher emphasizes the value
and importance of the
activity/content.


7. The teacher emphasizes the value
and importance of the
activity/content.


7. The teacher emphasizes the value
and importance of the
activity/content.


8. The teacher uses appropriate
questioning and inquiry techniques
to challenge students.


8. The teacher uses appropriate
questioning and inquiry techniques
to challenge students.


8. The teacher uses appropriate
questioning and inquiry techniques
to challenge students.


8. The teacher uses appropriate
questioning and inquiry techniques
to challenge students.


9. The teacher makes appropriate and
effective use of available technology
as a part of the instructional
process.


9. The teacher makes appropriate and
effective use of available technology
as a part of the instructional
process.


9. The teacher makes appropriate and
effective use of available technology
as a part of the instructional
process.


9. The teacher makes appropriate and
effective use of available technology
as a part of the instructional
process.
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Domain III: Evaluation and Feedback on Student Progress 
Evaluation Dimensions:  
a. The teacher aligns assessment and feedback with goals and objectives and instructional strategies.
b. The teacher uses a variety of evaluation and feedback strategies which are appropriate to the varied characteristics of the students.


E V A L U A T I O N  C R I T E R I A
Exceeds Expectations 


ALMOST ALL OF THE TIME 


Proficient 


MOST OF THE TIME 


Below Expectations 


SOME OF THE TIME 


Unsatisfactory 


LESS THAN HALF OF THE TIME 


1. Academic progress of students is
monitored and assessed.


1. Academic progress of students is
monitored and assessed.


1. Academic progress of students is
monitored and assessed.


1. Academic progress of students is
monitored and assessed.


2. Assessment and feedback are
aligned with goals and objectives
and instructional strategies.


2. Assessment and feedback are
aligned with goals and objectives
and instructional strategies.


2. Assessment and feedback are
aligned with goals and objectives
and instructional strategies.


2. Assessment and feedback are
aligned with goals and objectives
and instructional strategies.


3. Assessment strategies are
appropriate to the varied
characteristics of students.


3. Assessment strategies are
appropriate to the varied
characteristics of students.


3. Assessment strategies are
appropriate to the varied
characteristics of students.


3. Assessment strategies are
appropriate to the varied
characteristics of students.


4. Student learning is reinforced. 4. Student learning is reinforced. 4. Student learning is reinforced. 4. Student learning is reinforced.


5. Students receive specific
constructive feedback.


5. Students receive specific
constructive feedback.


5. Students receive specific
constructive feedback.


5. Students receive specific
constructive feedback.


6. The teacher provides opportunities
for relearning and re-evaluation of
material.


6. The teacher provides opportunities
for relearning and re-evaluation of
material.


6. The teacher provides opportunities
for relearning and re-evaluation of
material.


6. The teacher provides opportunities
for relearning and re-evaluation of
material.
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Domain IV: Management of Student Discipline, Instructional Strategies, Time, and Materials 
Evaluation Dimensions:   
a. The teacher effectively implements the discipline-management procedures approved by the district.
b. The teacher establishes a classroom environment which promotes and encourages self-discipline and self-directed learning.
c. The teacher selects instructional materials which are equitable and acknowledge the varied characteristics of all students.
d. The teacher effectively and efficiently manages time and materials.


E V A L U A T I O N  C R I T E R I A
Exceeds Expectations 


ALMOST ALL OF THE TIME 


Proficient 


MOST OF THE TIME 


Below Expectations 


SOME OF THE TIME 


Unsatisfactory 


LESS THAN HALF OF THE TIME 


1. The teacher effectively implements
the discipline-management
procedures approved by the campus.
The teacher participates in the
development of discipline
management procedures and offers
suggestions for improvement.


1. The teacher effectively implements
the discipline-management
procedures approved by the campus.
Any lack of effective implementation
is rare, inadvertent, and does not
seriously compromise the needs of
students or the effective operation of
the classroom or campus.


1. The teacher effectively implements
the discipline-management
procedures approved by the campus.
Any lack of effective implementation
is rare, inadvertent, and does not
seriously compromise the needs of
students or the effective operation of
the classroom or campus.


1. The teacher effectively implements
the discipline-management
procedures approved by the campus.
Any lack of effective implementation
is rare, inadvertent, and does not
seriously compromise the needs of
students or the effective operation of
the classroom or campus.


2. The teacher establishes a classroom
environment which promotes and
encourages self-discipline and self-
directed learning as appropriate.


2. The teacher establishes a classroom
environment which promotes and
encourages self-discipline and self-
directed learning as appropriate.


2. The teacher establishes a classroom
environment which promotes and
encourages self-discipline and self-
directed learning as appropriate.


2. The teacher establishes a classroom
environment which promotes and
encourages self-discipline and self-
directed learning as appropriate.


3. The teacher interacts with students in
an equitable manner, including the
fair application of rules.


3. The teacher interacts with students in
an equitable manner, including the
fair application of rules.


3. The teacher interacts with students in
an equitable manner, including the
fair application of rules.


3. The teacher interacts with students in
an equitable manner, including the
fair application of rules.


4. The teacher specifies expectations
for desired behavior.


4. The teacher specifies expectations
for desired behavior.


4. The teacher specifies expectations
for desired behavior.


4. The teacher specifies expectations
for desired behavior.


5. The teacher intervenes and re-directs
off-task, inappropriate or disruptive
behavior as needed.


5. The teacher intervenes and re-directs
off-task, inappropriate or disruptive
behavior as needed.


5. The teacher intervenes and re-directs
off-task, inappropriate or disruptive
behavior as needed.


5. The teacher intervenes and re-directs
off-task, inappropriate or disruptive
behavior as needed.


6. The teacher reinforces desired
behavior when appropriate.


6. The teacher reinforces desired
behavior when appropriate.


6. The teacher reinforces desired
behavior when appropriate.


6. The teacher reinforces desired
behavior when appropriate.


7. The instructional materials selected
by the teacher are equitable and
acknowledge the varied
characteristics of all students.


7. The instructional materials selected
by the teacher are equitable and
acknowledge the varied
characteristics of all students.


7. The instructional materials selected
by the teacher are equitable and
acknowledge the varied
characteristics of all students.


7. The instructional materials selected
by the teacher are equitable and
acknowledge the varied
characteristics of all students.


8. The teacher effectively and efficiently
manages time and materials.


8. The teacher effectively and efficiently
manages time and materials.


8. The teacher effectively and efficiently
manages time and materials.


8. The teacher effectively and efficiently
manages time and materials.
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PROFESSIONAL DEVELOPMENT AND APPRAISAL SYSTEM 
Scoring Factors and Performance Level Standards 


2004 Revision 


A. CRITICAL ATTRIBUTES  
As described in the Appraisal Framework and the Observation Summary 


B. Scoring Standards for QUALITY  


Exceeds Expectations (Great)  Below Expectations (Limited) 
Proficient (Considerable) Unsatisfactory (Little or None) 


For criteria judged by APPROPRIATENESS (see Scoring Factors listed below) 


SCORING FACTORS 


Strength 
• thinking at high cognitive levels
• depth and complexity
• significant content knowledge
• making connections within and


across disciplines
• connecting learning to work and


life applications


Impact 
• student success
• effective formative and


summative assessment
• multiple forms of assessments
• data-driven decision-making


Variety 
• varied needs and characteristics


of learners
• differentiated instruction
• range of strategies and support


services


Alignment 
• TEKS and district curriculum


alignment
• assessment data
• targeted instruction
• understanding of unified whole


C. Scoring Standards for QUANTITY  
For criteria judged by FREQUENCY/PERCENTAGE OF TIME/REPEATED EVIDENCE 


Exceeds Expectations 
(All/Almost All) 
90-100% 


Proficient 
(Most) 
80-89% 


Below Expectations 
(Some) 
50-79% 


Unsatisfactory 
(Less than Half) 
49% or less 


Consistently: 
• uniformly
• seen from beginning to end
• highly predictable
• seamless routines


Generally: 
• common practice
• predictable
• typical
• prevalent
• as a rule


Occasionally: 
• sporadic
• random
• moderately
• more often than not
• irregular
• seldom


Rarely: 
• infrequent
• nonexistent
• not attempted
• minimal
• hardly ever


Curriculum:  What 
(TEKS/TAKS, district, 
campus, teacher) 


Instruction:  How 
(instructional attributes, 
designs, strategies) 


Quality 
Student 


Performance 


Assessment:  To what extent 
(TEKS/TAKS, district, teacher) 


Thinking at High Cognitive Levels and Making Connections = Strength (PDAS) 


Assessing Student Progress = Impact (PDAS) A
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Sam Houston State University 


“FORM B” 
Student Teacher Reflection/Mentor Teacher Formative Observation 


 
Student Teacher     Classroom Mentor Teacher     Date _________________ 
                 
School District      Campus       Placement (circle one)  1st   2nd  
 
Placement-Grade(s),Subject, etc.     University Supervisor      


(Two “Form B’s” are to be completed - one by the Student Teacher as a reflective self-assessment and one by the Classroom Mentor Teacher - before the Student 
Teaching Seminar held during second or third week of the seven-week placement.) 


COMPLETED BY: 
____________________________________                                                                                            ____________________________________ 
Student Teacher - Signature/date       or                       Classroom Mentor Teacher - Signature/date 
 
OBSERVED AREAS OF STRENGTH-CONTENT (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines):  
 
 
 
 
 
OBSERVED AREAS TO IMPROVE-CONTENT (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines): 
 
 
 
 
 
 
OBSERVED AREAS OF STRENGTH-DELIVERY (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines): 
 
 
 
 
 
 
OBSERVED AREAS TO IMPROVE-DELIVERY (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines): 
 
 
 
 
 
OTHER OBSERVATIONS/RECOMMENDATIONS (State PPR Application Standard II – Management and Standard IV –Professionalism see Guidelines): 
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Sam Houston State University 
“FORM C” 


Final Student Teacher Evaluation by the Classroom Mentor Teacher  
Please forward to the University supervisor on Final Observation  


 
Student Teacher_______________________________________            Placement (circle one) 1st   2nd   Single 
 
School District_________________________________ Campus______________________________________  
 
Placement-Grade(s), Subject, etc. __________________________________________University Supervisor___________________________ 


    
OBSERVED AREAS OF STRENGTH-CONTENT (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines):  
 
 
 
 
 
OBSERVED AREAS TO IMPROVE–CONTENT (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines): 
 
 
 
 
 
OBSERVED AREAS OF STRENGTH-DELIVERY (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines): 
 
 
 
 
 
OBSERVED AREAS TO IMPROVE–DELIVERY (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines): 
 
 
 
 
 
COMPLIES WITH POLICIES, OPERATING PROCEDURES, AND REQUIREMENTS: 
 
 
 
I understand my responsibilities as a classroom mentor teacher.  I have read the guidelines furnished to me by my 
student teacher.  I feel confident that I have exhibited the best possible qualities of a classroom mentor teacher. 
 
Classroom Mentor Teacher (Signature) _______________________________________________________ Date_________________________ 
 
DO YOU BELIEVE THE STUDENT TEACHER SUCCESSFULLY TRANSFERRED FROM THE ROLE OF STUDENT TO 
THE ROLE OF TEACHER?     (circle one)   YES       NO         COMMENTS:       (May be continued on the back) 


Revised 7/7/09 
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STUDENT TEACHER PERFORMANCE EVALUATION - FORM D 
Technology, Pedagogy and Professional Responsibility, and Disposition/Diversity Proficiency Standards 


Student Teacher Performance Evaluation - Form D is completed by the classroom mentor teacher and the University supervisor. It can be utilized 
as an ongoing evaluation instrument by the student teacher as a tool for reflection and self-assessment. The evaluation will be completed on-line. 
This is a reference for evaluators and student teachers in preparation for evaluation. On the actual evaluation, the student teacher will be rated on a 
scale of 1 to 3 on all items. An indication of not observed will not affect a student’s score. 


Not Observed       (N/O) Rarely (Unsatisfactory) 
(1) 


Sometimes (Exhibits 
Progress) (2)  


TARGET Consistently 
(Proficient) (3)  


 
Technology Standards 


(International Society for Technology in Education – NETS*T) 


Effective teachers model and apply the National Educational Technology Standards for Students (NETS•S) as they design, implement, 
and assess learning experiences to engage students and improve learning; enrich professional practice; and provide positive models for 
students, colleagues, and the community. All teachers should meet the following standards and performance indicators.  
Please assess the teacher candidate on his/her demonstrated ability to: 


1. Facilitate and Inspire Student Learning and Creativity: Teacher candidates use their knowledge of subject matter, teaching and learning, 
and technology to facilitate experiences that advance student learning, creativity, and innovation in both face-to-face and virtual environments.  


Examples of this include, but are not limited to, the demonstration of the following: 
a. promote, support, and model creative and innovative thinking and inventiveness 
b. engage students in exploring real-world issues and solving authentic problems using digital tools and resources 
c. promote student reflection using collaborative tools to reveal and clarify students’ conceptual understanding and thinking, planning, and 
creative processes 


d. model collaborative knowledge construction by engaging in learning with students, colleagues, and others in face-to-face and virtual 
environments 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to facilitate and inspire 
student learning and creativity 


Exhibits progress and growing dedication 
to facilitating and inspiring student 
learning and creativity 


Clearly demonstrates a strong, consistent 
commitment to facilitating and inspiring student 
learning and creativity 
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2. Design and Develop Digital-Age Learning Experiences and Assessments: Teacher candidates design, develop, and evaluate authentic 
learning experiences and assessments incorporating contemporary tools and resources to maximize content learning in context and to develop the 
knowledge, skills, and attitudes identified in the NETS•S.  


Examples of this include, but are not limited to, the demonstration of the following: 
a. design or adapt relevant learning experiences that incorporate digital tools and resources to promote student learning and creativity 
b. develop technology-enriched learning environments that enable all students to pursue their individual curiosities and become active 
participants in setting their own educational goals, managing their own learning, and assessing their own progress 
c. customize and personalize learning activities to address students’ diverse learning styles, working strategies, and abilities using digital 
tools and resources 


d. provide students with multiple and varied formative and summative assessments aligned with content and technology standards and use 
resulting data to inform learning and teaching 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to design and develop 
digital-age learning experiences and 
assessments 


Exhibits progress and growing 
dedication to designing and developing 
digital-age learning experiences and 
assessments 


Clearly demonstrates a strong, consistent 
commitment to designing and developing digital-
age learning experiences and assessments 


 
3. Model Digital-Age Work and Learning: Teacher candidates exhibit knowledge, skills, and work processes representative of an innovative 
professional in a global and digital society.  


Examples of this include, but are not limited to, the demonstration of the following: 
a. demonstrate fluency in technology systems and the transfer of current knowledge to new technologies and situations 
b. collaborate with students, peers, parents, and community members using digital tools and resources to support student success and 
innovation 
c. communicate relevant information and ideas effectively to students, parents, and peers using a variety of digital-age media and formats 


d. model and facilitate effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to 
support research and learning 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to model digital- age work 
and learning 


Exhibits progress and growing 
dedication to modeling digital-age work 
and learning 


Clearly demonstrates a strong, consistent 
commitment to modeling digital-age work and 
learning 
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4. Promote and Model Digital Citizenship and Responsibility: Teacher candidates understand local and global societal issues and 
responsibilities in an evolving digital culture and exhibit legal and ethical behavior in their professional practices.  


Examples of this include, but are not limited to, the demonstration of the following: 
a. advocate, model, and teach safe, legal, and ethical use of digital information and technology, including respect for copyright, intellectual 
property, and the appropriate documentation of sources 
b. address the diverse needs of all learners by using learner-centered strategies and providing equitable access to appropriate digital tools 
and resources 
c. promote and model digital etiquette and responsible social interactions related to the use of technology and information 
d. develop and model cultural understanding and global awareness by engaging with colleagues and students of other cultures using digital-
age communication and collaboration tools 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to promote and model 
digital citizenship and responsibility 


Exhibits progress and growing 
dedication to promoting and modeling 
digital citizenship and responsibility 


Clearly demonstrates a strong, consistent 
commitment to promoting and modeling digital 
citizenship and responsibility 


5. Engage in Professional Growth and Leadership: Teacher candidates continuously improve their professional practice, model lifelong 
learning, and exhibit leadership in their school and professional community by promoting and demonstrating the effective use of digital tools and 
resources.  


Examples of this include, but are not limited to, the demonstration of the following: 
a. participate in local and global learning communities to explore creative applications of technology to improve student learning 
b. exhibit leadership by demonstrating a vision of technology infusion, participating in shared decision making and community building, and 
developing the leadership and technology skills of others 
c. evaluate and reflect on current research and professional practice on a regular basis to make effective use of existing and emerging 
digital tools and resources in support of student learning 
d. contribute to the effectiveness, vitality, and self-renewal of the teaching profession and of their school and community 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to engage in professional 
growth and leadership 


Exhibits progress and growing 
dedication to engaging in professional 
growth and leadership 


Clearly demonstrates a strong, consistent 
commitment to engaging in professional growth and 
leadership 


Comments/Observations: 
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EC-12 Pedagogy and Professional Responsibility (PPR) Standards 
(Teacher Work Sample Processes in parenthesis) 


The beginning teacher is able to demonstrate the following: 
 
PPR STANDARD I- PLANNING CONTENT FOR ALL STUDENTS  
Student Characteristic (Contextual Factors) 
 
(1) 1.1s,1.2s,  1.5s plan lessons that demonstrate a respect and understanding of students’ developmental characteristics and needs, and cultural and 


socioeconomic differences and use instructional approaches to address students’ varied backgrounds, skills, and learning skills, including the needs of 
English language learners; (1.1k-1.3k, 1.5k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to plan 
lessons that demonstrate a respect and 
understanding of all students’ diverse 
characteristics and learning needs including 
needs of ELL 


Exhibits progress and growing knowledge and 
skills to plan lessons that demonstrate a 
respect and understanding of all students’ 
diverse characteristics and learning needs 
including needs of ELL 


Clearly demonstrates strong, consistent 
knowledge and skills to plan lessons that 
demonstrate a respect and understanding of 
all students’ diverse characteristics and 
learning needs including needs of ELL 


 
(2) 1.3s, 1.4s plan lessons with effective instructional approaches that motivate all students to want to learn and achieve. (1.4k, 1.6k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to plan lessons 
with effective instructional approaches that motivate 
all students to learn. 


Exhibits progress and growing knowledge and skills 
to plan lessons with effective instructional 
approaches that motivate all students to learn. 


Clearly demonstrates strong, consistent 
knowledge and skills to plan lessons with 
effective instructional approaches that motivate 
all students to learn. 


 
Content, Pedagogy, and Resources (Learning Goals, Assessment Plan, Design for Instruction) 
 
(3) 1.6s – 1.8s use the TEKS to plan instruction and demonstrate appropriate knowledge of a subject to promote student learning including knowledge of 


common student misconceptions or sources of content error; (1.7k-1.9k) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use TEKS 
and subject knowledge, including common student 
misconceptions or sources of content error, to plan 
instruction that promotes student learning. 


Exhibits progress and growing knowledge and skills to 
use TEKS and subject knowledge, including common 
student misconceptions or sources of content error, to 
plan instruction that promotes student learning. 


Clearly demonstrates strong, consistent 
knowledge and skills to use TEKS and subject 
knowledge, including common student 
misconceptions or sources of content error, to 
plan instruction that promotes student 
learning. 
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(4) 1.9s – 1.11s  & 1.19s-1.23s plan instruction, using the TEKS, that demonstrates an understanding of important content prerequisite relationships, connections 
within the discipline and across disciplines, how content progresses sequentially, explores content from various perspectives, and engages students in content 
by using research-based pedagogical and assessment methods;  (1.9k-1.11k, 1.19-1.21k, 1.23k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
TEKS, research-based pedagogical and 
assessment methods to plan instruction that 
demonstrates an understanding of important 
content prerequisites, various perspectives and 
sequential progress, connections within and 
across the disciplines to engage students in the 
content 


Exhibits progress and growing  
knowledge and skills to use TEKS, research-based 
pedagogical and assessment methods to plan instruction 
that demonstrates an understanding of important content 
prerequisites, various perspectives and sequential 
progress, connections within and across the disciplines 
to engage students in the content 


Clearly demonstrates strong, consistent 
knowledge and skills to use TEKS, research-based 
pedagogical and assessment methods to plan 
instruction that demonstrates an understanding of 
important content prerequisites, various 
perspectives and sequential progress, connections 
within and across the disciplines to engage 
students in the content.  


 
(5) 1.12s – 1.15s develop instructional goals and objectives that are clear, relevant, meaningful, challenging, measureable, and are developmentally appropriate, 


connecting to students’ prior knowledge and skills, background and interests, and different types of learning; (1.12k-1.15k) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to develop 
instructional goals and objectives that are clear, 
relevant, meaningful, challenging, measurable, 
developmentally appropriate and connected to 
students’ prior knowledge, skills, background, 
interest and differentiated learning. 


Exhibits progress and growing  
knowledge and skills to develop instructional goals 
and objectives that are clear, relevant, meaningful, 
challenging, measurable, developmentally 
appropriate and connected to students’ prior 
knowledge, skills, background, interest and 
differentiated learning. 


Clearly demonstrates strong, consistent 
knowledge and skills to develop instructional 
goals and objectives that are clear, relevant, 
meaningful, challenging, measurable, 
developmentally appropriate and connected to 
students’ prior knowledge, skills, background, 
interest and differentiated learning. 


 
(6) 1.16s – 1.18s use and engage students in using various types of materials and other resources including technological tools and resources available outside 


the school (e.g., museums, business and community members). (1.16k-1.18k)  
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
and engage students in using various types of 
materials, resources including technological 
tools and resources available in and outside the 
school building. 


Exhibits progress and growing knowledge and 
skills to use and engage students in using various 
types of materials, resources including 
technological tools and resources available in 
and outside the school building.  


Clearly demonstrates strong, consistent 
knowledge and skills to use and engage 
students in using various types of materials 
and resources including technological tools 
and resources available in and outside the 
school building.   


 
Assessment (Assessment Plan, Instructional Decision Making and Analysis of Student Learning) 
 
(7) 1.24s and 1.26s use a variety of (pre, formative, and post)assessment methods including technology that are appropriate and reflect real-world applications to 


evaluate student achievement of instructional goals and objectives; (1.25k-1.28k) 
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N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use a 
variety of assessment methods including 
technology that are appropriate and reflect 
real-world application to evaluate student 
achievement of goals and objectives.  


Exhibits progress and growing 
knowledge and skills to use a variety of 
assessment methods including technology that 
are appropriate and reflect real-world 
application to evaluate student achievement of 
goals and objectives.  


Clearly demonstrates strong, consistent 
knowledge and skills to use a variety of 
assessment methods including technology 
that are appropriate and reflect real-world 
application to evaluate student achievement 
of goals and objectives.  


 
(8) 1.28s, 1.29s, 3.19s analyze and use assessment results to plan responsive instruction for individual and groups of students learning of instructional goals and 


objectives; (1.31k, 3.19k) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
analyze and use assessment results to plan 
responsive instruction of instructional goals 
and objectives for individual and groups of 
students’ learning. 


Exhibits progress and growing 
.knowledge and skills to analyze and use 
assessment results to plan responsive 
instruction of instructional goals and objectives 
for individual and groups of students’ learning.   


Clearly demonstrates strong, consistent 
.knowledge and skills to analyze and use 
assessment results to plan responsive 
instruction of instructional goals and 
objectives for individual and groups of 
students’ learning. 


 
(9) 1.25s and 1.27s communicate assessment criteria, goals and objectives to students and promote students’ use of self-monitoring and self-assessment of 


learning. (1.29k) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
communicate assessment criteria, goals and 
objectives to students and promote students’ 
use of self-monitoring and self- assessment 
for learning. 


Exhibits progress and growing  
knowledge and skills to communicate 
assessment criteria, goals and objectives to 
students and promote students’ use of self-
monitoring and self- assessment for learning. 


Clearly demonstrates strong, consistent 
knowledge and skills to communicate 
assessment criteria, goals and objectives to 
students and promote students’ use of self-
monitoring and self- assessment for learning. 


 
PPR STANDARD II- FOSTERING A POSITIVE LEARNING CLIMATE FOR ALL STUDENTS 
 
Encourages Respect and Rapport to Foster Learning and Excellence (Instructional Decision Making) 
(10) 2.1s – 2.3 interact with students using strategies of support, cooperation, and respect for all students including the interactions among individuals and 


groups within the learning environment to promote active engagement in learning. (2.1k-2.3k) 
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N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
supportive, cooperative and respectful 
interactions with and among all students for 
an engaged learning environment. 


Exhibits progress and growing  
knowledge and skills to promote supportive, 
cooperative and respectful interactions with 
and among all students for an engaged learning 
.environment. 


Clearly demonstrates strong, consistent 
knowledge and skills to promote supportive, 
cooperative and respectful interactions with 
and among all students for an engaged 
learning environment.   


 
Managing Classroom Procedures (Instructional Decision Making) 
(11) 2.6s, 2.7s and 2.10s implement classroom rules, procedures, and  routines, effective management of materials, resources, and technology, organize and 


manage groups of students to work together cooperatively  to promote a productive learning environment; (2.6k, 2.7k, 2.10k) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
implement classroom rules, procedures and 
routines, organize and manage groups of 
students, and effective use of management 
materials including technology to promote a 
cooperative and productive learning 
environment. 


Exhibits progress and growing knowledge and 
skills to implement classroom rules, procedures 
and routines, organize and manage groups of 
students, and  effective use of management 
materials including technology to promote a 
cooperative and productive learning 
environment. 


Clearly demonstrates strong, consistent 
knowledge and skills to implement classroom 
rules, procedures and routines, organize and 
manage groups of students, and effective use 
of management materials including 
technology to promote a cooperative and 
productive learning environment. 


 
(12) 2.8s, 2.9s, 2.11s plan and manage instruction with non-instructional duties, transitions and class time to maximize student learning. (2.8k, 2.9k, 2.11k)   
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to plan and 
manage instruction including non-instructional 
duties, transitions and class time to maximize 
student learning. 


Exhibits progress and growing knowledge and 
skills to plan and manage instruction including non-
instructional duties, transitions and class time to 
maximize student learning.  


Clearly demonstrates strong, consistent 
knowledge and skills to plan and manage 
instruction including non-instructional duties, 
transitions and class time to maximize student 
learning.  


 
Managing Student Behavior (Instructional Decision Making) 


(13) 2.14s – 2.15s communicate and consistently enforce high and realistic expectations for students’ behavior, ethical work habits, and ensure students understand behavior 
expectations and consequences for misbehavior; (2.13k-2.15k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
communicate and consistently enforce high 
and realistic expectations for students’ 
behavior, ethical work habits and ensure 
students understand behavior expectations and 
consequences for misbehavior. 


Exhibits progress and growing. 
knowledge and skills to communicate and 
consistently enforce high and realistic expectations 
for students’ behavior, ethical work habits and 
ensure students understand behavior expectations 
and consequences for misbehavior. 


Clearly demonstrates strong, consistent knowledge 
and skills to communicate and consistently enforce 
high and realistic expectations for students’ 
behavior, ethical work habits and ensure students 
understand behavior expectations and consequences 
for misbehavior.  
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(14) 2.16s- 2.17s use effective and ethical methods and procedures for monitoring and responding to positive and negative student behaviors, and helping students to monitor 
their own behaviors; (2.16k-2.18k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
effective and ethical methods for monitoring 
and responding to positive and negative student 
behaviors, and helping students to monitor their 
own behaviors. 


Exhibits progress and growing knowledge and 
skills to use effective and ethical methods for 
monitoring and responding to positive and negative 
student behaviors, and helping students to monitor 
their own behaviors. 


Clearly demonstrates strong, consistent knowledge 
and skills to use effective and ethical methods for 
monitoring and responding to positive and negative 
student behaviors, and helping students to monitor 
their own behaviors. 


 
(15) 2.18s – 2.21s encourage a physical and emotional environment that is safe, inclusive, respects students’ rights and dignity to promote and maximize learning. (2.19k-2.23k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
encourage a physical and emotional environment 
that is safe, inclusive, respects students’ rights 
and dignity to promote and maximize learning.   


Exhibits progress and growing knowledge and 
skills to encourage a physical and emotional 
environment that is safe, inclusive, respects 
students’ rights and dignity to promote and 
maximize learning.  . 


Clearly demonstrates strong, consistent knowledge 
and skills to encourage a physical and emotional 
environment that is safe, inclusive, respects 
students’ rights and dignity to promote and 
maximize learning.   


 
PPR STANDARD III- IMPLEMENTING RESPONSIVE INSTRUCTION FOR ALL STUDENTS  
Communication and Engaging Students in Learning (Instructional Decision Making, Analysis of Student Learning) 
 
(16) 3.1s – 3.3s use effective communication (oral and written) and interpersonal skills (including verbal and nonverbal) to inform students of directions, content, 


and explanations accurately, clearly, and developmentally appropriate with necessary detail that demonstrates the teacher’s commitment to student learning; 
(3.1k-3.3k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
effective communication (oral and written) and 
interpersonal skills (verbal and nonverbal) to 
inform students of directions, content, and 
explanations accurately, clearly, developmentally 
appropriate and detailed that demonstrates a 
commitment to student learning 


Exhibits progress and growing knowledge and 
skills to use effective communication (oral 
and written) and interpersonal skills (verbal 
and nonverbal) to inform students of 
directions, content, and explanations 
accurately, clearly, developmentally 
appropriate and detailed that demonstrates a 
commitment to student 
 learning 


Clearly demonstrates strong, consistent 
knowledge and skills to use effective 
communication (oral and written) and 
interpersonal skills (verbal and nonverbal) to 
inform students of directions, content, and 
explanations accurately, clearly,  
developmentally appropriate and detailed 
that demonstrates a commitment to student 
learning...  
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(17) 3.4s-3.6s use effective questioning and discussion communication skills to promote active student inquiry, higher-order thinking, and problem solving to 
enable students to listen to others, reflect on and extend their own understanding of content and other possibilities; (3.4k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
effective questioning and discussion 
communication skills to promote active 
student inquiry, higher-order thinking, and 
problem solving to enable students to listen to 
others, reflect on and extend their own 
understanding of content and other 
possibilities. 


Exhibits progress and growing knowledge and 
skills to use effective questioning and 
discussion communication skills to promote 
active student inquiry, higher-order thinking, 
and problem solving to enable students to listen 
to others, reflect on and extend their own 
understanding of content and other 
possibilities. 


Clearly demonstrates strong, consistent 
knowledge and skills to use effective 
questioning and discussion communication 
skills to promote active student inquiry, 
higher-order thinking, and problem solving to 
enable students to listen to others, reflect on 
and extend their own understanding of 
content and other possibilities. 


 
(18) 3.11s- 3.14s, 3.19s use research based instruction and assessment methods that demonstrate an analysis of student learning and ongoing assessment of 


student understanding to promote students’ self-motivation for learning, pace instruction appropriately and flexibly in response to student needs, and engage 
all students intellectually and actively in the learning process. (3.8k-3.11k, 3.14k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
research based instruction and assessment methods 
that demonstrate an analysis of student learning 
and ongoing assessment of student understanding 
to promote students’ self-motivation for learning, 
pace instruction appropriately and flexibly in 
response to student needs, and engage all students 
intellectually and actively in the learning process.   


Exhibits progress and growing knowledge and skills 
to use research based instruction and assessment 
methods that demonstrate an analysis of student 
learning and ongoing assessment of student 
understanding to promote students’ self-motivation 
for learning, pace instruction appropriately and 
flexibly in response to student needs, and engage all 
students intellectually and actively in the learning 
process.   


Clearly demonstrates strong, consistent knowledge 
and skills to use research based instruction and 
assessment methods that demonstrate an analysis of 
student learning and ongoing assessment of student 
understanding to promote students’ self-motivation 
for learning, pace instruction appropriately and 
flexibly in response to student needs, and engage all 
students intellectually and actively in the learning 
process.   


 
Feedback (Assessment Plan, Analysis of Student Learning) 
(19) 3.15s – 3.17s use appropriate communication and formats based on analysis of student’s  learning to provide individual students with timely feedback that is 


accurate, constructive, substantive, and specific to promote each student’s ability to use the feedback to guide and enhance her/his learning. (3.12k, 3.13k)   
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
appropriate communication and formats based 
on analysis of student’s learning to provide 
individual students with timely feedback that 
is accurate, constructive, substantive, and 
specific to promote each student’s ability to 
use the feedback to guide and enhance her/his 
learning. 


Exhibits progress and growing knowledge 
and skills to use appropriate communication 
and formats based on analysis of student’s 
learning to provide individual students with 
timely feedback that is accurate, constructive, 
substantive, and specific to promote each 
student’s ability to use the feedback to guide 
and enhance her/his learning. 


Clearly demonstrates strong, consistent 
knowledge and skills to use appropriate 
communication and formats based on analysis 
of student’s learning to provide individual 
students with timely feedback that is accurate, 
constructive, substantive, and specific to 
promote each student’s ability to use the 
feedback to guide and enhance their learning. 
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Flexibility and Responsiveness (Instructional Decision Making) 


(20)  3.18s, 3.20s respond flexibly to and actively listen for student engagement or non-engagement in learning, and unanticipated learning/teaching opportunities 
to ensure all students learn and succeed. (3.15k, 3.16k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
respond flexibly to and actively listen for 
student engagement or non-engagement in 
learning, and unanticipated learning/ teaching 
opportunities to ensure all students learn and 
succeed. 


Exhibits progress and growing knowledge and 
skills to respond flexibly to and actively listen 
for student engagement or non-engagement in 
learning, and unanticipated learning/teaching 
opportunities to ensure all students learn and 
succeed.  


Clearly demonstrates strong, consistent 
knowledge and skills to respond flexibly to 
and actively listen for student engagement or 
non-engagement in learning, and 
unanticipated learning/teaching opportunities 
to ensure all students learn and succeed.  


 
PPR STANDARD IV- DEMONSTRATING PROFESSIONALISM FOR ALL STUDENTS 
 
Interacting and Communicating with Families (Analysis of Student Learning) 
 
(21) 4.1k – 4.2k and 4.1s – 4.4s  develop knowledge and skills, which demonstrate an understanding of the importance of families’ involvement in their 


children’s education, and working and communicating effectively with families in varied contexts.  
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited development of knowledge 
and skills, for understanding the importance 
of families’ involvement in their children’s 
education, and working and communicating 
effectively with families in varied contexts.  


Exhibits progress and growing development 
of knowledge and skills for  understanding  
the importance of families’ involvement in 
their children’s education, and working and 
communicating effectively with families in 
varied contexts.  


Clearly demonstrates strong, consistent 
development of knowledge and skills for 
understanding the importance of families’ 
involvement in their children’s education, and 
working and communicating effectively with 
families in varied contexts.  


 
Professional Collaboration (Reflection and Self-Evaluation) 
 
(22) 4.5s – 4.11s, 2.12s, 2.13s collaborate professionally with members of the school community including working with volunteers and paraprofessionals in 


accordance with district policies and procedures to achieve school and district educational goals to enhance instruction. by participating in decision making, 
problem solving, and sharing ideas and experiences; assume professional responsibilities and non-teaching duties outside the classroom, as appropriate (e.g., 
volunteer to participate in events and projects, lunch room duty, serve on committees). (4.3k -4.8k) 
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N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
collaborate professionally with members of 
the school community including working 
with volunteers and paraprofessionals in 
accordance with district policies and 
procedures to achieve school and district 
educational goals to enhance instruction by 
participating in decision making, problem 
solving, and sharing ideas and experiences; 
assume professional responsibilities and 
non-teaching duties outside the classroom, 
as appropriate. 


Exhibits progress and growing knowledge and 
skills to collaborate professionally with 
members of the school community including 
working with volunteers and paraprofessionals 
in accordance with district policies and 
procedures to achieve school and district 
educational goals to enhance instruction. by 
participating in decision making, problem 
solving, and sharing ideas and experiences; 
assume professional responsibilities and non-
teaching duties outside the classroom, as 
appropriate. 


Clearly demonstrates strong, consistent 
knowledge and skills to collaborate 
professionally with members of the school 
community including working with 
volunteers and paraprofessionals in 
accordance with district policies and 
procedures to achieve school and district 
educational goals to enhance instruction. by 
participating in decision making, problem 
solving, and sharing ideas and experiences; 
assume professional responsibilities and non-
teaching duties outside the classroom, as 
appropriate. 


 
Continuing Professional Development (Reflection and Self-Evaluation) 
 
(23) 4.12s- 4.15s  use evidence of self-assessment to identify  teaching strengths, challenges, and potential problems, improve teaching performance by seeking 


and participating in various types of professional development opportunities to enhance content, pedagogical and assessment knowledge and skills; (4.9k-
4.12k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
use evidence of self-assessment to 
identify teaching strengths, challenges, 
and potential problems, improve teaching 
performance by seeking and participating 
in various types of professional 
development opportunities to enhance 
content, pedagogical and assessment 
knowledge and skills. 


Exhibits progress and growing knowledge and 
skills to use evidence of self-assessment to 
identify teaching strengths, challenges, and 
potential problems, improve teaching 
performance by seeking and participating in 
various types of professional development 
opportunities to enhance content, pedagogical 
and assessment knowledge and skills. 


Clearly demonstrates strong, consistent 
knowledge and skills to use evidence of self-
assessment to identify teaching strengths, 
challenges, and potential problems, improve 
teaching performance by seeking and 
participating in various types of professional 
development opportunities to enhance content, 
pedagogical and assessment knowledge and 
skills. 
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(24) 4.16s - 4.19s use knowledge of legal and ethical requirements to guide professional behavior, maintain accurate student records, and advocate for students 
and the profession. (4.13k-4.18k) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited use knowledge of legal 
and ethical requirements to guide 
professional behavior, maintain accurate 
student records, and advocate for students 
and the profession. 


Exhibits progress and growing use knowledge of 
legal and ethical requirements to guide 
professional behavior, maintain accurate student 
records, and advocate for students and the 
profession. 


Clearly demonstrates strong, consistent 
knowledge and skills to use knowledge of 
legal and ethical requirements to guide 
professional behavior, maintain accurate 
student records, and advocate for students 
and the profession. 


Comments/Observations: 
 
Texas Education Agency, (2010).  Pedagogy and Professional Responsibilities Standards Early Childhood-Grade 12.  Retrieved from http: 
//www.sbec.state.tx.us/sbeconline/standtest/standards. 
Renaissance Partnership for Improving Teacher Quality Project, (2002).  Teacher Work Sample. Retrieved from http://uni.edu/itq 
 


SHSU Dispositions/ Diversity Proficiencies (DDP) for Undergraduate Programs Rubric for Assessment 


This portion of the evaluation is completed by the candidate, mentor teacher, and university professional. Step 1: During student teaching, 
candidates are required to submit 1 or 2 pieces of evidence reflecting progress toward proficiency of each DDP for evaluation by the 
mentor teacher and/or university supervisor. Step 2: During student teaching, the mentor teacher and/or university supervisor will evaluate 
the candidate based on observation and the evidence using the rubric. 


1. Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to professional growth 
and instruction. 
 


Exhibits progress towards an attitude 
of reflection and thoughtfulness 
about professional growth and 
instruction. 


Clearly demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 


 
2. Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem-solving and decision making for diverse 


learners. (CF 2) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited commitment to 
technology use. 


Exhibits progress towards a 
commitment to use technology. 


Clearly demonstrates a strong, consistent commitment to 
use of technology. 
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3. Practices ethical behavior and intellectual honesty. (CF 3) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited commitment to 
ethical behavior and intellectual 
honesty. 


Exhibits progress towards 
demonstrating ethical behavior and 
intellectual honesty. 


Clearly demonstrates ethical behavior and intellectual 
honesty. 
 


 
4. Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited thoughtfulness in 
communication or awareness and 
appreciation of varying voices. 


 


Exhibits progress towards 
demonstrating thoughtfulness in 
communication and an awareness and 
appreciation of varying voices. 


Clearly demonstrates thoughtfulness in communication 
and an awareness and appreciation of varying voices. 
 


 
5. Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or programs to meet the needs of culturally 


and linguistically diverse learners. (CF 3; CF 5) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited commitment to 
learners’ individual needs. 


Exhibits progress towards 
demonstrating  knowledge of second 
language acquisition and a commitment 
to adapting instruction or programs to 
meet the needs of culturally and 
linguistically diverse learners 


Clearly demonstrates knowledge of second language 
acquisition and a commitment to adapting instruction 
or programs to meet the needs of culturally and 
linguistically diverse learners. 
 


 
6. Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 5) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to understanding and 
exhibiting respect for diverse 
populations. 


Exhibits progress and growing 
dedication to understanding and 
exhibiting respect for diverse 
populations. 


Clearly demonstrates a strong, consistent commitment 
to understanding and exhibiting respect for diverse 
populations. 
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7. Uses assessment as a tool to evaluate learning and improve instruction for all learners. (CF 4)  
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of the 
purpose of assessment.  


Exhibits progress towards 
demonstration that assessment is 
viewed as a tool to evaluate learning 
and improve instruction. 


Clearly demonstrates, through documentation, that 
assessment is viewed as a tool to evaluate learning 
and improve instruction. 


 
8. Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited commitment to 
literacy, inquiry, and reflection. 
 


Exhibits progress towards 
demonstrating a commitment to 
literacy, inquiry, and reflection. 


Clearly demonstrates a commitment to literacy, 
inquiry, and reflection. 
 


 
9. Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor domains. (CF 5) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to leading students to 
higher level thinking in cognitive, 
affective and psychomotor domains.  


Exhibits progress towards a belief in 
leading students to higher level thinking 
in cognitive, affective and/or 
psychomotor domains.  


Clearly demonstrates a belief in leading students to 
higher level thinking in cognitive, affective and 
psychomotor domains.  


 
10. Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse learners. (CF 5) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited commitment to 
learners’ individual needs 


Exhibits progress towards a 
commitment to adapting instruction or 
programs to meet the needs of diverse 
learners. 


Clearly demonstrates a commitment to adapting 
instruction or programs to meet the needs of diverse 
learners. 


 
Comments/Observations: 


SHSU Guidelines for Student Teaching p. 93      Spring 2015  







Syllabus Addendum for Student Teachers  
Focused Content Evaluation (FCE) in Math, Social Studies, 
and Foreign Language, and the FCE-Physical Education for 


EC-12 Physical Education Student Teachers 
 
To improve programs, address national accreditation standards, and implement 
actions identified in the continuous review process of Educator Preparation Programs 
at SHSU, numerous program areas have aligned themselves with national Specialty 
Program Areas (SPA).  Among them, Math, Social Studies, Foreign Language and 
*Physical Education SPAs have established criteria related to the content evaluation 
of SHSU student teachers and content evaluator qualifications.  
  


• *EC-12 Physical Education (Classroom Mentor Teachers will evaluate each 
half of the semester using the Physical Education Evaluation Instrument). 


• Math 8-12 (Taught math at the secondary level) 
• Social Studies 8-12 (graduate studies in teaching Social Studies) 
• Foreign Language 8-12 (foreign language educator knowledgeable about 


current instructional approaches) 
 
MATH, SOCIAL STUDIES, FOREIGN LANGUAGE 
Math, Social Studies, and Foreign Language student teachers will be observed and 
evaluated by a qualified Focused Content Observer (FCO) who is secured by the 
university.  The FCO may be full-time university faculty, a university supervisor or 
other qualified evaluator secured by the university.   
 
These student teachers will be expected to present lesson plans to the FCO in 
advance of the observation. FCOs  who are not the student teacher’s University 
Supervisor will be responsible for scheduling an observation of a class (a minimum of 
40 minutes) where the student teacher is actively engaged in teaching a lesson that 
demonstrates knowledge in their content area/teaching field.   
 
Following the observation, the Focused Content Observer will conference with the 
student teacher to discuss the class activity and the related evaluation.  
 
University Supervisors can serve as their student teacher’s Focused Content Observer.   
Meeting the content evaluator qualifications, they  will base their Focused Content 
Evaluation on one or more of their scheduled “Form A” observations, and will 
include discussion of the Focused Content Evaluation with their student teacher in at 
least one of the post-observation conferences.  
 
FCOs will submit their evaluation online on Tk20 within one week of the 
observation.  
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Student Teacher Evaluation of Classroom Mentor Teacher 
 


Sam Houston State University teacher candidates placed into the public schools during the student 
teaching semester are asked to thoughtfully respond to the following items as related to their 
classroom mentor teacher.  Feedback will be analyzed and utilized for training to improve the pool 
of future mentor teachers.  


 
 


I.   CLASSROOM MENTOR TEACHER BACKGROUND INFORMATION 
To assist in determining the diversity of classroom mentor teachers, please respond to the following items 
to the best of your knowledge: 
 
Gender: ○Male  ○Female    Degree Status:    ○Bachelor’s        ○Master’s           ○ Doctorate 
        
Race/Ethnicity: ○American Indian/Alaskan Native  ○Asian or Pacific Islander    


○Black (not of Hispanic origin)  ○ Hispanic  
○White (not of Hispanic origin)  ○Other 


 
 
II.  SHSU EXPECTATIONS FOR CLASSROOM MENTOR TEACHERS  


To assist SHSU in assessing the level of support provided for student teachers, please respond  
“Yes” or “No” (or “not applicable”) to the following items. 


My classroom mentor teacher: 


1. Took time to plan lessons with me. 


2. Observed my teaching. 


3. Provided feedback. 


4. Worked with me to establish effective classroom management procedures for my classroom. 


5. Was prepared for the role of mentor for a student teacher. 


6. Had mentor training or previous experience mentoring student teachers. 


7. Provided appropriate curriculum guides, policy manuals, and materials. 


8. Provided a tour of the building. 


9. Arranged for me to observe in other classrooms. 


10. Arranged for me to attend relevant professional development activities. 


11. Encouraged me to ask questions. 


12. Introduced me to the principal and other staff members. 


13. Explained policy procedures for technology (copyright, fair use policy, etc.) to be used in the 
classroom. 


14. Facilitated opportunities for me to interact with student families through school activities, parent 
teacher conferences, ARD (Admission, Review Dismissal) meetings, etc. 


15. Provided opportunities for me to use information technology to support teaching and learning. 


16. Worked with me to evaluate student outcomes and plan for improved student learning. 
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III. TEACHING PROFICIENCIES OF THE CLASSROOM MENTOR TEACHER  
With the expectation that classroom mentor teachers model the Texas Pedagogy and Professional 
Responsibility Standards, please indicate with what frequency you observed the following teaching 
proficiencies in your mentor. 
  


1 = never 2 = rarely 3 = frequently   4 = most of the time  
  X = not observed/not applicable  


 
Pedagogy And Professional Responsibilities Standards For Texas Educators 


 
DOMAIN I  


1. Competency 001 
Demonstrated an understanding of human developmental processes and applied this knowledge to plan 
instruction and ongoing assessment that motivated students. 


2. Competency 002 
Demonstrated an understanding of student diversity and knew how to plan learning experiences and design 
assessments that were responsive to differences among students and that promoted all students' learning. 


3. Competency 003 
Demonstrated an understanding of procedures for designing effective and coherent instruction and assessment 
based on appropriate learning goals and objectives. 


4. Competency 004 
Demonstrated an understanding of learning processes and factors that impact student learning and 
demonstrated this knowledge by planning effective, engaging instruction and appropriate assessments. 
 


DOMAIN II 
5. Competency 005 


Knew how to establish a classroom climate that fostered learning, equity, and excellence and used this 
knowledge to create a physical and emotional environment that was safe and productive. 


6. Competency 006 
Demonstrated an understanding of strategies for creating an organized and productive learning environment and 
for managing student behavior. 


7. Competency 007 
Demonstrated an understanding and applied principles and strategies for communicating effectively in varied 
teaching and learning contexts. 


 
DOMAIN III 


8. Competency 008 
Provided appropriate instruction that actively engaged students in the learning process. 


9. Competency 009 
Incorporated the effective use of technology to plan, organize, deliver, and evaluate instruction for all students. 


10. Competency 010 
Monitored student performance and achievement; provided students with timely, high-quality feedback; and 
responded flexibly to promote learning for all students. 


 
DOMAIN IV 


11. Competency 011 
Demonstrated an understanding of the importance of family involvement in student's education and knew how 
to interact and communicate effectively with families. 


12. Competency 012 
Enhanced professional knowledge and skills by effectively interacting with other members of the educational 
community and participated in various types of professional activities. 


13. Competency 013 
Demonstrated an understanding and adhered to legal and ethical requirements for educators and was 
knowledgeable of the structure of education in Texas.                                                        


Adopted fall 2009 
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Student Teacher Evaluation of University Supervisor 
 


Sam Houston State University teacher candidates at the conclusion of the student teaching semester are asked to 
thoughtfully respond to the following items as related to their university supervisor.  This feedback will be analyzed 
and utilized for training and to improve the student teaching experience.  
 


 


Using the criteria below, please rate the professional support you received from your university supervisor: 
1 = below expectations  2 = meets expectations  3 = exceeds expectations    


 


4 = outstanding   X = not observed/not applicable 
 


 
Pedagogy and Professional Responsibility Standard I – Has Knowledge of Relevant Content: 
1. Had a thorough knowledge of procedures for the student teaching experience. 
2. Conveyed expectations of you as a student teacher at his/her initial orientation meeting. 
3. Sought to find answers to your questions if the answer was not known when first asked. (select X if not applicable) 
4. Supported your preparation of the Teacher Work Sample (answering specific questions if asked, general guidance, etc.). 


 


PPR Standards III and IV – Engages Student, Provides Timely, Quality Feedback, Fulfills Professional Responsibilities: 
5. Followed scheduled observations with a face-to-face conference (on the same day) and written comments on “Form A.” 
6. Spent an appropriate amount of time (minimum 40 minutes per evaluation) observing you instructing in the classroom.  
7. Incorporated appropriate practices to assess your teaching skills.  


 


PPR Standard III – Utilizes Effective Communication Techniques: 
8. Informed you of your progress during the semester. 
9. Was available to you via phone and email. 
10. Responded in a timely manner to your communications. 
11. Communicated with the classroom mentor teacher(s) throughout the semester. 
12. Assisted with challenges you encountered in interactions with classroom mentor teachers and other public school faculty/staff. (select 


X if not applicable) 
 


PPR Standards II, IV -  Creates Environment of Respect. Fulfills Professional Responsibilities: 
13. Established collegial rapport that facilitated your professional growth. 
14. Kept scheduled observations/appointments with you. 
15. Interacted professionally with you.  
16. Interacted respectfully with you. 
 
Technology Applications Standard II, IV - Uses Task-Appropriate Tools, Communicate in Different Formats: 
17. Facilitated the electronic submission of your Teacher Work Sample into Blackboard and Turnitin. 
18. Established and facilitated at least TWO on-line group discussions on Blackboard Discussion Board (or facilitated your joining another 


supervisor’s Discussion Board). 
 


PPR Standard II, III, and IV – Instructs Responsively, Fosters Learning Climate, Fulfills Professional Responsibilities: 
19. Conveyed an interest in your progress throughout the semester. 
20. Was sensitive to your needs as an individual student teacher. 
21. Enhanced your student teaching experience. 
22. Helped you become a better teacher. 
23. Overall, please rate your university supervisor. 
 
 Adopted Fall 2009 
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University Supervisor Evaluation of Classroom Mentor Teacher 
 


“The University Supervisor Evaluation of Classroom Mentor Teacher” is completed by the 
University Supervisor. It will be completed on-line through Tk20. On the actual evaluation, the 
Classroom Mentor Teacher will be rated on a scale of 1 to 5 on 9 items (an indication of “not 
observed” will not affect a student’s score). 


 
X = Not Observed/Don’t Know/Not Applicable 


1 = to an unsatisfactory degree 
2 = to a basic/low degree 


3 = to an acceptable degree 
4 = to a proficient degree 


5 = to a distinguished degree 
 


1. To what degree do you believe the classroom mentor teacher provided the student teacher 
with an independent work space to review guidebooks, textbooks, grades, lesson plans, 
etc? 
 


2. To what degree do you believe the classroom mentor teacher offered frequent and regular 
constructive feedback for improvement regarding performance? 
 


3. To what degree do you believe the classroom mentor teacher used a variety of methods to 
analyze student teacher performance? 


 
4. To what degree do you believe the classroom mentor teacher assumed a collaborative 


role to assist the student teacher in developing professional skills?  
 


5. To what degree do you believe the classroom mentor teacher demonstrated realistic and 
fair expectations of him/her? 


 
6. To what degree do you believe the classroom mentor teacher guided your student teacher 


through the entire placement? 
 


7. To what degree do you believe the classroom mentor teacher demonstrated familiarity 
with the Student Teacher Guidelines and the Mentor Teacher responsibilities? 


 
8. To what degree do you believe the classroom mentor teacher completed required 


evaluations and paperwork (Form B, C, and D)? 
 


9. To what degree do you believe the classroom mentor teacher communicated with the 
university supervisor early in the placement? 


 
 
Please provide additional comments: 
 


Created  July 2008 
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SAM HOUSTON STATE UNIVERSITY 


 


 


APPENDIX C 


 
1. Sam Houston Standards of 
Professional Conduct- Code of Conduct 
for Student Teaching 
 


 
2. Roles and Procedures for the 
Professional Concerns Committee 
 
 
3. Student Rights in Deliberations of 
Professional Concerns Committee 
 
 
 


 







STANDARDS OF PROFESSIONAL CONDUCT 
FOR STUDENTS IN FIELD EXPERIENCES AND STUDENT TEACHING 


 


Sam Houston State University 
 


Teachers have a responsibility for professional behavior and conduct at all times, as stated in the Code of Ethics and 
Standard Practices for Texas Educators.  Sam Houston State University’s Educator Preparation Program expects the 
highest standards of professional conduct during teacher preparation training and field-based experiences. The 
following categories describe, in general, the level of professionalism expected of its teacher candidates. 


 
I.  Attendance and Punctuality 


 
Attendance and punctuality are required for all classes, tests, seminars, group meetings, small and large group 
collaboration, and for all field-based experiences. 


 
II. Professional Attitude 


 
The teacher candidate’s maturity and commitment to the profession of teaching will be reflected by his/her 
positive attitude. Keeping a positive, professional attitude is crucially important to one’s course work and field 
experiences. 


 
III. Professional Communication Skills 


 
Professionalism in the teacher candidate’s interactions with public school and university personnel and other 
teacher candidates implies (1) active listening, (2) thoughtful responses, and (3) active participation in class and 
field-based experiences. Assuming full professional responsibility also means contributing to small and large group 
interactions, planning sessions, and assuming an active role in one’s professional development. 


 
The teacher candidate’s professional reputation and that of the University rests in one’s field experiences. 
Professional behaviors will communicate the student’s integrity and character. These professional behaviors 
include how well one articulates his/her ideas and beliefs in facilitating instruction, the speech they use, 
interactions with their peers, regard for school district dress and appearance guidelines, and the highest respect for 
teacher-student relationships. 


 
Teacher candidates are not to 1) communicate electronically with P-12 students, including but not 
limited to texting, emailing, calling, or accessing social networking sites, or 2) take pictures of P-12 
students.  Teacher candidates are to communicate with P-12 students only concerning academics or 
classroom learning. All teacher candidates should strongly consider that ANY information in a text 
message or on a social networking site or the internet in general is potentially public information.(added Jan. 2011) 


 
It is extremely important to respect and honor the confidentiality of all interactions with school districts, 
administrators, teachers, and students during field experience. 


 
IV. Honesty and Ethical Behavior Reflecting Good Character 


 
It is imperative, of course, that the teacher candidate’s actions communicate personal and professional integrity. 
For any assignments and examinations, students in field experiences and student teaching will adhere to the 
University policy of personal responsibility for one’s own work and uphold the Pedagogy and Professional 
Responsibilities Standard IV., “The teacher fulfills professional roles and responsibilities and adheres to legal and 
ethical requirements of the profession.” 


 
I have carefully read and agree to abide by these guidelines for professionalism and ethical behavior. I 
further agree that I am responsible for information related to my program and my field experience that is 
posted on the Educator Preparation Services website. 


 
 
Name (Please Print) Signature * Date 


 
*Teacher candidates should expect to acknowledge these standards and the Code of Ethics and Standard Practices for Texas Educators multiple times during their program. 
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SHSU College of Education 
Role and Procedures for the Professional Concerns Committee  


The Professional Concerns Committee represents the faculty and administration of the Educator 


Preparation programs of the College of Education for the purpose of providing feedback regarding 


student dispositions to candidates and to develop recommendations for action of the College 


administration and/ or the University administration, when required. This committee provides 


guidance to candidates and on occasion requires a hearing for candidates with professional 


dispositions concerns. The committee is a standing committee in the College of Education and is 


composed of representative faculty from the Educator Preparation programs across the University.  


The Professional Concerns Committee of the College of Education will investigate alleged violations 


of the Professional Standards of the College of Education or the Code of Student Conduct 


and Discipline, following the procedures in section 5.61 and 5.62 of that Code. 


During the investigation of an allegation, if the student is available, the committee will give the 


student an opportunity to explain the incident. If the committee concludes that the student has 


violated a System or component policy, the committee will determine (but not assess) an appropriate 


disciplinary penalty.  


1. The committee will discuss its findings and determination of an appropriate penalty with 


the student, if the student is available, and will give the student an opportunity either to 


accept or reject the committee’s decision.  


2. If the student accepts the committee’s decision, the student will so indicate in writing 


and waive his or her right to a hearing. The committee may then recommend to the 


Dean of the College or the appropriate administrator that the disciplinary penalty be 


assessed. 


3. If the student does not accept the committee’s decision or does not waive his or her 


right to a hearing, a disciplinary hearing will be scheduled by the Dean of Students in 


accordance with Subsections 5.7 and 5.10 of the Student Code of Conduct and 


Discipline. 


If the student does not execute a written waiver of the hearing process, then the committee chair 


shall prepare a written statement of the professional concern(s) and of the evidence supporting 


such concerns, including a list of witnesses and a brief summary of the testimony to be given by 


each and shall send a notification of such charges and statement to the Dean of Students  and to 


the candidate by certified mail, return receipt requested, addressed to the address appearing in 


the Registrar’s records, or shall hand deliver said document with the student signing a receipt. 
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SHSU College of Education 
Student Rights in Deliberations of the Professional Concerns Committee 


 
 


 


1. The following rights apply to a student who is referred for action to the Professional Concerns 
Committee by the College of Education administration, faculty or staff, a University Student 
Teaching Supervisor or a school district employee at a field experience site.   


a. Right to be informed in writing of all concerns before any hearing may proceed. 


b. Right to waive the notice of referral, 


c. Right to reasonable access to the hearing files, which shall be maintained by the 


Professional Concerns Committee chairperson, 


d. Right to be accompanied by a counselor or advisor who may advise the student privately 


outside the meeting area.  Such a counselor or advisor may not attend the hearing or 


appear in lieu of the student.  


e. Right to review evidence used in disciplinary action against him. 


f. Right to appeal the decision through the appropriate University channels. However, 


neither party may appeal if the committee determines that the concerns about the 


candidate’s professionalism are true, but the only punishment assessed is verbal or 


written warning or disciplinary probation. 


2. A student may not be expelled or suspended prior to an administrative interview by Dean of 
Students.  However, when the presence of a student on campus poses continuing danger to 
persons or property or presents an ongoing threat of disrupting the academic process on the 
University campus or a public or private school field experience site, an interim suspension may 
be imposed.  A hearing or administrative interview by the Professional Concerns Committee or 
the Dean of Students will be scheduled as soon thereafter as practicable.  
 


3. The above stated list of rights is not necessarily exhaustive; and, the student is advised to consult 
the Code of Student Conduct and the Rules and Regulations of the Board of Regents, Texas 
State University System for an unabridged enumeration of his or her rights.  
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FERPA Consent to Release Educational Records and Information 
 


This release represents your written consent to permit Educator Preparation Services of  
Sam Houston State University to disclose educational records specifically listed below 
and any information contained therein to the organizations and individual(s) identified 
below. Release of these records facilitates educational field based experiences. Please 
read this document carefully and fill in all blanks. 
 


I, ____________________________________________________[print full name] am a candidate 
at the Sam Houston State University Educator Preparation Services Program and hereby give my 
voluntary consent and authorize the program to release records as follows: 
 


A. To disclose the following records: 
• Records relating to any of my field-based experiences 
• Records relating to my performance in the field 
• TExES test score results 


 
B. To the following person(s): 


• School districts or other agencies associated with field-based experiences 
• School-based/Agency-based administrators 
• School-based/Agency-based cooperating teachers/mentors 
• Program faculty 


 
C. These records are being released for the purpose of: 


• Conversing and reviewing performance 
• Acquiring feedback 
• Procuring required signatures 


I understand that under the Family Educational Rights and Privacy Act of 1974 (“FERPA” 20 USC 
123g; 34 CFR §99; commonly known as the “Buckley Amendment”) no disclosure of my records 
can be made without my written consent unless otherwise provided for in legal statutes and 
judicial decisions. I also understand that I may revoke this consent at any time (via written request 
to the educator preparation program) except to the extent that action has already been taken upon 
this release. Further, without such a release, I am unable to participate in any field-based 
experiences including 30 clock hours of observation, clinical teaching, student teaching, or 
internships. 


___________________________________________   _________________________ 
Signature of Candidate       Date 
 
Sam ID Number: 
Date of Birth: 
Email: 
Phone Number: 
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Guidelines for Student Teaching




Student Teacher Orientation Agenda 
January 9, 2015 


 
 


8:00-8:30 Sign-in, Scan Bearkat 1 card, Purchase Student 
Teacher Guidelines packet 


 
8:30-10:00 Welcome & Introductions:   


• COE Dean Dr. Edmonson 
• COE Associate Dean of Teacher Preparation Dr. 


Sandra Stewart 
• COE-Transfer Advisor & Recruiter  


Today’s Agenda  
Student Teacher Semester Calendar  
Guidelines  


• Code of Contact-yellow 
• FERPA release-Blue 


  
TWS Information Sheet 


 
10:00-10:10 Break    
 
10:10-11:20 Special speakers: 


 Certification & Testing-Jean Hubbartt  
  TK20-Andy Oswald 


 Advising & Degree Plans-Dr. Bob Maninger/Dr. Diana 
Nabors 


 Career Services-Arica Castleberry 
  Professional Educator Organizations 
  
11:30-1:00   Lunch on your own 
 (You will need to re-scan your Bearkat 1 card when 


you return from lunch) 
 
1:15-2:00 Student Teaching 101/Deathcrawl     
 
2:00-3:00   TWS Dr. Tori Hollas 
 
3:00-4:00   Dismissal 
 
 
 


1/6/2015 







     
 
 
 


 
 
 





Student Teaching Orientation Agenda
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Educator Preparation Services 
 Spring 2015 Student Teaching Calendar 


Dates subject to change - All events are required  


Date Event 


Jan 9 Student Teacher Orientation 


Jan 5 - 13 Companion Courses Meet  


Jan 13 Student Teachers meet with University Supervisor (1-3)  
University Supervisor Orientation (9-12) 


Jan 14 First Assignment of Student Teaching begins 


Jan 19 Martin Luther King Day 


Feb 4 Campus Assignment Day –OR- TWS Support Day   
(Student Teacher’s discretion) 


Feb 20 Dispositions and Diversity Proficiencies Reflections due in TK20 


Feb 23 Mid-term online evaluations open on TK20 


Feb 27 Last day of 1st Student Teaching Assignment 


March 4 Teacher Work Sample due 


March 5-6 
TWS Scoring Days                                                  


Companion courses may meet or have online instruction at the discretion of the 
instructor for course requirements and test preparation. 


March 9-13 Sam Houston State University Spring Break 


March 9   
or 16 


Second Assignment of Student Teaching begins     
Student Teacher will follow the calendar for Spring Break of the district they are 


assigned to 


April 2 Teacher Job Fair (9-12) 


April 6 Final online evaluations open 


April 30 Final Assignment of Student Teaching ends 


May 1 Celebration Seminar 


May 8,9 COMMENCEMENT 





		Educator Preparation Services

		 Spring 2015 Student Teaching Calendar

		Dates subject to change - All events are required 



Student Teacher Calendar


Sheet1

		MOW Training 

		2014 - 2015

		Name		Campus		District		Date

		Miller, Lisa		Montgomery Intermediate  		Montgomery		Spring- Jan. 23, 2014

		Wilson, Norma 		Woodlands High 		Conroe		Spring- Jan. 28, 2014

		Biegel, Heather		Alvin Elementary 		Alvin		Spring- Jan. 28, 2014

		True, Lacy		Broadway Elementary 		Conroe 		Spring- Jan. 29, 2014

		Edwards, Patty		Smith Elementary  		Magnolia 		Spring- Jan. 27, 2014

		Thayer, Nancy		Conroe High  		Conroe		Spring- Jan. 30, 2014

		Wilson, Mark		York Junior High 		Conroe		Spring- Jan. 29, 2014

		Snider, Todd		Birnham Woods Elementary 		Conroe		Spring- Jan. 30, 2014

		Molis, Jamie		Don Jeter Elementary		Alvin		Spring- Jan. 30, 2014

		Jackson, Kami		Knox Junior High 		Conroe		Spring- Jan. 30, 2014

		Weiss, Laura		Krause Elementary		Brenham		Spring- Jan. 30, 2014

		LaBorde, Amanda 		Magnolia West High		Magnolia 		Spring- Jan. 23, 2014

		Herbrich, Kathy		Magnolia Elementary		Magnolia 		Spring- Jan. 29, 2014

		Hurley, Christi						Spring- Jan. 31, 2014

		Cantu, Sara		Don Jeter Elementary		Alvin 		Spring- Jan. 31, 2014

		Niemeyer, Dodie		Woodlands 9th Grade High		Conroe		Spring- Feb. 1, 2014

		Brown, Paula		Snyder Elementary		Conroe		Spring- Feb. 2, 2014

		Houston, Tamisha		Conroe 9th Grade High  		Conroe		Spring- Feb. 3, 2014

		Riley, Jason		Alvin Elementary 		Alvin		Spring- Feb. 3, 2014

		Adams, Kimberly		Oak Ridge High		Conroe		Spring- Feb. 3, 2014

		Isaacs, Melissa						Spring- Feb. 3, 2014

		Young, Kari		Conroe High  		Conroe		Spring- Feb.3, 2014

		Feragen, Lynn		Travis Intermediate		Conroe		Spring- Feb. 4, 2014

		Caballero, Beth		Madisonville Intermediate		Madisonville		Spring- Feb. 4, 2014

		Railsback, Amy		Madisonville Elementary		Madisonville		Spring- Feb. 4, 2014

		Jenkines, Kathryn 		Madisonville Elementary		Madisonville		Spring- Feb. 7, 2014

		Sorrells, Kittie 		Vogel Intermediate		Conroe		Spring- Feb. 7, 2014

		Blanton, Fran		Vogel Intermediate		Conroe		Spring- Feb. 10, 2014

		Holbrook, April		Mance Park Middle 		Huntsville		Spring- Feb. 10, 2014

		Long, Renee		Centerville Elementary		Centerville		Spring- Feb. 12, 2014

		Bauer, Katherine		Madisonville Jr. High		Madisonville		Spring- Feb. 14, 2014

		Neill, Travis		Wells Middle		Spring		Spring- Feb. 17, 2014

		Thornberry, Sandy		Carl Wunsche Senior High		Spring		Spring- Feb. 17, 2014

		Dupree, Ashley		Lamkin Elementary		Cypress-Fairbanks		Spring- Feb. 18, 2014

		Wilson, Nancy		Cypress Creek High		Cypress-Fairbanks		Spring- Feb. 18, 2014

		Zubia, Debbie		Bowie Middle 		Fort Bend		Spring- Feb. 19, 2014

		Putscher, Terry		Greentree Elementary		Humble		Spring- Feb. 24, 2014

		Collins, Susan		Woodcreek Middle		Humble		Spring- Feb. 23, 2014

		Inman, Brian 		Travis Intermediate		Conroe		Spring- Feb. 24, 2014

		Joyce, Diserens				Madisonville		Spring- Feb. 24, 2014

		Doelitsch, Sarah		Brenham Elementary		Brenham		Spring- Feb. 26, 2014

		Dickinson, Lauren		Madisonville High		Madisonville		Spring- Feb. 27, 2014

		Ducharme, Christie		Montgomery Middle  		Montgomery		Spring- Feb. 27, 2014

		Grantham, Mandy		Creekwood Middle 		Humble		Spring- Mar. 4, 2014

		Williams, Stacy		Madisonville Intermediate		Madisonville		Spring- Mar. 16, 2014

		Rasco, Hayley		Kaufman Elementary		Conroe 		Spring- Mar. 25, 2014

		Garcia, Manuel		Wilkerson Intermediate		Conroe		Spring- Mar. 26, 2014

		Hudson, Alida		Timber Creek Elementary		Tomball		Spring- Mar. 26, 2014

		Amend, Vondale		Tomball Intermediate		Tomball		Spring- Mar. 27, 2014

		McNeil, Kelley		Tomball Intermediate		Tomball		Spring- Mar. 27, 2014

		Sellers, Danielle		Bush Elementary		Conroe		Spring- Apr. 3, 2014

		Ochoa, Angela 		Don Jeter Elementary		Alvin		Spring- Apr. 14, 2014

		Gonzales, Micah		Northgate Crossing Elementary		Spring		Fall- Aug. 28, 2014

		Diaz, Beatrice		Snyder Elementary		Conroe		Fall- Aug. 28, 2014

		Bradley, Joanne				Spring		Fall- Aug. 30, 2014

		LeBlanc, Akira		Spring High		Spring		Fall- Aug. 31, 2014

		Meraz, Leea		Snyder Elementary		Conroe 		Fall- Sept. 2, 2014

		Avalos, Jacqueline		Claughton Middle		Spring		Fall- Sept. 7, 2014

		Granstrom, Gledra		Broadway Elementary 		Conroe		Fall- Sept. 7, 2014

		Gary, Kim		A.P. Beutel Elementary		Brazosport		Fall- Sept. 11, 2014

		Nance, Michele		Laura Ingalls Wilder Elementary		Alvin		Fall- Sept. 14, 2014

		Elam, Christy		Conroe 9th Grade High  		Conroe		Fall- Sept. 15, 2014

		Boswell, Christy		O.M. Roberts Elementary		Brazosport		Fall- Sept. 15, 2014

		Wandling, Mendy		Rosehill Elementary 		Tomball		Fall- Sept. 18, 2014

		Faries, Teresa		Savannah Lakes Elementary		Alvin		Fall- Sept. 22, 2014

		Hammond, Jennifer		Alvin High		Alvin 		Fall- Sept. 23, 2014

		Regla, Maria		Carter Academy		Aldine		Fall- Sept. 22, 2014

		Wollam, Mary		Passmore Elementary		Alvin		Fall- Sept. 30, 2014

		Buckholts, Tiffany		Nimitz Senior High		Aldine		Fall- Oct. 6, 2014

		Francis, Keyra		O.M. Roberts Elementary		Brazosport		Fall- Nov. 3, 2014

		Salas, Maria		Hill Intermediate		Aldine		Fall- Nov. 4, 2014

		Rust, Misty		Deretchin K-6 School		Conroe		Fall- Nov. 5, 2014

		Leal, Jorge		Alvin High		Alvin		Fall- Nov. 13, 2014

		Valdez, Angelica		Armstrong Elementary		Conroe		Spring - Jan. 15, 2015

		Sacchieri, Jenna		Lakewood Elementary		Tomball		Spring- Jan. 19, 2015

		Hamilton, Kelli		Stewart Elementary		Conroe		Spring- Jan. 20, 2015

		Jordan, Mary		Sawmill Elementary		Magnolia 		Spring- Jan. 22, 2015

		Weber, Crystal		Marek Elementary		Alvin		Spring- Jan. 23, 2015

		Blount, Erika		Nolan Ryan Junior High		Alvin		Spring- Jan. 23, 2015

		Vogel, Britt		Marek Elementary		Alvin		Spring- Jan. 27, 2015





MOW Trained Mentor List




The Woodlands Center
January 13. 2015







Fall 2014 Review
 239 Student Teachers
 1 left program
 1 completed program but not certified
 1 ethics issue but program completed
 1 social issue but program completed
 1 transfer to new placement
 1 severe illness and will complete program this semester
 2 Student Teachers at the Forest Glen Houston ISD outdoor 


education center-very successful alternative student teaching 
experience


 How about those Bearkats!  







 New personnel
◦ Dr. Sandra Stewart
◦ Dr. Matt Fuller
◦ Ms. Arielle White


 237 student teachers for Spring 2015
 New EPS program level entry interview 


requirement
 No DDP date requirements.  University 


Supervisors will NOT have to monitor the 10 DDP 
statement requirements but please encourage 
them!


 New SToTY video library







 Statewide Committee
◦EPS Advisory committee
◦GenTx Steering committee


 T-TESS implementation







 Dr. Sandra Stewart, Associate Dean of 
Teacher Education


◦ Statewide Issues
◦ SHSU Charter School
◦ Curriculum realignment
◦ EPS program interviews
◦ EPS program entry requirement







 Dr. Matt Fuller, Assistant Dean of Assessment


NCATE Update







 Ms. Arielle White, COE Transfer Advisor and 
Recruiter


Educator Preparation Services  
& Social Media







 What do the administrators and teachers say 
to you about our students?


 What are their suggestions?
 What are their needs?
 How can we help them?


We hear…Need Bilingual, Need Science teachers, etc… 















Fall 2014 Preview


◦ New University Supervisors
 Judy Barrett
 Tommy Stone


◦ Dean Dr. Stacey Edmonson
 Office Personnel Update


◦ New Offices
 Garrett TEC Steele Center for Professional Practice
 Educator Preparation Services


◦ 230 Student Teachers 
 1 student repeating by choice







 NEW EPS Website is up and running
 http://www.shsu.edu/academics/education/educator-preparation-services/index.html


 MOW Mentor Orientation Workshop success
 Over 150 mentor's trained!!!
 On the website. We will continue doing it the 


same way and ask the mentors to email us once 
they have completed the training
http://www.shsu.edu/academics/education/educator-preparation-services/program-services/mentor-orientation-
workshop.html


Important Dates for the semester
 DDP’s #1-3 Due September 5


#4-6 Due September 17
#7-10 Due September 26



http://www.shsu.edu/academics/education/educator-preparation-services/index.html

http://www.shsu.edu/academics/education/educator-preparation-services/program-services/mentor-orientation-workshop.html





 State committee-New Member-Janet Williams
Newly established statewide
Educator Preparation Advisory Committee
Created by new state director-Dr. Tim Miller
Approved by SBEC
Meetings 4 per year, 25 members
Goal-to establish a collaborative between 
TEA and all Ed Prep programs
1st meeting tomorrow in Austin!







 New language in the Student Teacher 
Guidelines


 Page 10 New DDP chart
 Page 14 Absence policy explanation:
Student Teacher candidates are not granted any official absence days 
during this semester. You should never be absent on a school day during 
student teaching. As fellow educators, we do realize that personal injuries, 
illnesses, emergency situations, or extenuating circumstances may occur. 
In case of an absence or tardiness, three parties must be contacted: the 1) 
school, 2) your mentor teacher, and 3) your university supervisor. If more 
than two absences occur during student teaching, the Educator Preparation 
Services office must be contacted. Absences will negatively affect your 
credit for the semester and could result in failure to meet graduation 
requirements. Any absence must be made-up before the conclusion of the 
semester. It is possible for student teachers to take certification tests or 
attend job interviews during a school day with the mutual consent of the 
mentor teacher and the university supervisor with verifiable evidence. 
Student teachers will attend professional development days listed on the 
student teaching calendar.







 Page 15 Communication textbox


Communication
Please update your addresses, phone numbers, and contact 


information with SHSU on-line. Required: 
STUDENT TEACHERS MUST MAINTAIN THEIR SHSU 


EMAIL ACCOUNT DAILY. 
Student teachers are expected to regularly email their University 


supervisors and participate in Blackboard and SHSUOnline. 
Furthermore, the Steele Center for Professional Practice and 
Educator Preparation Services will communicate to student 


teachers via their SHSU email accounts.







 Page 21 Explanations of the University 
Supervisor Reminder


 Page 28 Code of Ethics and Standard 
Practices for Texas Educators Note 3.9 and 


Textboxes at the bottom of the page. Sign-off sheet 
required


I. Standard 3.9. The educator shall refrain from excessive and/or 
inappropriate communication with a student or minor, including, but 
not limited to, electronic communication such as cell phone, text 
messaging, email, instant messaging, blogging, or other social 
network communication. Factors that may be considered in 
assessing whether the communication is excessive or inappropriate 
include, but are not limited to…







 a. the nature, purpose, timing, and amount of the communication; the 
subject matter of the communication;


 b. whether the communication was made openly or the educator 
attempted to conceal the communication;


 c. whether the communication could be reasonably interpreted as 
soliciting sexual contact or a romantic relationship;


 d. whether the communication was sexually explicit; and
 e. whether the communication involved discussion(s) of the physical or 


sexual attractiveness or the sexual history, activities, preferences, or 
fantasies of either the educator or the student.


SHSU Teacher Candidates will acknowledge and agree to abide by the 
above Code of Ethics and Standard Practices for Texas Educators. SHSU 
Teacher Candidates will acknowledge and agree to abide by all Texas state 
child abuse reporting laws.







 TWS All information edited!  


◦ Added Sample Score sheet
◦ Added Sample Data Chart
◦ Dr. Daphne Johnson & Dr. Tori Hollas
◦ Important Websites to remember:
 www.lonestarreports.com
 TAPR www.tea.state.tx.us/perfreport/
 We need a university supervisor on the TWS committee!  


What do we have to do to get one of you on our 
committee?!?! (promises, money, travel abroad, new 
car?)



http://www.lonestarreports.com/

http://www.tea.state.tx.us/perfreport/





Texas Evaluation and Support System
New teacher evaluation system


All about teacher growth
Implement in public schools Fall 2015


Some similarities
Major differences


1 day training next summer
Must pass test to be certified-but let me tell you 


about that…
www.teachfortexas.org



http://www.teachfortexas.org/





National Program Recognition for 
Texas Universities


Dr. Marilyn Butler











 Proposed GPA 2.75 for entry into EPP
o SBEC changed requirement back to 2.5
o SHSU will keep 2.75 requirement


 SHSU EPS uses state allowed TSI requirement 
for entry into EPP.  SBEC deleted TSI as a 
possible entry requirement for program.  We 
will seek more information on the allowed 
entry requirements and search for a new 
benchmark assessment.


 EC-6 Certification Test







Forest Glen Houston ISD Outdoor Education Center
Students are taught inquiry-based, experiential science lessons, as well as language arts, math 
and social studies concepts that support Houston ISD's fifth grade curriculum and Texas State 
Standards. The instructors strive to teach children appreciation, awareness, expression, 
knowledge and skills which act as an extension of Houston ISD’s classrooms.


Guidelines for Forest Glen Student Teaching:
 Students must be 4-8 Math, Math/Science, or ELAR/SS.
 Students will be placed for a 7 week placement only during the second half of the selected fall 


semester.
 Students will awarded a $250 scholarship by the curriculum and instruction department for 


professional purposes if they are selected to participate.  
 Students must have completed their TWS during their first placement at the target standard.
 Forest Glen OEC must provide specific mentor teachers for each student teaching candidate 


and meet with each candidate regularly to plan full lesson plans.
 Students will be assigned a mentor teacher of record that will complete the Form D evaluation 


with the university supervisor.
 The designated university supervisor will meet with the mentor teacher 2 times during the 


student teaching assignment and communicate regularly with the mentor and school 
administration.


 All HISD Forest Glen Outdoor Education Center and SHSU Guidelines for student teacher must 
be followed.


 SHSU Educator Preparation in partnership with Forest Glen OEC and HISD may change the 
program format and qualifications when necessary.







Coming Soon!
The new me…
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University Supervisor Training Presentation and Agenda




Professional Growth Plan for Student Teachers 
 


To be followed throughout the student teaching semester and completed with the approval 
and supervision of the university supervisor by the date of the culmination conference. 


 
 
 


SHSU Student Teacher: 


University Supervisor: 


Submitted by: Janet Williams 


Growth Plan Status:  Repeating student teaching due to failure to meet all requirements. 
 
 


Objective:   To successfully complete student teaching and meet all requirements for teacher 
certification. 


 
 
 


1.   Write 5 Professional goals for yourself for this semester.  All activities should be geared 
toward successfully completing this student teaching semester.  This is to be used as a 
tool to monitor your efforts toward success. Use the following example. 


 
Goal 


This must be a specific, 
measurable, and 
observable goal. 


Resources State the 
products or people that 
you need to assist you 
in attaining your goal. 


Timeline 
State a specific date and 
time for completion of 


your goal. 


Evaluation State 
the end result of 


your goal 


 







 







 
 
 


2.  Access yourself using the attached University of Nebraska-Kearney student teacher 
evaluation form.  You should reflect and rate yourself in the following categories: 


• Lesson Planning 
 


• Assessment & Planning 
• Instructional planning & materials/resources 


 


• Instructional delivery 
 


• Classroom Management 
 


• Collaboration 
 


• Reflection 
 


• Responsibility 
Discuss your results with your university supervisor during the start of the semester and 
again prior to the end of student teaching.  Your supervisor will retain your rating form 
in your student teaching folder in the office of field experience. 


 


 
 
 


3.  Make a 10 point plan with specific tasks and responsibilities for completing your 
TWS. 
Example: Complete my first draft af contextual factors by (insert date).  Share and 
discuss my work with my university supervisor for feedback. 


 


 
 
 


4.   Find and access 5 websites that offer strategies or techniques to improve your 
professionalism as a classroom teacher.  Summarize the sites and how they can assist 
you and all teachers in the future. Provide the web addresses and summary to your 
university supervisor. 


 
 
 


5.   Reflect on your last year in the College of Education.  Give 3 examples why you believe 
this will be your best semester at SHSU. 


 
 
 
 


Student Signature  Date of Completion 
 
 
 
 
 


University Supervisor Signature  Date of Completion  
 
Revised 8/2013 







 







Indicator Beginning (1) Progressing (2) Proficient (3) Advanced (4) Rate Yourself At 
the Beginning of 
Student Teaching 
(1-4) 


Rate Yourself After 
Completing 
Student Teaching 
(1-4) 


Knowledge of 
subject matter 


Demonstrates 
frequent errors in 
content  knowledge 


Use of content 
appears to be 
mostly accurate 
with some errors in 
details 


Displays accurate 
content knowledge 


Displays extensive 
content  knowledge 
and makes 
connections to 
other disciplines 


  


Objectives are linked 
to standards 


Does not link 
objectives to 
standards 


Some objectives are 
accurately linked to 
appropriate 
standards 


All objectives are 
accurately linked to 
appropriate 
standards 


Objectives are 
accurately linked to 
standards in other 
disciplines 


  


Objectives reflect an 
awareness of prior 
student experiences 


Little skill in 
assessing and using 
students'  prior 
knowledge  and 
experiences in 
planning 


Occasionally 
assesses and utilizes 
students1   prior 
knowledge and 
experiences in 
planning 


Consistently 
assesses and utilizes 
students1   prior 
knowledge and 
experiences in 
planning 


Adapts instruction 
of objectives based 
on knowledge of 
individual students 


  


Objectives are 
developmentally and 
individually 
appropriate and 
reflect a range of 
individual needs of 
diverse learners 


Objectives are not 
suitable for students 
in the class 


 
 
 
 


-------- 


Most objectives are 
suitable for most 
students in the class 


 


 
 
 
 


 


All objectives are 
suitable for most 
students in the class 


 
 
 
 
. -  ------------ 


Objective(s) take 
into account the 
varying needs of 
individual students 


 
 
 
 
 
 
 
 
.. ------------  


 


 
 
 
 
 
 
 
' 


 


 
 
 


Lesson Planning 
 


*in the two far right columns rate yourself  at the beginning of student teaching semester. Then rate yourself again after completing the student  teaching 
semester. Use numbers 1-4,based on the previous distinct columns that best define your teaching abilities. (Use 1-Beginning, 2-Progressing, 3-Proficient,4- 
Advanced). 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


' 


Comments: 







 







 
 
 
Assessment and Evaluation 


 
*in the two far right columns rate yourself at the beginning of student  teaching semester.Then rate yourself  again after completing the student teaching 
semester. Use numbers 1-4,based on the previous distinct  columns that best define your teaching abilities. (Use 1-Beginning, 2-Progressing, 3-Proficient,4- 
Advanced). 


 


Indicator Beginning (1) Progressing (2) Proficient (3) Advanced (4) Rate Yourself At 
the Beginning of 
Student Teaching 
(1-4) 


Rate Yourself 
After Completing 
Student Teaching 
(1-4) 


Develops and uses 
both formal and 
informalassessment 
strategies 


Uses only one type 
of assessment 


Limited use of 
formal and informal 
assessment 
strategies 


Develops and/or 
uses a combination 
of formal and 
informal assessment 
strategies 


Demonstrates the ability 
to revise assessment 
instruments based on 
data 


  


Uses assessment 
results to adjust and 
plans future lessons 


Minimal,if any, use 
of assessment 
results 


Uses assessment 
results to plan for 
the class as a whole 


Uses assessment 
results to plan and 
adjust instruction 
for individuals  and 
groups 


Assist (P-12) students 
with  understanding 
assessment results and 
establishing personal 
learning goals 


  


Evaluation criteria 
made clear to 
students 


Evaluation criteria 
and standards have 
not been developed 


Evaluation criteria 
and standards have 
been developed, but 
are not clear or have 
not been 
communicated to 
students 


Evaluation criteria 
and standards are 
clear and have been 
communicated to 
students 


Evaluation criteria  and 
standards are clear and 
have been 
communicated. P-12 
students contributed to 
the development of 
evaluation criteria 


  


Feedback to 
students 


Minimal feedback 
given to students 


Feedback to 
students  is general 
in nature  and/or 
delayed 


Feedback to 
students is 
individualized and 
completed in a 
timely  manner 


Feedback to students is 
individualized and 
completed in a timely 
manner and causes P- 
12 student  to reflect on 
their own learning 


  


  







 







 
Record keeping   No established   Maintains fairly  Consistently  Consistently maintains  


record keeping  accurate records in maintains accurate accurate records in a 
system in place   a systematic manner  records in a systematic manner 


systematic manner  using technology. 
using technology Modifies record 


keeping systems for 
more effectiveness 


 


Comments: 
--------- 


 


 
 
 
 
 
 


Instructional  Planning and Materials/Resources 
 


*In the two far right columns rate yourself  at the beginning of student teaching semester.Then rate yourself again after completing the student teaching 
semester. Use numbers  1-4, based on the previous distinct columns that best define your teaching abilities. (Use 1-Beginning, 2-Progressing, 3-Proficient,4- 
Advanced). 


 


Indicator Beginning (1) Progressing (2) Proficient (3) Advanced (4) Rate Yourself At 
the Beginning of 
Student Teaching 
(1-4) 


Rate Yourself 
After Completing 
Student Teaching 
(1-4) 


 


Unit/lesson plans are 
prepared in advance 
and linked to 
student outcomes 


Little or no advance 
planning 


Unit/lessons  are 
prepared in 
advance, but not 
linked to student 
outcomes 


Unit/lesson plans are 
prepared in advance 
and define student 
outcomes that are 
aligned with 
curriculum 


Unit/lesson plans are 
prepared in advance 
and define student 
outcomes  that are 
aligned with curriculum. 
Plans suggest 
interdisciplinary links 


  


Instructional 
activities/strategies 
take into account 
the needs of diverse 
learners 


No adaptation of 
learning activities 


Occasional 
adaptations made 
for diverse learners 


lnstructiona I 
activities/strategies 
are adapted for 
diverse learners 


Actively seeks 
opportunities for 
adaptations and utilizes 
student  input  in 
planning 


  







 







 
Links new concepts 
to previous 
knowledge 


No evidence of 
attempts to link new 
concepts to previous 
knowledge 


Inconsistent linking 
of new concepts to 
previous knowledge 


Intentional use of 
students1 prior 
knowledge to design 
learning activities 


Uses strategies that are 
most effective for 
students to link 
previous knowledge to 
new learning 


 


Seeks out multiple 
resources for 
teaching to meet the 
range of individual 
needs 


Extensive or 
inappropriate 
reliance upon one 
resource for class 
instruction 


Limited use of 
available resources 
in meeting the 
needs of all students 


Uses multiple 
resources in 
meeting the needs 
of all students 


Uses multiple resources 
and seeks out other 
school professionals in 
meeting the needs of all 
students  i 


Plans a variety of 
effective teaching 
strategies 


Reliance upon a 
single teaching 
strategy 


Occasional use of 
different teaching 
strategies 


Intentionally uses a 
variety of effective 
teaching strategies 
to reach all students 


Develops varied 
teaching strategies 
based on the needs of 
all students 


Considers students' 
cultural 
background(s) and 
interests when 
planning 


No evidence of 
working to develop 
activities that reflect 
students' cultural 
background(s) 


Working to develop 
activities that reflect 
students' cultural 
background(s) and 
interests 


Intentionally plans 
activities that reflect 
students' cultural 
background(s) and 
interests 


Intentionally plans 
activities that reflect 
individual students' 
cultural background(s) 
and interests 


Infuses appropriate 
technology and 
media into 
instruction 


Little or 
inappropriate 
infusion of 
technology and 
media into 
instruction 


Attempting to use 
available 
technology/multime 
dia but has no 
significant impact on 
teaching and 
learning 


Regularly uses 
available and 
appropriate 
technology/multime 
dia to enhance 
teaching and 
learning 


Seeks out or develops 
technology applications 
to enhance teaching 
and learning 


Comments: 







 







 


 
 
 
 
 
 
 


*In the two far right columns rate yourself at the beginning of student teaching semester. Then rate yourself again after  completing the student  teaching 
semester. Use numbers 1-4, based on the previous distinct columns that best define your teaching abilities. (Use 1-Beginning, 2-Progressing,3-Proficient,4- 
Advanced). 


 


Indicator Beginning (1) Progressing (2) Proficient (3) Advanced (4) Rate Yourself At 
the Beginning of 
Student Teaching 
(1-4) 


Rate Yourself 
After Completing 
Student Teaching 
(1-4) 


Objectives are clear 
to all students 


Lesson objectives 
are not 
communicated to 
students 


Communicates 
objectives to all 
students 


Students are able to 
identify the 
objective of the 
lesson 


Evidence that students 
give input  into the 
creation of learning 
objectives 


  


Adjusts pace by 
monitoring student 
understanding 


No attempts or 
awareness ofthe 
need to adjusts 
pacing 


Occasionally adapts 
pace of instruction 
based on student 
performance 


Consistently 
monitors student 
performance and 
adjusts pacing 
accordingly 


Anticipates  and plans 
for the variety of pacing 
that may occur 


  


Understands how to 
ask questions to 
stimulate thinking 
and discussion 


Lower level or no 
questioning with 
little  time for 
student response 


Uses a limited 
variety  of 
questioning 
techniques  to 
stimulate thinking 
and discussion. 
Inconsistent in 
providing adequate 
response time 


Uses a variety of 
questioning 
techniques to 
stimulate thinking 
and discussion. 
Students given 
adequate time to 
respond 


Uses questioning 
techniques  to stimulate 
higher level thinking 
skills that promote 
meaningful 
interactions. 


  


Engages students in 
meaningfulactivities 


Activities fail to 
cognitively  engage 
students 


Some students are 
cognitively  engaged 
in relevant  learning 
activities 


Most students are 
cognitively  engaged 
in relevant  learning 
activities 


All students are 
cognitively engaged in 
relevant  learning 
activities 


  


Shows energy and 
enthusiasm for 


Shows little  or no 
energy or 
enthusiasm  toward 


Energy and 
enthusiasm for 
teaching and subject 


Demonstrates 
sincere energy and 
enthusiasm for 


Evidence that energy 
and enthusiasm for 


  







 







 
...teaching and 
subject matter 


teaching and subject 
matter 


matter are 
inconsistent 


teaching and subject 
matter 


subject matter inspires 
students 


Writes and speaks 
clearly and correctly 


Frequent errors in 
written and oral 
communication 


Occasional errors in 
written and oral 
communication 


Written/oral 
communication  is 
always informative; 
expressed in 
standard English 


Written and oral 
communication  is 
exemplary 


Monitors and adjusts 
teaching strategies 
to meet the needs of 
students 


No evidence of 
monitoring or 
adjusting teaching 
strategies 


Occasionally 
monitors and 
adjusts teaching 
strategies 


Consistently 
monitors student 
behavior  and 
learning to adjust 
teaching strategies 


Makes individual 
adjustments in teaching 
strategies based on 
individual student 
behavior and learning 


Uses appropriate 
closure activity 


No closure activities Closure activities 
limited to review 
without connections 
to past and future 
learning 


Teacher-led closure 
activities  help 
students make 
connections to past 
and future learning 


Students can express 
what they have learned 
during the lesson and 
make connections  to 
past and future learning 


Comments: 
 
 
 
 
 
 
 


Classroom Management 
 


*in the two far right columns rate yourself  at the beginning of student  teaching semester. Then rate yourself again after completing the student  teaching 
semester. Use numbers 1-4,based on the previous distinct columns that best define your teaching abilities. (Use 1-Beginning, 2-Progressing,3-Proficient,4- 
Advanced). 


 


Indicator Beginning (1) Progressing (2) Proficient (3) Advanced (4) Rate Yourself At 
the Beginning of 
Student Teaching 
(1-4) 


Rate Yourself 
After Completing 
Student Teaching 
(1-4) 


 


Creates a positive 
classroom 
environment, 


Classroom 
interactions are often 
disrespectful and/or 
uncaring 


Recognizes factors 
that create a 
positive classroom 
environment  and is 


Maintains  a positive, 
respectful and 
democratic 
classroom 


Facilitates (P-12) 
students'  responsibility 
to develop a positive, 


  







 







 
mutual respect,and 
a caring atmosphere 


 beginning to 
implement them 


 respectful and 
democratic classroom 


Establishes 
classroom routines 
procedures,and 
expectations 


Rarely establishes 
expectations or hold 
students accountable 


Classroom routines 
and procedures 
and student 
accountability are 
established but 
only function with 
CT assistance 


Classroom routines 
and procedures are 
established and 
functional with little 
loss of instructional 
time. Students are 
held accountable. 


Classroom routines and 
procedures function 
smoothly with students 
assuming responsibility 
for classroom behavior 


Effectively manages 
transitions 


Instructional time is 
lost during 
transitions; 
behavioral problems 
result 


Smooth transitions 
occur on occasion; 
some loss of 
instructional time 


Transitions occur 
smoothly with little 
loss of instructional 
time 


Transitions are smooth 
with students assuming 
responsibility; no 
instructional time is 
lost. 


Manages time and 
materials 


Limited evidence of 
time management 
and organization of 
materials resulting in 
lost instructional time 
and increased 
behavioral problems 


Daily schedule and 
routines for 
management of 
materials/equipme 
nt are in place and 
utilized 
inconsistently 
resulting in lost 
instructional time 


Daily schedule and 
routines for 
management of 
materials/equipmen 
tare in place and 
utilized consistently 


Daily schedule and 
routines for 
management of 
materials/equipment 
are in place and utilized 
consistently and 
students also assume 
responsibility for 
classroom efficiency 


Monitors student 
behavior and uses a 
variety of behavioral 
management 
strategies 


Rarely monitors 
student behavior 
and/or inconsistently 
or incorrectly uses 
behavioral 
management 
strategies. Insensitive 
to student 
differences 


Beginning to 
recognize and 
monitor student 
behavior and uses 
behavioral 
management 
strategies that 
sometimes yield 
desired results. 
Usually sensitive to 
student differences 


Intentionally 
monitors student 
behavior and uses a 
variety of behavioral 
management 
strategies to yield 
desired results. 
Interventions are 
sensitive to student 
differences 


Anticipates student 
behavior and 
implements 
preventative behavior 
management strategies 
to yield desired results. 
Interventions are 
sensitive to student 
differences 


Non-instructional 
activities are 
completed promptly 
and professionally 


Not performing non- 
instructional activities 
when asked, or doing 
them incorrectly_ 


Participates when 
specifically asked 
to perform non- 
instructional 


--- 


Non-instructional 
activities are 
completed accurately 
and professionally 


- 


Seeks out opportunities 
to become involved in 
non-instructiona I 
activities 







 







  activities 
successfully 


without much 
supervision or 
prompting 


 
! 


 


Demonstrates high 
expectations for 
learning and 
achievement for 
students 


Shows little or no 
evidence of adapting 
or adjusting 
instruction to meet 
individual needs 


Acknowledges the 
value of high 
expectations for 
learning and 
achievement for 
students; is 
attempting to 
adjust and adapt 
instruction 


Demonstrates high 
expectations for 
learning and 
achievement for all 
students by 
adjusting and 
adapting instruction 
by adapting at the 
classroom level 


Demonstrates high 
expectations for 
learning and 
achievement for 
individual students by 
adjusting and adapting 
instruction 


Develops 
relationships with 
students 


Has no or 
inappropriate 
relationships with 
students; relates with 
only selected 
students; 
misunderstands 
adult/student 
relationships 


Is beginning to 
understand the 
educational 
importance of 
appropriate 
adult/student 
relationships 


Intentionally 
initiates and 
maintains 
appropriate 
adult/student 
relationships based 
on mutual respect 
resulting in a more 
positive learning 
environment 


Intentionally initiates and 
maintains appropriate 
adult/student 
relationships based on 
mutual respect resulting in 
a more positive learning 
environment; begins to 
initiate relationships with 
families and/or 
community. 


      


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Comments: 
------ 







 







 
 
 
 
 


*In the two far right columns rate yourself  at the beginning of student teaching semester.Then rate yourself again after completing the student teaching 
semester. Use numbers 1-4,based on the previous distinct columns  that best define your teaching abilities. (Use 1-Beginning, 2-Progressing, 3-Proficient,4- 
Advanced). 


 


Indicator Beginning (1) Progressing (2) Proficient (3) Advanced (4) Rate Yourself At 
the Beginning of 
Student Teaching 
(1-4) 


Rate Yourself 
After Completing 
Student Teaching 
(1-4) 


Participates in 
school activities 
outside the 
classroom 


Does not attend any 
activities outside the 
classroom 


Attends one or two 
extra-curricuIa r 
activities when 
asked 


Volunteers  to 
attends extra 
curricular activities 
that relate to the 
students in the 
classroom 


Attends extra curricular 
activities that relate to 
the children in the 
classroom as well as 
those activities  that 
relate to the school 
(PTE meetings, school 
board meetings, etc.); 
takes on a leadership 
role 


  


Works with the 
teacher to 
communicate with 
parents about child's 
progress 


Inattentive to 
parents1  needs; does 
not make an effort to 
get involved  with 
parents 


Participates in 
parent-teacher 
conferences when 
asked 


Regularly teams 
with the teacher to 
communicate with 
parents a bout their 
child's progress and 
engages parents in 
the learning  process 


Demonstrates initiative 
in establishing new 
ways for building 
relationships and 
communicating with 
families. 


  


Shows concern for 
aII aspects of a 
child's well-being 
(social, emotional, 
intellectual,physical) 


Is unaware  of or 
insensitive  to the 
importance of 
showing concern for 
all aspects of a child's 
well-being 


Demonstrates 
some concern for 
student's well- 
being but does not 
act on those 
concerns 


Shows concern for 
aspects of a 
student's well-being, 
is alert to signs of 
difficulty and teams 
with the teacher to 
better meet student 
needs 


Shows concern for all 
aspects of a student's 
well-being, is alert to 
signs of difficulty and 
teams with the teacher 
to meet student  needs; 
seeks to end 
discriminatory activities 
in the classroom 


  







 







 
Demonstrates 
knowledge of and 
sensitivity to various 
family structures and 
reflects this by 
modifying 
instruction and 
communication 


Shows little  or no 
knowledge of or 
sensitivity to various 
family structures 


Demonstrates a 
beginning 
knowledge of or 
sensitivity to 
various family 
structures; but isn't 
yet reflected in 
instruction or 
communication 


Demonstrates a 
solid knowledge of 
and sensitivity to 
various family 
structures and 
reflects this by 
modifying 
instruction for and 
communication with 
children 


Demonstrates a solid 
knowledge of and 
sensitivity to various 
family structures and 
reflects  this by 
modifying instruction 
with children,and 
communication with 
families and other 
professionals 


 


Recognizes and 
accepts aspects of a 
diverse society by 
modifying 
instruction and 
communication 


Does not seem to 
recognize or value 
diversity  in society; 


Working to 
improve 
insufficient 
knowledge of 
diversity  issues 


Recognizes and 
values diversity; 
shows respect to all 
students regardless 
of race,ethnic 
background,gender, 
age, class, religion, 
languages or 
exceptionality 


Recognizes and values 
diversity; shows respect 
to all students 
regardless of race, 
ethnic background, 
gender,age,class, 
religion, languages or 
exceptionality;actively 
seeks out opportunities 
to celebrate diversity  in 
our society 


Exhibits a desire to 
work with other 
professionals 


Usually avoids 
working with other 
colleagues 


Shows some 
interest in 
collaboration with 
other  professionals 
in the school 


Seeks opportunities 
to collaborate with 
other professionals 
in the school 


Consistently seeks 
opportunities to 
collaborate or build 
relationships with other 
professionals in the 
school; routinely shares 
resources and materials 
with others 


Comments: 







 







 
 
 
 
 


*In the two far right columns rate yourself at the beginning of student teaching semester. Then rate yourself again after  completing the student  teaching 
semester. Use numbers 1-4, based on the previous distinct  columns that best define your teaching abilities. (Use 1-Beginning, 2-Progressing,3-Proficient,4- 
Advanced). 


 
Indicator Beginning (1) Progressing (2) Proficient (3) Advanced (4) Rate Yourself At 


the Beginning of 
Student Teaching 
(1-4) 


Rate Yourself 
After 
Completing 
Student 
Teaching 
(1-4) 


 


Reflects on impact of 
instruction on 
student learning and 
makes adjustments 
accordingly 


Evaluates self in ways 
that are inaccurate or 
unrealistic; does not 
know whether a 
lesson was effective 
in reaching its goals 


Generally able to 
reflect  on the 
impact  of 
instruction on 
student  learning, 
but is not yet able 
to make 
adjustments 
accordingly 


Consistently and 
accurately reflects 
on the impact  of 
instruction on 
student  learning; 
usually makes 
adjustments as 
necessary 


Is able to critically 
analyze the impact  of 
instruction on individual 
student  learning and 
always offers 
alternative teaching 
activities or different 
approaches 


  


Asks cooperating 
teacher/university 
supervisor for 
feedback 


Rarely asks for 
feedback regarding 
teaching; seems to 
resent or avoid 
observations 


Beginning to 
recognize the need 
for feedback from 
the cooperating 
teacher/university 
supervisor 


Asks both 
cooperating 
teacher/university 
supervisor for 
feedback about 
teaching 


Frequently asks for 
specific feedback from 
cooperating 
teacher/university 
supervisor about an 
array of teaching issues 


  


Utilizes constructive 
criticism 


Unreceptive  to 
constructive criticism; 
blames others for 
problems 


Sometimes open to 
constructive 
criticism; 
occasionally makes 
excuses 


Listens attentively to 
constructive 
criticism  and makes 
use offeedback 


Seeks out constructive 
criticism and 
implements change as 
soon as possible 


  


Comments: 







 







 
 
 
Responsibility 


 
*in the two far right columns rate yourself at the beginning of student teaching semester.Then rate yourself  again after completing the student teaching 
semester. Use numbers 1-4, based on the previous distinct  columns that best define your teaching abilities. (Use 1-Beginning, 2-Progressing, 3-Proficient,4- 
Advanced). 


 


Indicator Beginning (1) Progressing (2) Proficient (3) Advanced (4) Rate Yourself At 
the Beginning of 
Student Teaching 
(1-4) 


Rate Yourself 
After 
Completing 
Student 
Teaching 
(1-4) 


 


Has a record of 
excellent attenda nee 
and punctuality and 
is always prepared 


Has unacceptable 
excuses for absences; 
is continually late; 
missed 4 or more 
days of student 
teaching; usually 
unprepared 


Has a fairly good 
record of 
attendance and is; 
on time; absences 
are valid; missed 3 
or less days of 
student  teaching; 
sometimes  well- 
prepared 


Has a record of 
excellent 
attendance and is 
always on time; has 
only missed 1or 2 
days of student 
teaching; is well- 
prepared 


Has a record of 
excellent attendance 
and is always on time; 
has not missed any days 
of student  teaching or 
has asked to make up 
missing days; has made 
advanced preparations 
for teaching and 
management 


  


Follows dress and 
grooming guidelines 


Does not dress as a 
professional; wears 
inappropriate or 
immodest apparel; 
does not consistently 
follow  good 
grooming guidelines 


Usually follows 
dress and 
grooming 
guidelines of the 
school district;has 
to be occasionally 
reminded of dress 
code 


Follows dress and 
grooming guidelines 
ofthe school 
district; professional 
image is appropriate 


Seeks out and follows 
dress and grooming 
guidelines of the school 
district; always projects 
a highly professional 
image 


  


Uses appropriate 
and professional oral 
and written 
language in all 
school settings 


Discusses inappropriate 
topics in the school 
setting; oral and written 
language  is often 
immature 
unprofessional, or 
grammatically incorrect 


Uses appropriate 
language in the 
school classroom; 
oral and written 
language has 
occasiona I  errors 


Uses appropriate 
and professional 
oral and written 
language in all 
school settings; 
written and oral 


uses appropriate and 
professional oral and 
written language in all 
school settings; written 
and oral language is 
exemplary 


  







 







 
   language is correct 


and functional 
 


Demonstrates 
professional ethics 
(confidentiality, 
respect, fairness, 
legal obligations) 


Often exhibits 
unprofessional 
behavior (violating 
confidentiality, 
unfairness, unaware 
of legal 
responsibilities) 


Usually 
demonstrates 
professional ethics; 
has to be reminded 
about issues of 
confidentiality, 
fairness, and legal 
responsibilities 


Demonstrates 
professional ethics 
in most aspects of 
the teaching 
profession 


Always demonstrates 
the highest of 
professional standards 
in all aspects ofthe 
teaching profession; 
holds high standards 
even in difficult 
situations 


Comments: 
 
 
 
 
 
 
 
 
 


X _ 
 


Signature of Student Teacher Date 
 
 
 


X  _ 
 


 
Signature of University Supervisor Date 


 
 
 


Overall Comments: 
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Sample Growth Plan




Unit Assessment System: Transition Point Assessment (Initial Programs) 


*ACEI (EC-6) 
Dr. Lautrice Nickson, 
& Dr. Diana Nabors 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, 3374, ECHE 3315 


Transition Points 1A and 1B 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372, 4310 
1B: CIEE 4334, 4335, 4336, 4227 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4384, 4391, 4392 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    TExES EC-6 Generalist # 191 
TExES EC-12 PPR # 160 


#2 SPA Content Measure  
Literacy Methods Case Study – READ 
3370, 3371, 3372 (Std. 2.1) 
 


  


#3 Instructional Planning  


Math, Science and  Social Studies  
Lesson Plans – Professional Pedagogy- 
Content Methods - CIEE 4434, 4435, 
4436 (Std. 3.1 - 3.5) 
 


  


#4 Clinical Experience   
Professional Development Appraisal 
System (Form A) CIEE 4491, 4492 
(Student Teaching) 


 


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  CIEE 4491, 


4492 (Student Teaching)  


# 6 SPA Content Measure  
Representative Sample of the TExES 
Exam (diagnostic) Literacy Methods – 
READ 3370, 3371, 3372 


  


# 7 SPA Content Measure 
(Optional) 


ECHE 3315 (Std. 2.5, 2.6, 2.7) 
Portfolio – Lesson Plan Development    


# 8 SPA Content Measure 
(Optional)      


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*ACTFL Spanish 
(EC-12) 
Ms. Silvia Huntsman 
& Dr. Kay Raymond  
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


EC-12 Spanish #613 LOTE 
TExES 8-12 Pedagogy & 
Professional Responsibilities  
# 130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning   Spanish Lesson Plan 
  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  


# 6 SPA Content Measure    Oral Proficiency Interview  


# 7 SPA Content Measure   Oral Presentation  


#8 SPA Content Measure     


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*CEC 
Special Education  
EC-12  
Dr. Sharon Lynch & 
Dr. Nancy Stockall 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
EED 2333; SPED 2301, 3302, 3304, 3303; 
ECHE 2313, 3243; CIEE 3374, 3323; CIME 
3375; BESL 2301; TESL 3101 


Transition Point 1 
Level 2 Field Experience 
 TESL 4101; CIEE 4334, 4335, 
4336, 4227; READ 3370, 3371, 
3372, 4205; SPED 3305, 4301, 
4302; BESL 3301 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE 4116, 4117, 4391; SPED 
4303; TESL 4102 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    


TExES EC-12 Special Education 
# 161  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Multiple Choice Test of Content 
Knowledge – During SPED 4302   


#3 Instructional Planning  Case Study Assignment – During SPED 
3305   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure  Special Education Block Work Sampling 
– During SPED 4302   


# 7 SPA Content Measure  Knowledge/Planning/Intervention Paper 
– During SPED 3303   


# 8 SPA Content Measure Special Education Lesson Plan – During SPED 3304    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
 


*NASPE  
Physical Education 
EC-12  
Dr. Jose Santiago 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
KINE 3368;  CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394; READ 4320; 
KINE 4363, 4369  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES EC-12 Physical 
Education # 158  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Adaptive Notebook in KINE 4369   


#3 Instructional Planning Skill Theme Approach Planning 
KINE 3368    


#4 Clinical Experience   
Student Teacher Evaluation Tool 
Student Teaching – (CISE 4396, 4397, 
4380) 


 


# 5 Effect on K-12 Student 
Learning  


Lesson Plan Assignment 
Methods  Block - (CISE 4364, 4394; 
READ 4320) 


  


# 6 SPA Content Measure Fitnessgram 
KINE 3368     


#7 Instructional Planning  Unit Planning Assignment 
KINE 4363   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


*NCSS  
Social Studies 8-12  
Dr. Karla Eidson & 
Dr. Jeff Littlejohn 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    TExES 8-12 Social Studies #132  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  Social Studies Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


NCTE  
English 8-12 
Dr. Gene Young 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience - CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA ,ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 English #131  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  English Lesson Plan 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure   English Language Arts and Reading 
Teaching Unit Project   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*NCTM (8-12) 
Dr. Mary Swarthout & 
Dr. Sylvia Taube 
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience -CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 
 
Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field 
 
Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 
 


College Readiness 
Meet Scoring Criteria on THEA ,ACT,SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 Mathematics #  135  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours   Student Teaching Focused Content 


Evaluation  


#3 Instructional Planning  Mathematics Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure Mathematics Content Project (MATH 4385)     


#7 SPA Content Measure 
(optional) Historical Connections in Math (MATH 4385)    


#8 SPA Content Measure 
(optional) Technology Applied to Math (MATH 4385)    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
*AMLE/NMSA  
Middle School 4-8 
Dr. Victoria Hollis 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, CIEE 3374, CIEE 
3385, CIME 3375,  


Transition Points 1A and 1B; 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372 & 
4310 or READ 3373, 3374; 1B: IEE 
4336 & CIME 4337 or, CIEE 4334 
& CIEE 4335; CIEE 4327, CIME 
3376  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4391, 4392, 4316, TESL 
4303 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    
TExES 4-8 ELAR/SS  # 113, or  
TExES 4-8 Math/Science # 114 
or TExES 4-8 Math # 115  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning  
Math, Science or Social Studies and 
Reading Lesson Plans 
(Required to move to Transition Point 2) 


  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


# 7 SPA Content Measure 
(Optional)  


Literacy Methods Case Study 
(Required to move to Transition Point 
1B) 


  


# 8 SPA Content Measure 
(Optional)  


Essay: Personal Philosophy and 
Understanding of Middle Level 
Education 


  


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*NSTA Science 8-12  
Dr. Lisa Brown Dr. 
Andrea Foster, & Dr. 
Marcus Gillespie 


Content Courses –  Prior 
to Admission to Educator 
Preparation Program 
See CAF table 


ENTRY – Admission to 
Educator Preparation Program 
Level 1 Field Experience 
CISE 3384 


Transition Point 1 
Level 2 Field Experience 
CISE 4364, 4377, 4374, 
4375  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4394, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.75 Overall GPA > 2.75 Overall GPA > 2.75 
Mastery of Teacher Work 
Sample 


College Performance Overall GPA > 2.5 GPA > 2.75 in teaching field GPA > 2.5 in teaching field GPA > 2.75 in teaching field 
Technology Standards 
Assessed (Form D) 


College Performance Overall GPA > 2.5 
Grades of “C” or above in all courses 
required for certification 


Grades of “C” or above in all 
course required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 


Meet Scoring Criteria on 
THEA, ACT, SAT or Alternate 
Indicator in Reading , 
Mathematics and Writing      


College Readiness 


Critical Thinking Skills (meet 
Reading and Math ) 
 Oral Communication Skills     


#1 Certification Exam     
TExES 8-12: Life Science # 
138 & 238,   


#2 SPA Content Measure 


Targeted GPA of Selected 
Academic Foundations Courses 
/ Transfer and SHSU hours     


#3 Instructional Planning     
Science Unit Plan 
  


#4 Clinical Experience    
Professional Development Appraisal 
System (Form A) 


Focused Science 
Content Observation 


# 5 Effect on K-12 Student 
Learning    Teacher Work Sample  


# 6 SPA Content Measure Science Inquiry Project     


# 7 SPA Content Measure 
Authentic Research 
Investigation   Safety Module Project  


Dispositions Measurement  Novice Level Dispositions Emerging Level Dispositions 
Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey     


Student Teacher Evaluation  
of Educator Preparation 
Program and COE Services 


Follow-Up Survey     


Follow-Up Survey of 
Graduates and Campus 
Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*Post Baccalaureate 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.75 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or full 
Admission Formula: Last 30 hours + GRE ≥925    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  One “C” retain good standing 


Allowed after 6 of 18 credits 
One “C” retain good standing 
Allowed after 12 of 18 credits 


One “C” Allowed at completion 
of 18 credits 
 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional Planning   CIED 5384 
Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section of 
TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5397 
Entry Level Dispositions and Diversity Proficiencies 
& Diversity Proficiencies 


 


CIED 5399 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*CEC  
(Educational 
Diagnostician) 
Dr. Nancy Stockall 


ENTRY -Admission to Educational 
Diagnostician program 
Phase I: Application Process 
Phase II: SPED Coursework. Transition to 
Phase 3 with 12 hours completed, including 
SPED 5301, SPED 5302, SPED 5304. SPED 
6307 


Transition to Assessment Core: 
Phase III: Completion of SPED 
5305 and 6308.   
 


Transition to Internship 
Experience Phase IV: SPED 
6304, 6310, 6312 
 


EXIT – Transition to Exit: 
Phase V: Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of coursework for 
admission Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Acceptable GRE or GPA of 3.0 or more in last 30 
hours of coursework,  for admission,    


Graduate School 
Performance 


Dispositions must meet expectations at any rated 
level for continuation in program 


One “C” permitted to retain good 
standing  


One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


Graduate School  
Performance  


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


 


#1 Certification Exam    
Passing Score on TExES 
Educational Diagnostician 
Exam # 153 


#2 SPA Content Measure   
Comprehensive Examinations 
Covering CEC Standards and 
TExES Competencies 


 


#3 Instructional Planning  
SPED 6308: Special Education -
Practicum Case Study 
 


  


#4 Clinical Experience   
SPED 6312: Mentor and University 
Evaluation - Educational 
Diagnostician Practicum 


 


# 5 Effect on K-12 
Student Learning 


SPED 6307: Behavior Change/Intervention 
Project    


# 6 SPA Content 
Measure   SPED 6304: Family Support Plan  


# 7 SPA Content 
Measure (Optional)   


SPED 6312:  Educational 
Diagnostician Content Evaluation 
Portfolio 


 


# 8 SPA Content 
Measure (Optional) 


SPED 5302: Evaluation of Assessment 
Knowledge and Skills    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies 
SPED 5302 


Entry Level Dispositions and Diversity 
Proficiencies SPED 5305 and SPED 
6308 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies SPED 6310 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*IRA  (Master’s in 
Reading/Reading 
Specialist 
Certification) 
Dr. Barbara Greybeck 
& Dr. Nancy Votteler 


ENTRY – Admission to Graduate Studies 
READ 5306, 5330, 5335 


Transition Point 1 
READ 6310, 5315, 5307, 5308, 
5325, 7385 
BESL 5302 


Transition Point 2 
READ 7310, 6320 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework Admission and good standing criteria Admission and good standing criteria  
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or  
Full Admission Formula: Last 30 Hours + 
GRE > 925 


   


Graduate School  
Readiness Two letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample    


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    


Passing Score on TExES Exam 
# 151  
Not applicable for 30 hour MA 
in Reading w/o Certification 


#2 IRA Content Measure Lamplighter READ 5306 and READ 5335 
(spring 2012 only)    


#3 Instructional Planning  Student Case Study – Read 5307   


#4 Clinical Experience  School Literacy Profile/Project – 
READ 6310   


# 5 Effect on K-12 
Student Learning  


Writing Lesson Plan-READ 5315 
(2012) 
Writing Lesson Plan-READ 5325 
(2013) 


  


# 6 IRA Content Measure   Growth/Showcase Portfolio  
Successful Portfolio Defense  


# 7 IRA Content Measure    Literacy Coaching/Project – READ 
6320  


# 8 IRA Content Measure  Class Discussion/Reflection – READ 5335 (2011) 
Class Discussion/Reflection-READ 5330 (2012)    


 Dispositions 
Measurement READ 5306 READ 5307 and 5308 Growth/Showcase Portfolio  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*ELCC (Masters of 
Education 
Administration with 
Principal Certification) 
Dr. Cynthia Martinez-
Garcia 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 5332, 6378, 5386, 5372, 
6379, 6371, 6385, 6370, and 6394 


Transition Point 2 
Internship 
EDAD 6362 


EXIT 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 in all UG work OR in last 60 hours 
of UG Coursework Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Current Texas Service Record 
Optional GRE Verbal, Quantitative, and 
Writing scores 


   


Graduate School  
Readiness 


One reference letter from school principal or 
assistant principal  
Acceptable Writing Sample 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 068 


#2 ELCC Content 
Measure    


Master of Educational 
Administration 
Comprehensive Exam 


#3 Instructional Planning  Curriculum Alignment Project - 
EDAD 6378   


#4 Clinical Experience  Demographic Study – EDAD 6385 


Internship Performance Surveys – 
Internship Supervisor’s  Evaluation 
of Candidate Performance -  EDAD 
6362 


 


# 5 Effect on K-12 Student 
Learning   School Improvement Project - EDAD 


6362  


# 6 ELCC Content 
Measure    Academic Internship Portfolio  


# 7 ELCC  Content 
Measure (Optional)     


Dispositions Measurement 
Entry-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies EDAD 
5332 


 
Consistently Proficient Dispositions 
and Diversity Proficiencies EDAD 
6632 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of 
Graduates and Employers 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 
 


*ELCC 
(Superintendent 
Certification) Dr. Sue 
Horne 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 6380, 6381, 6382, 6383 


Transition Point 2 
Internship 
EDAD 6383 


EXIT 
Graduation and 
Recommendation for 
Certification 


College Performance GPA > 3.0 in all graduate work accumulated 
prior to program application Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Evidence of a Master’s Degree; AND/OR current 
Official Texas Service Record; and/or current 
Texas Principal or Mid-Management 
Certification; AND/OR three letters of reference, 
one from a Superintendent 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES  
Exam # 195 


#2 ELCC Content 
Measure  Coordinating Plan for the Strategic 


Planning Process – EDAD 6380   


#3 Instructional Planning  Three-year District Revenue Analysis 
Project - EDAD 6381   


#4 Clinical Experience  Internship Progress – Intern Logs, 
Reflections, and Evaluations 


Internship Progress – Intern Logs, 
Reflections, and Evaluations- EDAD 
6383 (note: align evaluations from 
intern with site coordinator) 


 


# 5 Effect on K-12 
Student Learning  


Student Performance and Resource 
Allocations Project - EDAD 6381 & 
6382 


  


# 6 ELCC Content 
Measure  Estimating and Allocating Resources 


Project - EDAD 6381 & 6382   


# 7 ELCC Content 
Measure  Board/Superintendent Procedures and 


Guidelines Project - EDAD 6380   


# 8 ELCC Content 
Measure   Equity and Equality in Funding 


Project- EDAD 6381 & 6382    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  EDAD 
6380 


EDAD 6382 
Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies EDAD 6383 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey   
 
 
 


Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


*School Librarian Dr. 
Holly Weimar  


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
LSSL 5337, LSSL 5385, LSSL 
5370, LSSL 5396 


Transition Point 2-Exit from 
Clinical Practice 
LSSL 5366 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness Composite of GRE and GPA    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  Two “C” permitted in program to 


retain good standing  
Two “C” permitted in program to 
retain good standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 150 


#2 ALA/ASL Content 
Measure   Electronic Portfolio  


#3 Instructional Planning  Program Administration Project –  
LSSL 5337   


#4 Clinical Experience   Assessment of Internship –  LSSL 
5366  


# 5 Effect on K-12 
Student Learning   Collaborative Information Literacy 


Lesson  LSSL 5366  


# 6 ALA/ASL Content 
Measure  Reaching Youthful Readers –  LSSL 


5385   


# 7 ALA/ASL Content 
Measure (Optional)  Program Information Technology 


Project - LSSL 5396   


# 8 ALA/ASL Content 
Measure (Optional)  School Library Leadership & 


Advocacy - LSSL 5370   


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5370 


Mid-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5337 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  LSSL 5366 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    


Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Technology  
Dr. Kimberly 
LaPrairie 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers  


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 overall UG Coursework or 
GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


Technology component: Online technology 
project (pre-assessment)    


Graduate School  
Readiness     


Graduate School 
Readiness     


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of 30 
hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 ISTE Content 
Measure    


Comprehensive Examination 
Field and Employment 
Experiences Expectations 
Portfolio (programmatic) 


#3 Instructional Planning   
Student Technology Use Assignment 
Development (CIED 5363); 
Technology Plan (CSTE 5338) 


 


#4 Clinical Experience   Instructional Technology Practicum 
Portfolio (CIED 5369)  


# 5 Effect on K-12 
Student Learning   


Developing Materials for the Web 
(CSTE 5337); Development of a 
Professional Social Network (CSTE 
5338) 


 


# 6 ISTE Content 
Measure  Annotated Bibliography (CIED 5367) Copyright and Fair Use Assignment 


(CIED 5369)  


# 7 ISTE Content 
Measure    Assessing Student Performance With 


Technology (CIED 5369)  


# 8 ISTE Content 
Measure (Optional)     


Dispositions 
Measurement  


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
(programmatic – first or second 
semester in program) 


Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  (programmatic – last 
semester in program) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Leadership Dr. Barbara 
Polnick 
 


ENTRY – Admission to Graduate Studies 
EDAD 5332, EDAD 6368  


Transition Point 1-Admission to 
Clinical Practice  
EDAD 5378 


Transition Point 2-Exit from Clinical 
Practice 
EDAD 6372  


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal, 
Quantitative, and Writing and must be less than 7 
years old; Current Texas Service Record 


   


Graduate School  
Readiness 


One letter of recommendation from immediate 
supervisor    


Graduate School  
Readiness 


Acceptable Writing Sample required for admission 
for both MEd and MA    


Graduate School 
Performance  


Two “C” permitted to retain good 
standing (I believe the 2nd C warrants 
dismissal---check with department. 
We follow same policy) 


Two “C” permitted to retain good 
standing (see previous comment 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No Certification 


#2 Content Measure 
Leadership Framework , 5 year goals, resume 
F 09, S 10, SU 10 -  EDAD 5332, EDAD 6368 


   


#3 Instructional Planning  
Curriculum Alignment Project  
F 09, S10, SU 10 -  EDAD 5378 


  


#4 Clinical Experience   State of Education Report 
F 09, S 10, SU 10 -  EDAD 6372 


Internship Logs 
F 09, S 10, SU 10 - EDAD 6372 


# 5 Effect on K-12 Student 
Learning   School/Program Improvement Plan 


F 09, S 10, SU 10 -  EDAD 6372  


# 6 Content Measure     


# 7 Content Measure 
(Optional)     Comprehensive Exam 


F 09, S 10, SU 10  EDAD 6372 - 


# 8 Content Measure 
(Optional)    Successful Defense Portfolio 


Dispositions 
Measurement 


Entry Level Dispositions and Diversity Proficiencies  
EDAD 6368 


Mid-Program Dispositions and 
Diversity Proficiencies  
EDAD 5386 


Consistently Proficient Level 
Dispositions and Diversity Proficiencies  
EDAD 6372 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*School Counseling  
 Dr. Mary Nichter 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance 


GPA >2.8 in last 60 hours of UG Coursework or 
>3.0 overall undergraduate GPA    


 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal and 
Quantitative, must be less than 7 years old; 
Current Texas Service Record 


   


Graduate School  
Readiness Three letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample and interview    


Graduate School 
Performance  


Advance to candidacy (15-graduate 
hours) Two “C” permitted to retain 
good standing  


Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 152 


#2 Content Measure  At Candidacy -15 hours and review  Counseling Comprehensive 
Exam 


#3 Instructional 
Planning     


#4 Clinical Experience    
COUN 6376  
Practicum Evaluations (2- mid & 
end) 


COUN 6376  
Supervisor Evaluation (2- mid 
& end) 


# 5 Effect on K-12 
Student Learning 


COUN 5333  
Service Learning 


COUN 6335 
Cultural Competency 


 COUN 6386 
Counseling Proficiencies   


# 6 Content Measure Counseling Potential Scale Counseling Potential Scale Counseling Potential Scale  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


COUN 5333 
Entry-Level Dispositions and Diversity 
Proficiencies  


COUN 6335 
Mid-Level Dispositions and Diversity 
Proficiencies 


COUN 6376 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters -
Curriculum and 
Instruction – Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0     


 


Graduate School  
Readiness 


Candidates with an undergraduate GPA between 
2.5 and 3.0 from the baccalaureate-granting 
institution or between 2.8 and 3.0 in advanced 
hours from the baccalaureate degree-granting 
institution are required to take the GRE. These 
candidates must meet the minimum standard with 
the following formula: 


   


Graduate School  
Readiness 


1. (GPA X 50) + GRE Verbal + GRE Quantitative 
+ GRE Written equal to or great than 435.    


Graduate School  
Readiness 


2.GRE TAKEN BEFORE AUGUST 2011:(GPA X 
200) + GRE Verbal + GRE Quantitative + GRE 
Written equal to or great than 1664 


   


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of  
30 hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning  CIED 5384 


Portrait of a Diverse Learner   


#4 Clinical Experience  CIED 5370 
Citi   


# 5 Effect on K-12 
Student Learning  CIED 5383 


Analysis of Student Learning   


# 6 Content Measure   CIED 5085 
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5085 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters-Curriculum 
and Instruction with 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or 
full Admission Formula: Last 30 hours + GRE 
≥925 


   


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning   CIED 5384 


Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section 
of TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5385  
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


Educational 
Leadership Doctorate 
Dr. Julie Combs 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Candidacy 


Transition Point 2-Exit from 
Clinical Practice 
Candidacy 


EXIT – Transition to Exit: 
Graduation  


UG College Performance Acceptable GPA in Undergraduate Coursework    
 


Graduate School  
Readiness Acceptable GRE    


Graduate School  
Readiness 


Three letters of Recommendation 
Work Experience    


Graduate School  
Readiness 


Personal Statement 
Initial Paper Screening - Scored 
Interview – Scored 
Acceptable Writing Sample - Scored 


   


Graduate School 
Performance 


NOTE: Entered, retained, % successful on 
comps, meet research competencies, advance to 
candidacy, proposal, defense, graduation 


12-Graduate Hour Review Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam     


#2 SPA Content Measure  Comprehensive Exam   


#3 Instructional Planning     


#4 Clinical Experience     


# 5 Effect on K-12 
Student Learning   


Proposal  
EDLD 8333 Dissertation 
Research Competencies met 


 


# 6 SPA Content 
Measure    Defense 


# 7 SPA Content 
Measure (Optional)     


# 8 SPA Content 
Measure (Optional)     


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
Professional Writing (EDLD 7337) 


Mid- Level Dispositions and Diversity 
Proficiencies  
Practicum for Superintendents (EDLD 
6383)  


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  
Educational Research  (EDLD 7363) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates  
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Unit Assessment System Matrix




Academic Year 2013-14


Program


n students 


assessed


Contextual 


Factors


Learning 


Goals


Assessment 


Plan 


Design for 


Instruction 


Instructional 


Decision 


Making 


Analysis of 


Student 


Learning 


Reflection 


and Self 


Evaluation


Overall


All Initial Programs 542 96% 97% 96% 97% 96% 95% 96% 98%


All Undergraduate Initial Programs 489 96% 97% 96% 98% 97% 96% 97% 98%


All Undergraduate INST Majors (Elementary and Middle Level) 363
97% 98% 97% 99% 98% 97% 97% 99%


ELEMENTARY LEVEL 299 98% 98% 97% 99% 98% 96% 98% 99%


Generalist (Grades EC-6) 212 98% 98% 97% 99% 98% 96% 98% 99%


Bilingual Generalist (Grades EC-6) 25 98% 100% 96% 98% 98% 100% 100% 100%


Generalist with SPED (Grades EC-6) 62 99% 98% 97% 99% 96% 96% 98% 100%


MIDDLE LEVEL 64 94% 98% 96% 98% 96% 98% 94% 97%


English Language Arts and Reading, and Social Studies (Grades 4-8) 17 94% 100% 100% 100% 91% 100% 94% 100%


Mathematics (Grades 4-8) 25 92% 98% 94% 96% 98% 96% 90% 96%


Mathematics and Science (Grades 4-8) 22 98% 98% 95% 98% 98% 98% 98% 95%


All Undergraduate Secondary Education Minors (incl ALL LEVEL) 126 94% 93% 94% 94% 95% 94% 96% 97%


SECONDARY LEVEL 54 94% 94% 91% 95% 95% 95% 97% 98%


Agriculture (6-12)


English, Language Arts and Reading (7-12) 18 94% 94% 94% 97% 94% 100% 97% 100%


Family Consumer Science (6-12) 3 100% 100% 100% 100% 100% 100% 100% 100%


History (7-12) 24 92% 94% 85% 92% 94% 90% 96% 96%


Journalism (7-12)


Life Science (7-12) 2 100% 100% 100% 100% 100% 100% 100% 100%


Mathematics (7-12) 6 100% 92% 92% 100% 100% 100% 100% 100%


Social Studies (7-12)


Speech (7-12)


Computer Science (8-12)


Dance (8-12) 1 100% 100% 100% 100% 100% 100% 100% 100%


Science (8-12)


Technology Education (6-12)


Trade and Industrial Education (8-12)


ALL GRADE LEVEL 72 93% 92% 96% 94% 94% 94% 95% 96%


Art (EC-12)


Music (EC-12) 34 97% 96% 96% 99% 100% 99% 97% 100%


Physical Education (EC-12) 28 91% 91% 98% 89% 93% 91% 95% 93%


Spanish (EC-12) 6 83% 75% 83% 83% 75% 83% 83% 83%


Theatre (EC-12) 4 88% 100% 100% 100% 88% 88% 100% 100%


All Post-Baccalaureate Initial Programs 53 89% 93% 92% 92% 90% 87% 89% 92%


The TWS is a Likert scored rubric; scores of 2 or 3 are considered passing.  The data shown above is based on the first two overall matching scores for each student.


Students scoring an overall matching 1 on TWS were required to complete a second TWS or repeat student teaching.


Likert Scale for TWS: 1 = Unmet; 2 = Partially Met; 3 = Met


TWS Pass Rate





TWS Trend Report




Curriculum Realignment Committee Membership 


 


Dr. Barbara Greybeck, Assoc. Professor, Chair, Languages, Literacy, and Special Populations 


Dr. Daphne Johnson, Professor, Chair, Curriculum and Instruction 


Lisa Brown, Assistant Professor, Curriculum and Instruction 


Andrea Foster, Associate Professor, Curriculum and Instruction 


Helen Berg, Associate Professor, Languages, Literacy, and Special Populations 


Diana Nabors, Associate Professor, Languages, Literacy, and Special Populations 


Donna Cox, Assistant Professor, Curriculum and Instruction 


Nancy Stockall, Associate Professor, Languages, Literacy, and Special Populations 


Sylvia Taube, Assistant Professor, Curriculum and Instruction 


Victoria Hollas, Assistant Professor, Curriculum and Instruction 


Janet Williams, Director, Educator Preparation Programs 


Sandra Stewart, Associate Dean, Teacher Preparation 


Jenny Estrada, Administrative Assistant, Educator Preparation Programs 





Realignment Committee Membership




Standard 1 
Connecting prior knowledge 
Dev App 
Communication expectations 
A range of instructional strategies 
Motivation 
Engagement 
Differentiate/Group 
Content 
Feedback (immediate) 
Validate student response 
Critical thinking/PS 
*Instructional Technology 
Diverse learners 
Reflection 
 
Learning Process: 
Intro block: Application: Mastery:  
A.Learning/Planning 
Process and components 
including Language and 
content objectives 
Define (clearly) 
Field notes 
Observation 
Assessment 
Using videos 
Self-checking and reflection 
Defining formative and 
summative assessments  
Operational (definitions 
beyond textbook meanings) 


Writing lessons plans 
Practice with Support and 
Feedback 
Create assessment 


Writing and implementing 
1. coherent content 
2. differentiate for all 
students 
3. students ability/know 
4. prior knowledge 
5. real world experience 
6. assessment (data-
drive) 
7. opportunities for critical 
thinking and problem 
solving 
Questioning 
Q: feedback/staff 


B. Define: 
Intrinsic/extrinsic 
Motivation 
Direct ins. 
Dev. Appropriate and inst. 
technology 
Methods of inst. and inst. 
strategies 
Engagement  
T-TESS 


Practice 
Application 
Evaluate 
Feedback 
Reflection 
Revise 


Teaching (PDAS) 
Motivating 
Engaging 
Formative assessment  
(Student –centered 
observational use of 
formative data)  
We see T-TESS evidence 
 


C. Defining: 
Characteristics 
Strengths and weaknesses 
L, S, R, W 


Practice 
Taking a lesson plan and 
evaluate 
Scenarios 


Teach a lesson where all 
students learn – modify 
for special needs 







Social/emotional 
Recognize characteristics of 
mental disorders 
(accommodations and 
resources) 
Child development (levels) 
How does learning happen?  
Keeping children in class 
ALL means ALL 
collaboration/communication 
Rights/responsibility 
Confidentiality 
Ethics 
Children of poverty  
Cultural/Linguistic Diversity 


Literacy methods 
Practice with real students 
Assess to find differences 
O, W Graphic, K, and 
Tact. 
Hands-on 
(LPAC meetings-
opportunities 
parent/teacher conf.) 


Formative – facilitate for 
all  
Group students – 
meaningfully 
Whole group – setting up 
a classroom environment 
for learning 


D. Define: 
Environmental checklist 
Problem-solving 
Levels of questioning 
Assessment 
Enquiry-based learning 
(Continuum of learning level 
of challenge vs. frustration) 
Social/emotion/cognitive 
confidence 


Experience problem-
solving 
Experience effective 
shared 
communication/and 
discussion 
Explicitly tell them that we 
are modeling  
Dispositions 
Checklists 
Assessments 
 


Demonstrate: 
Actively 
On-level learning  
*Assessment component  
Progress monitoring  
Environmental Checklist 
Context/safe  
Self-guided learning 
Persistence 
Effective Discussions and 
cooperation 
Problem solving 
Student-centered 
See students build a 
logical argument 
Level of questions 


E. Define: 
High Expectations 
Scaffolding 
Content level and age 
appropriate 
Understand contextual 
factors 
Define cross-Discipline  
Tools vs. Inst. technology 
Define collaborations 


Candidates experiencing 
in:  
Discussing  
Researching 
Interviewing 
Applying to own learning 
(reflection) 
Logical arguments (issue, 
identity, problem, pose 
logical argument) 
persuasive 


Create challenges in the 
classroom 
Cross-discipline to solve 
real world problems 
(Pose issues  
identify problem) 
Scaffolding learning 
Appropriate to 
level/content 
Individual and 
collaborative learning 
Formative assessment 
Use technology for 
solving a problem 
High expectations 







F. What is an objective? 
Content and language 
Goals and objectives 
Deconstruct the standards 
Define research 
Small group instruction 


Practice feedback 
Peer feedback  
Video feedback 
-3 Questions  
Depth and complexity 
Reteach opportunities 
(revise) 
Practice writing *effective*  
content and language 
objectives 


Candidates give 
immediate, meaningful 
relevant feedback when 
teaching 
Students understand key 
concepts of the discipline 
Flexibility to modify 
instruction in the moment  
Progress monitoring  
What and how teaching 
meets the diverse needs 
of all learners  
Evidence of student 
language proficiency in 
planning 


 
  







Standard 2 
High achievement  
Social-emotional development 
Student background/environment 
Inclusive environments 
Community of learners (positive) 
 Celebrate rather than tolerate 
 Language acquisition 
 Culturally responsive  
Connections to prior learning 
Meaningful context  
Unique qualities of students 
Evidence-based strategies/apply for learning outcomes 
Cultural effects on learning 
Environmental factors 
Variables of learning 
Adjusting instruction (ALL means ALL) 
 
Initial Application Mastery 
A. Use language that is 
pro-student 
Model personal 
responsibilities for the 
learning of all 
Cultural and parental 
awareness (explicitly 
taught) 


Activities related to getting 
to know communities in 
which they teach 
Go to LPACs and parent 
meetings and/or trainings 
Diverse field experiences 
Discussions (issues) 
Practice Negotiation 
 


High expectations for all 
students and support to 
help them achieve 
Focus on strengths 
Analyze contextual factors 
Planning through 
responsive teaching 
Inclusive environment 
(community of learners) 
Remediate weakness 
Teach compensatory skills 
Personal responsibilities 
for growth of all learners 


(B) Define Relationship 
building 
Discuss strategies for 
building relationships with 
students, parents, and co-
workers 
Define ELLs, gifted, and 
special education 
Define oral language 
development 
Conversation starters 


Writing scenarios 
Activities (mock parent 
conferences, etc.) 
Gathering student 
information 
(practice independence in 
field experiences) 
Describe students (e.g. 
shadow) 
Case study 
Practice cold calls 
Parent contacts 


Connecting the student to 
the material (evidence of) 
ESL strategies  
Strategies for 
gifted/Special education 
Oral language 
development  
Listening skills 
Speaking skills 
Activate prior knowledge  
Building relationships 


(C) Research  
Evidence-Based practices 


Practice evaluating 
research 


Understanding how 
learners construct 







Define evidence-based 
Where to find appropriate 
sources 
Evaluate instructional 
sources 


Conduct research 
Reflection 
Understanding which 
activity is best for each 
learner  
Candidates can indicate 
the rationale for 
instructional decisions 


meaning---using “best” 
practices  
Knowing when learners 
are ready 
Evaluate evidence-based 
practice (TWS) 


 
  







Standard 3 - Content 
Key terms: 
Alignment with standards (vertical and horizontal) 
Integrated curriculum 
Content specific for all learners 
Pedagogy 
Identify gaps  
Authentic connectors 
Professional development 
On-going assessment/planning 
Organized curriculum  
Discipline specific language 
Anticipate common misunderstandings 
Teacher-content experts 
Matching TEKS and activities  
 
Initial Application Mastery 
A. Know and identify key 
terms for content  
Teach what collaboration 
looks like  
Identify student gaps (pre-
assessment) 
Identify methods  
Identify websites 
Define curriculum  and 
what it’s NOT 
Design down and deliver 
up 
 


Practice 
Deconstructing concepts 
and skills 
Writing lesson plans in a 
sequence 
Guide through concepts 
and skills 
Practice aligning 
curriculum and 
investigation  
Learning to collaborate  
Evaluate technology and 
differentiate research-
based and folk lore 


Adapt lesson plan  
Teach correct Meaningful 
and authentic learning  
Real world application 
Assist struggling learners  
Demonstrate key term 
(vocab/academic lang.) 
Construct analysis for 
concepts and skills 
(process steps) 
Sequence from concrete to 
abstract curriculum 
Demonstrating aligned 
curriculum 


B. Know different 
strategies for teaching 
vocabulary  
Identify elements of a unit 
Define: 
Unit, curriculum 
Identify key concepts (big 
ideas) 
Identify own 
misconceptions 


Practice predicting what 
might occur  
Identify possible 
misconceptions (lesson 
plan)  
Practice adapting 
language – breaking down 
vocabulary – level up 
Practice planning a unit of 
study (in pieces) 


Demonstrate organization 
of curriculum 
Planning unit of study that 
is cross-disciplined 
(including discipline 
specific vocab.) 
Demonstrate ability to 
know what might be a 
misunderstanding in 
content (pre-assessment) 
 


C. Define:  
Discipline  
Discussion about best 
practices in content 


Candidates practice 
connecting learning from 
one course to another 
(deliberate) 


Demonstrate 
understanding of content 
and skills  







Practice teaching content  
objectives 
Practice connecting 
objectives to real-life 
experiences  


Connect real world 
experiences to students to 
the content  
Cross-discipline 
(connections to students 
real-world experiences) 


 
  







 
Standard 4 - Environment 
Key terms: 
Safe environment  
Supportive/respectful 
Culturally responsive 
Value diversity 
Physical environment 
Choice environment 
Self-monitoring  
Grouping strategies  
Parents/families 
Behavior management – set clear expectations 
Routines/transitions 
Engage 
Shared ownership of environment 
 
Initial Application Mastery 
A. Define code switching 
(language, background, 
and experiences) 
Compare different 
environments/cultures 
Difference between friend 
and teacher 
Define:  
Respect, shared 
ownership of the 
classroom 


Practice reflection on 
classroom environment 
(analyze) 
Role playing  
Designing classrooms 
Design routines 


Maintain a safe 
environment for learning 
Interact appropriately with 
students (based on 
culture) 
Respect – take into 
account students 
backgrounds 
Explicitly teach 
expectations 
Code-switching 
Dispositions (positive) 


B. Know elements of 
classroom environment 
and design  
Define safe and 
appropriate classroom  
Flexible  
Define: accommodation, 
modification 


Using web-based 
programs to design 
classrooms 
Practice redesigning 
classroom based on 
students’ needs (e.g. 
budgeting) 


Grouping appropriately 
(flexible) 
Design classroom based 
on students and 
institutional needs 
(redesign or reflect) 


C. Define: 
Shared ownership 
Persistence with on-going 
discipline plan 
Research discipline 
procedures 


Model ownership of 
classroom (explicit) 
Practice with student 
problems 
Dialogue of collaboration 
groups 
Provide toolbox of options 
and strategies  


Create a management 
system and define the 
purposes for doing that  
Implement current 
classroom system 
effectively  
Critique and reflect 







Case studies 
D. Can means Can (High 
Expectations) 
Intro letter to parents 
Teaching different 
strategies for transitions  
Provide resources for 
diverse parents 
(discussions) 
Define:  
High expectations, 
consistency 
Discuss parents as 
partners 


Role playing (angry parent) 
Mock conferences 
Practice differentiation 
using on-level strategies 
Practice writing parent 
letters  
Mock ARDs and LPACs 
Practice/discuss high 
expectations in lesson 
plans with students 
Practice using constructive 
feedback 


Effective parents 
communication  
High expectation (but 
obtainable) and encourage 
students to be self-
motivated (using pre-
assessment and student 
activities) 
Using strategies for on-
level learning 
Demonstrate planned 
transitions that students 
can do independently  
Demonstrate effective time 
management  


 
  







Standard 5 
Key Terms: 
Assessment formal/informal 
Aligned and varied assessment 
Progress monitoring 
Goal setting 
Self-assessment 
Review analyze data 
Linguistic differences 
Involving students in self-assessments 
Timely reviews 
 
Initial Application Mastery 
Identify assessment and 
types  
Scores 
Define: Assessment 
informal/formal (state 
required) 
Data sources 
Look at biases 


Practice using multiple 
forms of data 
Create assessments 
Lesson planning and 
scenarios 
Use data to design student 
learning 


Use data to plan 
instruction and make 
decisions (multiple 
sources) 
Moving students to 
expected on-level learning  
Vary assessments for 
accommodations 


B. Define:  
Social-emotional learning 
standards 
Know difference between 
instructional goal and 
course objective  
Linking lesson plan 
components 
Know a variety of 
measures for progress 
monitoring  
Difference between 
critique and criticize  


Practice writing goals (in 
our courses) 
Monitoring our growth 
Role Play with parents 
(comprehensive feedback) 
Practice feedback with 
peers 
Design assessment items 
on instruction  
Discussions on social-
emotional learning 


Set goals based on data 
Assist students in setting 
own goals (how they feel 
about learning) 
Communicate with parent 
on student progress  
Collecting relevant data  
Share outcomes of 
comprehensive feedback  
Using assessment data to 
reteach 


C & D. Know how to 
review data 
TAPR Report  
Analyze student strengths 
and weaknesses  


Model:  
Timely, accurate data 
Practice using different 
types of tests 
Case study with written 
plan and recommendations  
Practice of analyzing test 
items for adjustment 
Real experiences with 
teacher teams  
Analyzing questions 


Provide timely and 
accurate review of data to 
make adjustments 
Develop holistic picture of 
students based on data 
Plot student growth and 
plan classroom instruction 
Use alignment curriculum 
based on data to make 
adjustments 


 







 
 
Standard 6 
Key Terms: 
Professional Development  
Ethical behavior 
Integrity 
Self-reflection 
PD on needs of students 
PLCs 
Teacher leadership 
Advocate 
Mission/vision/goals 
Code of ethics 
Appropriate communication 
Accurate student records 
Confidentiality 
 
Initial Application Mastery 
A. Difference between 
policies and procedures  
Write philosophy while 
teaching 
Introduce and teach 
dispositions 


Analyze campus 
handbooks 
Analyze code of ethics 
(case studies) 
Candidate selects PD 
opportunities based on 
self-assessment  


Professionalism  
Behaving ethically 
Reflect on strengths and 
know what candidates 
need to learn 
Targeted PD based on 
self-reflection  
Comply with all policies 
and district procedures 
Plan and implement 
Professional Development 


B. Seek and accept 
constructive feedback 
Define Professional 
Learning Communities 
(learning groups) 


Model asking for feedback  
Experience collaborative 
learning community 


Requests feedback  
Respond appropriately to 
constructive feedback  
Participating in learning 
communities (PLCs) 
Reflect on learning 
communities  


C. Define: vision, mission, 
campus plans 


Analyze campus plans set 
up condition for self-
initiatives  
Analyze what would be 
done on your campus 


Communicate vision, 
mission, and goals of 
campus/district 
Having an impact on the 
campus (self-mastery 
behaviors) 
Participate and contribute 
in learning community  







D. Define: ethics, 
professionalism, 
dispositions 
Understand the use of 
professional “filter” 


Scenarios of ethics 
Explicit discussion of 
ethical behavior 
Thread throughout 


Follow ethical code of 
Conduct Policies and 
Procedure  
Use of language depicts 
professional ethical 
behavior 


 





Proposed Teacher Candidate Outcomes Aligned to Standards




Curriculum Alignment Meeting 


December 5, 2014 


Agenda 
 


I. Purpose of the committee 


II. Charge for alignment 


III. State changes for EPPs 


IV. Meeting dates and timeline for completion 


a. March and May – Large Group Meetings 


V. Questions 


 


Our Goal! 


  







CURRICULUM ALIGNMENT MEETING 


FRIDAY, DECEMBER 5, 2014 


MINUTES 


 


Attended:  Dr. Sandra Stewart, Dr. Nancy Stockall, Dr. Sylvia Taube, Dr. Lisa Brown, Dr. Helen Berg, Dr. 
Barbara Greybeck, Ms. Janet Williams, Dr. Donna Cox, Dr. Andrea Foster, Dr. Victoria Hollas, Dr. Daphne 
Johnson, Dr. Diana Nabors, Ms. Jenny Estrada 


Two video links:  https://www.youtube.com/watch?v=vIKly3WnFzE 21st Century Learning Environments 
and https://www.youtube.com/watch?v=6Cf7IL_eZ38 A Day Made of Glass - Corning were sent to the 
members. 


Team observations: 


• need to work as a team 
• initially ready to work and then may get frustrated 
• mistakes will be made 
• trust each other 
• see an end to work and then celebrate 
• this is all about the students 
• start with profile and then work backwards 
• address partner school needs 
• create visionary documents 
• address State and Federal standards 
• everything we do should have an outcome 
• curriculum needs to be complete by May 


An all-day meeting was scheduled for Monday, 1/12/15, in order to begin the process of aligning EC-6 
and 4-8 courses with the Standards. 


A second meeting was scheduled for Tuesday, 1/13/15, in order to begin the process of aligning the SED 
and Post Bac courses with the Standards. 


 


PURPOSE:  At Sam Houston State University, we prepare passionate, caring, and knowledgeable 
professionals who are reflective, think critically, and consider the individual needs of their students by 
actively engaging in their community and effecting positive systemic change in the world.  


 


 


 


  



https://www.youtube.com/watch?v=vIKly3WnFzE

https://www.youtube.com/watch?v=6Cf7IL_eZ38



Curriculum Realignment Committee Meeting Agendas and Minutes




Student name Candace Bunvh (F10) Jessica Huettel (F10) Julie Oliver(F10)


I. Questionnaire*


II. Background/Strengths*


III.  Video/Lesson Plan*
Timing (3, 30, & 5 mins.)
Continuous & unedited
Reflection (4 questions)
Written Lesson Plan
Written Reflection


JUDGE ON THE BASIS OF:
Planning and Preparation


Plans/objectives appropriate? 
Objectives accomplished?


Materials appropriate/stimulating?
Knowledge and Presentation of 
Subject Material
Engage students in learning and 
reinforce?


Skill in questions/ examples that 
clearly communicate ideas?
Management of Instruction
Use time effectively?
Induce enthusiasm & respond 
effectively to student behavior?
Interaction and Communication
Establish atmosphere of trust & mutual 
respect?
Teacher and student communicate 
effectively?
Professional Image and 
Presentation
Project image reflecting 
profeessionalism and commitment?


Would presentation be a model of 
excellence in student teaching?
Inclusion of All Students                      
(Video include students?)


3 copies of paperwork? Y Y Y Y Y Y Y
Video labled? Y Y Y Y Y Y Y


COMMITTEE MEMBERS:
Lautrice Nickson        
Diana Nabors         
Daphne Johnson


Judge (signature)                   date


_______ ._______


Sam Houston State University/Texas Director of Field Experiences
2009-2010  Student Teacher of the Year Award


This award recognizes a student teacher who has demonstrated during his or her student teaching experience an outstanding ability to:  Plan and develop a repertoire of classroom management skills 
and instructional strategies that support the needs and curriculum of all students; Establish effective interpersonal relationships with students, parents, faculty, and staff; and Reflect about the teaching and learning process


Only the holistic rating above is requested.  The grid below is intended to facilitate determing the overall rating. 


Please rate each student teacher on 
a scale of 1 -10 to one decimal point 
(10.0 being the highest) 


____8___ ._0______ ____8___ .___5____ 8_______ .______0_ _______ ._______ _______ ._______ _______ ._______





		2009-2010 ST YR Apps



Student Teacher of the Year Score Sheet




Exhibit I.5.a: 


Pages from catalogs and other printed documents describing general education, 
specialty/content studies, and professional studies. 


 


The 2014-2016 SHSU Undergraduate Catalog is available online at 
http://www.shsu.edu/undergraduate-catalog/2012-2014/index.html 


The University’s general education curriculum is described under the section of the Catalog 
called Core Curriculum (http://www.shsu.edu/undergraduate-catalog/2012-2014/core-
curriculum.html). 


The Core Curriculum at Sam Houston State University contains 42 semester credit hours, 
encompassing six component areas: (a) Communication, (b) Mathematics, (c) Natural Sciences, 
(d) Humanities & Visual & Performing Arts, (e) Social and Behavioral Sciences, and (f) 
Institutionally Designated Option. Each component area has a minimum credit hour requirement 
and a set of specific courses that may be used to satisfy the requirement. The chart below details 
the Sam Houston State University courses and their Texas Common Course Number (TCCN) 
equivalents that comprise SHSU’s core curriculum.  SHSU has a renown undergraduate advising 
center, which, in part, focuses on articulation agreements with Community College students’ 
transfer credits.  See TCCN Framework.  


In addition to information in the Undergraduate Catalog, the Educator Preparation Program 
makes information available on its Become a Teacher website.  The catalog contains a link to 
this page and a listing of all initial certification programs in the unit.  See http://undergraduate-
catalog-2014-2016.shsu.edu/home/college-of-education.html 


 


The 2013-2015 SHSU Graduate Catalog is available online at http://www.shsu.edu/graduate-
catalog/2013-2015/.  Most of the unit’s advanced programs can be found in the catalog at 
http://www.shsu.edu/graduate-catalog/2013-2015/college-of-education.html.  However, 
information on the Specialist in School Psychology degree can be found online at 
http://www.shsu.edu/graduate-catalog/2013-2015/college-of-humanities-and-social-
sciences.html. 


Program webpages for all academic programs can be found online at 
http://www.shsu.edu/academics/ and contains a listing of hybrid and online degrees as well 
(http://distance.shsu.edu/prospective-students/programs.html). 


 


 



http://www.shsu.edu/undergraduate-catalog/2012-2014/index.html

http://www.shsu.edu/undergraduate-catalog/2012-2014/core-curriculum.html

http://www.shsu.edu/undergraduate-catalog/2012-2014/core-curriculum.html

http://www.shsu.edu/undergraduate-catalog/2012-2014/transfer-of-credit.html%23commoncourse

http://www.shsu.edu/academics/education/educator-preparation-services/become-a-teacher.html

http://undergraduate-catalog-2014-2016.shsu.edu/home/college-of-education.html

http://undergraduate-catalog-2014-2016.shsu.edu/home/college-of-education.html

http://www.shsu.edu/graduate-catalog/2013-2015/

http://www.shsu.edu/graduate-catalog/2013-2015/

http://www.shsu.edu/graduate-catalog/2013-2015/college-of-education.html

http://www.shsu.edu/graduate-catalog/2013-2015/college-of-humanities-and-social-sciences.html

http://www.shsu.edu/graduate-catalog/2013-2015/college-of-humanities-and-social-sciences.html

http://www.shsu.edu/academics/

http://distance.shsu.edu/prospective-students/programs.html



Exhibit I.5.a Catalog Entries




Exhibit I.5.b 


Sample Syllabi 


The unit has over four thousand syllabi on file that will be available during the site visit.  In consultation 
with NCATE staff, the unit has selected a number of sample syllabi mentioned in the self study.  The 
unit also makes use of a syllabi template (Appendix A, below).  All syllabi are included in Exhibit 1.5.b: 
Appendices B-E on the page numbers listed below. 


1. BESL 2301 : Multicultural Influences on Learning (Appendix B, pp. 1-9) 
2. BESL 3301 : Second Language Acquisition (Appendix B, pp.10-18) 
3. CIED 5383: Integrating Current Technologies in Teaching (Appendix B, pp. 19-27) 
4. CIED 5384: Curriculum Trends for Classroom Teachers (Appendix B, pp. 28-35) 
5. CIED 5085: Current Issues in Education (Appendix B, pp. 36-40) 
6. CIEE 3374: Human Growth and Development (Appendix B, pp. 41-48) 
7. CIEE 2333: Becoming a Teacher (Appendix C, pp. 1-21) 
8. COUN 6386: Field Practicum (Appendix C, pp. 22-40) 
9. COUN 6374: Practicum in Group Counseling (Appendix C, pp. 41-59) 
10. COUN 6376: Supervised Practice in Counseling (Appendix C, pp. 60-70) 
11. COUN 5392: Cross Cultural Issues in Counseling (Appendix C, pp. 71-80) 
12. COUN 5333: School Counseling (Appendix C, pp. 81-92 
13. COUN EDAD 6362: Campus Leadership Internship (Appendix C, pp. 93-124) 
14. EDAD 5372: Federal, State, and Local School Law (Appendix D, pp. 1-14) 
15. EDAD 5386: Special Populations and Special Programs (Appendix D, pp. 15-25) 
16. EDAD 6368: Instructional Leadership (Appendix D, pp. 26-38) 
17. EDLD 6383: Practicum for Superintendents (Appendix D, pp. 39-72) 
18. EDLD 7363: Proposal Development (Appendix D, pp. 73-88) 
19. EDLD 6385: Cultural Proficiency for School Leaders (Appendix D, pp. 89-103) 
20. LSSL 5370: Instructional Design and Library Media Production (Appendix E, pp. 1-17) 
21. LSSL 5337: School Library Media Center Administration (Appendix E, pp. 18-26) 
22. SPED 2301: Introduction to Special Education (Appendix E, pp. 27-36) 
23. TESL 3303/TESL 4303: Strategies for Working with English Language Learners (Appendix D, 


pp. 38-54, Two syllabi) 


  







Appendix A: 
Syllabi Template 


  







 
Course Number and Course Title (as it is listed in the catalog) 


Semester, Year 
Course Number is a required course for and Certification. 


 
College of Education, Department of ___________________________ 


 


Instructor: Name 


Office location 


P.O. Box /SHSU 


Huntsville, Texas 77341 


Phone/Fax 


E-mail address 


Office hours: 


Day and time the class meets:  


Location of class: 


Course Description: 


IDEA Objectives: In this course, our focus will be on these major objectives (as assessed by the 
IDEA course evaluation system): 


Essential:  


Important: 


Textbooks: Required and recommended texts (in APA format) 


Tk20 Account statement (if required for class) 
Tk20 Account is required for this course. Tk20 is an electronic toolkit used by candidates to provide 
evidence that they have mastered state and professional standards for the profession. Additional 
information regarding Tk20 is available at: https://tk20.shsu.edu/ 


 


Course Format: 
 
Course Content 







 


Course Requirements: 


Student Syllabus Guidelines 


• SHSU Academic Policy Manual -- Students  
o Procedures in Cases of Academic Dishonesty #810213 
o Disabled Student Policy #811006 
o Student Absences on Religious Holy Days #861001 
o Academic Grievance Procedures for Students # 900823 


• SHSU Academic Policy Manual – Curriculum and Instruction 
o Use of Telephones and Text Messagers in Academic Classrooms and Facilities #100728 


• Visitors in the classroom - Only registered students may attend class. Exceptions can be 
made on a case-by-case basis by the professor. In all cases, visitors must not present a 
disruption to the class by their attendance.  


NCATE Accreditation 
The Sam Houston State University, College of Education has the distinction of NCATE accreditation 
since 1954. As an NCATE accredited program, the College of Education ensures that the best-prepared 
teachers will be in classrooms teaching the next generation of leaders how to solve problems, 
communicate effectively, and work collaboratively. 


In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) to 
become the Council for the Accreditation of Educator Preparation (CAEP), combining the two premiere 
accrediting organizations as a single accrediting agency for reform, innovation, and research in educator 
preparation. SHSU will continue to be NCATE accredited through its next review scheduled for 
November 2015. 


NCATE Standards 


CAEP Standards 


The Conceptual Framework and Model 
The COE Conceptual Framework establishes the shared vision of the college in preparing educators 
to work with P-12 students through programs dedicated to collaboration in instruction, field 
experience, and research, the candidates in Sam Houston State University’s Educator Preparation 
Programs acquire the knowledge, dispositions, and skills necessary to create a positive learning 
environment preparing educators to work with P-12 students. Employing a variety of technologies, 
candidates learn to plan, implement, assess, and modify instruction to meet the needs of diverse learners. 
The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that serve to 
identify areas tied to course work where there is evidence of Conceptual Framework and goals assessment. 
The five indicators are: Knowledge Base (CF1), Technological Learning Environment (CF2), 
Communication (CF3), Assessment (CF4), and Effective Field Experience with Diverse Learners (CF5)  



http://www.shsu.edu/dotAsset/728eec25-f780-4dcf-932c-03d68cade002.pdf

http://www.shsu.edu/dotAsset/c6b9a428-6963-4968-8d3d-49b86f99e10a.pdf

http://www.shsu.edu/dotAsset/0953c7d0-7c04-4b29-a3fc-3bf0738e87d8.pdf8

http://www.shsu.edu/dotAsset/bb0d849d-6af2-4128-a9fa-f8c989138491.pdf

http://www.shsu.edu/dotAsset/6d35c9c9-e3e9-4695-a1a1-11951b88bc63.pdf

http://www.ncate.org/Portals/0/documents/Standards/NCATE%20Standards%202008.pdf

http://caepnet.files.wordpress.com/2013/09/final_board_approved1.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/accreditation/conceptual-framework.html





SHSU Dispositions and Diversity Proficiency (DDP) Standards 


CF: Conceptual Framework 


CAEP: Council for the Accreditation of Educator Preparation (see page 20-21 of CAEP Standards for cross-
cutting themes and diversity characteristics) 


NCATE: National Council for the Accreditation of Teacher Education 


 
The Dispositions and Diversity Proficiency (DDP) Standards are administered and evaluated in 
prescribed courses to all educator preparation student in initial and advanced programs (please provide 
additional information for the candidate if the DDP is administered during your course). 


 


College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of 
the programs. You will receive one survey in the final semester prior to graduation regarding the 
operations of the unit during your time here. A second survey will occur within one year following 
graduation from or completion of a program, and will be sent to you and to your employer. This survey 


     
 DDP CF CAEP NCATE 


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 1.1 
(InTASC 
#10) & 3.3 


1. c., 1.g., & 
4. c 


2.  Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem-
solving and decision making for diverse learners. 


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


3. Practices ethical behavior and intellectual honesty. 
 


3 1.1(InTASC 
#9) , 3.3, & 
3.6  


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners. 


3 & 5 1.1 
(InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners 


4 1.1 
(InTASC 
#6) 


1.d. & 4.a. 


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


1 & 4 1.1 
(InTASC 
#9) & 3.3 


1. d, 1. g., & 
4.a. 


9. Leads diverse learners to higher level thinking in cognitive, 
affective, and/or psychomotor domains. 


5 1.1 
(InTASC, & 
#2) 


4.a. 


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


5 1.1 
(InTASC #2 
and #9),  & 
1.4, 2.3 


1.c., 3.c., 4.a., 
& 4.d. 







will focus on the preparation received at SHSU. Please remember that your response to these surveys is 
critical to SHSU program excellence. 
Matrix (A blank example is provided below): 


• Course Objectives - stated in measurable performance terms/behavior 
• Course Activities/Assignments 
• Performance Assessments 
• Standards (either list the standards used or provide a link to the standards) 


• Required Program Standards (SPA – i.e., ACEI, NMSA etc.) 
• NCATE/CAEP Standard 1 (all applicable elements) used when there is not a SPA 
• State Standards/Competencies for certification if applicable 
• Diversity and Disposition Proficiencies 
• Conceptual Framework Alignment 
• ISTE NETS*S Technology Standards (for technology integrated curriculum) 


 


Topic(s)/Objective(s) Activities/Assignments  


(including field based 
activities) 


Measurement (including 
performance based) 


Standards Alignment  


S—SPA Standard Alignment 
TS—Texas Educator 
Standards/Competencies 
DDP—Diversity and Disposition 
Proficiencies 


CF—Conceptual   Framework 
Indicator 


N/C—NCATE/CAEP Standard 1 
(if there is no SPA) 


NETS*S – ISTE NETS Technology 
Standards for Students 



http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/accreditation/conceptual-framework.html

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/accreditation/conceptual-framework.html

http://www.ncate.org/Portals/0/documents/Standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/Portals/0/documents/Standards/NCATE%20Standards%202008.pdf

http://www.iste.org/docs/pdfs/20-14_ISTE_Standards-S_PDF.pdf

http://www.iste.org/docs/pdfs/20-14_ISTE_Standards-S_PDF.pdf





Program specific URL address for Specialty Program Association (SPA) standards:  


 


State Standards: ht tp:/ /www.tea.s tate . tx.us/index2.aspx?id=5938 


Course Evaluation: 


Expectations: 


Bibliography: 


  



http://www.tea.state.tx.us/index2.aspx?id=5938





Appendix B: 
Sample Syllabi 


 





		College of Education, Department of ___________________________

		Office hours:

		Course Format:

		NCATE Accreditation

		The Sam Houston State University, College of Education has the distinction of NCATE accreditation since 1954. As an NCATE accredited program, the College of Education ensures that the best-prepared teachers will be in classrooms teaching the next gene...

		The Conceptual Framework and Model

		College of Education Information:

		Course Evaluation: Expectations: Bibliography:
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BESL 2301- 01- Multicultural Influences on Learning 
Fall, 2014 


BESL 2301 is a required course for EC-6 and 4-8 Certifications. 
College of Education 


Department of Language Literacy & Special Populations 
 


Instructor: Dr. Burcu Ates, Assistant Professor 
Office: TEC 139 
P.O. Box 2119/SHSU 
TEL: 936-294-4971 
FAX: 936-294-1131 


   EMAIL: ates@shsu.edu (best method of contacting the instructor) 
Office hours: Tuesdays (1:00 – 4:00 pm) & Fridays (10:00-4pm) & with appointment 
Day and time the class meets: Tuesdays 9:00 – 11:50 am 
Location of class: Teacher Education Center 131 
 
Course Description: This course builds and expands prior professional knowledge, preparation, and experience 
fostering astute awareness, knowledge, and skills so that individuals may interact in learning environments with 
learners whose cultural background may differ from their own.  Major emphasis will be placed on the influence of 
culture, importance of understanding our own cultural backgrounds and experiences, and the microcultures of class, 
ethnicity, race, gender, age, and language on education.  The course develops knowledge on issues impacting the 
public schools and society in the area of diversity to help understand intellectual, social, physical, and emotional 
developmental characteristics of persons in different age, language, culture, race, social class, and educational areas.   
It also provides an overview on the diversity and richness of our multicultural nation and how the differences 
expand rather than limit one’s education.  Prerequisite: sophomore standing. 3 credit course 
 
IDEA Objectives: In this course, our focus will be on these major objectives (as assessed by the IDEA course 
evaluation system): 


Essential:  Developing specific skills, competencies, and points of view needed by professionals in the  
field most closely related to this course.  


Important: Acquiring skills in working with others as a member of a team;  
   Developing a clearer understanding of, and commitment to, personal values.   


 
Textbooks: Gollnick, D.M. & Chinn, P.C. (2013). Multicultural education in a pluralistic society (9th ed.). Upper 
Saddle River, NJ: Pearson.  
     


 Course Format: This course meets for 2 hours and 50 once per week and includes interactive technology, lectures, 
discussions, group and individual projects. The format for learning and interaction may include viewing audio-visual 
presentations, researching online, independent work, small group projects, demonstrations, and presentations. Group 
work may be completed during the established hours or after class. Project papers, discussion, group work, reflective 
response, and activities are required.  
Course Content: 


1. Foundations of Multicultural Education 
2. Ethnicity and Race 
3. Class and Socioeconomic Status 
4. Gender  
5. Sexual Orientation 
6. Exceptionality 
7. Language 
8. Religion 
9. Geography 
10. The Youth Culture 
11. Education that is Multicultural 
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Course Requirements: 
 
Late assignment policy 
Please pay special attention to observe the due dates for each of the assignments. If you are aware of problems or 
special situations BEFORE the due dates, ask your classmate to submit for you or contact the professor for special 
arrangements. If your work is submitted later than the day specified, the following points are deducted from 
the assignment: 
1. Up to 24 hours-5% of the total assessed points are deducted. 
2. 25-72 hours-10% of the total assessed points are deducted. 
3. By the next class meeting 15% of the total points assessed are deducted. 
4. Any other late assignment may not be accepted (each case is handled separately). 
 
Time requirement 
For each hour in class, you will be expected to commit at least three hours outside of class. It is expected 
that if you enroll in this course, you can meet the time requirements. 
 
Professionalism policy 
Since you are studying to be educational role models, you will be expected to display professional behavior in all 
aspects during class time.  
 
Academic Dishonesty policy 
All students are expected to engage in all academic pursuits in a manner that is above reproach. Students are 
expected to maintain honesty and integrity in the academic experiences both in and out of the classroom. Any 
student found guilty of dishonesty in any phase of academic work will be subject to disciplinary action. The 
University and its official representatives may initiate disciplinary proceedings against a student accused of any 
form of academic dishonesty including but not limited to, cheating on an examination or other academic work which 
is to be submitted, plagiarism, collusion and the abuse of resource materials. For a complete listing of the university 
policy, see: Dean of Student's Office 
 
Cell Phone Policy:  
The use by students of electronic devices that perform the function of a telephone or text messager during class-time 
is prohibited. Arrangements for handling potential emergency situations may be granted at the discretion of the 
instructor. Failure to comply with the instructor’s policy could result in expulsion from the classroom or with 
multiple offenses, failure of the course. Any use of a telephone or text messager or any device that performs these 
functions during a test period is prohibited. These devices should not be present during a test or should be stored 
securely in such a way that they cannot be seen or used by the student. Even the visible presence of such a device 
during the test period will result in a zero for that test. Use of these devices during a test is considered de facto 
evidence of cheating and could result in a charge of academic dishonesty (see student code of conduct)  
 
Student Syllabus Guidelines  
Please see www.shsu.edu/syllabus 
BLACKBOARD: The schedule and syllabus is subject to change, please check Blackboard Announcement 
regularly for any updated information. 
 
 


NCATE Accreditation  


The National Council for Accreditation of Teacher Education (NCATE), the largest accreditation body in the United 
States, is officially recognized by the U.S. Department of Education and highly acclaimed as an accrediting body for 
institutions that prepare educators for professional roles in schools. NCATE’s mission is to provide accountability 
and improvement in educator preparation through a standards-based assessment. NCATE accreditation adds value to 
your education as a program of high quality in the educational community. 
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“NCATE standards are based on the belief that all children can and should learn, (NCATE, 2008).” The 
effectiveness of the College or Unit is measured based on the standards, which are institutional guidelines that 
ensure knowledge, skills, and professional dispositions educators need to facilitate P-12 learning. 


The NCATE website is source for additional information accessed as follows: 


http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  


 
Conceptual Framework Statement, Descriptors (5 indicators) and Logo: 
 
CONCEPTUAL FRAMEWORK: Through programs dedicated to collaboration in instruction, field 
experience, and research, the candidates in Sam Houston State University’s  
Educator Preparation Programs acquire the knowledge, dispositions, and skills necessary  
to create a positive learning environment. Employing a variety of technologies, these candidates learn to 
plan, implement, assess, and modify instruction to meet the needs of communities’ diverse learners.  
 


SHSU Dispositions and Diversity Proficiencies 


1. Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 5) 


2. Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1) 


3. Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 


4. Practices ethical behavior and intellectual honesty. (CF 3) 


5. Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3) 


6. Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse learners. (CF 5) 


7. Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or 
programs to meet the needs of culturally and linguistically diverse learners. (CF 3; CF 5) 


8. Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor domains. (CF 5) 


9. Uses assessment as a tool to evaluate learning and improve instruction for all learners. (CF 4)  


10. Demonstrates a commitment to using technology to create an authentic learning environment that promotes 
problem-solving and decision making for diverse learners. (CF 2) 


The Dispositions and Diversity Proficiencies (DDP) are administered and evaluated during the initial and advanced 
program in prescribed courses. (Please provide additional information for the candidate if the DDP is administered 
during your course.) 
 
 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of the 
programs. You will receive one survey in the final semester prior to graduation regarding the operations of the unit 
during your time here. A second survey will occur within one year following graduation from or completion of a 
program, and will be sent to you and to your employer. This survey will focus on the preparation received at SHSU. 
Please remember that your response to these surveys is critical to SHSU program excellence. 
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Standards Matrix 
Objectives/Learning Outcomes Activities  (*Indicates field 


activity) 
Performance  
Assessment 


Standards 
State 
COE Framework 


   TS—Texas Educator 
Standards/Competencies 
DDP—Diversity and 
Disposition Proficiencies 
CF—Conceptual 
Framework Indicator 
N—NCATE Standard 1 
(if there is no SPA) 
NETS – ISTE NETS 
Technology Standards 


Differentiate characteristics  
and instructional needs of  
students with varied  
backgrounds, skills, interests, and 
learning needs. 
 
 
Demonstrates effective  
written communication of  
thought. 
 
 
Demonstrates understanding of  
theories, research, and  
classroom practices in light  
of current theory and research. 
 
Distinguish cultural and  
socioeconomic differences  
and significance of differences. 


Participates in class discussion 
activities focusing on students 
with varied backgrounds. 
 
 
 
 
Reflective responses 
Written reports 
Participation Summary Reports 
 
 
Researching varied backgrounds 
of different school communities  
 
Classroom cooperative group  
Activities 
 
Cultural Interview 
Book Share 
 


Weekly participation 
Summary 
Cultural Interview &  
Rubric 
 
Cultural Identity 
Reflection 
Cultural Interview & 
Rubric 
Essay questions 
 
Responses to video  
questions 
Weekly Participation 
 
Cultural Interview  
Rubric 
Quizzes and Exams 
 
Book Share Rubric  


1.1k, 1.3k 
CF 1 
1.3k, 1.1s 
1.2s. 1.5s 
1.4k, 1.5k 
1.4s 
2.1k, 2.1s 
2.2k. 2.2s 
4.1k, 4.2k 
4.1s. 4.3s,  
4.4s 
CF 3 
 
 
 
DDP 1, 2, 4, 7, 8, 10 
CF 1 
 
NETS 
1, 2, 3 


 
Practice use of  
resources beyond campus  
to help students meet  
academic and nonacademic 
needs. 


 
Share experience interviewing 
individuals from different 
cultures 
View videos of various 
multicultural situations. Evaluate 
different cultural settings and 
resources available. 
Book share 


 
 
Cultural Interview  
Rubric 
 
 
Book Share rubric 
 


1.12k, 1.14k 
1.15k  
1.12s, 1.14s 
1.15s 
 
CF 1 
DDP 1, 2, 4, 7, 8, 10 
 
NETS 
1, 2, 3 


Distinguish ways to  
establish positive classroom 
climate to foster active 
engagement in learning among 
students. 
 
Identify strategies and  
techniques for using instructional 
groupings to promote student  
learning.  
 
 
Recognizes different types of 
motivation, factors affecting  


Group discussions and activities 
View and discuss videos of real  
classroom situations 
 
 
 
Cooperative group activities 
Small group and whole group 
class discussions 
 
 
 
Cooperative group activities 
Whole class activities 


Weekly Participation 
Quizzes and Exams 
Responses to Video  
questions 
 
 
Class Presentations & 
Rubrics 
 
Weekly Participation 
Summary 
 
Responses to video  
questions 


2.2k, 2.2s 
2.3k. 2.3s 
2.4k, 2.4s 
4.1k, 4.1s 
CF 1 
 
DDP 1, 2, 4, 7, 8, 10 
 
2.22k, 2.23k 
2.20s. 2.21s 
CF 1 
 
2.4k, 3.5k, 3.9k 
3.10k, 3.11k  
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Objectives/Learning Outcomes Activities  (*Indicates field 
activity) 


Performance  
Assessment 


Standards 
State 
COE Framework 


   TS—Texas Educator 
Standards/Competencies 
DDP—Diversity and 
Disposition Proficiencies 
CF—Conceptual 
Framework Indicator 
N—NCATE Standard 1 
(if there is no SPA) 
NETS – ISTE NETS 
Technology Standards 


student motivation, and effective 
motivational strategies in varied  
learning contexts. 
 
Applies principles of  
Multiculturalism through  
self-reflection 


Group presentations 
 
 
 
Application of past experience  
Through reflective responses 
Chapter quizzes and interim tests 
 


 
 
 
 
Quizzes and exams 
Collection of course 
documents 


2.4s, 2.5s 
3.12s, 3.13s 
3.14s, 3.15s 
7.4s, 7.5s 
 
CF 1 
 
DDP 1, 2, 4, 7, 8, 10 
NETS 
1, 2, 3 


NCATE Unit Standards http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  
State Standards:  http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp  
Web link on Educator Preparation Services site for Conceptual Framework: http://www.shsu.edu/~edu_edprep/ 


ISTE NETS standards for teachers:  https://www.iste.org/ 


 


Course Evaluation:  


 
Expectations:  


Attendance for BSL2301: Punctual and regular attendance is expected. Each absence (no excused or unexcused) 
after the first one will result in the deduction of 3 percentage points from final grade. Two tardies and /or early 
departures are equivalent to an absence. In case of an emergency, please contact the professor. Students MUST be 
present to receive credit for in class assignments. In addition, students must be present in group presentations to 
receive a grade.  


FORMAT FOR COURSE DOCUMENTS:  All assignments outside of class must be computer-generated, 
double-spaced, use a 12 point Arial or Times New Roman font, APA style and proofread to be error free.  All papers 
need to be stapled. Have your name, course number and section, and date paper was prepared listed on the top right 
corner of the first page.  
1.  Cultural Identity Paper (50 pts) (Individual work): [Review Ch 1, p. 13], Write a 2 page reflective paper that 
describe your cultural identity and the social and economic factors that have influenced your cultural identity 


Grading the Course Assignments:   **To receive an “A” in the class all course 
 assignments must be completed.  
 
The Instructor reserves the right to alter, add,  
change, delete, and/or modify the syllabus  
to meet individual needs of the student. 
 
930-1000    A  
850- 929     B  
770-849      C  
700-769      D  
Below 699  F 
 


Cultural Identity Paper     50 
Cultural Identity Presentation   60 
Book Share List   50 
Book Share Report & Presentation   80 
Cultural Interview    140 
Quizzes (30 pts. each)   150 
Exams (150 pts. each)   300 
Diversity project    140 
Participation 
Total 
 


    30 
 1000 pts 
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2. Cultural Identity Presentation (60 pts) (Individual work): Prepare a visual presentation (5-7 mins long) that 
refers to your circle of cultural identity and use your in-class statement of “who you are” to get you started. Use at 
least 10 aspects of surface and 10 of deeper culture to illustrate your culture. You can use power-point presentations, 
videos, pictures, words, cut-outs, etc. to show each cultural aspect  
 
3. Book Share (50 pts) (Group work): Find ten children’s books related to the chapter theme and to share with the 
class. Prepare an annotated list of books that you think are good and can be used in the classroom. (An annotated list 
means that that you need to include the title, author, publisher, one paragraph summary of the book and appropriate 
grade level). Assignments will be posted on blackboard. 
 
4. Book Share Report and Presentation (80 pts) (Group work): As a group choose one of the books from your 
list to share in class (15-20 mins). In addition, you will include at least three activities such as Read aloud, drama, 
hands-on activities, discussion or reflection. You will be required to prepare a book report as part of this assignment. 
You will turn in your report the day you are scheduled to present. 
 
5. Cultural Interview Paper (140 pts) (Pair work):  As a pair, your team will interview someone from a different 
cultural or ethnic group.  The interview report will begin with section describing (giving a detailed background of 
the person you are interviewing) the interviewee and why this person is considered someone from a different culture 
than you as the interviewers.  Sample interview questions are included in the guidelines for the Cultural Interview on 
Blackboard. Note: Sample questions are to help you to form your own interview questions only but not to 
directly copy from them. Format your report like you have seen interviews written in magazines, newspapers or 
other publications. Attach rubric to the paper. 
 
6. Diversity Study Project- Follow up of the Cultural Interview Paper (140pts) (Pair work): Develop a deeper 
understanding of the culture/country of your interviewee in terms of resources available that support as well as 
hinder the goals and objectives of multicultural education (Guidelines will be provided later). As a pair, you will 
write a 7-10 page paper that presents your findings from researching and analyzing your cultural interview data 
(points will be deducted if less than 7 or more than 10 pages).  Paper should also integrate your reflections from 
your learning process of this course. The papers will be submitted BOTH online through Turnitin on Blackboard 
AND as a hard copy in class. Oral presentation should focus on the detailed research of THE culture you based your 
Diversity Project on and no more than 10 minutes per pair. Professional dress is required.  Points will be taken off 
for not having proper appearance and for “reading” your presentation to the class. Attach Report Rubric to the 
BOTTOM of your paper and present the Presentation Rubrics with your name and name of your geographic area at 
the time of presentation.  
 
7. Quizzes (150 pts): Five in-class quizzes (30 pts. each) will be given in class to ensure that you are completing the 
readings. The quiz will cover the reading assigned for the day. Prepare scantrons for quizzes. If you are absent on 
a day a quiz is given, the average of the other four quizzes will be given to the fifth quiz.  
 
8. Exams (300 pts): There will be two exams (midterm and final). Each exam will be worth 150 pts.  Prepare 
scantrons for exams. 
 
9. Participation and professionalism (30 pts): You will be responsible to communicate with your group in a 
timely manner, attend the meetings and prepare for presentations. Any complaints or conflict that result from lack of 
professionalism in group projects will result in losing your points. In addition, you are encouraged to participate 
during our in class discussions.  
 
10. Extra Credit Opportunity (75 pts):  
A) Videos (25 pts): There are two online videos posted on blackboard under assignments (each is worth 12.5 pts) 
that focuses on the themes gender & sexual orientation and language. To earn the extra credit, you should watch 
these videos and write a 1 to 2 page report that includes the brief summary of the movie and your reflection to it. 
You should submit your report in the week that the theme will be discussed, see schedule. 
 
B) Books (50 pts): There are three books you can read and reflect on for extra credit (each is worth 25 pts). The first 
is “Thirteen Reasons Why” the second is “The Curious Incident of the Dog in the Night Time”  and the third is “The 
Middle of Everywhere: Helping Refugees Enter the American Community”. You will need to read the book and 
write a 2-3 page essay that includes a brief summary and your reflections on the events in the book. Remember your 
reflections will focus on the issues raised in the book and not your opinion in general about the topic. The reflections 
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will be posted online through Turnitin and in class as a hard copy, to ensure the originality of the paper. The book 
reflections are due the last day of classes. You can only focus on 2 books, not all 3. 
 
READING AND WRITING CENTERS: In order to improve your study skills and academic writing, you can get 
help from writing center and reading center on campus. 


Multicultural Education Facebook Group: We have just a facebook group and would like to stay in touch with 
past and present students so that multicultural education can be a part of your professional trajectory rather than a 
one-shot class. You may occasionally see links to articles and videos about current issues in multicultural education 
on your newsfeed. When you need to look up something for your other classes, you can browse the group page and 
see what has been posted. You can be a member by clicking the link here and choose join group.  


   
CLASS SCHEDULE 


Date Topic Reading assigned Assignments due 
9/2 Introduction to the class Ch. 1  
9/9 Foundations of multicultural 


education 
Ch. 1  


9/16 Ethnicity and Race  
 


Ch. 2 Cultural Identity Paper Due  
Quiz 1 
Book Share Group 1 Due  


9/23 Class and Socioeconomic Status Ch. 3 Book Share Group 2 Due 
9/30 Gender and Sexual Orientation Ch. 4 & 5  Book Share Group 3 Due 


Culture identity presentation Group 8 
Due Quiz 2 
Extra Credit: The Laramie Project  


10/7 Exceptionality Ch. 6 Book Share Group 4 Due 
Quiz 3  
Culture identity presentation Group 7 
Due 


10/14 Midterm exam  Culture identity presentation Group 6 
Due Culture identity presentation 
Group 5 Due Chapters 1-6 


10/21 Language Ch. 7 Book Share Group 5 Due 
Culture identity presentation Group 4 
Due 
Extra Credit: Do you speak American?  


10/28 Religion Ch. 8 Book Share Group 6 Due 
Culture identity presentation Group 3 
Due Quiz 4 
Cultural interview paper Due 


11/4 Geography Ch. 9 Book Share Group 7 Due 
Culture identity presentation Group 2 
Due  


11/11 The Youth Culture Ch.10 Book Share Group 8 Due 
Culture identity presentation Group 1 
Due Quiz 5 


11/18 Educational that is Multicultural  
Diversity study presentations 


Ch. 11 Diversity paper due 


11/25 Thanksgiving Holiday 
12/2 Diversity study presentations 


Review for exam 
 Diversity study presentations 


12/9 Final Exam 
 


STUDENT ABSENCES ON RELIGIOUS HOLY DAYS POLICY:  
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Section 51.911(b) of the Texas Education Code requires that an institution of higher education excuse a student from 
attending classes or other required activities, including examinations, for the observance of a religious holy day, 
including travel for that purpose. Section 51.911 (a) (2) defines a religious holy day as: “a holy day observed by a 
religion whose places of worship are exempt from property taxation under Section 11.20….” A student whose 
absence is excused under this subsection may not be penalized for that absence and shall be allowed to take an 
examination or complete an assignment from which the student is excused within a reasonable time after the 
absence. 


University policy 861001 provides the procedures to be followed by the student and instructor. A student desiring to 
absent himself/herself from a scheduled class in order to observe (a) religious holy day(s) shall present to each 
instructor involved a written statement concerning the religious holy day(s). The instructor will complete a form 
notifying the student of a reasonable timeframe in which the missed assignments and/or examinations are to be 
completed. For a complete listing of the university policy, see: 
http://www.shsu.edu/~vaf_www/aps/documents/861001.pdf   


STUDENTS WITH DISABILITIES POLICY: 


It is the policy of Sam Houston State University that individuals otherwise qualified shall not be excluded, solely by 
reason of their disability, from participation in any academic program of the university. Further, they shall not be 
denied the benefits of these programs nor shall they be subjected to discrimination. Students with disabilities that 
might affect their academic performance are expected to visit with the Office of Services for Students with 
Disabilities located in the Counseling Center . They should then make arrangements with their individual instructors 
so that appropriate strategies can be considered and helpful procedures can be developed to ensure that participation 
and achievement opportunities are not impaired.  


SHSU adheres to all applicable federal, state, and local laws, regulations, and guidelines with respect to providing 
reasonable accommodations for students with disabilities. If you have a disability that may affect adversely your 
work in this class, then I encourage you to register with the SHSU Counseling Center and to talk with me about how 
I can best help you. All disclosures of disabilities will be kept strictly confidential. NOTE: No accommodation can 
be made until you register with the Counseling Center . For a complete listing of the university policy, see: 
http://www.shsu.edu/~vaf_www/aps/811006.pdf  


VISITORS IN THE CLASSROOM: 


Only registered students may attend class. Exceptions can be made on a case-by-case basis by the professor. In all 
cases, visitors must not present a disruption to the class by their attendance. Students wishing to audit a class must 
apply to do so through the Registrar's Office.  


Bibliography: 
August, D. & Shanahan, T. (2006).  Developing literacy in second-language learners:  Report of the National 


Literacy Panel on Language-Minority Children and Youth.  Mahwah, New Jersey:  Lawrence Erlbaum 
Associates. 


August, D. and Hakuta, K. (Eds.). (1997). Improving schooling for language - minority children: A Research 
Agenda. Washington, D.C.: National Academy Press. 


Baker, C. (2007). Care and education of young children. Bristol, PA: Multilingual Matters Ltd. 
Baker, C. and Hornberger, N. (2001). Introduction reader to the writings of Jim Cummins. Bristol, PA: 


Multilingual Matters Ltd. 
Carlisle, R. (1989).  The writing of Anglo and Hispanic elementary school students in bilingual, submersion, and 


regular programs.  Studies in Second Language Acquisition, 11(3), 257-281.   
Christian, D. Montone, C., Lindholm, K. & Carranza, I. (1997. Profiles in two-way immersion education. McHenry,  
  IL: Center for Applied Linguistics and Delta Systems. 
Coady, M. & Escamilla, K. (2005).  Audible voices and visible tongues:  Exploring  


social realities in Spanish speaking students’ writing.  Language Arts, 82(6), 462-472.  
Crawford, J. (1991) Bilingual education: History politics theory and practice. Los Angeles, CA: 


Bilingual Educational Services. 
   Cummins, J. (1981).  The role of primary language development in promoting educational success for language 


minority students.  In Schooling and Language Minority Students:  A Theoretical Framework.  Los 
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Angeles:  Evaluation, Dissemination and Assessment Center, California State University, Los Angeles, 1-
33. 


Faltis, C. and Hudelson, S. (1998). Bilingual education in elementary and secondary school communities. Needham 
Heights, MA: Allyn and Bacon. 


Garcia, E. (2005).  Teaching and learning in two languages:  Bilingualism and Schooling in the United States.  New 
York:  Teachers College Press. 
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BESL 3301-05 LANGUAGE ACQUISITION THEORY FOR SECOND 


LANGUAGE LEARNERS 
FALL 2014 


BESL 3301 is a required course for EC-6 and 4-8 Certification. 
College of Education 


Department of Language, Literacy and Special Populations 
 


Instructor:  Mary A. Petrón 
    TEC 141 
    P.O. Box 2119/SHSU  
    Huntsville, Texas 77341 
    936-294-3980  
    mpetron@shsu.edu 


 


Office hours:   Wednesdays 11 am – 3 pm, Fridays 10 – 2 pm 


Day and time the class meets: Wednesdays 8:00-10:50 am 
Location of class:  TEC 131 


Course Description: This course explores the principles of first and second language acquisition and learning and 
its impact on bilingualism to plan academic programs for English Language Learners (ELLs) or second language 
learners, especially limited English proficient speakers in Texas public schools. In addition, this course highlights 
the evolution, rationale, legislation, program orientation, philosophy, and goals of academic programs such as 
bilingual education and English as a second language programs to best serve second language learners. Emphasis is 
placed on the implementation and principles of how children learn a language and how educators can develop 
academic programs and curriculum plans incorporating local, state and national policies. Texas Essential Knowledge 
and Skills, Texas Learner — Centered Proficiencies, Texas Examination for the Certification of Educators in Texas, 
and professional organization standards are incorporated throughout this course. It is especially important that an 
atmosphere which facilitates the maximum opportunity for learning be present at all times.  Prerequisite: BESL 
2301. Credit 3. 


IDEA Objectives: In this course, our focus will be on these major objectives (as assessed by the IDEA course 
evaluation system): 
 Essential: Gaining factual knowledge (terminology, classifications, methods, trends) 
 Important:  Learning to apply course material (to improved thinking, problem-solving  


and decisions); Developing specific skills, competencies, and points of view needed by professionals in the 
field most closely related to this course.  
 


Textbooks: Herrera, S.G. & Murry, K.G. (2011).  Mastering ESL and bilingual methods: Differentiated instruction 
for culturally and linguistically diverse (CLD) students (2nd ed.).  Boston, MA: Allyn and Bacon 


  
 Course Format: This course meets for 3 hours per week and includes interactive technology, lectures, discussions, 


group and individual projects. The format for learning and interaction may include viewing audio-visual 
presentations, researching online, independent work, small group projects, demonstrations, and presentations. Group 
work may be completed during the established hours or after class. Project papers, discussion, group work, reflective 
response, and activities are required.  
 


 Course Content 
 Concept of bilingualism. 
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 First / second language theory and principles. 
 Federal / state legislation and policy 
 Program designs and role of academic excellence. 
 Assessment and measurement tools impact on second language learning. 
 Cognitive theory, intelligence and learning styles on academic achievement and learning a second 


language. 
 Transferability and impact on bilingualism 
 Curriculum selection and process to integrate literacy and content area disciplines with program design. 
 Politics and community impact on bilingualism and academic success. 
 Family, parent and community as advocates and others 


 
Course Requirements: 
LATE ASSIGNMENT POLICY: Please pay special attention to observe the due dates for each of the assignments. 
If you are aware of problems or special situations BEFORE the due dates, ask your classmate to submit for you or 
contact the professor for special arrangements. If your work is submitted later than the day specified, the 
following points are deducted from the assignment: 
1. Up to 24 hours-5% of the total assessed points are deducted. 
2. 25-72 hours-10% of the total assessed points are deducted. 
3. By the next class meeting 15% of the total points assessed are deducted. 
4. Any other late assignment may not be accepted (each case is handled separately). 
 
TIME REQUIREMENT: For each hour in class, you will be expected to commit at least three hours outside of 
class. It is expected that if you enroll in this course, you can meet the time requirements. 
 
PROFESSIONALISM POLICY: Since you are studying to be educational role models, you will be expected to 
display professional behavior in all aspects during class time 


ACADEMIC DISHONESTY: All students are expected to engage in all academic pursuits in a manner that is 
above reproach. Students are expected to maintain honesty and integrity in the academic experiences both in and out 
of the classroom. Any student found guilty of dishonesty in any phase of academic work will be subject to 
disciplinary action. The University and its official representatives may initiate disciplinary proceedings against a 
student accused of any form of academic dishonesty including but not limited to, cheating on an examination or 
other academic work which is to be submitted, plagiarism, collusion and the abuse of resource materials. For a 
complete listing of the university policy, see: Dean of Student's Office 


Cell Phone Policy:  
The use by students of electronic devices that perform the function of a telephone or text messager during class-time 
is prohibited. Arrangements for handling potential emergency situations may be granted at the discretion of the 
instructor. Failure to comply with the instructor’s policy could result in expulsion from the classroom or with 
multiple offenses, failure of the course. Any use of a telephone or text messager or any device that performs these 
functions during a test period is prohibited. These devices should not be present during a test or should be stored 
securely in such a way that they cannot be seen or used by the student. Even the visible presence of such a device 
during the test period will result in a zero for that test. Use of these devices during a test is considered de facto 
evidence of cheating and could result in a charge of academic dishonesty (see student code of conduct 
http://www.shsu.edu/students/guide/StudentGuidelines2010-2012.pdf#page=29 ).  
 
STUDENT SYLLABUS GUIDELINES: Please see www.shsu.edu/syllabus 
 
BLACKBOARD: The schedule and syllabus is subject to change, please check Blackboard Announcement 
regularly for any updated information. 
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NCATE Accreditation 


The National Council for Accreditation of Teacher Education (NCATE), the largest accreditation body in the United 
States, is officially recognized by the U.S. Department of Education and highly acclaimed as an accrediting body for 
institutions that prepare educators for professional roles in schools. NCATE’s mission is to provide accountability 
and improvement in educator preparation through a standards-based assessment. NCATE accreditation adds value to 
your education as a program of high quality in the educational community. 


“NCATE standards are based on the belief that all children can and should learn, (NCATE, 2008).” The 
effectiveness of the College or Unit is measured based on the standards, which are institutional guidelines that 
ensure knowledge, skills, and professional dispositions educators need to facilitate P-12 learning. 


The NCATE website is source for additional information accessed as follows: 


http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  


http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4  


 


The Conceptual Framework and Model 


The COE Conceptual Framework establishes the shared vision of the college in preparing educators 
to work with P-12 students through programs dedicated to collaboration in instruction, field 
experience, and research, the candidates in Sam Houston State University’s Educator Preparation 
Programs acquire the knowledge, dispositions, and skills necessary to create a positive learning 
environment preparing educators to work with P-12 students. Employing a variety of technologies, 
candidates learn to plan, implement, assess, and modify instruction to meet the needs of diverse 
learners.  


The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that 
serve to identify areas tied to course work where there is evidence of Conceptual Framework and 
goals assessment. The five indicators are: 


Knowledge Base (CF1)  
Technological Learning Environment (CF2) 
Communication (CF3) 
Assessment (CF4) 
Effective Field Experience with Diverse Learners (CF5) 
Web link on Educator Preparation Services site for Conceptual Framework: http://www.shsu.edu/~edu_edprep/ 


 


SHSU Dispositions and Diversity Proficiencies 


1. Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1) 


2. Demonstrates a commitment to using technology to create an authentic learning environment that promotes 
problem-solving and decision making for diverse learners. (CF 2) 


3. Practices ethical behavior and intellectual honesty. (CF 3) 


4. Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 
3) 


5. Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or 
programs to meet the needs of culturally and linguistically diverse learners. (CF 3; CF 5) 


6. Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 5) 
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7. Uses assessment as a tool to evaluate learning and improve instruction for all learners. (CF 4)  


8. Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 


9. Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor domains. (CF 5) 


10. Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1) 


The Dispositions and Diversity Proficiencies (DDP) are administered and evaluated during the initial and advanced 
program in prescribed courses. (Please provide additional information for the candidate if the DDP is administered 
during your course.) 
 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of the 
programs. You will receive one survey in the final semester prior to graduation regarding the operations of the unit 
during your time here. A second survey will occur within one year following graduation from or completion of a 
program, and will be sent to you and to your employer. This survey will focus on the preparation received at SHSU. 
Please remember that your response to these surveys is critical to SHSU program excellence. 
 
Matrix:    
                                            


Topic(s)/Objective(s) Activities/Assignments 
(including field-based activities) 


Measurement 
(including performance-based) 


Standards Alignment 
TS—Texas Educator 
Standards/Competencies 
DDP—Diversity and 
Disposition 
Proficiencies 
CF—Conceptual 
Framework Indicator 
N—NCATE Standard 1 
(if there is no SPA) 
NETS – ISTE NETS 
Technology Standards 


Examines concept of 
bilingualism. 


Course lectures and discussions 
Textbook readings and 
Cooperative group discussion. 
 


Language interview rubric 
Objective examination 
Quizzes 
 


TS -ESL 1 —1-4k, 2.11 
3. lk,3,2k,3.5k, 
4.1k, 4.3k,5. 1-2k. 
6.3-5k, 7.1-2k. 
DDP- 6, 5 
CF – 1, 3 
TESOL – 1.a, 1.b  
NETS - 3 


Identifies first / second 
language theory and 
principles. 


Course lectures and discussions 
Textbook readings and critique 
Cooperative group discussion 
Language study 
 


Language interview rubric 
Objective examination 
Quizzes 


TS -  ESL 1. 1-4s, 4. 1-
7s.7,2s 
DDP 6, 1, 5 
CF - 1 
TESOL – 1.a, 1.b, 2 
NETS 2- 4 


Applies federal / state 
legislation and policy 


Course lectures and discussions 
Textbook readings and critique 
Historical timeline  
 


Objective examination 
Historical timeline rubric 
 


TS-ESL  I – II 
DDP – 6, 1, 8 
CF - 1 
TESOL – 5.a, 5.b 
NETS – 3 


Examines program 
designs and role to 
academic excellence. 


Textbook readings  
Research on current issues 
Presents on current issues 
Cooperative group discussion 
 


Objective exam 
Quizzes 


TS-ESL I - 11,111,  
DDP – 6, 1, 8, 10, 5 
CF – 1, 3 
TESOL – 3.a, 3.b, 3.c 
NETS – 5 


Examines assessment and 
measurement tools 
impact of second 


Research on current issues  
Textbook readings 
Mini lesson 


Mini lesson rubric 
Objective exam 
 


TS - ESL 1. 3. 
DDP – 7 
CF – 4 
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language learning. TESOL – 4.a, 4.b, 4.c 
NETS – 1, 3 


Investigates impact of 
cognitive theory, 
intelligence and learning 
styles on academic 
achievement and learning 
a second language. 


Textbook readings 
Journal article reaction 
Research on current issues 
Presents on current issues 
Cooperative group discussion 
Mini lesson 
Imagined interview 


Quizzes  
Mini lesson rubric 
Objective exam 
Journal reaction paper rubric 
Imagined Interview rubric 


TS –ESL I — III  
DDP – 6, 1, 8, 9, 2 
CF – 1 
TESOL – 3.a, 3.b 
NETS – 1, 3 


Applies principles of 
second language learning 
on transferability and 
impact on bilingualism. 


Textbook readings 
Research on current issues 
Presents on current issues 
Mini-lesson 


Mini-lesson rubric 
Quizzes 
 


TS -ESL 1.4-5k, 2.2- 
3k. 
DDP – 6, 8, 5 
CF - 1 
TESOL- 1.b, 3.a 
NETS – 1, 3 


Applies second language 
learning theory to 
curriculum selection and 
process for incorporating 
literacy and content area 
disciplines into program 
design. 


Analysis of state and federal 
policies 
Cooperative group discussion 
 Develops historical timeline 
Mini-lesson 
Book share 


Historical timeline rubric 
Mini-lesson rubric 
Book share rubric 
 


TS- ESL 1-4k, 2.11 
3. lk,3,2k,3.5k, 
4.1k, 4.3k 
DDP 8, 10, 9 
CF – 1, 2 
TESOL – 3.a, 3.b, 3.c 
NETS – 1, 3 


Examines politics and 
community Involvement 
issues impacting 
bilingualism and 
academic success. 


Cooperative group discussions 
Textbook readings and language 
interview report  
Develops historical timeline  
Imagined interview 


Historical timeline rubric 
Language interview rubric 
Imagined interview rubric 


TS - ESL III 
DDP 6, 1, 10 
CF - 1 
TESOL – 5.a, 5.b  
NETS – 1, 3 


NCATE Unit Standards http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  
http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4  
State Standards:  http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp  
Web address for TESOL standards:  http://www.tesol.org 
Web link on Educator Preparation Services site for Conceptual Framework: http://www.shsu.edu/~edu_edprep/  
Course Evaluation: Points    
• Book Share                            100 
• Imagined Interview               100 
• Historical Timeline               50  
• Journal Article Reaction Paper              100 
• Language Interview                100 
• Mini lesson                200  
• Examination                200  
• Quizzes                150 
  


Total Points          1000 
 
Evaluation Scale   93-100 A 
       85-92  B 
       77-84  C  
       70-76  D 
              Below 70 F 
 
EXPECTATIONS:  
ATTENDANCE POLICY: Punctual and regular attendance is expected. Each absence after the first one will 
result in the deduction of 3 percentage points from final grade. Two tardies and /or early departures are 
equivalent to an absence. In case of an emergency, please contact the professor.  Students MUST be present to 
receive credit for in class assignments.  Please see me after class if you come in late so I can change the 
attendance roster. It will be counted as an absence if you FORGET to let me know.  
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FORMAT FOR COURSE DOCUMENTS:  All assignments outside of class must be computer-generated, 
double-spaced, use a 12 point Arial or Times New Roman font, APA style and proofread to be error free.  All papers 
should be stapled and include a copy of the rubric. Have your name and course number (single-spaced) on the top 
right corner of the first page.   
 
Note: Plan to make time to use the Sam Houston Writing Center, located in Wilson 114, for consultation on your 


written assignments. Writing tutors will work with you one on one to help you generate a draft, organize a 
draft, or revise a draft of any assignment. You can just drop by to work with a tutor or call 936-294-3680 or 
email: wctr@shsu.edu 


 
Each assignment has a folder on BB with assignment guidelines and rubrics. 
 
Book Share 100 pts: Individual and Groups of Two  Each individual group member will find ONE of your 
favorite children’s books that is related to language.  Write a Book Report including summary of the story, your 
reflection (why you like this book) and critical analysis of the book (50 pts.). Then with your partner, you will 
decide which of the books to use for the class presentation. With your partner, you will design an activity and share 
the book and activity with the class (50 pts.) 
 
Imagined interview with the authors: Groups of Two: 100pts. - The purpose of this activity is to enable you to 
identify thesis statements and explore theories related to second language acquisition. You will be asked to identify 
the authors’ thesis, stating it in your own words (paraphrasing it), discuss arguments that can support or attack the 
authors’ ideas, and write an imagined interview. The first part should be designed to help the authors explain / 
expand their ideas (supporting their thesis). The second part should attack the authors’ point of view, and therefore, 
you (in the author’s role) should defend their position. More information will be given in class.  
 
Historical Timeline 50 pts.: Individual - Students will develop a VISUAL historical and personal timeline and 
handout of 10-15 historical and personal events related to second language learners in the U.S.  The timeline will be 
presented in class. More guidance will be given by the instructor. 
  
Journal Article Reaction paper 100 pts.: Individual The purpose of this assignment is to get you reading 
professional journals. Students will select an article of their choice from a professional journal in the field of second 
language acquisition and/or the teaching of English as a second language.   The reaction paper should be 
approximately two -three double-spaced pages in length.  The paper should include a very short summary of the 
article (about one paragraph), followed your reaction to the article.  Please use APA format when citing the article. 
The following journals are great resources: TESOL Quarterly, Teaching  PreK-8, Language Magazine, ESL 
Magazine Online, Bilingual Research Journal, The Internet TESL Journal, and Language Learning and Technology. 
You do not have to use these journals, but they are great resources.  
  
Language Interview 100 pts: Groups of Two The purpose of this assignment is to provide you with the 
opportunity to understand the experiences of second language learners. With a partner, you will interview someone 
who speaks a language other than English. The interview report will begin with section describing (giving a 
background personal profile of) the interviewee and why this person is qualified as a “language expert.” Your 
interview report needs to focus on the experiences your interviewee has on acquiring/learning a second/foreign 
language. What are the advantages or disadvantages they might have faced when acquiring/learning a 
second/foreign language. Format your report like you have seen interviews written in magazines, newspapers or 
other publications. (100 Pts) 
 
Mini lesson 200 pts: Groups of Two Students will develop a SIOP mini-lesson for a beginning or intermediate 
stage of second language acquisition.  Each lesson will include a game, five authentic pictures, graphic organizer 
and literature (riddle, story, rhyme, folklore, prose, etc.) The written lesson plan will include the following elements: 
content objective (TEK); language objective (ELP Standard), a detailed description of the lesson, and copies of the 
materials. (100 pts.) The mini lesson will be presented to the class (100 pts.). Professional dress is required. 
 
Examination 200 pts: Individual The exam will cover materials from glossary of terms, textbook and discussion 
materials, and other subject matter from class to prepare learners for state-mandated certification examination.  
Prepare scantron for exam (No. 886-E, Mini Essay Book). 
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Quizzes 150 pts: Individual There will be five quizzes during the semester to ensure that you are completing the 
assigned readings.  You will not know which weeks the quizzes will be given.  The format will be multiple choice 
and each quiz will focus on the reading assigned for the day. Prepare scantrons for quizzes (No. 815-E, 15 Qs). 
No make-up quizzes will be given.  If you are absent, please see me immediately for your makeup assignment. (30 
pts. each; 30 x 5 = 150 pts.) 


STUDENT ABSENCES ON RELIGIOUS HOLY DAYS POLICY:  
Section 51.911(b) of the Texas Education Code requires that an institution of higher education excuse a student from 
attending classes or other required activities, including examinations, for the observance of a religious holy day, 
including travel for that purpose.  Section 51.911 (a) (2) defines a religious holy day as: “a holy day observed by a 
religion whose places of worship are exempt from property taxation under Section 11.20….” A student whose 
absence is excused under this subsection may not be penalized for that absence and shall be allowed to take an 
examination or complete an assignment from which the student is excused within a reasonable time after the 
absence. 


University policy 861001 provides the procedures to be followed by the student and instructor.  A student desiring to 
absent himself/herself from a scheduled class in order to observe (a) religious holy day(s) shall present to each 
instructor involved a written statement concerning the religious holy day(s). The instructor will complete a form 
notifying the student of a reasonable timeframe in which the missed assignments and/or examinations are to be 
completed. For a complete listing of the university policy, see: 
http://www.shsu.edu/~vaf_www/aps/documents/861001.pdf   


STUDENTS WITH DISABILITIES POLICY: 
It is the policy of Sam Houston State University that individuals otherwise qualified shall not be excluded, solely by 
reason of their disability, from participation in any academic program of the university. Further, they shall not be 
denied the benefits of these programs nor shall they be subjected to discrimination. Students with disabilities that 
might affect their academic performance are expected to visit with the Office of Services for Students with 
Disabilities located in the Counseling Center. They should then make arrangements with their individual instructors 
so that appropriate strategies can be considered and helpful procedures can be developed to ensure that participation 
and achievement opportunities are not impaired.  


SHSU adheres to all applicable federal, state, and local laws, regulations, and guidelines with respect to providing 
reasonable accommodations for students with disabilities. If you have a disability that may affect adversely your 
work in this class, then I encourage you to register with the SHSU Counseling Center and to talk with me about how 
I can best help you. All disclosures of disabilities will be kept strictly confidential. NOTE: No accommodation can 
be made until you register with the Counseling Center. For a complete listing of the university policy, see: 
http://www.shsu.edu/~vaf_www/aps/811006.pdf  


VISITORS IN THE CLASSROOM: 
Only registered students may attend class. Exceptions can be made on a case-by-case basis by the professor. In all 
cases, visitors must not present a disruption to the class by their attendance. Students wishing to audit a class must 
apply to do so through the Registrar's Office.  


Note The instructor reserves the right to alter (add, delete and/or modify) the syllabus to meet the individual needs 
of the students.  


CLASS SCHEDULE 
Date Topic Reading assigned Assignments due 
8/27 Introduction to the class   
9/3 Linguistic Diversity Ch. 1 Individual book report 
9/10 Cognitive and academic issues Ch. 2  
9/17 Linguistic issues  Ch. 3 Historical timeline 
9/24 Effective programs for ELLs Ch. 4 Imagined Interview 
10/1 Accommodation readiness Ch. 5 Journal article reaction paper 
10/8 Instructional methodology Ch. 6  
10/15 Content-based instruction Ch. 7 Language Interview paper 
10/22 Sheltered instruction Ch. 8  
10/29 Review for exam; Mini lesson   
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workday  
11/5 Exam   
11/12 CALLA and Professional 


standards for teachers 
Ch. 9 and Ch. 10 Mini-lesson due 


11/19 Mini-lesson presentations   
11/26 Thanksgiving Holiday No class  
12/3 Mini lesson presentations   
 
BLACKBOARD: The schedule and syllabus is subject to change, please check Blackboard Announcement 
regularly for any updated information. 
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Monday  7:00 pm - 9:00 pm 
Skype (andrey.koptelov1) 
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confirm time  


Tuesday  
 Thursday 


9:00 am - 11:00 am 
7:00 pm -9:00 pm 
Skype (andrey.koptelov1) 


E-mail in advance 
to Skype and 
to confirm time 


 


 
 


CIED 5383 Integrating Current Technologies in Teaching (3 SCH) 
Fall, 2014  


CIED 5383 is a required course for Master of Education Degree 
College of Education 


Department of Curriculum and Instruction 
 
 
 


Instructor: Andrey V. Koptelov, Ph.D. 
Teacher Education Center (TEC) # 247 
P.O. Box 2119/SHSU 
Huntsville, Texas 77341 
Office: (936) 294-1140/ Fax: (936) 294-1056 
E mail: axk022@shsu.edu   the best way to communicate 


 
 


Office hours: 
 
 
 
 
 
 
 
 
 
 
 


Day and time the class meets: Online 
 


Location of class: Online 
 


Course Description: 
5000-level class for graduate credit.  A study of the technical and instructional skills needed for integrating 
computers into the classroom and a study of the technology issues impacting instructional design.  The course 
assignments require the development of certain instructional technology skills as well as requiring reflection on the 
larger issues of technology use in instruction. 


 
IDEA Objectives: 


In this course, our focus will be on these major objectives (as assessed by the IDEA course evaluation system): 
Essential: 


•    Develop specific skills, competencies, and points of view needed by professionals while applying 
technology in the instructional process 


 
Important: 


•  Learn to apply technology in the instructional process (to improve thinking, problem solving, and decision 
making) 
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Textbooks/Materials (Required): 
• American Psychological Association. (2009). Publication Manual of the American Psychological 


Association. Sixth Edition. Washington, D.C.: American Psychological Association. 
• TK20 Account is required for this course 
  Tk20 is an electronic toolkit used by candidates to provide evidence that they have mastered state and 


professional standards for the profession.  Additional information regarding Tk20 is available at: 
https://tk20.shsu.edu/ 


  Tk20 cost approximately $112 and must be purchased online through  https://tk20.shsu.edu/.  Please 
allow 2-3 business days after the purchase for TK20 to activate your account. 


• Webcam and Microphone 
• Online readings  from digital books and professional  journals   


 


Course Format: 
The content of this course is delivered online using SHSU Online (Blackboard) and various online tools. More 
specifically, course concepts are learned through project based learning activities, self-study, online peer 
discussions and responses, as well as individualized professor comments.  Evaluation consists of self- 
evaluations, peer evaluations, and professor assessments using rubrics for products and discussions. 


 
Course Content (Brief Overview): 


•  Introduction/application of technology in classroom 
•  Use of technology in teaching and learning 
• Identify methods and media for learning 
• Select appropriate methods, media, and materials for more meaningful learning 
• Use of various forms of technology in instruction to reach a diverse audience 
• Using the Internet and distance education 
• Analysis of student work and materials used during instruction 
• Presentation of instructional lesson in a classroom setting 
• Developing educational game(s) idea and/or game(s) design 
•   Creating Virtual Tour/Field Trip for Education (optional and advanced)  
• Using handhold devices for students learning enhancement 
• Flipped Lesson approach compare to Traditional Lesson 


 
Course Requirements: 
 


Late Assignment Policy 
Because your active participation is so important, it is imperative that all assignments be submitted on dates 
due.  Assignments will be considered “on time” if submitted by midnight the day due unless otherwise noted 
by professor (NOTE: All due dates/times are based on Central Standard Time).  Submission of work after 
midnight will be considered late. 


 
Late assignments will be  reduced by 10% of points earned for every day late. All assignments must 
be completed to receive a grade in this course. 


 
Time Requirement 


For each hour in class, the candidate will be expected to commit at least three hours outside of class.  It is 
expected that if you enroll in this course, you can meet the time requirements. 


 
Professionalism Policy 


Professionalism is expected, both in the course and in the public schools.   If individual assignments possess 
a striking similarity to the previous work of the candidate or another candidate’s work, penalty may be, 
minimally, the drop of one letter grade.  During field experience, proper dress is expected.  Candidates 
should practice appropriate dress and behavior simultaneously as they practice the application of 
instructional strategies they are learning in the classroom.  Attendance, punctuality, the quality of the 
candidate’s interactions with colleagues and supervisors, and the quality and timeliness regarding completing 
assignments all determine professionalism, which in turn, signals readiness to advance in the degree  program. 
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Equipment Requirements 
It is expected that candidates who register for online can meet the following minimum software and 
hardware requirements: 


• Technical Requirements - found at  http://distance.shsu.edu/TechRequirements.html 
• Information Technology Hardware Requirements - found at 


http://www.shsu.edu/~ucs_www/hardware_requirements.html 
• Basic webcam and microphone 
 


Textbooks/Materials Requirement 
Purchasing the necessary texts and listed materials for an online course is the responsibility of the candidate. 
Required textbooks and materials are essential for the successful completion of the module activities. 


 
Academic Dishonesty Policy 


All students are expected to engage in all academic pursuits in a manner that is above reproach. Students are 
expected to maintain honesty and integrity in the academic experiences both in and out of the classroom. Any 
student found guilty of dishonesty in any phase of academic work will be subject to disciplinary action. The 
University and its official representatives may initiate disciplinary proceedings against a student 
accused of any form of academic dishonesty including but not limited to, cheating on an examination or other 
academic work which is to be submitted, plagiarism, collusion and the abuse of resource materials. 


Student Syllabus Guidelines 


• SHSU Academic Policy Manual -- Students  
o Procedures in Cases of Academic Dishonesty #810213 
o Disabled Student Policy #811006 
o Student Absences on Religious Holy Days #861001 
o Academic Grievance Procedures for Students # 900823 


• SHSU Academic Policy Manual – Curriculum and Instruction 
o Use of Telephones and Text Messagers in Academic Classrooms and Facilities #100728 


• Visitors in the classroom - Only registered students may attend class. Exceptions can be made on a case-by-case 
basis by the professor. In all cases, visitors must not present a disruption to the class by their attendance.  


NCATE Accreditation 
The Sam Houston State University, College of Education has the distinction of NCATE accreditation since 1954. As an NCATE 
accredited program, the College of Education ensures that the best-prepared teachers will be in classrooms teaching the next 
generation of leaders how to solve problems, communicate effectively, and work collaboratively. 


In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) to become the Council for the 
Accreditation of Educator Preparation (CAEP), combining the two premiere accrediting organizations as a single accrediting 
agency for reform, innovation, and research in educator preparation. SHSU will continue to be NCATE accredited through its next 
review scheduled for November 2015. 


NCATE Standards 


CAEP Standards 


The Conceptual Framework and Model 


The COE Conceptual Framework establishes the shared vision of the college in preparing educators to work with P-12 
students through programs dedicated to collaboration in instruction, field experience, and research, the candidates in Sam 
Houston State University’s Educator Preparation Programs acquire the knowledge, dispositions, and skills necessary to create a 
positive learning environment preparing educators to work with P-12 students. Employing a variety of technologies, 
candidates learn to plan, implement, assess, and modify instruction to meet the needs of diverse learners. The Conceptual 
Framework (CF) incorporates five (5) indicators throughout the framework that serve to identify areas tied to course work where 
there is evidence of Conceptual Framework and goals assessment. The five indicators are: Knowledge Base (CF1), Technological 
Learning Environment (CF2), Communication (CF3), Assessment (CF4), and Effective Field Experience with Diverse Learners 
(CF5) 
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SHSU Dispositions and Diversity Proficiency (DDP) Standards 


CF: Conceptual Framework 
CAEP: Council for the Accreditation of Educator Preparation (see page 20-21 of CAEP Standards for cross-cutting themes 


and diversity characteristics) 
NCATE: National Council for the Accreditation of Teacher Education 


 
The Dispositions and Diversity Proficiency (DDP) Standards are administered and evaluated in prescribed courses to all educator 
preparation student in initial and advanced programs (please provide additional information for the candidate if the DDP is 
administered during your course). 


 


College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of the programs. You will 
receive one survey in the final semester prior to graduation regarding the operations of the unit during your time here. A second 
survey will occur within one year following graduation from or completion of a program, and will be sent to you and to your 
employer. This survey will focus on the preparation received at SHSU. Please remember that your response to these surveys is 
critical to SHSU program excellence.


     
 DDP CF CAEP NCATE 


1. Demonstrates an attitude of reflection and thoughtfulness about professional 
growth and instruction. 


2 1.1 (InTASC 
#10) & 3.3 


1. c., 1.g., & 4. 
c 


2.  Demonstrates a commitment to using technology to create an authentic learning 
environment that promotes problem-solving and decision making for diverse 
learners. 


2 1.5 & 3.4 1.b, 4.a., & 6.d. 


3. Practices ethical behavior and intellectual honesty. 
 


3 1.1(InTASC 
#9) , 3.3, & 
3.6  


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an awareness and 
appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition and a commitment to 
adapting instruction or programs to meet the needs of culturally and 
linguistically diverse learners. 


3 & 5 1.1 (InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and inclusive of diverse 
populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and improve instruction for all 
learners 


4 1.1 (InTASC 
#6) 


1.d. & 4.a. 


8. Demonstrates a commitment to literacy, inquiry, and reflection. 1 & 4 1.1 (InTASC 
#9) & 3.3 


1. d, 1. g., & 
4.a. 


9. Leads diverse learners to higher level thinking in cognitive, affective, and/or 
psychomotor domains. 


5 1.1 
(InTASC, & 
#2) 


4.a. 


10. Demonstrates a commitment to adapting instruction or programs to meet the 
needs of diverse learners. 


5 1.1 (InTASC 
#2 and #9),  
& 1.4, 2.3 


1.c., 3.c., 4.a., 
& 4.d. 
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Matrix (A blank example is provided below): 
• Course Objectives - stated in measurable performance terms/behavior 
• Course Activities/Assignments 
• Performance Assessments 
• Standards (either list the standards used or provide a link to the standards) 


• Required Program Standards (SPA – i.e., ACEI, NMSA etc.) 
• NCATE/CAEP Standard 1 (all applicable elements) used when there is not a SPA 
• State Standards/Competencies for certification if applicable 
• Diversity and Disposition Proficiencies 
• Conceptual Framework Alignment 
• ISTE NETS*S Technology Standards (for technology integrated curriculum) 


 
 


 
 


Course 
Objectives 


The Candidate will: 


 
 
 


Course Activities 


 
 


Performance 
Assessment 


Standards Alignment 
DDP: Dispositions & 


Diversity Proficiencies 
CF: Conceptual Framework 


N: NCATE Knowledge & 
Skills Proficiencies 
NETS: ISTE NETS 


Technology Standards 
 
 Demonstrate 


communication of 
information in 
different formats and 
for diverse audiences 


 
   Webcasts with piers and instructor 


 
   Plan for delivery of instruction to diverse 


audiences in the following assignments: 
Presentations,  and Technology Integrating 
Projects including Flipped Lesson, Computer 
Games and Webpage Development 


 
 Educational Webpage 


 
 Webcasting 


 
 Multimedia Presentations 


 
 Digital Responsibility Project/ 


AKA Copyright and Fair Use 
Lesson (Key Assessment) 


 
 Technology Integrating 


Projects 


 
DDP: 1, 2, 3, 4, 5, 6, 7, 10 


 
CF: 1, 2, 3, 5 


 
N: 1b, 1c, 1f, 1g, 3b, 3c, 


4a, 4b, 4d 
 


NETS: 1d, 3a, 3b, 3c, 4a, 
4c, 4d, 5a, 5d 


 
 Apply search strategies in 


the efficient acquisition, 
analysis, and evaluation 
of electronic information 


 
   Identify current research literature in 


preparation of the following assignments: 
Presentations,  and Technology 
Integrating Projects 


 
 Technology Integrating 


Projects 


 
DDP: 3, 10 


 
CF: 1, 2 


 
N: 1c 


 
NETS: 1a, 1d, 3a, 3b, 3c, 
3d, 4a, 4c, 5c, 5d 


 
 Demonstrate appropriate 


use of current 
technology in acquiring, 
analyzing, and 
evaluating research and 
theories related to 
pedagogy and learning 


 
   Webcasts with piers and instructor 


 
   Collaborative review & critique of current 


research literature within an online 
professional learning network required for 
the following assignments: Webcasting, 
Multimedia Presentation, Technology 
Integrating Projects and Digital 
Responsibility Project (AKA Copyright & 
Fair Use Lesson) 


 
 Webcasting 
 Technology Integrating Projects 
 Digital Responsibility Project/ 


AKA Copyright and Fair Use 
Lesson (Key Assessment) 


 
DDP: 3, 4, 10 


 
CF: 1, 2 


 
N: 1b 


 
NETS: 1a, 1d, 3a, 3b, 3c, 
3d, 4a, 4b, 4c, 4d, 5a, 5c, 
5d 


 
 Collaborate with other 


professionals to identify 
and design strategies and 
interventions that 
support student learning 


 
   Webcasts with piers and instructor 


 
   Collaborative review & critique of current 


research literature within an online 
professional learning network required for 
the following assignments: Webcasting, 
Multimedia Presentation, Technology 
Integrating Projects t, and Digital 
Responsibility Project (AKA Copyright & 
Fair Use Lesson) 


 
   Work in partnership with a P-12 student 


organization to plan and implement a lesson 
on Technology Integration and Digital 
Responsibility 


 
   Webcasting 
   Technology integrating Projects 
   Digital Responsibility 


Project/ AKA Copyright and 
Fair Use Lesson (Key 
Assessment) 


 
DDP: 1, 5 


 
CF: 1, 2, 3 


 
N: 1c, 1d, 3b, 4b, 4c 


 
NETS: 1a, 1b, 1d, 2a, 3a, 


3b, 3c, 3d, 4a, 4b, 
4c, 4d, 5a, 5c, 5d 
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 Select and develop 


instructional strategies 
and technologies, based 
on research and 
experience, that help all 
students learn 


 
   Webcasts with piers and instructor 


 


    Plan for delivery of instruction in the 
 following    assignments: Multimedia 
Presentation, Technology Integrating Projects, 
and Digital Responsibility Project 


 
   Multimedia Presentation 


 
   Technology Integrating 


Projects 
   Digital Responsibility 


Project/ AKA Copyright and 
Fair Use Lesson (Key 
Assessment) 


 
DDP: 1, 6, 7, 10 


 
CF: 1, 2 


 
N: 1b, 1c, 1f 


 
NETS: 1a, 1b, 1c, 2a, 2b, 


2c, 3a, 3c, 3d, 4a, 
4b, 4c, 5b, 5c, 5d 


 
 Implement and evaluate 


instructional strategies 
and technologies, based 
on research and 
experience, that help all 
students learn 


 
   Critique of peer presentations in the 


following assignments: Multimedia 
Presentation and Technology Integrating 
Projects 


 
   Implement a lesson on Digital Responsibility 


 
   Analyze pre-, formative-, and post- 


assessment student data to evaluate 
instructional strategies and technologies 
employed during the Technology 
Integrating Projects 


 
 Multimedia Presentation 


 
 Technology Integrating 


Projects 
 Digital Responsibility 


Project/ AKA Copyright and 
Fair Use Lesson (Key 
Assessment) 


 
DDP: 1, 2, 4, 5, 6, 7, 9, 10 


 
CF: 1, 2, 4, 5 


 
N: 1a, 1b, 1c, 1d, 1e, 1f, 


1g, 3b, 3c, 4a, 4d 
 


NETS: 1a, 1b, 1c, 1d, 2a, 
2b, 2c, 3a, 3b, 3c, 
3d, 4a, 4b, 4c, 4d, 
5a, 5b, 5c, 5d 


 
 Evaluate student 


performance data and 
make data-driven 
decisions about strategies 
for teaching and learning 
so that all students learn 


 
   Select and administer pre-, formative, and 


post- assessments to measure student 
knowledge regarding Digital Responsibility 


 
   Use pre and formative assessment data to 


guide instruction 
 
   Analyze  Technology   Integration   results 


pre-, formative, and post- assessment 
student data to determine level of student 
learning 


 
 Technology Integrating 


Projects 


 
DDP: 1, 2, 3, 8, 9 


 
CF: 1, 4, 5 


 
N: 1d, 1e, 1f, 3b, 3c, 4a 


 
NETS: 2a, 2b, 2c, 2d, 3c, 


3d, 4b, 5a, 5b, 5d 


 
 Develop knowledge, 


skills, and dispositions to 
plan, implement, and 
assess effective 
teaching/learning in 
designated content with 
diverse learners 


 
   Provide evidence that the candidate consistently 


values and practices dispositions and 
consistently demonstrates good judgment and 
decision making at the Beginning Level. 


 
   Document multiple and varied experiences 


with students in diverse settings 


 
 Dispositions                and 


Diversity Proficiencies for 
Advanced Programs in 
TK20 


 
 Diversity of 


Experiences 
Reflection 


 
 Webcasting 


 
DDP: 1, 2, 3, 4, 5, 6, 7, 8, 


9, 10 
 


CF: 1, 2, 3, 5 
 


N: 1g, 2c, 3b, 3c, 4a, 4c 
 


NETS: 1b, 2a, 2b, 2c, 2d, 
3c, 4a, 4b, 4d, 5a, 
5b, 5d 


 
TK20 Account 


Tk20 is an electronic toolkit used by candidates to provide evidence that they have mastered state and 
professional standards for the profession. A TK20 account is required for this course. 


 
GPA Requirements 


Candidates must maintain a cumulative GPA of at least 3.00 on all graduate level coursework. Candidates who 
earn one grade of "F" or three grades of "C" in 500-, 600- or 700-level courses will be terminated from the 
program. A candidate cannot graduate with three grades of "C" in a graduate program. 


 
All course and program requirements must be completed by the assigned due dates in order to receive a grade in this 
course. 
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Course Evaluation: 
 


 
Assignment 


% of Final 
Grade 


Literature Review (Key Assessment) 10% 
  Lesson Design With Technology Integration (Key Assessment)  30% 


Educational Webpage/ Computer Game/ Flipped Lesson Projects 40% 
Analysis of Student Learning & Instruction (Key Assessment) 10% 
Professional Participation 10% 
Dispositions and Diversity Proficiencies for Advanced 
Programs TK-20 submission required 


 


CR 


 
Letter grades: 


 
A = 90- 
100% 
B = 80- 


89% 
C = 70-79% 
69% or below – retake course 


 
Professor reserves the right to alter course requirements to better meet the learning needs of the 
graduate/teacher candidates. 
 


Expectations: 
 
Professional Participation 


It is expected that graduate candidates be active (engage with all course materials), enthusiastic, and collegial 
participants during the semester.  In addition, it is expected that course work is completed in a timely and 
professional manner on the schedule posted.  Points are lost if these expectations are not fulfilled. 


 
Technology Requirements 


It is expected that graduate candidates who register for online courses have the following computer skills: 
sending/receiving emails, attaching documents to emails, creating tables, creating PowerPoint presentations, 
taking digital pictures and video, scanning documents, and conducting online research, and using library 
electronic reserves.  It is also necessary that candidates have access to a computer at home since much of the 
work for an online course is done in the evenings and on weekends.  Additionally, it is expected that graduate 
candidates who register for an online course feel comfortable using a computer.  Online courses move quickly 
and all candidates need to hit the ground running.  This is NOT a place to begin learning the technology skills 
necessary for success. 


 
Assignments Across Coursework 


The use of the same of similar work (even though it is your own) across courses within the Masters and/or Post- 
Bac program, is NOT acceptable.  In each course, original work is expected -- not work used precisely as used in 
another class, OR work similar to work used in another class, but with a few changes made to appear to make it 
different.  Original work in each course is expected.  Use of assignments across courses in the Program will 
result in a conference with the Professional Concerns Committee and the Chair of Curriculum and Instruction 
and possible removable from the Program. 


 
Student Interaction Policy 


Communication with any public school student inside or outside school is prohibited unless it concerns 
academics or classroom learning. 
• Do NOT text, e-mail, or access student Twitter, My Space or Facebook pages. 
• Do NOT call students on their cell phones or home phones. 
• Do NOT give students rides or socialize with them or their families. 
• Contact with students outside of school is prohibited. 
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Instructional Technology Journals 
 


 
•  Journal of Technology and Teacher Education 
•  Technology, Pedagogy, and Education 
•  The Texas Technology Connection 
•  TechEdge 
•  Technology and Learning 
•  The Technology Teacher 
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CIED 5384 Curricular Trends for Classroom Teachers  
Fall 2014 


CIED 5384 is a required course for the Masters in Education-Curriculum and Instruction 
and Certification. 


College of Education, Department of Curriculum and Instruction 
 


 


Instructor: Dr. Jalene Potter, Assistant Professor Curriculum & Instruction 
 Teacher Education Center # 246 
 P.O. Box 2119/SHSU 
 Huntsville, Texas 77341 
                        Phone: (936) 294-1143 / Fax: (936) 294-1056 
                         jpp015@shsu.edu       Skype:   jalene.potter 
 


Office hours: online as needed 


Day and time the class meets: This course is an online class thus there is no set time or date of meeting. 
You may be required to “meet” online with your team members at a determined time based on your 
needs and schedules to accomplish the necessary tasks and assignments. 


Location of class: online 


Course Description: Development of the public school curriculum and significant factors that help to 
determine the curriculum construction are studied. Opportunity to select and organize appropriate 
learning experiences for the different levels is offered.  
 
This course focuses on updating the K-12 curriculum. This experience, it is hoped, will help you see 
yourself as a positive force in the curriculum process and deepen your understanding of your role as an 
educator.  
 
IDEA Objectives: In this course, our focus will be on the following objective (as assessed by the 
IDEA course evaluation system): 


 
Essential: Developing specific skills, competencies, and points of view needed by professionals 
in the field most closely related to this course. 
 


Textbooks: Jacobs, Heidi Hayes. (2010). Curriculum 21: Essential education for a  
changing world.  ASCD.  Alexandria, VA. ISBN 978-1-4166-0940-7. 


  
  American Psychological Association. (2009). Publication Manual of the  


American Psychological Association. Sixth Edition. Washington, D.C.: 
American Psychological Association. 
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Tk20 Account statement  


Tk20 Account is required for this course. Tk20 is an electronic toolkit used by candidates to 
provide evidence that they have mastered state and professional standards for the profession. 
Additional information regarding Tk20 is available at: https://tk20.shsu.edu/ 


Course Format: The content of this course is delivered online using Blackboard and other Web 2.0 
tools.  In addition, course concepts are learned through self-study, online peer/group discussions and 
responses, as well as individualized professor comments.  Evaluation consists of self-evaluations, peer 
evaluations, and professor assessments for products and discussions. 
Course Content: See the course schedule and course modules.  Modules will also indicate which on-
line tools to use and where to upload assignments.   


Course Requirements: 
Late Assignment Policy: Because your active participation is so important, it is imperative that 
all assignments be submitted on time.  Electronically submitted assignments will be considered 
“on time” if submitted by midnight (technically 11:59 PM) on the due date, unless otherwise 
noted (NOTE:  All due dates/times are based on Central Standard Time).  Submission of work 
after midnight will be considered late.   


 
Late assignments for extenuating circumstances (approved by the professor before the due date) 
will receive a 10-20% deduction (professor decision) in points for each day late.  Work schedule 
and other normal/routine activities do not constitute extenuating circumstances.  All assignments, 
including TK20, must be completed in order to receive a final grade for this course. 
 
Time Requirement: You are expected to participate during the complete amount of time for 
cooperative group discussions and reflection of readings in order to receive full credit.  Former students 
of the course indicated the cooperative groups and/or open discussion postings helped each other 
understand the goals and objectives of the course.  Less than complete participation will result in 
LOWER INDIVIDUAL grades, not the group itself. Student participation is tracked for the professor 
by the course history tool. 
 
Class documents, assignment instructions, and handouts for this online course can be found in 
Blackboard and will be available for reading prior to actual due dates.  Students have specific due dates 
to either post answers or responses to colleagues or to specific assignments to the professor.  The 
evaluations of these postings and responses will be made by the professor utilizing various Web 2.0 
tools and the designated criteria provided with each assignment.  Late, incomplete, or incorrect postings 
will result in lower scores on assignments. 
 
Technology Requirements: It is expected that graduate candidates who register for online 
courses have the following computer skills:  sending/receiving emails, attaching documents to 
emails, creating tables, using Web 2.0 tools, using Blackboard, conducting online research, and 
using library electronic reserves.  Microsoft Word is the word processing program that is 
necessary to complete the assignments.  


 
It is also necessary that students have access to a computer at home since much of the work for 
an online course is done in the evenings and on weekends.  It is also expected that graduate 
students who register for an online course feel comfortable using a computer.  Online courses 
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move quickly and all students need to hit the ground running.  This is NOT a place to begin 
learning the technology skills necessary for success. 


 
Community Service Project: The Academic Civic Engagement (ACE) aspect of this course 
involves completing one service (tutoring) project. You must document 9 hours of tutoring a 
diverse learner in your content area/certification level throughout the course period. Assignments 
include the Portrait of a Diverse Learner Journal and Reflection Paper.  You will not only learn 
the knowledge and skills taught through this course, but also actively use them to help improve 
the learning opportunities of children in the community. This experience, it is hoped, will help 
you see yourself as a positive force in this world and deepen your understanding of your role as a 
current/future teacher. Details/guidelines are posted in the PDL Module.  


 
Professionalism Policy: It is expected that graduate students be active, enthusiastic, 
and collegial participants during the semester.  Points will be lost if these expectations are not 
fulfilled. Attendance (for online courses this is measured by logging in to Blackboard in timely 
and consistent fashions), punctuality, the quality of your interactions with colleagues and 
supervisors, and the quality and timeliness regarding completing assignments all determine your 
professionalism, which in turn, signals your readiness to advance in the degree process. The 
professor has the ability to see time spent in Blackboard by individual students. 


 
All written correspondence, including emails and papers, are evaluated for professional content, 
grammar, punctuation, word usage, and spelling.  You are encouraged to utilize the support of the  
SHSU Writing Center.  APA format is expected. 
 
Resignations/Withdrawals: If you are unable to continue in this course, it is your responsibility 
to either drop the course or resign from the university.  A course dropped after the Q Drop 
deadline (see SHSU Academic Calendar) will result in a grade of F on your transcript and 
termination from the graduate program. 


 
To “resign”, i.e. withdraw from all classes in which you are registered, you must notify the 
Registrar’s Office and process a Resignation Request.  Failure to resign will result in a grade of F 
in each course you are enrolled. The student is responsible for initiating the “DROP” and 
informing the instructor. 
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Student Syllabus Guidelines 


• SHSU Academic Policy Manual -- Students  
o Procedures in Cases of Academic Dishonesty #810213 
o Disabled Student Policy #811006 
o Student Absences on Religious Holy Days #861001 
o Academic Grievance Procedures for Students # 900823 


• SHSU Academic Policy Manual – Curriculum and Instruction 
o Use of Telephones and Text Messagers in Academic Classrooms and Facilities #100728 


• Visitors in the classroom - Only registered students may attend class. Exceptions can be 
made on a case-by-case basis by the professor. In all cases, visitors must not present a 
disruption to the class by their attendance.  


 


NCATE Accreditation 
The Sam Houston State University, College of Education has the distinction of NCATE accreditation 
since 1954. As an NCATE accredited program, the College of Education ensures that the best-prepared 
teachers will be in classrooms teaching the next generation of leaders how to solve problems, 
communicate effectively, and work collaboratively. 


In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) to 
become the Council for the Accreditation of Educator Preparation (CAEP), combining the two premiere 
accrediting organizations as a single accrediting agency for reform, innovation, and research in educator 
preparation. SHSU will continue to be NCATE accredited through its next review scheduled for 
November 2015. 


NCATE Standards 


CAEP Standards 


 
The Conceptual Framework and Model 


The COE Conceptual Framework establishes the shared vision of the college in preparing educators 
to work with P-12 students through programs dedicated to collaboration in instruction, field 
experience, and research, the candidates in Sam Houston State University’s Educator Preparation 
Programs acquire the knowledge, dispositions, and skills necessary to create a positive learning 
environment preparing educators to work with P-12 students. Employing a variety of technologies, 
candidates learn to plan, implement, assess, and modify instruction to meet the needs of diverse learners. 
The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that serve to 
identify areas tied to course work where there is evidence of Conceptual Framework and goals 
assessment. The five indicators are: Knowledge Base (CF1), Technological Learning Environment (CF2), 
Communication (CF3), Assessment (CF4), and Effective Field Experience with Diverse Learners (CF5)  
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http://www.shsu.edu/dotAsset/728eec25-f780-4dcf-932c-03d68cade002.pdf

http://www.shsu.edu/dotAsset/c6b9a428-6963-4968-8d3d-49b86f99e10a.pdf

http://www.shsu.edu/dotAsset/0953c7d0-7c04-4b29-a3fc-3bf0738e87d8.pdf8

http://www.shsu.edu/dotAsset/bb0d849d-6af2-4128-a9fa-f8c989138491.pdf

http://www.shsu.edu/dotAsset/6d35c9c9-e3e9-4695-a1a1-11951b88bc63.pdf

http://www.ncate.org/Portals/0/documents/Standards/NCATE%20Standards%202008.pdf

http://caepnet.files.wordpress.com/2013/09/final_board_approved1.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/accreditation/conceptual-framework.html





SHSU Dispositions and Diversity Proficiency (DDP) Standards 


CF: Conceptual Framework 
CAEP: Council for the Accreditation of Educator Preparation (see page 20-21 of CAEP Standards for cross-


cutting themes and diversity characteristics) 
NCATE: National Council for the Accreditation of Teacher Education 


 
The Dispositions and Diversity Proficiency (DDP) Standards are administered and evaluated in 
prescribed courses to all educator preparation student in initial and advanced programs (please provide 
additional information for the candidate if the DDP is administered during your course). 


 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of 
the programs. You will receive one survey in the final semester prior to graduation regarding the 
operations of the unit during your time here. A second survey will occur within one year following 
graduation from or completion of a program, and will be sent to you and to your employer. This survey 
will focus on the preparation received at SHSU. Please remember that your response to these surveys is 
critical to SHSU program excellence.  


     
 DDP CF CAEP NCATE 


1. Demonstrates an attitude of reflection and thoughtfulness about 
professional growth and instruction. 


2 1.1 
(InTASC 
#10) & 3.3 


1. c., 1.g., & 
4. c 


2.  Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem-solving 
and decision making for diverse learners. 


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


3. Practices ethical behavior and intellectual honesty. 
 


3 1.1(InTASC 
#9) , 3.3, & 
3.6  


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition and a 
commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners. 


3 & 5 1.1 
(InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners 


4 1.1 
(InTASC 
#6) 


1.d. & 4.a. 


8. Demonstrates a commitment to literacy, inquiry, and reflection. 1 & 4 1.1 
(InTASC 
#9) & 3.3 


1. d, 1. g., & 
4.a. 


9. Leads diverse learners to higher level thinking in cognitive, 
affective, and/or psychomotor domains. 


5 1.1 
(InTASC, & 
#2) 


4.a. 


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


5 1.1 
(InTASC #2 
and #9),  & 
1.4, 2.3 


1.c., 3.c., 4.a., 
& 4.d. 
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Matrix (A blank example is provided below): 
• Course Objectives - stated in measurable performance terms/behavior 
• Course Activities/Assignments 
• Performance Assessments 
• Standards (either list the standards used or provide a link to the standards) 


• Required Program Standards (SPA – i.e., ACEI, NMSA etc.) 
• NCATE/CAEP Standard 1 (all applicable elements) used when there is not a SPA 
• State Standards/Competencies for certification if applicable 
• Diversity and Disposition Proficiencies 
• Conceptual Framework Alignment 
• ISTE NETS*S Technology Standards (for technology integrated curriculum)


 
Topic(s)/Objective(s) Activities/Assignments 


(including field based 
activities) 


 


Measurement 
(including performance 
based) 


 


Standards Alignment 
S—SPA Standard Alignment 
TS—Texas Educator 
Standards/Competencies 
DDP—Diversity and 
Disposition Proficiencies 
CF—Conceptual   Framework 
Indicator 
N/C—NCATE/CAEP Standard 1 
(if there is no SPA) 
NETS*S – ISTE NETS 
Technology Standards for 
Students 
 


Comprehend and apply 
curriculum principles, 
concepts, models, and 
perspectives. 
 
Discuss and select best 
practices to improve the 
curriculum problems 
identified in self-selected 
Unit Plan. 
 


Analyze, discuss, and write 
about essential course 
readings 


Apply curriculum 
information to a self- 
selected Unit Plan  


Reflection Papers 
 
Wiki Postings 
 
Discussion Board Postings 
 
 


CF1, CF2, CF3, CF4 
1.7k, 1.6s 
1.12k, 1.12s 
1.13k, 1.13s 
1.14k, 1.14s, 
1.15s 
DDP 1-5 


Describe and identify a 
diverse learner’s learning 
needs and strategies.  
 
Reflect and apply the 
diverse learner’s learning 
needs and strategies to 
his/her teaching.   


Tutoring-Field/Professional 
Experiences notes 
 
 


Portrait of a Diverse Learner 
Tutoring Journal 
 
Portrait of a Diverse Learner 
Reflection Paper 


CF1, CF2, CF3, CF4 
1.7k, 1.6s 1.12k, 1.12s, 1.13k, 
1.13s, 1.14k, 1.14s, 1.25k, 1.25s 
1.26k, 1.26s, 1.27k, 1.27s, 1.28k, 
1.28s 
1.29k, 1.29s 
3.8k, 3.3s 
3.10k, 3.14s 
DDP 1-5 


Critically apply the 
curriculum principles to 
self-selected curriculum 
unit. 


Reread and review past 
assignments to create your 
CAP 


Determine curriculum 
strengths and weaknesses. 
Write paper demonstrating 
an application of these 
curriculum concepts to 
individual unit plan. 


Curriculum Analysis Project CF1, CF2, CF3, CF4 
1.7k, 1.6s 1.12k, 1.12s, 1.13k, 
1.13s, 1.14k, 1.14s, 1.25k, 1.25s 
1.26k, 1.26s, 1.27k, 1.27s, 1.28k, 
1.28s 
1.29k, 1.29s 
3.8k, 3.3s 
3.10k, 3.14s 
DDP 1-5 
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http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/accreditation/conceptual-framework.html

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/accreditation/conceptual-framework.html

http://www.ncate.org/Portals/0/documents/Standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/Portals/0/documents/Standards/NCATE%20Standards%202008.pdf

http://www.iste.org/docs/pdfs/20-14_ISTE_Standards-S_PDF.pdf

http://www.iste.org/docs/pdfs/20-14_ISTE_Standards-S_PDF.pdf

http://www.iste.org/docs/pdfs/20-14_ISTE_Standards-S_PDF.pdf





 
 
 
 


State Standards: ht tp: / /www.tea.s tate . tx.us/index2.aspx?id=5938 
 
Course Evaluation: IDEA Evaluation System 
 
Expectations: 
Note:  The course instructor may alter the course assignments/schedule as necessary to enhance 
learning.  Any changes will be announced in a timely fashion. 
 
Chapter Reflection Papers/ IRA Discussion Responses/Chapter Responses-Individual and/or cooperative 
reading, reflecting, summarizing and critically applying curriculum principles to develop your critical thinking 
approach to curriculum analysis, selection and development in order to improve your teaching and student learning.   
    
Portrait of a Diverse Learner Tutoring Journal and Reflection Paper (PDL)- Experience with a diverse learner 
(students with exceptionalities, ethnic or cultural diversity, racial diversity, gender differences, 
socioeconomic diversity, linguistic/language diversity, etc.) based on tutoring at least one student in your 
content area/certification level throughout the course period.  Arrange tutoring sessions at start of the semester (you 
will need a minimum of 9 hours).  Do not wait until it is too late to complete the sessions.  The Portrait of a 
Diverse Learner (PDL) Tutoring Journal and PDL Reflection Paper will be uploaded into TK20 and BB to 
document your experiences and diversity proficiencies.  
 
Curriculum Analysis Project (CAP)- Application of curriculum principles and criteria to a self-selected existing 
unit, design for instruction, or program plan, which you recently taught/implemented or plan to teach/implement 
within this or the next academic year. The CAP is the culminating course project. The Curriculum Analysis 
Project (CAP) is the KEY ASSESSMENT for the course and will be uploaded into TK20 and BB. 
 


Bibliography: 


Jacobs, Heidi Hayes. (2010). Curriculum 21: Essential education for a  
changing world.  ASCD.  Alexandria, VA. ISBN 978-1-4166-0940-7. 
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GRADING SCALE: 
1050-950 points   A 
949-849 points B 
848-748 points C 
Below 748   (termination from Graduate Program) 


 


 Topics  Associated 
Module 


Due Date 
(no later than 


midnight) 


Point Value 


Course 
Introduction/WIKI/Chapter 1 


Module I 
8/27-9/7 


September 7 100 


Chapters 2-3/Curriculum Unit 
upload 


Module II 
9/8-9/21 


September 21 100 


Chapters 4-5 Module III 
9/22-10/5 


October 5 100 


Checkpoint #1  October 12 * 
 


Chapters 6-7 Module IV 
10/6-10/19 


October 19 100 


Chapters 8-9/CAP outline Module V 
10/20-11/2 


November 2 100 


Checkpoint #2 
 


 November 9 * 


SHSU QDROP deadline 
 


 November 14 no point value 


Chapters 10-11 Module VI 
11/3-11/16 


November 16 100 


Chapters 12-13 Module VII 
11/17-11/30 


November 30 100 


Portrait of a Diverse Learner 
(PDL) Tutoring Journal and 
Reflection Paper 


Diverse Learner 
All semester 


December 8 150 


Curriculum Analysis Project 
(CAP) 


Curriculum 
Analysis Project 
All semester 


December 8 150 


* Communication  
(checkpoints, surveys, 
professionalism, etc.) 


  50 (total) 


   1050 points total 
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CIED 5085-Current Issues in Education 


Fall, 2014 
CIED 5085 is a required course for the Masters Degree in Curriculum & Instruction.  It is a 
capstone course in which an oral defense of your research serves as a comprehensive exam. 


College of Education 
Department of Curriculum & Instruction 


 
Instructor:  Dr. Sam L. Sullivan 
    TEC #254 
    P.O. Box 2119/SHSU  
    Huntsville, Texas 77341 
    Phone:  (936) 294-1126 
    E-mail address:  cai_sls@shsu.edu 
Office hours:             By appointment 
 
Day and time the class meets:  Hybrid.  Varies.   
 
Location of class:     Hybrid.  OnLine 
 
Course Description:   Examination of research topics, current data, experts in the education 
field, and utilization of current technology in the examination of contemporary topics will be 
completed.  A capstone course in which the oral defense of a research paper will be conducted. 
 
IDEA Objectives:  In this course, our focus will be on these major objectives (as assessed by 
the IDEA course evaluation system): 
 Essential:     Developing specific skills, competencies, and points of view needed by     
                                professionals in the field most closely related to this course. 
 Important:   Developing skill in expressing myself orally or in writing 
                                Learning to analyze and critically evaluate ideas, arguments, and points of  
                                view. 
Textbooks:            APA Manual-6th edition 
    
   TK20 Account required for this course              
 


Tk20 is an electronic toolkit used by candidates to provide evidence that they have mastered 
state and professional standards for the profession.  An electronic submission will be 
required. 


 https://tk20.shsu.edu/ 
  


Course Format:  This course will be taught as a hybrid course with online submissions as well 
as face to face presentations.   Students will be required to participate in online discussions, 
complete activities online and present an oral defense of their research project. 
 
Course Content:  Course content varies depending upon the research interest of the student. 







Course Requirements: 
 Late assignment policy:  Late work on modules will result in a 20% reduction in 


points PER DAY.  Late work in OnLine Discussions will not be accepted at all 
after 24 hours past the due date. 


 Time requirement:  This is an intensive course that requires a lot of paperwork.  
10-15 hours of preparation time a week is a recommended schedule. 


 Professionalism policy:  Students are preparing to become professionals in their 
field of study and are expected to follow the guidelines of the Code of Ethics of 
Professional Educators located on the TEA website. 


 Academic Dishonesty policy:  Students are expected to maintain honesty and 
integrity in the academic experiences both in and out of the classroom. 


 Student Syllabus Guidelines with link (www.shsu.edu/syllabus) 
 


 
Conceptual Framework Statement, Descriptors (5 indicators) and Logo: 


CONCEPTUAL FRAMEWORK: Through programs dedicated to collaboration in 
instruction, field experience, and research, the candidates in Sam Houston State 
University’s Educator Preparation Programs acquire the knowledge, dispositions, and 
skills necessary to create a positive learning environment. Employing a variety of 
technologies, these candidates learn to plan, implement, assess, and modify 
instruction to meet the needs of communities’ diverse learners.  


 
College of Education Information: 
       Please be advised that the College of Education conducts ongoing research regarding  
                  the effectiveness of the programs. You will receive one survey in the final semester   
                  prior to graduation regarding the operations of the unit during your time   
                  here. A second survey will occur within one year following graduation  
                  from or completion of a program, and will be sent to you and to your employer.  
                  This survey will focus on the preparation received at SHSU. Please remember that  
                  your response to these surveys is critical to SHSU program excellence. 
 


PEDAGOGY AND PROFESSIONAL RESPONSIBILITIES 
STANDARDS AND COMPENTENCIES FOR THIS COURSE 


 
The Sam Houston State University Teacher Preparation Program is committed to assisting 
teachers achieve the following proficiencies, which collectively describe a vision of an Ideal 
Teacher.  In this course, we will focus on parts of Standard I, II, and III. 


 
Standard I.   The teacher designs instruction appropriate for all students that reflects and 
understanding of relevant content and is based on continuous and appropriate assessment. 
Domain I.     Designing Instruction and Assessment to Promote Student Learning. 
Standard III. The teacher promotes student learning by providing responsive instruction that 
makes use of effective communication techniques, instructional strategies that actively engage 
students in the learning process, and timely, high-quality feedback. 
Domain III.     Implementing Effective, Responsive Instruction and Assessment. 
 
Matrix (A blank example is provided below): 


 Course Objectives - stated in measurable performance terms/behavior 
 Course Activities/Assignments 
 Performance Assessments 
 Standards (either list the standards used or provide a link to the standards) 


 Required Program Standards (SPA – i.e., ACEI, NMSA etc.) 



http://www.shsu.edu/syllabus





 State Standards/Competencies for certification if applicable 
 Conceptual Framework Alignment  
 NCATE Alignment by indicator 


 
Topic(s)/Objective(s) Activities/Assignments 


(including field-based 
activities) 


Measurement  
(including performance-
based) 


Standards Alignment 
S - SPA Standard Alignment 
TS—Texas Educator 


Standards/ 
         Competencies 
CF-Conceptual Framework 


Indicator 
N—NCATE Knowledge and 
Skills Proficiencies by indicator 


The student will 
examine current issues 
that have or will have 
an impact in education 


Class readings, 
electronic presentation 
of an issue, blog 
discussions 


Rubric for electronic 
presentation, blog rubric 


TS—1.4k, 1.5k, 1.11k 
CF—CF1,CF2,CF3 
NCATE—Standard 1a,b,c 


The student will 
present the results of a 
research topic 
conducted during the 
past year 
 
The student will 
complete a 
dispositions document 
through TK20 
 


Presentation to class 
and a committee of 
faculty members 
 
 
Complete a dispositions 
document though TK20 


Oral defense rubric and 
written paper rubric 
 
 
Rubric provided through 
TK20 on Diversity 


TS—IV 
CF---1,2,3 
NCATE---Standard 1a,b,c. 
 
See Disposition statement 
below. 


 
Proficiencies for Advanced Programs 
Each candidate in an advanced program for teachers or other school professionals:  


1. Demonstrates ability to be understanding, respectful and inclusive of diverse populations. 
(CF 3; CF 5) 


2. Demonstrates an attitude of reflection and thoughtfulness about professional growth and 
instruction. (CF1) 


3. Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 
4. Practices ethical behavior and intellectual honesty. (CF 3) 
5. Demonstrates thoughtfulness in communication and an awareness and appreciation of 


varying voices. (CF 3) 
6. Demonstrates a commitment to adapting instruction or programs to meet the needs of 


diverse learners. (CF 5) 
7. Demonstrates knowledge of second language acquisition and a commitment to adapting 


instruction or programs to meet the needs of culturally and linguistically diverse learners. 
(CF 3; CF 5) 


8. Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor 
domains. (CF 5) 


9. Uses assessment as a tool to evaluate learning and improve instruction for all learners. 
(CF 4)  







10. Demonstrates a commitment to using technology to create an authentic learning 
environment that promotes problem-solving and decision making for diverse learners. (CF 
2) 


 
 
NCATE Unit Standards 
http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  
http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4  
 
State Standards:  http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp  
 
Web link on Educator Preparation Services site for Conceptual Framework: 
http://www.shsu.edu/~edu_edprep/ 


1. Each student will present to the class and a committee of faculty members the results 
of their research on a topic of current interest.  This research paper will constitute 
the students comprehensive exam requirement for their coursework on their 
Masters Degree.    (50% written portion, 50% oral presentation.) 


 
 
Other Required Syllabi Elements: 


ACADEMIC DISHONESTY: 


All students are expected to engage in all academic pursuits in a manner that is above 
reproach. Students are expected to maintain honesty and integrity in the academic 
experiences both in and out of the classroom. Any student found guilty of dishonesty in any 
phase of academic work will be subject to disciplinary action. The University and its official 
representatives may initiate disciplinary proceedings against a student accused of any form of 
academic dishonesty including but not limited to, cheating on an examination or other 
academic work which is to be submitted, plagiarism, collusion and the abuse of resource 
materials. For a complete listing of the university policy, see: Dean of Student's Office 


STUDENT ABSENCES ON RELIGIOUS HOLY DAYS POLICY:  


Section 51.911(b) of the Texas Education Code requires that an institution of higher education 
excuse a student from attending classes or other required activities, including examinations, 
for the observance of a religious holy day, including travel for that purpose.  Section 51.911 
(a) (2) defines a religious holy day as: “a holy day observed by a religion whose places of 
worship are exempt from property taxation under Section 11.20….” A student whose absence 
is excused under this subsection may not be penalized for that absence and shall be allowed to 
take an examination or complete an assignment from which the student is excused within a 
reasonable time after the absence. 


University policy 861001 provides the procedures to be followed by the student and 
instructor.  A student desiring to absent himself/herself from a scheduled class in order to 
observe (a) religious holy day(s) shall present to each instructor involved a written statement 
concerning the religious holy day(s). The instructor will complete a form notifying the student 
of a reasonable timeframe in which the missed assignments and/or examinations are to be 
completed. For a complete listing of the university policy, see: 
http://www.shsu.edu/~vaf_www/aps/documents/861001.pdf   


STUDENTS WITH DISABILITIES POLICY: 



http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4

http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp

http://www.shsu.edu/%7Eedu_edprep/

http://www.shsu.edu/slo_www

http://www.shsu.edu/%7Evaf_www/aps/documents/861001.pdf





It is the policy of Sam Houston State University that individuals otherwise qualified shall not 
be excluded, solely by reason of their disability, from participation in any academic program of 
the university. Further, they shall not be denied the benefits of these programs nor shall they 
be subjected to discrimination. Students with disabilities that might affect their academic 
performance are expected to visit with the Office of Services for Students with Disabilities 
located in the Counseling Center . They should then make arrangements with their individual 
instructors so that appropriate strategies can be considered and helpful procedures can be 
developed to ensure that participation and achievement opportunities are not impaired.  


SHSU adheres to all applicable federal, state, and local laws, regulations, and guidelines with 
respect to providing reasonable accommodations for students with disabilities. If you have a 
disability that may affect adversely your work in this class, then I encourage you to register 
with the SHSU Counseling Center and to talk with me about how I can best help you. All 
disclosures of disabilities will be kept strictly confidential. NOTE: No accommodation can be 
made until you register with the Counseling Center . For a complete listing of the university 
policy, see: http://www.shsu.edu/~vaf_www/aps/811006.pdf  


 


VISITORS IN THE CLASSROOM: 


Only registered students may attend class. Exceptions can be made on a case-by-case basis 
by the professor. In all cases, visitors must not present a disruption to the class by their 
attendance. Students wishing to audit a class must apply to do so through the Registrar's 
Office.  


OR LINK TO THE ADDITIONAL INFORMATION 
 
Additional Information: 


Please visit http://www.shsu.edu/syllabus/ for Sam Houston State University syllabus 
information regarding: 


• Academic Dishonesty 
• Student Absences on Religious Holy Days Policy 
• Students with Disabilities Policy 
• Visitors in the Classroom 


 
 
 



http://www.shsu.edu/%7Evaf_www/aps/documents/811006.pdf

http://www.shsu.edu/syllabus/
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CIEE 3374.05 – Human Growth and Learning - Fall 2014  


CIEE 3374 is a required course for Interdisciplinary Studies majors, and EC-6 or 4-8 teacher certifications.  


INSTRUCTOR:  Andrew Oswald, M.A. 
 
INSTRUCTOR OFFICE:  Garrett Teacher Education Center TEC 217C in Huntsville (but if needed I can meet with students at The 
Woodlands Center campus before or after class – or on a non-class evening with prior notice) 
 
INSTRUCTOR ADDRESS: Teacher Education Center, P.O. Box 2119, Huntsville, TX 77341 
 
INSTRUCTOR PHONE:  936-294-4891 (at SHSU in Huntsville)  
 
INSTRUCTOR EMAIL:   aao004@shsu    or   andy@shsu.edu      (the second one is just an easy to remember alias) 
 
INSTRUCTOR OFFICE HOURS:  I work 8-5 at the main campus in Huntsville, and walk-ins are usually fine.  I do have meetings and 
appointments, so calling ahead is recommended, particularly if the need to talk is high.  I can also arrange to meet with students before 
or after class at The Woodlands Center.   
 
CLASS DAY, TIME AND LOCATION: Tuesdays from 6:00 PM to 8:50 PM at SHSU – The Woodlands Center – immediately adjacent to 
Lone Star Montgomery College and The University Center.  Room 341; see below for specifics on class meeting dates. 
 
COURSE DESCRIPTION: This course examines growth and learning for birth through adolescence. Major theories of the teaching-
learning process are studied with an emphasis on human development. Special attention is paid to the cultural milieu. Field 
experiences in public schools at appropriate levels included in this course (10 hours required). 
 
IDEA OBJECTIVES: in this course, our focus will be on these major objectives (as assessed by the IDEA course evaluation system).  
Essential: gaining factual knowledge (terminology, classifications, methods, trends), acquiring skills in working with others as a team, 
and developing skill in expressing myself orally or in writing.  
 
CREDIT: 3 semester credit hours.  This course satisfies a requirement in one of several elementary education programs at SHSU.  This 
course may or may not transfer to another college or university as an education course, a psychology course or as an elective. CIEE 
3374 is a required course for Interdisciplinary Studies majors, and EC-6 or 4-8 teacher certifications.  


TEXT:  There is no required textbook for this class.  I use the 13th Edition of Snowman J. and Biehler, R. Psychology applied to 
teaching for my reference and continuity.  If you want to purchase a book, look for a 12th or older edition on eBay, Amazon, etc.  The 
cost should be minimal -- $20-25 at most. 
 


Tk20: An activated Tk20 Account is required for this course. Tk20 is an electronic toolkit used by candidates to provide evidence that 
they have mastered state and professional standards for the profession. Additional information regarding Tk20 is available 
at: https://tk20.shsu.edu/  
 
EPP APPLICATION:  If seeking certification, you will need to apply to the Educator Preparation Program.  $100 via SamWeb. 
 
PREREQUISITES:   54 SCH  
 


  
 
 Syllabus - Fall 2014 – CIEE 3374 Section 05 – A. Oswald 
 Last Update: 3/3/2015 5:41 PM 
   



https://tk20.shsu.edu/





2 
 
 
INSTRUCTOR FACULTY WEBSITE:   http://www.shsu.edu/~aao004/        (always under construction, your input is welcome!) 
 
BLACKBOARD: https://blackboard.shsu.edu/        you will do quizzes and online discussions here. 
 
CAVEAT TO THIS SYLLABUS:  The instructor reserves the right to make additions, deletions or corrections to this syllabus.  I do not 
anticipate this, and students will always be given sufficient prior notice. 
 
C&I DEPARTMENT CHAIR:  Dr. Daphne Johnson    TEC 243    936-294-3875    edu_dxe@shsu.edu 
 
COURSE FORMAT: Face to face, with required independent field experience observation hours (will be discussed). 
 
COURSE CONTENT: 
Our goal is to make students aware of: 


• Physical development (nature/nurture, etc.) 
• Mental development (brain development, language acquisition, etc.) 
• Emotional and Social Development 
• Major developmental theories (historical and current) 
• Diversity (SES, ethnicity, family structure, sexual identity, etc.) 
• Educational challenges (ADHD, Abuse, Peer Pressure, etc.) 


We provide opportunities for students to: 
• Observe and interact with children in school settings 
• Observe children on videos 
• Interact with children one-on-one and in small group settings 
• Engage in small group work to complete tasks 
• Share their individual life experiences and reflections 


Through these activities, students will: 
• Gain factual knowledge such as terminology, classifications and methods 
• Learn fundamental principles, generalizations, and theories 
• Learn to apply course material to improve thinking, problem solving, and decision making 
• Develop specific skills, competencies and points of view needed by professionals in the field 
• Acquire skills in working with others as a member of a team 


 
ADA STATEMENT: Sam Houston State University is dedicated to providing the least restrictive environment for all students. The 
University promotes equity in academic access through the implementation of reasonable accommodations as required by The 
Vocational Rehabilitation Act of 1973, Title V, Section 540 and the Americans with Disabilities Act of 1990 (ADA) which will enable 
students with disabilities to participate in and benefit from all post-secondary educational programs and activities. 
 
LATE ASSIGNMENT POLICY: All late (late = any time after due date) materials are subject to an immediate 50% loss of points. Items 
more than one week late will not be accepted.  No late work accepted after the last day of class in the semester.  This includes paper 
based work handed in in class and work turned in electronically.  Students who need to turn in late materials should contact me to 
arrange delivery through the college or personally.  If you choose to email me your work instead of turning it in “in class”, that is fine 
– if you anticipate absence or tardiness.  It will still be due on the same day AND time.  I check email often and will reply to an email 
with something simple like “assignment received” even if I do not have time to look through it.  If you email me and do not get a 
response within 12 hours, please resend and call me!  This is your class and grade, take responsibility to ensure I have received your 
documents. Please be professional!  Please communicate!! 
 
TECHNOLOGY POLICIES:  SHSU uses Microsoft Office products.  Most of the time I am able to work with 2003 packages and forward.  
Other file forms such as Acrobat (.pdf) that are common may be used also. If in doubt, ask!  If you are sending me materials, please 
verify that I received them and I was able to open them.  SHSU employs strong SPAM filters and Anti-virus software.  This means you 
should use your SHSU email address ONLY when communicating with me.  It also means that you should use professional language 
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in your communications to avoid your email being picked up as SPAM.  The primary means I will likely use to communicate with 
students outside of class is email.  I use the BCC line for this, so if you get something from me, it’s probably worth reading.  The use 
of virus scanners should be used whenever possible.  Students are encouraged to back up important work – either by using 
hardware (flash drives, etc.) or the “cloud” (email yourself!).  Some course materials and announcements may be posted 
electronically.  SHSU provides computing and network resources to students. You are encouraged to use the computers, software 
packages, and email for educational or college-related activities and to facilitate the efficient exchange of useful information. 
However, the equipment, software, and network capacities provided through the University are and remain the property of SHSU. 
Use of the equipment and networks is to comport with the policies and procedures of SHSU and access may be denied to any 
student who fails to comply with the University’s policies and procedures regarding its use. All users are expected to demonstrate 
the same level of ethical and professional manner, as is required in face-to-face or written communications. Anonymous or forged 
messages will be treated as a violation of this policy.  
 
EQUAL OPPORTUNITY STATEMENT: SHSU is committed to the principle of equal opportunity in education and employment. SHSU 
does not discriminate against individuals on the basis of race, color, gender, religion, disability, age, veteran status, national origin, 
sexual orientation, or ethnicity in the administration of its educational policies, admissions policies, employment policies, scholarship 
and loan programs, and other University administered programs and activities.  
 
ELECTRONICS AND CELL PHONES, PROFESSIONALISM, COURTESY, AND RESPECT OF FELLOW STUDENTS: I really wish I did not feel 
the need to include this section.  Please turn off or silence cell phones and pagers during class lectures – during group work, you may 
use electronics. If you have legitimate need to receive a communiqué from someone (pregnancy, impending organ donation, or you 
just happen to be carrying the President’s Nuclear Football today, etc.) please let me know before class begins and turn your device 
to silent mode; then, if you need to answer a call, please quietly excuse yourself. This policy also includes texting or other electronic 
communications.  This is particularly true during an exam or presentations.  I reserve the right to collect phones if there is a 
persistent problem, or remove a student from class on that day.  During group work or other non-lecture portions of class time, you 
may use smart phones or other electronic devices for school work.  Personal communications, updating Facebook, etc. should not be 
done during class.  You MUST turn off your cell phone before entering a K-12 school during field experience. No exceptions.  Period.  
Seriously. 
 
Students will conduct themselves in appropriately with courtesy and civility at all times in class.  Repeated offenses to common 
sense rules of conduct will result in removal from class.  The SHSU Student Handbook has additional details.  If required, problems 
may be referred to the SHSU Dean of Students or to the College of Education’s Professional Concerns Committee for handling issues 
such as these. I also take this opportunity to mention that coming to class while you know you are sick/contagious is also 
disrespectful of others.  If this applies to you, please contact me as soon as possible and if needed, stay home! 
  
ATTENDANCE AND PARTICIPATION: Regular and punctual attendance to all classes is expected. Should you anticipate an absence or 
tardy, please notify the instructor in advance as a courtesy. Regardless of notification, an excessive number of absences, tardies or 
“leave earlies” will prohibit the successful completion of this course. Note: If you are 15 minutes late or leave 15 minutes before 
class is dismissed, I will count that as a “½” absence. Students will be allowed 2 ½  absences without receiving a penalty.  At the 3rd 
absence, the candidate will attend a conference with the course professor to discuss and evaluate reasons for the absences (or 
tardies), and to determine if the candidate needs to continue in the program. Also with the 3rd absence, students will lose 1 letter 
grade for that absence and each subsequent absence will result in an additional letter grade loss. Attendance (absences, tardiness, 
and early exits) will be documented each day. If you miss a class, it is your responsibility to obtain lecture notes and assignments 
from a classmate.  
 
I reserve the right to dock your participation grade for behaviors such as cell phone use during lecture, sleeping in class, disruptive 
behavior or other inappropriate behaviors.  Students may or may not receive a warning, and repeated offenses will result in a 
conference and possibly other sanctions.  See SHSU Student Handbook for more on expected conduct. 
 
I will only take responsibility for having handouts and materials at class on the day initially provided. If you have to be absent, be 
sure you have arranged for a peer to obtain materials for you or contact me during office hours. 
 


  
 
 Syllabus - Fall 2014 – CIEE 3374 Section 05 – A. Oswald 
 Last Update: 3/3/2015 5:41 PM 
   







4 
 
SHSU ACADEMIC POLICY MANUAL – STUDENTS 


• Procedures in Cases of Academic Dishonesty #810213 
• Disabled Student Policy #811006 
• Student Absences on Religious Holy Days #861001 
• Academic Grievance Procedures for Students # 900823 


 
SHSU ACADEMIC POLICY MANUAL – DEPARTMENT OF CURRICULUM AND INSTRUCTION 


• Use of Telephones and Text Messages in Academic Classrooms and Facilities #100728 
 
VISITORS IN THE CLASSROOM: Only registered students may attend class. Exceptions can be made on a case-by-case basis by the 
professor. In all cases, visitors must not present a disruption to the class by their attendance. 
 
NCATE ACCREDITATION: The Sam Houston State University, College of Education has the distinction of NCATE accreditation since 
1954. As an NCATE accredited program, the College of Education ensures that the best-prepared teachers will be in classrooms 
teaching the next generation of leaders how to solve problems, communicate effectively, and work collaboratively. 
 
In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) to become the Council for the 
Accreditation of Educator Preparation (CAEP), combining the two premiere accrediting organizations as a single accrediting agency 
for reform, innovation, and research in educator preparation. SHSU will continue to be NCATE accredited through its next review 
scheduled for November 2015. 
 


NCATE Standards 


CAEP Standards 


 
 
THE COE CONCEPTUAL FRAMEWORK: The COE Conceptual Framework establishes the shared vision of the college in preparing 
educators to work with P-12 students through programs dedicated to collaboration in instruction, field experience, and research, the 
candidates in Sam Houston State University’s Educator Preparation Programs acquire the knowledge, dispositions, and skills 
necessary to create a positive learning environment preparing educators to work with P-12 students. Employing a variety of 
technologies, candidates learn to plan, implement, assess, and modify instruction to meet the needs of diverse learners. The 
Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that serve to identify areas tied to course 
work where there is evidence of Conceptual Framework and goals assessment. The five indicators are: 


• Knowledge Base (CF1) 
• Technological Learning Environment (CF2) 
• Communication (CF3) 
• Assessment (CF4) 
• Effective Field Experience with Diverse Learners (CF5) 
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SHSU DISPOSITIONS AND DIVERSITY PROFICIENCIES (DDPs): 


 


CF: Conceptual Framework 


CAEP: Council for the Accreditation of Educator Preparation (see page 20-21 of CAEP Standards for cross-cutting themes and 
diversity characteristics) 


NCATE: National Council for the Accreditation of Teacher Education 


The Dispositions and Diversity Proficiency (DDP) Standards are administered and evaluated in prescribed courses to all educator 
preparation student in initial and advanced programs.  * Students in CIEE 3374 will address these DDPs (1, 2, 3 & 8) 


ASSIGNMENTS, STANDARDS, POINTS AND GRADING:  You will have several ways to earn points in this class.  I grade on a 1000 point 
scale.  All points you earn will end up in one “bucket.” This may seem a little crazy, but when you think about it, at the end of the 
semester, all I need to do is move the decimal point to the left (or divide by 10 if you prefer) and I will have your percent.  To earn an 
“A” you will need at least 900 points.  To earn a “B” you will need at least 800 points.  To earn a “C” you will need at least 700 points.  


Dispositions and Diversity Proficiency Standards 
 DDP CF CAEP NCATE 


1.* Demonstrates an attitude of reflection and thoughtfulness about 
professional growth and instruction. 


2 1.1 
(InTASC 
#10) & 3.3 


1. c., 1.g., & 
4. c 


2.*  Demonstrates a commitment to using technology to create an authentic 
learning environment that promotes problem-solving and decision making 
for diverse learners. 


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


3.* Practices ethical behavior and intellectual honesty. 
 


3 1.1(InTASC 
#9) , 3.3, & 
3.6  


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an awareness and 
appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition and a commitment 
to adapting instruction or programs to meet the needs of culturally and 
linguistically diverse learners. 


3 & 5 1.1 
(InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and inclusive of diverse 
populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and improve instruction for 
all learners 


4 1.1 
(InTASC 
#6) 


1.d. & 4.a. 


8.* Demonstrates a commitment to literacy, inquiry, and reflection. 1 & 4 1.1 
(InTASC 
#9) & 3.3 


1. d, 1. g., & 
4.a. 


9. Leads diverse learners to higher level thinking in cognitive, affective, and/or 
psychomotor domains. 


5 1.1 
(InTASC, & 
#2) 


4.a. 


10. Demonstrates a commitment to adapting instruction or programs to meet 
the needs of diverse learners. 


5 1.1 
(InTASC #2 
and #9),  & 
1.4, 2.3 


1.c., 3.c., 
4.a., & 4.d. 
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Note that any grade lower than a “C” will require you to retake 3374.  Below 700 points is either a “D” (600 points or more) or an “F” 
(below 600 points). Tk20 Assignments MUST be completed to receive a grade – ANY grade.  This is also true of the Final Exam.  


Description Points Due Date Notes My Points  
TAPR Project 75 September 30   
Theory Paper 100 October 7   
Contextual Factors Paper 100 November 25   
Letter to Parents 75 December 2   
My Life Oral Presentation 100 Oct 28, Nov 4, 11, 18, 25; Dec 2   
My Life Feedback to others 50 Oct 28, Nov 4, 11, 18, 25; Dec 2   
Forums 1-3 75 Varies   
Midterm Online Exam 75 October 28   
Final Online Exam 100 December 12   
Attendance and Participation 50 All   
Attendance Bonus 50 December 9   
Professional Development Presentations 75 December 9   
Tk20 Turned in on time 25 December 9   
Field Experience Reflection with Signature Log 100 December 9   
TOTAL! 1050 !    


 
WEEK BY WEEK (ALL OF THESE ARE TUESDAYS IN 2014 except December 12) 


Date Major In Class Activities & Due 
Items 


Tk20 things Other 


September 2  Activate Tk20 account if not already activated ($111.50).  
If you do not know, go to https://tk20.shsu.edu and try to 
log in with SHSU username and password. Welcome =  
Apply to Ed Prep Program in Tk20 even if you have 
already done so. This is where you choose your program, 
such as EC-6 Bilingual Generalist or 4-8 Mathematics, etc. 


 


September 9    


September 16    


September 23 
 


   


September 30 TAPR Projects  
Somewhere in here is when the Application to Literacy 


(Reading) Methods Block for Spring 2015 will open.  Apply 
if you have met the prerequisites and plan on this for 


spring. 


 


October 7 Theory Paper  
October 14 My Life Demo  
October 21   
October 28 My Life Presentations; Midterm 


Start Date 
 


November 4 My Life Presentations; DDP Class 
Discussion; Midterm End Date 


 


November 11 My Life Presentations   


November 18 My Life Presentations   


November 25 My Life Presentations; CF Paper Due   
December 2 My Life Presentations; Letter to 


Parents Due 
  


December 9 Field Experience Reflections and 
Logs Due (staple log with signatures 
to your paper); Final Exam Start 
Date;  PD Presentations 


All Tk20 requirements must be completed by this date to 
receive the ALL OR NOTHING 25 points.  This includes: 
Applying to the program, My Life, DDPs and the FE Log. 


 


December 12 Final Exam End Date   


 
  
 
 Syllabus - Fall 2014 – CIEE 3374 Section 05 – A. Oswald 
 Last Update: 3/3/2015 5:41 PM 
   







7 
 
COLLEGE OF EDUCATION INFORMATION: Please be advised that the College of Education conducts ongoing research regarding the 
effectiveness of the programs. You will receive one survey in the final semester prior to graduation regarding the operations of the 
unit during your time here. A second survey will occur within one year following graduation from or completion of a program, and 
will be sent to you and to your employer. This survey will focus on the preparation received at SHSU. Please remember that your 
response to these surveys is critical to SHSU program excellence. 


 
COURSE OBJECTIVES AND STANDARDS 


Topics/Objectives Activities/Assignments Measurement Standards Alignment 


TS—Texas Educator 
Standards/Competencies 
DDP—Diversity and 
Disposition Proficiencies 
CF—Conceptual   
Framework Indicator 
N/C—NCATE/CAEP 
Standard 1 (if there is no 
SPA) 
NETS*S – ISTE NETS 
Technology Standards 
for Students 


 
IDEA (Essential) – Gaining 
factual knowledge 


Lectures and in class discussions 
Most graded assignments 


See my webpage for details and scoring 
rubrics. 


TS (PPR) I 
DDP 1,2,3,8 
CF 1,2 
NCATE 1b, 1c, 1g 
NETS*S 1,5,6 


IDEA (Essential) – 
acquiring skills working as 
a team 


TAPR Project 
Letter to Parents 
Professional Development Presentations 


See my webpage for details and scoring 
rubrics. 


TS (PPR) I 
DDP 1,2,3,8 
CF 1,2,3 
NCATE 1b, 1c, 1d, 1g 
NETS*S 1,2,3,5,6 


IDEA (Essential) – 
developing skill in 
expressing myself either 
orally (O) or in writing (W) 


TAPR Project (O) 
Theory paper (W) 
Contextual Factors Paper (W) 
Letter to Parents (W) 
My Life Oral Presentation (O) 
Forums (W) 
Professional Development Presentations (O) 
Field Experience Reflection (W) 
 


See my webpage for details and scoring 
rubrics. 


TS (PPR) I 
DDP 1,2,3,8 
CF 1,2,3 
NCATE 1b, 1c, 1d, 1g 
NETS*S 1,2,3,5,6 


Field Experience Field Experience Completion of 10 hours of observation DDP 5 
NCATE 1g 


 
COURSE EVALUATION: During this course we may have visitors from the C&I Department, College of Education or the University 
who may evaluate the course and teaching.  I will welcome these visits should they occur, as my goal as an instructor is improving 
my course continuously and over time.  The professionals who visit the course will provide me with feedback, and may want to 
speak with you all as a class or individually.  I also welcome this process.  Near the end of the semester our class will also take part in 
the University’s adopted course evaluation system, IDEA.  The assessments done will be either online or paper based.  Your 
assessment of this course and my teaching is taken seriously and the individual results are reviewed by the Chair of C&I Department.  
Only after the semester will I be allowed to see aggregated results of non-personally-identifiable student assessments.   
 
 
BIBLIOGRAPHY 
• Berk, L. (2006).  Child Development, 7th edition.  Allyn & Bacon 
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• Feldman, R. (2007).  Child Development, 4th edition. New York:  Prentice Hall. 
• Green, M. and Piel, J. (2002).  Theories of Human Development: A Comparative Approach.  Allyn & Bacon. 
• Meece, J. and Daniels, D. (2005).  Child and Adolescent Development for Educators, 2nd Edition  New York:  McGraw-Hill 


Publishers. 
• Santrock, J. (2007).  Child Development:  An introduction, 11th edition.  New York:  McGraw-Hill Publishers. 
• Siegler, R. and Alibali, M. (2005).  Children’s Thinking, 4th edition. New York:  Prentice Hall. 
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CIEE 2333 


Becoming a Teacher 
Fall 2014 


Mondays/Wednesdays 
 (CIEE 2333 is a required course for the Bachelor of Science in Interdisciplinary Studies including: EC-6 Generalist, Bilingual, 4-8 Math, 4-8 
Math/Science, 4-8 Language Arts-Social Studies, and EC-12 Special Education Certification.) 


 
College of Education 


Department of Curriculum and Instruction 
 


Instructor:  Lautrice M. Nickson, PhD 


    Teacher Education Center, Office #223 


    P.O. Box 2119/SHSU, Huntsville, Texas 77341 


    Office: 936-294-1962/Fax: 936-294-1056 


    Email: lmn005@shsu.edu 


Office hours:   Mondays and Wednesdays 8:30-9:00 and 1:30-2:30 


Class day, time and location:    Mondays and Wednesdays 


                        Section 3       9:00-10:20       TEC 342 


                        Section 4      10:30-11:50     TEC 342 


                        Section 5      12:00-1:20       TEC 342            


 
Course Description: As per the Conceptual Framework for Teacher Preparation at SHSU, this course is designed to provide 
you with INSTRUCTION based on RESEARCH which, when coupled with your FIELD EXPERIENCE, will help develop your 
professional DISPOSITIONS, KNOWLEDGE, AND SKILLS to effectively develop as a new professional teacher. 
The purpose of this course is to help prepare you for a career in the teaching profession. Emphasis will be placed on your 
acquisition of knowledge concerning the standards and dispositions needed to become effective and committed new 
teachers. Constructivist principles and ideas will be modeled and all pedagogical methods are based on education research, 
best practice and State and National standards for teaching as a profession. For your field experience, you will also be 
expected to view 10 hours of video during class time in order to analyze and evaluate effective professional practices. There 
will be specific class requirements related to field experience that are described in the CIEE 2333 assignment section of this 
syllabus. 


 
IDEA Objectives: In this course, our focus will be on these major objectives (as assessed by the IDEA course 
evaluation system): 


Essential:  Gaining factual knowledge related to becoming a new teacher 
 
Important: Applying course material to improve professional thinking, problem-solving, and decision-making in 
regards to becoming EC-6 teachers, and developing specific skills, competencies, and reflective thinking needed 
by teachers as professionals   
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Textbook: Whitaker, T. (2012). What Great Teachers Do Differently. 17 Things That Matter Most. Second Edition 
Larchmont, NY: Eye On Education.  


 


Tk20 Account is required for this course.  Tk20 is an electronic toolkit used by candidates to provide evidence that they 
have mastered state and professional standards for the profession.  Additional information regarding Tk20 is available 
at: https://tk20.shsu.edu/ 


 


Course Format: This course will consist of cooperative discussion groups, in-class activities, use of technology to improve 
teaching and learning, field experience, opportunities for learning, and reflections designed to help you further your 
knowledge, skills, and dispositions regarding teaching in the public schools. 


 


Course Content: The following course content and opportunities for learning will be demonstrated during class time 
through modeling and activities related to each topic. Teacher Candidates will: 


** be provided opportunities to demonstrate their understanding of student learning and the state curriculum.  
** demonstrate an understanding of how to use reflection for professional growth and to demonstrate their 
belief that “Teaching Matters” 
** demonstrate an understanding of the need to integrate their content knowledge from the Core Curriculum 
with the knowledge they will acquire in their education classes 


Course Requirements and Policies: 


1. Late Assignment Policy: It is assumed by the 
instructor that all work will be submitted on time. 
NO LATE WORK WILL BE ACCEPTED!!! 
2. Time requirement: For each hour in class, you will be expected to commit at least three hours outside of class.  It is 
expected that if you enroll in this course, you can meet the time requirements. 


3. Professionalism policy: Since the major objective for this class is to introduce you to the teaching profession as a whole, 
you will be expected to display professional behavior in all aspects during class time. You will be expected to: 


1. Participate in all class activities 
2. Arrive to class on time and stay for the full class period 
3. Submit work on time. This means that work is due at the start of class. 
4. Turn your cell phone OFF or on SILENT MODE as well as placing it out of sight. That includes refraining from 
stepping out of class to make or receive calls (or texts) during class time. 
5. Refrain from working on assignments for this or other classes during class time 


 6. Refrain from talking during class while the instructor or a classmate is talking. 
                7. Attend all cohort meetings. 
                8. Dress, act, and speak professionally during presentations. 
                9. Complete field experience hours (10).  
   
   
All of these behaviors are expected of teachers in all professional situations, and therefore, the same will be expected of 
you. Infractions of these professional behaviors will result in lost professionalism points. All other behavior that is deemed 
to be unprofessional will result in points deducted according to the severity of the infraction.  
 
The instructor reserves the right to refer any unprofessional behavior to the Professional Concerns Committee. This COULD 
impact your completion of the Educator Preparation Program. 
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Student Syllabus Guidelines 
• SHSU Academic Policy Manual -- Students  


o Procedures in Cases of Academic Dishonesty #810213 
o Disabled Student Policy #811006 
o Student Absences on Religious Holy Days #861001 
o Academic Grievance Procedures for Students # 900823 


• SHSU Academic Policy Manual – Curriculum and Instruction 
o Use of Telephones and Text Messagers in Academic Classrooms and Facilities #100728 


• Visitors in the classroom - Only registered students may attend class. Exceptions can be 
made on a case-by-case basis by the professor. In all cases, visitors must not present a 
disruption to the class by their attendance.  


 


NCATE Accreditation 
The Sam Houston State University, College of Education has the distinction of NCATE accreditation 
since 1954. As an NCATE accredited program, the College of Education ensures that the best-prepared 
teachers will be in classrooms teaching the next generation of leaders how to solve problems, 
communicate effectively, and work collaboratively. 


In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) to 
become the Council for the Accreditation of Educator Preparation (CAEP), combining the two premiere 
accrediting organizations as a single accrediting agency for reform, innovation, and research in educator 
preparation. SHSU will continue to be NCATE accredited through its next review scheduled for 
November 2015. 


NCATE Standards 


CAEP Standards 


 
The Conceptual Framework and Model 


The COE Conceptual Framework establishes the shared vision of the college in preparing educators 
to work with P-12 students through programs dedicated to collaboration in instruction, field 
experience, and research, the candidates in Sam Houston State University’s Educator Preparation 
Programs acquire the knowledge, dispositions, and skills necessary to create a positive learning 
environment preparing educators to work with P-12 students. Employing a variety of technologies, 
candidates learn to plan, implement, assess, and modify instruction to meet the needs of diverse learners. 
The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that serve to 
identify areas tied to course work where there is evidence of Conceptual Framework and goals assessment. 
The five indicators are: Knowledge Base (CF1), Technological Learning Environment (CF2), 
Communication (CF3), Assessment (CF4), and Effective Field Experience with Diverse Learners (CF5)  
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SHSU Dispositions and Diversity Proficiency (DDP) Standards 


CF: Conceptual Framework 
CAEP: Council for the Accreditation of Educator Preparation (see page 20-21 of CAEP Standards for cross-


cutting themes and diversity characteristics) 
NCATE: National Council for the Accreditation of Teacher Education 


 
The Dispositions and Diversity Proficiency (DDP) Standards are administered and evaluated in 
prescribed courses to all educator preparation student in initial and advanced programs (please provide 
additional information for the candidate if the DDP is administered during your course). 


 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of 
the programs. You will receive one survey in the final semester prior to graduation regarding the 
operations of the unit during your time here. A second survey will occur within one year following 
graduation from or completion of a program, and will be sent to you and to your employer. This survey 
will focus on the preparation received at SHSU. Please remember that your response to these surveys is 
critical to SHSU program excellence. 
 


     
 DDP CF CAEP NCATE 


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 1.1 
(InTASC 
#10) & 3.3 


1. c., 1.g., & 
4. c 


2.  Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem-
solving and decision making for diverse learners. 


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


3. Practices ethical behavior and intellectual honesty. 
 


3 1.1(InTASC 
#9) , 3.3, & 
3.6  


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners. 


3 & 5 1.1 
(InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners 


4 1.1 
(InTASC 
#6) 


1.d. & 4.a. 


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


1 & 4 1.1 
(InTASC 
#9) & 3.3 


1. d, 1. g., & 
4.a. 


9. Leads diverse learners to higher level thinking in cognitive, 
affective, and/or psychomotor domains. 


5 1.1 
(InTASC, & 
#2) 


4.a. 


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


5 1.1 
(InTASC #2 
and #9),  & 
1.4, 2.3 


1.c., 3.c., 4.a., 
& 4.d. 
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Cell Phone Policy Sam Houston State University Academic Policy Statement 100728  
  


Attendance Policy for CIEE 2333:  
 


Since this is a lecture class you need to attend every assigned class. 
The SHSU attendance policy allows you to miss 3 hours of class for 
courses offering 3 hours of credit this equates to you missing one 
class without being penalized. These hours should be considered as insurance policies and used for 
emergencies and illnesses.  
 


Upon the second absence (after the three (3) hours of absence 
allowed by the University) there will be a reduction of 20 
professionalism points. At the third absence, the remaining 20 
professionalism points will be deducted. Any additional absences will 
result in the lowering of your final grade by one letter for each 
absence. It is the student’s responsibility to retrieve handouts, 
materials, and information from any missed class. Any missed group 
work cannot be made up. 


 


Missed Field Experience (Videos shown in class): Missing field 
experience means you have not completed your field experience 
requirement for this class. Failure to complete field experience will 
result in you failing the course. 


 
Being late or leaving early: If you are ten minutes or more late to 
class or leave class ten minutes or more before class is over, an 
absence will be recorded. If you show a pattern of being a few 
minutes late (but less than 10) that will be noted and will result in 
the loss of professionalism points. 
 
Matrix: 
• Course Objectives - stated in measurable performance terms/behavior 
• Course Activities/Assignments 
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• Performance Assessments 
• Standards  


• Required Program Standards (SPA – i.e., ACEI, NMSA etc.) 
• NCATE/CAEP Standard 1 (all applicable elements) used when there is not a SPA 
• State Standards/Competencies for certification if applicable 
• Diversity and Disposition Proficiencies 
• Conceptual Framework Alignment 
• ISTE NETS*S Technology Standards (for technology integrated curriculum) 


• Matrix: 
Topic(s)/ 
Objective(s) 


Activities/ 
Assignments 
(including  
field-based 


activities) 


Measurement 
(including 
performance-based) 


Standards Alignment 
S—SPA Standard Alignment 
TS—Texas Educator 
Standards/Competencies 
DDP—Diversity and Disposition 
Proficiencies 
CF—Conceptual Framework 
Indicator 
N—NCATE Standard 1 (if there is 
no SPA) 
NETS – ISTE NETS Technology 
Standards 


Will demonstrate the ability 
to interact with peers in a 
professional manner while 
at times demonstrating 
leadership abilities  
 


Engages in small group 
discussions on journal 
articles and the textbook  
 
Timeline 
 
TEKS activity 


Discussion notes 
 
Observations 
 
 
Presentation 
 
Presentation 


5.2 
 
CF 5 
 
4.1K 
 
1 
2.a-.b, 3.c-.d, 4.c, 6.a-d 


Will develop professional 
thinking, problem-solving 
and teacher decision-
making skills, and 
professional behavior 
 


Textbook (all chapters) 
Journal articles  
 
Discussions 
 
Chapter  share 


Discussion notes  
 
Journal article reflections 
 
Reflection paper 


5.1 
 
CF 5 
 
4.9K 
 
1 


Will demonstrate 
professional roles and 
responsibilities and will 
also adhere to legal and 
ethical requirements of the 
profession 
 


Textbook 
 
Timeline 
 
TEKS activity 


Class discussions prior to 
field experience  
 
Professionalism points 
(see “professionalism” 
this syllabus) 
 


5.1 
 
CF 5 
 
4.13K, 4.14K, 4.15K 
 
1 AND 3 
2.a-.b, 3.c-.d, 4.c, 6.a-d 


Will practice reflection for 
the purpose of becoming 
an effective teacher and to 
understand the rewards 
and demands of making a 
commitment to becoming a 
professional educator 


Small group sharing of 
reflections on textbook 
readings, journal 
articles, and field 
experiences* 


Reflection Paper 
(submitted to tk20) 
 


5.1 
 
CF 5 
 
4.12K 
 
3 
6.a, 6.b, 6.c, 6.d 


Will analyze the 
relationship among 
historical & political 
educational issues 
 


Timeline of personal 
family educational 
history or important 
historical & political 
events that have 
influenced educational 


Timeline 5.1 
 
CF 1 
 
4.18K 
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•  


 
 


 
Program specific URL address for Specialty Program Association (SPA) standards:  


ACEI: http://www.acei.org 
 
Conceptual Framework: http://www.shsu.edu/~ncate/concept.html 
 
TX PPR Standards: http://www.tea.state.tx.us 
 
NCATE: http://www.ncate.org 
 
ISTE: http://www.iste.org 


 
 


State Standards: ht tp: / /www.tea.s tate . tx.us/index2.aspx?id=5938 
Assignments:  


1. Journal Articles: You will read 5 journal articles during the course of the semester. The date the 
article is due is the date listed for the article discussion in class. You will find these articles on e-
reserve in the library and you will receive instructions ahead of time in order to know which article 
to read. Each article must be copied and pasted into a Word document and then your comments 
on the article will be made electronically through the “comments” function in Word. A copy of the 
article with your electronic comments must be brought to class on the day of the discussion. 


practice 1 
1.a, 1.b, 2.a, 2.b, 2.d, 3.a, 3.b, 
3.c, 3.d, 4.a, 4.b, 4.c, 4.d, 6.a, 
6.b, 6.c, 6.d 
 


Will demonstrate 
understanding of the 
complexity of 
curriculum and the 
need to use it 
responsibly (including 
an understanding of the 
organization of the 
TEKS) 


Textbook- 
  
Small group activities to 
interact with the 
organization of the 
TEKS 
 
TEKS Activity 


Class discussions and 
notes 
 
 
Matching activity that will 
demonstrate knowledge 
of the organizational 
pattern of the TEKS 


2.1 
 
CF 1 
 
1.7K, 1.30K 
 
1 
 
3.c, 3.d, 6.a, 6.b, 6.c, 6.d 


Will understand the 
need to embrace 
diversity and to meet 
the needs of individual 
students 
 


Small group discussions 
of Textbook 
 
Journal articles 


Small group 
discussions/notes on 
journal articles 
(Blackboard discussion) 


3.2 
 
CF 5 
 
1.3K, 1.5K, 2.1K, 2.2K, 2.3K, 
2.4K, 2.5K 
 
4 
 
2.a, 2.b, 6.a, 6.b, 6.c, 6.d 


Will understand the 
need to engage in a 
lifetime of professional 
growth 
 


Textbook 
 
Journal articles 


Class discussion and 
notes 
 
Goal setting 


5.1 
 
CF 5 
 
4.12K 
 
1 
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Accompanying the copy of the article (and also brought to class on the day of the discussion) is 
a 2 to 3 pages double spaced paper  12 pt. Times New Roman font will include: 


• A summary that also includes a clear statement of the author’s purpose. (What was the author 
trying to say and why did he/she write the article?)  


• A personal connection with the article including a personal experience with what the author is 
saying or you’ve seen others’ experience. 


• A list of at least 3 questions you would ask the author if you could meet him/her. These 
questions need to relate specifically to the article.  


You will compile all 5 articles with your electronic comments and the summary papers and 
place them in a pocket folder (with prongs). The folder should have dividers that include the 
title of each article. Articles should be placed in the order in which each were read. You will 
submit this folder to the instructor so that one article can be chosen at random for further 
evaluation.  


2. TEKS Activity: Cohort members will obtain the State of Texas’ curriculum for PK-8th grade in Math, 
Language Arts, Social Studies, or Science. Cohort members will use the information from the online TEKS 
to choose a grade level and subject and highlight all the verbs in the Student Expectations section. Cohort 
members will then align these verbs with Bloom’s Taxonomy, record your findings electronically in graph 
and tally form. Cohort members will also write a summary regarding your results. Additional information 
will be provided through a handout and rubric. 
 
3. Timeline: You will create a timeline of events that have affected the education profession over at least 
4 generations. These 4 generations will be tied to your family. Each entry must contain: a date (as specific 
as possible), a “title” of the event, important people connected with the event, a description of the event 
as well as an explanation of the event’s significance to your family member who was in school when it 
occurred. A rubric is also provided for scoring.  
 
4. ACE Reflection Paper: You will submit a 2 to 3 page double spaced 12 pt. Times New Roman font 
paper to reveal your personal thoughts/experiences with regards to the 10 hours you are required to 
volunteer in the community. You must relate your analysis to what you learned in this course with your 
personal knowledge and experience during the completion of this community service.  By completing the 
community engagement component in this class you will gain knowledge and leadership skills that will 
help you become an effective educator while you help to improve your community. The purpose of this 
experience is to help you find your strengths and understand your responsibility to the community. A 
rubric is provided for scoring. 
 
5. My Philosophy of Education: You will submit a 2 to 3 page double spaced 12 pt. Times New Roman 
font paper reflecting your philosophy of education. A rubric is provided for scoring. 
 
6. You Tube Video: You will complete a video explaining and demonstrating five ways teachers or students 
may use technology in the classroom and place the video on You Tube.  
 
7. Cohort Meetings Notes: You are required to meet with your cohort once a week for 20-30 minutes. 
During your meetings you are required to take notes. Your notes should include cohort members’ names 
who attended the meeting, date of the meeting, where the meeting took place, the length of the 
meeting, detailed information regarding topics discussed during your meetings. Your TYPED meeting 
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notes should be placed in a three ring folder and turned in weekly. Your notes are due at the beginning of 
the class period as specified in the syllabus. 
 
8. InTASC Standards Podcast: You are required to research and complete a specific InTASC standard and 
make a podcast and post the link on BB for the class.     
 
 
9. Peer Review: You will rate your cohort members’ performance during this semester. Be honest and 
fair. You are required to justify the points you assign to yourself and to your cohort members. Peer 
Review Rubric provided. 
 
Course Evaluation:     


   Points:           Due Date: 
1. Philosophy Paper          100    Sept. 15th                    
2. InTASC PodCast                        30          Oct. 8th                                         


3. TEKS Activity                  50    Oct. 22nd                  


4. Timeline                        100              Oct. 29th       


5. Journal Articles                      100              Nov. 10th    


6. Cohort Technology Video 10              Nov. 19th    


7. ACE Reflection Paper  30              Nov. 24th  


8. Peer Review                              10                                        Nov. 24th  


9. Community Service log          10                                         Nov. 24th   


10. Cohort Meeting Notes         10                       Every Monday (Folder due Nov. 24th) 


11. Professionalism  40 


12. Midterm                                  80 


13. Final                                         80 


                              


Total points = 650 


 


A =   585-650 points  (90%-100%) 
B =   520-584 points  (80%- 89%) 
C =        455-519 points  (70%- 79%) 
D =   390-454 points  (60%- 69%) 
F =   below 390 points             (below 60%) 
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A RUBRIC SHOULD BE INCLUDED WITH ALL SUBMITTED ASSIGNMENTS! FAILURE 
TO DO SO WILL RESULT IN A DEDUCATION OF 5 POINTS FOR FINALLY GRADE ON 
ASSIGNMENT!  
 
Course Expectations:  
In order to receive credit for this course, you must: 
 


• Complete and submit your Field Experience Log 
• Complete and submit your Field Experience Profile 
• Submit your technology video screen shot to Tk20 
 


FAILURE TO COMPLETE THE ABOVE ITEMS WILL RESULT IN 
YOU RECEIVING AN F IN THE CLASS 


 


Opportunities for Learning Aligned with Standards: 
1. Journal Articles and Folder 
ACEI   5.1  (is aware of and reflects on teaching practice in light of research on teaching, professional ethics, and resources 
available for professional learning; . . . and actively seek out opportunities to grow professionally) 
TX PPR Standard 4.9K  (Understands the importance of participating in professional development activities to enhance content 
knowledge and pedagogical skill) 
Conceptual Framework     #1 (Knowledge Base)             #3 (Communication) 
NCATE    1  (knows and demonstrates the content knowledge, Pedagogical content knowledge and skills, pedagogical and  
professional knowledge and skills, and professional dispositions necessary to help all students learn.)  
ISTE 2.a (interacts, collaborates, and publishes with peers, experts, or others employing a variety of digital environments and 
media), 2.b (communicates information and ideas effectively to multiple audiences using a variety of media and formats) 
 
2. TEKS Activity 
ACEI  5.1  (is aware of and reflects on teaching practice in light of research on teaching, professional ethics, and resources 
available for professional learning; . . . and actively seek out opportunities to grow professionally) 
TX PPR Standard  4.9K  (Understands the importance of participating in professional development activities to enhance content 
knowledge and pedagogical skill) 
Conceptual Framework:  #1 (Knowledge Base)     #2(Technological learning environment)     #3 (Communication) 
ISTE  3.c  (evaluates and selects information sources and digital tools based on the appropriateness to specific tasks), 3.d (process 
data and report results), 4.c (plan and manage activities to develop a solution or complete a project), 6.a (understands and uses 
technology systems), 6.b selects and uses applications effectively and productively), 6.c (troubleshoots systems and 
applications), 6.d (transfers current knowledge to learning of new technologies). 
 
3. Timeline 
Conceptual Framework    #1 (Knowledge base)     #2 (Technological learning environment)    #3 ( Communication) 
TX PPR Standard 4.9K  (Understands the importance of participating in professional development activities to enhance content 
knowledge and pedagogical skill) 4.12K (Understands the importance of using reflection and ongoing self-assessment to enhance 
teaching effectiveness) 4.13K (Understands the legal requirements for educators [e.g., those related to special education, 
students’ and families’ rights, student discipline, equity, child abuse) 
ISTE 1.a (applies existing knowledge to generate new ideas, products, or processes), 1.b (creates original works as a means 
of personal or group expression), 2.a (interacts, collaborates, and publishes with peers, experts, or others employing a variety 
of digital environments and media), 2.b (communicates information and ideas effectively to multiple audiences using a variety 
of media and formats), 2.d (contributes to project teams to produce original works or solve problems, 3.a (plans strategies to 
guide inquiry), 3.b (locates, organizes, analyzes, evaluates, synthesizes, and ethically uses information from a variety of sources 
and media), 3.c (evaluates and selects information sources and digital tools based on the appropriateness to specific tasks), 4.a 
(identifies and defines authentic problems and significant questions for investigation), 4.b (plans and manages activities to 
develop a solution or complete a project), 4.d (uses multiple processes and diverse perspectives to explore alternative solutions), 
6.a (understands and uses technology systems), 6.b selects and uses applications effectively and productively), 6.c 
(troubleshoots systems and applications), 6.d (transfers current knowledge to learning of new technologies). 
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4. Reflection Paper 
ACEI  5.1 (is aware of and reflects on teaching practice in light of research on teaching, professional ethics, and resources 
available for professional learning; . . . and actively seek out opportunities to grow professionally) 
Conceptual Framework #5 (Effective Field Experience) 
TX PPR Standard 2.2K (Understands the impact of teacher-student interactions and interactions among students on classroom 
climate and student learning and development) 2.3K (Understands ways to establish a positive classroom climate that fosters 
active engagement in learning among students) 4.12K (Understands the importance of using reflection and ongoing self-
assessment to enhance teaching effectiveness) 
NCATE #4 (Diversity) 
ISTE  6.a (understands and uses technology systems), 6.b selects and uses applications effectively and productively), 6.c 
(troubleshoots systems and applications), 6.d (transfers current knowledge to learning of new technologies). 
 
 


 
CIEE 2333            Proposed Calendar          Fall 2014 


Date Topics  
In Class  


Items to Complete 
Outside of Class  


  August 27th 
  W 


Introductions 
Syllabus 
 
 


Complete Myers-Briggs Personality Test 
at http://www.humanmetrics.com/cgi-
win/jtypes2.asp 
Read and complete Journal article #1  
 “Are We Fixing the Wrong Things?” 
The password for the page is: cultivate 


 September 1st     LABOR DAY  NO CLASS  
Sept. 3rd 
W 


Discuss Myers-Briggs Results  
 Discuss Journal article #1 on 
e-reserves “Are We Fixing the 
Wrong Things?” 
 
Announcement of Cohorts    


Read Chapters 1-3   
What Great Teachers Do Differently 
What is a philosophy? What is your philosophy 
of education? What do you believe your 
responsibility is as a teacher?  
 
Write Cohort Notes 


Sept. 8th 
M 


Discuss Chapters 1-3 What 
Great Teachers Do Differently… 
Discuss Different Philosophies 
of education.  
Cohort Notes Check 


 
 


Sept. 10th  W 21st Century Learners  Write Cohort Notes 
Sept. 15th  
M 


Dr. Lasley 
21st Century Learners and PBL 
Cohort Notes Check 


Obtain TEKS in one of the core subject areas for a 
specific grade (Math, Science, Social Studies, or 
Language Arts)  One per cohort group 
Obtain and Print a list of Bloom’s Taxonomy Verbs 
One per cohort group 
Upload Philosophy of Education Paper to BB by 5pm 


Sept. 17th  
W 


Discuss TEKS 
Discuss Bloom’s Taxonomy 
Verbs 
Video #1 


Read and Complete Journal article #2 on e-
reserves “They can Because They Think They 
Can.” 
Obtain a copy of the InTASC Standard your 
group was assigned (One per cohort) 
Write Cohort Notes 


Sept. 22nd 
M 


Discuss Article #2  
Cohort Notes Check  
Discuss InTASC Standards 


Read Chapters 4-6  
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podcast 
Sept. 24th  
W 
 


Discuss Chapters 4-6  Write Cohort Notes 
Work on InTASC standard podcast 


Sept. 29th 
M 
 
 


Cohort Notes Check  
Video #2 


Read and Complete Journal article #3 “The 
Goals of Differentiation.” 
Work on InTASC standard podcast 
 


Oct. 1st    
W 


Video #3 
Discuss Article #3 


Write Cohort Notes 
Work on InTASC standard podcast 


Oct. 6th  
 M 


Cohort Notes Check 
Video #4 
 


Work on InTASC standard podcast 
Obtain an historical significance event that 
influenced/impacted education (One event per 
person in your cohort) How did this event 
impact the education of the generation at the 
time? Did this event impact the education of 
anyone in your family, if so how?   


Oct. 8th  
W 


Significant Historical 
Educational Events 
Discuss Timeline 


Write Cohort Notes 
InTASC standard podcast uploaded to BB 
Read Chapters 7-9 
Work on TEKS Activity 


Oct. 13th  
M 


 
Cohort Notes Check 
Discuss Chapters 7-9 


Read and Complete   
Journal article #4 “Joy in School.” 
Work on TEKS Activity 


Oct. 15th 
W 


Discuss Article #4 
 


Work on Timeline 
Write Cohort Notes 
Work on TEKS Activity 


Oct. 20th  
M 


Cohort Notes Check  
Video #5 
Discuss Timeline 


Read Chapters 10-12 
Work on TEKS Activity 
 


Oct. 22nd    
W 


Chapters 10-12 
Video#6 
Turn in Cohort TEKS Activity in 
pocket folder (One folder per 
cohort 


Work on Timeline Presentations 
Write Cohort Notes 
 


Oct.  27th  
 M 


Cohort Notes Check 
Video #7 
 


Work on Timeline Presentations 
Read Chapters 13-15 
Read and Complete Journal Article #5 
“Teaching to the Minds of Boys” 


Oct. 29th   
W 


Discuss Chapters 13-15 
Discuss Journal Article #5 
“Teaching to the Minds of Boys” 


Write Cohort Notes 
All timelines uploaded to BB by 5 pm 


Nov. 3rd    
M 


Timeline Presentations 
Cohort Notes Check 


Each person needs to turn in a rubric 
 


Nov. 5th   
W 


 Timeline Presentations Write Cohort Notes 
 


Nov. 10th   
M 


Timeline Presentations  
Cohort Notes Check 
Turn in folder with  journal 
articles 


Read chapters 16-19 


Nov. 12th    
W 


Time line Presentations  
Discuss Chapters 16-19 


Each member of the cohort should find an 
article that demonstrates a teacher doing 
something unethical and an article that 
demonstrates a teacher doing something 
illegal.  
Write Cohort Notes 
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Nov. 17th  
M 


Time line Presentations  
Discuss legal and ethical issues 
articles  
Dispositions and Testing 
Cohort Notes Check 


 


Nov. 19th  
W 


Time line Presentations  
Post Technology Video Snap Shot 
to TK20 and BB by 5pm today  
Everyone should post the video to 
to TK20 
One person per cohort should 
post to BB 


Complete Field Log 
Complete Field Experience Profile 
Complete Peer Review 
Complete ACE Paper 


Nov. 24th     
M 


Turn in Field Experience Log 
Turn in ACE documentation 
log 
Cohort meeting notes folder 
due 


ACE Paper Upload to BB by 5pm  
Upload Peer Review to BB by 5pm 


 No class on Wednesday Nov.   
26th Thanksgiving Break 


 


Dec. 1st        


M 
 Class Final  


Dec. 3rd  
W 


  


 


 
 
 
 


 
 
 


 
 
 
 
 
 


 
 
 
 
 
Name _________________________________________ Sec. ________ Date ___________ 
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Journal Article Rubric 
1. Comments 
_____ Comments are meaningful and indicate that your reflection during reading caused a personal connection with 
the article. (15) 
 
_____ Comments are general and there is minimal evidence that your reflection caused a personal connection with 
the article. (8-14) 
 
_____ There are no/too few comments to indicate you reflected as you read. (0-7) 
2. Summary  (paper) 
 
_____ There is a clear and concise summary that sufficiently relates the author’s purpose, your personal connection 
with the article, and at least 3 meaningful questions. (20-15) 
 
_____ The summary is somewhat unclear or is not concise. It is unclear as to the author’s purpose or your 
personal connection with the article is unclear, and/or there are not at least 3 questions. This may include the fact 
that the questions are too general to indicate the depth with which you read the article.  (14-11) 
 
_____ There is either not a summary or the summary does not give the reader a clear understanding of the contents 
or purpose of the article, your connection with the article, and/or there are not at least 3 questions (10-0) 
 
3. Personal Connection (paper) 
_____ There is a clear personal connection between what the author says and the reader’s own experiences. (20-15) 
_____ There is little/no personal connection from the reader’s own experiences. (0-14) 
 
4. Questions (paper) 
_____ There are at least 3 questions and they indicate a clear understanding of the author and his/her position and 
purpose. (15-13) 
_____ There are 3 questions they do not indicate a depth of understanding of the author and his/her position and 
purpose. (12-9) 
_____ There are fewer than 3 questions and/or they do not indicate a depth of understanding of the author and 
his/her position and purpose. (8-0) 
 
5. Writing 
_____ The writing is commensurate with college level writing. (20-15) 
_____ The writing contains spelling, punctuation, grammar, syntax, etc. mistakes which make it below college level 
writing. (0-14) 
 
6. Number of Articles: 
 
_____ All five articles are included and placed in the order in which they were read. They were also separated with 
dividers. (10-9) 
 
_____ All five articles are included and placed in the order in which they were read. No dividers were included. (8-5) 
 
_____ Fewer than five articles are included, or they are not in the order in which they are read, or they don’t have 
dividers. (0-4) 
     
 Total points: ______________/100 
 
 
 
 
Name ______________________________ Sec. _____ Date ___________ 


Timeline Rubric 
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Section Approaching 
Expectations 


Meets 
Expectations 


Exceeds  
Expectations 


Family members 
 
Approaching = 0-1 
Meets = 2-4 
Exceeds = 5 
TOTAL: _________ 


Family members are not clearly 
identified by name and 
relationship 


Family members are clearly 
identified with name and 
relationship to cohort member 


Family members’ slides are clearly 
identified and pictures of the 
family members are included. 
There is also additional 
information given about them such 
as what school they went to or 
what state they started school in. 


Information 
About Event  
 
Approaching = 0-9 
Meets = 10-12 
Exceeds = 13-15 
TOTAL: _________ 


Some information is not accurate 
 
The information is vague and does 
not lead to even a general 
understanding 


Information is not important to the 
event. 
 
All information is accurate 
 
The information is enough for a 
general understanding 


Event slide includes important 
information about event. All 
information is accurate 
 
The information is sufficient for a 
clear understanding.  


Significance of 
Events on 
Generation 
Approaching= 0-14 
Meets= 15-18 
Exceeds= 19-20 


A slide is provided that has two 
bulleted examples of the 
significance of the event. 
 
Information is not significant to the 
event. 
 


A slide is provided that has three 
bulleted examples of the 
significance of each event on each 
generation’s education. 


A slide is provided that has five 
bulleted examples of the 
significance of each event on each 
generation’s education. 


Significance of 
Events on Family 
Member’s 
Education 
Approaching = 0-14 
Meets = 15-18 
Exceeds = 19-20 
TOTAL: _________ 


The significance of each event on 
each generation’s education is 
either not mentioned or is only 
implied through vague statements. 


A slide is provided that has three 
bulleted examples of the 
significance of each event on your 
family member’s education. Slide 
also includes some examples for 
additional clarification. 


A slide is provided that has five 
bulleted examples of the 
significance of each event on your 
family members’ education 
including examples for additional 
clarification. 
 


Timeline is used 
made as a 
Nonlinear PPT   
Approaching = 0-1 
Meets = 2-4 
Exceeds = 5 
TOTAL: _________ 


No timeline is included.  
Events are not in order. 


There is a timeline but the timeline 
is not in order 


There is a timeline and events are 
included in order. 


References 
 
Approaching =  0-1 
Meets = 2-4 
Exceeds = 5 
TOTAL: _________ 


There is not a hyper link to the 
exact page where the information 
is located 
 
Some information is not 
referenced 


There is a hyper link to the exact 
page where the information is 
located 
 
All information is referenced 


There is a hyper link to the exact 
page where the information is 
located 
There is a clear connection 
between the citation and  all 
information is referenced 


Presentation 
 
Approaching = 0-14 
Meets = 15-18 
Exceeds = 19-20 
TOTAL: _________ 


Read from slides 
Slides were cluttered 
Too many words on slide 
 
There was little interaction with 
the audience as a result of: voice 
volume, eye contact, lack of 
enthusiasm,  was not dressed 
appropriately ,etc. 


Read some of slides 
Some information was bulleted 
 
 
 
There was some connection with 
the audience (voice volume, eye 
contact, dress was appropriate, etc) 


Gave a synopsis of information 
Slides had only important 
information 
 
 
There was an obvious connection 
with the audience (voice volume, 
eye contact, enthusiasm, 
appropriately dressed, etc.) 


Quality of 
Writing 
Approaching = 0-7 
Meets = 8-9 
Exceeds = 10 
TOTAL: _________ 


Writing was not commensurate 
with college level work 


Writing was commensurate with 
college level work 


Writing was mistake-free 


  
Total points: _________/100 
 
Name: _________________________________Sec. _______Date: ________ 
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                                      TEKS/Bloom Activity Rubric 
 


 
SCALE 


APPROACHING 
 MINIMAL STANDARDS 


(0-6) 


MEETS 
MINIMAL STANDARDS 


(7-10) 


 


 
HIGH-
LIGHTED 
VERBS 


Many verbs were not 
highlighted or verbs were 
highlighted unnecessarily 


Most to all appropriate verbs 
were highlighted 


 


 
VERBS 
LABELED 
WITH 
BLOOM’S 
LEVELS 


Only some of the verbs are 
correctly labeled and/or 
Labeling was confusing 


All verbs were correctly 
labeled indicating an 
appropriate level of student 
understanding 


 


NUMBER 
OF VERBS 
PER 
LEVEL  


Verbs were not correctly totaled All verbs were correctly 
totaled 
 


 


 
SCALE 


APPROACHING 
MINIMAL STANDARDS 


(0-19) 


MEETS 
MINIMAL STANDARDS 


(20-27) 


EXCEEDS 
MINIMAL STANDARDS 


(28-30) 


G
R


A
PH


 
A


C
EI


 5
.1


 
TX


 P
PR


 4
.9


K
 


C
F 


#1
, #


3 


 
The graph does not provide 
both raw numbers and 
percentages 


or 
The graph does not include a 
title. 


or 
Incorrect information was 
graphed. 
 


 
The graph represents raw 
numbers as well as 
percentages 


 
The graph includes a title. 


 
Correct information was 
graphed 
 
 


 
All parts of the graph are 
clearly labeled. 
The graph represents raw 
numbers as well as 
percentages. 
The graph includes a title. 
Correct information was 
graphed in such a way that it 
was easily understood  


ST
A


TE
M


EN
T 


A
C


EI
 5


.1
 


TX
 P


PR
 4


.9
K


 
C


F 
#1


, #
3 


There is no statement of 
findings and/or no inference as 
to the importance of using the 
information in effective lesson 
planning. 


or 
The statement is too brief for 
the level of understanding to be 
clear. 


There is only minimal 
information given about the 
student’s findings or it is 
difficult to understand what 
the student has inferred about 
using the information in 
effective lesson planning. 
 


 


The findings reflect the 
student’s understanding and 
reflect his/her ability to infer 
the importance of using the 
information in effective lesson 
planning.  
 


 
  


U
SE


 O
F 


 
TE


C
H


N
O


LO
G


Y 
IS


TE
 3


.c
, 


4.
c,


 6
.a


, 6
.b


, 
 


 
 


 


  
Graphing technology is used 
ineffectively to communicate 
data. 
 
 


 
Graph technology was 
effectively used to clearly 
represent the data. 


 
 


 
Total points: ___________/ 100 
 
 
 
 
 
 
 
 
 
 
Name ____________________________ Date _______________ Section ______ 
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CIEE 2333 


ACE Reflection  
 
Instructions: Your reflection is to be written to reveal your personal thoughts/experience with regard to 
being a volunteer in the community. The object of this assignment is to synthesize what you have learned 
in this course with your personal knowledge and experience. The reflection is to be approximately 2 to 3 
pages double spaced, typewritten, with the four paragraph headings below. The questions below are to 
help you focus your thoughts in each paragraph. You are not required to answer each question below 
instead they should be used to help guide your ideas for each paragraph. 
 
Previous Perceptions: This semester, you volunteered 10 hours in the community, tutoring students, 
working with small groups, teaching computer skills to seniors, etc. Before taking this course, did you 
volunteer in the community? If so, where and what did you do? (Give a specific example). If not, why not? 
Do you think you impacted your community by completing 10 hours of community service? If so, what 
impact did your service have on the community?    
 
Link Between Theory and Practice: Were you able to apply the subject matter taught in this course to a 
real world situation during your community service?  Did it help you better understand the material 
taught in this course? Do you think the idea of combining volunteering in the community with university 
coursework/material should be practiced in more classes?  
 
Long Term Impact: How has the service you provided this semester help you to become aware of the 
needs in your community?  After becoming aware of these needs in your community this semester will 
you continue to volunteer in your community? Do you believe you can make a difference in the world? 
Will you continue to volunteer after this course?  
 
 
Conclusion: Do you think participating/interacting with the community help to enhance your leadership 
skills and help improve your communication skills? Did completing this service component help define 
your personal strengths and weaknesses? Do you think the service aspect of this course was valuable? Do 
you think you have made a difference in your community?  
 
        _______ 40 points for Reflection 
 
        _______ 10 Service Learning Log 
 
 
Total_________/50 
 
 
 
 
 
 
 
 
 
Team Member Being Rated_______________________________________    
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Rater_______________________________ 


Peer Review Rubric 
*Each member will fill out one for each member of the cohort as well as rate 
himself/herself. The average of all scores will make up the “peer review” portion of your 
final grade.  
Super Star Team Player 
(30-20) 


Valuable Team 
Player(19-15) 


Team Player (14-
10) 


Nonexistent Team 
Player (9-0) 


Team Member was a rock 
star! He/she did his/her role 
in group planning, creating 
and implementation. He/she 
was always in attendance. If 
absent, he/she was 
considerate and informed 
team members and made up 
his/her work. 
 
Justification for giving 
your team member this 
rating. Here are some 
examples why I rated my 
team member this way: 
 
 
 
 
 


Team Member was a 
valuable team 
member. Team 
member did his/her 
role in group planning, 
creating and 
implementation but 
had to be reminded 
several times of group 
responsibilities and/or 
was absent without 
informing team 
members or did not 
make up his/her work. 
Justification for 
giving your team 
member this rating. 
Here are some 
examples why I rated 
my team member 
this way: 
 


Team Member did 
some (but not his/her 
fair share) of his/her 
role in group 
planning, creating, 
and implementation.  
He/she was absent 
without informing 
team members and 
did not make up the 
work. 
Justification for 
giving your team 
member this rating. 
Here are some 
examples why I 
rated my team 
member this way: 


Team Member did 
very little or none of 
the group work.  
Justification for 
giving your team 
member this rating. 
Here are some 
examples why I rated 
my team member 
this way: 
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Philosophy Of Education Paper Rubric 
 


Name:  _________________________ Score_________________ 
 


 22-15 14-10 10-0 
Reasons for Wanting to 
be an Educator 


The philosophy includes an 
explanation as to why the 
person wants to be an 
educator. 
 


The philosophy does not 
adequately explain why 
the person wants to be 
an educator. 
 


The philosophy did not 
state why the person 
wants to be an educator. 
 


 22-15 14-10 10-0 
Purpose of Education Clearly and thoroughly 


describes the writers 
perception of the purpose 
of education including the 
roles of the teacher, the 
student and the 
curriculum 
 


Describes the purpose of 
education with some 
reference to the roles of 
the teacher, the student 
and the curriculum 
 


Discusses motivation to 
teach but not necessarily 
the purpose of education 
or discusses purpose in 
general. 


 22-15 14-10 10-0 
Candidate is able to 
describe philosophies 
associated with teaching 


Philosophy of education is 
explained. Shows 
thorough understanding of 
the strengths and 
weaknesses of his/her 
philosophy and the impact 
on classroom connections. 
 


Describes the strengths 
and weaknesses of 
his/her philosophy and 
classroom connections. 
 


Demonstrates a weak 
understanding of his/her 
philosophy and classroom 
connections. 
 
 


 22-15 14-10 10-0 
Mechanics of writing No errors in capitalization, 


spelling, grammar, or 
punctuation making the 
paper exceptionally easy 
to read.  
 


1-2 errors in conventions, 
but the plan is still easy 
to read. 
 
 
 


Several errors in 
conventions catch the 
reader’s attention and also 
greatly interrupt the flow. 


 12-7 6-4 3-0 
Formatting Formatting is fully 


compliant with assignment 
requirements (cover page, 
2 pages min., double 
spaced, Times New 
Roman, 12 pt. font, rubric 
included, intro. paragraph, 
and concluding paragraph 


Formatting is largely 
compliant with 
assignment 
requirements. 


Formatting does not 
follow more than two of 
the assignment 
requirements 
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Oral Presentation Rubric 
 
Cohort Members Names’________________________________________________ 
 
Total Score    /30 


 
 Target Acceptable Unacceptable 
Volume/Rates Presenter is easy to 


hear and rates of 
speech are appropriate 
 
 
 
 
 


Audience is able to hear 
as a whole, but there 
are times when volume 
is not quite adequate. 
Speaker may at times 
seem like she/he is 
rushing or exaggerating 
pauses 


Presenter is difficult to 
hear and the rate of 
speaking is too slow or 
too fast. 


Mannerisms Speaker makes eye 
contact with everyone 
and has no nervous 
habits. Speaker has 
excellent posture. 


Eye contact may focus 
on only one member of 
the audience or a select 
few members. Mildly 
distracting nervous 
habits are present but 
do not override the 
content.  


Very little eye contact is 
made with the 
audience. It may sound 
like the speaker is 
reading the 
presentation. Nervous 
habits that distract the 
audience are present. 


Organization Presentation is well 
organized with a 
beginning, middle and 
end. There is a strong 
organizing theme, with 
clear main ideas and 
transitions. 


Speaker loses train of 
thought does not stay 
with the proposed 
outline, or connections 
are attempted but not 
made clear for the 
audience. 


Presentation shows 
little organization 
unclear purpose, 
and/or unclear 
relationships or 
transitions. 


Engagement  Presentation involves 
audience allowing time 
for audience to think 
and respond. 


Audience is involved 
but inadequate 
processing or response 
time is provided. 


Speaker does not 
involve audience. 


Visual Aids/Handouts Visual aids are well 
done and are used to 
make presentation 
more interesting and 
meaningful.  


Visuals are adequate 
but do not inspire 
engagement with the 
material. 


Very little or poor use 
of visual materials.  


Length Appropriate length. 
Clear summary is 
provided. Audience is 
involved and synthesize 
the information. 


Time is appropriately 
used, but may run 
slightly over or under 
allotted time and/or 
information is not tied 
together or conclusion 
is inadequate. 


Presentation lacks 
conclusion and/or time 
is not appropriately 
used.  
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COUN 6386 Internship   1 
 


 
 


COUN 6386: INTERNSHIP 
FALL 2014  


 
COUN 6386 is a required course for the M.A. in Clinical Mental Health Counseling, and 


to meet the academic requirements for the Professional Counselor (LPC Intern), and 
Marriage & Family Therapist (LMFT Associate) licenses. 


 
College of Education 


Department of Counselor Education 
 


Instructors: Instructor: Rick Bruhn, Ed.D., LPC-S, LMFT and Board Approved 
Supervisor, Member, Texas State Board of Examiners of Marriage and 
Family Therapists (TSBEMFT)*               


    Counselor Education Center, Room 124        
    P.O. Box 2119/SHSU                                                  
    Office phone: 936-294-1132     
    Email: edu_rab@shsu.edu ; FAX: (936) 294-4277           
 *Disclaimer: While Dr. Bruhn is a TSBEMFT Board Member, he does not  
 represent the views of the TSBEMFT 
Office hours: Mon. 10-11:45 A.M., Tue. 2-4 P.M., Wed. 10-11:45 A.M., Thu. 2-4 P.M., and by apt. 
 
Location of class: TEC 340 
 
Course Description: This course provides supervised experiences in a counseling setting. Study 
is made of the duties and responsibilities of the counselor at work. Prerequisite: COUN 6376 and 
subject to individual placement-Credit 3. 


 
IDEA OBJECTIVES: 
Essential: 


• Developing specific skills, competencies, and points of view needed by professionals in 
the field most closely related to this course 


Important: 
• Learning to apply course material (to improve thinking, problem solving, and decisions)  


 
Suggested Textbook:  
Baird, B. N. (2005). The internship, practicum, and field placement handbook.  Upper Saddle 


River, NJ: Pearson Education. 
 
Recommended texts:   
American Psychiatric Association. (2013). Diagnostic and statistical manual of mental 


disorders, fifth edition (DSM-5). Arlington, VA: American Psychiatric Association. 
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Course Format:  COUN 6386 will follow the 2009 CACREP Standards related to Internship 
and are directly quoted as follows: 


“2009 CACREP Standards: Section III Professional Practice…   
Supervisor Qualifications and Support… 
C. Site supervisors must have the following qualifications: 


1. A minimum of a master’s degree in counseling or a related profession with equivalent 
qualifications, including appropriate certifications and/or licenses. 


2. A minimum of two years of pertinent professional experience in the program area in which 
the student in enrolled. 


3. Knowledge of the program’s expectations, requirements, and evaluation procedures for 
students. 


4. Relevant training in counseling supervision. 
D. Orientation, assistance, consultation, and professional development opportunities are provided 


by counseling program faculty to site supervisors. 
E. Supervision contracts for each student are developed to define the roles and responsibilities of 


the faculty supervisor, site supervisor, and student during practicum and internship… 
 
Internship 
G. The program requires completion of a supervised internship in the student’s designated 
program area of 600 hours, begun after successful completion of the practicum. The internship is 
intended to reflect the comprehensive work experience of a professional counselor appropriate to 
the designated program area. Each student’s internship includes all of the following: 


1. At least 240 clock hours of direct service, including experience leading groups. 
2. Weekly interaction that averages one hour per week of individual and/or triadic 


supervision throughout the internship, usually performed by the onsite supervisor.  
3. An average of 1 1/2 hours per week of group supervision provided on a regular schedule 


throughout the internship and performed by a program faculty member. 
4. The opportunity for the student to become familiar with a variety of professional activities 


and resources in addition to direct service (e.g., record keeping, assessment instruments, 
supervision, information and referral, in-service and staff meetings). 


5. The opportunity for the student to develop program-appropriate audio/video recordings for 
use in supervision or to receive live supervision of his or her interactions with students. 


6. Evaluation of the student’s counseling performance throughout the internship, including 
documentation of a formal evaluation after the student completes the internship by a 
program faculty member in consultation with the site supervisor. 


 
• Class will meet for three hours per meeting and will be devoted to group supervision which 


may include case presentations, listening to/viewing recordings, consultation, feedback, 
discussions of counseling issues, or mini-lectures.  


• Supervisors must sign a weekly log documenting supervision sessions. 
• Student must keep a reading log (on paper or discussion board)  
• A.C.E. (Academic Civic Engagement) designation   


 
Civic Engagement:  In this course, you will not only learn knowledge and skills, but also actively 
use them to make a difference in our community to improve the quality of life.  This experience, 
it is hoped, will help you see yourself as a positive force in this world and deepen your 
understanding of your role as a citizen.  
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A.C.E. minimum requirement: For every 1 credit hour, each student complete at least 3 hours of 
community engagement.  In other words, for this 3-credit course, students will complete a 
minimum of 9 hours of service in the community. This can be done through no-cost direct 
counseling or education services to citizens in your community. 


 
Course Requirements: 


� Each student will be required to engage in a minimum of 300 hours of internship experiences 
including a minimum of 120 hours of face-to-face student. A minimum of 15 hours of 
individual supervision must be completed and signed for on the Supervision Log form. 


� Students seeking to meet academic requirements for Licensed Marriage and Family Therapist 
Associate must complete 30 relational hours in BOTH the first and second semesters of 
COUN 6386. 


� Selected student sessions are to be audio- or video-recorded for critique and supervision 
purposes. 


� Prompt, regular attendance is expected for class, student sessions, and supervision. 


� Whether a member of ACA or not, the counselor intern must adhere at all times to the 2014 
Ethical Standards of the American Counseling Association. 


� Each counselor intern is responsible for following the site’s requirements for documentation, 
office and program procedures, and school guidelines and policies. 


� Students need to present to the instructor a copy of the appropriate professional disclosure, 
used at the internship site, by the second class meeting. Two copies should be available for 
each new client (one for client and one for client file). 


� It is expected that the intern will read one journal article, textbook chapter, etc., per week (for 
13 weeks) throughout the semester and also list the reference on the reading log. Students 
should be prepared to discuss the reading with the class as to how it might be useful in 
working with a specific student. Include some info from articles in your Case Presentation. 
Thirteen readings should be completed. Readings should be a minimum of 10 pages in 
length. 


� Disclose to each client (add to your Disclosure Statement) that this is an Academic Civic 
Engagement designated course and that feedback from the clients regarding the felt impact of 
A.C.E. on the client will be collected after the third and final sessions with clients. 


 
� Write a 1 page paper reflecting on the impact felt by the student as a result of A.C.E. 


activities. Also complete an A.C.E. evaluation form. Due last night of class. Students failing 
to meet these requirements will receive one course grade letter deduction (e.g. from A to B). 
 


� Late assignment policy: All assignments must be turned in “complete”. For late 
assignments, extra time may be “purchased” at the rate of 5 percent off the total assignment 
grade, per day, after 6:00 P.M. on the day the assignment is due, and bought at an additional 
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5 % daily up to 6 days. If the instructor notices something is missing and an assignment is 
deemed incomplete, grade deductions are retroactive to the original due date. If late more 
than 6 days, the assignment score will be 0. Any missing assignments must be completed, 
even if not turned in until after a 6 day delay. If, at the end of the semester, one or more 
assignments have not been turned in “complete”, or requirements have not been met, the 
student will be assigned the letter grade of F for the class. 
 


� Attendance policy: (The standard policy is given below, but for this type of class, any missed 
class must be made up by the student.) 
Each class counts as group supervision and cannot be made up except by attending other group 
supervision meetings. If a student must be absent, she or he is required to make up the missed 
group supervision and is responsible for contacting the instructor with the reason for the 
absence. In addition, the SHSU Counselor Education Program attendance policy for Fall and 
Spring semesters is as follows:  
 Students are permitted to miss one class (3 hours) with no penalty, but a call or email 


to the professor of the class is expected.  
 With a second absence (3 hours), a drop of one letter grade will occur unless the 


student writes a letter to the Counseling Faculty explaining the extenuating 
circumstances for both absences. The faculty will decide both the first and second 
absences are excusable. If one or both are disallowed, the letter grade drop will occur. 


 A drop of a letter grade will occur for each subsequent absence.  
 Tardiness for student sessions is not tolerated. Total time of tardiness will be tallied 


and may be added up to equal an absence. 


� Professionalism policy: Students are expected to assist in maintaining a classroom 
environment that is conducive to learning. Students are to treat faculty and students with 
respect. Please dress professionally in accordance with your internship site. 


 Cell Phone Policy Sam Houston State University Academic Policy Statement 100728 . 
Students are to turn off all cell phones while in the classroom. Under no circumstances are 
cell phones or any electronic devices to be used or seen during times of examination. Please 
return phone calls and texts during the scheduled break and not during class. Points will be 
deducted for failure to adhere to this requirement.  
 


� Students who wish to recording record lectures or class content must request permission from 
the professor prior to doing so. The nature of counselor preparation courses is such that 
students may sometimes share personal information, or the personal information of others 
who contribute to their assignments such as volunteers for assessment instruments, 
interviews, and other practice activities. This requires that we respect the privacy of students 
and volunteers. Therefore, students must secure permission from the professor prior to 
taping. If permission to recording is granted by the professor, students must cease taping 
when fellow students share personal or confidential information during class. 
 


� In addition, in order to promote an academic atmosphere of trust, respect, and safety, students 
may not take pictures or make videos with cell phones or other electronic or mechanical 
devices without the permission of the professor and fellow students who would be included.  


 


 
 



http://www.google.com/url?q=http://www.shsu.edu/%7Evaf_www/aps/documents/100728.pdf&sa=U&ei=EB9xTZ2YENOWtwe6-9n7Dg&ved=0CAMQFjAA&usg=AFQjCNGBBq0OL-z9HtkNrZo-Wjwdbcdm3g
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� Academic Dishonesty policy: All students are expected to engage in all academic pursuits in 


a manner that is above reproach. Students are expected to maintain honesty and integrity in 
the academic experiences both in and out of the classroom. Any student found guilty of 
dishonesty in any phase of academic work will be subject to disciplinary action. The 
University and its official representatives may initiate disciplinary proceedings against a 
student accused of any form of academic dishonesty including, but not limited to, cheating on 
an examination or other academic work which is to be submitted, plagiarism, collusion and 
the abuse of resource materials. For a complete listing of the university policy, see:  Dean of 
Student's Office . Students violating the APA 6th Edition Style Manual guidelines for 
plagiarism will, on the first occasion, earn a grade of zero for the applicable assignment. A 
second instance of plagiarism will cost a letter grade deduction from the overall class grade. 
A grade of F for the class will be applied to a third offense. 
 


 
� Student Syllabus Guidelines: These guidelines will also provide you with a link to the 


specific university policy or procedure: http://www.shsu.edu/syllabus/ 
 Student Absences on Religious Holy Days: Students are allowed to miss class and other 


required activities, including examinations, for the observance of a religious holy day, 
including travel for that purpose. Students remain responsible for all work. See Student 
Syllabus Guidelines.  


 Students with Disabilities Policy: It is the policy of Sam Houston State University that 
individuals otherwise qualified shall not be excluded, solely by reason of their disability, 
from participation in any academic program of the university. Further, they shall not be 
denied the benefits of these programs nor shall they be subjected to discrimination. 
Students with disabilities that might affect their academic performance should visit with 
the Office of Services for Students with Disabilities located in the Counseling Center. See 
Student Syllabus Guidelines.  


 Visitors in the Classroom: Only registered students may attend class. Exceptions can be 
made on a case-by-case basis by the professor. In all cases, visitors must not present a 
disruption to the class by their attendance. Students wishing to audit a class must apply to 
do so through the Registrar’s Office. 
 


NCATE Accreditation 
The National Council for Accreditation of Teacher Education (NCATE), the largest accreditation 
body in the United States, is officially recognized by the U.S. Department of Education and 
highly acclaimed as an accrediting body for institutions that prepare educators for professional 
roles in schools. NCATE’s mission is to provide accountability and improvement in educator 
preparation through a standards-based assessment. NCATE accreditation adds value to your 
education as a program of high quality in the educational community. 


 
 



http://www.shsu.edu/slo_www

http://www.shsu.edu/slo_www

http://www.shsu.edu/syllabus/
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“NCATE standards are based on the belief that all children can and should learn, (NCATE, 
2008).” The effectiveness of the College or Unit is measured based on the standards, which are 
institutional guidelines that ensure knowledge, skills, and professional dispositions educators 
need to facilitate P-12 learning. 


The NCATE website is source for additional information accessed as follows: 


http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  


http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4  


The Conceptual Framework and Model 


The COE Conceptual Framework establishes the shared vision of the college in 
preparing educators to work with P-12 students through programs dedicated to 
collaboration in instruction, field experience, and research, the candidates in Sam 
Houston State University’s Educator Preparation Programs acquire the knowledge, 
dispositions, and skills necessary to create a positive learning environment 
preparing educators to work with P-12 students. Employing a variety of 
technologies, candidates learn to plan, implement, assess, and modify instruction to 
meet the needs of diverse learners.  


The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that 
serve to identify areas tied to course work where there is evidence of Conceptual Framework and 
goals assessment. The five indicators are: 


Knowledge Base (CF1)  
Technological Learning Environment (CF2) 
Communication (CF3) 
Assessment (CF4) 
Effective Field Experience with Diverse Learners (CF5) 
Web link on Educator Preparation Services site for Conceptual Framework: 
http://www.shsu.edu/~edu_edprep/ 
 


SHSU Dispositions and Diversity Proficiencies 
1. Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 5) 
2. Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1) 
3. Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 
4. Practices ethical behavior and intellectual honesty. (CF 3) 
5. Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3) 
6. Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse learners. (CF 5) 
7. Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or 


programs to meet the needs of culturally and linguistically diverse learners. (CF 3; CF 5) 
8. Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor domains. (CF 5) 
9. Uses assessment as a tool to evaluate learning and improve instruction for all learners. (CF 4)  


10. Demonstrates a commitment to using technology to create an authentic learning environment that promotes 
problem-solving and decision making for diverse learners. (CF 2) 
 


 
 



http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4

http://www.shsu.edu/%7Eedu_edprep/
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The Dispositions and Diversity Proficiencies (DDP) are administered and evaluated during the 
initial and advanced program in prescribed courses. (Please provide additional information for 
the candidate if the DDP is administered during your course.) 
 
College of Education Information: 
 Please be advised that the College of Education conducts ongoing research regarding the 
effectiveness of the programs. You will receive one survey in the final semester prior to 
graduation regarding the operations of the unit during your time here. A second survey will occur 
within one year following graduation from or completion of a program, and will be sent to you 
and to your employer. This survey will focus on the preparation received at SHSU. Please 
remember that your response to these surveys is critical to SHSU program excellence. 
 
The curricula for this course (1) include knowledge of the literature of the discipline and (2) 
ongoing student engagement in appropriate professional practice and training experiences.   
 
CACREP 2009 Standards 
 
 
Core Standards 
 


Topic(s)/Objective(s) Activities/Assignments 
(including field-based 


activities) 


Measurement  
(including performance-
based) 


 Score: 
Complete/ 
Incomplete 


Completion of supervised internship 
in the student’s designated program 
area of 600 clock hours, with at least 
240 clock hours of direct service, 
including experience leading groups 
(the 240 direct hours is spread across 
two consecutive semesters) 
 


Engage in direct counseling 
experience with individuals, 
couples, children, families, and 
/or groups at an approved 
internship 


Log of completed direct 
contact hours approved and 
signed by the internship 
student, site supervisor, and 
faculty instructor 


III.G 
III.G.1 


 


Weekly interaction that averages one 
hour per week of individual and/or 
triadic supervision throughout the 
internship, performed by the onsite 
supervisor 
 


Participate in one hour of 
individual/triadic supervision 
each week with an approved 
site supervisor throughout the 
internship 


Supervision log of completed 
supervision hours approved 
and signed by the student 
and site supervisor 


III. G.2  


An average of 1 ½ hours per week of 
group supervision provided on a 
regular schedule throughout the 
internship and performed by a faculty 
member 


Attend all scheduled COUN 
6386 class meetings 


Attendance log maintained 
by faculty supervisor 


III.G.3  


The opportunity for the student to 
become familiar with a variety of 
professional activities and resources 
in addition to direct service (e.g. 
record keeping, assessment 
instruments, supervision, information 
and referral, in-service and staff 
meetings) 


Engage in indirect counseling 
experiences associated with 
internship site protocol 


Log of completed indirect 
contact hours approved and 
signed by the internship 
student, site supervisor, and 
faculty instructor 


III.G.4  
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The opportunity for the student to 
develop program-appropriate 
audio/video recordings for use in 
supervision or to receive live 
supervision of his or her clients 
 


Presentation of video/audio 
recording to internship class 
and /or evaluation of live 
supervision form by site 
supervisor and /or internship 
faculty supervisor  


Live supervision evaluation 
form and/or log of 
video/audio recording 
presented during internship 
class meetings 


III.G.5  


Evaluation of the student’s counseling 
performance throughout the 
internship, including documentation 
of a formal evaluation after the 
student completes the internship by a 
program faculty member in 
consultation with the site supervisor 


Evaluation by site supervisor 
on the student; Observation by 
faculty supervisor during site 
visit;  


Midterm and final 
evaluations by site 
supervisor; Feedback from 
site visit faculty internship 
supervisor 


III.G.6  


 
CMHC Specialty Standards 
 


Topic(s)/Objective(s) Activities/Assignments 
(including field-based activities) 


Measurement  
(including 
performance-based) 


Standards 
Align- 
ment 


 


Score: 
Complete/ 
Incomplete 


Apply knowledge of public mental 
health policy, financing, and 
regulatory processes to improve 
service delivery opportunities in 
clinical mental health counseling 
 


Students will work with internship 
site-supervisor to comply with all 
public policy, financing, and 
regulatory processes in providing 
counseling services  
 


Midterm and final 
evaluations by site 
supervisor  (see site- 
supervisor evaluation 
form) 
 


CMHC B.2  


Promote optimal human 
development, wellness, and mental 
health through prevention, 
education, and advocacy activities 
 


Students will promote optimal 
human development, wellness, and 
mental health in a manner 
consistent with the counseling 
professional identity and consistent 
with the requirements of the site 


Observation of site by 
university professor 
(see observation 
evaluation form) 


CMHC D.3  


Apply effective strategies to promote 
client understanding of and access to 
a variety of community resources 
 


Students will work with site-
supervisor to provide appropriate 
education and referral of available 
community resources 


Midterm and final 
evaluations by site 
supervisor (see 
evaluation) 


CMHC D.4  


Demonstrate appropriate use of 
culturally responsive individual, 
couple, family, group, and systems 
modalities for initiating, maintaining, 
and terminating counseling.  A.C.E. 
 


Students will present, as part of case 
on a client with whom they are 
working at their internship site, a 
culturally responsive 
conceptualization and plan for 
counseling treatment 


Case Study 
Presentation  


CMHC D.5  


Provide appropriate counseling 
strategies when working with clients 
with addiction and co-occurring 
disorders                  A.C.E. 
 


Students will work with site-
supervisor to provide appropriate 
treatment when working with clients 
presenting with addiction and co-
occurring disorders 
 


Midterm and final 
evaluations by site 
supervisor  


CMHC D.8  
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Demonstrate the ability to recognize 
his or her own limitations as a clinical 
mental health counselor and to seek 
supervision or refer clients when 
appropriate 
 


Students will conceptualize 
themselves and areas for growth 
through a final reflection paper in 
which they reflect upon their 
internship experience in the past 
semester 


Internship Reflection 
Paper  


CMHC D.9  


Maintain information regarding 
community resources to make 
appropriate referrals 


Students will work with site-
supervisor to provide appropriate 
education and referral of available 
community resources 


Midterm and final 
evaluations by site 
supervisor  


CMHC F.1  


Advocate for policies, programs, and 
services that are equitable and 
responsive to the unique needs of 
clients                  A.C.E. 


Students will work with site-
supervisor to determine and 
advocate for the policies and 
programs best suited to the unique 
needs of their clients 


Midterm and final 
evaluations by site 
supervisor  


CMHC F.2  


Apply the assessment of a client’s 
stage of dependence, change, or 
recovery to determine that 
appropriate treatment modality and 
placement criteria within the 
continuum of care               A.C.E. 


Each week, students will observe at 
least one of their recorded sessions 
from their internship site, and with a 
client with whom they are currently 
working, to assess the client’s 
progress in counseling  


Critique of Recordings  CMHC H.4  


Apply relevant research findings to 
inform the practice of clinical mental 
health counseling 
 


Each week, students will read, 
summarize, and provide a reference 
(minimum 10 pages per week) for 
journal articles, textbook chapters, 
etc. The student will complete a 
minimum of 13 readings 


Reading Log CMHC J.1  


Develop measureable outcomes for 
clinical mental health counseling 
programs, interventions, and 
treatments 
 


Students will present a case that 
includes a detailed treatment plan 
for counseling that includes client 
goals and measureable outcomes 
corresponding to those goals  


Case Study 
Presentation  


CMHC J.2  


Analyze and use data to increase the 
effectiveness of clinical mental health 
counseling interventions and 
programs 


Students will present a case that 
includes current and relevant client 
data and an appropriate treatment 
plan based on that data 


Case Study 
Presentation 


CMHC J.3  


Differentiate between diagnosis and 
developmentally appropriate 
reactions during crises, disasters, and 
other trauma causing events 
 


Students will present a case that 
includes appropriate differential 
diagnosis and conceptualization of 
the client’s needs, as well as a 
rationale for the diagnosis and 
conceptualization 


Case Study 
Presentation  


CMHC L.3  


 
Web address for CACREP 2009 Standards: 
http://www.cacrep.org/doc/2009%20Standards%20with%20cover.pdf  
 
COURSE FORMAT: 
This course is primarily an experiential course in which students are expected to complete a 
minimum of 300 hours of counseling experience in an appropriate work setting, of which 120 
hours will be direct contact with clients. For students seeking LMFT Associate license, 30 


 
 



http://www.cacrep.org/doc/2009%20Standards%20with%20cover.pdf
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direct contact hours must be relational (during each semester of 6386). While in class meetings, 
student experiences will be reviewed, recordings will be critiqued, and pertinent counseling 
information will be introduced, reviewed, and discussed in a seminar-type setting. The 
instructor will make at least one on-site visit to your internship site during the semester.   
 
In addition, the internship site supervisor is invited and recommended to attend a Supervisor 
Workshop. This workshop will provide an orientation to the expectations of the supervisors 
and will give them an opportunity to meet your professors.  Please encourage your supervisors 
to attend.  Details will be forthcoming.  
 
COURSE EVALUATION: The grading for this course has been set up on a point system. 
Students are required to 1) complete all assignments and 2) demonstrate proficiency in the 
objectives.  
 
1. Logs of all activities (End of Semester Summary, Supervisor Log, and Reading Log) will be 
maintained throughout the semester. The student should have three copies of the End of semester 
log - one for the student, one for the field supervisor, and one for the university supervisor. 
Students must have the minimum hours at a ratio of 120 direct/300 total. Students seeking LMFT 
Associate must have 30 hours of relational direct contact. 
Your Final Grade will not be given until all logs have been turned in and points will be 
deducted from the student’s professionalism grade if logs are late. 
 
2. Evaluations by site supervisors - The midterm and final evaluations will be completed by the 
clinical supervisor and turned in to the instructor by the student. The supervisor should review 
the evaluation with the student. The midterm and final evaluations consist of two parts (included 
in this syllabus) including a form to note strengths and weaknesses and a Likert scale form. It is 
expected that growth will occur from the midterm to the final. Site supervisors should be 
requesting recordings of field students in addition to observing the student directly in a session.  
Your Final Grade will not be given until midterm and final site evaluations are turned in 
and points will be deducted from the student’s professionalism grade if evaluations are late. 
Additionally, students cannot pass the course if any score on the site supervisor’s final 
Likert scaled evaluation form is lower than a 3. See site supervisor’s evaluation forms in 
this syllabus. 
(20 points maximum for the mid-term, 20 points maximum for the final evaluation)  
40 points total for the on-site supervisor evaluations 
 
3. Observations by the university professor 
It is the student’s responsibility to set up the observation(s) for the professor of the course. The 
plan for the individual or group counseling session or guidance lesson should be conveyed 
to the professor prior to the observation. The professor should be able to follow the session 
based upon the student’s plan. 
Observation must indicate satisfactory performance. See site visit form in this packet. (100 
points per observation). 200 points for the observations by the professor. 
 
4. Critique of recordings 
Students are required to record a minimum of one audio/video recording per week. Students 
must bring one recording to each class, though we may not always get to listen to everyone’s. 
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Students should listen to recordings on their own to increase skills and to cue the recording to the 
part preferred for the class to hear (this may be a point in the session where you want 
consultation or where you want us to hear a specific skill, etc.). Students whose site supervisors 
conduct live supervision should also critique their own session and should bring the supervisor’s 
evaluation of the session. Professor will give feedback on recordings. See form in this syllabus. 
(12.5 points per class). 50 points  
 
5. Students will present a written case study with a 3-generation genogram, a treatment plan 
(or intervention plan), and a portion of a recording to illustrate or clarify student dynamics or 
other information presented. Other materials such as activities used with the student counseled 
may be used. Please have a paper copy of the genogram and intervention plan for the professor 
and for the class members. You do not need to provide copies of the written case study or 
PowerPoints for the class, but only for the professor. This presentation should be approximately 
20-25 minutes. See rubric in this syllabus. 20 points 
 
6. Weekly readings and reviews: Students are expected to be engaged in professional 
reading throughout the semester. Reading should focus on issues or activities relative to 
those encountered with students at our school during your internship. For one week’s 
assignment, the reading(s) should be about crisis, disaster, or trauma. A reading log must 
be maintained and turned in the last night of class.  
Each intern will read journal articles, textbook chapters, etc., each week throughout the semester 
and also list the reference on the reading log form. A minimum of 10 pages must be completed 
each week, starting September 4 and ending December 4 (excluding Thanksgiving). You may 
combine several articles. A format for the review of the readings will be provided by the 
instructor and is due by 6 P.M. weekly (hard copy or email). 5 points each (maximum) for 
reading reviews. (Total available points = 65) 
 
7. Each week, starting week 3, students will critique at least one of their recorded sessions from 
their internship site, and with a client with whom they are currently working, to assess the 
client’s progress in counseling. Each review should be recorded on the Critique of Recordings 
form and should be emailed to the instructor. For weeks 3-12 (September 11 through November 
13). (Included in Class Participation score) 
 
8. A paper summarizing the field practicum experiences will be submitted at the last class 
meeting (2-3 pages, typed, double spaced, graduate-level quality). 15 points 
 
9. Professionalism and Class Participation - All students are expected to participate in the 
class discussions and provide feedback to their peers during case presentations. Tardiness, 
failure to have recordings, weekly logs, weekly readings or other required paperwork 
will be reflected in the professionalism/class participation grade. Please take scheduled 
breaks with the class unless there is an emergency. 10 points 
 


Total points = 400 
 
A = 360 – 400   
B = 320 – <360 
C = 280 – <320 and students meet the basic counseling proficiencies 
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F = Below 280, or when a student doesn’t meet the proficiencies and the score is below 320, or 
if any requirement of the class has not been met by the end of the semester (excluding total 
hours or total direct hours). 


Rubric for Intern Professionalism 
 


On time for class 90% of the time 
Turns in weekly logs each class meeting 90% of the time 
Brings recordings to class 90% of the time 
Turns in final logs on last night of class 
Turns in evaluation forms on due dates 
Turns in reading log on time  
Turns in final reflection paper on time 
Turns in final evaluation of the site and supervisor 
Exhibits professional conduct in class (attentive and participates in discussion, refrains from 
using cell phone or eating in class, waits for scheduled breaks)  
If all the above items are met, along with satisfactory site evaluation forms, student may qualify 
for a grade of A.  
If a student receives satisfactory site evaluations by the professor and the site supervisor, but 
indicates a lack of professionalism as evidenced by unsatisfactory performance on the above 
criteria, the student will earn no higher than a grade of B. 


 
TENTATIVE CLASS SCHEDULE 


 
August 28   Orientation to the class and the paperwork & Discussion of sites 
 
September 4  Supervisor training and Consultation 
 
September 18             Listen to recordings and consultation 
 
October 9                  Listen to recordings and consultation. Mid-term evaluation due 
 
October 23  Listen to recordings and consultation 
 
November 6           Listen to recordings and consultation 
 
November 20  Case Study presentations:  Adair, Bradford, Dunaway, Garcia, Graham 
 
December 4               Case Study presentations:  Hudspeth, Murphy, Sanders, Selzer _______ 
                                    & All logs, final evaluation, and final paper are due   
 
 
Last night turn in: Semester Summary of Hours signed by supervisor, Supervision Log, 
Reading Log, Final Evaluation signed by supervisor, & Final Reflection Paper. 
 
*Various topics of student interest and need in the format of mini lectures or class 
discussions may be explored in class as time allows (Topics of special interest related to 
school counseling such as cutting, underachievement, special education, bullying, etc.) 
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Case Presentation Outline 
 


Address each item below that is pertinent to your case. It is expected that some items 
may not be relevant to your client. Use a fictitious name or initials only. 
 


1. Identifying Data: Client name, age, race or ethnicity, marital status, occupation, 
grade in school, members of household. 


 
2. Source of Information: Client, parents, school record, referring agency, etc. 


 
3. Statement of Problem: Brief statement of the problem according to the client. 


 
4. Current Difficulties: History of problem, precipitating events, symptoms, 


previous occurrences of problem, previous method of resolution, effects of 
problem on client’s life. (This section should be extensive and detailed.) 


 
5. Family and Home Background: Construct appropriate multigenerational 


genogram. Describe in narrative form client’s perspectives of the family and 
critical family incidents. 


 
6. Educational History: Where is client in school or what level of educational 


achievement did client achieve, significant school experiences, level of client’s 
satisfaction with school achievement. 


 
7. Physical Health History: Significant health history, illnesses, injuries, current 


medications. 
 


8. Psychological Health History: Previous treatment, duration, compliance, past 
and current psychotropic medication, past or current suicidal ideation/attempts. 


 
9. Testing: Summary of any psychological or educational assessments. 


 
10. Occupational History: Client’s work history, reasons for job changes, level of 


satisfaction with employment. 
 


11. Strengths and Resources: Include the positive things going for the client or 
student that will help for addressing the problems and needs (personal, familial, 
intellectual, financial, social, spiritual, physical, medical, or affective supports) 
 


12. Theoretical orientation and techniques used in working with the client 
 
13. Prognosis and reflection of work with client. 
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14. DSM-5 Diagnosis (Include this even if not required at your site) 
 


15. Discuss how you have applied information from your readings to this case and 
outcome. 


 
 


Rubric for Case Study Presentation 
 


Case Presentation 0 points 
Inadequate/vague 


1 point 
Satisfactory  
 


2 points 
Excellent 


    Evidence of cultural responsiveness    


Addressed all points     


Provided a genogram    


Provided appropriate rationale for 
interventions  


   


PowerPoint presentation     
Provided supporting recording     


Total Points  


16. *Student must obtain a score of 6 or higher for a passing grade 
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Critique of Recording 
 
 
 


What was the purpose of the session?  
 
__________________________________________________________________________ 
 
 
Yes    No        Counselor responses appropriate? (active listening, reflecting thoughts/feelings,  
                       empathy,  structuring the session, plan of intervention  
 
 
 
Yes    No         Intern displayed sensitivity to cultural orientations of client(s) as evidenced by  
 
___________________________________________________________________________    
 
 
Yes    No         Intern made a referral or connected student to a resource?    List resources:  
 
___________________________________________________________________________ 
 
 
Yes     No      Intern’s intervention(s) contributed to client positive  
                      social /emotional development?   Explain:  
 
___________________________________________________________________________ 
 
 
Rate intern’s skills on this recording:                          Satisfactory              Unsatisfactory        
 
 
 
Feedback/suggestions for counselor: 
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Criteria for Evaluation of Clinical Activities 
COUN 6386 Site Visit 


                                                                          
Counseling Intern Name_______________ 
 
Conducting the counseling or other clinical activity  ___ (30 points possible) 
 


1. Reflection of meanings or feelings   
2. Hypothesis can be inferred by observer 
3. Connections between counseling and theory(ies) 
4. Ethical and professional performance 
5. Smoothness of flow 
6. Client(s) response to activities 
 


Preparation  ___ (5 points possible) 
 


1. Preparation of treatment plan or materials for activity 
2. Purposefulness, clear identification of goals for counseling or other clinical activity 
 


Style  ___ (10 points possible) 
 


1. Rapport, engagement and vigor (holding client’s/audience’s attention) 
2. Engaging client’s/audience’s participation in activities  
3. Responsiveness to client’s/audience’s questions 
4. Spontaneity (sparing use of notes, with no reading aloud)  
 


Mechanics  ___ (5 points possible) 
 


1. Eye contact with client/entire audience, facial expressiveness  
2. Fluency (complete sentences, with no filled pauses (uh, like, well, okay?)  
3. Hand and arm gestures, body movement, with no fidgeting  
4. Use of visual aids (overhead, computer graphics, etc.) if appropriate 
5. Voice control (pitch, loudness, speed, clear enunciation) 
 


Overall Feedback 
1. Strengths:  What were the best things about this clinical activity? 
 
 
 
2. Weaknesses:  What were the things most in need of improvement?   
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COUN 6386 Counseling Internship 
Weekly Log – Community Mental Health Counseling 


 
Student: _______________________________________________ 
Supervisor: _____________________________________________ 
Setting/location: _________________________________________ 
Dates of Service: _________________ to  ____________________ 
 
Activity             Number of Hours   Cum Total 
 
Individual       _________  ________ 
Group        _________  ________ 
Classroom Guidance      _________  ________ 
Parenting groups or conference    _________  ________ 
Career planning       _________  ________ 
Consultant Role (Giving Consultation)   _________  ________ 
Workshop Conducted      _________  ________ 
Test Administration and Interpretation   _________  ________ 
**Other Direct Experience     _________  ________ 
 
 
Total Direct Hours         ________________            ________ 
 
 
Individual Supervision     _________  ________ 
Group Supervision (SHSU Class)    _________  ________ 
Receiving Consultation from Other Professionals  _________  ________ 
Program development & program evaluation   _________  ________ 
Preparation (Paperwork, reading, report writing, etc.) _________  ________ 
**+ Other Training Experiences    _________                  ________ 
 
Total Indirect Hours        ________________             ________ 
    
 
Total Hours of Direct and Indirect           ________________             ________ 
 
 
 
________________________________  _______________ 


Signature(s) of Off-campus Supervisor(s)   Date 
 
 
 
** Approval of Professor Required 
+ Clinical staff meetings, test scoring, workshops, conferences, etc. 
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COUN 6386 Counseling Internship 


Final Summary Log – Community Mental Health Counseling 
 


Student: _______________________________________________ 
Supervisor: _____________________________________________ 
Setting/location: _________________________________________ 
Dates of Service: _________________ to  ____________________ 
 
Activity             Number of Hours   Cum. Total 
 
Individual       _________  ________ 
Group        _________  ________ 
Classroom Guidance      _________  ________ 
Parenting groups or conference    _________  ________ 
Career planning       _________  ________ 
Consultant Role (Giving Consultation)   _________  ________ 
Workshop Conducted      _________  ________ 
Test Administration and Interpretation   _________  ________ 
**Other Direct Experience     _________  ________ 
 
 
Total Direct Hours         ________________            ________ 
 
 
Individual Supervision     _________  ________ 
Group Supervision (SHSU Class)    _________  ________ 
Receiving Consultation from Other Professionals  _________  ________ 
Program development & program evaluation   _________  ________ 
Preparation (Paperwork, reading, report writing, etc.) _________  ________ 
**+ Other Training Experiences    _________                  ________ 
 
Total Indirect Hours        ________________             ________ 
    
 
Total Hours of Direct and Indirect           ________________             ________ 
 
 
 
________________________________  _______________ 


Signature(s) of Off-campus Supervisor(s)   Date 
 
 
 
** Approval of Professor Required 
+ Clinical staff meetings, test scoring, workshops, conferences, etc. 
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INTERNSHIP - MID-TERM & FINAL EVALUATION  


STUDENT___________________________________________ DATE_________________  


CACREP - CMHC Specialty Standards: 
1) Apply knowledge of public mental health policy, financing, and regulatory processes to improve 


service delivery opportunities in clinical mental health counseling: Novice___; Meets Basic 
Standards____; Exceeds Basic Standards____ 


 
2)   Promote optimal human development, wellness, and mental health through prevention, education, 


and advocacy activities: Novice___; Meets Basic Standards____; Exceeds Basic Standards____ 
 
3)    Apply effective strategies to promote client understanding of and access to a variety of community 


resources: Novice___; Meets Basic Standards____; Exceeds Basic Standards____ 
 
4)    Provide appropriate counseling strategies when working with clients with addiction and co-


occurring disorders: Novice___; Meets Basic Standards____; Exceeds Basic Standards____ 
 
5)    Maintain information regarding community resources to make appropriate referrals: Novice___; 


Meets Basic Standards____; Exceeds Basic Standards____ 
 
6)    Advocate for policies, programs, and services that are equitable and responsive to the unique needs 


of clients: Novice___; Meets Basic Standards____; Exceeds Basic Standards____ 
 
IDENTIFIED STRENGTHS OF THE INTERN: 
1. 
 
2. 
 
3. 
  
IDENTIFIED WEAKNESSES OF THE INTERN:  
 
1. 
 
2. 
 
3. 
 
PLAN FOR CREATING NEW PROFESSIONAL ACTIVITIES FOR THE REMAINDER OF 
THE SEMESTER, INCLUDING REMEDIATION OF WEAKNESSES:  
 
 
 
 
_________________________________            _________________________ 
Signature of Intern                      Date  
 
_______________________________                _________________________ 
Signature of Clinical Supervisor                            Date 
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Reading Log 
 


Date  Reference(s) using APA Style                                                             Total Pages 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
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COUN 6374 Practicum in Group Counseling 
COLLEGE OF EDUCATION 


Department of Educational Leadership and Counseling 
 


COUN 6374 is a required course for the Master’s in Counseling in the school 
counseling/certification degree & also for the licensure tracks for the LPC and LMFT. 


Prerequisites for COUN 6374 are COUN 5364 (Theories of Counseling) & COUN 5385 
         (Pre-Practicum Techniques of Counseling)] 


 
         


Instructor:     Mary Causey, Ph.D., LPC-S, RPT-S 
     Phone 832-326-2119 
     E-mail: mc012@shsu.edu 
       
Office Hours:    By Appointment 
Day and Time Class Meets:  Thursdays: 5:30 – 8:20pm  
Location of Class:   The Woodlands Center Room 338 
 
Required Texts:  
Corey, M.S., Corey, G., & Corey, C. (2012). Groups: Process and practice (9th ed.).  Pacific Grove, CA: Brooks/Cole. 
 ISBN-10:0495754986 | ISBN-13: 9780495754985 [DVD Groups in Action Bundle] 
Corey, C., Corey, M. S., Callanan, P, & Russell, J. M. (2004). Group techniques (3rd ed). Pacific Grove, CA: 


Brooks/Cole. 
 
Suggested:   
Sonstegard, M.A., Bitter, J.R., and Pelonis, P. (2004). Adlerian group counseling and therapy: Step-by-step. Routledge. 
Yalom, I.D. & Leszcz, M. (2005). Theory and practice of group psychotherapy (5th Ed.). Basic Books. 
Yalom, I.D. (2006). The Schopenhauer cure: A novel. Harper Perennial. 
 
IDEA Objectives: In this course, our focus will be on these major objectives (as assessed by the IDEA course evaluation 
system): 


Essential: 
• Learning fundamental principles, generalizations, or theories 
• Acquiring skills in working with others as a member of a team 


  
 Important: 


• Gaining factual knowledge (terminology, classifications, methods, trends) 
• Learning to apply course material (to improve thinking, problem-solving, and decisions) 
• Developing specific skills, competencies, and points of view needed by professionals in the field most closely 


related to this course 
 
TK20 Account statement (if required for class)               


*TK20 Account required for this course 
Tk20 is an electronic toolkit used by candidates to provide evidence that they have mastered state and professional 
standards for the profession. 


 https://tk20.shsu.edu/ 
 
COURSE OVERVIEW/OBJECTIVES: 
The basic purpose of this course is to provide counseling students with 
information regarding the primary group theories as well as the essential 
knowledge and skills for understanding, organizing, and working with groups within 
the counseling field. Upon completing this course, the student should be able to 



https://tk20.shsu.edu/
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demonstrate significant knowledge and skills regarding group work in counseling. 
 
Course Requirements: 


 Late assignment policy 
 Time requirement 
 Professionalism policy 
 Academic Dishonesty policy 
 Student Syllabus Guidelines with link (www.shsu.edu/syllabus) 


 
Conceptual Framework Statement, Descriptors (5 indicators) and Logo: 


CONCEPTUAL FRAMEWORK: Through programs dedicated to collaboration in instruction, field 
experience, and research, the candidates in Sam Houston State University’s Educator Preparation 
Programs acquire the knowledge, dispositions, and skills necessary to create a positive learning 
environment. Employing a variety of technologies, these candidates learn to plan, implement, assess, 
and modify instruction to meet the needs of communities’ diverse learners.  


 
College of Education Information: 
       Please be advised that the College of Education conducts ongoing research regarding the 
effectiveness of the programs. You will receive one survey in the final semester prior to graduation regarding 
the operations of the unit during your time here. A second survey will occur within one year following 
graduation from or completion of a program, and will be sent to you and to your employer. This survey will 
focus on the preparation received at SHSU. Please remember that your response to these surveys is critical to 
SHSU program excellence. 
 
Matrix: 


 Course Objectives - stated in measurable performance terms/behavior 
 Course Activities/Assignments 
 Performance Assessments 
 Standards (either list the standards used or provide a link to the standards) 


 Required Program Standards (SPA – i.e., ACEI, NMSA etc.) 
 State Standards/Competencies for certification if applicable 
 Conceptual Framework Alignment  
 NCATE Alignment by indicator 


 
Standards Matrix 


 
Objectives/learning 
outcomes 


 
Activities 
*field based 


 
Performance 
Assessment 


 
Standards: 
NCATE – NC  
SB – TExES (SBEC) 
CACREP – CA 
Conceptual Framework – CF  


 
1. Counsel individuals and small 
groups using appropriate 
counseling theories and 
techniques in response to 
students’ needs, including 
commonalities, distinguishing 
characteristics. 


 
*Outside group 
observation and reaction 
paper 
*Leadership of a 
counseling group and 
presentation 
 
Weekly reaction paper 


 
• Presentation 


• Skills Assessment 


 
CF: 5 
DDP: 1,6,8 
CA: G6a-e 


• CMH: C3 


• School: C5 



http://www.shsu.edu/syllabus
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2. Demonstrate proficiency in 
teaching and facilitating small 
and large psycho-educational 
or task groups by actively 
engaging students in learning 
group dynamics. 


 
Weekly reaction paper 
 
*Leadership of a 
counseling group and 
presentation 


 
• Presentation 


• Skills Assessment 


NC: Standard 3 
DDP: 2,3,6 
SB: C6; CF: 1,3 
CA: G6e 


• CMH: C3 
• School: C5 


 
3. Demonstrate effective group 
counseling leadership 
communication skills through 
oral, written, and nonverbal 
expression. 


 
Weekly reaction paper 
*Leadership of a 
counseling group and 
presentation 


 
• Midterm exam 
• Reaction paper  
• Skills Assessment 


 
CF: 5 
DDP: 1,6,8 
CA: G6d 


 
4. Use knowledge of group 
dynamics and productive group 
interaction; including group 
process components, 
developmental stage theories, 
group members’ roles and 
behaviors, and therapeutic 
factors of group work to 
promote personal and social 
development. 


 
Weekly reaction paper 
 
*Observation of an 
outside group 
*Leadership of a 
counseling group and 
presentation 


 
• Annotated 
bibliography 
• Skills Assessment 
Presentation 


 


 
SB: C1 
CA: G6a 


• CMH: C3 


• School: C5, D2 


 
5. Work effectively as a team 
member to promote positive 
change for individuals, groups, 
and the school community 
through classroom guidance or 
other counseling group 
programming. 


 
Weekly reaction paper 
*Leadership of a 
counseling group and 
presentation 


 
• Skills Assessment 


 
SB: C9 
NC - Standard 1 
CA: G6e 


• School: D2  


 
6. Use reflection, self-
assessment, and interactions 
with colleagues to promote 
personal professional 
development. 


 
Weekly reaction paper 
*Leadership of a 
counseling group and 
presentation 


 
• Reaction papers 
• Skills Assessment 


• Presentation 


 
SB – C1 


 
7. Uses pertinent counseling-
related literature and research 
techniques and practices as 
well as technology and other 
resources to facilitate 
continued professional growth. 
 


 
Annotated bibliography 
*Leadership of 
counseling group and 
presentation 


 
• Annotated 


bibliography 
• Presentation  


 
CA –G6c 
NC - Standard 1 


 
8. Knowledge of group 
counselor orientation and 
behaviors that will be used to 
strive toward the highest level 
of professionalism by adhering 
to and modeling professional, 
ethical, and legal standards. 


 
Weekly reaction paper 
*Outside group 
observation and reaction 
paper 
*Leadership of a 
counseling group and 
presentation 


 
• Presentation 


• Reaction papers 


 
SB : C10 
CA : G6d 
NC : Standard 1 
 


 
9. Group leadership styles and 
approaches, including 
characteristics of various types 
of group leaders and leadership 
styles. 


 
Weekly reaction paper 
*Leadership of a 
counseling group and 
presentation 


 
• Presentation 
 


 
CA: G6b 


 
10. Group counseling methods, 


 
Weekly reaction paper 


 
• Annotated 


 
CA: G6d 
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including group counselor 
orientations and behaviors, 
appropriate selection criteria 
and methods, and methods of 
evaluation of effectiveness. 


*Leadership of a 
counseling group and 
presentation. 


bibliography 
• Presentation 
• Skills Assessment 


• CMH: C3 


 
11. Approaches used for 
service delivery of group work, 
including task groups, psycho-
educational groups and 
therapy groups. 


 
Weekly reaction paper 
*Leadership of a 
counseling group and 
presentation. 
 


 
• Midterm exam 


 
CA: G6e 


• CMH: C3 


• School: C5 


 
12. The history, philosophy, 
and trends in the development 
of present day group practice 
and the future direction of 
group work in the counseling 
field. 


 
Annotated bibliography 
 


 
• Midterm exam 


 
CA: G6a-e 


• CMH: A1 


 
13. The specific needs of a 
variety of populations involved 
in group work in a multicultural 
society; the appreciation for 
diversity through field 
experiences or clinical practice 
in settings with exceptional 
populations by demonstrating 
practice knowledge, skills, as 
well as appropriate 
professional dispositions. 


 
Weekly reaction paper 
 
**Leadership of a 
counseling group and 
presentation 
**Outside group 
observation. 


 
• Final Paper 
• Presentation 


• Skills Assessment 


 
NC - Standard 4 
NC - Standard 3 
SB: C2 & C3 
CA: G6a-e 


• CMH: D5 


• School: D1 


 
 
 
COURSE FORMAT: 
This course will be a combination of lecture, discussion, simulation activities, research, and experience in being a group 
member as well as a group leader. 
 
COURSE REQUIREMENTS: 
1. DIDACTIC:  The student is expected to participate in didactic activities for half of each class period. The student is expected 
to read the assigned materials in preparation for discussion and experiential activities during this didactic part of the class. The 
instructor is primarily responsible for providing supportive material not provided in the textbook. 
 
2. GROUP COUNSELING: The student is expected to become a functioning and contributing member of a personal growth 
counseling group for half of each class period. (Course grade is based on attendance but not on level of participation in group. 
The information shared in group will not be used against the student in grading for the course).  
 
3. GROUP COUNSELING REACTIONS: After the initial and final group meeting, students will write a reaction paper to that 
group session; two additional reactions papers from any other group are required as well. Reaction papers will focus on 
what students learned about group work and themselves in that particular session and should be approximately one-page in 
length, single-spaced. This is an important assignment and is to be done with careful reflection of the group experience. Please 
do not write about any content (specific topics) or put the name of any other member in your reaction paper. This will be a 
personal reflection/reaction paper, and writing in first person is appropriate.  You should focus on your own experience in the 
group rather than discussing others.  What would you have done if you were the leader?  How did the process make you feel as 
a group member?  Do you think what is going on is typical of a group?  What are your frustrations or challenges with regard to 
the group?  How is the process affecting your opinion of your own competency as a counselor?  These are just some questions 
you might answer in your reflections.  Connect what you are learning in the course to what you are experiencing as a group 
member in class. All reaction papers are to be typed, no exceptions.  25 points are awarded for each reaction paper. If you 
are absent, it is your responsibility to get your reaction paper to the professor at the time of the class meeting in order to get 
credit. Reaction papers are due at the beginning of class, no exceptions.            
                                         100 points 
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Reaction Paper Format 


 
You will write a one-page (single-spaced with APA cover page & headers) reaction paper for each in-class growth group 
addressing the following: How did you participate in the group? What feelings and reactions came up for you in the group 
experience? What do you wish you had done differently, if anything? How do you see yourself after the experience of 
being in the group?  What was the leadership style?  What techniques or therapeutic skills did you observe and how did 
their use influence the group process? 


 
Rubric for Reaction Papers 
Turned in paper on time in the correct format      5 point 
Addressed leadership and group approaches/theory     10 points 
Provided insightful reaction addressing required areas     10 points 
 
4. ANNOTATED BIBLIOGRAPHY: The student is expected to read five journal articles related to group work published 
within the past ten years. The five journal articles selected need to be pertinent to the student’s group leadership project. 
Required format for the assignment includes an APA style cover page followed by APA style references to the articles you 
read.  Following each APA reference, you will provide a single-spaced description of the article. The description should 
include the purpose of the conceptual piece/research study, results, why you think the article is important, and any 
implications the article might have for your group leadership project (provides a theoretical reasoning for what you plan to 
do, etc.). The description should be in your own words. Annotations should be no more than a paragraph. ACA or APA 
journals are appropriate sources for articles. Be sure to proofread your paper for correct form, spelling, and usage. 
Use APA 6th Edition format.  DO NOT PLAGIARIZE THE ABSTRACT!!!               
                               100 points 


Rubric for Annotated Bibliography 
Correct APA Format (20 points) 


• Points deducted for errors on any of the following (cover page, running head, font, margins, citations, line spacing) 


Graduate level writing (20 points) 
• Very few or no errors in grammar, sentence structure and punctuation  (16 to 20 points) 
• A few errors that do not distract from the readability and meaning  (10 to 15 points) 
• Distracting errors in grammar, sentence structure or punctuation (1 to 9 points) 


Contents of annotated bibliography (60 points) 
• purpose of the articles (20 points) 
• methods/results of the research or conceptual framework/reasoning (20 points)  
• importance and implications (identify methods used in group, theories, and group process) (20 points)  


Total points for paper (100 points) 
 
 
5. PARTICIPATION: Students are expected to complete all assigned readings and to be an active participant in class activities 
and discussions. Students are expected to arrive to class on time and to turn off cell phones, etc. during class and groups.  
You will be evaluating with regard to your professional conduct. 
 
6. TECHNIQUE or BOOK REPORT: The student will develop a group intervention for a specific group (Substance Abuse, 
Adolescents, etc.) and write a 2-3 page paper: (1) Describe the activity; (2) What phase of the group it would be used in; (3) 
Why it is appropriate for the population you choose; (4) Include at least 2 professional references.  In lieu of this the student 
will read the novel The Schopenhauer Cure by Irving Yalom and write a report based on the group in the book. The report 
should include (1) the credentials of the group leader; (2) how/why the group was formed; (3) treatment of confidentiality in the 
group; (4) 2 examples of leadership skills employed by Julius (5) 2 aspects of the group process and/or dynamics observed; (6) 
the group stage/development observed and (7) type of group (open/psycho-educational, etc.). The paper must be typed (using 
standard font size), double spaced and be approximately 2-3 pages. Papers are critiqued for misspelled words and 
grammatical errors. No 1st person. APA Style.                      150 points 
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7. EXAMINATIONS:  There will be two evaluations for this class. The midterm will involve a case study and conceptualization 
and the comprehensive final will consist of multiple choice questions similar to those that should be expected on the 
CPCE/NCE examinations.                      50 points each   =   100 points total 
 
 
8. GROUP LEADERSHIP REPORT: This assignment will be completed during the second half of the semester after the 
students have learned the basic principles for organizing and leading a counseling group. Students will be responsible for 10 
hours of group leadership, and the student should direct one group organized around approximately 1 to 1½-hour time periods 
for a total of 7-10 group sessions. It is possible to complete these hours by co-leadership with another member of the class or 
with a professional leader (as long as the student is allowed to facilitate). The groups can be organized at one’s work site, if 
appropriate, through campus organizations or with colleagues or peers in the class with a minimum of three people per leader. 
The student should consult with the professor of the course in order to make sure that the arrangements for the group meet the 
expectations for the course. Students will present to the class a session, individual or process case study of their group 
leadership experience. Students will choose a group session, discuss a specific activity or exercise used, and discuss the 
process with the class. Students will turn in a signed log of hours showing completion of the required 10 hours.  This should be 
signed by the student and the supervisor of the student if at a clinical site.   


 a. Students with supervision: An observational skills sheet must be completed by the site supervisor and turned in for 
skills assessment to the instructor.  Supervisor contact sheet must be completed and turned in prior to beginning any 
group at a site. 
 b. Students conducting their own groups must receive consent for taping and turn in a video of one session to the 
instructor for skills evaluation and receive individual supervision with the instructor. 
 c. Additionally, skills will be evaluated during in-class co-leadership by the instructor either live or via other methods. 
 d. Progress notes for each session will be completed by the student and turned in with their final group report, 
practicum log of hours, and other supporting documents. 


                   200 total points (150 leadership report/50 presentation) 
 


Rubric – Final Group Project 
 
This paper should be 8-10 pages in length not including the cover page, abstract, or references.  It must be 
formatted in APA 6th Edition style (cover page, references, and abstract).  You will be given a licensure form on 
the last night of class after you turn in your binder.  Make sure to keep this in your records. The binder should be 
assembled using the following Table of Contents: 
 


TABLE OF CONTENTS 
I. PAPER (8-10 PAGES) 


Literature Review 
Group Purpose and Norms 
Group Format 
Case Study 
Conclusion 
References 


II. APPENDIX A: CASE NOTES 
III. APPENDIX B: GROUP TIME LOG 
IV. APPENDIX C: SUPERVISOR EVALUATIONS OF STUDENT (MID-TERM AND FINAL) 
V. APPENDIX D: PROFESSIONAL DISCLOSURE AND CONSENT FORMS 
VI. APPENDIX E: STUDENT EVALUATION OF SUPERVISOR  
VII. APPENDIX F: SITE EVALUATION 
VIII. APPENDIX G: SUPPORTING MATERIALS SUCH AS GROUP ACTIVITIES 


 
RUBRIC 


Paper 


 Literature Review/Needs Assessment  ____10 points 


 Group Purpose     ____ 5 points 


 Group Norms & Development   ____ 8 points 
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 Group Format     ____ 7 points 


 Presentation of Case    ____ 15points 


 Conclusion     ____ 5 points 


 Integrations of Source Materials   ____ 10 points 


 APA Style     ____ 5 points 


 Grammar and Clarity    ____ 5 points 


Appendices 


 Weekly Case Notes     ____ 15 points 


Group Hours Log / Self Evaluation   ____ 10 points 


Inclusion of Required Documentation  ____ 5 points 


 Supervisor evaluations of students (2) 


 Professional disclosure and consent forms 


 Student Evaluation of Supervisor 


 Student Evaluation of Site 


  


 


          _____ / 150 


Rubric – Final Group Project Presentation 
 


Clarity of Visual Aids         _____ 2 points 


Speaking Style          _____ 2 points 


Use of Resources (citations)        _____ 5 points 


Content of Presentation         _____ 25 points   


Group Purpose and Norms 
Group Format 
Case Study 
Conclusion 
 


Demonstration of Skills related to group work (case study)     _____ 8 points 


Demonstration of Knowledge related to group work      _____ 8 points 


 


            _____ / 50 


 
 
 
9. ATTENDANCE: Emphasis is both on cognitive understanding and experiential learning. Therefore, attendance in class and 
group counseling sessions is required. The following represents the attendance policy for all courses in the Counseling 
Program: 
 
For the Fall and Spring Semesters: 


1. Students are expected to attend class. Students may miss one 3-hour class without penalty, but a call or email to the 
professor is expected. 
2. After a second absence, a drop of one letter grade will occur unless the student writes a letter to the counseling faculty 
explaining the extenuating circumstances. The faculty will then determine if the letter grade drop will occur. 
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3. A drop of one letter grade will occur for each subsequent absence. 
4. By missing a class you are also changing the dynamics of your growth group and students need to consider the effects 
of this.  


 
In the summer, each class period represents 1 ½ regular class periods.  You may miss one summer class with no 
penalty, but if you miss another you will drop one grade with no opportunity for faculty review. 
 
All assignments are due at the beginning of class on the scheduled date. Late work is NOT accepted unless there are 
extenuating circumstances to be determined by the professor. If you are absent the day an assignment is due, you 
may send it electronically – on the date it is due or before. 
 
10. Student Absences on Religious Holy Days Policy 
Section 51.911 (b) of the Texas Education Code requires that an institution of higher education excuse a student from attending 
classes or other required activities, including examinations, for the observance of a religious holy day, including travel for that 
purpose. A student whose absence is excused under this subsection may not be penalized for that absence and shall be 
allowed to take an examination or complete an assignment from which the student is excused within a reasonable time after the 
absence. 
 
University policy 861001 provides the procedures to be followed by the student and instructor. A student desiring to absent 
himself/herself from a scheduled class in order to observe (a) religious holy day(s) shall present to each instructor involved a 
written statement concerning the religious holy day(s). This request must be made in the first fifteen days of the semester or the 
first seven days of a summer session in which the absence(s) will occur. The instructor will complete a form notifying the 
student of a reasonable timeframe in which the missed assignments and/or examinations are to be completed. 
 
 
11. Disability Statement 
It is the policy of Sam Houston State University that no otherwise qualified disabled individual shall, solely by reason of his/her 
handicap, be excluded from the participation in, be denied the benefits of, or be subjected to discrimination under any academic 
or Student Life program or activity. Students with disabilities may request help with academically related problems stemming 
from individual disabilities from their instructors, school/department chair, or by contacting the Chair of the Committee for 
Continuing Assistance for Disabled Students and Director of the Counseling Center, Lee Drain Annex, or by calling (936) 294-
1720. Any student with a disability that affects their academic performance is expected to arrange for a conference with the 
instructor in order that appropriate strategies can be considered to insure that participation and achievement opportunities are 
not impaired. The physically impaired may contact the Director of the Counseling Center as Chair of the Committee for 
Continuing Assistance for Disabled Students by phone, extension (936-294-1720). 
 
12. LICENSURE: A licensure student is allocated 20 hours of practicum credit toward licensure for participation in the 
experiential part of this course (10 Direct/10 In-Direct). At the end of the course, the appropriate LPC form should be 
completed, signed by the instructor, and kept for your LPC records. 
 
13. EVALUATION: 
 
 Group Counseling Reaction Papers         100 points (25 points each)              
 Annotated Bibliography                 100 points   
 Book Report                150 points 
 Examinations (2)           100 points total (50 points each) 
 Leadership (150) & Presentation (50)      200 points 
 Participation/Attendance/Professionalism       50 points 
 Skills Evaluations (mid & final)        200 points 
               
                                 TOTAL POINTS           1000 points 
 GRADES: 
 900 – 1000 = A (≥ 90%) 
 800 – 899 = B (≥ 80%) 
 799 and below = F (< 80%)         C’s are NOT typically given (700-799) 
 
 
 
CONFIDENTIALITY 
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In this course, as in every other course in the Counseling Program, it is expected that all students adhere to the ethical codes 
and standards of licensed professional counselors and marriage and family therapists in Texas. Anything that is discussed in 
this class or in your groups is to remain confidential. The exceptions to this confidentiality are disclosures of harm to self, harm 
to others; abuse of a child, elderly person, or disabled person; court summons; and disclosure of sexual abuse by a therapist. 
 


CHANGES FOR SKILL COURSE PROFICIENCY (COUN 5385, 6374, 6376, 6378 & 7339) 
 
The grading policy (and handbooks) has been revised to allow the grade of C for students in clinical skills/practicum/internship classes 
when the student meets the clinical proficiencies yet has demonstrated below average assignment grades, late or inadequate 
paperwork, or has failed to turn in required work to the point where an F would not be the result. 
 
A grade decision tree will look like this: 
 
 
 
 
 
→ 


Meets Clinical 
Proficiencies 


Yes 


No 


All assignments are 
turned in and 
adequately 
completed 


Grade F 


Yes 


No 


A 


B 


C 







 
 


10 


TENTATIVE COURSE SCHEDULE       
 
(1) 8-27   Orientation / Introduction / Informed Consent 
    Corey - Chapter 1– Rationale / History / Types of Groups 
    Technique – Chapter 1 & 2    
 
(2) 9-3   Work on securing a site, completing disclosure statement, and obtaining insurance 
    NO CLASS 
 
(3) 9-10   Corey – Chapter 2 – Group Leadership 
     In-Class Pre-Group Session             
    Evolution of Group Video watch in class 
        
(4) 9-17   Corey - Chapter 3 - Ethical and Legal Aspects of Group Work 
    Begin Personal Growth Groups  
    Students may begin outside group leadership 
    The Following documents are due: (1) Site Supervisor Contact Sheet; (2) Disclosure Statement; (3) 


Counseling Practicum Assumption of Risk, Release and Waiver of Liability and (4) Proof of 
Insurance 


 
(5) 9-24   Chapter 5 – Forming a Group   
    Technique – Chapter 2 & Chapter 3 
    Annotated bibliography due    
 
(6) 10-1   Corey – Chapter 6 – Initial Stages  
    Technique – Chapter 4             
 
(7) 10-8   Chapter 7 – Transition Stage     
    Technique – Chapter 5 
    Mid-Term Examination  
 
(8)10-15  Corey – Chapter 8 - The Working Stage  
    Technique – Chapter 6 
    Mid-Term Skills Evaluation or Tape Due  
     
    Corey – Chapter 9 – The Final Stage  
(9) 10-22  Technique – Chapter 7 
    Evolution of Group – Challenges in Diversity – watch in class 
      
(10) 10-29  Corey – Chapter 4 --Theories 
    Technique or Book Report due   
 
(11) 11-5  Leadership Presentations 
     
     
(12) 11-12  Leadership Presentations 
    Final Group 
 
(13) 11-19  Leadership Presentations, Leadership Report Due, All documentation due including Final Skills  
    Evaluation or Tape 
    In-Class Post Group Session 
 
(14) 11-26  Thanksgiving Holiday (No Class) 
 
(15) 12-3  Final Exam  
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Leader Name:        Date: 
 
 


 
 
 
COMMENTS TO LEADER: 
 
 
 
 
 
 
 
 


(Evaluation of in-class leadership & self-developed group participation) 
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Supervisor Site Agreement Form 
Group Counseling Practicum 


 
 
 
 
 
 
Site Name: _____________________________________________________ 
 
Supervisor Name: _______________________________________________ 
 
Supervisor Credentials (degree/licensure/certification): ___________________________________ 
 
 
Site Address: ______________________________________________________________________ 
 
Supervisor Phone Number:  (      )          - 
 
E-mail Contact:       @ 
 
 


Supervisee Name [Print]: __________________________________________ 
 
Supervisee Signature: ____________________________________________ 
 
 
This Group Counseling Practicum Agreement between the Counseling Program, Sam Houston State University, and the 
designated Practicum Site listed above clarifies the responsibilities of each party during the specified academic term.  


The Practicum Site will (please initial each section): 
 
________ Execute and submit this agreement by week six of the regular semester and week three of the summer 
semester.   


________Provide weekly on-site supervision as deemed appropriate by its staff at times to be agreed upon by 
the Site administration and the University, beginning __________ (date) and ending _____________ (date).  


________ Arrange counseling group for student to lead, including coordination of the group schedule with 
student’s schedule.  Students may begin leading groups following week three of the regular semester and 
week two of the summer semester. 


________Provide the use of existing office space, privacy for counseling, use of available equipment, and 
usual office supplies and clerical assistance necessary.  


________ Provide a practicum environment free from any discrimination prohibited by law, including race, 
creed, ancestry, marital status, citizenship, color, age, national origin, religion, sex, disability, veterans’ status, 
sexual orientation or gender identity. 
 
________ Ensure students are not left alone at the site at any time during the duration of this agreement. The 
agency administrator or clinical supervisor must always be present and serve as the decision-maker for any 
clinical or nonclinical issues or emergencies that arise. 
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________ With the exception of the paragraph immediately below, students are not employees of the Group 
Practicum Experience Site.  However, as participants in the mental health treatment and services provided by 
the Site, students are considered a part of the Site’s workforce.  Neither the students nor Sam Houston State 
University Counseling Program are Business Associates of the Field Placement Site.   


________ In the event the student shall, independent of this Practicum Agreement, be employed by the Practicum 
Experience Site, on a part-time or full-time basis, the Site Administrator and Supervisor agree that specific time will 
be set aside specifically for the Group Counseling Practicum and other work responsibilities will not interfere.  


________ Inform the Counseling Program of changes in Site policy, procedures, and personnel that might 
affect the practicum experience.  


The Sam Houston State University Counseling Program will:  


Participate with the Site in the screening and selection of the student counselors, including sharing 
appropriate requested information regarding the student's background experience, educational 
accomplishments, and needs.  


Honor a request by the Site administration that the student be relieved of responsibilities when and if the student is 
not capable of functioning at the required level or if, for any reason, the student is found unsuitable for assignment 
at the Site.  


Coordinate two sources of supervision of the student's experiences according to the policy of the Counseling 
Program: (1) supervision by the University supervisor and (2) supervision by a designated licensed mental 
health professional either at the Practicum Site or in the community.  
 


By signing this agreement you agree to supervise the above named student as they complete 10 hours of direct 
client contact in a group setting.  This site placement is required as a partial fulfillment of course expectations in 
COUN 6374 Practicum in Group Counseling at Sam Houston State University.  If you have any questions contact 
Dr. Mary Causey at mcc012@shsu.edu or call (832)-326-2119.   
 


 
________________________                                                         ________________________ 
Site Administrator                                                                            University Supervisor (Professor) 
(Person in charge of facility) 
 
________________________                                                          ________________________ 
Date                                                                                                  Date 
 
 
________________________                                                         ________________________ 
Clinical Supervisor                                                                          University Practicum Student 
 
 
________________________                                                          ________________________ 
Date                                                                                                  Date 
 
 
 
To access our academic calendar, please go to: http://www.shsu.edu/~reg_www/academic_calendar/ 



mailto:mcc012@shsu.edu

http://www.shsu.edu/%7Ereg_www/academic_calendar/





 
 


14 


COUNSELING PRACTICUM ASSUMPTION OF RISK, RELEASE AND WAIVER OF LIABILITY 


In consideration for participation in the SHSU Educational Leadership and Counseling Practicum in 
Group Counseling course, the undersigned student executes this Assumption of the Risk, Release, and 
Waiver of Liability as follows:   


1.  The undersigned is on notice that the practicum location, environment, and work includes inherent dangers.  
The undersigned acknowledges the hazards connected with the Practicum and voluntarily assumes all related 
risks.  The undersigned agrees to VOLUNTARILY RELEASE, HOLD HARMLESS, DISCHARGE, 
AGREE NOT TO SUE, AND OTHERWISE AGREE TO INDEMNIFY SHSU, THE TEXAS STATE 
UNIVERSITY SYSTEM, THEIR REGENTS, EMPLOYEES, AGENTS, AND VOLUNTEERS  FROM 
AND AGAINST ANY AND ALL CLAIMS, LAWSUITS, AND CAUSES OF ACTION OF ANY KIND 
WHATSOEVER WHICH ARE RELATED TO, ARE AGGRAVATED BY, OR ARISE OUT OF MY 
CONNECTION TO THE PRACTICUM COURSE INCLUDING, BUT NOT LIMITED TO, ACTS, 
OMISSIONS OR NEGLIGENCE OF ANY KIND OR NATURE, WHETHER FORESEEN OR 
UNFORESEEN.  
 
2.  The undersigned agrees to hold harmless the above-named parties from any and all liability arising out of or 
in any way predicated upon acts or omissions in the use of professional observations and/or findings in regard 
to the student's personal experiences within the scope of the counseling practicum activities as communicated 
and discussed within the classroom situation.  


3.  The undersigned has been advised that in compliance with the Federal Family Education Rights and Privacy 
Act of 1974 (FERPA), SHSU is prohibited from providing certain information from student records to a third 
party without student consent.  To facilitate the counseling practicum, the undersigned hereby consents and 
grants the SHSU Educational Leadership and Counseling faculty and staff permission to release 
information about his or her educational records, performance, and goals to the practicum site 
supervisor to the extent the faculty believes necessary or helpful to facilitate the experience. This records 
consent may include information, data, or faculty impressions recorded in any medium and is effective for the 
duration of the undersigned’s enrollment in the Practicum Class.  
 
BY SIGNING BELOW, I REPRESENT THAT I AM 18 YEARS OF AGE OR OLDER, HAVE READ AND 
UNDERSTOOD WHAT IS WRITTEN ABOVE AND THAT I VOLUTARILY BIND MYSELF TO THE TERMS 
AND CONDITIONS STATED.  
 
 
_____________________________ 
Date   
 
 
             
Counseling Student – Printed Name    Counseling Student – Signed Name                                      
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Group Practicum Hours Log 
COUN 6374 
 
Name: _________________________________________   Site: ___________________________________ 
 


Date # Hours 


Direct / Indirect 


Group/Supervision Topic Number of 


Participants 
    


    


    


    


    


    


    


    


    


    


    


    


Totals Direct: 


Indirect: 


 
Site Supervisor Signature: _____________________________________ 
 
Instructor Signature: __________________________________________ 
 
Student Signature: ____________________________________________ 
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Core Group Work Skills Inventory – Importance and Confidence (CGWSI-IC) 
F.Robert Wilson, Mark D. Newmeyer, Lynn S. Rapin, and Robert K. Conyne 


Instructions:  The CGWSI consists of 27 items. Each item describes a behavior that may or may not be useful to being effective as a group member or group leader. Please rate the 
competence (quality of performance) in being able to do what the item descries by circling the number that represents your rating:  
1 Competent; 2 Moderately competent; 3 Moderately not competent; 4 Not competent; N Not demonstrated 


Supervisor Comments:   
 
 
 


  


1. Evidences ethical practice in group membership or 
leadership   1   2   3   4  N 


2. Evidences best practices in group membership or leadership  1   2   3   4  N 


3. Evidences diversity competent practice in group membership or leadership  1   2   3   4  N 


4. Develops a plan for group leadership activities  1   2   3   4  N 


5. Seeks good fit between group plans and group member's life context  1   2   3   4  N 


6. Gives feedback to group members  1   2   3   4  N 


7. Requests feedback from group members  1   2   3   4  N 


8. Works cooperatively with a co-leader  1   2   3   4  N 


9. Identifies group process  1   2   3   4  N 


10. Works collaboratively with group members  1   2   3   4  N 


11. Encourages participation of group members  1   2   3   4  N 


12. Responds empathically to group member behavior  1   2   3   4  N 


13. Responds empathically to group process themes  1   2   3   4  N 


14. Keeps a group on task  1   2   3   4  N 


15. Requests information from group members  1   2   3   4  N 


16. Requests disclosure of opinions and feelings from group members  1   2   3   4  N 


17. Provides information to group members  1   2   3   4  N 


18. Discloses opinions and feelings to group members  1   2   3   4  N 


19. Assesses group functioning  1   2   3   4  N 


20. Identifies personal characteristics of individual members of the group  1   2   3   4  N 


21. Develops hypotheses about the behavior of group members  1   2   3   4  N 
22. Develops overarching purpose and sets goals/objectives for the group, as well as methods for determining outcomes 


 1   2   3   4  N 


23. Employs contextual factors in interpreting individual and group behavior  1   2   3   4  N 


24. Conducts evaluation of one's leadership style  1   2   3   4  N 


25. Engages in self-evaluation of personally selected performance goals  1   2   3   4  N 


26. Contributes to evaluation activities during group processing  1   2   3   4  N 


27. Provides appropriate self-disclosure  1   2   3   4  N 
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Sam Houston State University 
COUN 6374 Practicum in Group Counseling 


 
Supervision Evaluation 


 
 
Name of Supervisor: _______________________________________________________  


Internship Site:  ___________________________________________________________ 


Internship Semester: ______________________________ Year: ____________________ 


     
What did you appreciate most about your supervisor? 
 
 
 
 What specific skills did you learn from your supervisor? 
 
 
 
What, if anything, about your supervision experience could have been better? 
 
 
 
 
How would you rate the overall supervision you received?     
            
____ Poor ____ Satisfactory       ____Good ____ Excellent 
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Site Evaluation 
COUN 6374 Practicum in Group Counseling 


 
 
Name of site _____________________________________________________ 


 
 
 


1  Poor                      2  Satisfactory                        3  Good                        4  Excellent 
 
 
 
Rate your site as a facility for conducting groups        1 2 3 4 
 
Rate the quality of the group experience for the members  1 2 3 4 
 
Rate your experience as a leader or co-leader at this site  1 2 3 4 
 
 
 
 
 
In what ways did your site allow you opportunities for growth as a group counselor? 
 
 
 
 
 
 
 
What, if anything, could improve this site as a facility for offering group counseling?    
 
 
 
 
 
What other information would you like to share? 
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COUN 6376: SUPERVISED PRACTICE IN COUNSELING 


FALL 2014 
COUN 6376 is a required course for Professional School Counselor Certification, and 
academic requirements for the Professional Counselor (LPC), and Marriage & Family 


Therapist (LMFT) licenses. 
This course has received the A.C.E. (Academic Civic Engagement) designation 


 
College of Education 


Department of Educational Leadership and Counseling 
 


Instructors: Rick Bruhn, Ed.D., LPC-S, LMFT and Supervisor, Member, Texas State 
Board of Examiners of Marriage and Family Therapists (TSBEMFT) 
              


    Counselor Education Center, Room 124       Doctoral Assistant:        
    P.O. Box 2119/SHSU               Susan Henderson                                           
    Office phone: 936-294-1132              (c) (936) 577-6488   
    Email: edu_rab@shsu.edu ; FAX: (936) 294-4277           
 *Disclaimer: While Dr. Bruhn is a TSBEMFT Board Member, he does not  
 represent the views of the TSBEMFT 
Office hours: Mon. 2-4 P.M., Tue. 2-4 P.M., Wed. 11 A.M.-Noon, Thu. 2-4 P.M., and by apt. 
 
Location of class: Jack Staggs Counseling Clinic (JSCC), Counselor Education Center 
 
Course Description: This laboratory course is designed to prepare the student in the practical 
application and integration of the principles and methods of counseling. Prerequisite: Admission 
to Candidacy and CNE 674 [sic]. Credit 3. 


 
IDEA OBJECTIVES: 
Essential: 


• Developing specific skills, competencies, and points of view needed by professionals in 
the field most closely related to this course 


Important: 
• Learning to apply course material (to improve thinking, problem solving, and decisions) 


  
Textbook: Johnson, Sharon L. (2004). Therapist’s guide to clinical intervention: The 1-2-3s of  
  treatment planning. (2nd ed.)  San Diego, CA:  Academic Press. 
 
Recommended texts:   
American Psychiatric Association. (2000). Diagnostic and statistical manual of mental 


disorders, fourth edition, text revision (DSM-IV-TR). Arlington, VA: American 
Psychiatric Association. 


Blum, D., & Davis, T. (2010). The school counselor’s book of lists (2nd ed.).  Warminster, PA: 
Mar Co., Inc. 
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Jongsma, A., Peterson, L.M., & Bruce, T. (2006). The complete adult psychotherapy treatment 
planner (4th ed.). New York, NY: Wiley. 


Jongsma, A., Peterson, L.M., McInnis, W., & Bruce, T. (2006). The adolescent psychotherapy 
treatment planner (4th ed.). New York, NY: Wiley. 


Jongsma, A., Peterson, L.M., McInnis, W., & Bruce, T. (2004). The child psychotherapy 
treatment planner (4th ed.).   NY: Wiley. 


Wiger, Donald E. (2010). The clinical documentation sourcebook: The complete paperwork 
resource for your mental health (4th ed.). NY: Wiley.        


 
Course Format:   
• This course includes group supervision/consultation, individual supervision; direct service to 


clients seeking mental health services; mini-lectures; discussions; intake, record keeping, and 
referral procedures; testing and interpretation; individual and group critiques (written and 
oral); case presentations; and observation of colleagues’ counseling sessions.  


• Three and one-half hours of class are devoted to individual or group counseling, couples or 
family therapy, play therapy, assessment, and case management activities. One and one half 
hours are devoted to group supervision for case presentation, consultation, feedback, and 
discussion of counseling issues, viewing and listening to recordings, checking progress notes.  


• Each student in the CACREP accredited M.A. and M.Ed. master’s degree program will 
receive one hour of individual (triadic) supervision from a designated doctoral student or 
other qualified supervisor. Supervisors must sign a weekly log for documenting supervision 
(CACREP requirement). Students must have individual supervision in the week hours are 
accrued. 


• Effective counselor training constitutes a progression of knowledge and skills acquisition as 
well as personal and professional development on the part of the student. These components 
are assumed to be interrelated and in the process of becoming integrated into an individual 
counseling style through varied methodology and content. As this integrative process 
approaches completion, in relation to the training components, the student should have a 
realistic appraisal of her or his level(s) of command and functioning across these several 
categories. Therefore, the student will have the opportunity to check, improve, synthesize, 
and evaluate her or his counseling skills, theory and knowledge, and personal style of 
counseling through actual counseling experiences. This is to be done in a setting wherein the 
supervisor(s) can assist the student in evaluating his or her strengths and weaknesses and in 
confirming the strengths and improving the weaknesses as they are evidenced across several 
relevant categories (including but not limited to reactions to stressful situations). 


• A.C.E. (Academic Civic Engagement) designation   
 
Civic Engagement:  In this course, you will not only learn knowledge and skills, but also 
actively use them to make a difference in our community to improve the quality of life.  
This experience, it is hoped, will help you see yourself as a positive force in this world 
and deepen your understanding of your role as a citizen.  
 
A.C.E. minimum requirement: For every 1 credit hour, each student complete at least 3 
hours of community engagement.  In other words, for this 3-credit course, students will 
complete a minimum of 9 hours of service in the community. This can be done through 
no-cost direct counseling or education services to citizens in your community. 


 







 COUN 6376 Supervised Practice in Counseling for students in the M.A. in Clinical Mental Health Counseling Page 3 


2009 CACREP Standards: Section III Professional Practice – Practicum 
F. Students must complete supervised practicum experiences that total a minimum of 100 clock 
hours over a minimum 10 week academic term. Each student’s practicum includes all of the 
following: 


1.  At least 40 hours of direct service with actual clients that contributes to the development 
of counseling skills. 
2.  Weekly interaction that averages one hour per week of individual and/or triadic 
supervision throughout the practicum by a program faculty member, a student’s supervisor, 
or a site supervisor who is working in biweekly consultation with a program faculty member 
in accordance with the supervision contract. 
3.  An average of 1 ½ hours per week of group supervision that is provided on a regular 
schedule throughout the practicum by a program faculty member in accordance with the 
supervision contract. 
4.  The development of program-appropriate audio/video recordings for use in supervision or 
live supervision of the student’s interactions with clients. 
5.  Evaluation of the student’s counseling performance through the practicum, including 
documentation of a formal evaluation after the student completes the practicum.  


E. Supervision contracts for each student are developed to define the roles and responsibilities of 
the faculty supervisor, site supervisor, and student during practicum... 


 
Course Requirements: 
1. Each student will be required to engage in a minimum of 100 hours of supervised counseling 


experiences including: 
a. a minimum of 40 hours of face-to-face client contact (25 hours minimum must be 


accumulated at Jack Staggs Counseling Clinic (Huntsville) or the Community Counseling 
Center at SHSU-The Woodlands Center); 


b. testing and test interpretation, when deemed necessary;  
c. individual and group supervision; observation and critiquing of fellow counselors’ 


sessions, and completion of a counselor observation form for each session observed;  
d. record keeping relative to client caseload (session logs, counselor’s notes, etc.);  
e. related professional reading and professional counseling conferences attendance. 


 
2. During the practicum hours when a student is not counseling, she or he should be 


participating in receiving feedback from the instructor; serving as a “reflecting team” 
member, or observing a counseling session and completing written feedback for the fellow 
counselor; role-playing with other practicum student(s); or, becoming familiar with specified 
assessment instruments. 


 
3. Each client session is to be audio- and video-recorded for critique and supervision purposes. 
 
4. Prompt, regular attendance is expected for class, client sessions, and supervision. 
 
5. Whether a member of ACA or not, the counselor intern must adhere at all times to the  2014 


Ethical Standards of the American Counseling Association. 
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6. Disclose to each client that this is an Academic Civic Engagement designated course and that 
feedback from the clients regarding the felt impact of A.C.E. on the client will be collected 
after the third and final sessions of the Practicum. 


7. Write a 1 page paper reflecting on the impact felt by the student as a result of A.C.E. 
activities. Due last night of class. Students failing to meet this requirement will receive one 
course grade letter deduction (e.g. from A to B). 


8. Each counselor intern is responsible for the following written papers as well as any others 
which may be assigned, as deemed necessary, by the supervisor: 


a. a session summary for each client session; 
b. a feedback form to one fellow counselor each week (if not assigned as a reflecting team 


member or to do a role-play); 
c. intake, mental status, background history, and goal statements for each client; a 


termination/transfer summary for each client (even if seen only one session) upon 
termination; and, 


d. a treatment plan for every client should be ready in rough draft form prior to the 3rd 
session and both completed and approved by your supervisor by the start of the 4th session. 
A DSM IV-TR diagnostic impression may be included when appropriate.   
 


9. Students need to have a professional disclosure prepared by the second class meeting. Two 
copies should be available for each new client (one for client and one for client file). 
 


10. It is expected that the intern will read one journal article, textbook chapter, etc., for every 
new case or clinical issue encountered throughout the semester and also list the reference on 
the reading log form. Readings should be a minimum of 15 pages per week (include the 
outline of Raskin, Rogers, and Witty as one reading). Readings from the required and 
recommended textbooks are encouraged. You may combine several articles to make the 
minimum of 15 pages. 


 
11. Read and outline, in detail, “Person-centered therapy” by Nathaniel Raskin and Carl Rogers.  


The reference is: 
Raskin, N., Rogers, C., & Witty, M. (2011).  Client-centered therapy. In R. J. Corsini & 


D. Wedding (Eds.), Current psychotherapies ((9th ed., pp. 148-195).  Belmont, CA:  
Brooks/Cole. 


 
Due:  3rd class period.   
It is on electronic reserve in the library under Dr. Bruhn’s name and COUN 6376. The 
password is “analysis.” (password is case specific) 
 


12. Complete A or B: 
a. Prepare a flyer, chart, brochure, etc., you would provide clients concerning the helping 


process.  For school counselors, prepare a one-page flyer to send home to parents about 
you and your role as school counselor; for Community Counseling students, prepare a 
flyer or brochure appropriate for advertisement of your future counseling practice).  Due:  
3rd class period.   
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b. Distribute our clinic flyer to 5 sites in the Huntsville and Walker County area. Turn in a 
list of the location of each site. Due:  3rd class period.   


 
13. Type two (2) 10-minute transcriptions (from Jack Staggs Counseling Clinic cases, excluding 


the initial visit with the client) and your critique. At the professor’s discretion, a student may 
be asked to do additional transcriptions.  Due:  4th & 7th class periods.   


 
� Late assignment policy: For assignments turned in after 5:00 P.M. on the required date, 


extra time may be “purchased” at the rate of 5 percent off the total assignment grade, per day, 
and bought at an additional 5 % daily until the assignment is turned in. All assignments must 
be turned in “complete.” In cases where the instructor notices that portions of the assignment 
are missing, the student will be notified and the first 24 hour “purchase” will be logged. 


� Attendance policy: 
This is a practicum course where you are responsible to providing direct services to clients and 
as such requires attendance at every class session. If a student must be absent, she or he is 
required to make up the missed group supervision and is responsible for making arrangements 
to have clients contacted to notify them that she or he will be absent. That being said:  
 Students are permitted to miss one class (3 hours) with no penalty, but a call or email 


to the professor of the class is expected.  
 With a second absence (3 hours), a drop of one letter grade will occur unless the 


student writes a letter to the Counseling Faculty explaining the extenuating 
circumstances for both absences. The faculty will decide both the first and second 
absences are excusable. If one or both are disallowed, the letter grade drop will occur. 


 A drop of a letter grade will occur for each subsequent absence.  
 Tardiness for client sessions is not tolerated. Total time of tardiness will be tallied and 


may be added up to equal an absence. 
 As per CACREP requirements, each student must attend a minimum of 10 group 


supervision sessions. A missed group supervision is equivalent to a class absence. 
 A minimum of 15 hours of individual supervision must be completed and signed for 


on the Supervision Log form. 


� Professionalism policy: Students are expected to assist in maintaining a classroom 
environment that is conducive to learning. Students are to treat faculty and students with 
respect. Only registered students may attend class. Exceptions can be made on a case-by-case 
basis by the professor but are unlikely since this is real-time counseling and group 
supervision. In all cases, visitors must not present a disruption to the class by their 
attendance. 


� Academic Dishonesty policy: All students are expected to engage in all academic pursuits in 
a manner that is above reproach. Students are expected to maintain honesty and integrity in 
the academic experiences both in and out of the classroom. Any student found guilty of 
dishonesty in any phase of academic work will be subject to disciplinary action. The 
University and its official representatives may initiate disciplinary proceedings against a 
student accused of any form of academic dishonesty including, but not limited to, cheating on 
an examination or other academic work which is to be submitted, plagiarism, collusion and 
the abuse of resource materials. For a complete listing of the university policy, see:  Dean of 
Student's Office . Students violating the APA 6th Edition Style Manual guidelines for 
plagiarism will, on the first occasion, earn a grade of zero for the applicable assignment. A 



http://www.shsu.edu/slo_www

http://www.shsu.edu/slo_www
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second instance of plagiarism will cost a letter grade deduction from the overall class grade. 
A grade of F for the class will be applied to a third offense. 
 Cell Phone Policy Sam Houston State University Academic Policy Statement 100728 . 


Students are to turn off all cell phones while in the classroom. Under no circumstances 
are cell phones or any electronic devices to be used or seen during times of examination. 
Students may tape record lectures provided they do not disturb other students in the 
process, however, all lectures are the intellectual property of the instructor and may not 
be used for any purpose other than study for the course unless specific permission is 
obtained from the instructor.  


� Student Syllabus Guidelines: These guidelines will also provide you with a link to the 
specific university policy or procedure: http://www.shsu.edu/syllabus/ 
 Student Absences on Religious Holy Days: Students are allowed to miss class and other 


required activities, including examinations, for the observance of a religious holy day, 
including travel for that purpose. Students remain responsible for all work. See Student 
Syllabus Guidelines.  


 Students with Disabilities Policy: It is the policy of Sam Houston State University that 
individuals otherwise qualified shall not be excluded, solely by reason of their disability, 
from participation in any academic program of the university. Further, they shall not be 
denied the benefits of these programs nor shall they be subjected to discrimination. 
Students with disabilities that might affect their academic performance should visit with 
the Office of Services for Students with Disabilities located in the Counseling Center. See 
Student Syllabus Guidelines.  


 Visitors in the Classroom: Only registered students may attend class. Exceptions can be 
made on a case-by-case basis by the professor. In all cases, visitors must not present a 
disruption to the class by their attendance. Students wishing to audit a class must apply to 
do so through the Registrar’s Office. 
 


 


NCATE Accreditation 
The National Council for Accreditation of Teacher Education (NCATE), the largest accreditation 
body in the United States, is officially recognized by the U.S. Department of Education and 
highly acclaimed as an accrediting body for institutions that prepare educators for professional 
roles in schools. NCATE’s mission is to provide accountability and improvement in educator 
preparation through a standards-based assessment. NCATE accreditation adds value to your 
education as a program of high quality in the educational community. 


“NCATE standards are based on the belief that all children can and should learn, (NCATE, 
2008).” The effectiveness of the College or Unit is measured based on the standards, which are 
institutional guidelines that ensure knowledge, skills, and professional dispositions educators 
need to facilitate P-12 learning. 



http://www.google.com/url?q=http://www.shsu.edu/%7Evaf_www/aps/documents/100728.pdf&sa=U&ei=EB9xTZ2YENOWtwe6-9n7Dg&ved=0CAMQFjAA&usg=AFQjCNGBBq0OL-z9HtkNrZo-Wjwdbcdm3g

http://www.shsu.edu/syllabus/
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The NCATE website is source for additional information accessed as follows: 


http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  


http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4  


The Conceptual Framework and Model 


The COE Conceptual Framework establishes the shared vision of the college in 
preparing educators to work with P-12 students through programs dedicated to 
collaboration in instruction, field experience, and research, the candidates in Sam 
Houston State University’s Educator Preparation Programs acquire the knowledge, 
dispositions, and skills necessary to create a positive learning environment 
preparing educators to work with P-12 students. Employing a variety of 
technologies, candidates learn to plan, implement, assess, and modify instruction to 
meet the needs of diverse learners.  


The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that 
serve to identify areas tied to course work where there is evidence of Conceptual Framework and 
goals assessment. The five indicators are: 


Knowledge Base (CF1)  
Technological Learning Environment (CF2) 
Communication (CF3) 
Assessment (CF4) 
Effective Field Experience with Diverse Learners (CF5) 
Web link on Educator Preparation Services site for Conceptual Framework: 
http://www.shsu.edu/~edu_edprep/ 
 


SHSU Dispositions and Diversity Proficiencies 
1. Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 5) 
2. Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1) 
3. Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 
4. Practices ethical behavior and intellectual honesty. (CF 3) 
5. Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3) 
6. Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse learners. (CF 5) 
7. Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or 


programs to meet the needs of culturally and linguistically diverse learners. (CF 3; CF 5) 
8. Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor domains. (CF 5) 
9. Uses assessment as a tool to evaluate learning and improve instruction for all learners. (CF 4)  


10. Demonstrates a commitment to using technology to create an authentic learning environment that promotes 
problem-solving and decision making for diverse learners. (CF 2) 
 


The Dispositions and Diversity Proficiencies (DDP) are administered and evaluated during the 
initial and advanced program in prescribed courses. (Please provide additional information for 
the candidate if the DDP is administered during your course.) 
 
College of Education Information: 
 Please be advised that the College of Education conducts ongoing research regarding the 
effectiveness of the programs. You will receive one survey in the final semester prior to 



http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4

http://www.shsu.edu/%7Eedu_edprep/
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graduation regarding the operations of the unit during your time here. A second survey will occur 
within one year following graduation from or completion of a program, and will be sent to you 
and to your employer. This survey will focus on the preparation received at SHSU. Please 
remember that your response to these surveys is critical to SHSU program excellence. 
 
The curricula for this course (1) includes knowledge of the literature of the discipline and (2) 
ongoing student engagement in appropriate professional practice and training experiences.   
 


Standards Matrix: 


Objectives/Learning Outcomes 


 
 
Activities/Assignments (* indicates 
field-based activity) 


Measurement (including 
performance-based)  


• CACREP (CMHC) 
Standards 
Alignment  


• COE Conceptual 
Framework (CF) 


• NCATE Standards 
1. Demonstrates the ability to apply 
and adhere to ethical and legal 
standards in clinical mental health 
counseling 


*Individual, marital, family, and / or 
group counseling practice in clinic; 
Serve on reflection teams in the 
program clinics. 


Supervisor rating of the interns’ 
demonstrated ethical behavior 
using the 6376 Proficiencies 
rating form <Proficiencies and 
Objectives CMHC_B 1 and D 1>. 


CMHC B.1 
CF 1, 3-4  
NCATE: Standards 
1e,f,g, 3 a, b, c, 4 a, c, 
d 


2. Uses the principles and practices 
of diagnosis, treatment, referral, and 
prevention of mental and emotional 
disorders to initiate, maintain, and 
terminate counseling. ACE 


*Individual, marital, family, and / or 
group counseling practice in clinic; 
Serve on reflection teams in the 
program clinics. 


Supervisor rating of the interns’ 
demonstrated ethical behavior 
using the 6376 Proficiencies 
rating form <Proficiencies and 
Objectives CMHC_B 1 and D 1>. 


CMHC: D.1  
CF 1, 3-4  
NCATE: Standards 1e, 
f, g, 3 a, b, c, 4 a, c, d 


3. Respond consistently to a client at 
a noticeably deeper level (Carkhuff 
Level 4) during at least two 
sessions, while assisting in client’s 
decision-making processes (e.g., 
personal, social, educational, career) 
utilizing effectively a variety of 
counseling techniques or 
procedures.  ACE 


Provide a transcription of at least two 
10 minute segments of a session and 
provide tapes of examples of level 4 
responses. Transcription template 
provided. See transcription 
assignment and rubric. 


Instructor Observation: 
Levels of achievement 
-Novice (lack of “Carkhuff 
IV”) 
-Building Competence (either 
unclear hypothesis, or parts of 
session lose connection with 
client themes) 
-Proficient (good throughout, 
with Carkhuff IVs, and with 
clear hypothesis(es)   


CMHC: D.1 
CF 1, 3-4  
NCATE: Standards 1e, 
f, g, 2 b-4, 3 a, b, c, 4 
a, c, d 


4. Applies multicultural 
competencies to clinical mental 
health counseling involving case 
conceptualization, diagnosis, 
treatment, referral, and prevention of 
mental and emotional disorders. 
ACE 


*Individual, marital, family, and / or 
group counseling practice in clinic; 
Serve on reflection teams in the 
program clinics. 


Designs and implements 
prevention and intervention plans 
related to the effects of atypical 
growth and development, health 
and wellness, language ability 
level, multicultural issues, and 
factors of resiliency on student 
learning and development.  


Levels of Achievement:  


Novice  


Competent   


Proficient  


Accurately identifies problem 
situation. 


Levels of Achievement:  


Novice  


Competent   


Proficient  


CMHC: D.2 
CF 1, 3-4, 6  
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Writes at least two measureable 
and observable counseling goals. 


Levels of Achievement:  


Novice  


Competent   


Proficient  


5. Demonstrates the ability to use 
procedures for assessing and 
managing suicide risk.  


*Individual, marital, family, and / or 
group counseling practice in clinic; 
Serve on reflection teams in the 
program clinics.  


Write treatment plans for each 
client after the third session 
(pp. 26 and 27 in Handbook). 
Supervisor assessment using <No 
harm contracts and managing 
suicide risks.CMHC> 


CMHC: D.6 
CF 1, 3-4  
 


6. Applies current record-keeping 
standards related to clinical mental 
health counseling. ACE 


*Record-keeping for individual, 
marital, family, and / or group 
counseling practice in clinic 


Supervisor assessment of intern’s 
record- keeping as meets CMHC 
standards. 


Levels of Achievement:  


Novice  


Competent   


Proficient 


CMHC: D.7 
CF 1, 3 
 


7. Demonstrates the ability to 
modify counseling systems, 
theories, techniques, and 
interventions to make them 
culturally appropriate for diverse 
populations.  ACE 


*Individual, marital, family, and / or 
group counseling practice in clinic; 
Serve on reflection teams in the 
program clinics. 


Designs and Implements in-
session and out-of-session 
interventions congruent with the 
problem situation and the 
counseling goals. 


Levels of Achievement:  


Novice  


Competent   


Proficient 


CMHC: F.3 
CF 1, 3-4, 6  
 


8. Selects appropriate 
comprehensive assessment 
interventions to assist in diagnosis 
and treatment planning, with an 
awareness of cultural bias in the 
implementation and interpretation of 
assessment protocols.  


*Individual, marital, family, and / or 
group counseling practice in clinic; 
Serve on reflection teams in the 
program clinics. 


Selects assessment interventions 
while demonstrating awareness of 
potential cultural bias of certain 
protocols. 


Levels of Achievement:  


Novice  


Competent   


Proficient 


CMHC: H.1 
CF 1, 3-4  
 


9. Demonstrates skill in conducting 
an intake interview, a mental status 
evaluation, a biopsychosocial 
history, a mental health history, and 
a psychological assessment for 
treatment planning and caseload 
management.  ACE 


*Individual assessment practice in 
clinic 


Demonstrates intake interview 
and assessment skills appropriate 
for clinical mental health 
counseling. 


Levels of Achievement:  


Novice  


Competent   


Proficient 


CMHC: H.2 
CF 1, 3-4  
 


10. Screens for addiction, 
aggression, and danger to self and/or 
others, as well as co-occuring 
mental disorders. ACE 


*Individual, marital, family, and / or 
group counseling practice in clinic; 
Serve on reflection teams in the 
program clinics. 


Supervisor assessment of intern’s 
assessment of risky behaviors. 


Levels of Achievement:  


CMHC: H.3 
CF 1, 3-4  
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Novice  


Competent   


Proficient 
11. Demonstrates appropriate use of 
diagnostic tools, including the 
current edition of the DSM, to 
describe the symptoms and clinical 
presentation of clients with mental 
and emotional impairments. 


*Individual, marital, family, and / or 
group counseling practice in clinic; 
Serve on reflection teams in the 
program clinics. 


Instructor observation and 
skills checklist (page 53 in 
Handbook and Skills 
Checklist Assignment and 
rubric). 
 
Feedback form to other 
students (page 52 in 
Handbook). 


CMHC: L.1 
CF 1, 3-4  
 


12. Is able to conceptualize and 
accurate multi-axial diagnosis of 
disorders presented by a client and 
discuss the differential diagnosis 
with collaborating professionals. 


*Individual, marital, family, and / or 
group counseling practice in clinic; 
Serve on reflection teams in the 
program clinics. 


Supervisor assessment of intern’s 
capacity to conceptualize and 
complete multi-axial diagnosis of 
disorders presented by a client. 


Levels of Achievement:  


Novice  


Competent   


Proficient 


CMHC: L.2 
CF 1, 3-4  
 


13. Participate in one hour of face-
to-face supervision weekly with 
doctoral student supervisor, 90 
minutes of group supervision 
weekly, and completes 100 hours of 
experience with at least 40 of those 
as direct client contact. 


Individual supervision will be 
scheduled outside of class time. 
Supervision sessions may be video 
recorded and viewed during doctoral 
student’s class. 


Supervisor signs logs showing 
completion of required hours. 


Levels of Completion:  


Does not meet standard  


Meets standard   
 


CACREP Core: III A, 
B, C, F 1-5 
CF 1, 3-4  
NCATE: Standards 
1e,f,g, 3 a, b, c, 4 a, c, 
d 


 
Web address for CACREP standards: http://www.cacrep.org/template/index.cfm  
 
Evaluation of Student Progress: 


Each student will be evaluated in terms of: 
1. Counseling performance skills (e.g., in-session behavior, facilitative skills, procedural 


skills, theoretically-based techniques); Assessment of counseling skills will be based on 
video-recordings, live observations, and class case presentations. Class case presentations 
must be accompanied by audio or video examples of the session. 


2. Counseling cognitive skills (e.g., case conceptualization, rationale for interventions); 
3. Openness to supervisory suggestions and recommendations, and displaying efforts at 


integrating them into their work with clients; and 
4. Progress developmentally during the course of the semester.  
5. Attendance, punctuality, turning in assignments when due, satisfactory performance on 


assignments, participation, case presentation, keeping adequate records, and your ability 
to critique your sessions and those of other students.  


6. Unless unusual extenuating circumstances occur (e.g., medical, death, emergency), 
students are expected to complete all course requirements by the end of the semester.   


7. To successfully complete the course, the student must demonstrate all of the basic 
proficiencies in the COUN 6376 -Supervised Practice in Counseling Proficiencies 
form at a rate of average or higher.  
 



http://www.cacrep.org/template/index.cfm
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Grades will be assigned as follows: 
A - Demonstrates all the basic proficiencies AND demonstrates the ability to respond 


consistently to client(s) at a noticeably deeper level than the client expresses for an entire 
session (a.k.a. “Carkhuff Level 4”) for a minimum of two sessions during the semester, as 
observed by the instructor or the instructor’s designate. 


B - Demonstrates all the basic proficiencies, BUT does not demonstrate the ability to 
respond consistently to client(s) at a noticeably deeper level than the client expresses for an 
entire session (a.k.a. “Carkhuff Level 4”) for a minimum of two sessions during the semester, as 
observed by the instructor or the instructor’s designate. 


C - Does not demonstrate all the basic proficiencies at a level of average or higher. The 
student still responds at a superficial level (a.k.a. Carkhuff Level 3) at the end of the semester, 
yet has completed all other requirements for the class.  


F - Students who have not demonstrated all of the basic proficiencies at a level of average or 
higher and have not satisfactorily met the other requirements of the class.  
  







 
COUN 5392-02 Cross-Cultural Issues in Counseling (Hybrid) 


Fall, 2014 
COUN 5392 is a required course for Clinical Mental Health & School Counseling Tracks 


College of Education 
Department of Educational Leadership and Counseling 


 
Instructor:  J. Yasmine Butler, PhD, LPC 
   Office: Counselor Education Center 125 
   Phone: (936) 294-4414 
   Fax: (936) 294-4277 
   Email: jyb001@shsu.edu 
 
Office Hours: 
Before/After Class; As Requested 
 
Day and Time Class Meets: 
Thursday, 5:30 – 8:20 p.m. 
 
Location of Class: 
The Woodlands Center (TWC), Room 345 & Online 
 
Course Description: This course examines the impact of culture and how to use that knowledge 
to increase effectiveness in counseling individuals cross-culturally. An emphasis will be placed on 
learning theories, skills, and models of multiculturalism utilized in working with culturally diverse 
populations. 
 
IDEA Objectives: 
Essential: 1) Developing specific skills, competencies, and points of view needed by professionals 
in the field most closely related to cross cultural/multicultural counseling (i.e. understanding 
culturally appropriate intervention strategies, identity development, and counseling and therapy 
with racial/ethnic minorities) 


Important: 1) Developing a clearer understanding of and commitment to, personal values 
(understanding through discussion boards and reflection, your personal values as related to 
counseling racial/ethnic minorities; and 2) Learning to analyze and critically evaluate ideas, 
arguments, and points of view. 
 
Textbooks: 
Schwarzbaum, S. E., & Thomas, A. J. (2008). Dimensions of multicultural counseling: A life story 


approach. Sage Publications: Thousand Oaks, CA. *ISBN: 978-1—4129-5136-4 
American Psychological Association (2009). Publication manual of the American Psychological 


Association (6 ed.). Washington, D.C.: Author. 
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Course Format: 
The course will consist of reading assignments, students’ participation in group discussions (both in 
class and online), reflections, assessment, immersion activities, interviews, research of recent 
literature and other activities that may enhance the professional counselor both professionally and 
personally. 
 
Course Content: 
This online course will survey and sample the various issues related to counseling under 
represented members of the population.  It will also assist to identify and address personal points 
regarding the counseling relationship with various members of society. The course will consist of 
various reading materials, students’ participation in online discussions, audio presentations, 
assessments, service learning field based experiences, and other activities that may stimulate the 
growth and knowledge of ethnic/cultural studies. Everyone concerned must have an opportunity to 
furnish input, therefore, participation in the form of questions, discussion of related experiences, 
and involvement in individual work is solicited and will be expected. 
 
Course Requirements: 


Student Syllabus Guidelines  
You may find online a more detailed description of the following policies. These guidelines will also 
provide you with a link to the specific university policy or procedure: http://www.shsu.edu/syllabus/.  


Academic Dishonesty 
Students are expected to maintain honesty and integrity in the academic experiences both in and 
out of the classroom. All students are expected to engage in all academic pursuits in a manner that 
is above reproach. Students are expected to maintain honesty and integrity in the academic 
experiences both in and out of the classroom. Any student found guilty of dishonesty in any phase 
of academic work will be subject to disciplinary action. The University and its official 
representatives may initiate disciplinary proceedings against a student accused of any form of 
academic dishonesty including, but not limited to, cheating on an examination or other academic 
work which is to be submitted, plagiarism, collusion and the abuse of resource materials. For a 
complete listing of the university policy, see: Dean of Student's Office . Students violating the APA 
6th Edition Style Manual guidelines for plagiarism will, on the first occasion, earn a grade of zero 
for the applicable assignment. A second instance of plagiarism will cost a letter grade deduction 
from the overall class grade. A grade of F for the class will be applied to a third offense. 


Student Absences on Religious Holy Days  
Students are allowed to miss class and other required activities, including examinations, for the 
observance of a religious holy day, including travel for that purpose. Students remain responsible 
for all work. See Student Syllabus Guidelines.  


Students with Disabilities Policy  
It is the policy of Sam Houston State University that individuals otherwise qualified shall not be 
excluded, solely by reason of their disability, from participation in any academic program of the 
university. Further, they shall not be denied the benefits of these programs nor shall they be 
subjected to discrimination. Students with disabilities that might affect their academic performance 
should visit with the Office of Services for Students with Disabilities located in the Counseling 
Center. See Student Syllabus Guidelines. 
 
 
 



http://www.shsu.edu/slo_www
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Visitor Policy 
Only registered students may attend class. Exceptions can be made on a case-by-case basis by 
the professor. In all cases, visitors must not present a disruption to the class by their attendance. 
Students wishing to audit a class must apply to do so through the Registrar’s Office. 


Professionalism Policy 
Students are expected to assist in maintaining a classroom environment that is conducive to 
learning. Students are to treat faculty and students with respect. Points for professionalism may be 
deducted for any unprofessional and/or inappropriate acts including, but not limited to frequent 
tardiness and/or absences; texting and/or talking in class; unethical actions; lack of involvement in 
reflection; or disrespectful behavior towards faculty, supervisors, practice clients, and/or colleagues 
that does not improve following direction. There are fifty points associated with professionalism; 
therefore, your grade may be lowered based upon your actions. 


Cell Phone Policy 
Sam Houston State University Academic Policy Statement 100728. Students are to turn off all 
cell phones while in the classroom. Under no circumstances are cell phones or any electronic 
devices to be used or seen during times of examination. Please return phone calls and texts during 
the scheduled break and not during class. Points will be deducted for failure to adhere to this 
requirement.  


Recording Policy 
Students who wish to record lectures or class content must request permission from the professor 
prior to doing so. The nature of counselor preparation courses is such that students may 
sometimes share personal information, or the personal information of others who contribute to their 
assignments such as volunteers for assessment instruments, interviews, and other practice 
activities. This requires that we respect the privacy of clients/students and volunteers. Therefore, 
students must secure permission from the professor prior to taping. If permission to record is 
granted by the professor, students must cease taping when fellow students share personal or 
confidential information during class. In addition, in order to promote an academic atmosphere of 
trust, respect, and safety, students may not take pictures or make videos with cell phones or other 
electronic or mechanical devices without the permission of the professor and fellow students who 
would be included.  


Counseling Program Attendance Policy  
1) Students are not permitted to miss class during the summer. 2) During fall and spring, with 
the first absence, a drop of one letter grade will occur unless the student writes a letter to the 
Counseling Faculty explaining the extenuating circumstances for the absence. The Faculty will 
then discuss the letter in a meeting and decide if the letter grade drop will occur or if the student is 
excused from that action. 3) A drop of a letter grade will occur for each subsequent absence. 4) 
Repeated lateness will count towards an absence. 
For the online portion of this class, failure to participate in a weekly discussion board, 
reflection paper, or other format will constitute an absence. Because our class meets on 
Monday, our online work weeks will begin on Monday and end on Sunday at 10 p.m. You 
will have until 10 p.m. Thursday to make an original posting. You must respond to at least 
three of your peers by Sunday at 10 p.m. It is expected that you will NOT wait until the last 
moments before the week’s deadline to post, as original and response posts are expected 
to be well-thought out and complete. 
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NCATE Accreditation 
 
The National Council for Accreditation of Teacher Education (NCATE), the largest accreditation body in the 
United States, is officially recognized by the U.S. Department of Education and highly acclaimed as an 
accrediting body for institutions that prepare educators for professional roles in schools. NCATE’s mission is 
to provide accountability and improvement in educator preparation through a standards-based assessment. 
NCATE accreditation adds value to your education as a program of high quality in the educational 
community. 
 
“NCATE standards are based on the belief that all children can and should learn, (NCATE, 2008).” The 
effectiveness of the College or Unit is measured based on the standards, which are institutional guidelines 
that ensure knowledge, skills, and professional dispositions educators need to facilitate P-12 learning. 
 
The NCATE website is source for additional information accessed as follows: 


http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf 


http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4 


 


The Conceptual Framework and Model 
 
The COE Conceptual Framework establishes the shared vision of the college 
in preparing educators to work with P-12 students through programs dedicated 
to collaboration in instruction, field experience, and research, the candidates 
in Sam Houston State University’s Educator Preparation Programs acquire the 
knowledge, dispositions,  and  skills  necessary  to  create  a  positive  
learning  environment preparing educators to work with P-12 students. 
Employing a variety of technologies, candidates learn to plan, implement, 
assess, and modify instruction to meet the needs of diverse learners. 
 
The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that serve to 
identify areas tied to course work where there is evidence of Conceptual Framework and goals assessment. 
The five indicators are: 
 
Knowledge Base (CF1); Technological Learning Environment (CF2); Communication (CF3) Assessment 
(CF4); Effective Field Experience with Diverse Learners (CF5) 


Web link on Educator Preparation Services site for  Conceptual Framework: 


http://www.shsu.edu/~edu_edprep/ 
 


SHSU Dispositions and Diversity Proficiencies 
1. Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF5) 


2. Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. 
(CF1) 


3. Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 


4. Practices ethical behavior and intellectual honesty. (CF 3) 


5. Demonstrates thoughtfulness in communication and an awareness and appreciation of varying 
voices. (CF 3) 



http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4
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6. Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse 
learners. (CF 5) 


7. Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or 
programs to meet the needs of culturally and linguistically diverse learners. (CF 3; CF 5) 


8. Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor domains. (CF 
5) 


9. Uses assessment as a tool to evaluate learning and improve instruction for all learners. (CF 4) 


10. Demonstrates a commitment to using technology to create an authentic learning environment that 
promotes problem-solving and decision making for diverse learners. (CF 2) 


The Dispositions and Diversity Proficiencies (DDP) are administered and evaluated during the initial and 
advanced program in prescribed courses. (Please provide additional information for the candidate if the 
DDP is administered during your course.) 
 


College of Education Information: 


Please be advised that the College of Education conducts ongoing research regarding the effectiveness of 


the programs. You will receive one survey in the final semester prior to graduation regarding the operations 


of the unit during your time here. A second survey will occur within one year following graduation from or 


completion of a program, and will be sent to you and to your employer. This survey will focus on the 


preparation received at SHSU. Please remember that your response to these surveys is critical to SHSU 


program excellence. 


 
Topic(s)/Objective(s) Activities/Assignments 


(including field-based 
activities) 


Measurement 
(including performance-


based) 


Standards Alignment 
S—SPA Standard Alignment 
TS—Texas Educator 
Standards/Competencies 
DDP—Diversity and Disposition 
Proficiencies 
CF—Conceptual Framework 
Indicator 
N—NCATE Standard 1 (if there is 
no SPA) 
NETS – ISTE NETS Technology 
Standards 
CA-CACREP 2009 Standards 


Students will demonstrate an 
understanding of multicultural 
and pluralistic trends, 
including characteristics and 
concerns within and among 
diverse groups nationally and 
internationally 


Cultural Immersion Experience Cultural Immersion Experience 
Rubric 


CA-II.G.2.a 
SBEC Standard I- (7), (9) 
SBEC Standard IV- (1) 
SBEC Standard V- (1) 
SBEC Standard VI- (1), (2) 
NCATE Standard 4 
DDP 1, 3, 4, 5 
CF1 


Students will demonstrate an 
understanding of attitudes, 
beliefs, understandings, and 
acculturative experiences, 
including specific experiential 
learning activities designed to 
foster students’ 
understanding of self and 
culturally diverse clients 


Group Discussion 
Cultural Autobiography 
Multicultural Learning 
Experience 
 
 


Cultural Autobiography & 
Multicultural Learning 
Experience Rubrics 
 
 


CA-II.G.2.b 
SBEC Standard I- (7), (9) 
SBEC Standard IV- (1) 
SBEC Standard V- (1) 
SBEC Standard VI- (1), (2) 
NCATE Standard 4 
DDP 1, 2, 3, 4, 5 
CF 1, 5 
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Students will demonstrate an 
understanding of theories of 
multicultural counseling, 
identity development, and 
social justice 


Group Discussion 
Final Exam 
 


Final Exam 
 


CA-II.G.2.c 
SBEC Standard I- (7), (9) 
SBEC Standard IV- (1) 
SBEC Standard V- (1) 
SBEC Standard VI- (1), (2) 
NCATE Standard 4 
DDP 1, 2, 3, 4, 5 
CF1 


Students will demonstrate an 
understanding of individual, 
couple, family, group, and 
community strategies for 
working with and advocating 
for diverse populations, 
including multicultural 
competencies 


Group Discussion 
Cultural Immersion Experience 
Multicultural Learning 
Experience 
 
 


Cultural Immersion Experience 
& Multicultural Learning 
Experience Rubrics 
 
 


CA-II.G.2.d 
SBEC Standard I- (7), (9) 
SBEC Standard IV- (1) 
SBEC Standard V- (1) 
SBEC Standard VI- (1), (2) 
NCATE Standard 4 
DDP 1, 2, 3, 4, 5 
CF 1, 5 


Students will demonstrate an 
understanding of counselors’ 
roles in developing cultural 
self-awareness, promoting 
cultural social justice, 
advocacy and conflict 
resolution, and other 
culturally supported 
behaviors that promote 
optimal wellness and growth 
of the human spirit, mind, or 
body 


Cultural Immersion Experience 
Multicultural Learning 
Experience 
 
 


Cultural Immersion  Experience 
& Multicultural Learning 
Experience Rubrics 
 
 


CA-II.G.2.e 
SBEC Standard I- (7), (9) 
SBEC Standard IV- (1) 
SBEC Standard V- (1) 
SBEC Standard VI- (1), (2) 
NCATE Standard 4 
DDP 1, 2, 3, 4, 5 
CF 1, 5 


Students will demonstrate an 
understanding of counselors’ 
roles in eliminating biases, 
prejudices, and processes of 
intentional and unintentional 
oppression and discrimination 


Cultural Immersion Experience 
Multicultural Learning 
Experience 
 
 
 


Cultural Immersion Experience 
& Multicultural Learning 
Experience Rubrics 
 
 
 


CA-II.G.2.f 
SBEC Standard I- (7), (9) 
SBEC Standard IV- (1) 
SBEC Standard V- (1) 
SBEC Standard VI- (1), (2) 
NCATE Standard 4 
DDP 1, 2, 3, 4, 5 
CF 1, 5 


Understands how living in a 
multicultural society affects 
clients who are seeking 
clinical mental health 
counseling services 


Cultural Immersion Experience 
Multicultural Learning 
Experience 
 


Cultural Immersion Experience 
& Multicultural Learning 
Experience Rubrics 
 


CMHC-E.1 


Understands the effects of 
racism, discrimination, 
sexism, power, privilege, and 
oppression on one’s own life 
and career and those of the 
client. 


Cultural Immersion Experience 
Multicultural Learning 
Experience 
 
 
 
 


Cultural Immersion  Experience 
& Multicultural Learning 
Experience Rubrics 
 


CMHC-E.2 


Understands effective 
strategies to support client 
advocacy and influence 
public policy and government 
relations on local, state, and 
national levels to enhance 
equity, increase funding, and 
promote programs that affect 
the practice of clinical mental 
health counseling. 


Cultural Immersion Experience 
Multicultural Learning 
Experience 
 
 


Cultural Immersion  Experience 
& Multicultural Learning 
Experience Rubrics 
 


CMHC-E.4 
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Understands the implications 
of concepts such as 
internalized oppression and 
institutional racism, as well as 
the historical and current 
political climate 
regarding immigration, 
poverty, and welfare. 


Group Activities 
 


Group discussion  
 


CMHC-E.5 


Knows public policies on the 
local, state, and national 
levels that affect the quality 
and accessibility of mental 
health services. 


Advocacy Project Advocacy Project Rubric CMHC-E.6 


Advocates for policies, 
programs, and services that 
are equitable and responsive 
to the unique needs of clients 


Advocacy Project Advocacy Project Rubric CMHC-F.1 


 
NCATE Unit Standards – Standards for the College of Education 
http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf 
http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4 


State Standards:  http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp  


Web address for specialty organization standards: http://www.cacrep.org  


Web link on Educator Preparation Services site for Conceptual Framework: 
http://www.shsu.edu/~edu_edprep/ 
 
Course Evaluation: 


Advocacy Letter (25 Points) 
Write a letter to a state legislator advocating for his/her support concerning the provision of mental 
health services (See TCA website – Public Policy dropdown menu). If your letter is written 
around another issue other than the ones listed, it must be preapproved. This letter is to be 
both sent to the legislator and submitted to the instructor. The letter for the legislator must be given 
to the instructor in an addressed envelope with proper postage. 


Criteria Points 


Composed Letter Addressing Advocacy Issue 20 


Submitted Letter to Legislator & Professor 5 


Chapter Presentation (50 points) 
In an assigned group, students will take a chapter otherwise not covered from the text (Chapter 6, 
7, 8, 11, 13), summarize it (15 minutes) using a presentation tool such as Powerpoint or Prezi, and 
lead a 15 minute discussion with their peers. 


Criteria Points 


Summarized & Presented Assigned Chapter 25 


Provided Context By Connecting Assigned Chapter with Its Section 10 


Facilitated Dynamic Discussion with Peers 10 


Ability to Collaborate 5 



http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4

http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp

http://www.cacrep.org/

http://www.shsu.edu/~edu_edprep/
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Cultural Autobiography (100 points) 
Students will write a 6-7 page cultural autobiography. Students will explore their cultural identity, 
cultural identity development, and cultural socialization processes. The paper should also discuss 
the impact of culture on current functioning, behaviors, attitudes, and values, as well as the impact 
of culture on views of mental health and counseling. Students may use the multicultural genogram 
to inform their paper (see Multicultural Genogram in this syllabus). Even though this paper will 
be presented in the first person, APA format must be utilized. 


 


Criteria Points 


Utilized APA Format 15 


Explored Cultural Identity, Identity Development & Cultural Socialization 
Processes 


 
35 


Discussed Impact of Culture on Current Functioning, Behaviors, 
Attitudes & Values 


 
35 


Discussed Impact of Culture on Views of Mental Health & Counseling 15 


Cultural Immersion Experience (75 points) 
Students will engage in an activity that provides the opportunity to learn about diverse populations. 
For the immersion experience, you must immerse yourself by participating in an activity that falls 
outside the boundaries of your culture (considering all dimensions). Then you must write a 3-4 
page paper detailing your experience. In your paper, you should identify and briefly describe the 
experience; discuss why you selected this experience; discuss your feelings and reactions to it; 
describe what you would do differently if you were to repeat this experience; and discuss the value 
of this experience to you as a counselor. All activities must be preapproved. This activity must 
be done alone – not with other students, family members, or friends. APA format must be 
utilized. 


Criteria Points 


Utilized APA Format 15 


Participated in a Pre-Approved Immersion Experience 10 


Identified & Briefly Described the Experience 15 


Discussed Why Experience Selected 5 


Discussed Feelings & Reactions 10 


Discussed What Would Be Done If Experience Repeated 5 


Discussed Value of Experience to You as a Counselor 15 


Multicultural Learning Experience (150 points) 
Each student will complete a Multicultural Learning Experience (MLE). A MLE is an activity 
designed to help students gain cultural knowledge, increase sensitivity to culturally diverse people, 
and become more culturally effective helpers. The purpose of the activity is through service 
learning to gain new and direct knowledge of a “culture” with which you have little or no experience. 
After the MLE experience, students will write a 6-8 page reaction paper. Even though this paper 
will be presented in the first person, APA format must be utilized. 


Interview the agency director or other designated individual about the purpose of the agency and 
concerns of the population served. For example, visit a Native American Tribal Council and 
interview the director about programming for both children and adults, interview the president of a 
culturally diverse organization (Black Student Union, International Students Organization, 
Hispanic/Latino Center, etc.), or interview the director of a program designed to help people who 
identify as  Lesbian or Gay, or the leader of a religious group (Jewish, Muslim, etc.). Additionally, 
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students will provide four (4) hours of volunteer service to the chosen group. The volunteer 
service must take place over two different days. Students will also conduct the interview 
and either observe the activities at the agency and/or attend an appropriate orientation. This 
portion of the project should be approximately two (2) hours. The total service for this 
project is six (6) hours. 


 The chosen site must not be connected with your work or be a place that you currently 
volunteer or have volunteered in the past. 


 Students must work on this project independently and not with other students. 


 The chosen site must demonstrate a cultural difference from you as articulated in this 
course and should put you outside of your comfort zone. 


 Volunteer duties must involve direct interaction with the population served and cannot be 
clerical in nature. 


 The chosen activity must be approved by the instructor prior to completing the MLE using 
the MLE Project Proposal form found. 


Criteria Points 


Utilized APA Format 15 


Discussed Reasons for Selecting Experience & How It Will Contribute 
to Your Multicultural Needs 


 
15 


Discussed the Experience 35 


Discussed Information Learned About the Cultural Group Involved 25 


Discussed Feelings & Reactions to the Experience; Implications of You 
Based on Identified Feelings & Reactions 


 
30 


Discussed Value of Experience to Counselors 30 


 
Grading: 
Professionalism       50 points 
Participation       100 points 
Advocacy Letter       25 points 
Chapter Presentation (6, 7, 8, 11 or 13)    50 points 
Cultural Autobiography      100 points 
Cultural Immersion Experience     75 points 
Multicultural Learning Experience (MLE)    150 points 
Final Exam       100 points 


Total        650 points 
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Multicultural Genogram 


The genogram is a useful tool for assessing families, determining multigenerational patterns, 
significant life events, rituals, roles, and the nature of relationships among family members.  The 
genogram often provides direction for treatment.  The multicultural genogram provides all the 
information listed above, but includes an assessment of worldview that often impacts behaviors of 
members.  Worldview can be defined as an individual’s perception of his or her relationship with 
the world.  Specific questions on cultural factors can be included in the genogram in order to enrich 
the process. 


Ethnicity 
1. What is the ethnicity of each family member? 
2. What rules does ethnicity determine for different members? 
3. What rules are assigned due to ethnicity? 
4. What are similar characteristics across various ethnic groups? 
5. What are differences between ethnic groups? 
6. How is conflict handled according to ethnic groups? 
7. How do family members handle conflicts across ethnicity? 
8. What are specific rules for marriage and childrearing according to ethnicity? 


Immigration/Acculturation 
1. What is the family’s history of immigration? 
2. When did individual members migrate to America and why? 
3. Are there plans to return to the country of origin? 
4. What difficulties did they face during immigration? 
5. Has each member acculturated to the majority culture? 
6. Is there conflict between members who retain culture of origin and members who have 
acculturated? 


Gender 
1. What is the role of gender for each member as defined by ethnicity/culture of origin? 
2. What behaviors, characteristics, beliefs, values are defined by gender? 
3. How are gender roles divided in the family? In the family of origin? 
4. How is conflict between gender roles handled? 
5. How do beliefs about gender roles influence childrearing beliefs? 


Socioeconomic Status (SES) 
1. What role/meaning does SES have for members? 
2. Does class differ across generations? 
3. What resources are available to members due to SES? 
4. Has there been a change in current SES? 


Spirituality 
1. What is the family’s religious history? 
2. What characteristics, values, beliefs are influenced by religion? 







 
COUN 5333 Methods of Consultation, Coordination, & Counseling 


Fall, 2014 
COUN 5333 is a required course for School Counseling M.Ed. & School Counseling Certification 


College of Education 
Department of Educational Leadership & Counseling 


 
 
Instructor: Tiffany Simon, PhD 
  Office 
  PO Box 2119/SHSU 


Huntsville, TX 77341 
  Phone/Fax 
  ttw005@shsu.edu 
 
Office Hours: Tuesday 4:00-5:00 
 
Day and Time Class Meets: Tuesday 5:30-8:20 
 
Location of Class: TWC 330 
 
Course Description: 
A survey is made of contemporary practices in school counseling. The course is an induction into the field 
of professional school counseling and includes a study of the history and emergence of school counseling; 
the new transformed role of the school counselor; a comprehensive approach to school counseling; the 
counselor as a developmental specialist; the counselor as facilitator and consultant; and effective counselor 
interventions. In addition, students will become familiar with the American School Counselor Association’s 
National Model and Standards for School Counseling Programs and how these standards impact the 
school counseling profession. 
The curriculum for this course includes (1) knowledge of the literature of the discipline and (2) ongoing 
student engagement in research and/or appropriate professional practice and training experiences. 
 
IDEA Objectives: 
In this course, our focus will be on these major objectives (as assessed by the IDEA course evaluation 
system): 
Essential: Gaining factual knowledge (terminology, classifications, methods, trends); developing specific 
skills, competencies, and points of view needed by professionals in the field most closely related to this 
course. 
Important: Learning to apply course material (to improve thinking, problem solving, and decisions); learning 
how to find and use resources for answering questions or solving problems. 
 
Textbooks (Required): 
American Psychological Association. (2009). Publication manual of the American Psychological Association 


(6th. ed.). Washington, D.C.: Author. (**2nd printing**) 







American School Counselor Association (2012). ASCA national model: A framework for school counseling 
programs (3rd Ed.). Alexandria, VA: Author. 


Schmidt, J. J. (2013). Counseling in schools: Comprehensive programs of responsive services for all 
students. Upper Saddle River, NJ: Pearson. 


Texas Education Agency. (2004). A model comprehensive, developmental and counseling program for 
Texas public schools: A guide for program development prek-12th grade. Austin, TX: Author. 
(There is a link to the document in Blackboard). 


 
Course Format: 
This course includes lecture, small group dialogues, self-selected inquiries, field experiences, reading and 
written assignments and presentations. 
 
Course Content: 
The School Counseling Profession; Diverse Students, Communities and Schools; The School Counselor; 
Program Leadership; Program Development; Individual Counseling and Group Processes; Collaboration 
and Consultation; Educational and Career Development; and Evaluation of School Counseling Programs. 
 
Course Requirements: 


Student Syllabus Guidelines 
You may find online a more detailed description of the following policies. These guidelines will also provide 
you with a link to the specific university policy or procedure: http://www.shsu.edu/syllabus/. 


Academic Dishonesty 
Students are expected to maintain honesty and integrity in the academic experiences both in and out of the 
classroom. See Student Syllabus Guidelines. 


Student Absences on Religious Holy Days 
Students are allowed to miss class and other required activities, including examinations, for the observance 
of a religious holy day, including travel for that purpose. Students remain responsible for all work. See 
Student Syllabus Guidelines. 


Students with Disabilities Policy 
It is the policy of Sam Houston State University that individuals otherwise qualified shall not be excluded, 
solely by reason of their disability, from participation in any academic program of the university. Further, 
they shall not be denied the benefits of these programs nor shall they be subjected to discrimination. 
Students with disabilities that might affect their academic performance should visit with the Office of 
Services for Students with Disabilities located in the Counseling Center. See Student Syllabus Guidelines. 


Counseling Program Attendance Policy 
1) Students are permitted to miss one class (3 hours) with no penalty, but a call to the professor of the 
class is expected beforehand. 2) With a second absence, a drop of one letter grade will occur unless the 
student writes a letter to the Counseling Faculty explaining the extenuating circumstances for both of the 
absences. The Faculty will then discuss the letter in a meeting and decide if the letter grade drop will occur 
or if the student is excused from that action. 3) A drop of a letter grade will occur for each subsequent 
absence. 4) Repeated lateness will count towards an absence. 
For the online portion of this class, failure to participate in a weekly discussion board, reflection 
paper, or other format will constitute an absence. You will have until 10 p.m. to make your posting 
and respond to your peers. It is expected that you will NOT wait until the last moments before the 
week’s deadline to post, as original and response posts are expected to be well-thought out and 
complete. 



http://www.shsu.edu/syllabus/





 


NCATE Accreditation 
 


The National Council for Accreditation of Teacher Education (NCATE), the largest accreditation body in the 
United States, is officially recognized by the U.S. Department of Education and highly acclaimed as an 
accrediting body for institutions that prepare educators for professional roles in schools. NCATE’s mission 
is to provide accountability and improvement in educator preparation through a standards-based 
assessment. NCATE accreditation adds value to your education as a program of high quality in the 
educational community. 
 


“NCATE standards are based on the belief that all children can and should learn, (NCATE, 2008).” The 
effectiveness of the College or Unit is measured based on the standards, which are institutional guidelines 
that ensure knowledge, skills, and professional dispositions educators need to facilitate P-12 learning. 
 


The NCATE website is source for additional information accessed as follows: 
http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf 
http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4 


 
The Conceptual Framework and Model 


 


The COE Conceptual Framework establishes the shared vision of the college in 
preparing educators to work with P-12 students through programs dedicated to 
collaboration in instruction, field experience, and research, the candidates in 
Sam Houston State University’s Educator Preparation Programs acquire the 
knowledge, dispositions,  and  skills  necessary  to  create  a  positive  
learning  environment preparing educators to work with P-12 students. 
Employing a variety of technologies, candidates learn to plan, implement, 
assess, and modify instruction to meet the needs of diverse learners. 
 


The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that serve to 
identify areas tied to course work where there is evidence of Conceptual Framework and goals 
assessment. The five indicators are: 
 


Knowledge Base (CF1); Technological Learning Environment (CF2); Communication (CF3) Assessment 
(CF4); Effective Field Experience with Diverse Learners (CF5) 
Web link on Educator Preparation Services site for  Conceptual Framework: 
http://www.shsu.edu/~edu_edprep/ 
 


SHSU Dispositions and Diversity Proficiencies 
 


1.   Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 
5) 


 



http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4





2.   Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. 
(CF1) 


 


3.   Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 
 


4.   Practices ethical behavior and intellectual honesty. (CF 3) 
 


5.   Demonstrates thoughtfulness in communication and an awareness and appreciation of 
varying voices. (CF 3) 


 


6.   Demonstrates a commitment to adapting instruction or programs to meet the needs of 
diverse learners. (CF 5) 


 


7.   Demonstrates knowledge of second language acquisition and a commitment to adapting 
instruction or programs to meet the needs of culturally and linguistically diverse learners. (CF 3; 
CF 5) 


 


8.   Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor domains. 
(CF 5) 


 


9.   Uses assessment as a tool to evaluate learning and improve instruction for all learners. (CF 4) 
 


10.   Demonstrates a commitment to using technology to create an authentic learning environment 
that promotes problem-solving and decision making for diverse learners. (CF 2) 


 


The Dispositions and Diversity Proficiencies (DDP) are administered and evaluated during the initial and 
advanced program in prescribed courses. (Please provide additional information for the candidate if the 
DDP is administered during your course.) 


 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness 
of the programs. You will receive one survey in the final semester prior to graduation regarding the 
operations of the unit during your time here. A second survey will occur within one year following 
graduation from or completion of a program, and will be sent to you and to your employer. This survey will 
focus on the preparation received at SHSU. Please remember that your response to these surveys is 
critical to SHSU program excellence. 


 
Matrix 


Topic(s)/Objective(s) Activities/Assignments 
(including field-based 


activities) 


Measurement 
(including performance- 


based) 


CACREP 
Standards 
Alignment 


 


Knows history, philosophy, and 
trends in school counseling and 
educational systems. 


 
School Counselor Interview 
& Paper 


 
Rubric for Interview & Paper 


 
SC – A.1. 







Knows roles, functions, settings, and 
professional identity of the school 
counselor in relation to the roles of 
other professional and support 
personnel in the school. 


 
School Counselor Interview 
& Paper 


 
Rubric for Interview & Paper 


 
SC – A.3. 


Knows professional organizations, 
preparation standards, and 
credentials that are relevant to the 
practice of school counseling. 


 
School Counselor Interview 
& Paper 
 


 
Rubric for Interview & Paper 


 
SC – A.4. 


Knows the theories and processes of 
effective counseling and wellness 
programs for individual students and 
groups of students. 


 
Group Proposal 


 
Rubric for Group Proposal 


 
SC – C.1. 


Knows how to design, implement, 
manage, and evaluate transition 
programs, including school-to-work, 
postsecondary planning, and college 
admissions counseling. 


 
Group Proposal 


 
Rubric for Group Proposal 


 
SC – C.4. 


Understands group dynamics -- 
including counseling, psycho-
educational, task, and peer-helping 
groups -- and the facilitation of teams 
to enable students to overcome 
barriers and impediments to learning. 


 
Group Proposal 


 
Rubric for Group Proposal 


 
SC – C.5. 


Identifies community, environmental, 
and institutional opportunities that 
enhance--as well as barriers that 
impede--the academic, career, and 
personal/social development of 
students. 


 
Resource Guide 


 
Rubric for Resource Guide 


 
SC – E.2. 


Identifies various forms of needs 
assessments for academic, career, 
and personal/social development. 


 
Needs Assessment 


 
Rubric for Needs Assessment 


 
SC – G.3. 


Assesses and interprets students' 
strengths and needs, recognizing 
uniqueness in cultures, languages, 
values, backgrounds, and abilities. 


 
Needs Assessment 


 
Rubric for Needs Assessment 


 
SC – H.1. 


Analyzes assessment information in 
a manner that produces valid 
inferences when evaluating the 
needs of individual students and 
assessing the effectiveness of 
educational programs. 


 
Needs Assessment 
Group Proposal 


 
 
Rubric for Group Proposal 


 
SC – H.3. 







Knows models of program evaluation 
for school counseling programs. 


Group Proposal; Guidance 
Lesson, Presentation, & 
Evaluation. 


Rubric for Group Proposal; Rubric 
for Guidance Lesson, 
Presentation, & Evaluation. 


 
SC – I.2. 


Applies relevant research findings to 
inform the practice of school 
counseling. 


 
Group Proposal 


 
Rubric for Group Proposal 


 
SC – J.1. 


Understands curriculum design, 
lesson plan development, classroom 
management strategies, and 
differentiated instructional strategies 
for teaching counseling- and 
guidance-related material. 


 
Guidance Lesson, 
Presentation, & Evaluation 


 
Rubric for Guidance Lesson, 
Presentation & Evaluation 


 
SC – K.3. 


Understands the way in which 
student development, well-being, and 
learning are enhanced by family-
school-community collaboration. 


 
Guidance Lesson, 
Presentation & Evaluation 


 
Rubric for Guidance Lesson, 
Presentation & Evaluation 


 
SC – M.1. 


Knows the strategies to promote, 
develop, and enhance effective 
teamwork within the school and 
larger community. 


 
Group Proposal 


 
Rubric for Group Proposal 


 
SC – M.2. 


Knows how to build effective working 
teams of school staff, parents, and 
community members to promote the 
academic career, and personal/social 
development of students. 


 
Group Proposal 


 
Rubric for Group Proposal 


 
SC – M.3. 


Understands systems theories, 
models, and processes of 
consultation in school system 
settings. 


 
Resource Guide 


 
Rubric for Resource Guide 


 
SC – M.4. 


Knows strategies and methods for 
working with parents, guardians, 
families, and communities to 
empower them to act on behalf of 
their children. 


 
Guidance Lesson, 
Presentation & Evaluation 


 
Rubric for Guidance Lesson, 
Presentation & Evaluation 


 
SC – M.5. 


Understands the various peer 
programming interventions (e.g. peer 
meditation, peer mentoring, peer 
tutoring) and how to coordinate them. 


 
Resource Guide 


 
Rubric for Resource Guide 


 
SC – M.6. 


Locates resources in the community 
that can be used in the school to 
improve student achievement and 
success. 


 
Resource Guide 


 
Rubric for Resource Guide 


 
SC – N.2. 







Course Evaluation: 
Group Proposal (125 points)- Due 11/18/14 


An integral part of a comprehensive school counseling program is group counseling. You will be put into 
groups and charged with writing a group proposal (using APA format). Be sure to include research 
information including outcomes on your topic (i.e. a group for adolescents with bipolar disorder would 
include extensive information regarding symptoms, prevalence, diagnosis, and evidence based 
interventions). Each paper should include a description of the issue including symptoms, prevalence, 
diagnosis, and any evidenced based interventions. A rationale for the group, description of the group, 
intended screening processes of group members, goals and objectives, and rights and expectations of 
group members should also be addressed. Consult the literature for this information. Outline the weekly 
lessons for your group (a minimum of 6) and any staff, personnel, and/or materials required to make your 
group successful (2-3 pages maximum). Also, if possible, what community agency in the community might 
you collaborate with in order to make this group a reality and why? Create an evaluation to be given to 
students who attend your group. Provide a rationale for the type of evaluation you chose and your inclusion 
of content in the evaluation. Please be sure that any charts or graphs included are in APA format as well. 
Consult A Model Comprehensive, Developmental Guidance and Counseling Program for Texas Public 
Schools and/or the ASCA National Model for possible topics. This paper must be 10-12 pages. You must 
also include at least 10 articles from peer-reviewed journals. Topic must be preapproved by professor. 


Criteria Points 
Utilized APA format 15 
Shaped rational for proposal with the counseling literature 
(at least 10 peer-reviewed journal articles) 


 
20 


Evidence-based description of the issue and resulting interventions 20 
Detailed each component of the group 20 
Provided plan for collaboration with at least one community agency 10 
Developed an evaluation tool that follows best practices 25 
Ability to collaborate with peers 15 


Guidance Curriculum Lesson, Presentation & Evaluation (125 points)- Due 12/2/14 
Lessons serve as an important delivery mode for encouraging student competence. Utilize your needs 
assessment results to identify a need around which you will develop a guidance curriculum lesson. Use the 
Lesson Plan Template in your ASCA National Model text to begin developing your lesson plan (this 
template must be shared with your peers). As a school counselor you will be expected to deliver your 
curriculum through a formal presentation, typically in a classroom or assembly forum. In class (and later in 
your school) your presentation should be 10-15 minutes. Additionally, it should adhere to the guidelines set 
forth by the Texas Education Agency (TEA) and the American School Counselor Association (ASCA) 
around guidance curricula. Evaluations are an important measure of how you have impacted students 
through your developed and delivered curriculum. You will need to ask questions about what students have 
learned as a result of your curriculum and how they felt about the actual experience. Guidance lesson 
topics must be preapproved. 


Criteria Points 
Created a developmentally appropriate lesson 50 
Supported the lesson with clear and measurable learning objectives 15 
Identified appropriate domains, standards, and competencies from 
ASCA National Standards 


 
10 


Dynamically presented guidance lesson 25 
Developed an evaluation tool that follows best practices 25 







Needs Assessment (125 points)- Due 10/21/14 
Develop and implement a needs assessment in your school building. You may assess the needs of your 
school by collecting data from students, parents, teachers, or all. This assignment requires you to construct 
a brief (but comprehensive) survey that uses survey design best practices. Be sure that your design 
maximizes the effectiveness and efficiency of your survey by increasing reliability, minimizing response 
bias, reducing participant burden, increasing response rates, and eliciting actionable information. Most 
importantly, design your needs assessment with a purpose (creating a comprehensive school counseling 
program). Needs assessments should cover all three domain areas of a comprehensive school counseling 
program: academic, career, and personal/social. Please keep in mind that the results from your needs 
assessment will be used to make programmatic decisions (i.e. guidance curriculum lesson, group 
proposal). After you’ve created the needs assessment (distributed it and garnered results), analyze the 
results and present the process in the form of a paper (4-5 pages and an appendix that includes a copy of 
the actual survey). This paper must be in APA format and include at least one source that is not a required 
text for this course. In particular, this paper should address: the purpose/goal(s) of your needs assessment; 
where and how administered, and to whom; survey design; survey results; results analysis (including any 
limitations of the survey and/or survey administration); and how your assessment specifically, connects with 
the ASCA National Model and the Texas Model for A Comprehensive, Developmental Guidance and 
Counseling Program. 


Criteria Points 
Utilized APA format 15 
Developed a brief and comprehensive needs assessment 
(Covered all 3 domains – academic, career, personal/social) 


30 


Clearly articulated purpose and goals of needs assessment 15 
Detailed administration of the needs assessment 15 
Accurately analyzed survey results 15 
Adequately discussed survey results and any limitations 20 
Discussed in what ways the needs assessment connects with the 
ASCA and Texas models 


 
15 


Resource Guide (100 points)- Due 10/07/14 
Connecting our students and their families with resources in the community is an important part of our job 
as professional school counselors. You will be put into groups in order to identify and organize community 
resources in an assigned area that might ultimately improve student achievement. This resource guide 
must be comprehensive in that it provides information across the lifespan and addresses the academic, 
career, and personal/social development of students. Be sure that all of the information enclosed in your 
guide is complete; check phone numbers and website links to be sure that they are current and working. 
Examples of resources include, but are not limited to counseling/substance abuse services, after school 
child care, peer interventions, crisis, food, clothing, shelter, immigration, and employment services. 


Criteria Points 
Comprehensive listing of resources 30 
Resources cover the lifespan 20 
Resources address the academic, career, and personal/social 
development of students 


 
25 


Current and complete contact information 10 
Ability to collaborate with peers 15 


 







School Counselor Interview & Paper (125 points)- Due 9/16/14 
Students are required to interview one school counselor about his or her job and daily responsibilities. The 
following questions should be included in your interview. Additionally, you may ask questions of your own 
choosing. 


• What is the school counselor’s role? 
• What is a typical day for him/her? 
• How does s/he make decisions about allocating time with many demands? 
• How does the counselor feel about his or her job? 
• In the counselor’s current school setting, which of the following activities are most and least 


frequently used? Why? (Large Group Guidance - Small Group Guidance - Individual Counseling - 
Group Counseling - Assessment of Students - Strategies for Career Development – Other) 


• In the counselor’s current school setting, which of the following problems are of greatest concern? 
(Academic Failure - Family Dysfunction – Pregnancies - Child Abuse - Anger Management - Peer 
Relationships - Racial and Ethnic Tension - Drugs and Alcohol – Gang Violence – Other) 


• In what ways does the counselor promote the school counseling program to faculty, administration, 
and community? 


• How is the program funded? Has the counselor sought external funding for guidance or counseling 
project? If so, what and how? What kinds of records about the program does the counselor keep? 


Students are required to write a 5- 7 page paper (using APA format) describing the key points of the 
interview. Additionally, the paper should include an overview of the history, philosophy, and trends in school 
counseling; the professional organizations, preparation standards, and credentials of the profession; and 
compare the roles and functions of a school counselor to those of the school counselor interviewed. 
Students should also discuss how the interview impacted their conceptualizations of what it means to be a 
school counselor. Recorded interview will be uploaded to Blackboard. Additionally, you should be prepared 
to share important aspects of your interview with the class. 


Criteria Points 
Record interview of professional school counselor 
(Include at least questions outlined in the assignment) 


25 


Utilized APA format 15 
Provided an overview of the history, philosophy, and trends in school 
counseling 


 
15 


Discussed the professional organizations, preparation standards, 
and credentials of the profession 
(State versus national level) 


 
15 


Compared and contrasted the roles and functions of professional 
school counselor with those of the professional school counselor 
interviewed 


 
 
15 


Detailed the key points of the interview 25 
Discussed how the interview impacted their conceptualizations of 
what it means to be a school counselor 


 
15 


 
 
 
 
 
 
 







Grading 
Participation        100 points 
Quizzes  (4) 25 points each       100 points 
School Counselor Interview & Paper (due on 9/16/14)   125 points 
Resource Guide (due on 10/07/14)     100 points 
Needs Assessment (10/21/14)      125 points 
Group Proposal (due 11/18/14)      125 points 
Guidance Lesson, Presentation & Evaluation (due 12/02/14)  125 points 
Total Points        800 points 
 
Course Expectations: 
Students will take the Texas Examination of Educator Standards (TExES) after completing the department 
comprehensive exams (CPCE). An online version of the exam can be found using the following link:  
http://texes.ets.org/assets/pdf/testprep_manuals/152_schcouns_55059_web.pdf. Please use the preparation manual 
to prepare for the test at the end of your program. Once you pass your comprehensive exam, your name will be 
electronically added to the list of students permitted to receive a bar code to register for the exam. 
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Week Chapter readings are from Counseling in 
Schools: Comprehensive Programs of 
Responsive Services for All Students, Sixth 
Ed.  **The professor will also assign 
additional readings from supplementary 
materials.  


Meeting 
Date 


Assignment(s) Due to Blackboard 
by Tuesday 11:59 pm  


**Four Quizzes over Chapter 
Readings will be assigned 


randomly. 


1 Syllabus, APA, Chapter 1 9/02/14  
 


2 Chapter 2, APA 9/09/14  
3 Chapter 3 9/16/14 Counselor Interview 
4 Chapter 4 9/23/14 Topic for Group Proposal due to 


Dr. Simon for approval 
5 Chapter 6 9/30/14  
6 Chapter 7 10/07/14 Resource Guide 
7 Chapter 9 10/14/14  
8 Chapter 5 10/21/14 Needs Assessment 
9 Chapter 8 10/28/14 Topic for Guidance Presentation 


due to Dr. Simon for approval 
10 Chapter 10 11/04/14  
11 Chapter 11 11/11/14  


 
12 Chapter 12 11/18/14 Group Proposal 
13 Chapter 13 11/25/14  
14 Guidance Presentations 12/02/14 Guidance Presentation 
15 Guidance Presentations 12/09/14  
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EDAD 6362 Campus Leadership (Internship) 
 


Required course for master’s degree in Administration and Texas Principal Certification 
College of Education 


Educational Leadership and Counseling Department 
 
Instructor:      Email:  
Phone:       
Office Hours:  
Office Mailing Address: SHSU, TEC, Box 2119, Huntsville, Texas 77341-2119  
Office Phone: 936-294-1147 Fax 936-294-3886 
 
Campus Leadership Internship Coordinator: Dr. Cynthia Martinez-Garcia, cmg021@shsu.edu 
TEXES Exam Coordinator and Principal Certification Advisor: Dr. George Moore, gwm002@shsu.edu 
Comprehensive Exam Coordinator: Dr. Mack Hines, III, mth003@shsu.edu 
Internship and Exam Assistant: Kayla Johnson, knj020@shsu.edu 
 
Course Description: 
EDAD 6362 Campus Leadership (Internship). This semester laboratory course is designed to provide intensive study 
and field experience in problems relating to a specific job at the elementary, middle or senior high school level. 
Prerequisites: Completion of core hours required for masters coursework. [This is the official course description in the 
SHSU catalog] 
The curricula for this course (1) include knowledge of the literature of the discipline and (2) ongoing student engagement 
in research related to professional practice. 
 
Course Outcomes: 
Upon successful completion of this course, students will be able to demonstrate their skills, knowledge, and application of 
the Standards for Advanced Programs in Educational Leadership (National Policy Board for Educational Administration, 
2011, http://www.ncate.org/LinkClick.aspx?fileticket=zRZI73R0nOQ%3D&tabid=676 
Also, students will demonstrate general knowledge and competency related to the standard areas established by the 
State Board of Educator Certification.  
 
1. Candidates will participate in planned intern activities to allow for application of knowledge and skills on a full-


time basis (9-12 hrs/wk). (ELCC 7.1, 7.2) 
2. Candidates will apply skills and knowledge articulated in the ELCC standards as well as the Texas standards 


for educational leaders. (ELCC 7.3) 
3. Candidates will demonstrate the ability to accept genuine responsibility for leading, facilitating, and making 


decisions typical of those made by educational leaders. (ELCC 7.1) 
4. Candidates’ experiences will occur in multiple settings that allow for the demonstration of a wide range of 


relevant knowledge and skills. (ELCC 7.4) 
5. Candidates will communicate with members of the school community. (ELCC 1.4, 6.2) 
6. Candidates will utilize data-based research strategies and strategic planning processes that focus on student 


learning to understand how to inform the school’s vision. (ELCC 1.2) 
7. Candidates will utilize sources such as student assessment results, student and family demographic data, and 


an analysis of community needs. (ELCC 1.2) 
8. Candidates will facilitate activities that apply principles of effective instruction to improve instructional 


practices and curricular materials. (ELCC 2.2) 
9. Candidates will prepare for the state certification examination (TExES) by attending a Review Session or by 


participating in an Optional Online Review and complete the 100-item practice exam, unless the candidate 
has already passed the exam. 
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The curricula for this course (1) include knowledge of the literature of the discipline and (2) ongoing student 
engagement in research related to professional practice. 
Standards Matrix 
Objectives/Learning Outcomes Activities-


*indicates field-
based activity 


Performance 
Assessment 


Standards: 
State standards (SBEC) 
Specialty Organization 
Standards (ELCC) 
Conceptual Framework 
(CF) 


1. Candidates will participate in planned intern 
activities to allow for application of knowledge and 
skills on a full-time basis (9-12 hrs/wk).  


***Activity Log Activity Log ELCC 7.1, 7.2 
SBEC 1-9 
CF 1, 5 
DDP 1 


2. Candidates will apply skills and knowledge 
articulated in the ELCC standards as well as the 
Texas standards for educational leaders.  


***Embedded 
Internship Activities 


Embedded Internship 
Activities  


ELCC 7.3 
SBEC 1-9 
CF 1-5 
DDP 1-10 


3. Candidates will demonstrate the ability to 
accept genuine responsibility for leading, 
facilitating, and making decisions typical of those 
made by educational leaders.  


***Activity Log Activity Log ELCC 7.1 
SBEC 5, 7 
CF 5 
DDP 5, 6, 9,10 
 


4. Candidates’ experiences will occur in multiple 
settings that allow for the demonstration of a wide 
range of relevant knowledge and skills.  


***Activity Log, 
***Embedded 
Internship Activities 


Activity Log 
Embedded Internship 
Activities 


ELCC 7.4 
SBEC 1-9 
CF 5 
 


5. Candidates will communicate with members of 
the school community.  


***School 
Improvement Plan 


School Improvement 
Plan 


ELCC 1.4, 6.2 
SBEC 2 
CF 3 
DDP 3, 4 


6. Candidates will use data-based research 
strategies and strategic planning processes that 
focus on student learning to understand how to 
inform the school’s vision.  


***Demographic 
Study   
***School 
Improvement Plan 


Demographic Study 
&/or School 
Improvement Plan 


ELCC 1.2 
SBEC 1, 7 
CF 4 
DDP 9 


7. Candidates will use sources such as student 
assessment results, student and family 
demographic data, and an analysis of community 
needs.  


***Demographic 
Study 
***School 
Improvement Plan 


Demographic Study 
&/or School 
Improvement Plan 


ELCC 1.2 
SBEC 7 
CF 4 
DDP 1,5, 9 


8. Candidates will facilitate activities that apply 
principles of effective instruction to improve 
instructional practices and curricular materials. 


***School 
Improvement Plan 


School Improvement 
Plan 


ELCC 2.2 
SBEC 4, 5, 7 
CF 5 
DDP 6,7,8 


9. Candidates will prepare for the state 
certification examination unless they have already 
passed the exam. 


TExES Review 
Session 


TExES Practice Test  


 
Web address for state standards: SBEC/TEXES 
http://info.sos.state.tx.us/pls/pub/readtac$ext.TacPage?sl=R&app=9&p_dir=&p_rloc=&p_tloc=&p_ploc=&pg=1&p
_tac=&ti=19&pt=7&ch=241&rl=15 
 
Web address for specialty organization standards: ELCC  
 
http://www.ncate.org/LinkClick.aspx?fileticket=zRZI73R0nOQ%3D&tabid=676 
 


4 
 



http://info.sos.state.tx.us/pls/pub/readtac$ext.TacPage?sl=R&app=9&p_dir=&p_rloc=&p_tloc=&p_ploc=&pg=1&p_tac=&ti=19&pt=7&ch=241&rl=15

http://info.sos.state.tx.us/pls/pub/readtac$ext.TacPage?sl=R&app=9&p_dir=&p_rloc=&p_tloc=&p_ploc=&pg=1&p_tac=&ti=19&pt=7&ch=241&rl=15

http://www.ncate.org/LinkClick.aspx?fileticket=zRZI73R0nOQ%3D&tabid=676





Course Format: 
Teaching strategies will include field activities, class discussion, and student online presentations.  
IDEA objectives. Students will be asked to evaluate the instructor’s teaching effectiveness related to course objectives 
and general effective teaching practices at the end of the course.  


Essential Objectives: 
3. Learning to apply course material (to improve thinking, problem solving, and decisions). 
4. Developing specific skills, competencies, and points of view needed by professionals in the field most closely 


related to this course. 
Important Objectives: 
9. Learning how to find and use resources for answering questions or solving problems. 


 
Course Materials: 
Required Materials 
1. Students should have access to a reliable Internet connection and be familiar with basic Microsoft software programs 
including Word, PowerPoint, and Excel. In addition, students will need to establish a SHSU student email account (see 
http://www.shsu.edu/~ucs_www/). 
2. Students are required to utilize Blackboard. 
 
TK20 Information: The College uses the Campus Tools Higher Ed. Assessment and Management System to conduct 
systematic teaching and assessments for all students in the college.  
Tk20 Account is required for this course. Tk20 is an electronic toolkit used by candidates to provide evidence that they 
have mastered state and professional standards for the profession. Additional information regarding Tk20 is available at: 
https://tk20.shsu.edu/ 
 
TExES Information (Masters in Administration and Principal Certification): 
A Review Session is offered each semester. Students are encouraged to attend the required Review Session before 
taking the Practice Exam. After attending the review or paying and participating in an optional Online review session, sign 
up for the online TEXES 100 item Practice Exam with the Internship and Exam Assistant. After passing the Practice 
Exam, students may take the State Exam. You will need to be cleared to take the State Exam by Dr. George Moore. 
Students will need to pass the State Exam before graduation or within 6 months after graduation. 
Students could be ineligible for testing if they wait past the 6 months after graduation. 
At least one SHSU TExES review session will be offered per semester. Registration is required, contact Assistant. 
 
If students fail the State Exam, they will contact, Dr. George Moore (gwm002@shsu.edu), before he/she may sign 
up for another exam. 
 
Course Content: 
The content consists of field-based activities and projects designed to meet the course outcomes.  
 
Course Requirements:  (Course Expectations & SHSU Policies) 
1. You must be approved by the cooperating site administrator (principal or assistant principal) prior to 


beginning assignments. This agreement acknowledges that the cooperating campus administrator agrees 
to assist and supervise you and to validate and certify that you have completed assigned activities. 


2. You must attend scheduled seminars (for face/face courses) and participate in discussion boards during the 
semester you take the course. You should consult with the university supervisor in advance, if there is an 
unavoidable need for an absence. 


3. You must complete all assigned tasks described in the syllabus and submit portfolio components to the 
TK20 system by the deadlines specified by either this document or revised by your instructor. 


4. You and the cooperating site administrator must agree that a minimum of 160 hours will be spent on 
internship activities at one or more school sites. The internship activities shall be completed in the last two 
semesters of the program.  


5.  You must complete ALL the TExES preparation requirements. 
6.  You must acknowledge that you have 6 months after this course to pass the TExES test and apply for 


certification. 
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Student Syllabus Guidelines 


SHSU Academic Policy Manual -- Students  
o Procedures in Cases of Academic Dishonesty #810213 
o Disabled Student Policy #811006 
o Student Absences on Religious Holy Days #861001 
o Academic Grievance Procedures for Students # 900823 


• SHSU Academic Policy Manual – Curriculum and Instruction 
o Use of Telephones and Text Messages in Academic Classrooms and Facilities #100728 


• Visitors in the classroom - Only registered students may attend class. Exceptions can be 
made on a case-by-case basis by the professor. In all cases, visitors must not present a disruption to 
the class by their attendance.  


NCATE Accreditation 
The Sam Houston State University, College of Education has the distinction of NCATE accreditation since 
1954. As an NCATE accredited program, the College of Education ensures that the best-prepared teachers will 
be in classrooms teaching the next generation of leaders how to solve problems, communicate effectively, and 
work collaboratively. 
In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) to become the 
Council for the Accreditation of Educator Preparation (CAEP), combining the two premiere accrediting 
organizations as a single accrediting agency for reform, innovation, and research in educator preparation. SHSU 
will continue to be NCATE accredited through its next review scheduled for November 2015. 


NCATE Standards 


CAEP Standards 


The Conceptual Framework and Model: The COE Conceptual Framework establishes the shared vision of 
the college in preparing educators to work with P-12 students through programs dedicated to collaboration 
in instruction, field experience, and research, the candidates in Sam Houston State University’s Educator 
Preparation Programs acquire the knowledge, dispositions, and skills necessary to create a positive learning 
environment preparing educators to work with P-12 students. Employing a variety of technologies, 
candidates learn to plan, implement, assess, and modify instruction to meet the needs of diverse learners. The 
Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that serve to identify 
areas tied to course work where there is evidence of Conceptual Framework and goals assessment. The five 
indicators are: Knowledge Base (CF1), Technological Learning Environment (CF2), Communication (CF3), 
Assessment (CF4), and Effective Field Experience with Diverse Learners (CF5). 
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CF: Conceptual Framework 


CAEP: Council for the Accreditation of Educator Preparation (see page 20-21 of CAEP Standards for cross-cutting 
themes and diversity characteristics) 


NCATE: National Council for the Accreditation of Teacher Education 
 


The Dispositions and Diversity Proficiency (DDP) Standards are administered and evaluated in prescribed 
courses to all educator preparation students in initial and advanced programs (please provide additional 
information for the candidate if the DDP is administered during your course). 
Student Disposition Scale: To meet the requirements of NCATE accreditation, students are required to respond 
to a self-report scale that best describes his/her behavior in the courses that he/she is currently enrolled. 
 
SHSU Diversity Proficiency Standards 
As a graduate student in the College of Education, it is expected that you will have experiences with P-12 
students in diverse settings, and that you will develop proficiency in working with diverse populations in your 
professional role. These experiences may or may not be directly related to your course work, and should be a 
product of the different settings where you have been employed or sought additional knowledge.  In order to 
meet the standards* Sam Houston State University has adopted you are required to document multiple and 
varied (diverse) field experiences. Additionally, you will complete written reflections highlighting your 
experiences.  
 
The goal of this requirement is to record your experiences in diverse settings, reflect upon these experiences and 
provide evidence of your development in knowledge, skills, and dispositions.  Your reflections, the location, 


     
 DDP CF CAEP NCATE 


1. Demonstrates an attitude of reflection and thoughtfulness about 
professional growth and instruction. 


2 1.1 (InTASC 
#10) & 3.3 


1. c., 1.g., & 4. c 


2.  Demonstrates a commitment to using technology to create an authentic 
learning environment that promotes problem-solving and decision 
making for diverse learners. 


2 1.5 & 3.4 1.b, 4.a., & 6.d. 


3. Practices ethical behavior and intellectual honesty. 
 


3 1.1(InTASC 
#9) , 3.3, & 
3.6  


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an awareness and 
appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition and a 
commitment to adapting instruction or programs to meet the needs of 
culturally and linguistically diverse learners. 


3 & 5 1.1 (InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and inclusive of 
diverse populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and improve instruction 
for all learners 


4 1.1 (InTASC 
#6) 


1.d. & 4.a. 


8. Demonstrates a commitment to literacy, inquiry, and reflection. 1 & 4 1.1 (InTASC 
#9) & 3.3 


1. d, 1. g., & 4.a. 


9. Leads diverse learners to higher level thinking in cognitive, affective, 
and/or psychomotor domains. 


5 1.1 (InTASC, 
& #2) 


4.a. 


10. Demonstrates a commitment to adapting instruction or programs to 
meet the needs of diverse learners. 


5 1.1 (InTASC 
#2 and #9),  
& 1.4, 2.3 


1.c., 3.c., 4.a., 
& 4.d. 
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date and time, and characteristics of your field experiences  will be uploaded into TK20 as part of an existing 
course assignment or part of your culminating portfolio (as specified by your program of study).  The 
reflections will also provide evidence of mastery of each the SHSU Advanced Dispositions and Diversity 
Proficiency Standards. These are attached along with the rubric that will be used for scoring. 


Multiple and varied areas of diverse field experiences include participation with exceptional populations of 
students and students from different ethnic, racial, gender, socioeconomic,  and language groups [see the 
resource definitions for appropriate terminology at the end of this section].  It is expected that some of these 
experiences will not occur at your current place of employment.  We understand that the term “field experience” 
may not fully fit your circumstance and information you provide.  You may use past or current employment 
placements. 


The following guiding questions are to help in reflecting on these experiences: 


• In what ways have your experiences been diverse? Be specific about the types of diversity among the 
students and professional staff. 


• How extensive were these experiences? How long did they last? How much did you participate (rather 
than observe) in this setting? How did you interact with the students? 


• What issues did you confront relating to diversity that affected student learning? 
• What strategies did you develop for improving student learning? 
• How did this experience help you grow as an education professional and person? 
• Which element(s) of the Advanced Dispositions and Diversity Proficiency Standards were addressed 


within this reflection?  


A one to two page Reflection describing your dispositions and experience of working with diverse 
learners is required. 


REMEMBER to document diverse experiences and your reflections in TK20. The assignment will be sent 
to you as determined by your program requirements. Indicate the characteristics of each diverse setting 
using any of the following terms: 


Students with Exceptionalities (e.g., students with IEPs, students identified as gifted) 


Ethnic and/or Religious Diversity (may include differences in cultural characteristics, i.e., language, religion, 
geography/national origin, food, dress, music, etc.) 


Racial Diversity (e.g., African American, Asian, Eastern European, Native American, Middle Eastern, South 
American, Western European, etc.) 


Gender Differences 


Socioeconomic Diversity (e.g., middle class, lower-middle class, homeless, children living in poverty, upper-
middle class, upper class, etc.) 


Linguistic Diversity (e.g., English Language Learners, Bilingual, Limited English Proficiency) 
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Terms used in discussions of Diversity in Education and in Educational Settings 


Diversity a broad term referring to the variety of points of view, of experience, and of making 
meaning that encompasses complex differences in groups and individuals. 


Culture 
a broad concept that encompasses everything used to describe a people; e.g., their 
shared ways of knowing, thinking, perceiving, creating, evaluating, interacting, and 
doing. 


Ethnicity cultural characteristics such as language, religion, geography/national origin, food, 
dress, music, etc. 


Intercultural respectful interchange (more than recognition) between and among individuals, groups, 
and nations. 


Interdependence need for and benefit in interacting with, learning from, and working together. 


Minority any group that has less power than the majority as evidenced by lower pay, restricted 
opportunities, limited political access, and other forms of discrimination. 


Multiculturalism recognition of variety, complexity, and contributions of cultures; the recognition of the 
value of diversity. 


Race a social construct used to classify people on visible characteristics 
Modified from definitions compiled by Dr. Brenda Forster, Professor of Sociology, Elmhurst College  
 
 
 
 
 
College of Education Information: Please be advised that the College of Education conducts ongoing research 
regarding the effectiveness of the programs. You will receive one survey in the final semester prior to 
graduation regarding the operations of the unit during your time here. A second survey will occur within one 
year following graduation from or completion of a program, and will be sent to you and to your employer. This 
survey will focus on the preparation received at SHSU. Please remember that your response to these surveys is 
critical to SHSU program excellence. 
 
Course Concerns: Please see the professor if there are any concerns before consulting the department chair or 
other program administrator. 
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Evaluation: 
Assessment and Summative Evaluation of Learning Objectives 
Activities and Performance Indicators assessed AND required in the Internship: 
 


 
1. TExES Study Guide: is a study guide that students must complete by Sept. 12th. Complete each step of the 


Sam Houston State University Principal Study Guide. Submit the results of A, B, and C to your professor for 
evaluation. Download the study guide provided by the state. 
http://www.texes.ets.org/assets/pdf/testprep_manuals/068_principal_82762_web.pdf 
and the Study Guide Question sheet to submit your responses is located in SHSU Blackboard. 
*Students who have passed the state TExES exam are exempt from this requirement. 
 


2. SHSU TExES Review Session 
• Students will attend a SHSU TEXES review session as part of one required seminars in this course. 
• Free TEXES Review Session offered once each semester. 
• Fall Date - Saturday, Sept. 13th – Register with the Assistant.  
• Points for attendance will be given in the course by the professor. 
• Deadline for completion: Sept. 13, 2014 
• Students who cannot attend session can elect other options: 


o Attend review session at Region Service center or other location at student expense. Show certificate to 
professor. To find TEXES workshops, search for Elaine Wilmore or http://www.texesreviews.com/  


o Participate in review activities online at student expense at this website: 
http://www.certifyteacher.com/. Show verification of completion by sharing your test results of online 
practice test located in this software. 


*Students who have passed the state TExES exam are exempt from this requirement. 
 


3. TExES Practice Examination complete by Sept. 15th : is a 100-item released TExES given in a secure testing 
environment. Students are required to take this practice exam immediately after they have completed the 
free study guide questions and have reviewed some questions in the first seminar with their colleagues 
(face to face) or Discussion (online).  
Students need to pass the practice test with a 78 or better. If you do not pass this practice test, you will 
continue to review and re-take it until you pass it during the semester. Students who score around an 80 
usually pass the state exam. 


*Students who have passed the state TExES exam at the beginning of the course are exempt from this requirement 
 
4. Discussion Boards are scheduled to give interns an opportunity to learn important administrative skills. 
 
5. School Improvement Project supports the campus/district vision and is approved by the campus administrator 


and the university instructor. This project may be connected to the action research/ program evaluation/research 
study proposed in EDAD 6379 (Research Methods) course. See Appendix I for more information. (**TK20 
Portfolio Component) 
 


6. Demographic Study is a review of key findings about the characteristics of the school context. It may have been 
completed during the Cultural Proficiency course. If not, please complete the demographic study during this 
course. See Appendix D for more information. (**TK20 Portfolio Component) 


 
7. Leadership Framework, Resume, Goals are tools useful for planning professional growth and career 


opportunities See Appendix C for more details. (**TK20 Portfolio Component)  
 
8. 35 Embedded Internship Activities. See Appendix F for more information.  


(**TK20 Portfolio Components) 
 


9. ELCC Reflections & Diversity Reflection After completing the 35 embedded internship activities, complete a 
Reflection (page or paragraph) for each ELCC standard (1-6) to summarize learning in that standard area and a 
complete a 1-2 page Diversity Refection to describe your experience with diverse learners. See SHSU Advanced 
Dispositions and Diversity Proficiencies. (**TK20 Portfolio Component) 


 
10. Activity Log is a record of 160+ hours of “on the job” activities related to building leadership. Up to 60 hours 


10 
 



http://www.texes.ets.org/assets/pdf/testprep_manuals/068_principal_82762_web.pdf

http://www.certifyteacher.com/





spent on embedded activities may be counted in the activity log. See Appendix H for description. (**TK20 
Portfolio Component) 


 
* Denotes pertinent information for students who have already passed the state TExES exam. 
** Denotes TK20 Portfolio Components. 


  Assessment Guide:  
Assignments Course Grade 


Percent 
Plan for School Improvement Project (Appendix J) 5 
TExES Study Guide Questions  
MUST BE COMPLETED BY SEPT. 12 


5 


TExES Review Session  
MUST BE COMPLETED BY SEPT. 13 


10 


TExES Practice Exam 
MUST BE COMPLETED BY SEPT. 15 


20 


Participation in Discussion Board or Seminars 5 
Embedded Activities (7 documents) 
(**TK20 Portfolio component) 


14 


Demographic Study Power Point 
 (** TK20 Portfolio component) 


5 


Leadership Framework, Resume, & Goals (1 document) 
 (**TK20 Portfolio component) 


5  


ELCC Std (1-6) Reflections (1 document) 
Diversity Reflection (1-2 page)  
(**TK 20 Portfolio components) 


6 


School Improvement Project Power Point 
(**TK20 Portfolio component) 


10 


Activity Log (**TK20 Portfolio component) 5 
TK20 Completed (Internship Performance Survey, Dispositions & 
Diversity Proficiencies, and Principal Portfolio) 


10 


Total 100 
 
Students are required to take and pass the TEXES Practice Exam with a 78 or better and to upload all Portfolio 
components to TK20 in order complete all Campus Leadership (Internship) course requirements.  
Failure to complete all course requirements will result in a failing grade. 
 
To earn an A in the course ALL assignments and components of the Portfolio must be turned in on time, 
complete, and exceed standards for graduate-level work.   
Check due dates regularly and submit all assignments on time. 
 
Grading Scale 
A = Exceeds Standards and demonstrates learning beyond the course and stated expectations. “A” work is earned by 
learners who extend learning and coursework beyond the stated outcomes and submitting assignments on time.  
 
B = Meets Standards and demonstrates mastery of objectives assessed. “B” work is earned by learners who demonstrate 
responsibility and complete course assignments that meet graduate work expectations.  
 
C or F= Failure to meet Standards/Complete Course/Program Requirements 
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Module 1 Getting Started (UPLOAD ALL ASSIGNMENTS TO THE SHSU Online) 
1. Review syllabus & course requirements. 
2. Attend Internship Orientation Meeting.  


Meet with your campus administrator to discuss projects and your activity log if you have not already done so. 
Review & locate the activities listed in Embedded Internship activities. Identify those that you have not completed.  


3. UPLOAD SIP Plan (Appendix J) for approval and feedback. 
4. Complete and submit the Study Guide Review. Information and Answer Sheet located on Blackboard in the 


Course Content - Study Guide Answer Sheet.  
5. UPLOAD Study Guide Review Answer Sheet and Activity Log for professor to review. 
6. For those students graduating w/ a master’s degree, register for Master’s comprehensive exams (see last page 


SHSU Steps to Principal Certification) & for graduation (see SHSU registrar website).  
7. Attend SHSU TExES Review Session. Register with the Assistant. 


Students who cannot attend the review session can elect other options: 
Attend review session at Region Service center or other location at student expense. Show certificate to 
professor. To find TEXES workshops, search for Elaine Wilmore or http://www.texesreviews.com/  
Participate in review activities online at student expense at this website: http://www.certifyteacher.com/. Show 
verification of completion by sharing your test results of online practice test located in this software. 


8. Conference with University Supervisor/Professor. If you would like suggestions or need advice regarding 
your intern experiences thus far, discuss these with your Supervisor/Professor. Consider the types and 
quality of experiences that you have been allowed so that he/she may provide suggestions of activities 
that you need for a valuable experience. 


9. Take the TExES Practice Exam and pass with a 78 or better by the deadline. If not completed by the required 
date, this requirement will be considered late.  


10. UPLOAD embedded internship activities for ELCC Standards 1 & 2 as specified in the syllabus and your 
Demographic Study PowerPoint and Participate in Discussion Board, minimum of 2 posts & 2 replies. 


11. If needed, meet with University Professor for small group review. 
12. For those students who have not passed TEXES, take TExES Quiz #1 on Blackboard and plan your test 


preparation strategies. 
13. When you have completed these activities, begin work on Module 2. 


 
Module 2  


1. UPLOAD embedded internship activities for ELCC Standard 3.  
2. UPLOAD Framework, Resume, and Goals. 
3. For those students who have not passed TEXES, take TExES Quiz #2 on Blackboard.  


 
Module 3  


1. Continue Activity Log and School Improvement Project. 
2. UPLOAD embedded internship activities for ELCC Standards 4-7.  
3. For those students who have not passed TEXES, take TExES Quiz #3 on Blackboard.  
4. Attend Internship Meeting. 
5. Take the Practice Exam again, if needed or desired. 


 
Module 4  


1. UPLOAD ELCC Standards 1-6 Overview Reflections: You will write a reflection paragraph for each of the 
ELCC Standards 1-6. Specifically, write what you learned from the embedded activities (1.1-1.6) in Std.1 and so 
forth for Std. 2 through Std. 6. The 6 ELCC Reflections are submitted as one document. 


2. UPLOAD Dispositions and Diversity Reflection: You will write a 1-2 page DDP reflection to describe your 
experience with diverse learners. (See Advanced Dispositions and Diversity Proficiency Standards Information on 
pp. 7-9) 


3. For those students who have not passed TEXES, take TExES Quiz #4 on Blackboard.  
4. Take the Practice Exam again, if needed or desired.  
5. Complete Instructor Evaluation (IDEA) in the Fall and Spring semesters only. 
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Module 5  


1. UPLOAD your School Improvement Project PowerPoint. Answer Discussion Board questions and participate in a 
minimum of 3 replies. 


2. UPLOAD Final Activity Log and Evaluation Form p. 31.  
3. UPLOAD All Portfolio Components to TK20. 
4. For those students who have not passed TEXES, take TExES Quiz #5 on Blackboard. 
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Appendix A: Class Schedule and Due Dates 


Due Dates: Activities: Details: 
August 30, 2014 MODULE 1 


Review Syllabus & Course 
Requirements 
 
 
 
 
 
 
 
 
 


 
Submit ALL assignments to 
Blackboard Assignments (located 
on the Course Content section on 
the left side) for grading or 
feedback 
Additionally, the Demographic 
Study and School Improvement 
will be posted in the Discussion 
Board for intern participation 


Sept. 6 Orientation Meeting at  
The Woodlands Center  
from 10 a.m. to 12 p.m. 


 


Sept. 6 
 


Submit School Improvement 
Project (SIP) Plan (Appendix J) 
 


To Blackboard Assignments for 
your professor to review 
 


Sept. 12 Submit Study Guide (SG) Answer 
Sheet (review activities) 
and 
Activity Log 


Located on Blackboard 
Assignments. Print SG Manual and 
SG Answer Sheet 
To Blackboard Assignments 


Sept. 13  Attend SHSU Review Session 
Register with Assistant 
at The Woodlands Center from  
9 a.m. to 1 p.m. 
Or Complete Optional Review at 
www.certifyteacher.com 


Register with Assistant 
This review session will help you 
prepare for the Practice Test (100 
questions) and the State Exam. 


Sept. 15 
 


Complete Practice Test on 
Blackboard (100 questions) 
worth 20% of the course grade  


Register with Assistant 
 
 


Sept. 22 Submit Embedded Activities for 
ELCC Std. 1 & 2 
and 
Demographic Study (DS) 
PowerPoint  
Answer the reflective questions and 
reply to a minimum of 2 posts in 
Discussion Board. 


To Blackboard Assignments for 
your professor to review 
and  
DS to Blackboard Assignments and 
Discussion Board  
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Due Dates: Activities: Details: 
Oct. 4 Meet with University Professor 


students needing an additional 
small group review 
10 a.m. to 12:00 p.m. 


Bring your SG Manual and Answer 
Sheet to the meeting 


Oct. 20 MODULE 2 
Submit Embedded Activities for 
ELCC Std. 3  
Framework, Resume, &  
5-Year Goals 


To Blackboard Assignments for 
your professor to review 


Nov. 10 MODULE 3 
Submit Embedded Activities for 
ELCC Std. 4-7 


 
To Blackboard Assignments for 
your professor to review 


Nov. 15 Meet with your University 
Professor to review Interviewing 
and Resume Tips 
at The Woodlands Center from 
10 a.m. to 12 p.m. 
 


 


Nov. 17 
 


MODULE 4 
Submit Reflections of ELCC  
Standards 1-6 
Submit Dispositions & Diversity 
Proficiencies (DDP) Reflection  
 


 
To Blackboard Assignments for 
your professor to review 
 


Dec. 5 MODULE 5 
Submit SIP PowerPoint and  
Answer the reflective questions and 
reply to a minimum of 2 posts in 
the Discussion Board 
 
TK20 Training: Listen to Podcast 
 
Submit ALL Portfolio items, 
Evaluation  of Intern, and 
Dispositions and Diversity 
Proficiencies 
 
Submit Final  
Activity Log Hours (Hours must be 
totaled) and Evaluation of Intern  
(p. 31) 
 


 
To Blackboard Assignments for 
your professor to review and to the 
Discussion Board for student 
participation 
 
 
 
To TK20 and 
Screen Shots to Bb Assignments 
 
 
 
To Blackboard Assignments 
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Appendix B: Academic Portfolio Project 
 


Project meets the following ELCC Standards:  1.1, 1.3, 1.4, 1.5, 2.1, 2.2, 2.3, 2.4, 4.1, 5.1, 6.2, and 6.3 
 


The academic portfolio project contains key assessment components of the Educational Leadership Preparation Program. 
The academic portfolio provides benefits in two ways to our leadership preparation program: (a) candidate evaluation and 
(b) program evaluation. In addition, the portfolio is designed to help candidates synthesize theories and strategies from 
graduate coursework and apply them in the field.  
 
The academic portfolio project is initiated in the first course and is completed during ASE 662 Practicum in School 
Administration. The portfolio contains the following components:  
 
1.  Introduction (includes updated Resume, 5-year Goals, Leadership Framework) 
2.  Demographic Study  
3.  Internship Activities and Reflections (35) 
4.  Reflections by ELCC Standards 1-6 (6) & NCATE Diversity Reflection 
5.  School Improvement Project 
6.  Internship Activity Log 
 
Each component is explained in the following appendices. 
 
You will submit electronic files of the portfolio components to the TK20 system.  
https://tk20.shsu.edu/campustoolshighered/start.do 
 
Students are required to take and pass the TEXES Practice Exam and to upload all Portfolio components to TK20 
in order complete all Campus Leadership (Internship) course requirements.  
Failure to complete all course requirements will result in a failing grade. 
 
To earn an A in the course all components of the Portfolio and assignments must be turned in on time, complete, 
and meet standards for graduate-level work. 


 
---------------------------------------------------------------------------------------------------------------------------- 


 
Appendix C: Portfolio Component/Introduction 


 
The Introduction section of the portfolio includes the following updated documents: 
 


Resume- Submit a current resume that outlines your background and experiences in education. Please include your 
certifications, extensive training, awards, and applicable leadership experiences. 
 
Five-Year Goals- Reflect on your future plans and professional goals for the coming years. Submit a document with 
a list of your professional goals for the next five years. These goals should be an update of the previous five year 
goals that were developed in EDAD 5332, if there are any changes. 
 
Leadership Framework- Submit a document that describes your leadership framework. Include a philosophy of 
education, philosophy of leadership, vision for learners, vision for teachers, vision for the organization, and 
method of vision attainment. If there are any changes since the development of your Leadership Framework in 
EDAD 5332, those changes should be documented in this version. 
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Appendix D: Demographic Study 
Portfolio Component 


The project will be included in the portfolio but may have been completed during the Cultural Proficiency course. If not, 
please complete the demographic study during this course. 
 
The objective of the demographic study is to review data and statistics for the targeted campus. The study should enable 
the candidate to understand the school and community and potential areas for improvement (ELCC 1.4). The 
demographic study provides a professional development tool for candidates to identify areas to improve student 
achievement (ELCC 2.4). This demographic analysis identifies potential community stakeholders and facilitates the 
stewarding of a school vision that capitalizes on diversity (ELCC 1.5).  
Submit a detailed PowerPoint that outlines elements of the Demographic Study. The demographic study will focus 
on a selected campus (or district). The study should include a summary of demographic data of the school and district, a 
brief history of the school or district, political and geographical characteristics of the school attendance area, background 
of the professional and support staff the school, and an overview of student performance data for the school. At the end of 
the study, you should be able (a) to discuss potential areas for improvement, (b) identify key stakeholders in the school 
and community, and (c) discuss leadership strategies you might use as a leader of the school.  


Areas to be addressed (Identify the response to each section clearly, for example, 1a, 1b, etc.) 
1. Historical background of the community and the school 


a. What is the history of the city or community? How was the area, community, or neighborhood developed? Who 
were some of the individuals recognized as pioneers of the community? Are there any important historical events 
related to the school to note? 


b. How many schools and facilities are contained in the district? 
c. When was the campus opened? Why was the campus given its specific name? 


2. School district/campus governance 
a. Review the district’s governance organizational chart. 
b. What is the chain of command in the school? 
c. How is the campus site-based management committee selected and how does it function?  


3. Enrollment/Growth/Achievement 
a. What is the district enrollment? (Disaggregate by ethnicity, socio-economics, grade level, etc). What is the growth 


rate? 
b. What is the school’s enrollment? (Disaggregate by ethnicity, socio-economics, grade level, etc). What is the 


growth rate? 
c. What are the strong and weak areas of student performance on state exams? 


 
4. Political and geographical characteristics of the school attendance area. 


a. What are the socio-economic levels of the parents? 
b. How active are parents in various school activities? How is the PTO/PTA organized? 
c. Are there any significant geographical characteristics that might impact students or parents? 


 
5. Professional staff  


a. What are the levels of education, years of experience, and demographic characteristics of professional staff at 
the district level?  


b. What are the levels of education, years of experience, and demographic characteristics of professional staff at 
the campus level?  


c. How do these groups compare?  
 
6. Other elements deemed appropriate to describe the demographics of the school. 
At the end of the study, you should be able (a) to discuss potential areas for improvement, (b) identify key stakeholders in 
the school and community, and (c) discuss leadership strategies you might use as a leader of the school, with your 
university supervisor or small group. 
 


---------------------------------------------------------------------------------------------------------------------------- 
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Appendix E: Embedded Internship Activities & Reflections  
Portfolio Component/ 


 
Embedded Activities (35) are to be completed and summarized by the candidates. The purpose of the activities is to 
give the candidates an inside look at issues that impact the decisions of school leaders. This activity supports the design 
of comprehensive professional growth plans (ELCC 2.4) by focusing on observations and reflective practice.  
 
To enlist the support of your school administrators, you will need to explain that you are working on your principal 
certification and need their support. If you need to modify any of the Embedded Activities, please discuss with your 
professor. We want to be sensitive to the constraints of building administrators.  


 
Format: There are 2 acceptable formats to use to document your work.  
Example 1: Describe the activity.   
Reflect about your experiences with the activity.  
Discuss any leadership skills you observed.  
Consider if you would do anything differently than what you observed.  


 
Example 2: The Brown and Irby reflection cycle.  
Goal: describe the goal of the activity 
Artifact: describe any documents that you reviewed or created for the activity 
Describe what you observed or did. 
Analyze your actions and skills needed. 
Appraise your actions and skills. 
Transform: discuss how you would change or do things differently. 
 


Page formatting: About one page, no more than 2 pages, 12-point font, 1 inch margins. Spacing: 1.5 or double.  
 
The document does not need to have a grade from a previous instructor or be rewritten. One exception--spelling or 
grammatical errors should be corrected. The activities will not be graded in this course, only checked for completion & 
quality. 
 
Question: What if I have not completed all the activities (because of transfer hours, certification only, professor did not 
assign them, I can’t find them)? If you do not have all of the activities, you will need to complete during this course. 
You may count up to 60 hours in the activity log. 
 
Question: How do I organize the activities for the portfolio? 
The internship activities will be organized by ELCC standard area (See Appendix F). For example, all activities in 
Standard 1 should be merged into one document before submitting to TK20. Please do not include a cover page 
or artifacts as this is not necessary. 
 
The reflection and summary requirements encourage candidates to develop a vision for learning (ELCC 1.1) and explore 
how their portfolio activities help implement (ELCC 1.3) and steward the vision (ELCC 1.4) for student success. Through 
the portfolio activities and reflection, candidates seek ways to promote positive school culture (ELCC 2.1), provide 
effective instructional strategies (ELCC 2.2), apply best practice to student learning (ELCC 2.4), seek ways to collaborate 
with community members (ELCC 4.1), reflect on how to act with integrity and fairness (ELCC 5.1), and understand how 
schools respond to (ELCC 6.1) and influence the larger context (ELCC 6.3).   
 
Question: Do I need to write Reflections about each ELCC standard area? 
Yes, after you have completed your 35 activities as specified, you will write a reflection paragraph for each of the 
ELCC Standards 1-6. Specifically, write what you learned from the embedded activities (1.1 - 1.6) in Std.1 and so forth 
for Std. 2 through Std. 6. The 6 ELCC Reflections are submitted as one document. 
 
Diversity Reflection: You will write a 1-2 page Diversity Reflection to describe your experience with diverse learners 
(See Diversity Information on p. 9-10).  
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Appendix F: Organization of Internship Activities by ELCC Standards 
 
Submit your Embedded Activities in this order and with this numbering system (i.e., 1.1, 1.2, 1.3, 1.4, 1.5, 
and 1.6). Start each EA on a new page by using Control & Enter. All activities in Std. 1 are submitted as 
one document; all activities in Std. 2 are submitted as one document; and so forth. 
(See Appendix E for specific directions). 
 


ELCC 
Standard 


Embedded Program Activities  Course Embedded 
Activities 


(See Appendix G) 
1 1. Review a campus report card. Analyze how the Academic Excellence Indicator System 


(AEIS) is impacting the curriculum and instruction for all learners. 
21 


1 2. Analyze the process for using information from various student groups to improve student 
achievement at the campus. 


20 


1 3. Review the campus improvement plan. Describe how this plan was developed, what 
strategies are planned to implement this plan, how this plan correlates to district goals, and 
how the plan will be evaluated. 


32 


1 4. Examine a variety of types of data from all components of a school system to determine 
needs of the campus for each of the following areas: Curriculum Instruction & Assessment, 
Professional Development, Supervision and Communication and Community 
Relations/Organizational Management. (Reflection Journal/Data Sources sheets)  


29 


1 5. Analyze goals, objectives, activities, resources and assessment strategies for improving 
student performance based on the needs of the students.  


30 


1 6. Conduct a teacher observation (video) using the developmental supervision process, 
including:  
(a) Conduct Pre-observation, (b) Observe/Collect Data, (c) Analyze Data, (d) Conduct 
Feedback, (e) Develop Growth Plan Ideas 


31 


2 1. State your professional goals for the next five years. Develop a specific professional 
growth plan which you feel must be accomplished to obtain these goals. 


2 


2 2. Using a learning community climate/culture survey, analyze the climate/culture of the 
school community. What suggestions do you have to improve the climate/culture of the 
school community? 


12 


2 3. Analyze the professional development plan for the district and/or campus. 15 
2 4. Describe and critique the process used at the campus for determining the professional 


development needs and staff development plans. 
16 


2 5. Critique the process used at the campus level to assess and modify curriculum. Address 
how the principal employs collaborative planning processes to facilitate curriculum change. 


18 


2 6. Participate in and critique a curriculum-planning meeting at the building or district level. 19 
2 7. Interview a principal who has experienced a change in student demographics. Describe 


how the principal has made the transition. 
13 


2 8. Critique the process for adapting and/or modifying curriculum and/or instruction to meet 
the needs of various types of students (i.e., regular, vocational, special education, gifted and 
talented, bilingual).  


26 


2 9. Critique the procedures being used in student placement (grouping, promotion, and 
retention) at the campus. 


27 


3 1. Develop a two-page vita or resume which could be used in making application for an 
administrative position (this will need to be updated during your final semester/internship). 


1 


3 2. Critique the appraisal/evaluation process for campus principals and associate/assistant 
principals in relation to the written job descriptions. 


9 


3 3. Describe and evaluate the role of the school secretary in office management. Observe 
office management procedures. Describe responsibilities of the secretary and other clerical 
positions in the school office. 


10 


3 4. Describe changes to the campus discipline management process and practices due to 
current law. 


24 


3 5. Describe the principal’s responsibility for monitoring the safety and welfare of the school 
community. Review emergency procedures. 


25 


19 
 







 
3 6. Describe the procedures for working with bus drivers and parent in handling bus 


discipline. 
33 


3 7. What plan is used for the collection of funds and/or fees for special/restricted accounts in 
your building? Describe the step-by-step procedures and include forms where appropriate. 


34 


3 8. Describe procedures used to verify the certificate status of professional employees. 
Address how the principal uses certificate status to make professional decisions for 
scheduling instruction. 


11 


3 9. Interview the principal as to how he/she uses student demographic information in 
personnel decisions for the school community. 


14 


3 10. Discuss faculty orientation and induction year procedures for beginning teachers. 
Describe follow-up or evaluation procedures used in this program. 


5 


3 11. Secure and/or develop a comprehensive checklist for the opening and closing of a school 
year from the principal-teacher point of view. Critique the effectiveness of such documents. 


7 


3 12. Discuss the procedures for preparing a master schedule of classes in the elementary and 
secondary schools. 


8 


3 13. Describe the role a building principal plays in the budget development process, including 
how the principal involves grade level leaders, department chairpersons, classroom teachers, 
and site-based committees in the budget development process and the school calendar. 


35 


4 1. Attend and critique one school board meeting. Describe the techniques used to 
communicate the school board’s action to employees and to the community. What are the 
responsibilities of the board? The superintendent? 


3 


4 2. Describe how the principal and assistant principal(s) interact with the site-based decision-
making committee. 


4 


4 3. Describe how the results of standardized tests (TAKS, SDAA, etc.) and AEIS data are 
shared with parents and the community. 


17 


5 1. Review and describe how the principal ensures that the Code of Ethics and Standards 
Practices for Texas Educators is followed. 


23 


6 1. Review the faculty or student handbook and the district policy manual regarding child 
abuse, search and seizure, confidential records, drug abuse, bomb threats, security and 
unauthorized personnel on the grounds. 


22 


6 2. Participate in and critique an Admission, Review and Dismissal (ARD) meeting as to 
compliance with the Texas Administrative Code (TAC) Title 19, Chapter 89. Adaptations 
for Special Populations, Subchapter AA: Commissioner’s Rules Concerning Special 
Education Services 


28 


7 1. Attend a district principal’s meeting. Describe how the meeting was organized, actions 
taken, and the process used to make decisions. 


6 


Total Activities: 35  
 
 
Additional optional activities: 


3 Describe the process for the administration of textbooks (selection, projections, issuing, returning, 
and inventory). 


3 Tour the building with the principal and note needed repairs to be completed within six months. 
Complete a work order on an immediate project noted in the tour and follow it through to completion. 


3 Participate in following a requisition and purchase order through channels, including receiving and 
accepting the order. 


3 Conduct a space needs assessment (utilization study by periods, grouping, and effect on instructional 
program) and report your findings. 


6 Identify areas of legal actions the campus principal has faced in the last three years. 
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Appendix G: Course Embedded Internship Activities by Course 
 


COURSES/ACTIVITIES TExES 
COMPETENCIES 


ELCC 
STANDARDS 


SUB-
ELEMENTS 


EDAD 5332 (ASE 532) Administration & Organization of Public Schools 
1. Develop a two-page vita or resume which could be used in making 


application for an administrative position (this will need to be 
updated during your final semester/internship). 


6.4 Recruit, Select, 
Evaluate Personnel-
Legal 


 


3.1 Manage the 
Organization 
3.3 Manage 
Resources 


2. State your professional goals for the next five years. Develop a 
specific professional growth plan which you feel must be 
accomplished to obtain these goals. 


6.1 Collaboratively 
Develop Prof. Dev. 
Plan 


2.4 Design Prof. 
Dev. Growth 
Plans 


3. Attend and critique one school board meeting. Describe the 
techniques used to communicate the school board’s actions to 
employees and to the community. What are the responsibilities of 
the board? The superintendent? 


2.1 Communicate 
w/Families 


2.3 Implement 
Communication 
System 


2.5 Develop Community 
Relations 


 


4.1 Collaborate 
w/ Site-
based 
Committee 


4.3 Mobilize 
Community 
Resources 


4. Describe how the principal and assistant principal(s) interact with 
the site-based decision-making committee.  


2.2 Build consensus/ 
Conflict mgmt. 


2.5 Develop Community 
Relations 


4.1 Collaborate 
w/ Site-
based 
Committee 


EDAD 6371 (ASE 671) Role of the Principal 
5. Discuss faculty orientation and induction year procedures for 


beginning teachers. Describe evaluation procedures used in this 
program (to evaluate the program’s effectiveness). 


6.1 Collaboratively 
Develop Prof. Dev. 
Plan  


6.5 Use Evaluations to 
Enhance Personnel 


6.7 Engage in 
Professional 
Development  


3.2 Manage 
Operations 


6. Attend a district principal’s meeting. Describe how the meeting 
was organized, actions taken, and the process used to make 
decisions.  


2.4 Develop Internal/ 
External 


      Communication 
2.9 Respond to Political, 


Social, Economic 
Issues 


7.4 Work in 
Multiple 
District 
Administrato
r Settings 


7. Secure and/or develop a comprehensive checklist for the opening 
and closing of a school year from the principal-teacher point of 
view. Critique the effectiveness of such documents. 


9.1 Implement Operations 
of School Plant/ 
Systems 


9.4 Apply Laws to 
Support School 
Programs 


3.1 Manage the 
Organization 
 


8. Discuss the procedures for preparing a master schedule of classes 
in the elementary and secondary schools. 


9.1 Implement Operations 
of School Plant/ 
Systems 9.4 Laws-
School Programs 


 


3.1 Manage the 
Organization 
 


9.  Critique the appraisal/evaluation process for campus principals and 
associate/assistant principals in relation to the written job 
descriptions.  


 


6.4 Recruit, Select, 
Evaluate Personnel-
Legal 


6.5 Use Evaluations to 
Enhance Personnel 


3.1 Manage the 
Organization 
3.2 Manage 
Operations 


21 
 







10. Describe and evaluate the role of the school secretary in office 
management. Observe office management procedures. Describe 
responsibilities of the secretary and other clerical positions 
(attendance, receptionist, etc).  


 


8.5 Use Effective 
Planning, Time 
Management and 
Personnel to Attain 
Goals 


3.1 Manage the 
Organization 
3.2 Manage 
Operations 
3.3 Manage 
Resources 


11. Describe procedures used to verify the certificate status of 
professional employees. Address how the principal uses 
certificate status to make assignments for scheduling instruction.  


 


6.4 Recruit, Select, 
Evaluate Personnel-
Legal 


 


3.1 Manage 
Organization 
3.3 Manage 
Resources 


EDAD 6385 (ASE 685) Cultural Proficiency for School Leaders 
12. Using a learning community climate/culture survey, analyze the 


climate/culture of the school community. What suggestions do you 
have to improve the climate/culture of the school community?  


 


1.9 Assess/Modify Plans 
1.2 Involve Parents & 


Community 
Members 


2.1 Promote 
Positive 
School 
Culture 


13. Interview a principal who has experienced a change in student 
demographics. Describe how the principal has made the 
transition.  


 


4.1 Facilitate Curriculum 
Planning 


5.1 Research Best 
Practices for 
Instruction 


 


2.1 Promote 
Positive 
School 
Culture 


2.2 Provide 
Effective 
Instructional 
Programs 


14. Interview the principal as to how he/she uses student demographic 
information in personnel decisions for the school community.  


 


6.4 Recruit, Select, 
Evaluate Personnel-
Legal 


 


3.1 Manage 
Organization 
3.3 Manage 
Resources 


Project: Review key demographic data and statistics for a campus 
in order to discuss potential areas for improvement, identify key 
stakeholders in the school/community, and discuss leadership 
strategies you might employ as a leader. (this may have been 
completed in the Cultural Proficiency course) 


 Program 
Project: 


Demographic 
Study 
1.4 
1.5 
2.4 


EDAD 6378 (ASE 678) Building Capacity for Teaching and Learning  
15. Analyze the professional development plan for the district and/or 


campus. 
6.1 Collaboratively 


Develop Prof. Dev. 
Plan 


2.4 Design Prof. 
Dev. Growth 
Plans 


16. Describe and critique the process used at the campus for 
determining the professional development needs and staff 
development plans. 


6.1 Collaboratively 
Develop Prof. Dev. 
Plan 


2.4 Design Prof. 
Dev. Growth 
Plans 


17. Describe how the results of standardized tests STAAR and TAPR 
data are shared with parents and the community. 


2.1 Communicate 
w/Families 


2.8 Communicate 
w/Diverse Groups 


4.1 Collaborate 
w/ Site-
based 
Committee 


18. Critique the process used at the campus level to assess and modify 
curriculum. Address how the principal employs collaborative 
planning processes to facilitate curriculum/instruction change. 


4.2 Monitor/Revise 
Curriculum-Student 
Data 


2.2 Instructional 
Programs 


19. Participate in and critique a curriculum-planning meeting at the 
building or district level. 


4.3 Implement/Monitor 
Curriculum 


2.2 Instructional 
Programs 


20. Analyze the process for using information from various student 
groups to improve student achievement at the campus. 


7.2 Use Data to Inform 
Decisions 


1.2 Articulate the 
Vision 
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21.  Review a campus report card. Analyze how the Texas Academic 
Performance Report (TAPR) is impacting the curriculum and 
instruction for all learners. 


4.1 Facilitate Curriculum 
Planning 


5.1 Research Best 
Practices for 
Instruction 


5.5 Use student 
assessment data 


1.2 Articulate the 
Vision 
1.4 Steward for 
the Vision 
2.2 Instructional 
Programs 


Develop a Curriculum Alignment Project for your school including the 
following components in your project: 
 
___ Examine state assessment data such as the campus’ State 


Assessments of Academic Readiness (STAAR) Demographic 
Summary Report and the Academic Excellence Indicator 
System report from to determine areas of student performance 
in need of improvement (ELCC 2.3).  


___ Identify emerging patterns and trends of the data (ELCC 2.2). 
___ Review district curriculum documents to determine the 


objectives’ alignment with the lowest performing areas for an 
identified subject and grade level. (ELCC 2.2)  


___ Provide recommended revisions for the targeted curriculum areas 
in district/campus curriculum documents and recommendations 
regarding alignment with instruction/professional growth for 
teachers (ELCC 1.1).  


___ Develop a curriculum action plan for improving student 
performance in the targeted areas (ELCC 1.3).  


___ Present the findings of the data (ELCC 2.2).  
___ Recommend how the school staff can use the data to align the 


curriculum and promote best practices for enhancing student 
achievement (ELCC 2.3).  


___ Describe how you will solicit community support for the vision of 
the action plan (ELCC 1.5). 


___ Discuss plans for presenting the project to their school board, 
community members, school officials, and other stakeholders 
of the school (ELCC 1.4).  


___ Discuss strategies to solicit the stakeholders’ support in finding 
additional community resources (ELCC 4.3).  


___ Reflect on how this project could create new policies and 
programs for providing equitable instruction for all students (ELCC 
6.3). 


 Program 
Project: 
Curr. 
Alignment 
Project 
2.3 
2.2 
1.1 
1.3 
2.2 
2.3 
1.5 
1.4 
4.3 
6.3 


EDAD 6379 (ASE 679) Program Evaluation for School Improvement 
Project: Begin an inquiry process to plan to evaluate a school program 
or gather information to answer a question that can improve 
teaching/learning in a classroom or a school. Complete by collecting 
and analyzing data, followed by results and recommendations. 
Proposal/plan begins in 6379. The study/evaluation may be completed 
in 6362. 
 
 
 


 Program 
Project:  


School 
Improvement 
Project 
1.1, 1.2, 1.4, 2.1, 
2.4, 3.2, 3.3, 4.1, 
5.1, 5.2, 5.2, 6.1, 
7.3 
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EDAD 5372 (ASE 572)Federal, State, and Local School Law 
22. Review the faculty or student handbook and the district policy 


manual regarding child abuse, search and seizure, confidential 
records, drug abuse, bomb threats, security, and unauthorized 
personnel on the grounds. 


9.2 Ensure Safety of 
Students & Personnel 
in Emergencies 


6.1 Understand 
Legal, 
Political, 
Social, 
Economic 
Context  


23. Review and describe how the principal ensures that the Code of 
Ethics and Standards Practices for Texas Educators is followed. 


3.2 Implement 
Compliance w/ Code 
of Ethics 


5.1 Act with 
Integrity 
5.2 Acts Fairly 
5.3 Acts 
Ethically 


24. Describe changes to the campus discipline management process 
and practices due to current law. 


9.4 Apply Law to Support 
Services  


3.5 Apply Laws Fairly 
3.4 Apply Legal 


Guidelines   


3.1 Manage the 
Organization  
6.3 Influence 


Legal, 
Political, 
Social, 
Economic 
Context 


 
25. Describe the principal’s responsibility for monitoring the safety 


and welfare of the school community. Review the emergency 
procedures. 


9.2 Ensure Safety of 
Students & Personnel 
in Emergencies 


9.3 Develop/Implement 
Procedures for Crisis 
Planning 


3.1 Manage the 
Organization 
 


EDAD 5386 (ASE 586) Special Populations & Special Programs 
26. Critique the process for adapting and/or modifying curriculum 


and/or instruction to meet the needs of various types of students 
(i.e. regular, vocational, special education, gifted and talented, 
bilingual). 


4.1 Facilitate Curriculum 
Planning 


5.1 Research Best 
Practices for 
Instruction 


 


2.1 Promote 
Positive 
School 
Culture 


2.2 Provide 
Effective 
Instructional 
Programs 


27. Critique the procedures being used in student placement 
(grouping, promotion and retention) at the campus. 


3.9 Promote Awareness of 
Multicultural/Ethnic/ 
Learning 
Differences 


5.4 Ensure Quality 
Programs for 
Students  


2.2 Provide 
Effective 
Instructional 
Programs 


28. Participate in and critique an Admission, Review and Dismissal 
(ARD) meeting as to compliance with the Texas Administrative 
Code (TAC) Title 19, Chapter 89. Adaptations for Special 
Populations, Subchapter AA: Commissioner’s Rules Concerning 
Special Education Services. 


3.4 Legal/Protect Student 
Rights 


3.9 Promote Awareness of 
Multicultural/Ethnic/ 
Learning 
Differences 


 
 
 


6.3 Influence 
Legal, 
Political, 
Social, 
Economic 
Context  


EDAD 6394 (ASE 694) Instructional Leadership II (ILD) 
29. Examine a variety of types of data from all components of a 


school system to determine needs of the campus for each of the 
following areas:  Curriculum Instruction & Assessment, 
Professional Development, Supervision and Communication and 


1.1 Create Campus 
Culture that Promotes 
Learning 


1.6 Involve Stakeholders 
1.8 Align Resources to 


1.1 Develop the 
Vision 
1.2 Articulate the 
Vision 
1.3 Implement 
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Community Relations/Organizational Management. (Reflection 
Journal/Data Sources sheets)  


 


Implement the Vision  
1.9 Assess/Modify Plans 


the Vision 
1.4 Steward for 
the Vision 
3.1 Manage the 


Organization 
30. Analyze goals, objectives, activities, resources, and assessment 


strategies for improving student performance based on the needs 
of the students.  


1.1 Create Campus 
Culture that Promotes 
Learning 


1.6 Involve Stakeholders 
1.8 Align Resources to 


Implement the Vision  
1.9 Assess/Modify Plans 


1.1 Develop the 
Vision 
1.2 Articulate the 
Vision 
1.3 Implement 
the Vision 
1.4 Steward for 
the Vision 
3.1 Manage the 


Organization 
31. Conduct a teacher observation (video) using the developmental 


supervision process, including:   
a)  Conduct Pre-observation  
b)  Observe/Collect Data 
c)  Analyze Data 
d)  Conduct Feedback 
e)  Develop Growth Plan Ideas 


4.1 Facilitate Curriculum 
Planning 


5.1 Research Best 
Practices for 
Instruction 


5.5 Use student 
assessment data 


1.2 Articulate the 
Vision 
1.4 Steward for 
the Vision 
2.2 Instructional 
Programs 


32. Review the campus improvement plan. Describe how this plan 
was developed, what strategies are planned to implement this 
plan, how this plan correlates to district goals, and how the plan 
will be evaluated.  


1.5 Use Variety of Data 
1.6 Involve Stakeholders 
1.7 Collaborate on 


Developing Plans 
1.9 Assess/Modify Plans 


1.1 Develop the 
Vision 
1.2 Articulate the 
Vision 
1.3 Implement 
the Vision 
1.4 Steward for 
the Vision 


EDAD 6370 (ASE 670 Campus Business Management (Includes some Finance 664) 
33. Describe the procedures for working with bus drivers and parent in 


handling bus discipline.  
 


6.1 Collaboratively 
Develop Prof. Dev. 
Plan 
9.4 Apply Laws to 
Support School  
Programs 


3.1 Manage the 
Organization 


34. What plan is used for the collection of funds and/or fees for 
special/restricted accounts in your building? Describe the 
systematic procedures and include forms where appropriate. 


 


8.1 Budget Planning 
and Management 


3.3 Manage 
Resources 


35. Describe the role a building principal plays in the budget 
development process, including how the principal involves grade 
level leaders, department chairpersons, classroom teachers, and 
site-based committees in the budget development process and the 
school calendar.  


 


8.1 Apply Effective 
Budget Planning  
and Management 
8.2 Collaborate on 
Budget Development 
8.3 Allocate/Manage 
Resources 
8.4 Legal-Accounting/ 
Purchasing 
8.6 
Develop/Implement 
Technology Plans 


3.1 Manage the 
Organization 
3.3 Manage 
Resources 
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Appendix H: Activity Log  
Portfolio Component 


 
Please submit a final log of the “on the job” activities related to building leadership activities. The log should contain the 
date, activity name/description, hours, and reference to an ELCC standard. Your log should include a variety of activities 
related to the principal’s role. Please ensure that some of your hours relate to the role of the leader in improving student 
achievement and school climate.  
 
Limit hours related to duty supervision to no more than 16 hours (i.e., bus duty, cafeteria duty, before/afterschool 
duty). 
 
You may create a spreadsheet to utilize calculation functions. 
 
Your total hours should equal a minimum of 160 hours. You may include 60 hours for embedded activities and 
reflections. 
 
You may include time spent during this semester on the school improvement project. 
 
University supervisors may ask for periodic log reports for monitoring and assisting you with future growth opportunities. 
 
The log of internship activities serves to assist the candidates with tracking their daily activities as they relate to 
educational leadership that positively affects school culture (ELCC 2.1) and promotes student learning (ELCC 2.3). 
University supervisors can also use the logs to monitor candidates’ needs and assist them in designing comprehensive 
growth plans (ELCC 2.4). 
 
Format for the Log: (The listed activities are examples; they are not required on the log) 
EXAMPLE LOG: 
Intern:____________________________________________________________ 
 
I certify that, to the best of my knowledge, the intern has completed all of the listed activities. 
Cooperating Site Administrator signature:_______________________________________ 
 


Date Total time ELCC 
Standards  
(1-6) 


Description of Activity 


 60 1-6 Embedded Internship Activities 
1-21-12 1 3 Interviewed secretary about enrollment procedures for LEP students. 
1-30-12 2 2 Attended testing coordinator meeting at central office. 
1-31-12 1 2,3 Interviewed Asst Principal about placement ARD meetings. 
2-1-12 4 1 School Improvement Project Planning, meeting with principal, draft plan 
Date 1 3 Learned procedure for missing textbooks 
Date 8 3 Worked on cumulative folders to send to high school, removed records that 


should not be included 
Date 4 3 Master schedule: review conflict analysis report, added 2 math sections, 


notifying teachers 
Date 3 1 Edited faculty handbook prior to beginning of school; communicated w/ 


Asst. Principal regarding suggestions 
Date 8 3 Parent portal registration, managing receipt of Code of Conduct during 


Open House 
Date 1 3 Student safety: assisting in bus loop, bike riders & non compliant parents 
Date 3 3 Dispersed of new teaching materials & explaining how to use them 
Date 2 1 Administrative rep at Parent Teacher Org Meeting 
Date 9 1-6 AP duties for the day, principal meeting, TAKS tutoring schedule, discipline 
Date 2 2 Attend meeting with Coordinator regarding new GT procedures that will be 


in compliance with state 
Minimum 


Total 
Hours 


160  160 or more hours by end of semester to receive 
credit 
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Appendix I: School Improvement Project 
Portfolio Component/ 


  
During the Research Methods course and the internship course, the candidate will conduct a School Improvement Project 
that supports the campus/district vision and relates to student achievement. The School Improvement Project is intended 
to improve and broaden the experiences of the candidate while assisting the cooperating site administrator and the school 
by addressing an identified need or problem. The project can be Action Research, Program Evaluation Research, or 
a research study with relevance to the school’s needs. Your School Improvement Project is to be submitted as a 
Power Point. 
 
Interns should submit the SIP proposal Planning Form (Appendix J) to the university supervisor for approval BEFORE 
implementing the school Improvement project.  
 
This internship activity should be implemented from beginning to end in the semester. Longer projects may be divided into 
smaller projects but an evaluation of the project activities is expected. 
 
Organization of the School Improvement Project:   
 
1. Statement of the purpose of the project, including relevant background data or information identifying the problem or 


need. 
 
2. List of Activities completed. Please specifically identify (a) strategies used to invite participation and support by various 


groups (teachers, students, and community), (b) professional growth for you and others, (c) management of 
resources for the project, and (d) attention given to diversity, ethics, or safety issues. 


 
3. Evaluation of the project. Evaluation strategies may include formative and summative evaluation. Some examples could 


include checklists of completed tasks, feedback on how the project is progressing, student data, surveys, test 
scores, observation records, or a materials inventory. Include a summary of the data (charts, graphs, etc) and 
how you analyzed the data. Include your results and conclusions. 


 
4. Reflection. Please discuss what went well and what you might do differently. Discuss implications for future work in this 


area and the leadership skills that you used and developed as a result of this project.  
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Appendix J: School Improvement Project Planning Form 
 


Activity Area: __________________ 
 


Name______________________________  Semester/Year____________ 
 
School_____________________________  District __________________ 
 
Specific Area of Focus _________________________________________ 
 
 
 
Purpose(s):   
 
 
 
 
Steps Completed: 
 
 
 
 
 
 
 
Timeline: 
 
 
 
 
Budget: 
 
 
 
 
Evaluation: 
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Appendix K: ELCC Standards 
 Standards for Advanced Programs in Educational Leadership (ELCC) 


http://www.ncate.org/LinkClick.aspx?fileticket=zRZI73R0nOQ%3D&tabid=676 
 
 


Standard 1.0: Candidates who complete the program are educational leaders who have the knowledge and ability to 
promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a 
school or district vision of learning supported by the school community. 
 
Standard 2.0: Candidates who complete the program are educational leaders who have the knowledge and ability to 
promote the success of all students by promoting a positive school culture, providing an effective instructional program, 
applying best practice to student learning, and designing comprehensive professional growth plans for staff. 
 
Standard 3.0: Candidates who complete the program are educational leaders who have the knowledge and ability to 
promote the success of all students by managing the organization, operations, and resources in a way that promotes a 
safe, efficient, and effective learning environment. 
 
Standard 4.0: Candidates who complete the program are educational leaders who have the knowledge and ability to 
promote the success of students by collaborating with families and other community members, responding to diverse 
community interests and needs, and mobilizing community resources. 
 
Standard 5.0: Candidates who complete the program are educational leaders who have the knowledge and ability to 
promote the success of all students by acting with integrity, fairly, and in an ethical manner. 
 
Standard 6.0: Candidates who complete the program are educational leaders who have the knowledge and ability to 
promote the success of all students by understanding, responding to, and influencing the larger political, social, economic, 
legal, and cultural context. 
 
Standard 7.0: Internship. The internship provides significant opportunities for candidates to synthesize and apply the 
knowledge and practice and develop the skills identified in Standards 1-6 through substantial, sustained, standards-based 
work in real setting, planned and guided cooperatively by the institution and school district personnel for graduate credit  
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Appendix L: ELCC Assessments 4.6 & 4.7 Data Table 
 


 
Leadership Framework, Resume, 5-yr goals 


 


Below 
Expectation=1 


(does not meet) 


Meet 
Expectations=2 
(partially meets) 


Target 
Expectations=3 


(completely meets) 
ELCC 1.1…develops a vision for learners (sub element a, b)    
ELCC 1.1 …develops a vision for teachers (sub element a, b)    
ELCC 1.1 develops a vision for organization (sub element a, b)    
ELCC 1.1 develops a vision for professional growth (sub element a, b)    


ELCC 1.1 …develops a method of vision (sub element a, b)    
 


Demographic Study 
 


Below Expectation 
(does not meet) 


Meet Expectations 
(partially meets) 


Target Expectations 
(completely meets) 


ELCC 1.4…analyze school & community for improvement areas (sub element 
a, b, c) 


   


ELCC 1.5   uses the demographic study to recruit support of vision (sub 
element a, b) 


   


ELCC 2.4 …creates professional development tool to identify improvement 
areas (sub element a, b, c) 


   


 
Internship Activities and Reflections 


 


Below Expectation 
(does not meet) 


Meet Expectations 
(partially meets) 


Target Expectations 
(completely meets) 


ELCC 1.1 develop vision for learning (sub element a, b)    
ELCC 1.3  implements vision for learning (sub element a, b)    
ELCC 1.4 stewards a vision (sub element a, b, c)    
ELCC 2.1 strategies for positive school culture (sub element a)    


ELCC 2.2 strategies for effective instruction (sub element a, b, c)    
ELCC 2.4 design comprehensive prof growth plans (sub element a, b, c)    
ELCC 2.3 strategies to apply best practices of learning (sub element a, b, c)    
ELCC 4.1 collaborate with community (sub element a, b, c, d, e, f, g, h)    
ELCC 5.1 integrity & fair (sub element a)    
ELCC 6.2 respond to larger contexts (sub element a)    
ELCC 6.3 influence larger contexts (sub element a, b, c)    


 
Log of Internship Activities 


 


Below Expectation 
(does not meet) 


Meet Expectations 
(partially meets) 


Target Expectations 
(completely meets) 


ELCC 2.1 track promotion of positive culture (sub element a)    
ELCC 2.3 track strategies impacting student learning (sub element a, b, c)    
ELCC 2.4 design growth activities for adults (sub element a, b, c)    


 
School Improvement Project: Assessment 4.7 


 


Below Expectation 
(does not meet) 


Meet Expectations 
(partially meets) 


Target Expectations 
(completely meets) 


ELCC 1.1 match project to vision (sub element a, b)    
ELCC 1.2  articulate project vision to others (sub element a, b, c)     
ELCC 1.4  gather support for project (sub element a, b, c)    
ELCC 2.1 project accommodates diverse backgrounds (sub element a)    


ELCC 2.4 use professional growth to enhance project (sub element a, b, c)    
ELCC 3.2 include student equity & safety (sub element a, b, c)    
ELCC 3.3 maintain appropriate resources (sub element a, b, c)    
ELCC 4.1 promote parent & community involvement (sub element a -h)    
ELCC 5.1 integrity (sub element a)    
ELCC 5.2 ethical decisions (sub element a)    
ELCC 5.3 equity & fairness (sub element a)    
ELCC 6.1 uses demographic study (sub element a-h)    
ELCC 7.3 relates project to Ed Ldr standards (sub element a)    


30 
 







Department of Educational Leadership & Counseling 
“Enhancing the Future Through Preparation with Distinction” 
Cooperating Principal Evaluation of Intern Performance 


            Semester:______________________________ 


 


Name:____________________________________  Cooperating Principal:__________________________________ 


 
Directions: Please use the chart below in evaluating the candidate’s performance in the internship.  


 


STANDARDS FOR PRINCIPALS 
Below 


Expectation 
        Meet 
  Expectation 


Target 
Expectation 


The candidate displays integrity and fairness in an ethical manner 
(Learner-Centered Values and Ethics of Leadership-ELCC 5.1). 


  
  


The candidate can create and steward a vision of learning that is 
shared and supported by the school community (Learner-
Centered Leadership and Campus Culture-ELCC 1.1). 


 
  


The candidates can implement a staff evaluation and 
development system to improve the performance of faculty and 
staff members (Learner-Centered Human Resources Leadership 
and Management-ELCC 2.4). 


 
 
  


The candidate can collaborate with families and community 
members and respond to diverse community interests and needs  
(Learner-Centered Communications and Community Relations-
ELCC 4.2). 


 
  


The candidate can manage the organizations and key operations 
and resources needed to create a safe and effective learning 
environment (Learner-Centered Organizational Leadership and 
Management-ELCC 3.1). 


 
  


The candidate can design and implement curricula and strategic 
plans conducive to effective learning and teaching 
(Learner-Centered Curriculum Planning and Development-ELCC 
2.2). 


 
  


The candidate can arouse and sustain a campus cultures and 
instructional program conducive to student learning and 
professional growth among faculty and staff members (Learner-
Centered Instructional Leadership and Management-ELCC 2.1). 


 


  


The candidate can respond to the larger political, legal, and 
cultural context that surrounds schools (Learner Centered 
Cultural Leadership and Influences-ELCC 6.2). 


 
  


 
 


Signature of Cooperating Site Administrator      Date 
 
 


 
Intern is required to submit this form to Blackboard and TK20 by December 5, 2014. 
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SHSU TEXES Review Session REQUIREMENT FOR THE INTERNSHIP 
Tentative Spring Date – Saturday, Sept. 13, 2014 MUST BE COMPLETED BY THIS DATE 
At The Woodlands Center (REGISTRATION REQUIRED)  
Registration Deadline: Sept 5, 2014.  
Space is limited. Send your information (i.e., name, email, Sam ID, internship section) to our Internship/Exam Assistant. 
Practice Exam MUST BE COMPLETED BY Sept. 15, 2014. (See Steps for Principal Certification) 
 


 SHSU Comprehensive Exam – REQUIREMENT FOR THE MASTER’S DEGREE 
Dates for Comprehensive exam are as follows: October 13, 2014 - October 24, 2014. 
http://www.shsu.edu/~edu_elc/documents/ComprehensiveExamApplication.pdf  
Registration Deadline: Sept. 26, 2014. Send your application to our Internship/Exam Assistant. 
 


SHSU Steps to Principal Certification  
Steps to Certification: 
 


1. REQUIREMENT FOR THE INTERNSHIP 
Register for the 100-item TEXES Practice Exam.  
The Practice Exam is a secure exam; therefore, feedback cannot be given about specific questions. 
You must take the Practice Exam before completing the program and EDAD 6362.  


2. Take the Practice Exam (2-5 hours). After completing the Practice Exam, you will be given permission to register 
for the state exam if your score is at least 78%.  


3. Verify your information on the SBEC Official Certification https://secure.sbec.state.tx.us/SBECONLINE/virtcert.asp 
4. Register for the state TEXES exam www.texes.ets.org/registrationBulletin and take the exam at the location of 


your choice. www.texes.ets.org 
5. Finish courses and complete the program. 
6. Register with SBEC for certification after you have completed all program coursework and your final 


grades are posted, you have passed the state exam (TExES), and you have verification from your school 
district that you have at least of 2 years teaching experience. Please do not request certification until 
program is complete. We will verify your credentials. If we do not have a Teaching Service Record on file, 
it will delay your certification approval. 


 
TExES Registration Bulletin:     http://cms.texes-ets.org/files/6614/0493/9637/texes_registration_bulletin_14_15.pdf 
See information on the Computer Assisted Tests (CAT) offered often at the testing centers. 
Preparing for the Texas Educator Certification Tests 
Watch a video about preparing to take a Texas Educator Certification test. (Flash) This video includes tips for preparing and 
studying, along with tips for reducing test anxiety. 
 
Please prepare for the state exam. Other Review Options include purchasing review materials (books, software, etc).  
www.certifyteacher.com 
You can find others by using a search engine on the Internet.  


 
TExES Exam: Students should plan to pass the exam within 6 months of graduation. Do not give up if you do not pass 
the first time! Remember to contact the Certification Coordinator 


 
Things you should know when taking the TExES exam 


o Print your Admission Ticket by logging on to your ETS testing account. 
o Your ID must match exactly to your registration name. 
o Arrive early, no late arrivals will be allowed to test. 
o Cell phones and electronic devices are not allowed in the testing centers. 
o Dress appropriately-testing room conditions and temperatures vary so dress in layers. 
 


Certification: You may apply for the state certificate after  
(a) You have completed all program coursework and final grades are posted;  
(b) You have passed the state exam (TExES); and  
(c) You have verification that you have at least 2 years teaching experience. 
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http://www.shsu.edu/%7Eedu_elc/documents/ComprehensiveExamApplication.pdf

https://secure.sbec.state.tx.us/SBECONLINE/virtcert.asp

http://www.texes.ets.org/registrationBulletin

http://www.texes.ets.org/

http://cms.texes-ets.org/files/6614/0493/9637/texes_registration_bulletin_14_15.pdf

http://cms.texes-ets.org/files/5813/4851/2912/ETSTEXES_prep_tec_tests.html

http://www.certifyteacher.com/
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EDAD 5372 Federal, State, and Local School Law 


Fall 2014 
EDAD 5372 is a required course for Educational Administration Program  


and Principal Certification. 
College of Education 


Department of Educational Leadership 
 


Instructor:  Dr. R. Scott Allen 
    Phone: 713-942-1960 Cell: 713-702-2338 
    E-mail: rsa002@shsu.edu 
 


Office hours: By appointment 
 


Day and time the class meets:  Section 01 - ONLINE 
 
Location of class: This course will be ONLINE. (You must be able to access Blackboard through 
www.shsu.edu). 
 
Additionally, all communications will be through your SHSU email account to my SHSU email 
account OR turned in to the appropriate in-box online. 
 


Course Description: 
The course provides a study of the legal basis of school control; the relation of the federal 
government to public education, the state as the fundamental legal unit in organization and 
administration of a state system of schools; the district as the unit of local school control; and 
legal duties and responsibilities of the state and local boards of education. 
 


IDEA Objectives:  In this course, our focus will be on these major objectives (as assessed by 
the IDEA course evaluation system): 
 


 Essential:  Learning to apply course material (to improve thinking, problem solving,  
 and decisions). 
 


Important: Learning how to find and use resources for answering questions or solving 
problems. 
 


Textbooks:  
 Kemerer, F. & Walsh, J. (2010). The educator’s guide to Texas school law. 7th ed. Austin, 
Texas: University of Texas Press.  
 Alexander, K. & Alexander, M. D. (2011) American public school law. 8th ed. Belmont CA: 
Wadsworth.  
 


SEE EMAIL FROM INSTRUCTOR ABOUT VARIOUS VERSIONS OF TEXTBOOKS 
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TK20 Account required for the Educational Administration Program 
Tk20 is an electronic toolkit used by candidates to provide evidence that they have mastered 
state and professional standards for the profession. 
 https://tk20.shsu.edu/ 


  
Course Format: Teaching strategies will include online discussions, case study presentations, 
field experiences, and two exams.  
 
Course Objectives: 
1. To understand the relationship between and among the federal, state and local levels of 


government in the area of education. 


2. To understand the “Common Law Heritage” of the American legal system and its 
implications for education. 


3. To understand the legal definitions, concepts, procedures, court decisions, etc. 
pertaining to the administration of schools. 


4. To possess insight into the major problems associated with school operation from a 
legal point of view. 


5.  To gain a working understanding of public school law in order to make ethical, legal and 
moral decisions without excessively burdening or employing professional legal counsel 
or other schools district legal resources.  


 


Major Student Goals: 


1. The student will demonstrate familiarity with terminology in the field of law as it applies 
to education. 


2. The student will articulate an understanding of basic legal concepts through 
examination and discussion of relevant court cases. 


3. The student will demonstrate critical analysis by differentiating factual and evidentiary 
data. 


4. The student will comprehend and utilize basic legal tests applied by the judiciary in their 
application to factual situations and cases. 


5. The student will demonstrate skill in developing educational policy which meets legal 
standards. 


6. The student will gain an awareness of major legal resources and demonstrate the ability 
to use those resources. 


 
7.  The student will gain an in-depth understanding of landmark cases in various areas of 


school law.  
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Course Requirements: 
 


Active Legal Course Participation:  There will be weekly discussion threads that will serve as 
our in-class discussion opportunities. You will be expected to prepare two cases and serve as 
one of the moderators of the discussion along with other students that have cases on your 
topic. Participation in these threads will be evaluated according to strict connection of the cases 
briefed by students and the reading for the week. By Tuesday of each topic week, each student 
briefing a case that week will post a copy of the brief for students to review and according to a 
prescribed format. Many cases will be assigned for briefing during every week during the 
summer session.  The discussion, moderated by each person assigned to brief the case, will 
occur from Tuesday to Saturday of each week.  
 


All other students are expected to participate in the discussion a minimum of two (2) times per 
topic (i.e., Schools and the State, Students and the Law, Discipline, Teachers and the Law, 
etc.) AND INCLUDE OTHER ISSUES WITHIN THE SAME TOPICS assigned in that week’s reading. 
(There are more cases on the brief list than we will have students available to write briefs. 
However, they are all included in your reading and thus should be part of the thread.) 
 


This is the forum for legal conversation and never an opportunity for personal district stories or 
personal opinion. It is essential that this activity deal with, as Sergeant Friday would say “just 
the facts.” In sum, the discussion thread will represent a comprehensive synthesis and 
analysis of the issues and cases of the weekly topics. 
 


The professor also reserves the right to inject weekly reading quizzes if necessary as part of 
your Active Legal Course Participation. 
  
Embedded Course Activities 22-25: The Department of Educational Leadership and Counseling 
requires embedded field-based activities for each course leading to Principal Certification. Each 
student is required to submit responses to the prompts electronically. (More information found 
on pages 9-10 of the syllabus.) 
 


Embedded Activity #22 
Review the faculty or student handbook and the district policy manual regarding child abuse, 
search and seizure, confidential records, drug abuse, bomb threats, security, and unauthorized 
personnel on the grounds. 
 


Embedded Activity #23 
Review and describe how the principal ensures that the Code of Ethics and Standards Practices for 
Texas Educators is followed. 
 


Embedded Activities #24 
Review and describe changes to the campus discipline management process and practices due to 
current law. 
 


Embedded Activities #25 
Review and describe the principal’s responsibility for monitoring the safety and welfare of the 
school community. Review the emergency procedures.  
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You may use the Brown and Irby Refection Cycle or Reflective Summaries that address what 
you reviewed or who you interviewed, what you learned from the activity, and how you will use 
this information when you become an administrator.  A cover page is not required and each 
embedded activity should be one or two pages maximum. 
 
Legal Briefs:  Each student will prepare two carefully paraphrased and thoroughly researched 
briefs according to the format for writing a case brief (located on SHSU Module 1) on assigned 
cases pertaining to the course material and assigned reading. These will be assigned during the 
first two weeks and samples will be available 
You will be assigned two briefs that will cover different topics (i.e., Schools and the State, 
Students and the Law, Discipline, Teachers and the Law, etc.). Your case assignments will be 
right next to your name. 
 
You will present your case brief to the class in the INSTUCTOR CREATED DISCUSSIONS under the 
correct topic and answer any questions that your colleagues might have in their responses. It is 
important that you provide as much information regarding the background (important details 
of the case prior to being heard at the current court) and basis in your briefs so that your 
colleagues get the essence of the holding (court’s ruling).  
 
Follow the format suggestions when writing your case’s holding. 
 
Mid-Term Examination: Each student will complete a Mid-Term Examination of course material 
from the first half of the semester. 
 
Final Examination:  Each student will complete an examination over the last half of the 
semester course material.  


Course Evaluation:  


While the final course grade is the sole judgment of the professor, the following scale will be 
used as a guide. 


Attendance/Participation/Discussion Board  10% 


Embedded Course Activities    10% 
Legal Briefs      20% (1st Brief 10%; 2nd Brief 10%) 
Mid-Term Examination    30% 
Final Examination     30% 
 
Late Assignment Policy 
 
There are NO PROVISIONS for any late work.  


 
Time requirement 
You are expected to participate a minimum of two (2) times per case per topic (i.e., Schools 
and the State, Students and the Law, Discipline, etc.) and your discussion contributions are 
expected to be at the graduate level by analyzing and synthesizing the topics and cases of the 
week.  
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Topic Calendar – Alexander Chapters are coded to the 7th Edition and Walsh and Kemerer are 
coded to the 6th edition.  If you use different editions….the topics may be correlated to 
DIFFERENT chapters!  Proceed with caution! 
 
COURSE ASSIGNMENTS 
 


Week DATES TOPICS ASSIGNMENTS 
 


1 8/27  Introduction  
 


2 9/1 Structure of Law and Educational 
Governance and Sources of Law  
Plyler v. Doe 457 US202 (1982) 
 
 


Reading Alexander 1, 2, 3, 4 
Walsh and Kemerer Ch. 1 
 


3 9/8  Schools and the State 
Pierce v. Society of Sisters 268 US 510 
(1925) 
Citizens for Better Education v. Goose 
Creek C.I.S.D. 719 SW2d 350 (1986) 
Shoffner v. Goose Creek C.I.S.D. Docket 
Number 331-Rio-694 (Commissioner of 
Education 1995); & Clear Creek Educators 
Association TSTA/NEA v. Clear Creek I.S.D. 
Docket Number 059-R8-1193 
(Commissioner of Education 1995) 
 
 


Alexander Ch. 6 
Walsh and Kemerer Ch. 2 and 7  


4 9/15 Students and the Law 
Hartzell v. Connell 679 P.2d 35 (1984) 
Berg v. Glen Cove City School District 853 
F. Supp. 651 (1994) 
Tinker v. Des Moines Independent 
Community School District 393 US 503 
(1969) 
Bethel School District No. 409 v. Fraser 478 
US 675 (1986) 
Hazelwood School District v.Kuhlmeier 484 
US 260 (1988) 
Sherman v. Community School District 21 
980 F.2d 437 (1992), cert. Denied, 508 US 
950 (1993) 
Palmer v. Merluzzi 868 F.2d 90 (1989) 
Beeson v. Kiowa County School District RE-
1 567 P.2d 801 (1977) 


Alexander Ch. 8 and 9 
Walsh & Kemerer Ch. 2 
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5 9/22 Discipline 
Goss v. Lopez 419 US 565 (1975) 
New Jersey v. T.L.O. 469 US 325 (1985) 
Gonzales v. McEuen 435 F. Supp. 460 
(1977) 
Ingraham v. Wright 430 US 651 (1977) 
Board of Education of Rogers Arkansas v. 
McCluskey 458 US 966 (1982) 
Ryan G. v. Navasota I.S.D. Docket No. 113-
R5-598 (Commissioner of Education, 1999) 
 
 


Walsh and Kemerer Ch. 8  
 
Embedded Activity #22 Due by 
11:59 pm on 9/27 
 


6 9/29 Teachers and the Law 
Dodge v. Board of Education 302 US 74 
(1937) 
Beilan v. Board of Public Education 357 US 
399 (1958) 
Board of Regents of State Colleges v. 
Roth408 US 564 (1972) 
Pickering v. Board of Education of 
Township High School District 205 391 US 
563 (1968) 
Mt. Healthy City School District Board of 
Education v. Doyle 429 US 274 (1977) 
Collins v. Faith School District #46-2 574 
N.W.2d 889 (1998) 
Milkovich v. Loraine Journal Co. 497 U.S. 1 
(1990) 
 
 


Alexander Ch. 15 & 16 
Walsh & Kemerer Ch. 6 


7 10/6 Texas Employment and Contract Law 
Skinner v. Railway Labor Executives 
Association 
East Hartford Education Association v. 
Board of Education of Town of East 
Hartford 562 F.2d 838 (1977) 
Gaylord v. Tacoma School District No. 10 
559 P.2d 1340 (1977), cert. Denied, 434 US 
879 (1977) 
Gillett v. Unified School District 605 P.2d 
105 (1980) 
Geller v. Markham 635 F.2d 1027 (1977), 
cert. Denied, 451 US 945 (1981) 
 
 


Alexander Ch. 14 & 17 
Walsh and Kemerer Ch. 4 & 5 


8 10/16-18 Mid-Term Examination - Online  
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9 10/20 
 


The Instructional Program 
Sandlin v. Johnson 643 F.2nd. 1027 (1981) 
Meyer v. Nebraska 262 U.S. 390 (1923) 
Andrews v. Weber 108 Ind. 31 (1886) 
Steirer v. Bethlehem Area School District 
987 F.2d 989  (1993) 
Board of Education, Island Tree Union Free 
School District No. 26 v. Pico 457 U.S. 853 
(1982) 
Epperson v. State of Arkansas 393 U.S. 97 
(1968) 
Keefe v. Geanakos 418 F.2d. 359 (1969) 
Cornwell v. State Board of Education 314 
F.Supp. 340. . . et al. (1969) 
 


Alexander Ch. 7  
 
Embedded Activity #23 Due by 
11:59 pm on 10/25 
 
  


10 10/27 Special Education Board of Education of 
the Hendrick Hudson Central School 
District v. Rowley 458 US 176 (1982 
Clyde  Clyde K. v. Puyallup SchoolDistrict  
35 F. 3d 1396 (1994) 


Texas   Texas City Independent School 
District v. Jorstad 752 F.Supp. 231 (1990) 


Thomas v. Atascadero Unified School 
District 662 F.Supp 376 (1987) 
Grube v. Bethlehem Area School District 
550 F.Supp. 418 (1982) 
 


 
Alexander Ch. 10 
Walsh and Kemerer Ch. 3 
 
 


11 11/3 
 


Educators and School District Liability 
Wood v. Strickland 420 US 308 (1975) 
Carey v. Piphus 435 US 247 (1978) 
Franklin v. Gwinnett County Schools 503 
US 60 (1992) 
Peter  Peter W. v. San Francisco Unified 
School District 131 Cal. Rptr. 854 (Cal. St. 
App. 1976)                                                
Cannon v University of Chicago 441 US 677 
(1979) 


Barr v. Bernhard 562 S.W. 2d. 844 (Tex. 
1978) 
Hopkins v. Spring 736 S.W. 2d. 617(Tex. 
1987) 


Johnson v. School District of Millard 573 
N.W. 2d 116 (1998) 


 


Alexander Ch. 11 & 13 
Walsh and Kemerer Ch. 10 
 
Embedded Activity #24 Due by 
11:59 pm on 11/8 
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Spears v. Jefferson Parish School Board 
646 So.2d 1104 (1994) 


Wagenblast v. Odessa School District No. 
105-157-166J 110 Wash 2d 
845(1988) 


 


12 11/10 School Desegregation 
Plessy v. Ferguson 163 US 537 (1896) 
Brown v. Board of Education of Topeka 


347 US 483 (1954) 
Brown v. Board of Education of Topeka 


349 US 294 (1955) 
Green v. County School Board of New Kent 


County 391 US 430 (1968) 
Swann v. Charlotte- Mecklenburg Board of 


Education 402 US 1 (1971) 
Columbus Board of Education v.Penick 443 


US 449 (1979) 
Milliken v. Bradley 418 US 717 (1974) 
Missouri v. Jenkins 515 US 70 (1995) 
 


Alexander Ch. 19 
 
 


13 11/17 Privacy (FERPA Emphasis) 
Point  Isabel Independent School District v. 
Hinojosa 797 S.W. 2d 176 (Tex. App.—
Corpus Christi 1990) 


Cox Enterprises v. Board of Trustees of 
Austin Independent School District 704 S.W 
2d 956 (1986)  


Kylie H. v. Marble Falls Independent School 
District Dkt. No. 068-R5-198 (Comm’r 
Educ. 1998)  


Roberts v. Houston Independent School 
District  788 S.W.2d 107 (Tex. App.—
Houston [1st Dist.] 1990) 
Ryans v. Gresham 6 F.Supp.2d 595 (E.D. 
Tex. 1998) 
Guzman v. Harlandale Independent School 
District Dkt. No. 485-R2-895 (Comm’r 
Educ. 1999) 
Owasso Independent School Dist. No. I011 
v. Falvo 534 U.S. 426 (2002) 
Smith v. Holley 827 S.W.2d 433 (Tex. 
App.—San Antonio 827 S.W.2d 433 (Tex. 
App.—San Antonio 1992) 


Alexander Ch. 12 
Walsh & Kemerer Ch. 9 
 
Embedded Activity #25 Due by 
11:59 pm on 11/22 
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Merriken v. Cressman 364 F.Supp. 913 
(E.D. Penn. 1973) 
Fay v. South Colonie Central School District 
802 F.2d 21 (1986) 


14 11/24 
OPTIO
NAL 


School Finance 
Edgewood I.S.D. v. Kirby, 777 S.W.2d 391 
(Tex. 1989) 
Edgewood I.S.D. v. Kirby 804 S.W.2d 491 
(Tex. 1991) 
Edgewood I.S.D. v. Meno 893 S.W.2d 450 
(Tex. 1995) 
Edgewood I.S.D. v. Meno 917 S.W.2d 717 
(Tex. 1995) 
West Orange-Cove Consolidated ISD v. 
Neeley, 176 S.W.3d 746 (2005), 
Rose v. Council for Better Education 790 
S.W.2d 186 (1989) 
Carrollton/Farmers Branch I.S.D. v. 
Edgewood I.S.D. 826 S.W.2d 489 (Tex. 
1992) 


Finance Handout – You might want 
to read the online article…..could 
be a bonus question on the Final 
Exam! 
This is Thanksgiving Week! 


15 12/1 Religion in the Public Schools 
Engel v. Vitale 370 US 421 (1962) 
School District of Abington Township v. 
Schempp & Murray v. Carlett 374 US 203 
(1963) 


Lee v. Weisman 505 US 577 (1992) 


Edwards v. Aguillard 482 US 578 (1987) 
Santa Fe Independent School District v. 
Doe, 530 U.S. 290 (2000) 


Walsh & Kemerer Ch. 7 
Alexander Ch. 5 
 


16 12/8-10 FINAL EXAM Online  
 


Embedded Course Activities 
 


ASE 572 Federal, State, and Local School Law 


6.1 Understand Legal, 
Political, Social, 
Economic Context  


22. Review the faculty or student 
handbook and the district policy 
manual regarding child abuse, search 
and seizure, confidential records, drug 
abuse, bomb threats, security, and 
unauthorized personnel on the 
grounds. 


9.2 Ensure Safety of 
Students & 
Personnel in 
Emergencies 


5.1 Act with Integrity 
5.2 Acts Fairly 
5.3 Acts Ethically 


23. Review and describe how the 
principal ensures that the Code of 
Ethics and Standards Practices for 
Texas Educators is followed. 


3.2 Implement 
Compliance w/ 
Code of Ethics 
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3.1 Manage the 
Organization  
6.3 Influence Legal, 


Political, Social, 
Economic Context 


24. Review and describe changes to the 
campus discipline management 
process and practices due to current 
law. 


9.4 Apply Law to 
Support Services  


3.5 Apply Laws Fairly 
3.4 Apply Legal 


Guidelines   


3.1 Manage the 
Organization 
 


25. Review and describe the principal’s 
responsibility for monitoring the 
safety and welfare of the school 
community. Review the emergency 
procedures. 


9.2 Ensure Safety of 
Students & 
Personnel in 
Emergencies 


9.3 Develop/Implement 
Procedures for 
Crisis Planning 


 


 Professionalism Policy: You are expected to follow professional standards in this course and program 
and to be professional and courteous with everyone in all of your written communication (i.e., 
Discussions and Email).  


 SHSU Academic Policy Manual -- Students  


o Procedures in Cases of Academic Dishonesty #810213 


o Disabled Student Policy #811006 


o Student Absences on Religious Holy Days #861001 


o Academic Grievance Procedures for Students # 900823 


 SHSU Academic Policy Manual – Curriculum and Instruction 


o Use of Telephones and Text Messagers in Academic Classrooms and Facilities #100728 


 Visitors in the classroom - Only registered students may attend class. Exceptions can be 
made on a case-by-case basis by the professor. In all cases, visitors must not present a 
disruption to the class by their attendance.  


NCATE Accreditation 


The Sam Houston State University, College of Education has the distinction of NCATE accreditation since 
1954. As an NCATE accredited program, the College of Education ensures that the best-prepared 
teachers will be in classrooms teaching the next generation of leaders how to solve problems, 
communicate effectively, and work collaboratively. 


In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) to become 
the Council for the Accreditation of Educator Preparation (CAEP), combining the two premiere 
accrediting organizations as a single accrediting agency for reform, innovation, and research in educator 
preparation. SHSU will continue to be NCATE accredited through its next review scheduled for 
November 2015. 


NCATE Standards 


CAEP Standards 



http://www.shsu.edu/dotAsset/728eec25-f780-4dcf-932c-03d68cade002.pdf

http://www.shsu.edu/dotAsset/c6b9a428-6963-4968-8d3d-49b86f99e10a.pdf

http://www.shsu.edu/dotAsset/0953c7d0-7c04-4b29-a3fc-3bf0738e87d8.pdf8

http://www.shsu.edu/dotAsset/bb0d849d-6af2-4128-a9fa-f8c989138491.pdf

http://www.shsu.edu/dotAsset/6d35c9c9-e3e9-4695-a1a1-11951b88bc63.pdf

http://www.ncate.org/Portals/0/documents/Standards/NCATE%20Standards%202008.pdf

http://caepnet.files.wordpress.com/2013/09/final_board_approved1.pdf
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The Conceptual Framework and Model 


The COE Conceptual Framework establishes the shared vision of the college in 
preparing educators to work with P-12 students through programs dedicated to 
collaboration in instruction, field experience, and research, the candidates in Sam 
Houston State University’s Educator Preparation Programs acquire the knowledge, 
dispositions, and skills necessary to create a positive learning environment 
preparing educators to work with P-12 students. Employing a variety of 
technologies, candidates learn to plan, implement, assess, and modify instruction to 
meet the needs of diverse learners. The Conceptual Framework (CF) incorporates five 
(5) indicators throughout the framework that serve to identify areas tied to course 
work where there is evidence of Conceptual Framework and goals assessment. The five indicators are: 
Knowledge Base (CF1), Technological Learning Environment (CF2), Communication (CF3), Assessment 
(CF4), and Effective Field Experience with Diverse Learners (CF5) 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 



http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/accreditation/conceptual-framework.html
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SHSU Dispositions and Diversity Proficiency (DDP) Standards 


 


     


 DDP CF CAEP NCATE 


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 1.1 
(InTASC 
#10) & 3.3 


1. c., 1.g., 
& 4. c 


2.  Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem-
solving and decision making for diverse learners. 


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


3. Practices ethical behavior and intellectual honesty. 
 


3 1.1(InTASC 
#9) , 3.3, 
& 3.6  


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners. 


3 & 5 1.1 
(InTASC 
#2) 


4.a.& 4.d. 
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CF: Conceptual Framework 
CAEP: Council for the Accreditation of Educator Preparation (see page 20-21 of CAEP Standards for 


cross-cutting themes and diversity characteristics) 
NCATE: National Council for the Accreditation of Teacher Education 


 
The Dispositions and Diversity Proficiency (DDP) Standards are administered and evaluated in 
prescribed courses to all educator preparation student in initial and advanced programs (please provide 
additional information for the candidate if the DDP is administered during your course). 


 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of 
the programs. You will receive one survey in the final semester prior to graduation regarding the 
operations of the unit during your time here. A second survey will occur within one year following 
graduation from or completion of a program, and will be sent to you and to your employer. This survey 
will focus on the preparation received at SHSU. Please remember that your response to these surveys is 
critical to SHSU program excellence. 


 
 


NCATE Unit Standards http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  
http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4  
 


State Standards:  http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp  
 


Web link on Educator Preparation Services site for Conceptual Framework: 
http://www.shsu.edu/~edu_edprep/ 



http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4

http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp

http://www.shsu.edu/~edu_edprep/
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EDAD 5386 Online  


Special Populations and Special Programs 
Fall 2014 


EDAD 5386 is a required course for Principal Certification. 
College of Education 


Department of Educational Leadership and Counseling 
 


Instructor:  Dr. Pamela Zoda 


    zoda@shsu.edu; pzoda@conroeisd.net 


    936-661-2673 (cell)  936-709-7746 (work) 


Office hours:  Available by email/phone/GoToMeeting/by appointment 


Class Time:  August 27-December 11 


Location of class: Online  


Course Description: This course is designed to introduce students to the theory and practice of special programs 
provided in the schools.  These programs usually have special or categorical funds.  Such programs have common 
characteristics regarding the receipt, application and accountability of funds as well as the specifying of eligibility 
criteria for students. 


IDEA Objectives:  In this course, our focus will be on these major objectives (as assessed by the IDEA 
course evaluation system): 
 Essential:  1.  Gaining factual knowledge 


2.  Developing specific skills, competencies, and points of view needed   
     by professionals in the field most closely related to this course. 


 Important:    1.  Learning to apply course material 
           2.  Learning how to find and use resources for answering questions or  
         solving problems. 
 
Textbook:  
Pankake, A., Littleton, M., & Schroth, G. (2012). The administration and supervision of special programs (3rd ed.). 


Dubuque, IA: Kendall/Hunt.   
 
Due to the online nature of this course, you must be able to access Blackboard from the SHSU website.  
Contact blackboard@shsu.edu for additional assistance. 
 
Supporting Materials:  
Texas Education Code 
http://portals.tea.state.tx.us/page.aspx?id=920&bc=506 
Special Education in Texas A to Z Index 
http://www.tea.state.tx.us/index2.aspx?id=2147491399 
Compensatory Education in Texas 
http://www.tea.state.tx.us/index4.aspx?id=4082 
Bilingual Education in Texas 
http://www.tea.state.tx.us/index2.aspx?id=4098 
Bilingual/ESL Monitoring in Texas 
http://www.tea.state.tx.us/index2.aspx?id=2147495578&menu_id=2147483703 
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Gifted Education in Texas 
http://www.tea.state.tx.us/index2.aspx?id=6420 
Texas Association for the Gifted and Talented 
http://txgifted.org/ 
Texas Association for Bilingual Education 
http://www.tabe.org/index.cfm 
Association of Compensatory Educators of Texas 
http://www.acetx.org/ 
Career and Technical Education in Texas 
http://www.tea.state.tx.us/index2.aspx?id=4881 
Migrant Education Program in Texas 
http://www.tea.state.tx.us/index4.aspx?id=4700 
NCLB and ESEA Title Programs 
http://www.tea.state.tx.us/nclb/ 
Code of Ethics and Standard Practices for Texas Educators 
http://info.sos.state.tx.us/pls/pub/readtac$ext.TacPage?sl=R&app=9&p_dir=&p_rloc=&p_tloc=&p_ploc=&pg=1
&p_tac=&ti=19&pt=7&ch=247&rl=2 


 
 


Terms used in discussions of Diversity in Education and in Educational Settings 


Diversity 
broad term referring to the variety of points of view, of experience, and of making meaning 
that encompasses complex differences in groups and individuals. 


Culture 
a broad concept that encompasses everything used to describe a people; e.g., their shared 
ways of knowing, thinking, perceiving, creating, evaluating, interacting, and doing. 


Ethnicity 
cultural characteristics such as language, religion, geography/national origin, food, dress, 
music, etc. 


Intercultural 
respectful interchange (more than recognition) between and among individuals, groups, and 
nations. 


Interdependence need for and benefit in interacting with, learning from, and working together. 


Minority 
any group that has less power than the majority as evidenced by lower pay, restricted 
opportunities, limited political access, and other forms of discrimination. 


Multiculturalism 
recognition of variety, complexity, and contributions of cultures; the recognition of the 
value of diversity. 


Race a social construct used to classify people on visible characteristics 


Modified from definitions compiled by Dr. Brenda Forster, Professor of Sociology, Elmhurst College 


 


Course Format:  
Lessons will include a combined approach of classroom discussion, outside reading, field projects, Web-based 
research, presentations, and some online lessons to achieve the objectives of the course.  Brain-based learning 
principles, adult learning principles, and flipped classroom principles will be engaged in this class. 
   
Course Content:  
In the course, the major emphasis is placed on how the principal: 
1. Communicates and implements a vision for learning and sustains it related to special populations and programs 
2. Communicates and works effectively with diverse groups in the school community to ensure that all students 


have an equal opportunity for educational success 
3. Responds to pertinent political, social, and external environments related to special populations and programs 
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4. Knows how to act with integrity, fairness, and in an ethical and legal manner related to special populations and 
programs 


5. Implements policies and procedures that promote professional educator compliance with The Code of Ethics 
and Standard Practices for Texas Educators 


6. Applies legal guidelines (e.g., in relation to students with disabilities, bilingual education, confidentiality, 
discrimination) to protect the rights of students and staff and to improve learning opportunities 


7. Applies laws, policies, and procedures in a fair and reasonable manner 
8. Serves as an advocate for all children 
9. Promotes the continuous and appropriate development of all students 
10. Promotes awareness of learning differences, multicultural awareness, gender sensitivity and ethnic appreciation 
11. Knows how to facilitate the design and implementation of curricula and strategic plans that enhance teaching 


and learning: Ensure alignment of curriculum, instruction, resources, and assessment, and promote the use of 
varied assessments to measure student performance 


12. Facilitates the use of technology, telecommunications and information systems to enrich the campus curriculum 
13. Knows how to advocate, nurture, and sustain an instructional program and a campus culture that are conducive 


to student learning and staff professional growth 
14. Ensure that all students are provided high-quality, flexible instructional programs with appropriate resources 


and services to meet individual student needs 
15. Facilitates the implementation of sound, research-based theories and techniques of teaching, learning, classroom 


management, students discipline and school safety to ensure a campus environment conducive to teaching and 
learning 


16. Ensures responsiveness to diverse sociological, linguistic, cultural, and other factors that may affect students’ 
development and learning 


17. Works collaboratively with other campus personnel to develop, implement, evaluate, and revise a 
comprehensive campus professional development plan that address staff needs and aligns professional 
development with identified goals related to special populations and programs 


18. Implements strategies that enable the school physical plant, equipment and support systems to operate safely, 
efficiently, and effectively related to special needs students 


19. Applies local, state, and federal laws and policies to support sound decision making related to school programs 
and operations (e.g., student services, food services, health service, and transportation) related to special needs 
students and programs. 


 


Course Requirements: 


Course Requirements: 


Late Work 
1. Assignments are due as stated. Late work at the graduate level is considered unacceptable. 
2.  Late work will include a point deduction (3 points) per day for each day the assignment is submitted past the due 
date. 
 
Attendance 
Academic Policy Statement 800401 The policy for this class is as follows: 
Online attendance and submissions of discussions and assignments for all class sessions is expected.  All work is 
due prior to the due date specified.   
 
Time Requirement 
This course will provide at least 40 hours of instruction utilizing online class meetings, outside research, 
independent study, and online submissions. 
 
Professionalism 
Expectations of Graduate Students and Principal Certification Candidates 
Graduate/Certification students are expected to demonstrate regular attendance, active participation in class (face to 
face or online), timely completion of assignments, and respectful interactions with others.  Online students are 
expected to interact online with others on a weekly basis.  
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Graduate/Certification students are expected to submit work that demonstrates mastery of content and independent 
thinking.  Students are expected to read beyond the work assigned, finding relevant resources to supplant learning.  
 
The student must develop the professional competencies necessary for applying the knowledge in the essential areas 
of school leadership.  Extended reading and research is an integral part of graduate study. 
 
Debate is encouraged, assuming students demonstrate professionalism.  Student dispositions will be factored in the 
final grade for the course.  
 
Academic dishonesty is grounds for dismissal from the graduate or certification program (see more in the next 
section). 
 
Student Conduct 
All students shall follow the tenets of common decency and acceptable behavior conducive to a positive learning 
environment.  
 
Electronic Devices: Unless being used as a part of the instructional activity, all cell phones, computers, and other 
electronic devices should be turned off during class.  Refrain from checking email during class time. 
 
Academic Honesty 
Academic work submitted by you (such as papers, assignments, reports, tests) shall be your work alone and 
referenced in part or in whole to its correct source.  Submission of commercially prepared (or group prepared) 
materials as your own work is unacceptable. Moreover, you shall encourage honesty in others by refraining from 
providing materials or information with knowledge that these materials or information will be used improperly.  
Violation of these academic standards may result in program removal or failure.  Academic Policy Statement 
810213.  See also http://www.shsu.edu/syllabus/ 
 
Students are expected to use conventions noted in the Publication Manual of the American Psychological 
Association, 6th edition, for citing sources.  
 
Papers and reports will be submitted electronically and may be evaluated for originality of content and accuracy of 
quotes and paraphrasing using software such as Turnitin. Plagiarized work will receive a failing grade and possible 
program dismissal. 
 
Sam Houston State University has an account with an automated plagiarism detection service that allows instructors 
to submit student assignments to be checked for plagiarism.  We reserve the right to (a) request that assignments be 
submitted as electronic files and (b) electronically submit assignments.  Assignments are compared automatically 
with a database of journal articles, web articles, and previously submitted papers.  The instructor receives a report 
showing exactly how a student’s paper was plagiarized.  For information about plagiarism in SHSU’s website, go to 
http://www.shsu.edu/students/guide/dean/codeofconduct.html (see section 5.31 and 5.32 of the Code of Student 
Conduct and Discipline) and http://www.shsu.edu/~vaf_www/aps/documents/810213.pdf (see section 5.31 and 5.32 
of the Academic Policy Statement 810213) 
 
PLAGIARISM: WHAT IT IS 
Plagiarism is defined as “literary theft” and consists of the unattributed quotation of the exact words of a published 
text, or the unattributed borrowing of original ideas by paraphrase from a published text.  On written papers for 
which the student employs information gathered from books, articles, or oral sources, each direct quotation, as well 
as ideas and facts that are not generally know to the public at large must be attributed to its author by means of the 
appropriate citation procedure. Plagiarism also consists of passing off as one’s own, segments or the total of another 
person’s work. 
 
Dropping the Class/Withdrawing from the University:  
If you need to adjust your schedule by dropping this course, please follow university procedures to drop the class.  If 
you fail to drop the class, a failing grade shall be assigned at the end of the course. To resign (officially withdraw) 
from the university, a student must either report to the Registrar’s Office to complete a Resignation Request or 
submit a letter stating his or her intent to resign. 
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Students with Disabilities Policy: http://www.shsu.edu/syllabus/ 
 
Student Absences on Religious Holy Days: http://www.shsu.edu/syllabus/  
 
 
University Policies:  
Graduate students (and certification students) are governed by the SHSU’s policies related to student conduct. Any 
student with questions about grievances, ethical behavior, etc. should review the SHSU Graduate Catalog and the 
Texas State University System Rules and Regulations. See: http://www.shsu.edu/~vaf_www/aps/stualpha.html 


 Academic Dishonesty policy 
 Cell Phone Policy Sam Houston State University Academic Policy Statement 100728  
 Student Syllabus Guidelines with link - http://www.shsu.edu/syllabus/  


 


NCATE Accreditation 


The National Council for Accreditation of Teacher Education (NCATE), the largest accreditation body in the United 
States, is officially recognized by the U.S. Department of Education and highly acclaimed as an accrediting body for 
institutions that prepare educators for professional roles in schools. NCATE’s mission is to provide accountability 
and improvement in educator preparation through a standards-based assessment. NCATE accreditation adds value to 
your education as a program of high quality in the educational community. 


“NCATE standards are based on the belief that all children can and should learn, (NCATE, 2008).” The 
effectiveness of the College or Unit is measured based on the standards, which are institutional guidelines that 
ensure knowledge, skills, and professional dispositions educators need to facilitate P-12 learning. 


The NCATE website is source for additional information accessed as follows: 


http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  


http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4  


The Conceptual Framework and Model 


The COE Conceptual Framework establishes the shared vision of the college in preparing educators 
to work with P-12 students through programs dedicated to collaboration in instruction, field 
experience, and research, the candidates in Sam Houston State University’s Educator Preparation 
Programs acquire the knowledge, dispositions, and skills necessary to create a positive learning 
environment preparing educators to work with P-12 students. Employing a variety of technologies, 
candidates learn to plan, implement, assess, and modify instruction to meet the needs of diverse 
learners.  


The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that 
serve to identify areas tied to course work where there is evidence of Conceptual Framework and 
goals assessment. The five indicators are: 


Knowledge Base (CF1)  
Technological Learning Environment (CF2) 
Communication (CF3) 
Assessment (CF4) 
Effective Field Experience with Diverse Learners (CF5) 
Web link on Educator Preparation Services site for Conceptual Framework: http://www.shsu.edu/~edu_edprep/ 
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College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of the 
programs. You will receive one survey in the final semester prior to graduation regarding the operations of the unit 
during your time here. A second survey will occur within one year following graduation from or completion of a 
program, and will be sent to you and to your employer. This survey will focus on the preparation received at SHSU. 
Please remember that your response to these surveys is critical to SHSU program excellence. 
 
Matrix 
 
Date  Course Objectives Course Activities Performance 


Assessments and 
Measurement/ 
 


Standards 
Alignment 
Conceptual 
Framework (CF) 
NCATE Knowledge 
and Skills 
Proficiencies by 
indicator (N), ELCC 
Standards (ELCC), 
State (TExES)


Week 1 
8/27 


9  


1. Overview of the Course. 
2. Establish how a principal will create a 
campus culture that sets high 
expectations, promotes learning and 
provides intellectual stimulation for self, 
students (particularly special 
populations), and staff. 
3. Determine how the principal would 
implement strategies to ensure the 
development of collegial relationships 
and effective collaboration for special 
populations. 


Review syllabus. 
Post introductions.  
Watch principal vision 
video. 
Case Study on Vision.  
  


1. Online activity 
and response. 
2. Upload your 
response to 
Principal’s Vision 
Case Study. Reflect 
and respond to two 
other student’s case 
responses by 9/2. 
 


CF1 Knowledge 
Base 
N 1e, 1f 
ELCC 1.1, 1.2, 
1.3, 1.4, 1.5 
TExES 001 a-g 


Week 2 
9/3 
 


1. Determine how a principal 
communicates and works effectively 
with diverse groups in the school 
community to ensure that all students 
have an equal opportunity for 
educational success.  
2. Determine how a principal applies 
legal guidelines to protect the rights of 
students and staff and to improve 
learning opportunities 
3. Determine how the principal serves as 
an advocate for students in special 
education 
4. Ensures that all students are provided 
high-quality, flexible instructional 
programs with appropriate resources and 
services to meet individual student 
needs. 


As a future 
administrator, read, 
reflect, and respond to 
the online activity.   
Complete Embedded 
Administrative Activity 
to be included in 
Administrative Portfolio. 
 


1. Read Chapter 1 
and links posted. 
2. Online activity 
and response. 
3. Complete 
Embedded 
Administrative 
Activity 3 by 9/9. 
 
 


CF1 Knowledge 
Base 
CF3 
Communication 
N1e, 1f 
ELCC 4.1, 2.1 
TExES 002 h 
and i; 003 d-i.; 
005 d. 
 
 
 
 


Week 3 
9/10 
 


1. Understand the history and purpose of 
Section 504 as it applies to the school 
setting. 
2.  Compare and contrast Section 504 
and Special Education. 
3. Locate the referral process for Section 
504 in your school district. 


As a future 
administrator, read, 
reflect, and respond to 
the online activity. 
Review all posted 
documents.   
 


1. Read Chapter 2 
and posted links. 
2. Online activity 
and response. 
3. Quiz on Special 
Education /Section 
504 by 9/16. 


CF1 Knowledge 
Base 
CF3 
Communication 
N 1e, 1f 
ELCC 3.3 
TExES 009 a, b, 
and d 
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Week 4 
9/17 


1. Define all Title programs and the 
relation to NCLB and ESEA. 
2. Define Title program terms, issues, 
and legal applications. 
3. Determine how a principal 
communicates and works effectively 
with diverse groups in the school 
community to ensure that all students 
have an equal opportunity for 
educational success.  
4. Determine how a principal applies 
legal guidelines (e.g., to relation to 
students with special needs) to protect 
the rights of students and staff and to 
improve learning opportunities 
5. Determine how the principal serves as 
an advocate for students through title 
programs 
6. Determine how the principal promotes 
the continuous and appropriate 
development of student through title 
programs 


As a future 
administrator, read, 
reflect, and respond to 
the online activity. 
Review all posted 
documents.  Reflect on 
questions regarding 
NCLB/ ESEA and 
accountability standards.  
. 


1. Read Chapter 3 and 
posted links. 
2. Online Activity 
and Response. 
3. Complete Field 
Based Activity 1 by 
9/23. 


CF1 Knowledge 
Base 
CF3 
Communication 
N 1e, 1f 
ELCC 4.1, 5.1, 
5.2, 5.3 
TExES 002 h 
and i; 003 d-i;  


Week 5 
9/24 


1. Information related to Migrant 
programs. 
2. Determine how the principal can act 
with integrity, fairness, and in an ethical 
and legal manner 
3. Determine what policies the principal 
can implement that promote professional 
educator compliance with The Code of 
Ethics and Standard Practices for Texas 
Educators  


As a future 
administrator, read, 
reflect, and respond to 
the online activity. 
Review all posted 
documents.   
 


1. Read Chapter 4 
and posted links. 
2.  Online activity 
and response. 
3. Complete 
Embedded 
Administrative 
Activity 1 by 9/30. 
4. Quiz on 
NCLB/Migrant. 


CF1 Knowledge 
Base 
CF3 
Communication 
N 1e, 1f 
ELCC 5.1, 5.2, 
5.3 
TExES 003b. 


Week 6 
10/1 


1. Review Bilingual/ESL Education. 
2. Demonstrate how to advocate, nurture, 


and sustain an instructional program 
and a campus culture that are 
conducive to student learning and staff 
professional growth 


3. Ensure that all students are provided 
high-quality, flexible instructional 
programs with appropriate resources 
and services to meet individual student 
needs. 


As a future 
administrator, read, 
reflect, and respond to 
the online activity. 
Review all posted 
documents.   
Complete ELPS Training 
Online. 
 
 
 
 


1. Read Chapter 7 
and posted links.  
2. Online activity 
and response. 
3. Locate and 
complete the ELPS 
Academy on Project 
Share by 10/14.  
 


CF1 Knowledge 
Base 
CF3 
Communication 
N 1e, 1f 
ELCC 2.1, 2.4, 
5.1, 5.2, 5.3 
TExES 003 g. 
005 g. and k.; 
006 a. 
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Week 7 
10/8 


1. Review Career and Technology 
Education.  
2. Determine how the principal can 
facilitate the use of technology, 
telecommunications and information 
systems to enrich the campus 
curriculum.  
3. Observe how the principal promotes 
awareness of learning differences, 
multicultural awareness, gender 
sensitivity and ethnic appreciation. 


As a future 
administrator, read, 
reflect, and respond to 
the online activity. 
Review all posted 
documents.   
Completed ELPS 
Academy. 
 
 
 
 


1. Read Chapter 6 
and posted links. 
2.  Online activity 
and response. 
3. Finalize ELPS 
Academy on Project 
Share.  Upload 
completed 
certificate to 
professor in 
Blackboard 
assignments. 
4. Quiz on 
Bilingual/ESL. 


CF1 Knowledge 
Base 
CF2 
Technological 
CF3 
Communication 
N 1e, 1f 
ELCC 2.1TExES 
005F. 


Week 8 
10/15 
 


1. Discuss Alternative Programs 
2. Determine the intent and purpose of 
different types of alternative education 
settings. 
3. Explore a few examples of alternative 
programs.  
4. Share the structure and intent of 
successful alternative programs. 


As a future 
administrator, read, 
reflect, and respond to 
the online activity. 
Review all posted 
documents.   
 


1. Read Chapters 
11, 12, and posted 
links. 
2. Online activity 
and response. 
3. Complete Field 
Based Activity 2 by 
10/21 


CF1 Knowledge 
Base 
CF3 
Communication 
N 1e, 1f 
ELCC 2.1TExES 
005 d and k 


Week 9 
10/22 
 


1. Review Gifted and Talented Education 
and Advanced Placement 
2.  Determine required professional 
development for Gifted and Talented 
Teachers and staff. 
3. Identify unique needs for special 
program and population. 
4. Determine role of the principal in 
managing and overseeing special 
program. 


As a future 
administrator, read, 
reflect, and respond to 
the online activity. 
Review all posted 
documents.   
 


1. Read GT 
Chapter and 
posted links. 
2. Online activity 
and response. 
3. Complete Field 
Based Activity 3 by 
10/28. 


CF1 Knowledge 
Base 
CF2 
Technological  
CF3  
ELCC 2.2 
TEXES 004 a.-d. 


Week 10 
10/29 
 


1.  Determine roles and responsibilities 
of school counselors. 
2. Explore the importance of a healthy 
school culture. 
3. Determine the role of the principal in 
managing and overseeing special 
program. 
4. Examine how counselors work with 
staff, students, parents, and community. 


As a future 
administrator, read, 
reflect, and respond to 
the online activity. 
Review all posted 
documents.   
Post a summary of your 
discussion with a school 
counselor.  Comment on 
two other student’s 
observations. 


1. Read Chapter 
10 and posted 
links. 
2. Online activity 
and response. 
3. Complete 
Embedded 
Administrative 
Activity 2 by 11/4. 
 


CF1 Knowledge 
Base 
CF2  
ELCC 2.1, 2.2  
TExES 004 a.-d.; 
005 d, g and k 
 
 


Week 11 
11/5 


1. Determine the unique needs for staff 
development focused on special 
programs and special populations. 
2. Examine strategies for introducing 
and implementing new initiatives. 
3. Explore approaches for creating 
collaboration and accountability. 


As a future 
administrator, read, 
reflect, and respond to 
the online activity. 
Review all posted 
documents.   
 
 


1. Online activity 
and response. 
2.  Complete Staff 
Development 
Analysis by 11/11. 
 


CF1 Knowledge 
Base 
CF3 
Communication 
N 1e, 1f 
ELCC 3.3 
TExES 009 a, b, 
and d 
 


Week 12 
11/12 


1. Informative Presentation topic chosen. 
2. Determine the importance of building 


As a future 
administrator, read, 


1. Online activity 
and response. 


CF1 Knowledge 
Base 
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teacher leaders. 
3. Examine the role of the principal in 
building teacher leaders. 
4. Explore diverse approaches to 
building collaboration. 


reflect, and respond to 
the online activity. 
Review all posted 
documents.   
Begin TK20 Assessment 
process. 
 
 
 


2.  Sign up and 
begin preparing for 
a Special Program 
topic.  Develop your 
Informative 
Presentation (20-30 
min. to view) on 
your chosen topic 
Choose a topic not 
selected by another 
student in the class.   


CF3 
Communication 
N 1e, 1f 
ELCC 2.4 
TExES 006 a. 


Week 13 
11/19 


1.  Obtain a copy of your district’s 
PBMAS. 
3. Determine needs of special program 
student populations in your district 
based on the PBMAS data. 


As a future 
administrator, read, 
reflect, and respond to 
the online activity..  


1. Online activity 
and response. 
. 


CF1 Knowledge 
Base 
CF3 
Communication 
N 1e, 1f 
ELCC 2.4 
TExES 006 a. 


Week 14 
11/29 


1. Informative Presentation on chosen 
topics. 
2. Determine the importance of building 
teacher leaders. 
3. Examine the role of the principal in 
building teacher leaders. 
4. Explore diverse approaches to 
building collaboration. 


As a future 
administrator, read, 
reflect, and respond to 
the online activity. 
Review all posted 
documents.   
 
 


1. Online activity 
and response. 
2. Special Topic 
Presentation posted 
on Blackboard  by 
12/3 and respond to 
the discussion 
questions posted by 
two other students 
by 12/5. 


CF1 Knowledge 
Base 
CF3 
Communication 
N 1e, 1f 
ELCC 2.4 
TExES 006 a. 


Week 15 
12/4-8 
 


FINAL EXAM (multiple choice) TExES aligned and 
formatted exam 


Exam available 
online 12/4-8 (10 
PM). 


CF1 Knowledge 
Base 
CF3 
Communication 
N 1e, 1f 
ELCC 1.1, 1.2, 
1.3, 1.4, 1.5, 
2.1, 2.4, 3.3, 
4.1, 5.1, 5.2, 
5.3, TExES 
001a-g; 002b. 
003 b, d,-i, 004 
e; 005 d, f, g, K; 
006a; 009 a, b, d. 


 
 
Standards Alignment 
Conceptual Framework (CF), NCATE Knowledge and Skills Proficiencies by indicator (N), ELCC Standards 
(ELCC), State (TExES) 
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Assignments: 
 
1. Special Program Topic Presentation 
 


Each student will research and develop a presentation which provides an overview of the special program chosen.  
Utilize the text, district resources and information, and at least one other federal or state resource. Include a 
minimum of two discussion questions for class participation. Presentations should be a minimum of 20-30 minutes 
to complete. 


Each presentation should highlight the following aspects as they apply to that particular program: 


 History of the special program 
 Current laws, guidelines, and regulations of governmental agencies for the special program 
 Management functions of planning, organizing, staffing, implementing, and evaluating the special program 
 Role of the principal in regard to the special program 
 Characteristics of the population being served by the program, including cultural factors that should be 


considered in the management of the special program 
 Impact of program on education 


Presentation is neat, well organized, well-edited, and useful to fellow students as a future reference.  Provide 
sources regarding where students can find additional information.   
 


2. Field Based Activities 
Write a one page summary of each activity. Upload the summary to blackboard by the date noted. 


1. Determine and discuss the person’s responsibilities in district (or campus) related to Title Funds. 
2. Determine and discuss all special populations and programs on your campus. 
3. Describe the procedures used to identify gifted students in your district. 


 
3. ELPS Academy on Project Share 


 
Complete the ELPS Academy on Project Share (go to TEA Project Share. Syllabus for ELPS Academy is 
http://www.epsilen.com/crs/1172236 
Each Educational Service Center has a Project Share contact who can assist you with the web host if you are 
currently working in a Texas School District.  If you are not currently working in a public school district or if you 
are not able to access the ELPS Academy, contact  projectshare@tea.state.tx.us. They will add you to the course.   
 
4. Embedded Internship Activity 


 
You are a potential school leader. Report, critique, and reflect on the topic below for each activity. This is a formal 
paper which will be a part of your administrative portfolio.  Present a summary of the activity in 1-2 paragraphs then 
complete the activity using the Brown and Irby Reflection Cycle listing each required component within your 
document.  Please include your name, check for spelling and grammatical errors, and save in a word document prior 
to submitting in Blackboard. See rubric provided for more information. 


 
Embedded Internship Activity 1:  Critique the process for adapting and modifying curriculum and instruction to 
meet the needs of various types of students (i.e. regular, vocational, special education, gifted and talented, 
bilingual, economically disadvantaged). 


 
Embedded Internship Activity 2:  Critique the procedures being used in student placement decisions (grouping, 
promotion and retention) on your campus. 


 
Embedded Internship Activity 3:  Participate in and critique an Admission, Review and Dismissal (ARD) 
meeting. 
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5. Staff Development Analysis 
 
Review the campus or district staff development to determine if there is an inclusive plan for special populations (all 
programs and populations studied in this course). Determine what programs/populations are not covered within the 
staff development program. Or are the programs aligned and evident? Are areas identified which could use 
additional staff development opportunities?  Upload the summary of your analysis to Blackboard and attach the staff 
development program information. 
 
 


Course Evaluation:  


Case Studies      20 points 
Quizzes       30 points  Final Grades 
ELPS Academy     50 points 
Field Based Activities/Summaries   30 points  A      450-405  points 
Embedded Internship Activities   60 points  B      404-360  points 
Topic Presentation       80 points  C 359-315  points 
Staff Development Analysis   10 points  F < 314 points 
Final Exam    100 points 
Participation      70 points   
Total     450 points 


 
Expectations: 


It is expected that all students will attempt every assignment and participate in class.  


 
 







 


 
 


EDAD 6368: Instructional Supervision 
Course Number is a required course for the Master of Arts in Instructional Leadership 


 
College of Education 


Department of Educational Leadership and Counseling 
 
Instructor:                 Fred C. Lunenburg, Ph.D. 


Office location TEC 319 
P.O. Box 2119 SHSU 
Huntsville, Texas 77341 
Phone: 936-294-3838; Fax: 936-294-3886 
E-mail: edu_fcl@shsu.edu 
My Web Page: www.shsu.edu/~edu_fcl 


 


Office hours: By appointment 
 


Day and time the class meets: See SHSU Class Schedule 
 


Location of class: See SHSU Class Schedule 
 


Course Description: This course focuses on leadership for the improvement of instruction and includes 
current research on school and leadership effectiveness. The course is designed to expand your knowledge 
of instructional leadership along with related issues within the framework of administrative leadership. You 
will engage in online discussions, research projects, and activities to stimulate improved effective practices 
in leading and professionally developing teachers and staff in educational settings. Students should have 
access to a reliable High Speed Internet connection and be familiar with basic Microsoft software programs 
including Word and PowerPoint. You will be required to submit papers using Microsoft Word and PDFs. 


 


About Your Professor 
Visit my website  www.shsu.edu/~edu_fcl/ for information concerning my background and experience. 


 
IDEA Objectives:  In this course, our focus will be on these major objectives (as assessed by the IDEA 
course evaluation system): 


Important: 3. Learning to apply course material (to improve thinking, problem solving, and decisions). 


Important: 4. Developing specific skills, competencies, and points of view needed by professionals in the 
field most closely related to this course. 


 
Textbooks: Required Text (in modified APA format) 


 
Glickman, C.D., Gordon, S.P., & Ross-Gordon, J.M. (2014). SuperVision and instructional leadership: A  
 developmental approach (9th Ed.). Boston, MA: Allyn & Bacon. ISBN 13: 978-0-13-285213-5 


 
Other Suggested Readings (in modified APA format) 


 
Hall, G.E. & Hord, S.M. (2011). Implementing change: Patterns, principles, and potholes (3rd Ed.). Boston, 
MA: Pearson. 


 
Henson, K.T. (2010). Supervision: A collaborative approach to instructional improvement. Long Grove,IL: 
Waverland Press. 


 
Hoy, A.W., & Hoy, W.K. (2013). Instructional leadership: A research-based guide to learning in schools (4th 


ed.). Upper Saddle River, NJ: Pearson. 



mailto:edu_fcl@shsu.edu

http://www.shsu.edu/%7Eedu_fcl

http://www.shsu.edu/%7Eedu_fcl/
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Ornstein, A.C., Pajak, E.F., & Ornstein, S.B. (2011). Contemporary issues in curriculum (5th ed.). Boston, 
MA: Pearson. 


 
Sullivan, S. & Glanz, J. (2013). Supervision that improves teaching and learning: Strategies and techniques 
(4th ed.). Thousand Oaks, CA: Corwin. 


 
Wiles, J.W. & Bondi, J.C. (2011). Curriculum development: A guide to practice (8th ed.). 
Boston, MA: Pearson. 


 
Introduction 


 
 
You should take the time to carefully read this syllabus before you begin 
the Lesson Assignments. 


 
The course addresses the critical aspects of the teaching-learning process: student differences, learning, 
motivation, teaching, classroom management, assessing student learning, and assessing and changing 
school climate and culture. Each topic is grounded in the latest research and theory in that area and 
provides specific suggestions for applying that knowledge to practice. 


 
Expected Student Learning Outcomes 


 
Students in this course are practicing school supervisors, teachers, or other individuals pursui ng the 
M.Ed. degree in instructional supervision. The objectives of the course, therefore, are based upon 
assisting students to enhance and expand their knowledge, skills, and conceptual awareness as related 
to current and future supervisory roles.  Course objectives underscore a belief in the value of informed 
“reflection on practice” both individually and collectively. 


 
Through successful completion of this course, students will be able to: 


 
•  Apply a framework for continuous improvement to school organizations and individuals in order to 


promote student success. 
 
•     Connecting facts, understanding relationships. 


 
•  Identify and utilize four critical elements in understanding and making decisions about teaching and 


learning. 
 
•     Recognize the importance of utilizing systems thinking to make decisions. 


 
•     Understand the role of an instructional leader in the system. 


 
•  Apply a framework for continuous improvement to school organizations and individuals in order to 


promote student success. 
 
•  Critically evaluating ideas, arguments, and points of view. Using higher level thinking skills in analysis 


and review of data from Data Packet and scenarios presented in course. 
 
•  Applying what you are learning in this course to clarify thinking or solve problems when consulting 


teachers and staff 
 
Twenty-two topics and associated readings include the following: 


Topic 1: SuperVision for Successful Schools 
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Topic 2: The Norm: Why traditional Schools Are as They Are 


 
Topic 3: The Dynamic School 


 
Topic 4: Adult and Teacher Development within the Context of the School 


Topic 5: Reflections on Educational Beliefs, Teaching, and Supervision 


Topic 6: Supervisory Behavior Continuum: Know Thyself 


Topic 7: Directive Control Behaviors 
 
Topic 8: Directive Informational Behaviors 


 
Topic 9: Collaborative Behaviors 


Topic 10: Nondirective Behaviors 


Topic 11: Developmental Supervision 


Topic 12: Assessing and Planning Skills 
 
Topic 13: Observing Skills 


 
Topic 14: Evaluation Skills 


 
Topic 15: Direct Assistance to Teachers 


 
Topic 16: Group Development 


 
Topic 17: Professional Development 


 
Topic 18: Curriculum Development 


 
Topic 19: Action Research: The School as the Center for Inquiry 


 
Topic 20: facilitating Change 


Topic 21: addressing Diversity 


Topic 22: Building Community 


Suggestions for getting the most out of this course: 
 
•  Read and study the topics assigned in the course text. 


 
•  If possible, form a relationship with someone who works in an area related to your course. Explain that 


you would like to obtain their insights and perspectives from time to time. 
 
•  Participate in the course discussion forums and learn from the experience and knowledge of your school 


mentor and fellow students. 
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•     Adhere to the course expectations. 


 
Reading 


 
Study the chapters in Glickman, C.D., Gordon, S.P., & Ross-Gordon, J.M. (2014). SuperVision and 
instructional leadership: A developmental approach (9th Ed.). Boston, MA: Allyn & Bacon. 


 
Lesson Assignments 


 
This course contains a number of lesson assignments.  Work through the lessons one at a time. 
Unless otherwise instructed, you should complete each assignment in a single WORD document. DO 
NOT INCLUDE A TITLE PAGE. 


 
When you complete an assignment, submit it to me in Blackboard for grading and feedback. 
Assignments are due by 11:59 pm on the due date and w ill be considered late if posted to 
Blackboard after the due date (see CLASS SCHEDULE below ). Points will be deducted from 
assignment/grade for work turned in late. Do not submit assignments via email. 


 
ASSIGNMENTS: Read the chapter and complete the assignment REFLECTIVE EXERCISE in writing 
at the end of each chapter (see CLASS SCHEDULE below). Limit each assignment to two double - 
spaced pages, Times New Roman, 12 point. There are 22 written assignments.  


 
CLASS SCHEDULE 


 
Date  Topic         Assignment 
 
Sep. 8 SuperVision for Successful Schools     Ch. 1 
 
Sep. 15 The Norm: Why Traditional Schools Are as They Are   Ch. 2 
  The Dynamic School        Ch. 3 
 
Sep. 22 Adult and Teacher Development within the Context of the School Ch. 4 
  Reflections on Educational Beliefs, Teaching, and Supervision  Ch. 5 
 
Sep. 29 Supervisory Behavior Continuum: Know Thyself    Ch. 6 
  Directive Control Behaviors       Ch. 7 
 
Oct. 6 Directive Informational Behaviors      Ch. 8 
  Collaborative Behaviors       Ch. 9 
 
Oct. 13 Nondirective Behaviors       Ch. 10 
  Developmental Supervision       Ch. 11 
 
Oct. 20 Assessing Planning Skills       Ch. 12 
  Observing Skills        Ch. 13 
 
Oct. 27 Evaluating Skills        Ch. 14 
  Direct Assistance to Teachers      Ch. 15 
 
 
Nov. 3 Group Development        Ch. 16 
  Professional Development       Ch. 17 
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 Nov. 10 Curriculum Development       Ch. 18 
   
 Nov. 17 Action Research: the School as the Center of Inquiry   Ch. 19 
   
 Nov. 24 Facilitating Change        Ch. 20 
 
 Dec. 1 Addressing Diversity        Ch. 21 
 
 Dec. 8 Building Community        Ch. 22 
 
    
 
 
 


Chapters are from required textbook: 
 


Glickman, C.D., Gordon, S.P., & Ross-Gordon, J.M. (2014). SuperVision and instructional leadership: A 
 developmental approach (9th Ed.). Boston, MA: Allyn & Bacon. ISBN 13: 978-0-13-285213-5 


 
 
Evaluation 
 


Assessment and Summative Evaluation of Learning Objectives 
 


Assessment Guide 
 Assignments          Grade Points 
 
Total Points possible (22 assignments x 5 points each) =     110 
 
A = 100-110, B = 89-99, C = 79-89, F = > 79. 
 


Grading Scale 
 


When grading your assignments, I will consider three general components: 
 


1.   A demonstrated understanding of the material and the learning objectives. 
 


2.   Your ability to articulate, synthesize and analyze the concepts and issues presented in the material. 
 


3.   Clear and logical composition supported by examples and appropriate references. 
 


If at any time you desire additional feedback, you should contact me directly via email. Feel free to ask 
questions about course progress, grades, etc., at any time, and remember that I am interested in helping 
you learn and succeed. 


 
A = Exceeds Standards and demonstrates learning beyond the course and stated expectations. “A” work 
is earned by learners who extend learning and coursework beyond the stated outcomes. 
B = Meets Standards and demonstrates mastery of objectives assessed. “B” work is earned by learners 
who demonstrate responsibility by meeting all deadlines and completing course assignments that meet 
graduate work expectations. 
C or F= Failure to meet Standards 


 
 
Course Outcomes 
 
Upon successful completion of this course, students will be able to demonstrate their skills, knowledge,  
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and application of the Standards for Advanced Programs in Educational Leadership (National Policy Board 
for Educational Administration, 2002,  http://www.npbea.org/ELCC/ELCCStandards%20_5-02.pdf. All 
students will demonstrate general knowledge and competency related to the standard areas established 
by the State Board of Educator Certification. 


 
1. Students will participate in activities that demonstrate application of knowledge and skills 


(ELCC 7.1, 7.2) 
2. Students will apply skills and knowledge articulated in the ELCC standards as well as the Texas 


standards for educational leaders and supervisors. (ELCC 7.3) 
3. Students will demonstrate their understanding of responsibility for leading, facilitating, and making 


decisions typical of those made by educational leaders and supervisors. (ELCC 7.1) 
4. Students’ will demonstrate a wide range of relevant knowledge and skills for leading and supervision. 


(ELCC 7.4) 
5. Students will communicate with members of the school community. (ELCC 1.4, 6.2) 
6. Students will utilize data-based research strategies and strategic planning processes that focus on 


student learning to understand how to inform school vision. (ELCC 1.2) 
7. Students will demonstrate an understanding of student assessment results, student and family 


demographic data, and analysis of community needs. (ELCC 1.2) 
8. Students will participate in activities that apply principles of effective instruction to improve 


instructional practices and curricular materials. (ELCC 2.2) 
9. Students will utilize course knowledge in preparing for the state principal certification examination 


(TExES) and complete the 100-item practice exam, unless they don’t need principal certification 
 
Web address for state standards: SBEC/TEXES 
http://info.sos.state.tx.us/pls/pub/readtac$ext.TacPage?sl=R&app=9&p_dir=&p_rloc=&p 
_tloc=&p_ploc=&pg=1&p_tac=&ti=19&pt=7&ch=241&rl=15 


 
Web address for specialty organization standards: ELCC 
http://www.npbea.org/ELCC/ELCCStandards%20_5-02.pdf 


 
Course Format 


 
Teaching strategies will include field activities, class discussion, and student presentations. 
IDEA objectives. Students will be asked to evaluate the instructor’s teaching effectiveness related to 
course objectives and general effective teaching practices at the end of the course. 


 
Essential Objectives: 


 
3. Learning to apply course material (to improve thinking, problem solving, and decisions). 


 
Important Objectives: 


 
4. Developing specific skills, competencies, and points of view needed by professionals in the field most 


closely related to this course. 
 
 
COURSE REQUIREMENTS: 


 
Late Assignment Policy 


 
You should consult with your professor in advance, if there is an unavoidable need for an absence from 
participation in course activities (discussions, blogs, podcasts, webnars, etc.). No make – up assignments 
will be given without a viable acceptable excuse reflective of university policy. Late assignments will result 
automatically in a lower grade. (ELCC 2.3; T 4.2) 


 
Time Requirement 



http://www.npbea.org/ELCC/ELCCStandards%20_5-02.pdf

http://info.sos.state.tx.us/pls/pub/readtac%24ext.TacPage?sl=R&amp;app=9&amp;p_dir&amp;p_rloc&amp;p_tloc&amp;p_ploc&amp;pg=1&amp;p_tac&amp;ti=19&amp;pt=7&amp;ch=241&amp;rl=15

http://info.sos.state.tx.us/pls/pub/readtac%24ext.TacPage?sl=R&amp;app=9&amp;p_dir&amp;p_rloc&amp;p_tloc&amp;p_ploc&amp;pg=1&amp;p_tac&amp;ti=19&amp;pt=7&amp;ch=241&amp;rl=15

http://www.npbea.org/ELCC/ELCCStandards%20_5-02.pdf
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•  All exercises will be completed in a timely manner, which is necessary for meaningful participation and 


contribution in class. Participation in all discussions and completion of all activities and assignments by 
their due date is expected. Points will be deducted from assignment grade for work turned in late or 
non-participation in discussions. 


•  Assignments are due by 11:59 pm on the due date and will be considered late if emailed to the professor 
or posted to Blackboard after the due date. Use Blackboard to send all assignments (unless otherwise 
specified). You must have a SHSU Email Account (not to be forwarded to other email) [see 
http://www.shsu.edu/~ucs_www/] and be able to access Blackboard to participate in this class. To 
successfully complete this course, students must actively use Blackboard minimally two times a week. 
Failure to actively use Blackboard for any one-week period will result in the student being dropped 
from the class or failed if after drop deadline. 


•  Students will visit the library at SHSU on line to supplement their readings on the various methodologies 
and will share these accounts during class discussions. 


•  Students will make postings on Blackboard as assigned. This posting should be related to what you are 
learning in the course or what we have discussed. You may post questions for response. 


 
Professionalism Policy 


 
The primary vehicle for sharing class members’ “key reactions” to the assigned readings/case studies/etc 
in this online class, will be via individual postings on the Blackboard Discussion Board as indicated on the 
Course Schedule and Sessions posted on your course’s website. In addition to frequent online shared DB 
postings of your “key reactions” to assigned readings and shared comments on each others’ postings, 
students will occasionally be asked to write a one to two page critique of selected assigned readings (noted 
with asterisks by certain readings on your course schedule). The critiques should be kept by each student 
in a personal electronic database as well as submitted via designated Submissions to the instructor as 
requested in your Sessions and Syllabus. 


 
Written work should: 


 
•  Be clear, well organized, and concise. 
•  Be free from grammatical and spelling errors. 
•  Be typed (12 point) and double spaced with 1 inch margins on left and right. Affix your name, date, 


course, and assignment # in the upper left corner of the page. Paginate with page number in upper 
right corner of the page. DO NOT USE A TITLE PAGE, and submit each assignment for each Class 
Lesson in ONE DOCUMENT (e.g., if there are two assignments for a lesson, submit two separate 
documents. 


•  Demonstrate a thorough analysis. Include supporting evidence from course readings and additional 
resources (citations must be provided). Adhere to the conventions delineated in the 6th Edition of the 
APA Manual, including the use of bias free language. (ELCC 2.3; T 4.2) 


 
Academic Dishonesty Policy 


 
All students are expected to engage in all academic pursuits in a manner that is above reproach. Students 
are expected to maintain honesty and integrity in the academic experiences both in and out of the 
classroom.  Any student found guilty of dishonesty in any phase of academic work will be subject to 
disciplinary action.  The University and its official representatives may initiate disciplinary proceedings 
against a student accused of any form of academic dishonesty including, but not limited to, cheating on an 
examination or other academic work which is to be submitted, plagiarism, collusion and the abuse of 
resource materials. For a complete listing of the university policy, see: 
http://www.shsu.edu/administrative/faculty/sectionb.html#dishonesty 
Student Syllabus Guidelines  check link (www.shsu.edu/syllabus) 


 
 
Tk20 Account statement (if required for class) 



http://www.shsu.edu/%7Eucs_www/

http://www.shsu.edu/administrative/faculty/sectionb.html%23dishonesty

http://www.shsu.edu/syllabus
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Tk20 Account is required for this course. Tk20 is an electronic toolkit used by candidates to provide 
evidence that they have mastered state and professional standards for the profession. Additional 
information regarding Tk20 is available at:  https://tk20.shsu.edu/ 


 


Course Requirements: 
 


  Late assignment policy 
  Time requirement 
  Professionalism policy 
  Academic Dishonesty policy 
  Cell Phone Policy Sam Houston State University Academic Policy Statement 


100728 
  Student Syllabus Guidelines with link - http://www.shsu.edu/syllabus/ 


 
 
 
 
 
 
 
 
 
 
 


NCATE Accreditation 
 


The National Council for Accreditation of Teacher Education (NCATE), the largest accreditation body in the 
United States, is officially recognized by the U.S. Department of Education and highly acclaimed as an 
accrediting body for institutions that prepare educators for professional roles in schools. NCATE’s mission 
is to provide accountability and improvement in educator preparation through a standards-based 
assessment. NCATE accreditation adds value to your education as a program of high quality in the 
educational community. 


 


“NCATE standards are based on the belief that all children can and should learn, (NCATE, 2008).” The 
effectiveness of the College or Unit is measured based on the standards, which are institutional guidelines 
that ensure knowledge, skills, and professional dispositions educators need to facilitate P-12 learning. 


 


The NCATE website is source for additional information accessed as follows: 


http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf 


http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4 
 
 


The Conceptual Framework and Model 
 


The COE Conceptual Framework establishes the shared vision of the college in preparing 
educators to work with P-12 students through programs dedicated to collaboration in 
instruction, field experience, and research, the candidates in Sam Houston State University’s 
Educator Preparation Programs acquire the knowledge, dispositions, and skills necessary to 
create a positive learning environment preparing educators to work with P-12 students. 
Employing a variety of technologies, candidates learn to plan, implement, assess, and modify 
instruction to meet the needs of diverse learners. 


 


The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework 
that serve to identify areas tied to course work where there is evidence of Conceptual 
Framework and goals assessment. The five indicators are: 


 


Knowledge Base (CF1) 
Technological Learning Environment (CF2) 
Communication (CF3) 
Assessment (CF4) 



https://tk20.shsu.edu/

http://www.shsu.edu/syllabus/

http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4
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Effective Field Experience with Diverse Learners (CF5) 
Web link on Educator Preparation Services site for Conceptual Framework: 
http://www.shsu.edu/~edu_edprep/ 


 
 


SHSU Dispositions and Diversity Proficiencies 
 


1.   Demonstrates an attitude of reflection and thoughtfulness about professional growth and 
instruction. (CF 1) 


2.   Demonstrates a commitment to using technology to create an authentic learning environment 
that promotes problem-solving and decision making for diverse learners. (CF 2) 


3.   Practices ethical behavior and intellectual honesty. (CF 3) 
4.   Demonstrates thoughtfulness in communication and an awareness and appreciation of varying 


voices. (CF 3) 
5.   Demonstrates knowledge of second language acquisition and a commitment to adapting 


instruction or programs to meet the needs of culturally and linguistically diverse learners. (CF 3; 
CF 5) 


6.   Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; 
CF 5) 


7.   Uses assessment as a tool to evaluate learning and improve instruction for all learners. (CF 4) 
8.   Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 
9.   Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor 


domains. (CF 5) 
10. Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse 


learners. (CF 5) 
The Dispositions and Diversity Proficiencies (DDP) are administered and evaluated during the initial and 
advanced program in prescribed courses. (Please provide additional information for the candidate if the 
DDP is administered during your course.) 


 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of 
the programs. You will receive one survey in the final semester prior to graduation regarding the operations 
of the unit during your time here. A second survey will occur within one year following graduation from or 
completion of a program, and will be sent to you and to your employer. This survey will focus on the 
preparation received at SHSU. Please remember that your response to these surveys is critical to SHSU 
program excellence. 


 
Texas Standards 


 
Course standards are based on Standards for the Principal Certificate, Texas Administrative Code, Title 19, 
Part 7, Chapter 241, Rule 241.15. 


 
1.  Learner-Centered Values and Ethics of Leadership. 
An administrator is an educational leader who promotes the success of all students by acting with integrity 
and fairness, and in an ethical manner. 


 
2.  Learner- Centered Leadership and Campus Culture 
An administrator is an educational leader who promotes the success of all students and shapes campus 
culture by facilitating the development, articulation, implementation, and stewardship of a vision of learning 
that is shared and supported by the school community. 


 
3.  Learner-Centered  Human Resources Leadership and Management 
An administrator is an educational leader who promotes the success of all students by implementing a staff 
evaluation and development system to improve the performance of all staff members, selects and 



http://www.shsu.edu/%7Eedu_edprep/
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implements appropriate models for supervision and staff development, and applies the legal requirements 
for personnel management. 


 
4.  Learner-Centered Communication and Community Relations 
An administrator is and educational leader who promotes the success of all students by collaborating with 
families and community members, responding to diverse community interests and needs, and mobilizing 
community resources. 


 
5.  Learner-Centered Organizational Leadership and Management 
An administrator is an educational leader who promotes the success of all students through leadership and 
management of the organization, operations, and resources for a safe, efficient, and effective learning 
environment. 


 
6.  Learner-Centered Curriculum Planning and Development 
An administrator is an educational leader who promotes the success of all students by facilitating the design 
and implementation of curricula and strategic plans that enhance teaching and learning; alignment of 
curriculum, curriculum resources, and assessment; and the use of various forms of assessment to measure 
student performance. 


 
7.  Learner-Centered Instructional Leadership and Management 
An administrator is an educational leader who promotes the success of all students by advocating, 
nurturing, and sustaining a campus culture and instructional program conducive to student learning and 
staff professional growth. 


 
Educational Leadership Constituent Council (ELCC) Standards 


 
Standard 1.0:  Candidates who complete the program are educational leaders who have the knowledge 
and ability to promote the success of all students by facilitating the development, articulation, 
implementation, and stewardship of a school or district vision of learning supported by the school 
community. 


 
Standard 2.0:  Candidates who complete the program are educational leaders who have the knowledge 
and ability to promote the success of all students by providing an effective instructional program, applying 
best practice to student learning, and designing comprehensive professional growth plans for staff. 


 
Standard 3.0:  Candidates who complete the program are educational leaders who have the knowledge 
and ability to promote the success of all students by managing the organization, operations, and resources 
in a way that promotes a safe, efficient, effective learning environment. 


 
Standard 4.0:  Candidates who complete the program are educational leaders who have the knowledge 
and ability to promote the success of all students by collaborating with families and other community 
members, responding to diverse community interests and needs, and mobilizing community resources. 


 
Standard 5.0:  Candidates who complete the program are educational leaders who have the knowledge 
and ability to promote the success of all students by acting with integrity, fairly, and in an ethical manner. 


 
Standard 6.0: Candidates who complete the program are educational leaders who have the knowledge 
and ability to promote the success of all students by understanding, responding to, and influencing the 
larger political, social, economic, legal, and cultural context. 


 
Standard 7.0:  Internship.  The internship provides significant opportunities for candidates to synthesize 
and  apply  the  knowledge  and  practice  and  develop  the  skills  identified  in  Standards  1-6  through 
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substantial, sustained, standards-based work in real settings, planned and guided cooperatively by the 
institution and school district personnel for graduate credit. 


 
Examples of Possible Activities in this Course 


 
ELCC STANDARDS 


SUB-ELEMENTS 
COURSES/ACTIVITIES TExES 


COMPETENCIES 
4.1 Collaborate w/ 


Site-based 
Committee 


1. Describe how the principal and assistant principal(s) 
and teacher leaders interact with the site-based 
decision-making committee. 


2.2 Build consensus/ 
Conflict mgmt. 


2.5 Develop 
Community 
Relations 


3.2 Manage 
Operations 


2. Discuss faculty orientation and induction year 
procedures for beginning teachers. Describe 
evaluation procedures used in this program (to 
evaluate the program’s effectiveness). 


6.1 Collaboratively 
Develop Prof. 
Dev. Plan 


6.5 Use Evaluations 
to Enhance 
Personnel 


6.7 Engage in 
Professional 
Development 


3.1 Manage the 
Organization 


3. Secure and/or develop a comprehensive checklist 
for the opening and closing of a school year from 
the principal-teacher point of view. Critique the 
effectiveness of such documents. 


9.1 Implement 
Operations of 
School Plant/ 
Systems 


9.4 Apply Laws to 
Support School 
Programs 


3.1 Manage the 
Organization 
3.2 Manage 
Operations 


4.  Critique the appraisal/evaluation process for 
campus principals and associate/assistant principals 
in relation to the written job descriptions. 


(This activity was once assigned in ASE 532) 


6.4 Recruit, Select, 
Evaluate 
Personnel-Legal 


6.5 Use Evaluations 
to Enhance 
Personnel 


2.1 Promote Positive 
School Culture 


5. Using a learning community climate/culture survey, 
analyze the climate/culture of the school 
community. What suggestions do you have to 
improve the climate/culture of the school 
community? 


(This activity was once assigned in ASE 532) 


1.9 Assess/Modify 
Plans 


1.2 Involve Parents 
& Community 
Members 


2.1 Promote Positive 
School Culture 


2.2 Provide Effective 
Instructional 
Programs 


6. Example: Observe or interview a principal who has 
experienced a change in student demographics. 
Describe how the principal has made the 
transition. 


4.1 Facilitate 
Curriculum 
Planning 


5.1 Research Best 
Practices for 
Instruction 


2.4 Design Prof. Dev. 
Growth Plans 


7.   Describe and critique the process used on a campus 
for determining the professional development needs 
and staff development plans. 


6.1 Collaboratively 
Develop Prof. 
Dev. Plan 


2.2 Instructional 
Programs 


8.   Critique the process used at the campus level to 
assess and modify curriculum. Address how the 
principal employs collaborative planning processes 
to facilitate curriculum/instruction change. 


4.2 Monitor/Revise 
Curriculum- 
Student Data 
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1.2 Articulate the 
Vision 


9.   Explain how analysis of information from various 
student groups can be used to improve student 
achievement in an educational setting. 


7.2 Use Data to 
Inform 
Decisions 


1.2 Articulate the 
Vision 
1.4 Steward for the 
Vision 
2.2 Instructional 
Programs 


10. Analyze how the Academic Excellence 
Indicator System (AEIS) impacts the curriculum and 
instruction for all learners. 


4.1 Facilitate 
Curriculum 
Planning 


5.1 Research Best 
Practices for 
Instruction 


5.5 Use student 
assessment 
data 


Curriculum 
Alignment 
2.3 
2.2 
1.1 
1.3 
2.2 
2.3 
1.5 
1.4 
4.3 
6.3 


Describe the components of a curriculum alignment 
project. Activities might include one or more of the 
following: 
  Identify emerging patterns and trends of the data 


(ELCC 2.2). 
  Review district curriculum documents to determine 


the objectives’ alignment with the lowest 
performing areas for an identified subject and 
grade level. (ELCC 2.2) 


  Provide recommended revisions for the targeted 
curriculum areas in district/campus curriculum 
documents and recommendations regarding 
alignment with instruction/professional growth 
for teachers (ELCC 1.1). 


  Develop a curriculum action plan for improving 
student performance in the targeted areas 
(ELCC 1.3). 


  Present the findings of the data (ELCC 2.2). 
  Recommend how the school staff can use the data 


to align the curriculum and promote best 
practices for enhancing student achievement 
(ELCC 2.3). 


  Describe how you will solicit community support 
for the vision of the action plan (ELCC 1.5). 


  Discuss plans for presenting the project to their 
school board, community members, school 
officials, and other stakeholders of the school 
(ELCC 1.4). 


     Discuss strategies to solicit the stakeholders’ 
support in finding additional community 
resources (ELCC 4.3). 


  Reflect on how this project could create new 
policies 


and programs for providing equitable instruction 
for 


all students (ELCC 6.3). 


 


1.1, 1.2, 1.4, 2.1, 
2.4, 3.2, 3.3, 4.1, 
5.1, 5.2, 5.2, 6.1, 
7.3 


Explain how an inquiry process can be utilized to 
evaluate a school program or gather information to 
answer a question that can improve teaching/learning 
in a classroom or a school. Complete by collecting and 
analyzing data, followed by results and 
recommendations. 
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1.1 Develop the 
Vision 
1.2 Articulate the 
Vision 
1.3 Implement the 
Vision 
1.4 Steward for the 
Vision 
3.1 Manage the 


Organization 


11.  Examine a variety of types of data from all 
components of a school system to determine 
needs of the campus for each of the following 
areas: Curriculum Instruction & Assessment, 
Professional Development, Supervision and 
Communication and Community 
Relations/Organizational Management. (Reflection 
Journal/Data Sources sheets) 


1.1 Create Campus 
Culture that 
Promotes 
Learning 


1.6 Involve 
Stakeholders 
1.8 Align Resources 


to Implement 
the Vision 


1.9 Assess/Modify 
Plans 


1.1 Develop the 
Vision 
1.2 Articulate the 
Vision 
1.3 Implement the 
Vision 


12.  Analyze goals, objectives, activities, resources, 
and assessment strategies for improving student 
performance based on the needs of the students. 


1.1 Create Campus 
Culture that 
Promotes 
Learning 


1.6 Involve 
Stakeholder 
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EDAD 6383 Practicum for Superintendents 
Fall 2014 


EDAD 6383 is a required course for Superintendent Certification. 
College of Education 


Department of Educational Leadership and Counseling 
 


Instructor:  Dr. D. Sue Horne 
    TEC  327F 
    P.O. Box 2119/SHSU  
    Huntsville, Texas 77341 
    Phone: (936) 294-1954    Fax: (936) 94-3886 
    dxh006@shsu.edu 
 
Office hours:             Wednesdays - 10:00 - 4:00 
                                    Other - By appointment 
 
 
Day and time the class meets:  On-line as scheduled 
 
Location of class:  SHSU on-line and in-district visits 
 
Course Description:  Internship in district administration is one component of the 
requirements for the state of Texas superintendent certificate. The internship is the internship 
to complete the superintendent certification requirements. The purpose of the internship is to 
provide the student with an opportunity to obtain supervised experience in district leadership 
activities from the perspective of a district superintendent. The curricula for this course (1) 
include knowledge of basic district finance and (2) application of knowledge in the district 
setting. 
 


Objectives:   
 
1. To provide the intern with a variety of experiences needed to develop and refine skills 


necessary to function as a district superintendent of schools. 
2. To assist the intern in gaining a realistic perspective of district leadership as a result of 


working with one or more experienced, successful superintendents. 
3. To assist the intern in making a smooth transition from sub-organizational manager to 


district and community leader. 
4. To assist the intern with opportunities to apply administrative theory in the solution of 


practical administrative problems. 
5. To aid the intern in developing confidence in performing leadership tasks. 
6. To aid the intern in making professional career choices based upon an analysis of 


his/her demonstrated competencies. 
7. To assist the sponsoring district or agency in training prospective administrators. 
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Essential IDEA Objectives emphasized in this course: 
 3. Learning to apply course material (to improve thinking, problem solving, and  
           decisions). 
 4. Developing specific skills, competencies, and points of view needed by professionals  
           in the field most closely related to this course. 
Important IDEA Objectives for this course: 
 1. Gaining factual knowledge 
 8. Learning to analyze and critically evaluate ideas, arguments, and points of view 
 9. Learning how to find and use resources for answering questions or solving 


problems. 
 
PLEASE NOTE:  Interns are encouraged to provide feedback as the internship progresses 
which, when possible, will be used to make needed in-course adjustments 


 
D.  Texas State Board of Educator Certification Standards 


While completing an approved preparation program, all candidates for superintendent  
 certification in Texas must demonstrate general knowledge and competency related to the 
following standard areas established by the State Board of Educator Certification and 
measured by the TExES examination. See detailed description in TExES Preparation 
Manual.  See Appendix E for Texas Standards for Superintendents. 


 
E.  National Policy Board for Educational Administration Standards (ELCC)   


Sam Houston also maintains national accreditation for its Superintendent’s certification 
program.  These standards can be found in Appendix F. 


 
Textbooks:   


A.  Required Texts 


     Texas Education Agency (2006). TExES Preparation Manual: 064 Superintendent. 
See  http://texes.ets.org/prepMaterials/ 


 
B.  Required Tools 


1. Students should have convenient access to a reliable Internet service that connects with the 
Newton Gresham Library on-line service (assessable by the SHSU Homepage); and be 
familiar with basic Microsoft software programs including Word, PowerPoint, and Excel. In 
addition, students are required to establish a SHSU student email account (available to all 
registered students at no additional cost), to activate see:   http://www.shsu.edu/~ucs_www/ .   
This Sam Mail account will be one source of official University correspondence during the 
semester.   
 


TK20 Account required for this course 
Tk20 is an electronic toolkit used by candidates to provide evidence that they have 
mastered state and professional standards for the profession. 


 https://tk20.shsu.edu/ 
  


Course Format:  Field experience/lecture/seminars 
 
Course Content:  Application of Skills and Knowledge gained in pre-requisite courses. 



http://library.shsu.edu/

http://www.shsu.edu/%7Eucs_www/
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Course Requirements: 
            


1. The intern must complete all core coursework required for the Superintendent 
Certification.  


 
2. The intern must be approved by the mentor superintendent for assignment. The 


Internship Agreement and the Mentor Superintendent Internship Agreement with the 
appropriate signatures must be returned to the university supervisor within a week of 
the semester beginning. This agreement acknowledges that the mentor superintendent 
agrees to assist and supervise the intern and to validate and certify that the intern has 
completed assigned activities. 


 
3. The intern must attend ALL scheduled seminars. The intern must consult with the 


university supervisor in advance if there is an unavoidable need for an absence and to 
schedule a conference to establish the compensatory requirements needed to make-up 
for the absence. 


 
4. The intern must complete all assigned tasks described in the syllabus and submit final 


products to the university supervisor by the deadlines. 
 


5. The intern must exhibit a willingness to make schedule adjustments for observation and 
conference purposes during district visits by the university supervisor. 


 
6. The intern and the mentor superintendent must agree that a minimum of 100 hours will 


be spent on internship activities (no fewer than 20 hours every two weeks).  The 
internship requirements for course credit shall be fulfilled in one semester unless written 
approval is received from the university supervisor for additional time to complete the 
requirements. 


 
7. The intern must attend the TExES review sessions if they have not passed the state exam 


prior to the internship class. For interns unable to attend these sessions, alternative 
review sessions must be located and attended at the intern’s expense.   


 
8. In order to receive approval to take the TExES examination for certification, the intern 


must complete the qualifying TExES examination with 80% accuracy. For scores below 
80%, a remediation plan will be developed and completed with the internship 
coordinator and/or university supervisor. A retest of the qualifying TExES examination 
must be completed with 80% accuracy. 
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CONCEPTUAL FRAMEWORK: Through programs dedicated to collaboration in 
instruction, field experience, and research, the candidates in Sam Houston State 
University’s Educator Preparation Programs acquire the knowledge, dispositions, 
and skills necessary to create a positive learning environment. Employing a variety 
of technologies, these candidates learn to plan, implement, assess, and modify 
instruction to meet the needs of communities’ diverse learners.  
 


Conceptual Framework 
 


 The Conceptual Framework of Sam Houston State University SHSU College of Education is 
based on theoretical models, research, and sound educational practice identified by faculty, 
candidates, and public school stakeholders. Just as our programs undergo constant review for 
effectiveness, the Conceptual Framework also is revisited to ensure it continues to reflect the 
nuances of our program.  We are a college dedicated to the instruction and preparation of PreK-16 
teachers, counselors, administrators and support faculty and staff.  We believe that knowledgeable 
candidates leave our institution prepared to make a difference in the lives of those with whom they 
work, teach and interact.  Through our excellent programs, candidates graduate with the knowledge, 
skills and dispositions necessary for their particular roles within institutions dedicated to educating, 
nurturing and supporting our future citizens. 
 
 


Sam Houston Normal Institute or School was created by an act of the Texas Legislature in 
1879 "to elevate the standard of education throughout the State, by giving thorough instruction and 
special training to our present and future teachers". It became the first Normal Institute west of the 
Mississippi River and began shaping education in Texas for generations.  Sam Houston Normal 
College became a member of the American Association of Teachers Colleges in 1922. In 1923 the 
curriculum to prepare teachers for elementary schools was expanded to prepare teachers at all levels 
in the public schools and Sam Houston Normal Institute became Sam Houston State Teachers 
College. In 1938 the Sam Houston Catalog was altered to reflect a broader horizon and an expanding 
concept of its educational mission. Courses contributing to the preparation of those students who 
wished to enter the professions such as dentistry, medicine and law were offered as preprofessional 
courses.  In 1965 the word "Teachers" was dropped from the name of the institution and in 1969 the 
institution became Sam Houston State University.  


 
The College of Education is one of five colleges that make up the University and there are 


five departments directly or indirectly involved in public education contained with in the College of 
Education.  Our commitment to the education of students from Pre-K through Grade 12, the 
preparation of practicing professionals in a variety of education related fields, and the continued 
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development of practicing professionals through our graduate and certification programs shapes the 
program decisions made to this day. 


Mission and Goals 


The mission and goals of the College of Education contribute to and serve as the foundation for our 
Conceptual Framework.  The mission statement details our commitment to excellence. 


 
Mission 
 
Through excellent collaborative instruction, research, and field experiences, the Educator 
Preparation Programs of Sam Houston State University provide candidates with opportunities 
to develop dispositions, skills, and knowledge that enable them to create an environment in 
which they plan, implement, assess, and modify learning processes, while serving effectively 
in diverse educational roles, reflecting meaningfully on their growth, and responding 
proactively to societal needs.  


 
The strategic goals of the College of Education are: 
 


1. Enhance quality and effectiveness in academic programs by: 
 Providing credible evidence of candidate preparedness for the field,  
 Securing and maintaining accreditation in every program, 
 Matching  curriculum to national, regional, state and specialty program 


standards, and 
 Providing resources to support program growth. 


 
2. Promote faculty excellence in teaching, scholarship and service, through 


• Providing resources for professional development, 


• Recruiting and hiring high quality faculty and lecturers, 


• Addressing diversity among faculty and the students we serve, and 


• Clarifying expectations for career advancement. 


 
3. Ensure satisfaction among the various constituencies served by the College, through 


• Providing accurate and timely program information to students, 


• Providing personalized service, 


• Building capacity in unit staff and student workers, and 


• Providing opportunities for staff collaboration and knowledge-sharing. 


 
4. Promote quality programs and developing partnerships through 


• Developing partnerships through improved communications, 


• Enhancing state, regional, national and international recruiting and advertising 







8 


 
5. Promote Institutional effectiveness and operational excellence  by 


• Collecting and sharing data that is measureable, time-bound and actionable, 


• Systematic evaluation and improvement of procedures and processes, 


• Analyze and improve delivery systems, 


• Recognize faculty and staff service to the College, the University and the 
Profession 


 
This mission statement and goals are addressed by instructional programs based on our 
conceptual framework and implemented by concerned and well prepared professionals serving as 
Dean, Associate Dean, Department Chairs, Program Directors and Faculty in the College of 
Education.  Ongoing data collection leads to program evaluation and change where needed. 
 


Conceptual Framework:  Historical Perspective 
 
 Our current Conceptual Framework draws heavily from the framework developed in the 
2002/2003 academic year.  It reflects our continued understanding and attention to the need for our 
candidates to make a difference in the public schools where they will be employed as teachers, 
administrators or counselors.  In 2005, the Conceptual Framework was circulated among faculty for 
comment.  At that time, the faculty communicated support for the existing model and indicated it 
still reflected the mission of our preparation programs.  Additional meetings were held by the 
Conceptual Framework committee during the fall and spring of 2006 and 2007 to update the 
narrative that accompanies the model.  Additionally, stakeholders from outside the university were 
given the opportunity to comment on the framework through their participation in the Sam Houston 
Innovative Partnership with Schools (SHIPS).  SHIPS  is a consortium of area school districts 
participating in field experience opportunities for our preservice candidates.  Additionally, 
administrators and teachers from SHIPS give input into program and assessment decisions and 
participate in scoring the teacher work sample (one of our assessments of program effectiveness).  
During the fall of 2007, substantive changes were made to the Conceptual Framework narrative to 
insure it reflected the most current understanding of our program goals and objectives by 
stakeholders in our program areas. 
 
Summary of the Sam Houston State University Conceptual Framework 
 


The Sam Houston State University Educator Preparation Program, through collaborative 
instruction, field experience, and research, ensures that candidates have a strong instructional 
decision making foundation as they acquire the knowledge, skills, and dispositions to plan, 
implement, assess, and modify instruction for diverse learners using all technologies available. 
Administration, counseling, library services, and other programs are equally devoted to ensuring that 
candidates graduate with an understanding of their role in the success of PreK-12 students. National, 
state, and institutional standards help define the knowledge and skills expected of candidates and 
course outcomes align with all standards (Cochran-Smith & Zeichner, 2005; Darling-Hammond & 
Bransford, 2005).  The common syllabi format adopted by the educator preparation faculty outlines 
this alignment of candidate proficiencies and national and state professional standards. 
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 The SHSU Educator Preparation Program in conjunction with content program areas from 
the Colleges of Arts and Sciences and Humanities and Social Sciences and the SHIPS help to 
develop candidates who can create an environment for learning that uses current and diverse 
technologies.  This commitment to technology is evidenced in educator preparation course 
objectives and assessments.  Candidates are expected to use diverse technologies to enhance 
instruction and to communicate effectively with colleagues and community stakeholders in 
education.  Classrooms in the Teacher Education Center have technology stations and Ethernet 
connections.   
  
Through collaborative instruction and effective field experiences, the Sam Houston State University 
Educator Preparation Program prepares candidates for responding positively to diverse learners and 
diverse cultures.  The Sam Houston State University Educator Preparation Program, with the input 
of our partners (SHIPS), evidences a commitment to diversity by assuring candidates participate in 
P-12 school settings with diverse populations and also that candidates plan, implement, and modify 
lessons for diverse populations during field experiences.  Candidates track Level 1, Level II, and 
Level III field experiences on a computer program that links to field site demographics.  Candidates 
are required to select diverse sites with each experience. 
 
The Conceptual Framework and Model 
 
 The Educator Preparation Unit within the College of Education is dedicated to instructional 
excellence, modeling life-long learning, and sharing a vision and expertise with the surrounding 
community and has adopted a logo that makes the mission explicit to all stakeholders:  “Enhancing 
the Future Through Educator Preparation”. 
 
 


 
 
Stakeholders associated with the Educator Preparation Programs believe that learning is a science 
and a developmental process that through reflective experience can become an art.  Through the 
mission of the Educator Preparation Programs, educators grow as learners and develop the craft of 
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teaching, administrating, or school counseling in public P-12 settings.  Striving to fulfill the need in 
our society for quality educators who will advance and positively influence the goals of society, 
faculty in the Educator Preparation Programs work collaboratively with faculty in the Colleges of 
Arts and Sciences and Humanities and Social Sciences, with school district personnel, the general 
public, and with candidates.  The Colleges of Arts and Sciences and Humanities and Social Sciences 
faculty provide the foundation with content area knowledge and serve as committee members on 
various committees within the College of Education such as our NCATE committees and the 
professional concerns committee (the professional concerns committee addresses concerns about the 
dispositions of our candidates from any of our stakeholders).  Additionally, district personnel 
provide proactive insight in field experience (professional experiences in real world settings are 
described in depth in other parts of the report) and reflective feedback on the work of our pre-service 
teachers, counselors, administrators, and educational psychologists. Our candidates plan, implement, 
assess, and modify their methods and strategies to benefit the children in public P-12 schools who 
are the ultimate benefactors of all efforts (Weimer, 2002).  This instructional decision making is 
reflected throughout course work and capstone experiences like the Teacher Work Sample.  The 
general public supports our institution with tax dollars and expects accountability so we provide that 
through the Texas State Board of Educator Certification’s Accountability Framework (information 
about specific institutions is available on the TSBEC website www.sbec.state.tx.us).  The 
Conceptual Framework (CF) indicators throughout the framework serve to identify areas tied to 
course work where there is evidence of Conceptual Framework and goals assessment. 
 
 
Knowledge Base (CF1) 
The purpose, as evidenced by our mission statement and college goals (appearing earlier in this 
document), of the Sam Houston State University Educator Preparation Programs is to develop a 
knowledge base that is comprehensive and directed to the candidates’ individual needs ; dispositions 
that enable them to be understanding, respectful, and inclusive in their creation of nurturing learning 
environments for diverse learners ; and  skills which enable them to plan, implement, and assess 
appropriate instruction (Gagne, Briggs & Wagner, 1988) .This knowledge base, comprehensive in 
content, and reinforced with pedagogical and learning theory, prepares candidates  to be effective 
instructional leaders responsive to the diverse needs of their students, campuses and learning 
communities (Darling-Hammond, 2000; Freiberg, 2002) .  They will gain this knowledge through 
course content, faculty modeling, and field experiences.  Coaching and modeling by the educator 
preparation faculty, by content area faculty, and by teachers, administrators, counselors and 
psychologists in the public school settings reinforce this learning.  The educator preparation faculty 
also integrates opportunities for candidates to collaboratively build an understanding of their 
vocation (Dewey, 1943, 1975; Schön, 1991; Vygotsky, 1978).  Candidates graduate from our 
programs with the experience of and the theory for effective planning, implementation, assessment, 
and modification of lessons to insure optimal learning. .  Additionally, they understand the 
importance of reflection and inquiry for their continued professional growth (Dembo, 2001; 
Hackney & Henderson, 1999; Teitel, 2001).   
 
Technological Learning Environment (CF2) 
Candidates immerse themselves in a learning culture framed by information technology. This culture 
focuses on technological mastery and the more complicated processes, problem-solving, and 
decision-making necessary in a world with complex standards that are at times abstract and perhaps 
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seemingly contradictory.  (Friedman, 2005; Popkin & Iyengar, 2007; Turkle 2004).  The candidates 
learn to create an authentic environment that encompasses the use of simulation games, research, 
data assessment, interactive multimedia production, video and audio editing, and the Internet to 
engage students in the P-16 learning culture (Turkle, 1995). 
Candidates use diverse technologies, group activities, and teaching strategies to focus, engage, and 
lead P-16 students to high level thinking skills in the cognitive, affective, and psychomotor domains 
(Bloom, 1980; Harrow, 1972; Krathwoh, Bloom & Masia, 1964). 
 
Communication (CF3) 
The graduates of the Educator Preparation Programs are effective communicators.  Using a variety 
of media, candidates communicate through their words and thoughts by oral and written methods in 
ways that further our mission.  They are active listeners who are thoughtful before responding.  They 
communicate effectively with a diverse group of stakeholders and strive for the highest levels of 
professionalism in all their interactions. Several assignments from program course work specifically 
address communication and are indicated by a CF3 designation in course syllabi. 
 
Assessment (CF4) 
Learning to plan and implement learning processes is critical for educators in P-16 settings.  
However, learning to assess and modify those processes is just as important.  Candidates learn how 
to assess performance and to provide feedback that will lead to growth in their students academically 
and developmentally and, in the case of administration candidates, to growth in the teachers they 
will supervise (Chase, 1999; Merhens, 1992).  Candidates also learn several formal and informal 
tools for assessing the development, needs, and strengths of children critical to the professional 
educator and counselor (Popham, 2000; Stroh & Sink, 2002). Mastering the analysis and uses of 
learner profiles, our candidates will be able to create tools for measuring and evaluating performance 
and educational progress to facilitate the success of all students (Glasser, 1969, 1987; Stiggins, 
2002).  Our faculty is dedicated to helping all candidates gain the skills necessary to be effective 
evaluators of children, programs, and themselves, and helps candidates make data driven decisions.  
This includes the components of modeling life-long learning, inquiring into areas where further 
study is needed, and reflecting on the accountability of the professional educator in the successes and 
failures of children (Schön, 1991; Schulman, 1992).  Knowledge of and about assessment is 
measured in program coursework and these assignments are indicated by CF4 designation in course 
syllabi. 
 
Effective Field Experience with Diverse Learners (CF5) 
The Educator Preparation Programs immerse candidates in field experiences that help them develop 
the dispositions of leadership, patience, flexibility, and respect for and acceptance of individual 
differences.  To prepare candidates for diverse cultures found in the schools, the Educator 
Preparation Programs emphasize an understanding of the issues involved with implementing an anti-
bias curriculum (Derman-Sparks, 1989), as well as an awareness of the importance of inclusive 
education permeating the school experience (Banks & Banks, 1993; Garcia & Pugh, 1992; Hale, 
1990; Ladson-Billings, 1994; Paley, 1995).  The importance of these field experiences cannot be 
overstated.  It is through these experiences that our candidates develop and test what has been 
learned in the university setting in a realistic environment.  Building a strong, collaborative, 
respectful relationship with stakeholders enables the Educator Preparation Programs at Sam Houston 
State University to gather qualitative and quantitative data (TExES data, portfolios and The Teacher 
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Work Sample are described in other sections of the document) that support our belief that graduates 
are effective in their chosen fields (teaching, administrating, counseling or coaching).  This belief is 
supported with the quantitative data provided from the state accrediting agencies and the 
testimonials of area administrators who hire our candidates.  This conceptual framework guides the 
way in which we structure our courses and certification programs.  It is also a central theme that is 
reinforced individually in our classes.  In the adoption of this framework, the educator preparation 
faculty insures that the programmatic direction is in alignment with standards established by the 
State of Texas for the preparation of professional educators and the standards of relevant 
professional organizations.  This coherent program, course objectives, field experience evaluation, 
and state assessment insure the preparation of outstanding graduates in the fields of elementary and 
secondary education, counseling, school psychology, and educational leadership. 
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College of Education Information: 
       Please be advised that the College of Education conducts ongoing research   
                  regarding the effectiveness of the programs. You will receive one survey in the final   
                  semester prior to graduation regarding the operations of the unit during your time   
                  here. A second survey will occur within one year following graduation  
                  from or completion of a program, and will be sent to you and to your employer.  
                  This survey will focus on the preparation received at SHSU. Please remember that  
                  your response to these surveys is critical to SHSU program excellence. 
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Appendix B 
 


Application Activity Related to Superintendent Program Courses 
 
I.  Summary  
This activity is intended to give the student experience and insights in school finance issues 
unique to the district superintendent.  Students with experience in subordinate administrative 
roles have had a limited role in determination of agency revenue for general operating 
purposes.  As part of the first semester of the Superintendent Internship students will analyze 
local district revenue from a variety of important sources over a period of three years.     
 
II.  Instructions to the Student      
This activity is concurrent with the School Finance course for Superintendents. Students are 
asked to gather specific revenue data, as indicated below, for a three year period. During the 
analysis of a district’s three year revenue, the intern is expected to:  
 
Section I.  Analyzing Resources for the Instructional Program 
Students will demonstrate effective strategies to allocate and justify appropriate resources for 
the instructional program (ELCC 2.2.a).  Conduct an analysis of the resources available to 
provide total support to student learning, such as analysis of revenue for staffing, instruction, 
transportation, etc. (ELCC 2.2.c). Justification for the plan and for the analysis must be 
included (ELCC 2.2.d).  Form the analysis, prepare the data to support a plan demonstrating 
the impact of the budget on instruction over the period of time during which revenue was 
reviewed (ELCC 2.2.b). The revenue analysis required in this activity will include all sources 
of district revenue for the past fiscal year ‘05, fiscal ‘06, and projected revenue for fiscal ’07. 
This analysis must minimally include revenue from ad valorum taxes, state revenue for 
general education, state revenue for special programs, state revenue for state designated 
programs such as, employee health benefits, TRS set-aside, transportation, etc), state revenue 
from the available school fund, all categories of federal funding, revenue for food services, 
revenue for enterprise funds and revenue for bonded indebtedness (ELCC 2.2.d).   
 
Section II.  Budgeting Instruction Organization 
From the data gathered and from researched best practices (ELCC 3.1.a), create a budget 
reflecting the priority of student learning (ELCC 3.1.b). The budget must reflect the use of 
financial and human resources that promotes student achievement (ELCC 3.1.c) in addition 
to appropriate laws (ELCC 3.1.e) and principles of equity (ELCC 3.1.d). 
 
Section III.  Creating Support for the Budget 
The intern’s final product for this activity will include his/her district 3 year revenue analysis 
and district budget to include the necessary narrative which communicates observations and 
related conclusions (ELCC 3.2.c), chart and graphic information to effectively communicate 
the findings and display the application of skills gained from the process. The narrative 
should explain how consensus for the budget will be created and how the budget manifests the 
district vision (ELCC 3.2.b) and what collaborative processes will be used with the district 
and community (ELCC 3.2.d). The budget must demonstrate stakeholder involvement in the 
alignment of the resources with the instructional program (ELCC 3.2.a). 







15 


 
Section IV.  Managing Resources  
Research and explain various problem-solving skills to appropriately allocate resources 
(ELCC 3.3.a) as well as find effective ways to encourage community participation in funding 
initiatives (ELCC 4.3.a) (ELCC 4.3.b). As the budget is developed, demonstrate the use of the 
district’s financial structure (ELCC 3.3.c) while using the district’s business procedures and 
scheduling (ELCC 3.3.d). The budget must also include creative ways of generating new 
resources (ELCC 3.3.b) as well as using public and community assistance (ELCC 4.3.c). 
 
III.  Scoring Guide 
The following rubric is used to score the Three Year District Review Analysis. 
 


 
 


Section I:  Analyzing Resources for the Instructional Program 
 


2.2  Provide Effective Instructional Programs 


Component Target 
Expectations 


Meets 
Expectations 


Does Not Meet Expectations 


Articulates all the 
processes 
associated with 
development of 
equitable district 
budgets – provide 
effective 
instructional 
programs (ELCC 
2.2) 


Candidates demonstrate 
an understanding of a 
variety of instructional 
research methodologies 
and can analyze the 
comparable strengths and 
weaknesses of each 
method.  
 (ELCC 2.2.a) 


Candidates demonstrate 
some or a limited 
understanding of a variety 
of instructional research 
methodologies and can 
analyze the comparable 
strengths and weaknesses 
of each method.  (ELCC 
2.2.a) 


Candidates do not 
demonstrate an 
understanding of a variety 
of instructional research 
methodologies and can 
analyze the comparable 
strengths and weaknesses of 
each method.   
(ELCC 2.2.a) 


 Candidates are able to use 
qualitative and 
quantitative data, 
appropriate research 
methods, technology and 
information systems to 
develop a long-range plan 
for a district that assesses 
the district’s improvement 
and accountability 
systems. (ELCC 2.2.b) 


Candidates are able to use 
some qualitative and 
quantitative data, 
appropriate research 
methods, technology and 
information systems to 
develop a long-range plan 
for a district that assesses 
the district’s improvement 
and accountability systems. 
(ELCC 2.2.b) 


Candidates do not use 
qualitative and quantitative 
data, appropriate research 
methods, technology and 
information systems to 
develop a long-range plan 
for a district that assesses 
the district’s improvement 
and accountability systems. 
(ELCC 2.2.b) 


 Candidates demonstrate 
the ability to use and 
promote technology and 
information systems to 
enrich district curriculum 
and instruction, monitor 
instructional practices, 
and provide assistance to 
administrators who have 
needs for improvement.  
(ELCC 2.2.c) 


Candidates demonstrate 
some or a limited ability to 
use and promote 
technology and information 
systems to enrich district 
curriculum and 
instruction, monitor 
instructional practices, and 
provide assistance to 
administrators who have 
needs for improvement. 
(ELCC 2.2.c) 


Candidates do not 
demonstrate the ability to 
use and promote technology 
and information systems to 
enrich district curriculum 
and instruction, monitor 
instructional practices, and 
provide assistance to 
administrators who have 
needs for improvement. 
(ELCC 2.2.c) 
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 Candidates demonstrate 
the ability to allocate and 
justify resources to sustain 
the instructional program. 
(ELCC 2.2.d) 


Candidates demonstrate 
some ability to allocate and 
justify resources to sustain 
the instructional program. 
(ELCC 2.2.d) 


Candidates do not 
demonstrate the ability to 
allocate and justify 
resources to sustain the 
instructional program. 
(ELCC 2.2.d) 


 
 


Section II:  Budgeting for Instruction 
 


3.1 Manage the Organization 


Component Target 
Expectations 


Meets 
Expectations 


Does Not Meet Expectations 


Manage the 
organization – 
preparing the 
budget to support 
instruction 
(ELCC 3.1) 


Candidates demonstrate 
the ability to use research-
based knowledge of 
learning, teaching, student 
development, 
organizational 
development, and data 
management to optimize 
learning for all students.  
(ELCC 3.1.a) 


Candidates demonstrate 
some or limited ability to 
use research-based 
knowledge of learning, 
teaching, student 
development, 
organizational 
development, and data 
management to optimize 
learning for all students.  
(ELCC 3.1.a) 


Candidates do not 
demonstrate the ability to 
use research-based 
knowledge of learning, 
teaching, student 
development, organizational 
development, and data 
management to optimize 
learning for all students.  
(ELCC 3.1.a) 


 Candidates effective 
organization of fiscal, 
human, and material 
resources, giving priority 
to student learning and 
safety, and demonstrating 
an understanding of 
district budgeting 
processes and fiduciary 
responsibilities. (ELCC 
3.1.b) 


Candidates demonstrate 
some effective organization 
of fiscal, human, and 
material resources, giving 
priority to student learning 
and safety, and 
demonstrating an 
understanding of district 
budgeting processes and 
fiduciary responsibilities. 
(ELCC 3.1.b) 


Candidates do not 
demonstrate effective 
organization of fiscal, 
human, and material 
resources, giving priority to 
student learning and safety, 
and demonstrating an 
understanding of district 
budgeting processes and 
fiduciary responsibilities. 
(ELCC 3.1.b) 


 Candidates demonstrate 
an ability to manage time 
effectively and to deploy 
financial and human 
resources in a way that 
promotes student 
achievement.  (ELCC 
3.1.c) 


Candidates demonstrate 
some or limited ability to 
manage time effectively 
and to deploy financial and 
human resources in a way 
that promotes student 
achievement.  (ELCC 3.1.c) 


Candidates do not 
demonstrate an ability to 
manage time effectively and 
to deploy financial and 
human resources in a way 
that promotes student 
achievement.  (ELCC 3.1.c) 


 Candidates demonstrate 
the ability to organize a 
district based on issues of 
equity, effectiveness and 
can apply legal principles 
that promote educational 
equity. (ELCC 3.1.d) 


Candidates demonstrate 
some ability to organize a 
district based on issues of 
equity, effectiveness and 
can apply legal principles 
that promote educational 
equity. (ELCC 3.1.d) 


Candidates do not 
demonstrate the ability to 
organize a district based on 
issues of equity, effectiveness 
and can apply legal 
principles that promote 
educational equity. (ELCC 
3.1.d) 


 Candidates demonstrate 
an understanding of how 
to apply legal principles to 
promote equity and 


Candidates demonstrate 
some understanding of how 
to apply legal principles to 
promote equity and 


Candidates do not 
demonstrate an 
understanding of how to 
apply legal principles to 
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provide safe, effective and 
efficient facilities 
(ELCC 3.1.e) 


provide safe, effective and 
efficient facilities 
(ELCC 3.1.e) 


promote equity and provide 
safe, effective and efficient 
facilities 
(ELCC 3.1.e) 


 
 


Section III:  Managing Operations 
 


3.2  Manage Operations 


Component Target 
Expectations 


Meets 
Expectations 


Does Not Meet Expectations 


Involves 
stakeholders 
(ELCC 3.2) 


Candidates demonstrate 
the ability to involve 
stakeholders in aligning 
resources and priorities to 
maximize ownership and 
accountability. 
(ELCC 3.2.a) 


Candidates demonstrate 
some ability to involve 
stakeholders in aligning 
resources and priorities to 
maximize ownership and 
accountability. 
(ELCC 3.2.a) 


Candidates do not 
demonstrate the ability to 
involve stakeholders in 
aligning resources and 
priorities to maximize 
ownership and 
accountability. 
(ELCC 3.2.a) 


 Candidates can use 
appropriate and effective 
needs assessment, 
research-based data, and 
group process skills to 
build consensus, 
communicate, and resolve 
conflicts in order to align 
resources with the district 
vision. 
 (ELCC 3.2.b) 


Candidates can use some 
appropriate and effective 
needs assessment, research-
based data, and group 
process skills to build 
consensus, communicate, 
and resolve conflicts in 
order to align resources 
with the district vision. 
 (ELCC 3.2.b) 


Candidates do not can use 
appropriate and effective 
needs assessment, research-
based data, and group 
process skills to build 
consensus, communicate, 
and resolve conflicts in 
order to align resources with 
the district vision. 
 (ELCC 3.2.b) 


 Candidates develop staff 
communication plans for 
integrating district’s 
schools and divisions.  
(ELCC 3.2.c) 


Candidates develop some 
or limited staff 
communication plans for 
integrating district’s 
schools and divisions.  
(ELCC 3.2.c) 


Candidates do not develop 
staff communication plans 
for integrating district’s 
schools and divisions.  
(ELCC 3.2.c) 


 Candidates develop a plan 
to promote and support 
community collaboration 
among district personnel.  
(ELCC 3.2.d) 


Candidates develop a 
limited plan to promote 
and support community 
collaboration among 
district personnel.  (ELCC 
3.2.d) 


Candidates do not develop a 
plan to promote and support 
community collaboration 
among district personnel.  
(ELCC 3.2.d) 


 
 


Section IV:  Managing Resources 
 


3.3  Manage Resources 


Component Target 
Expectations 


Meets 
Expectations 


Does Not Meet Expectations 


Manages 
resources --
Involves 
stakeholders 
(ELCC 3.3) 


Candidates can use 
problem-solving skills and 
knowledge of strategic, 
long-range, and 
operational planning 


Candidates can use some 
problem-solving skills and 
knowledge of strategic, 
long-range, and 
operational planning 


Candidates do not  use 
problem-solving skills and 
knowledge of strategic, long-
range, and operational 
planning (including 
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(including applications of 
technology) in the 
effective, legal, and 
equitable use of fiscal, 
human, and material 
resource allocation that 
focuses on teaching and 
learning.  (ELCC 3.3.a) 


(including applications of 
technology) in the effective, 
legal, and equitable use of 
fiscal, human, and material 
resource allocation that 
focuses on teaching and 
learning.  (ELCC 3.3.a) 


applications of technology) 
in the effective, legal, and 
equitable use of fiscal, 
human, and material 
resource allocation that 
focuses on teaching and 
learning.  (ELCC 3.3.a) 


 Candidates creatively seek 
new resources to facilitate 
learning.  (ELCC 3.3.b) 


Candidates creatively seek 
some or limited new 
resources to facilitate 
learning.  (ELCC 3.3.b) 


Candidates do not creatively 
seek new resources to 
facilitate learning.  (ELCC 
3.3.b) 


 Candidates apply an 
understanding of school 
district finance structures 
and models to ensure 
adequate financial 
resources are allocated 
equitably for the district. 
 (ELCC 3.3.c) 


Candidates apply an 
understanding of school 
district finance structures 
and models to ensure 
adequate financial 
resources are allocated 
equitably for the district. 
 (ELCC 3.3.c) 


Candidates apply an 
understanding of school 
district finance structures 
and models to ensure 
adequate financial resources 
are allocated equitably for 
the district. 
 (ELCC 3.3.c) 


 Candidates apply and 
assess current 
technologies for 
management, business 
procedures, and 
scheduling.  (ELCC 3.3.d) 


Candidates apply and 
assess some or limited 
current technologies for 
management, business 
procedures, and 
scheduling.  (ELCC 3.3.d) 


Candidates do not apply and 
assess current technologies 
for management, business 
procedures, and scheduling.  
(ELCC 3.3.d) 


4.3  Mobilize Community Resources 
Use community 
resources to 
enhance student 
achievement 
(ELCC 4.3) 


Candidates demonstrate 
an understanding of and 
ability to use community 
resources, including youth 
services that enhance 
student achievement, to 
solve school problems and 
accomplish district goals. 
(ELCC 4.3.a) 


Candidates demonstrate 
limited understanding of 
and ability to use 
community resources, 
including youth services 
that enhance student 
achievement, to solve 
school problems and 
accomplish district goals.  
(ELCC 4.3.a) 


Candidates do not 
demonstrate an 
understanding of and ability 
to use community resources, 
including youth services that 
enhance student 
achievement, to solve school 
problems and accomplish 
district goals.  (ELCC 4.3.a) 


 Candidates demonstrate 
how to use district 
resources to the 
community to solve issues 
of joint concern. (ELCC 
4.3.b) 


Candidates demonstrate 
some knowledge as to how 
to use district resources to 
the community to solve 
issues of joint concern. 
(ELCC 4.3.b) 


Candidates do not 
demonstrate how to use 
district resources to the 
community to solve issues of 
joint concern. (ELCC 4.3.b) 


 Candidates demonstrate 
an understanding of ways 
to use public resources 
and funds appropriately 
and effectively to 
encourage communities to 
provide new resources to 
address emerging student 
problems.  
(ELCC 4.3.c) 


Candidates demonstrate 
limited understanding of 
ways to use public 
resources and funds 
appropriately and 
effectively to encourage 
communities to provide 
new resources to address 
emerging student 
problems.  
(ELCC 4.3.c) 


Candidates do not 
demonstrate an 
understanding of ways to 
use public resources and 
funds appropriately and 
effectively to encourage 
communities to provide new 
resources to address 
emerging student problems.  
(ELCC 4.3.c) 
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Appendix C: Internship Log of Activities 
 


INTERN:_______________________________________________   Date Submitted/Reviewed_____________________ 


Time  Activity  Degree of 
Responsibility  


Level of 
Activity  


Analysis of Experiences  ELCC &/or 
Tex 


Standards 


      


      


      


      


      


      


      


      


Time:  use quarter hour units minimally, i.e., 15 minutes = .25 hour; 30 minutes = .5 hr. etc. 
Professional Level of Activity – H (High), L (Low), C (Clerical) 
Degree of Responsibility – FR (Full Responsibility, AR (Assisting Role), O (Observer)     
Standards Codes to be found in Appendix E and 
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Appendix D-1:  Intern Information Sheet 


 
Name:  
_____________________________________________________________________________ 
 
Current Position:  
_____________________________________________________________________________ 


 
School District:  
_____________________________________________________________________________ 
 
School/District Address: 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
Home Mailing Address:  
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
Home Phone:  
______________________________________________________________________________ 
 
Cell Phone:  
______________________________________________________________________________ 
 
Work Phone:  
_____________________________________________________________________________ 
 
Work Email Address:  
_____________________________________________________________________________ 
 
Sam Email Address:  
_____________________________________________________________________________ 
 
Mentor Superintendent:  
_____________________________________________________________________________ 
 
Office Phone:  
_____________________________________________________________________________ 
 
Office Address (If different):  
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
Directions to the Superintendent’s Office:  Give the specific written driving directions from 
the University Center to your internship work location.  On the back, please draw a map 
from the UC. 
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Appendix D-2 


 
Sam Houston State University 


Educational Leadership and Counseling Department 
Internship Agreement 


 
I understand that I am participating in an internship sponsored by the Educational 
Leadership and Counseling Department at Sam Houston State University and the 
____________________________________________________________   school district. I 
recognize that during the internship, I am subject to the rules, regulations, and policies of 
the university as well as those of the school district and district. 
 
I understand that during the internship, I will be representing the university and the 
department and I will not exhibit any behaviors that would adversely affect the image of 
either unit. I agree that if my behavior is deemed improper or detrimental to the school 
district, district, or the university, I will withdraw from the program and not receive credit. 
I understand that failure to abide by the required guidelines of the internship program will 
result in termination. 
 
I further agree that I will:  (a) avoid becoming involved in ideological disputes; (b) 
maintain the confidentiality of records and internal matters at all times; (c) not be in 
possession of or use an illegal controlled substance, alcohol, or firearm while on district or 
university property; and (d) always dress professionally in accordance with school district 
policies. 
 
I have read this agreement. The nature, scope, and required guidelines of the internship 
program have been explained to me, and I agree to abide by them. 
 
 
Intern Name: _____________________________________________ (print) 
 
Signature: __________________________________________ 
 
University Supervisor: 
 
Name: ____________________________________________ (print) 
 
Signature: _________________________________________ 
 
Return form to University Supervisor during first week of semester. 
Fax: 936-294-3886 or mail to: 
Internship University Supervisor (Please include the name of your supervisor) 
Box 2119 
Huntsville, Texas 77341 


 
 
 
 


Appendix D-3 
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Sam Houston State University 
Educational Leadership and Counseling Department 


Mentor Superintendent Internship Agreement 
 


Intern’s Name: _________________________________________________ 
 
Position: ______________________________________________________ 
 
District: _______________________________________________________ 
 
As the mentor Superintendent, I recommend the above named individual for acceptance 
into the internship in the superintendent preparation program at Sam Houston State 
University. I understand this program will require the intern to perform assigned 
administrative duties representative of those performed by a superintendent of schools 
during the period of the internship. I will provide the assistance and opportunities 
necessary to fulfill the requirements of the internship. 
 
Please print in the first blank: 
 
Name: ________________________________________________________  
 
Signature: _____________________________________________________ 
 
 
 
 
Return form to University Supervisor. 
Fax: 936-294-3886 
or mail to: 
University Internship Supervisor (Please include the name of your supervisor) 
Educational Leadership 
Box 2119 
Huntsville, Texas 77341 
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Appendix E 


 
Texas Administrative Code 


TITLE 19~PART 7~CHAPTER 242~RULE~§242.15 
SUPERINTENDENT CERTIFICATE 


Standards Required for the Superintendent Certificate 
(a) The knowledge and skills identified in this section must be used by the Board as the basis for 
developing the  


assessment(s) required to obtain the Standard Superintendent Certificate.  
(b) Learner-Centered Values and Ethics of Leadership. A superintendent is an educational leader who 
promotes  


the success of all students by acting with integrity, fairness, and in an ethical manner. A 
superintendent  


understands, values, and is able to:  
(1) Model and promote the highest standard of conduct, ethical principles, and integrity in decision 


making,  
actions, and behaviors.  
(2) Implement policies and procedures that encourage all district personnel to comply with §247.2 of 


this title,  
(relating to the Code of Ethics and Standard Practices for Texas Educators).  


  (3) Serve as an articulate spokesperson for the importance of education to a free democratic society.  
  (4) Enhance teaching and learning by participation in quality professional development activities, 
study of  


current professional literature and research, and interaction with the district's staff and students.  
 (5) Maintain personal physical and emotional wellness.  
 (6) Demonstrate the courage to be a champion for children.  


 
(c) Learner-Centered Leadership and District Culture. A superintendent is an educational leader who 
promotes the  
success of all students and shapes district culture by facilitating the development, articulation, 
implementation,  
and stewardship of a vision of learning that is shared and supported by the school community. A  
superintendent understands, values, and is able to:  


(1) Establish and support a district culture that promotes learning, high expectations, and academic 
rigor for  


self, student, and staff performance.  
 (2) Facilitate the development and implementation of a shared vision that focuses on teaching and 


learning.  
  (3) Implement strategies for the involvement of all stakeholders in planning processes and facilitate 
planning  


between constituencies.  
(4) Conduct and analyze district/school climate inventories for effective, responsive decision-making.  
(5) Institute and monitor planning processes that include strategies designed to ensure the 


accomplishment of  
district goals and objectives to achieve the district's vision.  
(6) Facilitate the use and allocation of all available resources to support the implementation of the 


district's  
vision and goals 


   (7) Recognize and celebrate contributions of staff and community toward realization of the district's 
vision.  
   (8) Demonstrate an awareness of emerging issues and trends affecting the education community.  
   (9) Encourage and model innovative thinking and risk-taking and view problems as learning 
opportunities.  
   (10) Promote multicultural awareness, gender sensitivity, and the appreciation of diversity in the 
education  


community.  
 



http://info.sos.state.tx.us/pls/pub/readtac$ext.ViewTAC?tac_view=3&ti=19&pt=7

http://info.sos.state.tx.us/pls/pub/readtac$ext.ViewTAC?tac_view=4&ti=19&pt=7&ch=242
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(d) Learner-Centered Human Resources Leadership and Management. A superintendent is an 
educational leader who promotes the success of all students by implementing a staff evaluation and 
development system to improve the performance of all staff members, selects appropriate models for 
supervision and staff development, and applies the legal requirements for personnel management. A 
superintendent understands, values, and is able to:  
   (1) Develop, implement, and evaluate a comprehensive professional development plan designed 
specifically to  


address areas of identified district, campus, and/or staff need.  
   (2) Facilitate the application of adult learning principles to all professional development activities, 
including  


the use of relevant issues and tasks and the use of support and follow-up strategies to facilitate 
implementation.  
   (3) Implement strategies to enhance professional capabilities at the district and campus level to 
ensure support  


for a continuum of services and programming.  
   (4) Deliver effective presentations and facilitate the learning of both small and large groups.  
   (5) Implement effective strategies for the recruitment, selection, induction, development, and 
promotion of  


staff.  
   (6) Develop and institute comprehensive staff evaluation models that include both formative and 
summative  


assessment and appraisal strategies.  
   (7) Demonstrate use of district and staff evaluation data for personnel policy development and 
decision  


making.  
   (8) Demonstrate and apply knowledge of certification requirements and standards.  
   (9) Diagnose and improve organizational health/morale by the implementation of strategies and 
programs  


designed to provide on-going assistance and support to personnel. 
  
(e) Learner-Centered Policy and Governance. A superintendent is an educational leader who promotes 
the success of all students by understanding, responding to, and influencing the larger political, social, 
economic, legal, and cultural context and by working with the board of trustees to define mutual 
expectations, policies, and standards. A superintendent understands, values, and is able to:  
   (1) Define and apply the general characteristics of internal and external political systems to the 
educational  


organization.  
   (2) Demonstrate and apply appropriate knowledge of legal issues affecting education.  
   (3) Provide leadership in defining superintendent and board roles, mutual expectations, and effective  


superintendent-board working relationships.  
   (4) Determine the political, economic, and social aspects and/or needs of groups in the community, 
and those  


of the community at large, for effective and responsive decision making.  
   (5) Prepare and recommend district policies to improve student learning and district performance in  


compliance with state and federal requirements.  
(6) Utilize legal systems to protect the rights of students and staff and to improve learning 


opportunities.  
   (7) Apply laws, policies, and procedures fairly, wisely, and considerately.  
   (8) Access state and national political systems to provide input on critical educational issues.  
 
(f) Learner-Centered Communications and Community Relations. A superintendent is an educational 
leader who promotes the success of all students by collaborating with families and community members, 
responding to diverse community interests and needs, and mobilizing community resources. A 
superintendent understands, values, and is able to:  
   (1) Develop and implement an effective and comprehensive district internal and external 
communications plan  


and public relations program.  
   (2) Analyze community and district structures and identify major opinion leaders and their 
relationships to  
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district goals and programs.  
   (3) Establish partnerships with parents, area businesses, institutions of higher education, and 
community  


groups to strengthen programs and support district goals.  
   (4) Implement effective strategies to systematically communicate with and gather input from all 
stakeholders  


in the district.  
   (5) Communicate effectively with all social, cultural, ethnic, and racial groups in the school district 
and  


community.  
   (6) Develop and utilize formal and informal techniques to obtain accurate perceptions of the district 
staff,  


parents, and community.  
   (7) Use effective consensus building and conflict management skills.  
   (8) Articulate the district's vision and priorities to the community and to the media.  
   (9) Influence the media by utilizing proactive communication strategies that serve to enhance and 
promote the  


district's vision.  
   (10) Communicate an articulate position on educational issues.  
   (11) Demonstrate effective and forceful writing, speaking, and active listening skills.  
 
(g) Learner-Centered Organizational Leadership and Management. A superintendent is an educational 
leader who promotes the success of all students by leadership and management of the organization, 
operations, and resources for a safe, efficient, and effective learning environment. A superintendent 
understands, values, and is able to:  
   (1) Implement appropriate management techniques and group processes to define roles, assign 
functions,  


delegate effectively, and determine accountability for goal attainment.  
   (2) Implement processes for gathering, analyzing, and using data for informed decision-making.  
   (3) Frame, analyze, and resolve problems using appropriate problem-solving techniques and 
decision-making  


skills.  
   (4) Develop, implement, and evaluate change processes for organizational effectiveness.  
   (5) Implement strategies that enable the physical plant, equipment, and support systems to operate 
safely,  


efficiently, and effectively to maintain a conducive learning environment throughout the district.  
   (6) Apply legal concepts, regulations, and codes for school district operations.  
   (7) Perform effective budget planning, management, account auditing, and monitoring and establish 
district  


procedures for accurate and effective fiscal reporting.  
   (8) Acquire, allocate, and manage resources according to district vision and priorities.  
   (9) Manage one's own time and the time of others to maximize attainment of district goals.  
   (10) Use technology to enhance school district operations.  
 
(h) Learner-Centered Curriculum Planning and Development. A superintendent is an educational 
leader who promotes the success of all students by facilitating the design and implementation of 
curricula and strategic plans that enhance teaching and learning; alignment of curriculum, curriculum 
resources and assessment; and the use of various forms of assessment to measure student performance. 
A superintendent understands, values, and is able to:  
   (1) Apply understanding of pedagogy, cognitive development, and child and adolescent growth and  


development to facilitate effective district curricular decisions.  
   (2) Implement curriculum planning methods to anticipate and respond to occupational and economic 
trends  


and to achieve optimal student learning.  
   (3) Implement core curriculum design and delivery systems to ensure instructional continuity and 
instructional  


integrity across the district.  
   (4) Develop and implement collaborative processes for the systematic assessment and renewal of the  


curriculum to ensure appropriate scope, sequence, content, and alignment.  
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   (5) Evaluate and provide direction for improving district curriculum in ways that are based upon 
sound,  


research-based practices.  
   (6) Facilitate the use of technology, telecommunications, and information systems to enrich the school 
district  


curriculum and enhance learning for all students.  
   (7) Facilitate the use of creative, critical thinking, and problem solving tools by staff and other school 
district  


stakeholders.  
   (8) Facilitate the effective coordination of district and campus curricular and extracurricular 
programs.  
 
(i) Learner-Centered Instructional Leadership and Management. A superintendent is an educational 
leader who promotes the success of all students by advocating, nurturing and sustaining a district 
culture and instructional program conducive to student learning and staff professional growth. A 
superintendent understands, values, and is able to:  
   (1) Apply knowledge and understanding of motivational theories to create conditions that empower 
staff,  


students, families, and the community to strive to achieve the district's vision.  
   (2) Facilitate the implementation of sound, research-based theories and techniques of classroom 
management,  


student discipline, and school safety to ensure a school district environment conducive to learning.  
   (3) Facilitate the development of a learning organization that supports instructional improvement, 
builds and  


implements an appropriate curriculum, and incorporates best practice.  
   (4) Facilitate the ongoing study of current best practice and relevant research and encourage the 
application of  


this knowledge to district/school improvement initiatives.  
   (5) Plan and manage student activity programs to fulfill developmental, social, cultural, athletic, 
leadership and  


scholastic needs.  
   (6) Institute a comprehensive school district program of student assessment, interpretation of data, 
and  


reporting of state and national data results.  
   (7) Apply knowledge and understanding of special programs to ensure that students with special 
needs are  


provided quality, flexible instructional programs and services.  
   (8) Analyze and deploy available instructional resources in the most effective and equitable manner 
to enhance  


student learning.  
   (9) Develop, implement, and evaluate change processes to improve student and adult learning, and 
the climate  


for learning.  
   (10) Create an environment in which all students can learn. 
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Appendix F ELCC Standards 


 
 


NATIONAL POLICY BOARD FOR EDUCATIONAL ADMINISTRATION 
Standards for Advanced Programs in Educational Leadership for Superintendents, 


Curriculum Directors and Supervisors 
 


Standard 1.0: Candidates who complete the program are educational leaders who have the knowledge and 
ability to promote the success of all students by facilitating the development, articulation, implementation, and 
stewardship of a district or district vision of learning supported by the district community. 
 


Elements Meets Standards for school district Leadership 
1.1 Develop a Vision a. Candidates develop and demonstrate the skills needed to work with a board of education to 


facilitate the development of a vision of learning for a school district that promotes the success 
of all students. 


 b. Candidates base development of the vision on relevant knowledge and theories applicable to 
school-level leaders applied to a school district context. 


 c. Candidates use data-based research strategies to create a vision that takes into account the 
diversity of learners in a district. 


 d. Candidates demonstrate knowledge of ways to use a district’s vision to mobilize additional 
resources to support the vision. 


1.2 Articulate a Vision a. Candidates demonstrate the ability to articulate the components of this vision for a district 
and the leadership processes necessary to implement and support the vision. 


 b. Candidates demonstrate the ability to use data-based research strategies and strategic 
planning processes that focus on student learning to develop a vision, drawing on relevant 
information sources such as student assessment results, student and family demographic data, 
and an analysis of community needs. 


 c. Candidates demonstrate the ability to communicate the vision to district boards, staff, 
parents, students, and community members through the use of symbols, ceremonies, stories, 
and other activities. 


1.3 Implement a Vision a. Candidates demonstrate the ability to plan programs to motivate staff, students, and 
families to achieve a school district’s vision. 


 b. Candidates design research-based processes to effectively implement a district vision 
throughout an entire school district and community. 


1.4  Steward a Vision a. Candidates demonstrate the ability to align and, as necessary, redesign administrative 
policies and practices required for full implementation of a district vision. 


 b. Candidates understand the theory and research related to organizational and educational 
leadership and engage in the collection, organization, and analysis of a variety of information, 
including student performance data, required to assess progress toward a district’s vision, 
mission, and goals. 


1.5 Promote 
Community 
Involvement 
in the Vision 


a. Candidates demonstrate the ability to bring together and communicate effectively with 
stakeholders within the district and the larger community concerning implementation and 
realization of the vision. 
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Standard 2.0: Candidates who complete the program are educational leaders who have the knowledge and 
ability to promote the success of all students by promoting a positive district culture, providing an effective 
instructional program, applying best practice to student learning, and designing comprehensive professional 
growth plans for staff. 
 


Elements Meets Standards for school district Leadership 
2.1 Promote 
Positive School 
Culture 


a. Candidates develop a sustained approach to improve and maintain a positive district culture for 
learning that capitalizes on multiple aspects of diversity to meet the learning needs of all students. 


2.2 Provide 
Effective 
Instructional 
Program 


a. Candidates demonstrate an understanding of a variety of instructional research methodologies and 
can analyze the comparable strengths and weaknesses of each method. 
 


 b. Candidates are able to use qualitative and quantitative data, appropriate research methods, 
technology, and information systems to develop a long-range plan for a district that assesses the 
district’s improvement and accountability systems. 


 c. Candidates demonstrate the ability to use and promote technology and information systems to 
enrich district curriculum and instruction, monitor instructional practices, and provide assistance to 
administrators who have needs for improvement.  


 d. Candidates demonstrate the ability to allocate and justify resources to sustain the instructional 
program. 


2.3Apply Best 
Practice to 
Student 
Learning 


a. Candidates demonstrate the ability to facilitate and engage in activities that use best practices and 
sound educational research to improve instructional programs.  


 b. Candidates demonstrate an ability to assist district and district personnel in understanding and 
applying best practices for student learning 


 c. Candidates understand and can apply human development theory, proven learning, and 
motivational theories, and concern for diversity to the learning process. 


2.4 Design 
Comprehen-
sive 
Professional 
Growth Plans 


a. Candidates demonstrate knowledge of adult learning strategies and the ability to apply  technology 
and research to professional development design focusing on authentic 
problems and tasks, mentoring, coaching, conferencing, and other techniques that promote new 
knowledge and skills in the workplace. 


 b. Candidates demonstrate the ability to use strategies such as observations and collaborative 
reflection to help form comprehensive professional growth plans with district and district personnel. 


 c. Candidates develop personal professional growth plans that reflect commitment to life-long learning 
and best practices. 


 
 
Standard 3.0: Candidates who complete the program are educational leaders who have the knowledge and 
ability to promote the success of all students by managing the organization, operations, and resources in a 
way that promotes a safe, efficient, and effective learning environment. 
 


Elements Meets Standards for school district Leadership 
3.1 Manage 
the 
Organization 


a. Candidates demonstrate the ability to use research-based knowledge of learning, teaching, student 
development, organizational development, and data management to optimize learning for all students. 
 


 b. Candidates demonstrate effective organization of fiscal, human, and material resources, giving 
priority to student learning and safety, and demonstrating an understanding of district budgeting 
processes and fiduciary responsibilities. 


 c. Candidates demonstrate an ability to manage time effectively and to deploy financial and human 
resources in a way that promotes student achievement. 


 d. Candidates demonstrate the ability to organize a district based on indicators of equity, effectiveness, 
and efficiency and can apply legal principles that promote educational equity. 


 e. Candidates demonstrate an understanding of how to apply legal principles to promote educational 
equity and provide a safe, effective, and efficient facilities. 


3.2 Manage a. Candidates demonstrate the ability to involve stakeholders in aligning resources and priorities to 
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Operations maximize ownership and accountability. 
 b. Candidates can use appropriate and effective needs assessment, research-based data, and group 


process skills to build consensus, communicate, and resolve conflicts in order to align resources with the 
district vision.  


 c. Candidates develop staff communication plans for integrating district’s schools and divisions. 
 d. Candidates develop a plan to promote and support community collaboration among district personnel 
3.3 Manage 
Resources 


a. Candidates use problem-solving skills and knowledge of strategic, long-range, and operational 
planning (including applications of technology) in the effective, legal, and equitable use of fiscal, human, 
and material resource allocation that focuses on teaching and learning. 


 b. Candidates creatively seek new resources to facilitate learning. 
 c. Candidates apply an understanding of school district finance structures and models to ensure that 


adequate financial resources are allocated equitably for the district. 
 d. Candidates apply and assess current technologies for management, business procedures, and 


scheduling.  


 
Standard 4.0: Candidates who complete the program are educational leaders who have the knowledge and 


ability 
to promote the success of all students by collaborating with families and other community members, responding 


to 
diverse community interests and needs, and mobilizing community resources. 
 


Elements Meets Standards for school district Leadership 
4.1 
Collaborate 
with Families 
and Other 
Community 
Members 


a. Candidates demonstrate the ability to facilitate the planning and implementation of programs and 
services that bring together the resources of families and the community to positively affect student 
learning. 
 


 b. Candidates demonstrate an ability to use public information and research-based knowledge of issues 
and trends to collaborate with community members and community organizations to have a positive 
affect on student learning. 


 c. Candidates apply an understanding of community relations models, marketing strategies and 
processes, data driven decision-making, and communication theory to craft frameworks for school, 
business, community, government, and higher education partnerships. 


 d. Candidates demonstrate an ability to develop and implement a plan for nurturing relationships with 
community leaders and reaching out to different business, religious, political, and service organizations 
to strengthen programs and support district goals. 


 e. Candidates demonstrate the ability to involve community members, groups, and other  stakeholders in 
district decision- making, reflecting an understanding of strategies to capitalize on the district’s integral 
role in the larger community. 


  
f. Candidates demonstrate the ability to collaborate with community agencies to integrate health, social, 
and other services in the schools to address student and family conditions that affect learning. 


 g. Candidates demonstrate the ability to conduct community relations that reflects knowledge of effective 
media relations and that models effective media relations practices. 


 h. Candidates develop and implement strategies that support the involvement of families in the education 
of their children that reinforces for district staff a belief that families have the best interests of their 
children in mind. 


4.2 Respond 
To 
Community 
Interests and 
Needs 


a. Candidates facilitate and engage in activities that reflect an ability to inform district decision-making 
by collecting and organizing formal and informal information from multiple stakeholders. 
 


 b. Candidates demonstrate the ability to promote maximum involvement with, and visibility within the 
community. 


 c. Candidates demonstrate the ability to interact effectively with individuals and groups that reflect 
conflicting perspectives. 
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 d. Candidates demonstrate the ability to effectively and appropriately assess, research, and plan for 


diverse district and community conditions and dynamics and capitalize on the diversity of the 
community to improve district performance and student achievement. 


 e. Candidates demonstrate the ability to advocate for students with special and exceptional needs.  
4.3 Mobilize 
Community 
Resources 


a. Candidates demonstrate an understanding of and ability to use community resources, including youth 
services that enhance student achievement, to solve district problems and accomplish district goals. 


 b. Candidates demonstrate how to use district resources to the community to solve issues of joint 
concern. 


 
 
 
Standard 5.0: Candidates who complete the program are educational leaders who have the knowledge and 


ability 
to promote the success of all students by acting with integrity, fairly, and in an ethical manner. 
 


Elements Meets Standards for school district Leadership 
5.1 Acts with 
Integrity 


a. Candidates demonstrate a respect for the rights of others with regard to confidentiality and dignity 
and engage in honest interactions. 


5.2 Acts 
Fairly 


a. Candidates demonstrate the ability to combine impartiality, sensitivity to student diversity, and ethical 
considerations in their interactions with others. 


5.3 Acts 
Ethically 


a. Candidates make and explain decisions based upon ethical and legal principles. 
 


 
 


Standard 6.0: Candidates who complete the program are educational leaders who have the knowledge and 
ability 
to promote the success of all students by understanding, responding to, and influencing the larger political, 
social, 
economic, legal, and cultural context. 
 


Elements Meets Standards for school district Leadership 
6.1 
Understand 
the Larger 
Context 


a. Candidates demonstrate the ability to use appropriate research methods, theories, and concepts to 
improve district operations. 
 


 c. Candidates demonstrate an understanding of the policies, laws, and regulations enacted by local, 
state, and federal authorities affecting a specific district 


 d. Candidates can explain the system for financing public schools and its effects on the equitable 
distribution of educational opportunities within a district. 


 e. Candidates demonstrate the ability to work with political leaders at the local, state, and national level. 


  
 
f. Candidates can apply an understanding of how specific laws at the local, state, and federal level 
Affect school districts and residents. 


 g. Candidates espouse positions in response to proposed policy changes that would benefit or harm 
districts and explain how proposed policies and laws might improve educational and social 
opportunities for specific communities. 


6.2 Respond 
to the Larger 
Context 


a. Candidates demonstrate the ability to engage students, parents, members of the district board, and 
other community members in advocating for adoption of improved policies and laws. 
 


 b. Candidates apply their understanding of the larger political, social, economic, legal, and cultural 
context to develop activities and policies that benefit their district and its students. 


 c. Candidates demonstrate the ability to communicate regularly with all segments of the district 
community concerning trends, issues, and policies affecting the district.  


6.3  
Influence 


a. Candidates demonstrate an understanding of how to develop lines of communication with local, state, 
and federal authorities and actively advocate for improved policies, laws, and regulations affecting a 
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the Larger 
Context 


specific district, both directly and through organizations representing schools, 
educators, or others with similar interests. 


 b. Candidates demonstrate the ability to advocate for policies and programs that promote equitable 
learning opportunities and success for all students, regardless of socioeconomic background, ethnicity, 
gender, disability, or other individual characteristics 


 
 


Standard 7.0: Internship. The internship provides significant opportunities for candidates to synthesize and 
apply 
the knowledge and practice and develop the skills identified in Standards 1-6 through substantial, sustained, 
standards-based work in real settings, planned and guided cooperatively by the institution and school district 
personnel for graduate credit. 
 


Elements Meets Standards for school district Leadership 
7.1 
Substantial 


a. Candidates demonstrate the ability to accept genuine responsibility for leading, facilitating, and 
making decisions typical of those made by district leaders. The experience(s) should provide interns with 
substantial responsibilities that increase over time in amount and complexity and involve direct 
interaction and involvement with staff, district board members, students, parents, and district and 
community leaders. 


 b. Each candidate should have a minimum of six-months (or equivalent, see note below) of full-time 
internship experience. 


 
7.2 Sustained 


 
a. Candidates participate in planned intern activities during the entire course of the program, including 
an extended period of time near the conclusion of the program to allow for candidate application of skills 
and knowledge on a full-time basis. 


7.3 
Standards-
based 


a. Candidates apply skills and knowledge articulated in these standards as well as state and local 
standards for educational leaders. 


 b. Experiences are designed to accommodate candidates’ individual needs.  
7.4  
Real Settings 


a. Candidates’ experiences occur in multiple district administrator settings and allow for the 
demonstration of relevant knowledge and skills. 


 b. Candidates’ experiences include work with appropriate community organizations, parent groups, and 
district boards.  


7.5 
Planned and 
Guided 
Cooperatively 


a. Candidates’ experiences are planned cooperatively by the individual, the site supervisor, and 
institution personnel to provide inclusion of appropriate opportunities to apply skills, knowledge, and 
research contained in the standards. The three individuals work together to meet candidate and program 
needs.  


 b. Mentors are provided training to guide the candidate during the intern experience. 
7.6  
Credit 


a. Candidates earn graduate credit for their intern 
experience 
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Appendix  G 


 
TExES Registration Information (from the SHSU Certification Office) 


 
 


• Passed the qualifying exam?  Now you can register for the TExES Exam. 
After completing qualifying TExES exam, create *profile at SBEC website and 
register at www.texes.ets.org. For more information, see Appendix and SHSU 
website at http://www.shsu.edu/%7Eedu_www/certification/index.php. 


 
• Register for the TExES Exam 3 days after receiving an email from your department 


regarding your analysis sheet with your qualifying/practice exam score.  
 


• Log onto:  www.sbec.state.tx.us to create a profile* to obtain a TEA  ID Number 
(only need to do this once—but keep it updated**) 


 
 You may receive an email from TEA/SBEC 


 
• Log onto:  www.texes.ets.org to register for the TExES Exam 


 Online at www.texes.ets.org. For superintendent exam, select “Post 
Bac” option. 


 
 Mail registration by downloading the form at 


www.texes.ets.org/registrationBulletin  or telephone registration by 
calling  
1-866-902-5922, during regular business hours  


 
 Follow the Educational Testing Service (ETS) instruction for test 


preparation, admission to the test site, and viewing your scores  
 


• Having difficulties registering for a TExES Exam?   
 


o Log onto:   http://www.shsu.edu/%7Eedu_www/certification/index.php for 
troubleshooting tips  


 
 


• Things you should know when taking the TExES exam 
 


o Your ID must match exactly to your registration name 
o Arrive early, no late arrivals will be allowed to test 
o Turn off cell phones when entering the facility for testing  
o Bring two #2 lead pencils 
o No food (including candy) or beverages (including water) allowed  
 


• To view testing and registration dates, use the Certification Planner at 
http://www.shsu.edu/~edu_www/certification/index.html 


*  After completing TExES qualifying exam, create profile at SBEC website and 
register at www.texes.ets.org. For more information, see Appendix & SHSU website at 
http://www.shsu.edu/%7Eedu_www/certification/index.php  
 
NCATE Standards:  http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4  
 
State Standards:  http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp  
 



http://www.texes.ets.org/

http://www.shsu.edu/%7Eedu_www/certification/index.php

http://www.sbec.state.tx.us/

http://www.texes.ets.org/

http://www.texes.ets.org/

http://www.texes.ets.org/registrationBulletin

http://www.shsu.edu/%7Eedu_www/certification/index.php

http://www.shsu.edu/%7Eedu_www/certification/index.html

http://www.texes.ets.org/

http://www.shsu.edu/%7Eedu_www/certification/index.php

http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4

http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp
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Web link on Educator Preparation Services site for Conceptual Framework: 
http://www.shsu.edu/~edu_edprep/ 


Course Evaluation:   . 
 
a  Points Available for Assignments and Performance Products 
 
 


          Assignments Available 
Points 


Seminars (2) 20 
Project  60 
Activity Log  20 
Total     100 


 
b  Grading Scale for Course Grade Based on Points Earned  
 


          Points Earned Course Grade 
90-100 A 
80-89 B 
70-79 C 
Less than 70  F 


ACADEMIC DISHONESTY: 


All students are expected to engage in all academic pursuits in a manner that is 
above reproach. Students are expected to maintain honesty and integrity in the 
academic experiences both in and out of the classroom. Any student found guilty of 
dishonesty in any phase of academic work will be subject to disciplinary action. The 
University and its official representatives may initiate disciplinary proceedings 
against a student accused of any form of academic dishonesty including but not 
limited to, cheating on an examination or other academic work which is to be 
submitted, plagiarism, collusion and the abuse of resource materials. For a complete 
listing of the university policy, see: Dean of Student's Office 


STUDENT ABSENCES ON RELIGIOUS HOLY DAYS POLICY:  


Section 51.911(b) of the Texas Education Code requires that an institution of higher 
education excuse a student from attending classes or other required activities, 
including examinations, for the observance of a religious holy day, including travel 
for that purpose.  Section 51.911 (a) (2) defines a religious holy day as: “a holy day 
observed by a religion whose places of worship are exempt from property taxation 
under Section 11.20….” A student whose absence is excused under this subsection 
may not be penalized for that absence and shall be allowed to take an examination 
or complete an assignment from which the student is excused within a reasonable 
time after the absence. 


University policy 861001 provides the procedures to be followed by the student and 
instructor.  A student desiring to absent himself/herself from a scheduled class in 
order to observe (a) religious holy day(s) shall present to each instructor involved a 
written statement concerning the religious holy day(s). The instructor will complete 
a form notifying the student of a reasonable timeframe in which the missed 
assignments and/or examinations are to be completed. For a complete listing of the 
university policy, see: 
http://www.shsu.edu/~vaf_www/aps/documents/861001.pdf   



http://www.shsu.edu/%7Eedu_edprep/

http://www.shsu.edu/slo_www

http://www.shsu.edu/%7Evaf_www/aps/documents/861001.pdf
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STUDENTS WITH DISABILITIES POLICY: 


It is the policy of Sam Houston State University that individuals otherwise qualified 
shall not be excluded, solely by reason of their disability, from participation in any 
academic program of the university. Further, they shall not be denied the benefits of 
these programs nor shall they be subjected to discrimination. Students with 
disabilities that might affect their academic performance are expected to visit with 
the Office of Services for Students with Disabilities located in the Counseling Center . 
They should then make arrangements with their individual instructors so that 
appropriate strategies can be considered and helpful procedures can be developed to 
ensure that participation and achievement opportunities are not impaired.  


SHSU adheres to all applicable federal, state, and local laws, regulations, and 
guidelines with respect to providing reasonable accommodations for students with 
disabilities. If you have a disability that may affect adversely your work in this class, 
then I encourage you to register with the SHSU Counseling Center and to talk with 
me about how I can best help you. All disclosures of disabilities will be kept strictly 
confidential. NOTE: No accommodation can be made until you register with the 
Counseling Center . For a complete listing of the university policy, see: 
http://www.shsu.edu/~vaf_www/aps/811006.pdf  


 


VISITORS IN THE CLASSROOM: 


Only registered students may attend class. Exceptions can be made on a case-by-
case basis by the professor. In all cases, visitors must not present a disruption to the 
class by their attendance. Students wishing to audit a class must apply to do so 
through the Registrar's Office.  


OR LINK TO THE ADDITIONAL INFORMATION 
 
Additional Information: 


Please visit http://www.shsu.edu/syllabus/ for Sam Houston State University syllabus 
information regarding: 


• Academic Dishonesty 


• Student Absences on Religious Holy Days Policy 


• Students with Disabilities Policy 


• Visitors in the Classroom 


 
 



http://www.shsu.edu/%7Evaf_www/aps/documents/811006.pdf

http://www.shsu.edu/syllabus/
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College of Education   
Department of Educational Leadership FALL 2014 


EDLD 7363 Proposal Development  


   
Instructor: Dr. George W. Moore   
Department of Educational Leadership & Counseling    
Box 2119, Huntsville, TX 77341    Office: 936-294-49814    Fax:  936-294-3886   
geomoore@shsu.edu  
Classroom: ONLINE   


Office Hours: By appointment   
Course Description:   
EDL 7363 Proposal Development. Fundamental concepts and tools of research applied to 
educational problems. Each student will prepare a proposal for the dissertation. Prerequisites: 
Admission to the Ed.D. Program in Educational Leadership and EDL 7361. Credit 3.  Course 
is a required course for the doctorate in Developmental Education Administration   


IDEA Objectives:   
In this course, our focus will be on these major objectives (as assessed by the IDEA course 
evaluation system): (a) Essential: Developing skill in written and oral expression; (b) 
Important: Learning how to find and use resources for answering questions or solving 
problems; and (c) Important: Acquiring an interest in learning more by asking my own   
questions and seeking answers.   
  


Required Materials:  
American Psychological Association. (2010). Publication manual of the American Psychological 


Association (6th ed.). Washington, DC: Author.  


Slate, J. R., Rojas-LeBouef, A., & Moore, G. W. (2012). Writing tips for dissertations, theses,   
and manuscripts: Making APA 6th user-friendly. Ypsilanti, MI: NCPEA Press. Available online 
at http://www.lulu.com/content/paperback-book/writing-tips-for-dissertationstheses-and-
manuscripts-making-apa-6th-edition-user-friendly/13014489  


TK20 Account required for this course   
Tk20 is an electronic toolkit used by candidates to provide evidence that they have mastered state 
and professional standards for the profession.  https://tk20.shsu.edu/   
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Course Format:   
 Mini lectures and Class discussions   
 Independent writing with extensive feedback   
 GOTO Meeting sessions 


Course Content:   


The curricula for this course (a) include knowledge of the literature of the discipline and (b) 
ongoing student engagement in research related to professional practice.  Upon successful 
completion of this course, students will:   
1. Write research questions for a selected topic of study.   
2. Identify and write a problem statement to frame the research study.    
3. Prepare a review of literature using focused topic sentences, coherent paragraphs, and numerous   


primary sources   
4. Describe unintentional and intentional plagiarism  5.  Explain and select appropriate sampling 


techniques.   
6. Describe measurement and data collection procedures, including types of instrumentation and 


methods for determining score reliability and validity.   
7. Write a formal research proposal at the “emerging scholar” level   
8. Apply style guide rules with at least 80% accuracy (6th edition, APA Publication Manual   
9. Identify the strengths and weaknesses in his/her writing by becoming a critical reader of writing   
10. Revise and reshape writing to improve ideas, organization, language use, vocabulary, and 


mechanics   
Course Expectations & SHSU Policies    
1. Expectations of Doctoral Students/Emerging Scholars    


The purpose of a doctoral program is to produce a graduate who has developed breadth of vision, 
a capacity for interpretation, and the ability to carry out critical investigations. From the 
association with scholars, the doctoral student is expected to gain many new concepts, a zeal for 
adding to the sum of human knowledge, and the development of the ability to conduct original 
research and to think clearly and independently. Extensive reading, writing, and research are 
integral parts of graduate study. Doctoral students are expected to submit work that demonstrates 
mastery of content and independent thinking. Students are expected to read beyond the work 
assigned, finding relevant resources to supplant learning. As with all graduate students studying 
Educational Leadership, doctoral students are expected to demonstrate regular attendance, active 
participation in class, timely completion of assignments, and respectful interactions with others. 
Students are expected to be prepared for class and interact in discussions in a way that clarifies 
learning and adds new understanding. Debate is encouraged within the bounds of respectful 
dialogue. Student dispositions will be factored in the final grade for the course.    


2. Academic Honesty    
  Academic work submitted by you (such as papers, assignments, reports, tests) shall be your work 


alone and referenced in part or in whole to its correct source. Submission of commercially 
prepared (or group prepared) materials as your own work is unacceptable. Moreover, you shall 
encourage honesty in others by refraining from providing materials or information with 
knowledge that these materials or information will be used improperly. Violation of these 
academic standards may result in program removal or failure. Academic Policy Statement 
810213. See also http://www.shsu.edu/syllabus/    
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Students are expected to use conventions noted in the Publication Manual of the American 
Psychological Association, 6th edition, for citing sources.    
Papers and reports will be submitted electronically and may be evaluated for originality of content 
and accuracy of quotes and paraphrasing using software such as Turnitin. Plagiarized work will 
receive a failing grade and possible program dismissal.   


Course Evaluation:    
 Performance Assessments (linked to course objectives)       


The final grade will be based on the student’s demonstrated performance, attitudes, and abilities 
related to the goals and objectives of the class (detailed in syllabus) as measured by these 
assessments:    


1. Research Proposal   


You will prepare a research proposal on the topic of your dissertation. This proposal will be created 
using the SHSU Dissertation Template.  Early in the semester, training will be provided in the use of 
the template. 
 
Chapter I will contain:    


Introduction 
Background of the study,    
Statement of the problem 
Purpose of the study,    
Significance of the study, 
Theoretical/conceptual framework, 
Research questions (or grand tour questions or null and statistical hypotheses), 
Definition of terms, 
Delimitations, limitations, assumptions, and organization of remaining proposal chapters. 


Chapter II will be presented as an outline with citations, at a minimum.  A more developed Chapter 
II, however, will facilitate your graduation in a timely manner.    
Chapter III will contain the following: 


Introduction 
Purpose 
Research questions,    
Research design,    
Selection of participants (population, sampling frame, selection criterion, participants), 
Instruments with score reliability and validity, 
Procedures,  
Data analysis 
Summary.    


In addition, front matter will include    


Title page,   Table of Contents, and List of Figures, if relevant   Back matter will include References 
and Appendix page for IRB.   


3. Research Proposal and Presentation     


You will prepare a Powerpoint of your proposal and present to the class.  This presentation will 
occur on the last meeting of the course.   
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PLEASE READ THE FOLLOWING STATEMENT ABOUT GRADE ASSIGNMENT: 


A =  Exceeds Standards and demonstrates learning beyond the course and stated 
expectations. “A” work is earned by learners who extend learning beyond the minimum 
presented in class and demonstrate developed reasoning, written, and verbal communication 
skills. A student cannot earn an A if any assignments are turned in late or are missing, even if 
the student earns 90% of the total points.    


B =  Meets Standards and demonstrates mastery of objectives assessed. “B” work is 
earned by learners who demonstrate responsibility by meeting all deadlines, attending class, 
completing homework assignments, and earning passing grades on assessments.   


C= Inconsistent performance that may be impacted by incomplete assignments, absences, 
or tardiness. “C” work is earned for submissions with several mechanical errors or issues 
related to quality and quantity standards.   


F= Failure to meet Standards as demonstrated by incomplete assignments, absences, tardiness, and 
failure to produce doctoral level work.   


Regarding grading, work that ‘meets expectation’ for doctoral-level work will receive a 
B. Students earning A’s will demonstrate work that exceeds expectations in quantity, 
quality, and levels of thought.   


Class participation, attendance, timely completion of all assignments, use of feedback in future 
work.     


Tentative Class Schedule   
   Class Meeting Dates   Topics (subject to change)   


1   August 28-Sept. 3  Dissertation Template 
Dissertation Topic Selection  
Overview of Dissertation Proposal 
Review of Course Materials   
Chapter I Discussion 


2   Sept 4-Sept 10  Review of Finalized Dissertation Proposals of:   
Amanda Clark; Dr. Shelley (Cox) Pearson; Dr. Maria 
Holmes 


3   Sept 11-Sept 17  Literature Review Discussion (Chapter II)   
Chapter III Overview   
 


4   Sept 18-Oct 1 Writing on the proposal: The more you submit drafts, the 
more feedback you get and the farther along you will be at 
the end of the course.   


X Online weeks 
TBD 


Various documents and reading assignments will be given 
based on progress in the face to face meetings.  Students 
will be given many examples of proposals and proposal 
presentations to use as guides. 


Students’ Main responsibility is writing.  The more you write the more feedback you will 
receive.   
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FOR YOUR INFORMATION   


 Students with Disabilities Policy:  Please see http://www.shsu.edu/syllabus/. If you are 
a student with a disability that may affect your academic performance, please contact the 
professor as soon as possible or you may contact the Director of the Counseling Center as 
chair of the Committee for Continuing Assistance for Disabled Students at 294-1720.    


   
 Academic honesty is expected in this class.  Plagiarism is a violation and will result in 


course failure. Academic work submitted by you (such as papers, assignments,  
  reports, tests) shall be your work alone and referenced in part or in whole to its correct 
source. Submission of commercially prepared (or group prepared) materials as your own 
work is unacceptable. Moreover, you shall encourage honesty in others by refraining from 
providing materials or information with knowledge that these materials or information will 
be used improperly. Violation of these academic standards may result in program removal 
or failure. Academic Policy Statement 810213. See also http://www.shsu.edu/syllabus/   


   


 Attendance.  Spring & Fall attendance policy.  Students are permitted to miss one class (3 
hours) with no penalty, but a call to the professor of the class is expected.  A second absence 
will require that the student submit a letter to the Department of Educational Leadership & 
Counseling Faculty explaining the circumstances of the absence.  The faculty will decide if 
the second absence should be excused. If it is not excused, a deduction of a letter grade for 
the course will occur.  Subsequent absences will result in automatic letter grade reductions. 
Summer attendance policy is different. You will be permitted one excused absence (one 
class period).  Subsequent absences will result in a deduction of one letter grade per 
absence.    


   


 Religious Holidays.  An institution of higher education shall excuse students from attending 
classes or other required activities, including examinations, for the observance of a religious 
holy day, including travel for that purpose.  A student whose absence is excused under this 
subsection may not be penalized for that absence and shall be allowed to take an 
examination or complete an assignment from which the student is excused within a 
reasonable time after the absence.  A student who plans to miss a class or required activity 
to observe a religious holy day should inform the professor in writing prior to planned 
absence.     


   
 Late assignments will be penalized by one letter grade for each 24-hour- period they are not 


turned in.     
   


 The syllabus is subject to change pending notification.    
   


 University Policies:  Graduate students are governed by the SHSU’s policies related to 
student conduct. Any student with questions about grievances, ethical behavior, etc.  should 
review the SHSU Graduate Catalog and the Texas State University System Rules  
and Regulations. See: http://www.shsu.edu/~vaf_www/aps/stualpha.html   
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PLAGIARISM:  WHAT IT IS   


The following comments are taken verbatim from Campbell, Ballou, and Slade's (1986) 
book entitled, Form and Style Theses, Reports, Term Papers (7th ed.).   


"Quotations in a research paper, thesis, or dissertation can be of two types:  indirect 
(paraphrased or summarized), or direct (verbatim).  Both indirect and direct quotations must be 
documented.  That is, you must indicate the source either with parenthetical documentation 
accompanied by a list of works cited...   


Plagiarism-the use of another person's ideas or wording without giving proper credit-results 
from the failure to document fully and accurately.  Ideas and expressions of them are considered 
to belong to the individual who first puts them forward.  Therefore, when you incorporate ideas 
or phrasing from any other author in your paper, whether you quote them directly or indirectly, 
you need to be honest and complete about indicating the source to avoid plagiarism.  When 
intentional or unintentional, plagiarism can bring serious consequences, both academic, in the 
form of failure or expulsion, and legal, in the form of lawsuits.  Plagiarism is a violation of the 
ethics of the academic community.   


Any fact or opinion that you read in one of your sources, whether you first discovered the 
idea there or have assimilated it so thoroughly that it seems to be your own, should be 
documented in your paper.  Two exceptions are facts that are common knowledge (e.g., John 
Hancock signed the Declaration of Independence) and facts that can be verified easily and would 
not differ from one source to another (the headquarters of the Common Market are in Brussels, 
Belgium).  Under most circumstances, these kinds of materials would not need to be 
documented.  On the other hand, material available in only one source or a limited number of 
sources (a fact about changes in the birth rate in China) should usually be documented." (p. 59).   


In reference to note taking, Campbell, Ballou, and Slade (1986) state: "When you write a 
summary during note taking, you must be careful to avoid inadvertently using the author's 
wording.  Changing an occasional word or reversing the order of phrases or sentences does not 
result in an adequate summary.  A good discipline is to try to write a summary without looking at 
the source.  After writing a summary, look at the original and make a critical comparison, 
checking for duplication of wording and accuracy in statement of the ideas.  If you find that you 
have used more than two consecutive words from the original (with the exception of articles or 
prepositions), place them in quotation marks.  Carelessness in writing a summary can result in 
unintentional plagiarism...Even though the summary contains your own words, you will want to 
give credit for the ideas if you use them in your paper.  Be as careful about recording the author's 
name and page numbers for a summary or paraphrase as you would be for a direct quote."  (p. 
14-15).   


Commenting about paraphrasing, Campbell, Ballou, and Slade (1986) add: "Your paraphrase 
or summary should represent the source's ideas accurately, avoiding distortion through 
misstatement or improper emphasis.  At the same time, your summary should be stated entirely 
in your own words.  Avoid imitating sentence structure, rearranging words and phrases, and 
borrowing phrases even of two or three words, since these constitute plagiarism.  If you find that 
you cannot avoid using a phrase from the original, place the words in quote marks.  Even when 
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you have restated a passage completely in your own words, indicate that you encountered the 
information in your reading by" (p. 59-60) citing the reference and including the reference on 
your reference page.   


Automated Plagiarism Detection Service   


Sam Houston State University has an account with an automated plagiarism detection service 
that allows instructors to submit student assignments to be checked for plagiarism.  We reserve 
the right to (a) request that assignments be submitted as electronic files and (b) electronically 
submit assignments to Turnitin. Assignments are compared automatically with a database of 
journal articles, web articles, and previously submitted papers.  The instructor receives a report 
showing exactly how a student’s paper was plagiarized.  For information about plagiarism in 
SHSU’s website, go to http://www.shsu.edu/students/StudentGuidelines2007_2008.pdf (see 
pages 29 - 37)   


If there are any questions about Turnitin, please e-mail or call Jess Nevins (lib_jjn@shsu.edu or  
4-3587)   


 Late assignments will be penalized by one letter grade for each 24-hour- period they are 
not turned in.  After three days, they will not be accepted and feedback will not be 
provided.   


   


 The syllabus is subject to change pending notification.    
  
Conceptual Framework Statement, Descriptors (5 indicators) and Logo: 


CONCEPTUAL FRAMEWORK: Through programs dedicated to  
collaboration in instruction, field experience, and research, the 
candidates in Sam Houston State University’s Educator Preparation 
Programs acquire the knowledge, dispositions, and skills necessary to 
create a positive learning environment. Employing a variety of 
technologies, these candidates learn to plan, implement, assess, and 
modify instruction to meet the needs of communities’ diverse 
learners.   


  
College of Education Information: Please be advised that the College of Education 


conducts ongoing research regarding the effectiveness of the programs. You will receive one 
survey in the final semester prior to graduation regarding the operations of the unit during your 
time here. A second survey will occur within one year following graduation from or completion 
of a program, and will be sent to you and to your employer.   This survey will focus on the 
preparation received at SHSU. Please remember that your response to these surveys is critical to 
SHSU program excellence.  
  
NCATE Unit Standards  
http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  
http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4   
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Web link on Educator Preparation Services site for Conceptual Framework: 
http://www.shsu.edu/~edu_edprep/  


Conceptual Framework  
  


   The Conceptual Framework of Sam Houston State University SHSU College of  
Education is based on theoretical models, research, and sound educational practice identified by 
faculty, candidates, and public school stakeholders. Just as our programs undergo constant 
review for effectiveness, the Conceptual Framework also is revisited to ensure it continues to 
reflect the nuances of our program.  We are a college dedicated to the instruction and preparation 
of PreK-16 teachers, counselors, administrators and support faculty and staff.  We believe that 
knowledgeable candidates leave our institution prepared to make a difference in the lives of those 
with whom they work, teach and interact.  Through our excellent programs, candidates graduate 
with the knowledge, skills and dispositions necessary for their particular roles within institutions 
dedicated to educating, nurturing and supporting our future citizens.  
  
  


Sam Houston Normal Institute or School was created by an act of the Texas Legislature  
in 1879 "to elevate the standard of education throughout the State, by giving thorough instruction 
and special training to our present and future teachers". It became the first Normal Institute west 
of the Mississippi River and began shaping education in Texas for generations.  Sam Houston 
Normal College became a member of the American Association of Teachers Colleges in 1922. In 
1923 the curriculum to prepare teachers for elementary schools was expanded to prepare teachers 
at all levels in the public schools and Sam Houston Normal Institute became Sam Houston State 
Teachers College. In 1938 the Sam Houston Catalog was altered to reflect a broader horizon and 
an expanding concept of its educational mission. Courses contributing to the preparation of those 
students who wished to enter the professions such as dentistry, medicine and law were offered as 
preprofessional courses.  In 1965 the word "Teachers" was dropped from the name of the 
institution and in 1969 the institution became Sam Houston State University.   


  
The College of Education is one of five colleges that make up the University and there are 


five departments directly or indirectly involved in public education contained with in the College 
of Education.  Our commitment to the education of students from Pre-K through Grade 12, the 
preparation of practicing professionals in a variety of education related fields, and the continued 
development of practicing professionals through our graduate and certification programs shapes 
the program decisions made to this day.  


Mission and Goals  


The mission and goals of the College of Education contribute to and serve as the foundation for 
our Conceptual Framework.  The mission statement details our commitment to excellence.  


  
Mission  
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Through excellent collaborative instruction, research, and field experiences, the Educator 
Preparation Programs of Sam Houston State University provide candidates with 
opportunities to develop dispositions, skills, and knowledge that enable them to create an 
environment in which they plan, implement, assess, and modify learning processes, while 
serving effectively in diverse educational roles, reflecting meaningfully on their growth, 
and responding proactively to societal needs.   


  
The strategic goals of the College of Education are:  
  


1. Enhance quality and effectiveness in academic programs by:  
 Providing credible evidence of candidate preparedness for the field,   
 Securing and maintaining accreditation in every program,  
 Matching  curriculum to national, regional, state and specialty program 


standards, and  
 Providing resources to support program growth.  


  


2. Promote faculty excellence in teaching, scholarship and service, through  
Providing resources for professional development,  


• Recruiting and hiring high quality faculty and lecturers,  
• Addressing diversity among faculty and the students we serve, and  


Clarifying expectations for career advancement.  


  
3. Ensure satisfaction among the various constituencies served by the College, 


through  


• Providing accurate and timely program information to students,  
• Providing personalized service,  
• Building capacity in unit staff and student workers, and  
• Providing opportunities for staff collaboration and knowledge-sharing.  


  
4. Promote quality programs and developing partnerships through  


• Developing partnerships through improved communications,  
• Enhancing state, regional, national and international recruiting and 


advertising  


  
5. Promote Institutional effectiveness and operational excellence  by  


• Collecting and sharing data that is measureable, time-bound and 
actionable,  


• Systematic evaluation and improvement of procedures and processes,  
• Analyze and improve delivery systems,  
• Recognize faculty and staff service to the College, the University and the 


Profession  
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This mission statement and goals are addressed by instructional programs based on our 
conceptual framework and implemented by concerned and well prepared professionals 
serving as Dean, Associate Dean, Department Chairs, Program Directors and Faculty in the 
College of Education.  Ongoing data collection leads to program evaluation and change 
where needed.  
  


Conceptual Framework:  Historical Perspective  
  
  Our current Conceptual Framework draws heavily from the framework developed in the 
2002/2003 academic year.  It reflects our continued understanding and attention to the need for 
our candidates to make a difference in the public schools where they will be employed as 
teachers, administrators or counselors.  In 2005, the Conceptual Framework was circulated 
among faculty for comment.  At that time, the faculty communicated support for the existing 
model and indicated it still reflected the mission of our preparation programs.  Additional 
meetings were held by the Conceptual Framework committee during the fall and spring of 2006 
and 2007 to update the narrative that accompanies the model.  Additionally, stakeholders from 
outside the university were given the opportunity to comment on the framework through their 
participation in the Sam Houston Innovative Partnership with Schools (SHIPS).  SHIPS  is a 
consortium of area school districts participating in field experience opportunities for our 
preservice candidates.  Additionally, administrators and teachers from SHIPS give input into 
program and assessment decisions and participate in scoring the teacher work sample (one of our 
assessments of program effectiveness).  During the fall of 2007, substantive changes were made 
to the Conceptual Framework narrative to insure it reflected the most current understanding of 
our program goals and objectives by stakeholders in our program areas.  
  
Summary of the Sam Houston State University Conceptual Framework  
  


The Sam Houston State University Educator Preparation Program, through collaborative 
instruction, field experience, and research, ensures that candidates have a strong instructional 
decision making foundation as they acquire the knowledge, skills, and dispositions to plan, 
implement, assess, and modify instruction for diverse learners using all technologies available. 
Administration, counseling, library services, and other programs are equally devoted to ensuring 
that candidates graduate with an understanding of their role in the success of PreK-12 students. 
National, state, and institutional standards help define the knowledge and skills expected of 
candidates and course outcomes align with all standards (Cochran-Smith & Zeichner, 2005; 
Darling-Hammond & Bransford, 2005).  The common syllabi format adopted by the educator 
preparation faculty outlines this alignment of candidate proficiencies and national and state 
professional standards.  
  
  The SHSU Educator Preparation Program in conjunction with content program areas from the 
Colleges of Arts and Sciences and Humanities and Social Sciences and the SHIPS help to 
develop candidates who can create an environment for learning that uses current and diverse 
technologies.  This commitment to technology is evidenced in educator preparation course 
objectives and assessments.  Candidates are expected to use diverse technologies to enhance 
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instruction and to communicate effectively with colleagues and community stakeholders in 
education.  Classrooms in the Teacher Education Center have technology stations and Ethernet 
connections.    
    
Through collaborative instruction and effective field experiences, the Sam Houston State 
University Educator Preparation Program prepares candidates for responding positively to 
diverse learners and diverse cultures.  The Sam Houston State University Educator Preparation 
Program, with the input of our partners (SHIPS), evidences a commitment to diversity by 
assuring candidates participate in P-12 school settings with diverse populations and also that 
candidates plan, implement, and modify lessons for diverse populations during field experiences.  
Candidates track Level 1, Level II, and Level III field experiences on a computer program that 
links to field site demographics.  Candidates are required to select diverse sites with each 
experience.  
  
The Conceptual Framework and Model  
  
  The Educator Preparation Unit within the College of Education is dedicated to instructional 
excellence, modeling life-long learning, and sharing a vision and expertise with the surrounding 
community and has adopted a logo that makes the mission explicit to all stakeholders:  
“Enhancing the Future Through Educator Preparation”.  
 
Stakeholders associated with the Educator Preparation Programs believe that learning is a science 
and a developmental process that through reflective experience can become an art.  Through the 
mission of the Educator Preparation Programs, educators grow as learners and develop the craft 
of teaching, administrating, or school counseling in public P-12 settings.  Striving to fulfill the 
need in our society for quality educators who will advance and positively influence the goals of 
society, faculty in the Educator Preparation Programs work collaboratively with faculty in the 
Colleges of Arts and Sciences and Humanities and Social Sciences, with school district 
personnel, the general public, and with candidates.  The Colleges of Arts and Sciences and 
Humanities and Social Sciences faculty provide the foundation with content area knowledge and 
serve as committee members on various committees within the College of Education such as our 
NCATE committees and the professional concerns committee (the professional concerns 
committee addresses concerns about the dispositions of our candidates from any of our 
stakeholders).  Additionally, district personnel provide proactive insight in field experience 
(professional experiences in real world settings are described in depth in other parts of the report) 
and reflective feedback on the work of our pre-service teachers, counselors, administrators, and 
educational psychologists.  Our candidates plan, implement, assess, and modify their methods 
and strategies to benefit the children in public P-12 schools who are the ultimate benefactors of 
all efforts (Weimer, 2002).  This instructional decision making is reflected throughout course 
work and capstone experiences like the Teacher Work Sample.  The general public supports our 
institution with tax dollars and expects accountability so we provide that through the Texas State 
Board of Educator Certification’s Accountability Framework  
(information about specific institutions is available on the TSBEC website  
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www.sbec.state.tx.us).  The Conceptual Framework (CF) indicators throughout the framework 
serve to identify areas tied to course work where there is evidence of Conceptual Framework and 
goals assessment.  
  
Knowledge Base (CF1)  
The purpose, as evidenced by our mission statement and college goals (appearing earlier in this 
document), of the Sam Houston State University Educator Preparation Programs is to develop a 
knowledge base that is comprehensive and directed to the candidates’ individual needs ; 
dispositions that enable them to be understanding, respectful, and inclusive in their creation of 
nurturing learning environments for diverse learners; and  skills which enable them to plan, 
implement, and assess appropriate instruction (Gagne, Briggs & Wagner, 1988).  This knowledge 
base, comprehensive in content, and reinforced with pedagogical and learning theory, prepares 
candidates to be effective instructional leaders responsive to the diverse needs of their students, 
campuses and learning communities (Darling-Hammond, 2000; Freiberg, 2002).  They will gain 
this knowledge through course content, faculty modeling, and field experiences.  Coaching and 
modeling by the educator preparation faculty, by content area faculty, and by teachers, 
administrators, counselors and psychologists in the public school settings reinforce this learning.  
The educator preparation faculty also integrates opportunities for candidates to collaboratively 
build an understanding of their vocation (Dewey, 1943, 1975; Schön, 1991; Vygotsky, 1978).  
Candidates graduate from our programs with the experience of and the theory for effective 
planning, implementation, assessment, and modification of lessons to insure optimal learning.  
Additionally, they understand the importance of reflection and inquiry for their continued 
professional growth (Dembo, 2001; Hackney & Henderson, 1999; Teitel, 2001).    
  
Technological Learning Environment (CF2)  
Candidates immerse themselves in a learning culture framed by information technology. This 
culture focuses on technological mastery and the more complicated processes, problem-solving, 
and decision-making necessary in a world with complex standards that are at times abstract and 
perhaps seemingly contradictory (Friedman, 2005; Popkin & Iyengar, 2007; Turkle 2004).  The 
candidates learn to create an authentic environment that encompasses the use of simulation 
games, research, data assessment, interactive multimedia production, video and audio editing, 
and the Internet to engage students in the P-16 learning culture (Turkle, 1995).  Candidates use 
diverse technologies, group activities, and teaching strategies to focus, engage, and lead P-16 
students to high level thinking skills in the cognitive, affective, and psychomotor domains 
(Bloom, 1980; Harrow, 1972; Krathwoh, Bloom & Masia, 1964).  
  
Communication (CF3)  
The graduates of the Educator Preparation Programs are effective communicators.  Using a 
variety of media, candidates communicate through their words and thoughts by oral and written 
methods in ways that further our mission.  They are active listeners who are thoughtful before 
responding.  They communicate effectively with a diverse group of stakeholders and strive for 
the highest levels of professionalism in all their interactions. Several assignments from program 
course work specifically address communication and are indicated by a CF3 designation in 
course syllabi.  
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Assessment (CF4)  
Learning to plan and implement learning processes is critical for educators in P-16 settings.  
However, learning to assess and modify those processes is just as important.  Candidates learn 
how to assess performance and to provide feedback that will lead to growth in their students 
academically and developmentally and, in the case of administration candidates, to growth in the 
teachers they will supervise (Chase, 1999; Merhens, 1992).  Candidates also learn several formal 
and informal tools for assessing the development, needs, and strengths of children critical to the 
professional educator and counselor (Popham, 2000; Stroh & Sink, 2002). Mastering the analysis 
and uses of learner profiles, our candidates will be able to create tools for measuring and 
evaluating performance and educational progress to facilitate the success of all students (Glasser, 
1969, 1987; Stiggins, 2002).  Our faculty is dedicated to helping all candidates gain the skills 
necessary to be effective evaluators of children, programs, and themselves, and helps candidates 
make data driven decisions.  This includes the components of modeling life-long learning, 
inquiring into areas where further study is needed, and reflecting on the accountability of the 
professional educator in the successes and failures of children (Schön, 1991; Schulman, 1992).  
Knowledge of and about assessment is measured in program coursework and these assignments 
are indicated by CF4 designation in course syllabi.  
  
Effective Field Experience with Diverse Learners (CF5)  
The Educator Preparation Programs immerse candidates in field experiences that help them 
develop the dispositions of leadership, patience, flexibility, and respect for and acceptance of 
individual differences.  To prepare candidates for diverse cultures found in the schools, the 
Educator Preparation Programs emphasize an understanding of the issues involved with 
implementing an anti-bias curriculum (Derman-Sparks, 1989), as well as an awareness of the 
importance of inclusive education permeating the school experience (Banks & Banks, 1993; 
Garcia & Pugh, 1992; Hale, 1990; Ladson-Billings, 1994; Paley, 1995).  The importance of these 
field experiences cannot be overstated.  It is through these experiences that our candidates 
develop and test what has been learned in the university setting in a realistic environment.  
Building a strong, collaborative, respectful relationship with stakeholders enables the Educator  
Preparation Programs at Sam Houston State University to gather qualitative and quantitative data 
(TExES data, portfolios and The Teacher Work Sample are described in other sections of the 
document) that support our belief that graduates are effective in their chosen fields (teaching, 
administrating, counseling or coaching).  This belief is supported with the quantitative data 
provided from the state accrediting agencies and the testimonials of area administrators who hire 
our candidates.  This conceptual framework guides the way in which we structure our courses 
and certification programs.  It is also a central theme that is reinforced individually in our classes.  
In the adoption of this framework, the educator preparation faculty insures that the programmatic 
direction is in alignment with standards established by the State of Texas for the preparation of 
professional educators and the standards of relevant professional organizations.  This coherent 
program, course objectives, field experience evaluation, and state assessment insure the 
preparation of outstanding graduates in the fields of elementary and secondary education, 
counseling, school psychology, and educational leadership.  
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Culturally Proficient School Leadership 


Fall 2014 
Course Number is a required course for ASE 685 
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    P.O. Box 2119-SHSU  


    Huntsville, Texas 77341 


    936-294-4349 


    mth003@shsu.edu 


Office hours: Online 


Day and time the class meets: Hybrid 


 


Course Description: This course provides candidates with an understanding of how 


organizational culture and climate intersects with diverse subcultures in the school and 


school community. Candidates will reflect on their own cultural biases and collect data 


on school culture, climate, and community to develop action plans that address areas of 


need. Candidates will explore the application of organizational, communication, 


multicultural and cultural proficiency theories and models of day-to-day practice. 


 


Textbooks (Two Books Required) 


 Lindsey, R. B., Robins, K. N. & Terrell, R. D. 


(2003). Cultural proficiency: A manual for 


school leaders (3rd Ed.). Thousand Oaks, CA: 


Corwin Press, Inc.  
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IDEA Objectives:   


Course Format: 


 


The following objectives will be used by the students to evaluate the effectiveness of this 


course. It is important to know these objectives as we begin the course so that formative 


evaluation can occur throughout the course of study. 


 


Essential Objectives: 


1. Gaining factual knowledge (terminology, classification, methods, and trends). 


Focus is building a knowledge base. 


2. Learning fundamental principles, generalizations, or theories. Focus is to connect 


facts and understand relationships. 


3. Learning to apply course material (to improve thinking, problem-solving, and 


decisions).  Focus is on applying what you have learned in this class to clarify 


thinking or solve problems. 


 


Important Objectives: 
1. Learning to analyze and critically evaluate ideas, arguments, and points of view. 


Focus is on higher level thinking skills. 
 


Course Content: 


 


The purpose of this course is consistent with the mission of Sam Houston State 


University, the College of Education and Applied Science and the Educational 


Leadership Program. 


 


1. Sam Houston State University Mission:  "…enable its students to become informed, 


thoughtful and productive citizens." 


2. College of Education and Applied Science Mission:  "…provides students with 


opportunities to develop knowledge, skills, strategies, and experiences which allow 


them to serve in diverse roles and function productively in society." 


3. Educational Leadership Program Mission:  "To prepare educational leaders for real 


world challenges and opportunities." 
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EDAD 6385  


Culturally Proficient School Leadership 


Fall 2014 


Scope & Sequence-Part I 


 
Date 


 


Topic 


 
 


Posting Due 


(Your posting should appear 


by this date) 


9/6 


 


 


 


The Essence 


 The Essence of Culturally Proficient 


Leadership 


 The Essence of Culture 


 The Essence of Socialization 


 


 


9/8 Online Reflection on The Essence 9/12 


(Due on this date at 11:59 


CST) 


9/17 


 


 


 


Tool Time 


 Chapter 6: The Second Tool: Guiding 


Principles 


 Chapter 7: The Third Tool: The Cultural 


Proficiency Continuum 


 


9/22 Reflection on The Tools-Chapters 6 & 7 9/26 


(Due on this date at 11:59 


CST) 


10/4  Chapter 5: The First Tool: Overcoming 


Barriers 


 Chapter 8: The Fourth Tool: The Essential 


Elements 
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10/6 Online Reflection on The Tools-Chapters 5 & 8 10/10 


(Due on this date at 11:59 


CST) 


10/15 Extended Proficiency 


 Understanding Color in a Multicultural 


Way 


 Taking Multicultural Anti-Racist Seriously 


(Pages 9-17) 


 Origins of Multiculturalism (Pages 17-21) 


 


10/20 Online Reflection on Extended Proficiency 10/24 


(Due on this date at 11:59 


CST) 


11/5  Diversity vs. White Privilege (37-45) 


 


 


11/17 Book Talk Postings Week 


Each student will make a post about their book. 


Each student will also respond to another 


student’s post. 


11/21 


(Due on this date at 11:59 


CST) 


 


Scope & Sequence-Part III 


Professor’s Response to Student Participation 


Because of the online structure of this class, I will not “teach” you in the traditional 


sense. 


 


However, I can interact with you in ways to further strengthen your understanding of the 


chapter. 


 


To that end, I will use the following response styles to maintain weekly interaction with 


you: 


 


1. Upfront Initiation-During some weeks, I will provide the first post for a chapter.  


A. *(It is optional for you to respond to my post. But it is required for you to respond 


to another student’s post.) 


 


2. Whole Class Response-At the end of the week, I will provide a summary response 


to all postings. I will sometimes incorporate pieces of your posts into my 


response. 


 


3. Personal Response-I will provide an individualized response to each of your 


posts. 


 


4. Exemplar Response-I will provide relevant research based or practical examples 


for your review. 
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EDAD 6385  


Culturally Proficient School Leadership 


Fall 2014 
 


EVALUATION 


Assignments Date Due Points 


1. Class Participation Weekly 30% of Final Grade  


2. Culture Audit 


Demographic Study  & Action 


Plan 


Anytime 


on 


December 


8 or 9, 


20% of Final Grade 
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2014 


3. Embedded Activities 


 


December 


1 or 2, 


2014 


20% of Final Grade 


 


 


       4. Book Talk Summary December 


1 or 2, 


2014 


10% of Final Grade 


5. End of Course Assessment December 


10, 2014 
20% of Final Grade 


TOTAL POINTS  100% 


A =    90-100 


B =    80-89 pts. 


C =    70-79 pts. 


F = Below 70 pts. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Assignment 1 (30%) 


 


Assignment 2 (20%) 
Culture Audit & Action Plan 


Culture Audit-A sample culture audit has been e-mailed to you. 


 


 


1. Conduct a Culture Audit in your school or organization. This assignment should 


be started at the beginning of this first semester in the program.   


 


 A “culture audit” is a tool for assessing school culture by examining 


policies, programs, practices, artifacts, history, traditions, events, 


quantitative data, etc.  Like a financial audit, it can be used to reveal 
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strengths and weaknesses in the way schools address the needs of diverse 


groups.  Based on this data, school improvement action plans can be 


developed that can more effectively support the success of all students by 


enhancing organizational cultural proficiency. 


 


 The culture audit that you will conduct contains 2 phases: 


 


i. A demographic study. Directions for the demographic study are 


located in the Guidelines for the Academic Portfolio. 


 


ii. Participant observations (“walk-throughs”). You will be a 


participant observer in assessing the culturally proficient your 


school currently is.  You will be given a cultural proficiency 


observation checklist (CHECKLIST will be sent to you.) to guide 


you in your walk-through observations and anecdotal note-taking. 


“Walk-throughs” must be made on two or more separate occasions 


and in different places (teachers’ lounge, hallways, cafeteria, 


playground, classrooms, etc.).  A copy of your observational 


checklists and notes must be turned into the professor.  


Action Plan 


 


2. Complete a Cultural Proficiency Leadership Action Plan based on your audit  


findings. 


 


 Once data has been collected and analyzed from your culture audit, you 


will use this information to identify strengths and weaknesses in your 


school’s policies, programs, and practices, and create an Action Plan to 


improve cultural proficiency in your school and school community.  Your 


total action plan should not be more than 12 pages.  The format of the final 


action plan should essentially contain: 


 


i. Introduction ( minimum 2 paragraphs)- include definition of 


cultural proficiency and describe school 


ii. Culture Audit Findings 


iii. Essential Need Areas 


iv. Barriers to Cultural Proficiency 


v. Proposed Action Plan to Address Needs and Barriers (charts or 


bullets with objectives, actions, persons responsible, resources 


needed, timelines for implementation, and evaluation plan to 


determine the impact of your plan for creating culturally proficient 


classrooms and/or campuses) 


 


 


Assignment 3 (20%) 
Embedded Activities 
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You will complete 3 embedded activities related to cultural proficiency.  


Sample embedded activities have been e-mailed to you. 


The Embedded Activities 


Embedded Activity 1:          Using a learning community climate survey and analyze 


climate/culture of the school community. -To use a learning community climate/culture 


survey and analyze the climate/ culture of the school; to suggest improvements toward 


the climate/culture of the school community.            


                                                 


Embedded Activity 2:  Change in student demographics 


To describe how a principal who has experienced a change in student demographics 


made the transition. 


 


 


Embedded Activity 3: Use of student demographic information in personnel 


decisions for the school community-To describe how a principal uses student 


demographic information in personnel decisions for the school community. 


 
 


 


 


 


 


 


 


 


 


 


 


 


 


Assignment 4 (10%) 


Book Talk 
Listed below are several books on teaching effectiveness in culturally diverse classrooms. 


Here are your options: 


 


Option A 


1. You can choose and read one of the books below 


Option B 


2. You can choose and read another book of your choosing that relates directly to 


teaching in culturally diverse classrooms. 


 


Requirement-Part I 
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At a designated time, you will make an online posting or your perceptions of the book.  


Other students will be required to post follow up questions for your consideration.  


 


Requirement-Part II 


 


At the end of the semester, you will submit a 1 to 2 page book talk summary of your 


final thoughts of the chose book. 


Title of Book Author 


Why Race and Culture Matter in Schools: Closing the Achievement 


Gap in America's Classrooms (Multicultural Education (Paper)) 


(Multicultural Education Series)  


Tyrone Howard 


Beyond Heroes and Holiday: A Practical Guide to K-12 Anti-Racist, 


Multicultural Education and Staff Development 


Enid Lee, Deborah Menkart and 


Margo Okazawa-Rey 


The Dreamkeepers: Successful Teachers of African American 


Children,  


Gloria Ladson Billings 


Other People’s Children: Cultural Conflict in the Classroom,  Lisa Delpit 


Race and Culture in the Classroom: Teaching and Learning Through 


Multicultural Education,  


Mary Dilg 


Understanding White Privilege: Creating Pathways to Authentic 


Relationships Across Race  


Frances Kendall 


We Can't Teach What We Don't Know: White Teachers, Multiracial 


School,  


Gary R. Howard 


White Teachers/Diverse Classrooms: A Guide to Building Inclusive 


Schools, Promoting High Expectations, and Eliminating Racism,  


edited by Julie Landsman and 


Chance W. Lewis 


Why Are All The Black Kids Sitting Together In the Cafeteria?  Beverly Daniel Tatum 


The Light in Their Eyes: Creating Multicultural Learning 


Communities: 10th Anniversary Edition (Multicultural Education 


Series) [Paperback] 


 


Sonia Nieto 


Culturally Responsive Teaching Geneva Gay 


 


White Teacher Vivian Pussey 


 


Managing Diverse Classrooms: How to Build on Students’ Cultural 


Strengths 


 


Carrie Rothstein-Fisch  


 Elise Trumbull 


 


Assignment 5 (20%) 
You will complete a cultural proficiency exam. 


 


 


 


 


 



http://shop.ascd.org/productdisplay.cfm?productid=107014

http://shop.ascd.org/productdisplay.cfm?productid=107014
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EDAD 6385 


You are required to complete and return the following assignments to me: 


A. Culture Audit 


Demographic Study & Action Plan 


       B. Embedded Activities 


Take the following steps if you would like to have the aforementioned assignments (the 


assignments must still be in process) reviewed by me: 


Step 1-If you want either or all of the assignments to be reviewed, then e-mail the 


assignments to me between Monday, October 20 and Sunday, October 26, 2014. 


Step 2-I will review and provide you with feedback on the assignment(s) between 


Monday, November 3 and Sunday, November 9, 2014.  


The e-mailed response will have one of the following statements:  


A. You are making satisfactory progress on this assignment. 


 


B. You are not making satisfactory progress on this assignment. 


Step 3-Interpeting the Reply from Me 


4A. Statement A 


Statement A means that as long as you continue with the same approach, you 


should receive a passing grade on the assignment. 


4B. Statement B 


Statement B means that if you continue with the same approach, you will 


probably not receive a passing grade on the assignment. If I send this statement to 


you, I will provide you with some key reasons for your unsatisfactory progress on 


the assignment. It will then be your choice to use this feedback to make the 


necessary changes to the assignment.  Afterwards, you will resubmit the 


assignment during the last week of the class. 


Thank you. 


*If my expectations, samples, and commentary have made you feel confident with 


assignments, then disregard this offer and continue with your work. 
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EDAD 6385  


Culturally Proficient School Leadership 


Fall 2014 
Expectations: 


 


1. STUDENT ABSENCES ON RELIGIOUS HOLY DAYS POLICY:  


Section 51.911(b) of the Texas Education Code requires that an institution of 


higher education excuse a student from attending classes or other required 


activities, including examinations, for the observance of a religious holy day, 


including travel for that purpose.  Section 51.911 (a) (2) defines a religious holy 


day as: “a holy day observed by a religion whose places of worship are exempt 


from property taxation under Section 11.20….” A student whose absence is 


excused under this subsection may not be penalized for that absence and shall 


be allowed to take an examination or complete an assignment from which the 


student is excused within a reasonable time after the absence. 


University policy 861001 provides the procedures to be followed by the student 


and instructor.  A student desiring to absent himself/herself from a scheduled 


class in order to observe (a) religious holy day(s) shall present to each instructor 


involved a written statement concerning the religious holy day(s). The 


instructor will complete a form notifying the student of a reasonable timeframe 


in which the missed assignments and/or examinations are to be completed. For 


a complete listing of the university policy, see: 


http://www.shsu.edu/~vaf_www/aps/documents/861001.pdf   


2. Students with Disabilities: It is the policy of Sam Houston State University 


that individuals otherwise qualified shall not be excluded, solely by reason of 


their disability, from participation in any academic program of the university. 


Further, they shall not be denied the benefits of these programs nor shall they be 


subjected to discrimination. Students with disabilities may request help with 


academically related problems stemming from individual disabilities from their 


instructors, school/department chair or by contacting the Chair of the 


Committee for Continuing Assistance for Disabled Students and Director of the 


Counseling Center, Lee Drain Annex, or by calling (936) 294-1720. 


 


       Americans with Disabilities Act: SHSU adheres to all applicable federal,  



http://www.shsu.edu/~vaf_www/aps/documents/861001.pdf





 12 


      state, and local laws, regulations, and guidelines with respect to providing   


      reasonable accommodations for students with disabilities. If you have a     


     disability that may affect adversely your work in this class, then I encourage you  


      to register with the SHSU Counseling Center and to talk with me about how I   


      can best help you. All disclosures of disabilities will be kept strictly  


      confidential. NOTE: No accommodation can be made until you register with the  


      Counseling Center. 


3. Electronic Devices: All cell phones, computers, and other electronic devices 


should be turned off during class. Unless directed otherwise by the professor. 


 


4. Late Work: All course work is due on the date specified.  Late work will not 


be accepted or awarded credit, unless the student and the professor have made 


an agreement regarding an unusual circumstance. 


 


5. Attendance: Participation is both expected and required in class. Attendance is 


expected at all class sessions. Two absences may be taken without penalty. 


More than one absence will result in lowering of the grade by a letter for each 


absence above two. If you find it absolutely necessary to be absent, please be 


sure that all other alternatives have been explored before taking an absence. Do 


not notify the professor via email regarding an absence on the day of class, 


unless there is an extreme emergency. Arriving to class on time is equally 


important. Entering the classroom after class has begun is disruptive to the 


learning environment. Three late arrivals of 15 minutes or more will count as 


one absence.  Make every effort to arrive to class on time. 


  


6. Course Requirements: The professor(s) reserves the right to alter course 


requirements and/or the class schedule to better address the learning needs of 


the students. 


7. ACADEMIC DISHONESTY: 


All students are expected to engage in all academic pursuits in a manner that is above 


reproach. Students are expected to maintain honesty and integrity in the academic 
experiences both in and out of the classroom. Any student found guilty of dishonesty 
in any phase of academic work will be subject to disciplinary action. The University and 
its official representatives may initiate disciplinary proceedings against a student 
accused of any form of academic dishonesty including but not limited to, cheating on 
an examination or other academic work which is to be submitted, plagiarism, collusion 


and the abuse of resource materials. For a complete listing of the university policy, 
see: Dean of Student's Office 


8. VISITORS IN THE CLASSROOM: 


Only registered students may attend class. Exceptions can be made on a case-by-case 
basis by the professor. In all cases, visitors must not present a disruption to the class 


by their attendance. Students wishing to audit a class must apply to do so through the 
Registrar's Office.  



http://www.shsu.edu/slo_www
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9. Student Conduct: Graduate students are governed by the SHSU’s policies 


related to student conduct. Any student with questions about grievances, ethical 


behavior, etc., should review the SHSU Graduate Catalog and the Texas State 


University System Rules and Regulations, Chapter VI, Student Services and 


Activities, Section 5 Student Conduct and Discipline.  Those rules may be 


found at http://www.tsus.edu/pubs/Pubs/rules_regs.html.  Particular attention 


should be paid to the sections on plagiarism and theft of library materials.              


Students should practice self-discipline in classes. Courtesy should be extended                     


to all students. Thought should be given to the value of all conversation in class   


to all students in class. Classes will be more enjoyable and beneficial to all 


involved if graduate students conduct themselves as conscientious 


professionals.   


10. Course Concerns: Please see the professor if there are any concerns before 


consulting the department chair or other program administrator. 


 


11. TK20 Information: The College uses the Campus Tools Higher Ed. 


Assessment and Management System to conduct systematic teaching and 


assessments for all students in the college. Every new student to the program 


beginning fall 2007 is required to purchase an account for use of this system 


from Tk20. Each student account costs only $100, plus tax and includes access 


to the system for seven years. This is a ONE-TIME charge. To purchase your 


account, click on the link on the login page of the Campus Tools Higher Ed. 


System, found at https://tk20.shsu.edu/campustoolshighered/ 


 


 


12. Student Disposition Scale: To meet the requirements of NCATE accreditation, 


students are required to respond to a self report scale that best describes his/her 


behavior in the courses that he/she is currently enrolled. The ratings are 3 = 


Target, 2 = Acceptable, and 1 = Unacceptable. The total number of points 


that may be earned range from 1-18. Points from 10-18 indicate that the student 


is performing on Target. Nine points indicate Acceptable performance. Points 


at 8 or below indicate Unacceptable performance. The professor will review 


students’ responses and agree or disagree with the findings. If the professor 


determines that the student has Unacceptable performance, it will be students’ 


responsibilities to provide evidence that they have Acceptable or Target 


performance. This self report scale will be completed at the end of each 


semester. 


  


13. TExES Information (educational leadership masters students only): 
               Students will need to take a practice exam before receiving approval to take the     


               state exam. After students have completed 12-15 hours (ideally are enrolled in  


               School Law), students should sign up for the practice exam through the SHSU  


               College of Education TEXES/certification office.  The exam is offered on select     


               Saturdays in Huntsville. 


               http://www.shsu.edu/~edu_www/certification/index.php 


  



http://www.tsus.edu/pubs/Pubs/rules_regs.html

https://exchange.shsu.edu/exchweb/bin/redir.asp?URL=https://tk20.shsu.edu/campustoolshighered/

https://exchange.shsu.edu/exchweb/bin/redir.asp?URL=http://www.shsu.edu/%7Eedu_www/certification/index.php
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  An online version of the practice exam is available, contact jcombs@shsu.edu 


  


   After scores are received from the certification office, students will be given     


   permission to sign up and pay for the TExES exam. The exam is offered 6 times   


   a year (Feb, April, June, Aug, Oct, Dec) & advanced registration required.  


  


  At least one TExES review session will be offered per semester. Registration is  


  required, contact jcombs@shsu.edu 


  


  Students are responsible for preparing for the exam. Professors will be given     


  TExES practice questions to review in courses. Study the free guide available at  


http://www.texes.ets.org/assets/pdf/testprep_manuals/068_principal_55017_web.


pdf 


If students fail the TExES exam, they will contact department representative          


Dr. Julie Combs (jcombs@shsu.edu) before signing up for another exam.  


  


 Our desire is that students will have passed the exam before graduation or   


 within 6 months after graduation. 


  


 


NCATE Unit Standards 


http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  


http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4  


 


State Standards:  


http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp  


 


Web link on Educator Preparation Services site for Conceptual Framework: 


http://www.shsu.edu/~edu_edprep/ 


 


OR LINK TO THE ADDITIONAL INFORMATION 
 


Additional Information: 


Please visit http://www.shsu.edu/syllabus/ for Sam Houston State University 


syllabus information regarding: 


 Academic Dishonesty 


 Student Absences on Religious Holy Days Policy 


 Students with Disabilities Policy 


 Visitors in the Classroom 


 


 


 


 


 


 



mailto:jcombs@shsu.edu

mailto:jcombs@shsu.edu

http://www.texes.ets.org/assets/pdf/testprep_manuals/068_principal_55017_web.pdf

http://www.texes.ets.org/assets/pdf/testprep_manuals/068_principal_55017_web.pdf

mailto:jcombs@shsu.edu

http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf

http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4

http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp

http://www.shsu.edu/~edu_edprep/

http://www.shsu.edu/syllabus/
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Exhibit I.5.b Appendix D




 
LSSL 5370 Instructional Design & Library Media Production 


Fall, 2014 
LSSL 5370 is a required course for Master of Library Science and School Librarian Certification 


College of Education 
Department of Library Science 


 
 


Instructor: Dr. Mary Ann Bell 
Academic Building IV 421 
P.O. Box 2236/SHSU 
Huntsville, Texas 77341 
Office: (936) 294-4857/ Fax: (936) 294-1153 
E mail: mabell@shsu.edu 


 
Office hours: Tuesdays, 8:00 a.m. – 5:00 p.m. (in office) 


Note: To avoid waiting for a face-to-face meeting, please make an 
appointment. In addition to the posted online office hours, I am happy to meet with you by 
appointment or anytime I am “available” on Skype. Do not hesitate to contact me anytime 


 
Day and time the class meets in optional workshop format: 


Online 
This includes the Graduate Seminar, a requirement of the Library Science 
program. 


 
Location of class: SHSU Online http://distance.shsu.edu/ and Huntsville 


 
 
Course Description: 
Introduces the design and development of curriculum that utilizes the systematic approach to 
instruction. Emphasizes explicitly stated objectives, appropriate teaching strategies, and 
production of materials to facilitate achievement of goals using the latest in instructional 
technologies, including multimedia. Required for certification and MLS. Prerequisite: None. 


 
 
IDEA Objectives: In this course, our focus will be on these major objectives (as assessed by 
the IDEA course evaluation system): 


Essential: 
Gaining factual knowledge (terminology, classifications, methods, trends) 
• To do this, you will read the required readings and take notes on your reading. 


• To demonstrate development of the background of the subject, you will complete an 
online, timed multiple choice test. 
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Essential: 
 


Developing specific skills, competencies, and points of view needed by professionals in 
the field most closely related to this course 
• To do this, you will: 


o Create an Excel spreadsheet and graph the documents information relevant to 
a school library 


o Create a graphic organizer demonstrating your understanding of using 
computers for higher-order thinking 


o Create a newsletter to provide information relevant to the school library 
community 


o Review online journals that are relevant to school librarianship 
o Review hardware or software that is beneficial to student learning 
o Broadcast information about a library leader 
o Participate in professional organizations closely related to school librarianship 


 
Learning to apply course material (to improve thinking, problem solving, and 
decisions) 


 
• To do this, you will work in a designated group to: 


o Create a newsletter to provide information relevant to the school library 
community 


o Review hardware or software that is beneficial to student learning 
o Broadcast information about a library leader 
o Participate in professional organizations closely related to school librarianship 


Textbooks/Materials (Required): 
• American Association of School Librarians. (1998). Information power: building 


partnerships for learning. Chicago: American Library Association. 
o Available in print and eBook format 
o This text is applicable to other courses and the school librarian profession 


• Moursund, D. (2007). A college student’s guide to computers in education. Available 
online at http://pages.uoregon.edu/moursund/Books/StudentHyperbook/contents.html 


• Toor, R., & Weisburg, H. K. (2011). Being indispensable: a school librarian’s guide 
to becoming an invaluable leader. Chicago: American Library Association. 


o Available in print and eBook format 
 
Textbooks/Materials (Recommended) 


• American Association of School Librarians. (2009). Empowering learners: guidelines 
for school library media programs. Chicago: American Library Association. 
o Available in print 
o This text is applicable to other courses and the school librarian profession 


• American Association of School Librarians. (2009). Standards for the 21st-Century 
learner in action. Chicago: American Library Association. 


o Available in print 
o This text is applicable to other courses and the school librarian profession 
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• American Psychological Association. (2010). Publication manual of the American 


Psychological Association, 6th ed. Washington, D. C.: American Psychological 
Association. 


o Librarians are expected to know how to cite references correctly and follow 
publication formats. This is an invaluable tool for formatting. Most colleges of 
education use APA. 


o It is not necessary that you buy the APA Handbook. You can use online 
resources but you do want to use APA throughout all course work in this 
program. 


 
TK20 Account Statement 


A TK20 account is required for this course. Tk20 is an electronic toolkit used by candidates 
to provide evidence that they have mastered state and professional standards for the 
profession. Additional information regarding Tk20 is available at: https:tk20.shsu.edu/ 


 


Course Format: 
The content of this course is delivered online using SHSU Online (Pearson eCollege) and 
various Web 2.0 tools. More specifically, course concepts are learned through self-study, 
online peer discussions and responses, as well as individualized professor comments. 
Evaluation consists of self- evaluations, peer evaluations, and professor assessments using 
rubrics for products and discussions. 


 
 
Course Content (Brief Overview): 
Course content will focus on seven major concepts and ideas. AASL Standard 4 and its four 
elements will be addressed in this course. 


 
Units of Study: 


1. Basics: Includes Graduate Seminar 
2. Professional Memberships (key assessments) 
3. Advocacy & Leadership (key assessment) 
4. Higher-Order Thinking 
5. Software Applications 
6. Professional Reviews 
7. Self-Assessment of Dispositions 
8. Textbook Readings 
9. School Library Newsletter 
10. School Library Leaders Podcast (key assessment) 
11. Course Evaluations 


Major Concepts and Ideas: 
1. Collaboration, leadership, and technology 
2. Learning and teaching within school library media programs 
3. Connections to the learning community 
4. Using technology to support higher-order thinking 
5. Evaluating materials using review sources 
6. Developing professional dispositions of the field 
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7. Advocacy and leadership 
 
 
COURSE REQUIREMENTS: 
• SHSU Academic Policy Manual -- Students 


o Procedures in Cases of Academic Dishonesty #810213 
o Disabled Student Policy #811006 
o Student Absences on Religious Holy Days #861001 
o Academic Grievance Procedures for Students # 900823 


• SHSU Academic Policy Manual – Curriculum and Instruction 
o Use of Telephones and Text Messagers in Academic Classrooms and Facilities 


#100728 


• Visitors in the classroom - Only registered students may attend class. Exceptions can 
be made on a case-by-case basis by the professor. In all cases, visitors must not 
present a disruption to the class by their attendance. 


 
 
AASL Standard 4: Advocacy and Leadership 
Candidates advocate for dynamic school library programs and positive learning environments 
that focus on student learning and achievement by collaborating and connecting with teachers, 
administrators, librarians, and the community. Candidates are committed to continuous learning 
and professional growth and lead professional development activities for other educators. 
Candidates provide leadership by articulating ways in which school libraries contribute to 
student achievement. 


 
Elements 


 
4.1 Networking with the library community 
Candidates demonstrate the ability to establish connections with other libraries and to strengthen 
cooperation among library colleagues for resource sharing, networking, and facilitating access to 
information. Candidates participate and collaborate as members of a social and intellectual 
network of learners. 


 
4.2 Professional development 
Candidates model a strong commitment to the profession by participating in professional growth 
and leadership opportunities through membership in library associations, attendance at 
professional conferences, reading professional publications, and exploring Internet resources. 
Candidates plan for ongoing professional growth. 


 
4.3 Leadership 
Candidates are able to articulate the role and relationship of the school library program’s impact 
on student academic achievement within the context of current educational initiatives. Utilizing 
evidence-based practice and information from education and library research, candidates 
communicate ways in which the library program can enhance school improvement efforts. 


 
4.4 Advocacy 
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Candidates identify stakeholders within and outside the school community who impact the 
school library program. Candidates develop a plan to advocate for school library and information 
programs, resources, and services. 


 
 
Course Requirements: 


Late Assignment Policy 
Because your active participation is so important, it is imperative that all assignments be 
submitted on dates due.  Assignments will be considered “on time” if submitted by 
midnight the day due unless otherwise noted by professor (NOTE: All due dates/times are 
based on Central Standard Time).  Submission of work after midnight will be considered 
late. Late assignments will be reduced by 10% of points earned for every day late. All 
assignments must be completed to receive a grade in this course. 


 
Time Requirement 


For each hour in class, the candidate will be expected to commit at least three to five 
hours outside of class.  It is expected that if you enroll in this course, you can meet the 
time requirements. 


 
Professionalism Policy 


Professionalism is expected, both in the course and in the public schools.   If individual 
assignments possess a striking similarity to another candidate’s work, penalty may be, 
minimally, the drop of one letter grade. During field experience, proper dress is expected. 
Candidates should practice appropriate dress and behavior simultaneously as they practice 
the application of instructional strategies they are learning in the classroom.  Attendance, 
punctuality, the quality of the candidate’s interactions with colleagues and supervisors, 
and the quality and timeliness regarding completing assignments all determine 
professionalism, which in turn, signals readiness to advance in the degree program. 


Equipment Requirements 
It is expected that candidates who register for online can meet the following minimum 
software and hardware requirements: 


• Technical Requirements - found at  
http://distance.shsu.edu/TechRequirements.html 


• Information Technology Hardware Requirements - found at  
http://www.shsu.edu/~ucs_www/hardware_requirements.html 


• Basic webcam and microphone 
 


 
Textbooks/Materials Requirement 


Purchasing the necessary texts and listed materials for an online course is the 
responsibility of the candidate. Required textbooks and materials are essential for the 
successful completion of the module activities. 
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Cell Phone Policy 
Please visit http://www.shsu.edu/~vaf_www/aps/documents/100728.pdf  for information 
regarding Sam Houston State University Academic Policy Statement 100728, Use of 
Telephones and Text Messagers in Academic Classrooms and Facilities. 


 
Academic Dishonesty Policy 


All students are expected to engage in all academic pursuits in a manner that is above 
reproach. Students are expected to maintain honesty and integrity in the academic 
experiences both in and out of the classroom. Any student found guilty of dishonesty in 
any phase of academic work will be subject to disciplinary action. The University and its 
official representatives may initiate disciplinary proceedings against a student 
accused of any form of academic dishonesty including but not limited to, cheating on 
an examination or other academic work which is to be submitted, plagiarism, 
collusion and the abuse of resource materials. 


 
 
 


NCATE Accreditation 
The Sam Houston State University, College of Education has the distinction of 
NCATE accreditation since 1954. As an NCATE accredited program, the College 
of Education ensures that the best-prepared teachers will be in classrooms teaching 
the next generation of leaders how to solve problems, communicate effectively, 
and work collaboratively. 


 
In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) 
to become the Council for the Accreditation of Educator Preparation (CAEP), combining the two 
premiere accrediting organizations as a single accrediting agency for reform, innovation, and 
research in educator preparation. SHSU will continue to be NCATE accredited through its next 
review scheduled for November 2015. 


 
NCATE Standards 


 


CAEP Standards 
 


The Conceptual Framework and Model 
 


The COE Conceptual Framework establishes the shared vision of the college in preparing 
educators to work with P-12 students through programs dedicated to collaboration in 
instruction, field experience, and research, the candidates in Sam Houston State University’s 
Educator Preparation Programs acquire the knowledge, dispositions, and skills necessary to 
create a positive learning environment preparing educators to work with P-12 students. 
Employing a variety of technologies, candidates learn to plan, implement, assess, and modify 
instruction to meet the needs of diverse learners. The Conceptual Framework (CF) incorporates 
five (5) indicators throughout the framework that serve to identify areas tied to course work 
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where there is evidence of Conceptual Framework and goals assessment. The five indicators are: 
Knowledge Base (CF1), Technological Learning Environment (CF2), Communication (CF3), 
Assessment (CF4), and Effective Field Experience with Diverse Learners (CF5) 


 
SHSU Dispositions and Diversity Proficiency (DDP) Standards 


 
 


DDP CF CAEP NCATE 
1. Demonstrates an attitude of reflection and thoughtfulness 


about professional growth and instruction. 
2 1.1 


(InTASC 
#10) & 3.3 


1. c., 1.g., & 
4. c 


2. Demonstrates a commitment to using technology to 
create an authentic learning environment that promotes 
problem-solving and decision making for diverse 
learners. 


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


3. Practices ethical behavior and intellectual honesty. 3 1.1(InTASC 
#9) , 3.3, & 
3.6 


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition 
and a commitment to adapting instruction or programs to 
meet the needs of culturally and linguistically diverse 
learners. 


3 & 5 1.1 
(InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and 
improve instruction for all learners 


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


9. Leads diverse learners to higher level thinking in 
cognitive, affective, and/or psychomotor domains. 


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


 
 


CF: Conceptual Framework 


4 1.1 
(InTASC 
#6) 


1 & 4 1.1 
(InTASC 
#9) & 3.3 


5 1.1 
(InTASC, 
& #2) 


5 1.1 
(InTASC #2 
and #9), & 
1.4, 2.3 


1.d. & 4.a. 
 
 


1. d, 1. g., & 
4.a. 


 
4.a. 


 
 


1.c., 3.c., 
4.a., & 4.d. 


CAEP: Council for the Accreditation of Educator Preparation (see page 20-21 of CAEP 
Standards for cross-cutting themes and diversity characteristics) 


NCATE: National Council for the Accreditation of Teacher Education 
 
The Dispositions and Diversity Proficiency (DDP) Standards are administered and evaluated in 
prescribed courses to all educator preparation student in initial and advanced programs (please 
provide additional information for the candidate if the  DDP is administered during your 
course). 
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Diversity of Experiences (Field and Employment) 
As a graduate candidate in the College of Education, it is expected that you will have experiences 
with students in diverse settings. These experiences may or may not be directly related to your 
course work, and should be a product of the different settings where you have been employed or 
sought additional knowledge. In order to meet the standards Sam Houston State University has 
adopted you should document multiple and varied (diverse) field experiences. Additionally, 
you should complete a written reflection highlighting the totality of your experiences. The goal of 
this requirement is to monitor your experiences in diverse settings, reflect upon these experiences 
and your growth and development in knowledge, skills, and dispositions in teaching in diverse 
classrooms.  This reflection and the summary of diverse field experiences chart must be uploaded 
into TK20 as part of an existing course assignment or part of your culminating portfolio (which 
ever applies depending on your program of study). 


 
Multiple and varied areas of diverse field experiences include, participation with exceptional 
populations of students and students from different ethnic, racial, gender, socioeconomic, 
language, and religious groups [see the resource page for appropriate terminology at the end of 
this section].  It is expected that some of these experiences will not occur at your current place 
of employment.  We understand that the term field experience may not fully fit the experience 
and information you provide.  You may use past or current employment placements. 


 


 
GPA Requirements 


Candidates must maintain a cumulative GPA of at least 3.00 on all graduate level coursework. 
Candidates who earn one grade of "F" or three grades of "C" in 500-, 600- or 700-level 
courses will be terminated from the program. A candidate cannot graduate with three grades 
of "C" in a graduate program. 


 
All course and program requirements must be completed by the assigned due dates in order 
to receive a grade in this course. 


College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the 
effectiveness of the programs. You will receive one survey in the final semester prior to 
graduation regarding the operations of the unit during your time here. A second survey 
will occur within one year following graduation from or completion of a program, and 
will be sent to you and to your employer. This survey will focus on the preparation 
received at SHSU. Please remember that your response to these surveys is critical to 
SHSU program excellence. 


Matrix (A blank example is provided below): 
• Course Objectives - stated in measurable performance terms/behavior 
• Course Activities/Assignments 
• Performance Assessments 
• Standards (either list the standards used or provide a link to the standards) 
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• Required Program Standards (SPA – i.e., ACEI, NMSA etc.) 
• NCATE/CAEP Standard 1 (all applicable elements) used when there is not a SPA 
• State Standards/Competencies for certification if applicable 
• Diversity and Disposition Proficiencies 
• Conceptual Framework Alignment 
• ISTE NETS*S Technology Standards (for technology integrated curriculum) 


 
Standards Matrix: 


 
 


Course 
Objectives 


The Candidate will: 


 
 
 
 
Course Activities Performance 


Assessment 


 
 


Standards Alignment 
TS—Texas Educator 
Standards/Competencies DDP—
Diversity and Disposition 
Proficiencies 
CF—Conceptual Framework 
Indicator 
N—NCATE Knowledge & Skills 
Proficiencies 
NETS – ISTE NETS Technology 
Standards 


 Develop knowledge, 
skills, and 
dispositions to plan, 
implement, and 
assess effective 
teaching/learning in 
designated content 
with diverse learners 
through collaboration 
with the school 
library 


 
 
 
 
 Collaborate with 


other professionals in 
professional 
development 
activities that 
support school 
librarianship and 
student learning 


 
 
 
 
 
 Evaluate instructional 


strategies and 
technologies, based 
on research and 
experience, that help 
all students learn. 


 Review the Graduate Seminar 
materials provided about the 
Library Science program 


 
 Provide evidence that the 


candidate consistently values 
and practices dispositions and 
consistently demonstrates 
good judgment and decision 
making at the Beginning Level. 


 
 Document multiple and varied 


experiences with students in 
diverse settings. 


 Participate in professional 
development through 
membership in LIB_SCI, TLA, 
and ALA 


 
 Participate in professional 


conference, read professional 
publications, or explore the 
organization’s online resources 


 
 
 
 
 Assess prior knowledge 


concerning the use of 
technology 


 
 Complete a multiple choice 


answer test covering the 
material in the required 
textbook 


 Graduate Seminar 
Quiz 


 
 Dispositions and 


Diversity Proficiencies 
for Advanced 
Programs in Tk20 


 
 Leaders in School 


Librarianship 
 
 
 
 
 
 Professional 


Membership 
 
 TLC Listserv 


Participation 
 
 TLA & ALA 


Membership and 
Participation 


 
 Networking in Your 


Area 
 Questionnaire 


 
 Discussion 


 
 Test 


 
 Leaders in School 


Librarianship 


TS – 4.3, 4.4, 5.2 
CF – 1, 5 
DDP – 2 
NETS – 4, 5 
N – 3, 4 


 
 
 
 
 
 
 
 
 
 
 


TS – 4.5, 5.11 
CF – 1, 3, 5 
DDP – 2,5 
NETS – 3, 4, 5 
N – 4 


 


 
 
 
 
 
 
 
 


TS – 4.5 
CF – 1 
DDP – 2 
NETS – 5 
N – 4 
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 Demonstrate 


communication of 
information in 
different formats and 
for diverse audiences 


 Design a graphic organizer 
demonstrating the concept of 
Mindtools 


 
 Describe and discuss the 


details of leaders of school 
librarianship 


 
 
 


 
 


 


 
 
 


Graphic Organizer 


Discussion 


Leaders in School 
Librarianship 


 
Networking in Your 
Area 


TS – 6.1 
CF – 1, 5 
DDP – 2 
NETS – 3, 5 
N – 3 


 Implement and 
evaluate instructional 
strategies and 
technologies, based 
on research and 
experience, that help 
all students learn. 


 Construct an Excel spreadsheet 
and graph demonstrating the 
ability to document 
information necessary to a 
school library’s operation 


 
 Collaboratively create a 


newsletter that includes the 
required information 
concerning school libraries and 
student achievement 


 
 Assessment of peers’ 


presentations in the following 
assignment: Podcast of Leaders 
in Librarianship 


 
 


 
 
 


 
 


Excel Spreadsheet and 
Graph 


 
Newsletter 


Leaders Podcast 


TS – 1.8, 3.3, 6.3, 6.5 
CF – 1, 3, 5 
DDP – 2, 5 
NETS – 3 
N – 3 


 Evaluate technologies 
for use in the school 
library that help all 
students learn. 


 Review online journals relevant 
to school librarianship 


 
 Review hardware devices or 


software applications for the 
school library 


 
 
 


Online Journal Review 
 


Review of 
Hardware/Software 


TS – 3.8, 5.11 
CF – 1 
DDP – 2 
NETS – 3 
N – 3 


Dispositions and Diversity Proficiencies: See program requirements above 
Program specific URL address for Specialty Program Association (SPA) 
standards: http://www.ala.org/aasl/sites/ala.org.aasl/files/content/aasleducation/schoollibrary/20   
10_standards_with_rubrics_and_statements_1-31-11.pdf 


State Standards: http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp 
 
 


Course Evaluation: 
1. Graduate Seminar Quiz. (20 points) 


 
The Graduate Seminar is an introduction to the Library Science program and provides 
information relevant to professionals in school librarianship. Expectations for the 
program are provided. 


 
2. Listserv Participation. (10 points) – Tk20 & Key Assessment 


 
The Texas Library Connection (TLC) (http://www.txla.org/tlc) and LM_NET 
(http://lmnet.wordpress.com/) are two important discussion groups for school library 
media specialists. The candidate will demonstrate and document membership and 
participate with other group members through communication using one of the discussion 
groups. Proof of participation will be added to candidate’s LiveBinder for Element 4.1. 
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3. Texas Library Association (TLA) and American Library Association (ALA) 
Membership and Participation. (20 points) – Tk20 & Key Assessment 


 
Professional associations support their membership in many ways. Candidates will 
become more familiar with the Texas Library Association (http://www.txla.org) and the 
American Library Association (http://www.ala.org) in this course. To demonstrate 
participation, the candidate will document membership and activity through at least one 
of the following: attending the professional conference(s); reading the organization’s 
professional publications; or exploring the organization’s Internet resources. Proof of 
membership and documentation of activity will be added to candidate’s LiveBinder for 
Element 4.2. 


4. Networking in Your Area. (40 points) – Tk20 & Key Assessment 


School librarians should be acquainted with key colleagues and 
school/district/community leaders who support (or should support) the school library 
program. Becoming a library leader and an advocate for the school library and libraries in 
general are important responsibilities of a school librarian. The candidate develops a plan 
to advocate for the school library program and puts it into action. The candidate provides 
documentation of this effort which demonstrates the stakeholders’ active participation in 
the school library program, which may include one or more activities. 


 
5. Using Computers as Tools for Higher-Order Thinking Graphic Organizer. (20 


points) 
 


Best practices in teaching for student achievement is often attempted to be defined by 
many. The candidate will read research related to the topic of best educational technology 
practices as related to student-centered learning. If the candidate is using a computer 
connected to the SHSU network, access to the research article may be found 
at http://dx.doi.org/10.1016/j.compedu.2010.06.002. Otherwise, the candidate may use 
the Newton Gresham Library online resources to locate the following article: 


 
Ottenbreit-Leftwich, A. T., Glazewski, K. D., Newby, T. J., & Ertmer, P. A. (2010). 
Teacher value beliefs associated with using technology: Addressing professional and 
student needs. Computers & Education 55, pp. 1321-1335. 
Doi:10.1016/j.compedu.2010.06.002 


 
To demonstrate knowledge and reflection of the reading, the candidate will create a 
graphic organizer using the computer technology of choice and submitting to the course 
Dropbox the final product in PDF format or with a URL link to the product on the 
Internet. 


 
URL to help with the construction of the graphic 
organizer: http://edorigami.wikispaces.com/blooms%2C+learning+styles+and+thinking+  
organisers 


 


6. Excel Spreadsheet and Graph. (20 points) 
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School librarians must keep track of many things. Microsoft Excel is a useful application 
for completing tasks such as this. To demonstrate ability to use Excel, the candidate will 
construct a spreadsheet and graph to document information concerning a provided school 
library scenario. 


 
URL for short tutorial on Excel Spread Sheet Basics – Using a 
Formula: http://www.youtube.com/watch?v=xOU_hL2_zBo 


 


Bernie Poole’s 2010 Excel Tutorial: Introduction to the Excel 
Spreadsheet: http://www.pitt.edu/~poole/Office2010Tutorials/2010Lesson4.pdf 


 


7. Online Hardware or Software Review. (20 points) 
 


Locating reviews to support purchases for the school library is an important part of 
librarianship. The candidate will select a technology item, either hardware or software, 
for review and provide evidence through an evaluation as to whether or not the item 
would be a recommended purchase. The candidate will create a chart providing the 
results of the evaluation of the technology item. 


 
8. Tk20 Self-Assessment of Dispositions. (30 points) – Tk20 Assessment 


 
This initial assessment has the candidate assess himself or herself according to 
the Dispositions and Diversity Proficiencies (DDP). The Dispositions and 
Diversity Proficiencies for Advanced Programs Chart must be completed and 
submitted in TK20 before a passing course grade can be assigned. All Tk20 
assignments must be turned in at https:tk20.shsu.edu/. 


 


9. Guided discussion of Text Readings. (100 points) 
 


Selected readings over required textbook materials will be assigned. Directed discussion 
via Blackboard Discussion Board will explore and affirm students’ reflections on the 
assigned reading material. 


 
10. Newsletter. (60 points) 


 
A representative school library newsletter will be created demonstrating the ten principles 
of Learning and Teaching of School Library Media Programs included in Information 
Power (1998) while incorporating research from Keith Curry Lance 
(http://www.lrs.org/impact.php) and Krashen, Lee, and McQuillan (2012) article 
(http://www.sdkrashen.com/articles/Multivariate_Studies.pdf) into the newsletter as 
appropriate. The candidate will design and produce an electronic version of the 
representative school library newsletter meeting these principles. 


 
11. Leaders in School Librarianship Podcast. (60 points) – Tk20 & Key Assessment 
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A podcast is one way to share news with students, faculty, staff, parents, and community 
members. The candidate will generate a podcast to share with his or her classmates for 
peer review. The candidate demonstrates through knowledge of the selected school 
library leaders the ways in which the school library program can enhance school 
improvement efforts for increasing student achievement. 


 
12. Respect for Intellectual Property Assignment. (30 points) 


 
Students need to be aware of the issues of copyright and plagiarism and how librarians 
should model and instruct patrons about them. The candidate will write a memo using 
Word memo styling and addressed to teachers who will be working with student son 
research projects. Be creative. You may choose to address it from a professional 
standpoint of them as a teacher or from the angel of what they need to teach their 
students. You might want to include some clipart. This should be at least two pages in 
length. Address the following: 


a. Definition/penalties of plagiarism 
b. Discussion about how the nature of an assignment can either discourage or 


encourage plagiarism 
c. Copyright – 4 factors of fair use 
d. Briefly discuss Turnitin.com 
e. Introduce/provide an overview of Creative Commons 
f. Conclude with a personal statement in which you pledge to honor intellectual 


property during your student days, in your work, and by word and example with 
students and faculty. This may be in the same document but not necessarily part 
of the memo but rather added at the end. 


 
13. Profile of Successful MLS Student (30 points) 


 
Students need to be aware of the responsibilities and dispositions of a successful graduate 
student and of a school librarian. For this assignment the candidate will create a visual, 
either a chart or visual using an online Web 2.0 application that presents qualities needed. 


 
 
Final grades for the course will be assigned according to the following criteria: 


A = 425-460 
B = 390-424 
C = 353-389 


 
The professor reserves the right to alter course requirements to better meet the learning needs of 
the graduate students. 


 
Expectations: 


Professional Participation 
It is expected that graduate candidates be active (engage with all course materials), 
enthusiastic, and collegial participants during the semester.  In addition, it is expected that 
course work is completed in a timely and professional manner on the schedule posted. 
Points are lost if these expectations are not fulfilled. 
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Technology Requirements 
It is expected that graduate candidates who register for online courses have the following 
computer skills: sending/receiving emails, attaching documents to emails, creating tables, 
creating PowerPoint presentations, taking digital pictures and video, scanning documents, 
and conducting online research, and using library electronic reserves.  It is also necessary 
that candidates have access to a computer at home since much of the work for an online 
course is done in the evenings and on weekends.  Additionally, it is expected that 
graduate candidates who register for an online course feel comfortable using a computer. 
Online courses move quickly and all candidates need to hit the ground running. This is 
NOT a place to begin learning the technology skills necessary for success. 


 
 
 


Assignments across Coursework 
The use of the same of similar work (even though it is your own) across courses within 
the Masters and/or Post-Bac program, is NOT acceptable.  In each course, original work 
is expected -- not work used precisely as used in another class, OR work similar to work 
used in another class, but with a few changes made to appear to make it different. 
Original work in each course is expected.  Use of assignments across courses in the 
Program will result in a conference with the Professional Concerns Committee and the 
Chair of Curriculum and Instruction and possible removable from the Program. 


 
Assignment Completion 


All assignments must be completed in order to pass this course. 
 


 
Student Interaction Policy 


Communication with any public school student inside or outside school is prohibited 
unless it concerns academics or classroom learning. 


• Do NOT text, e-mail, or access student My Space or Facebook pages. 
• Do NOT call students on their cell phones or home phones. 
• Do NOT give students rides or socialize with them or their families. 
• Contact with students outside of school is prohibited. 


 


 
LIB_SCI 


It is expected that you have already joined the electronic discussion group for the 
Department of Library Science and will check your SHSU email EVERY WEEK DAY. 


 
Student Responsible for Dropping Course 


You need to be aware of the dates for dropping this course for refund, dropping without a 
grade, etc. Do not assume you will be dropped by the professor if you do not participate 
in the online course. You need to withdraw officially from this course. 
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Style sheet 
It is expected that you understand research conventions and have a style sheet available to 
you or regularly use an online source for APA style. The Newton Gresham Library 
provides an APA style sheet http://library.shsu.edu/research/citationguides.php 
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LSSL 5337 School Library Administration Fall 2014 
 


LSSL 5337 is a required course for MLS degree and Library Science Certification. 
 


College of Education, Department of Library Science 
 
Instructor: Dr. Robin Moore 


 
P.O. Box 2236/SHSU 


Huntsville, Texas 77341 


936-294-1151 Library Dept. Office 936-294-


1153 Fax 


713-582-1152 Cell 
 


rlm018@shsu.edu 
 
Office hours:  Available ONLINE and by appointment. 


E-mail: Normally students can expect a response within 24 hours. 
 
 
Day and time the class meets: 


ONLINE Class Meeting 
 
Location of class: Online 


 
Course Description: 


 
Planning, organizing, policy making, staffing, budgeting, facilities planning, decision making, 
and services. Study of standards, trends, services, research, and evaluation of the library will be 
emphasized. Required for certification and MLS. Prerequisites: LSSL 5330, 5332, 5334. 


 
IDEA Objectives: 


 
In this course, our focus will be on these major objectives (as assessed by the IDEA course 
evaluation system): 


 
Essential: 


1.   Learning to apply course material to improve thinking, problem solving, and decisions. 
 
Important: 
1. Developing specific skills, competencies, and points of view needed by professionals in the 
field most closely related to this course. 
2. Learning how to find and use resources for answering questions or solving problems. 
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Required Textbook: 
 
Woolls, B. (2008). The school library media manager. 4th ed. Westport, CT: Libraries Unlimited. 


 
Required Document: 


 
The Texas State Library and Archives Commission. (1997, July 17). School library programs: 


Standards and guidelines for Texas. Retrieved from 
http://www.tsl.state.tx.us/ld/schoollibs/libprograms.html 


 
NOTE: (This is a 37-page document that you will need to locate and refer to for two major course 
assignments: Library Facility Report and Floor Plan, and Library Budget Request.) 


 
Required Professional Book: 


 
American Association of School Librarians. (2009). Empowering learners: Guidelines for school 


library media programs. Chicago, IL: American Library Association. 
 
Recommended Professional Books: 


 
American Association of School Librarians, and Association for Educational Communications and 


Technology. (1998). Information Power: Building partnerships for learning. Chicago, IL: 
American Library Association. 


 
AASL. (2009). Standards for the 21st –century learner in action. Chicago, IL: ALA.  


AASL. (2012). A 21ST-century approach to school librarian evaluation. Chicago, IL: ALA. 


 
TK20 Account statement: 
TK20 Account is required for this course. TK20 is an electronic toolkit used by candidates to 
provide evidence that they have mastered state and professional standards for the profession. 
Detailed information regarding TK20 is available in Unit 12 of this course site on Blackboard and 
at: https://tk20.shsu.edu/ 


 
 
Course Format: 
Interaction will take place through the Blackboard course site. Communication will include online 
group discussions, optional face-to-face class discussions, and email messaging. Course materials 
will be available through Blackboard documents. This course will consist of one optional 
workshop plus online instruction. 


 
 
Course Content: 
Course content will focus on eleven units of study. 
Units of study: 
1. Leadership and Advocacy 
2. Standards for Evaluating School Libraries 
3. Evolution of School Libraries 
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4. School Library Personnel 
5. Managing Services 
6. Beginning the Job 
7. Managing the Program 
8. Managing the Facility 
9. Managing Access to Information 
10. Managing the Budget 
11. Advocacy and Marketing 


Course Requirements: 


Assignments: 
NOTE: Refer to detailed guidelines in Blackboard course site. 


 
1. Collaborative Information Literacy Lesson Plan – With a partner or a small group of classmates 
prepare a lesson that addresses both Texas and AASL standards and is focused on student inquiry. 
(20 points) 


 
2. Dispositions and Diversity Proficiencies (DDP) – Required by the Department of Library 
Science and the College of Education. Submit one or more self-assessments of your field 
experiences during your teaching/librarian/graduate student career under the title of “Dispositions 
and Diversity Proficiencies” to Tk20 – attached as a “Field Experience.” Information about DDP 
is available in Unit 12 course site. (12 points) 


 
3. Library Facility Report and Floor Plan - Design an ideal floor plan to scale based on the 
exemplary level of School Library Program: Standards and Guidelines for Texas (referred to in 
this course as Texas Standards). This assignment will include diversity design elements: Spanish 
language materials, wheelchair accessible furniture, provisions for special needs students, and 
after hours outside access. Mail Report and Floor Plan to Dr. Chance, postmarked by due date in 
calendar. See her home address in assignment guidelines. (35 points) 


 
4. Policy and Procedures Manual – Write a beginning policy and procedures manual that addresses 
six specific areas. (20 points) 


 
5. Library Budget Request - Prepare a budget request for an existing school library using examples 
provided and based on chosen levels of Texas Standards. (35 points) 


 
6. Five-Year Long-Range Plan – Write a five-year long-range plan for an existing school library 
based upon chosen levels of Texas Standards, addressing needs in four categories: facilities, 
personnel, AV/computer equipment, and print materials. (20 points) 


 
7. School Library Assessment Template and Reflection Essay – Evaluate an existing school 
library using an instrument based on pages 243-245 in the 4th edition of the Woolls textbook (A 
copy of the instrument will be provided in Blackboard course site). Submit to Tk20 “Program 
Administration Project” attached as “Generic Artifact.” (20 points) 


 
8. Class Discussions – Participate in 11 online discussions based on readings from two required 
textbooks and from journal articles. (33 points).  Additionally, contribute to an introductory 
discussion and 2 library scenarios. (5 points). 
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Student Syllabus Guidelines 
 
• SHSU Academic Policy Manual -- Students 


o Procedures in Cases of Academic Dishonesty #810213 
o Disabled Student Policy #811006 
o Student Absences on Religious Holy Days #861001 
o Academic Grievance Procedures for Students # 900823 


• SHSU Academic Policy Manual – Curriculum and Instruction 
o Use of Telephones and Text Messagers in Academic Classrooms and Facilities  


#100728 


• Visitors in the classroom - Only registered students may attend class. Exceptions can 
be made on a case-by-case basis by the professor. In all cases, visitors must not 
present a disruption to the class by their attendance. 


 
 


NCATE Accreditation 
The Sam Houston State University, College of Education has the distinction of NCATE 
accreditation since 1954. As an NCATE accredited program, the College of Education ensures that 
the best-prepared teachers will be in classrooms teaching the next generation of leaders how to 
solve problems, communicate effectively, and work collaboratively. 


 
In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) to 
become the Council for the Accreditation of Educator Preparation (CAEP), combining the two 
premiere accrediting organizations as a single accrediting agency for reform, innovation, and 
research in educator preparation. SHSU will continue to be NCATE accredited through its next 
review scheduled for November 2015. 


 
NCATE Standards 


 


CAEP Standards 
 


The Conceptual Framework and Model 
The COE Conceptual Framework establishes the shared vision of the college in preparing 
educators to work with P-12 students through programs dedicated to collaboration in instruction, 
field experience, and research, the candidates in Sam Houston State University’s Educator 
Preparation Programs acquire the knowledge, dispositions, and skills necessary to create a positive 
learning environment preparing educators to work with P-12 students. Employing a variety of 
technologies, candidates learn to plan, implement, assess, and modify instruction to meet the needs 
of diverse learners. The Conceptual Framework (CF) incorporates five (5) indicators throughout the 
framework that serve to identify areas tied to course work where there is evidence of Conceptual 
Framework and goals assessment. The five indicators are: Knowledge Base (CF1), Technological 
Learning Environment (CF2), Communication (CF3), Assessment (CF4), and Effective Field 
Experience with Diverse Learners (CF5) 
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SHSU Dispositions and Diversity Proficiency (DDP) Standards 
 
 
 
 


DDP CF CAEP NCATE 
1. Demonstrates an attitude of reflection and thoughtfulness 


about professional growth and instruction. 
2 1.1 


(InTASC 
#10) & 3.3 


1. c., 1.g., 
& 4. c 


2. Demonstrates a commitment to using technology to 
create an authentic learning environment that promotes 
problem-solving and decision making for diverse 
learners. 


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


3. Practices ethical behavior and intellectual honesty. 3 1.1(InTASC 
#9) , 3.3, & 
3.6 


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition 
and a commitment to adapting instruction or programs to 
meet the needs of culturally and linguistically diverse 
learners. 


3 & 5 1.1 
(InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and 
improve instruction for all learners 


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


9. Leads diverse learners to higher level thinking in 
cognitive, affective, and/or psychomotor domains. 


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


 


 
CF: Conceptual Framework 


4 1.1 
(InTASC 
#6) 


1 & 4 1.1 
(InTASC 
#9) & 3.3 


5 1.1 
(InTASC, 
& #2) 


5 1.1 
(InTASC #2 
and #9), & 
1.4, 2.3 


1.d. & 4.a. 
 
 


1. d, 1. g., 
& 4.a. 


 
4.a. 


 
 


1.c., 3.c., 
4.a., & 
4.d. 


CAEP: Council for the Accreditation of Educator Preparation (see page 20-21 of CAEP Standards for 
cross-cutting themes and diversity characteristics) 


NCATE: National Council for the Accreditation of Teacher Education 
 
The Dispositions and Diversity Proficiency (DDP) Standards are administered and evaluated in 
prescribed courses to all educator preparation student in initial and advanced programs. 


 
Dispositions and Diversity Proficiencies (DDP):  
All graduate students in all College of Education programs are required to submit DDP to 
Tk20. These requirements include 1) varied field experiences with diverse P-12 students, and 
2) provision of evidence of professional dispositions and diversity proficiencies. In the course 
DDP is viewed as a major assignment to be submitted to Tk20 according to the class 
calendar. DDP replaces the department’s former LS Dispositions and are required in two LS 
courses: LSSL 5370 and LSSL 5366, beginning Summer 2010. See DDP guidelines and helps 
in course site unit. 
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Diversity in LSSL 5337: 
Diversity, as it relates to candidates, will be addressed in this course through the Library 
Facility Report and Floor Plan and through online discussions 5 and 8. Library facility 
design elements related to diversity include wheelchair accessibility, an area for Spanish 
language materials, areas or rooms for special needs students, and after-hours access to the 
library. 


 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the 
effectiveness of the programs. You will receive one survey in the final semester prior to 
graduation regarding the operations of the unit during your time here. A second survey will occur 
within one year following graduation from or completion of a program, and will be sent to you 
and to your employer. This survey will focus on the preparation received at SHSU. Please 
remember that your response to these surveys is critical to SHSU program excellence. 


 
Matrix: 
• Course Objectives - stated in measurable performance terms/behavior 
• Course Activities/Assignments 
• Performance Assessments 
• Standards (either list the standards used or provide a link to the standards) 


• Required Program Standards (SPA – i.e., ACEI, NMSA etc.) 
• NCATE/CAEP Standard 1 (all applicable elements) used when there is not a SPA 
• State Standards/Competencies for certification if applicable 
• Diversity and Disposition Proficiencies 
• Conceptual Framework Alignment 
• ISTE NETS*S Technology Standards (for technology integrated curriculum) 


Topic(s)/Objective(s) Activities/Assignments 
(including field-based 


activities) 


Measurement 
(including performance- 


based) 


Standards Alignment S—
SPA Standard Alignment TS—
Texas Educator 
Standards/Competencies 
DDP—Diversity and Disposition 
Proficiencies 
CF—Conceptual Framework 
Indicator 
N—NCATE Standard 1 (if there 
is no SPA) 
NETS – ISTE NETS Technology 
Standards 


1. Demonstrates an 
understanding of the 
importance of local, 
state, and national 
standards appropriate 
to school libraries. 
2. Demonstrates an 
understanding of ways 
to establish and 
maintain a positive 
educational climate in 
the library media 
center. 


Units 2, 4 Class Discussion, Library 
Budget Request 


 
 
 
 
 


Units 4, 7, 8 Discussion, Library Facility 
Report and Floor Plan, 
Policy and Procedures 
Manual 


S-5 
TS-I.001 CF-
1, 2 DDP-6 


 
 


S-3-5 
TS-III.005 
CF-5, 2 
DDP-1, 5, 6, 10 
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3. Demonstrates an 
understanding of the 
larger library 
community, including 
professionalism, 
advocacy, and 
leadership. 


Units 1, 3, 6 Class Discussion S-4 
TS-I.001 CF-
1, 3, 4 
DDP-1, 5, 6 
NETS-T - 5 


4. Demonstrates an 
understanding of the 
relationship between 
education and school 
librarianship. 


Units 5, 7, 11 Class Discussion. 
Collaborative Information 
Literacy Lesson Plan 


S-1 
TS-I.001, III.005 CF-
3 
DDP-1, 2, 3, 5, 6, 8, 9, 10 


5. Demonstrates an 
understanding of the 
physical organization of 
a library media facility. 


Unit 8 Class Discussion, Library 
Facility Report and Floor 
Plan 


S-5 
TS-III.005 
CF-1, 5 DDP-
6 


6. Demonstrates an 
understanding of 
accepted management 
principles and practices 
that relate to 
personnel, financial and 
operational issues. 


Units 9, 10 Class Discussion, Library 
Budget Request, Five- 
Year Long-Range Plan 


S-5 
TS-II:003 CF-
1, 3, 5 DDP-
4 NETS-T - 3 


7. Demonstrates an 
understanding of 
collaborative planning 
and assessment within 
the school community. 


Units 4, 10 Class discussion, Five- 
Year Long-Range Plan, 


S-5 
TS-II:003 
CF-1, 3, 4 , 5 
DDP-9 


 
 
NCATE Unit Standards 


http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  


http://www.ncate.org/public/unitStandardRubrics.asp?ch=4 
 
 


State Standards: 


http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp 


h t t p : / / w w w .te a.s t ate .tx.u s / i n d e x2.as p x ?id = 5938  
 
 


Program specific URL address for Specialty Program Association (SPA) standards: 


Google “ALA/AASL Standards for Initial Preparation of School Librarians 2010” 


Specialty organization standards: http://www.ala.org/aasleducation/schoollibraryed/ala-


aasl_slms2003.pdf 
 
Course Evaluation: 


 
180-200 = A 
160-179 = B 
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140-159 = C 
139 and below = F 


 
Assignment                                                    Points: 
DDP                                                                12 points 
Collaborative Lesson Plan                  20 points 
Library Facility Report and Floor Plan 35 points 
Library Budget Request                                 35 points 
Policy and Procedures Manual                       20 points 
Five-Year Long-Range Plan                          20 points 
School Library Assessment                            20 points 
11 Class Discussions    33 points 
Introductory/Scenario Discussions                5 points 


 


Total Points 200 points 
 
Expectations: 


 
1. Technology Requirements – It is expected that graduate candidates who register for this online 
course have the following computer skills: sending/receiving email messages, attaching 
documents to email messages, and conducting an online search. Microsoft Word is the word 
processing program that is necessary to complete assignments. It is necessary that students have 
access to a computer AT HOME. It is expected that graduate students who register for this course 
feel comfortable using a computer. 


2. LIB_SCI – It is expected that you have already joined the electronic discussion group for the 
Department of Library Science and will check your university email EVERY WEEK DAY. 


3. Style sheet – It is expected that you understand research conventions and have a style manual 
available to you or regularly use an online source for APA style. See Selected Bibliography below 
for citation examples. 


4. Assignment completion – All assignments (other than discussions) must be completed in order 
to pass this course. 


Bibliography: 
 
American Psychological Association. (2010). 6th ed. Publication manual of the American 


Psychological Association. Washington, DC: Author. 
Bolan, K. (2002). Teen spaces: The step-by-step library makeover. Chicago, IL: American Library 


Association. 
Carter, B. (2007, January). Leading forward by looking backward.” Library Media Connection, 


16-20. 
Coatney, S., ed. (2011). The many faces of school library leadership. Westport, CT: Libraries 


Unlimited. 
Diggs, V. (2009, April). From library to learning commons: A metamorphosis. Teacher Librarian, 


36, 32-38. 
Eisenberg, M., Lowe, C. A., & Spitzer, K. L. (2004). Information literacy: Essential skills for the 


information age. 2nd ed. Westport, CT: Libraries Unlimited. 
Erikson, R., & Markuson, C. (2001). Designing a school library media center for the future. 


Chicago: American Library Association. 
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Everhart, N. (2007, March/April). School library media specialists as effective school leaders. 
Knowledge Quest 35, 54-57. 


Johnson, D. (2007, August/September) Don’t defend that book. Library Media Connection 26, 98. 
Killeen, E. (2009, June). Yesterday, today, tomorrow: Transitions of the work but not the mission. 


Teacher Librarian 36, 8-13. 
Koechlin, C., Zwaan, S., & Loertscher, D. V. (2009, October). The time is now: Transform your 


school library into a learning commons. Teacher Librarian 36, 8-14. 
Krashen, S. (2009, May/June). Anything but reading. Knowledge Quest, 37(5), 18-25. 
Kravitz, N. (2002). Censorship and the school library media center. Westport, CT: Libraries 


Unlimited. 
Lance, K. (2001). Proof of the power. Multimedia Schools, 8, 4+. 
Loertscher, D. V. (2000). Taxonomies of the school library media program. 2nd ed. Englewood, 


CO: Libraries Unlimited. 
Marcoux, E., & Loertscher, D. V. (2009, December). Achieving teaching and learning excellence 


with technology. Teacher Librarian, 37, 14-22. 
Marcoux, E., & Loertscher, D. V. (2009, October). The role of a school library in a school’s 


reading program. Teacher Librarian, 37, 8-14. 
Office of Intellectual Freedom, comp. (2005). Intellectual freedom manual. 7th ed. Chicago: 


American Library Association. 
Toor, R., & Weisburg, H. K. (2007). New on the job: A school library media specialist’s guide to 


success. Chicago: American Library Association. 
Woolls, B., & Loertscher, D. V. (Eds.). (2004). The whole school library handbook. Chicago: 


American Library Association. 
Zmuda, A., & Harada, V. H. (2009). Librarians as learning specialists: Moving from the margins 


to the mainstream of school leadership. Teacher Librarian, 36, 15-20. 
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SPED 2301 INTRODUCTION TO SPECIAL EDUCATION – ONLINE WRITING INTENSIVE 
FALL SEMESTER, 2014 --- College of Education 


Department of Language Literacy and Special Populations 
 
Through programs dedicated to collaboration in instruction, field experience, and research, the 
candidates in Sam Houston State University's Educator Preparation Programs acquire the 
knowledge, dispositions, and skills necessary to create a positive learning environment. Employing a 
variety of technologies, these candidates learn to plan, implement, assess, and modify instruction to 
meet the needs of our communities' diverse learners. 


 
Instructor: Midge Simmons 


Email: mmr010@shsu.edu 
Cell phone: 281-630-1928 


 
Course Description:  This course presents characteristics of students with disabilities, historical 


perspectives and legal foundations of special education, recommended education 
approaches, and current trends and issues in special education. 
Field observation hours are required (10 hours). 


 
IDEA Objectives: In this course, our focus will be on these major objectives (as assessed by the IDEA 


course evaluation system): 
 


Essential:  Learning how to find and use resources 
 


Important: Understanding fundamental principles 
 
Text/Readings: Turnbull, A., Turnbull, R., & Wehmeyer, M. (2013). Exceptional lives: Special 


education in today’s schools. Upper Saddle River, NJ: Pearson Publishing. 7th Edition. 
 
http://www.amazon.com/Exceptional-Lives-Special-Education- 
MyEducationLab/dp/0132862581/ref=sr_1_3?ie=UTF8&qid=1389832381&sr=8- 
3&keywords=special+education+in+todays+schools#selectedObb=rbb_rbb_trigger 


 


Tk20 Account statement 
 


Tk20 Account is required for this course. Tk20 is an electronic toolkit used by candidates 
to provide evidence that they have mastered state and professional standards for the 
profession. Additional information regarding Tk20 is available at: https://tk20.shsu.edu/ 


 
 
 
 
Course Requirements/Expectations: ***see “weekly assignments” in Blackboard for info… 
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1. Research Report: Each student will select a disability to research and complete a 10 page 
research paper including citations and references. The emphasis of this assignment is to explore 
the impact of various types of disabilities on the social, educational and career experiences of 
individuals with disabilities. (20% of grade) 


 
2. Quizzes. There will be chapter quizzes during the semester. All quizzes will be posted online. 


There will also be a mid-term and final exam. (40% of grade) 
 


3. Chapter Mini-papers: After each chapter read in the textbook, you must write a 2 page paper on 
the topic. You must have 3 peer reviewed articles for your references and you cannot use the 
class text for this purpose. Use the Academic research tools and databases via the (NGL) Newton 
Gresham Library web site on campus. There will be a total of 13 based upon the calendar (mid- 
terms, finals, and Spring Break). (20% of grade) 


 
4. Field Experience Observations (CF5). Field observation hours are a requirement for this class. 


These hours will be recorded in the Office of Field Experience at SHSU and are considered part 
of the state records for required field placement hours. Failure to complete all 10 hours will 
result in course failure. It is the responsibility of each student to schedule the school observations 
through the Office of Field Experience and submit documentation of these hours when 
completed. A copy of the log of field experience hours with signatures will be submitted with 
observations and reflections to Midge Simmons. Please scan your log sheet and submit via the 
appropriate Blackboard tab. 


 
5. Observation responses should be in the format of Observations, Reflections, Interpretations, and 


Decisions (ORID) to describe the interactions among teachers and students in the settings 
observed. Each response must include the date and time of the observation, the school name, 
teacher name, grade level, and subject area. All observation journals (ORID format) must be 
typed and submitted to the drop box in Blackboard by the deadline. (20% of grade) 


Field Experience Journal: ORID 
Observations 
Reflections 
Interpretations 
Decisions 


 
Observations (Facts) 


• What senses of images do you remember? 
• What bits of conversation did you hear? 
• What did you observe 
• What did you see? 
• What facts did you learn? 


 
Reflections (Feelings) 


• What was your first reaction? 
• Were you excited, frustrated, happy, sad, etc.? 
• What are your past associations with this? 
• What intrigues, angers, excites, frightens you? 
• How do those facts/observations make you feel? 
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Interpretations (Values, Purposes, Priorities) 
• What is this experience about? 
• What is the most significant event/fact/feeling? 
• Why is this activity important? 
• Why has this day been important? 
• What was your greatest learning or insight from this activity? 
• Which of these facts or feelings should be a priority? 


 
Decisions (Futures, Directions, Resolves) 


• Knowing what you now know, how will you act differently? 
• How does this event affect your anticipation of the future? 
• With these fact, feelings, priorities known, what will your next action be? 


 
6. Professional Conduct during Observations and Service Work. You are entering a career that 


will require you to work with children, parents, administrators and other educators. You will 
need to conduct yourself professionally whenever you visit a school or community site or engage 
in dialogue with personnel at these locations. 


 
7. Instructional Videos: Videos will be viewed online for discussion board purposes. You will 


notified when those videos will be used for this purpose. 
 


8. Discussion Board: As assigned using essay style. 
The five-paragraph essay is a formulaic with a three-point thesis statement. Usually, the 
thesis is the last sentence in the introduction. Following the thesis statement are three body 
paragraphs that each elaborate one of the points in the thesis statement. The conclusion 
restates the thesis. Often, the five-paragraph essay can be summed up as "tell them what 
you're going to say, say it, tell them what you said." For full points you are expected to 
include citations in text to support your opinions. 


9. Academic Honesty: This class will follow University Guidelines for Academic Honesty 
according to Academic Policy Statement 810213. Academic Policies may be found at 
http://www.shsu.edu/~vaf_www/aps/stualpha.html. 


 
 
GRADING: 


Some but not all of the assignments will be calculated into your final grade for this class. I will 
randomly select those assignments that will be graded. It is expected that all assignments be completed 
to the best of your ability regardless of whether they are calculated into your final grade score. The 
grading scale is as follows: 


 
GRADING SCALE 


A = 92%- 100% 
B = 84%-91% 
C = 75%-83% 
D = 67%-74% 
F= Below 67% 
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Standards Matrix: 
 


Objectives / 
Learning 
Outcomes-TLW 


Activities (* indicates 
field-based activity) 


Performance 
Assessment 


Standards: 
S-Spa Standard 
TS-Texas Educator DDP-
Diversity and 
Disposition Proficiencies 
CF-Conceptual 
Framework 
NETS- ISTE NETS 
Technology Standards 


#1 Recognize 
and describe 
characteristics of 
students with 
specific 
disabilities 


*school site experiences 
and observations 
text readings and class 
discussions 
video snapshots 
group reports 
civic engagement 
activities 


Observation 
journals 
tests 
Research Paper 


Spec.Ed. 4.1k, 4.3k, 
4.6k,4.8k,4.9k,4.10k 


 
EC-12 Prof. Dev.- 1.2k, 
1.3k, 2.23k 


 
CEC Core- #2 
Characteristics of Learners 
CF 5 
NETS 3a DDP-
1,2,4 
Nets 3a 


#2 Examine and 
distinguish the 
protections and 
requirements of 
federal laws 


* school site observations 
text readings and class 
discussions 
group reports 


Observation 
journals 
Tests 
Oral presentation 


Spec.Ed. 1.1k, 1.5k, 1.6k, 
1.7k, 1.8k,1.9k 


 
EC-12 Prof.Dev.-4.1k, 4.2k, 
4.3k, 4.13k, 4.14k, 


 
CEC Core-#1 Foundations 
CF 5, DDP 4 


#3 Identify and *school site observations Observation Spec.Ed. 5.4k, 5.5k,6.3k, 
define elements text readings and class journals 6.4k, 6.8k, 6.9k, 
utilized for IEP discussions Tests  
and program EC-12 Prof. Dev. 1.2k, 
development 1.14k, 1.25k, 


CEC Core-#4 Instructional 
Content and Practice 
CF 5, DDP 4 


#4 Differentiate * school site visits Observation Spec. Ed.- 6.1k, 6.4k, 6.8k, 
practices needed text readings and class journals 8.6k, 9.7k,10.2k 
to support discussions Tests EC-12 2.1k, 2.2k, 
inclusive 2.3k,2.19k, 2.20k, 2.21k 
instructional 2.22k, 3.9k 
arrangement CEC Core- #5 Planning and 


Managing the Teaching and 
Learning Environment 
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   CF 5, DDP 6, 9 
#5 Define and 
describe special 
education 
services and 
supports 


*school site visits 
text readings and class 
discussions 


Observation 
journals 
Tests 


Spec. Ed. -6.4k,6.6k, 6.9k, 
10.1k,10.2k, 
EC-12- 1.14k 
CEC Core- #5 


#6 Observe and 
describe 
elements and 
interactions that 
support 
collaborative 
models and 
professional 
roles 


* school site visits 
text readings and class 
discussions 
civic engagement 
activities 


Observation 
journals 
Tests 


Spec. Ed.- 3.3k, 3.5k, 
EC-12-4.1k,4.2k 4.4k, 
CEC Core- #7 
Communication and 
Collaborative Partnerships 
CF 5 
DDP 1,2 


#7 Adhere to 
standards of 
ethical practice, 
confidentiality 
professional 
conduct 


*school site visits 
class discussions 
civic engagement 
activities 


Observation 
journals 
Tests 


Spec. Ed.- 2.5k, 3.6k, EC-
12 4.14k 
CEC Core- #7 
Communication and 
Collaborative Partnerships 
& #8 Professionalism and 
Ethical Practices 
CF 5, DDP4 


#8 Recognize 
approaches, 
current trends 
and issues in 
special education 


*school site visits 
texts readings and class 
discussions 
group reports 
professional development 
activities 


Observation 
journals 
Tests 


Spec. Ed.-10.1k, 10.2k, 6.1k 
NETS ISTE Standard # 3 
EC-12 2.6k, 2.16k, 2.18k 
CEC Core-#1, #2, #4,#5,#6, 
#7, #8 
CF 5, DDP-3 


www.sbec.state.tx.us - www.cec.sped.org 
http://www.iste.org/standards/nets-for-teachers/nets-for-teachers-2008.aspx 


 
 


NCATE Accreditation 
The National Council for Accreditation of Teacher  
Education (NCATE), the largest accreditation body in the 
United States, is officially recognized by the U.S. Department 
of Education and highly acclaimed as an accrediting body for 
institutions that prepare educators for professional roles in 
schools. NCATE’s mission is to provide accountability and 
improvement in educator preparation through a standards- 
based assessment. NCATE accreditation adds value to your education as a program of 
high quality in the educational community. 


“NCATE standards are based on the belief that all children can and should learn, 
(NCATE, 2008).” The effectiveness of the College or Unit is measured based on the 
standards, which are institutional guidelines that ensure knowledge, skills, and 
professional dispositions educators need to facilitate P-12 learning. 
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The NCATE website is source for additional information accessed as follows: 
http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf 


http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4 


 
Conceptual Framework Statement 


The COE Conceptual Framework establishes the shared vision of 
the college in preparing educators to work with P-12 students 
through programs dedicated to collaboration in instruction, field 
experience, and research, the candidates in Sam Houston State 
University’s Educator Preparation Programs acquire the 
knowledge, dispositions, and skills necessary to create a positive 
learning environment preparing educators to work with P-12 
students. Employing a variety of technologies, candidates learn to 
plan, implement, assess, and modify instruction to meet the needs of diverse learners. 


The Conceptual Framework (CF) incorporates five (5) indicators throughout the 
framework that serve to identify areas tied to course work where there is evidence of 
Conceptual Framework and goals assessment. The five indicators are: 


Knowledge Base (CF1) 
Technological Learning Environment (CF2) 
Communication (CF3) 
Assessment (CF4) 
Effective Field Experience with Diverse Learners (CF5) 
Web link on Educator Preparation Services site for Conceptual Framework: 
http://www.shsu.edu/~edu_edprep/ 
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College of Education Information: 
 


Please be advised that the College of Education conducts ongoing research regarding the 
effectiveness of the programs. You will receive one survey in the final semester prior to 
graduation regarding the operations of the unit during your time here. A second survey 
will occur within one year following graduation from or completion of a program, and will 
be sent to you and to your employer. This survey will focus on the preparation received at 
SHSU. Please remember that our response to these surveys is critical to SHSU program 
excellence. 


SHSU Dispositions and Diversity Proficiencies 
 


1. Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; 
CF 5) 


2. Demonstrates an attitude of reflection and thoughtfulness about professional growth and 
instruction. (CF1) 


3. Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 
4. Practices ethical behavior and intellectual honesty. (CF 3) 
5. Demonstrates thoughtfulness in communication and an awareness and appreciation of varying 


voices. (CF 3) 
6. Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse 


learners. (CF 5) 
7. Demonstrates knowledge of second language acquisition and a commitment to adapting 


instruction or programs to meet the needs of culturally and linguistically diverse learners. (CF 3; 
CF 5) 


8. Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor 
domains. (CF 5) 


9. Uses assessment as a tool to evaluate learning and improve instruction for all learners. (CF 4) 
10. Demonstrates a commitment to using technology to create an authentic learning environment that 


promotes problem-solving and decision making for diverse learners. (CF 2) 
 
The Dispositions and Diversity Proficiencies (DDP) are administered and evaluated during the initial 
and advanced program in prescribed courses. (Please provide additional information for the candidate if 
the DDP is administered during your course.) 


 
Course Format: 


 
Through presentation videos, Blackboard, Discussion Board, field experiences, text 
readings, class assignments and assessments, the students and instructor will work to 
achieve course objectives. 


Course Content: 
 
The learner will: 


1. Recognize and describe personal, psychological, social and emotional characteristics of 
exceptional students in the general education and special education classroom. 


2. Examine federal laws related to special education. 
3. Identify elements needed for development of individual education programs for students with 


disabilities. 
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4. Differentiate practices that support inclusive instructional arrangements for students with 
disabilities. 


5. Define and describe instructional accommodations, adaptations, services and supports needed for 
educating students with disabilities. 


6. Observe and describe elements and interactions that support collaborative models and roles for 
special education and general education teachers. 


7.  Adhere to standards and procedures for professional conduct and respect confidentiality during 
field observations. 


8.  Recognize approaches, current trends and issues in special education. 
 
 
FIELD EXPERIENCE PROFILE and TK20: 


 
You must complete your Field Experience Profile and field experience in order to get credit for this 
course. Failure to complete field experience will result in a grade of F; failure to complete your Field 
Experience Profile will result in a grade of X (Incomplete). All students in the Teacher Certification 
Program must purchase a TK20 Account. 


 
STUDENT ABSENCES ON RELIGIOUS HOLY DAYS POLICY 


 
Section 51.911(b) of the Texas Education Code requires that an institution of higher 
education excuse a student from attending classes or other required activities, including 
examinations, for the observance of a religious holy day, including travel for that 
purpose. A student whose absence is excused under this subsection may not be penalized 
for that absence and shall be allowed to take an examination or complete an assignment 
from which the student is excused within a reasonable time after the absence. 


University policy 861001 provides the procedures to be followed by the student and 
instructor. A student desiring to absent himself/herself from a scheduled class in order to 
observe (a) religious holy day(s) shall present to each instructor involved a written 
statement concerning the religious holy day(s). This request must be made in the first 
fifteen days of the semester or the first seven days of a summer session in which the 
absence(s) will occur. The instructor will complete a form notifying the student of a 
reasonable timeframe in which the missed assignments and/or examinations are to be 
completed. 


 
POLICY FOR STUDENTS WITH DISABILITIES 


 
It is the policy of Sam Houston State University that no otherwise qualified disabled 
individual shall, solely by reason of his/her handicap, be excluded from the participation 
in, be denied the benefits of, or be subjected to discrimination under any academic or 
Student Life program or activity. Students with disabilities may request help with 
academically related problems stemming from individual disabilities from their instructors, 
school/department chair, or by contacting the Chair of the Committee for Continuing 
Assistance for Students with Disabilities and Director of the Counseling Center, Lee Drain 
Annex, or by calling (936) 294-1720. 


 
AMERICANS WITH DISABILITIES ACT 
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SHSU adheres to all applicable federal, state, and local laws, regulations, and guidelines 
with respect to providing reasonable accommodations for students with disabilities. If you 
have a disability that may affect adversely your work in this class, then I encourage you to 
register with the SHSU Counseling Center and to talk with me about how I can best help 
you. All disclosures of disabilities will be kept strictly confidential. NOTE: no 
accommodation can be made until you register with the Counseling Center. 


 
VISITORS IN THE CLASSROOM: 


 
Only registered students may attend class online or face to face. Exceptions can be made 
on a case-by-case basis by the professor. In all cases, visitors must not present a disruption 
to the class by their attendance. Students wishing to audit a class must apply to do so 
through the Registrar's Office. 


Recommended Readings (Journals) 
Behavioral Disorders Education and Training in Developmental Disabilities 
Exceptional Children Focus on Autism and Developmental Disabilities 
Teaching Exceptional Children  Young Exceptional Children 
Journal of Learning Disabilities Research and Practice in Severe Disabilities 
Learning Disabilities Quarterly Journal of Special Education 
Remedial and Special Education Education and Treatment of Children 


 
 
 
 


Research Report: 


Disability Report Outline-Include in References 5 peer reviewed journal articles. 


1. Description of the Disability 
a. Characteristics 
b. Causes 


2. Impact of the Disability on the Family 
3. Impact of the Disability on the Teacher and Classroom 
4. Research Based Interventions- describe and discuss 
5. Specialized Training for the Teacher 
6. Assistive Technology to Assist Student 
7. Related Services to Support Student 
8. Effective Family Partnerships 
9. Handout for Teachers 
10. References 


 
Use APA 6th edition style of writing. 
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HOW TO FIND ONLINE JOURNAL ARTICLES 


1. From the SHSU Homepage, go to the Newton Gresham Library on the left hand side of the 
SHSU Homepage under ACADEMICS 


2. On the left-hand side of the Newton Gresham Library page, go to Databases under RESEARCH. 
3. Go to Databases by subject. 


4. Select Education. 
5. Select either Wilson's Full Text or Academic Search Complete and log in. 


6. To search, fill in the blanks under "FIND" with pertinent topics, one for each blank. I usually use 
two topics like "cerebral palsy" and "family" if searching for an article on family involvement. 
Another example would be "written expression" and "assistive technology" for information on 
learning disabilities in written expression. 


7. The library staff is very helpful. If you need assistance and the ASK A LIBRARIAN function is 
in the upper right hand corner if you need help. 







 
 


 
 


TESL 4303 TEACHING ENGLISH AS A SECOND LANGUAGE: ORAL 
LANGUAGE COMMUNICATION  


Fall, 2014 
TESL 4303 is a required course for EC-6 and 4-8 Certification. 


College of Education 
Department of Language, Literacy & Special Populations 


 
Instructor:  Helen Berg 
    TEC 135 
    P.O. Box 2119/SHSU  
    Huntsville, Texas 77341 
    936-294-4633 
    hberg@shsu.edu 
 
Office hours: M/TH 10:00 – 2:00 am  
Day and time the class meets: W 12:00 – 3:50 pm 
Location of class: Conroe 
 
Course Description. This course identifies current instructional methods and approaches to teaching English as a second 
language to non-native speakers of English beginning at the early childhood level through adult. Principles and concepts of 
second language learning, linguistic contrasts between English and other languages, and the instructional processes are 
emphasized. Prerequisite: Junior standing. Texas Essential Knowledge and Skills, Texas Learner-Centered proficiencies, Texas 
Examination for Certification of Educators in Texas, and professional organization standards are incorporated throughout this 
course. BESL 2301. Credit 3. 


IDEA Objectives: in this course, our focus will be on these major objectives (as assessed by the IDEA course evaluation 
system): 


Essential: Developing specific skills, competencies, and points of view needed by professionals in the field most 
closely related to this course. 


Important: Gaining factual knowledge (terminology, classifications, methods, trends); Learning to apply course 
material (to improve thinking, problem solving, and decisions).  


Textbook/Readings: Reiss, J. (2012). 120 Content strategies for English language learners: Teaching for academic success 
secondary school. (2nd ed.) Boston, MA: Allyn & Bacon. 
 
Course Format: This course meets for three hours weekly and includes interactive technology, lectures, discussions, group 
and individual projects. The format for learning and interaction may include viewing audio-visual presentations, researching 
online, independent work, small group projects, demonstrations, and presentations. Group work may be completed during the 
established hours or after class. Project papers, discussion, group work, reflective response, and activities are required. 
 
Field Experiences: A minimum of 20 hours of field observations will take place as a class to visit bilingual programs. 
Faculty will arrange for students’ prescheduled observation trips. Anecdotal records will be taken on the observation/teachings 
and monitored by faculty prior to preparation of a final summary report. Prearrangements should be made for carpooling and/or 
individual transportation with your colleagues for the prescheduled dates and times. Punctuality and professional dress for 
each site visit are imperative as a representative of our University. Cell phones and pagers must be turned off. 
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Course Content. 
 General theory of first and second language learning/acquisition  
 Comparison/ contrast of various grammar vs. linguistic historical theory development 
 Overall goals of ESL in the USA (solely or as part of effective bilingual program 
 Meeting the needs of linguistically and culturally diverse student population 
 Development of receptive and productive language skills (listening, speaking, reading and writing) 
 The use and demonstration of various strategies and methods 
 Culture as contributing factor to second language learning 
 The use of tapes, language labs and other electronic media in ESL 
 Knowledge and use of various standardized as well as teacher made, authentic evaluation strategies and assessment. 
 Effective use of games, activities, and music in language acquisition. 
 Lesson planning and demonstration 
 Knowledge of current research in English language learning. 
 Emphasis of ESL strategies for newcomers as well as more proficient language learners. 


 
Course Requirements: 
 


Late assignment policy: Please pay special attention to observe the due dates for each of the assignments. If you are 
aware of problems or special situations BEFORE the due dates, ask your classmate to submit for you or contact the 
professor for special arrangements. If your work is submitted later than the day specified, the following points are 
deducted from the assignment: 
Up to 24 hours-5% of the total assessed points are deducted. 
25-72 hours-10% of the total assessed points are deducted. 
By the next class meeting 15% of the total points assessed are deducted. 
Any other late assignment may not be accepted (each case is handled separately). 


 
Time requirement: For each hour in class, you will be expected to commit at least three hours outside of class. It is 
expected that if you enroll in this course, you can meet the time requirements. 


 
Professionalism policy: Since you are studying to be educational role models, you will be expected to display 
professional behavior in all aspects during class time.  


 
Academic Dishonesty policy: All students are expected to engage in all academic pursuits in a manner that is above 
reproach. Students are expected to maintain honesty and integrity in the academic experiences both in and out of the 
classroom. Any student found guilty of dishonesty in any phase of academic work will be subject to disciplinary action. The 
University and its official representatives may initiate disciplinary proceedings against a student accused of any form of 
academic dishonesty including but not limited to, cheating on an examination or other academic work which is to be 
submitted, plagiarism, collusion and the abuse of resource materials. For a complete listing of the university policy, see: 
Dean of Student's Office 


 
Cell Phone Policy: The use by students of electronic devices that perform the function of a telephone or text messager 
during class-time is prohibited. Arrangements for handling potential emergency situations may be granted at the discretion 
of the instructor. Failure to comply with the instructor’s policy could result in expulsion from the classroom or with multiple 
offenses, failure of the course. Any use of a telephone or text messager or any device that performs these functions during a 
test period is prohibited. These devices should not be present during a test or should be stored securely in such a way that 
they cannot be seen or used by the student. Even the visible presence of such a device during the test period will result in a 
zero for that test. Use of these devices during a test is considered de facto evidence of cheating and could result in a charge 
of academic dishonesty (see student code of conduct http://www.shsu.edu/students/guide/StudentGuidelines2010-
2012.pdf#page=29).  


 
Student Syllabus Guidelines. Please see www.shsu.edu/syllabus 
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NCATE Accreditation 


The National Council for Accreditation of Teacher Education (NCATE), the largest accreditation body in the United States, is 
officially recognized by the U.S. Department of Education and highly acclaimed as an accrediting body for institutions that 
prepare educators for professional roles in schools. NCATE’s mission is to provide accountability and improvement in educator 
preparation through a standards-based assessment. NCATE accreditation adds value to your education as a program of high 
quality in the educational community. 


“NCATE standards are based on the belief that all children can and should learn, (NCATE, 2008).” The effectiveness of the 
College or Unit is measured based on the standards, which are institutional guidelines that ensure knowledge, skills, and 
professional dispositions educators need to facilitate P-12 learning. 


The NCATE website is source for additional information accessed as follows: 


http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  


http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4  


 
Conceptual Framework and Model: 
The COE Conceptual Framework establishes the shared vision of the college in preparing educators to work with P-12 students 
through programs dedicated to collaboration in instruction, field experience, and research, the candidates in Sam Houston State 
University’s Educator Preparation Programs acquire the knowledge, dispositions, and skills necessary to create a positive 
learning environment preparing educators to work with P-12 students. Employing a variety of technologies, candidates learn to 
plan, implement, assess, and modify instruction to meet the needs of diverse learners.  


The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that 
serve to identify areas tied to course work where there is evidence of Conceptual Framework and 
goals assessment. The five indicators are: 


Knowledge Base (CF1)  
Technological Learning Environment (CF2) 
Communication (CF3) 
Assessment (CF4) 
Effective Field Experience with Diverse Learners (CF5) 
Web link on Educator Preparation Services site for Conceptual Framework: 
http://www.shsu.edu/~edu_edprep/ 


 


SHSU Dispositions and Diversity Proficiencies 
 


1. Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF 1) 
2. Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem-


solving and decision making for diverse learners. (CF 2) 
3. Practices ethical behavior and intellectual honesty. (CF 3) 
4. Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3) 
5. Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or programs to meet 


the needs of culturally and linguistically diverse learners. (CF 3; CF 5) 
6. Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 5) 
7. Uses assessment as a tool to evaluate learning and improve instruction for all learners. (CF 4) 
8. Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 
9. Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor domains. (CF 5) 
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10. Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse learners. (CF 5) 
 


The Dispositions and Diversity Proficiencies (DDP) are administered and evaluated during the initial and advanced programs in 
prescribed courses. 
 (Please provide additional information for the candidate if the DDP is administered during your course.) 
 
College of Education Information: 


Please be advised that the College of Education conducts ongoing research regarding the effectiveness of the programs. 
You will receive one survey in the final semester prior to graduation regarding the operations of the unit during your 
time here. A second survey will occur within one year following graduation from or completion of a program, and will 
be sent to you and to your employer. This survey will focus on the preparation received at SHSU. Please remember that 
your response to these surveys is critical to SHSU program excellence. 


 
Standards Matrix.     


 
Objectives 


Learning Outcomes 


 
Activities 


 
Performance Assessment 


Standards Alignment 
TS—Texas Educator 
Standards/Competencies 
DDP—Diversity and 
Disposition Proficiencies 
CF—Conceptual 
Framework Indicator 
N—NCATE Standard 1 
(if there is no SPA) 
NETS – ISTE NETS 
Technology Standards 


Demonstrates knowledge of 
fundamental language 
concepts 


Text and article readings 
discussion questions 


Quizzes and exams TS – ESL 1.1k, 1.2k, 1.3k, 
1.4k, 2.1k, 3.1k, 3.2k, 3.5k, 
4.1k, 4.3k, 5.1k. 5.2, 
6.3k,.6.4k,.6.5k, 7.1k, 7.2k 
DDP – 1, 2, 7 
CF - 1, 3 
TESOL – 1.a 
NETS - 3 
 


Apply knowledge of 
effective ESL strategies 
through multiple 
multicultural presentations. 


Prepare and teach ESL lessons to 
pre-K-6 learners 
Picture file 
Synthesis of ESL learning 
strategies 


Lesson plan rubric; mentor 
teacher observation notes and 
student reflections 
 
Lesson plan rubric, Picture file 
rubric 


TS – ESL 1.1s 1.2s 1.4s 3.2s 
4.3k, 4.4k 4.7k 4.1s. 4.6s, 7.2s 
DDP – 1, 5, 7 
CF - 1, 3, 5, 6, 7, 8 
TESOL – 2, 3.a, 3.b, 3.c 
NETS – 2, 3, 4 


Demonstrate effective 
written communication of 
thoughts and reflections at 
the Advanced ACTFL level.  


Text and article readings 
discussion questions 


-Prepare article responses using 
APA format/rubric 
 


TS – ESL  1.5k, 1.4s, 2.2s, 2.3k 
1.5k, 1.4s 
DDP – 3, 4, 5 
CF – 1, 3, 4 
TESOL – 5.b 
NETS - 5 


Examine and evaluate ESL 
resources reflecting current 
research and best practices. 


Lesson plans  
Picture file 


Lesson plan rubric, exam 
Picture file rubric 


TS – ESL  1-7k & s 
DDP – 2, 4,  
CF – 1, 3 
TESOL – 5.a.,  5.b 
NETS – 2, 3, 5 


Apply the composing 
process for presentation of 
written products at graduate 
(post-bac) level.  


Write reflective responses and 
papers for submission, meeting the 
highest standards (APA) 
-Note below on using Sam 
Houston Writing Center 


Reflective responses and book 
review using APA format/ 
rubric 


TS – ESL 1.5k, 1.4s, 2.2s, 
2.3k  
DDP – 4, 5 
CF – 3 
TESOL – 5.a, 5.b 
NETS - 1   


Analyze and develop 
appropriate classroom 
activities for ELLs.  


Lesson plans 
Picture file  


Lesson plan rubric  
Presentation rubric 
Picture file rubric 


TS – ESL 2.5s, 3.3s, 4.3s, 
5.2s 
DDP – 1, 6, 7, 10 
CF – 2, 3, 5 
TESOL – 2, 3.a, 3.b, 3.c 
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NETS – 2, 4 


Investigate, compare and 
contrast L1 and L2 
processes. 


Observe K-6 bilingual/ESL 
classrooms, Text readings   


Field journal rubric, Exam TS - ESL 1 all  & 3 all  
DDP – 7 
CF – 3, 5  
TESOL – 1.b, 2, 5.a 
NETS – 2, 5 


Examine both traditional and 
alternative assessment 
strategies for placement and 
evaluation of ELLs and 
develop assessment strategy 
that reflects multicultural 
understanding. 


Observe teacher assessment 
methods; lesson plan 


Lesson plan rubric; mentor 
teacher observation notes and 
student reflections 
Field Journal rubric 


TS – ESL 3.5s, 6.1k, 6.2k, 
6.1s, 6.4s 
DDP – 1, 7, 8, 9 
CF – 3, 4, 5 
TESOL – 4.a, 4.b, 4.c 
NETS – 2, 4 


Demonstrate effective 
integration of continued 
language development 
strategies through content 
area instruction. 


Prepare lesson plan for content 
area. Picture file. 


Lesson plan rubric, exams, 
picture file rubric 


TS –ESL 5 all 
DDP – 1, 6, 7, 8, 10 
CF – 2, 3, 5 
TESOL – 3.a, 3.b, 3.c  
NETS – 2, 4 


NCATE Unit Standards http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  
http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4  
State Standards:  http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp  
Web address for TESOL standards:  http://www.tesol.org 
Web link on Educator Preparation Services site for Conceptual Framework: http://www.shsu.edu/~edu_edprep/ 
 
Note: Plan to make time to use the Sam Houston Writing Center, located in Wilson 114, for consultation on your written 
assignments. Writing tutors will work with you one on one to help you generate a draft, organize a draft, or revise a draft of any 
assignment. You can just drop by to work with a tutor or call 936-294-3680 or email: wctr@shsu.edu 
 
  
Course Evaluation       Points 


• SOLOM                 50 
• Lesson plans          250 
• Picture file collection         100 
• WIDA assessment and lesson         100 
• Field observation log and  report        100 
• Strategy presentation          50 


 
TOTAL POSSIBLE POINTS: 650 
 
Evaluation Scale. 93 - 100= A 
 85 – 92 = B 
 77 – 84 = C 
 70 – 76 = D 
 Below 70.0 = F  
 
Course Requirements: 
 


1. Lesson plans 
• Integrated Lesson Presentations/Plans (2)*. To develop and teach two lesson plans   one in a content area 


(mathematics, science, and social studies). Each lesson’s format and components should be correlated to the TESOL 
Standards, TEKS and ELPS, district objectives, and the one-site teacher’s goals. Each lesson will include a game, 3 
pocket folder activities, 1 song, 1art project, five authentic pictures, 2 graphic organizers, flashcards and 3 pieces of  
literature (riddle, story, rhymes, folklore, prose, or dichos). 
The lesson plan will include: a written lesson plan describing the goal, objectives, activities, and the mentor teacher’s 
evaluation of the student is required. A copy of the book cover of the selected literature should be attached to the lesson 
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plan clearly displaying the title and author of the book. Directions to the game or activity should also be attached. 
a. Lesson plan document (250 points) Students will prepare and teach two lesson plans as part of the on-site 


observation/ lesson requirement. The student will be required to video tape (and turn in) at least one lesson and 
write a reflection on the lesson critique. This will be shared in class. Team members will assist and encourage their 
fellow colleagues in the preparation of the lesson plans. Remember to include the assessment of learning and the 
objective of the lesson plan.  


 
2. Picture file collection.  To encourage oral language development and story telling. Pictures should be at least 20 high 


quality, 5x7 to 9x12 pictures with NO words for use in teaching language concepts, organized thematically. Use rings or 
manila folders. Include a mini lesson for each theme all lessons would target the beginning level of second language 
development. The lessons should include an activity report describing the general objectives ( purpose, description of how 
you would use the pictures and label each picture) of how you plan to use the pictures within your lesson plans. More 
guidance will be given by the instructor.  Develop theme or multiple themes from the pictures including appropriate level 
and age. (100 pts).  
 


3.  SOLOM Assessment 50 pts.: The purpose of this assignment is to give you practice assessing the oral language 
proficiency of English language learners. Ideally, you should observe an ELL for at least 30 minutes in the classroom 
setting. If the ELL is in a classroom in which there is little oral participation or group work, you may interview the ELL 
instead. Listen closely to the language (both academic and social) the ELL produces and assess them using the SOLOM. 
Then write a one page reflection about the experience.  


 
4. Strategy Workshop : The purpose of this assignment is to provide you with the opportunity to practice using and teaching 


an ESL strategy. Many of you will be expected to do so once you have gotten your first teaching job because few teachers 
have any training in ESL. In groups of two to three, you will select one or two of the strategies presented in your assigned 
chapter in the Reiss text and present it as a workshop mini-lesson to your classmates.  (50 pts.) 


 
5. Writing assessment and lesson plan. The purpose of this assignment is to give you practice designing instruction for 


English language learners. First you will assess the writing of an English language learner using the WIDA Writing Rubric. 
Based on the results, you will develop a lesson plan for writing which specifically deals with one or more of the three 
areas: linguistic complexity, vocabulary usage, and language control.  


 
6. Objective examination. Examinations will cover materials from glossary of terms, textbook and discussion materials, and 


other subject matter from class to prepare learners for state-mandated certification examination.  Test schedules for the 
examinations will be provided one week before examination date.  The instructor may give weekly tests if needed in order 
to assure that the students are maintaining the assigned readings.  


 
7.     Journal of reflections on classroom observations. Students will observe 15 hours in a PK-6 classroom and reflect in 


writing on those observations. A Reflection Report will be written using anecdotal notes maintained from each site visited. 
Focus questions and format for note-taking will be provided to maintain visitation journal. Your detailed notes will be a 
guide to writing a five-page reflection report.  Details will include physical classroom observations, instructional 
observation, and personal participation assisting students or the mentor teacher during the visits. Attendance at each field 
visitation will affect the observation journal and report. 100 pts 


 


STUDENT ABSENCES ON RELIGIOUS HOLY DAYS POLICY:  


Section 51.911(b) of the Texas Education Code requires that an institution of higher education excuse a student from attending 
classes or other required activities, including examinations, for the observance of a religious holy day, including travel for that 
purpose.  Section 51.911 (a) (2) defines a religious holy day as: “a holy day observed by a religion whose places of worship are 
exempt from property taxation under Section 11.20….” A student whose absence is excused under this subsection may not be 
penalized for that absence and shall be allowed to take an examination or complete an assignment from which the student is 
excused within a reasonable time after the absence. 


University policy 861001 provides the procedures to be followed by the student and instructor.  A student desiring to absent 
himself/herself from a scheduled class in order to observe (a) religious holy day(s) shall present to each instructor involved a 
written statement concerning the religious holy day(s). The instructor will complete a form notifying the student of a reasonable 
timeframe in which the missed assignments and/or examinations are to be completed. For a complete listing of the university 
policy, see: http://www.shsu.edu/~vaf_www/aps/documents/861001.pdf   
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STUDENTS WITH DISABILITIES POLICY: 


It is the policy of Sam Houston State University that individuals otherwise qualified shall not be excluded, solely by reason of 
their disability, from participation in any academic program of the university. Further, they shall not be denied the benefits of 
these programs nor shall they be subjected to discrimination. Students with disabilities that might affect their academic 
performance are expected to visit with the Office of Services for Students with Disabilities located in the Counseling Center . 
They should then make arrangements with their individual instructors so that appropriate strategies can be considered and 
helpful procedures can be developed to ensure that participation and achievement opportunities are not impaired.  


SHSU adheres to all applicable federal, state, and local laws, regulations, and guidelines with respect to providing reasonable 
accommodations for students with disabilities. If you have a disability that may affect adversely your work in this class, then I 
encourage you to register with the SHSU Counseling Center and to talk with me about how I can best help you. All disclosures 
of disabilities will be kept strictly confidential. NOTE: No accommodation can be made until you register with the Counseling 
Center . For a complete listing of the university policy, see: http://www.shsu.edu/~vaf_www/aps/811006.pdf  


VISITORS IN THE CLASSROOM: 


Only registered students may attend class. Exceptions can be made on a case-by-case basis by the professor. In all cases, 
visitors must not present a disruption to the class by their attendance. Students wishing to audit a class must apply to do so 
through the Registrar's Office.  


Note The instructor reserves the right to alter (add, delete and/or modify) the syllabus to meet the individual needs of the 
students.  
 
Blackboard Announcement: The schedule and syllabus is subject to change, please check Blackboard Announcement 
regularly for any updated information. 
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TESL 3303-03 LITERACY STRATEGIES FOR ENGLISH LANGUAGE 
LEARNERS 


Fall 2014 
TESL 33O3-03 is a required course for EC-6  


College of Education 
Department of Language, Literacy and Special Populations 


 
Instructor:  Baburhan Uzum, PhD 
    Assistant Professor 
    TEC 128 
    P.O. Box 2119/SHSU  
    Huntsville, Texas 77341 
    936-294-1107 
    uzum@shsu.edu 


Office hours:  Mondays 9am– 12pm, Tuesdays, 1pm – 4pm, Thursdays 1pm – 4pm,   
Day and time the class meets: Tuesdays 9am – 11:50am 


Location of class: Criminal Justice C210 


Course Description: This course emphasizes linguistic and cultural principles, lesson planning, practical 
methods, curricula and materials for teaching English to speakers of other languages in pre-kindergarden 
to sixth grade classrooms. Students will gain first-hand experience working with linguistically and 
culturally  diverse students in Texas  schools through hands-on activities and presentations. Prerequisite: 
BESL 2301, BESL 3301. Credit 3. 


IDEA Objectives: In this course, our focus will be on these major objectives (as assessed by the IDEA 
course evaluation system): 


Essential: Developing specific skills, competencies, and points of view needed by professionals 
in the field most closely related to this course. 


Important: Gaining factual knowledge (terminology, classifications, methods, trends); Learning 
to apply course material (to improve thinking, problem solving, and decisions).  


Textbook/Readings:  
 
Echevarria, J. J., Vogt, M. E. & Short, D. J. (2013). Making content comprehensible for elementary 


English learners: The SIOP model. Pearson 
  
Vogt, M. E. & Echevarria, J. J. (2007). 99 ideas and activities for teaching English learners with the 


SIOP model. Pearson 
  
 Course Format: This course meets for three hours weekly and includes interactive technology, lectures, 


discussions, group and individual projects. The format for learning and interaction may include viewing audio-visual 
presentations, researching online, independent work, small group projects, demonstrations, and presentations. Group 







work may be completed during the established hours or after class. Project papers, discussion, group work, reflective 
response, and activities are required.  


 
 Course Content Students will demonstrate understanding, knowledge, and skills related to the following: 
 


1. Fundamental language concepts and knows the structure and conventions of the English language. 
2. Process of second language acquisition and utilization of this knowledge to promote students' language 
development in English. 
3. ESL teaching methods and utilization of  this knowledge to plan developmentally appropriate ESL instruction. 
4.  Selection and implementation of  ESL resources which reflect current research and best practices.  
5.  Formal and informal assessment procedures and instruments used to evaluate English language learners and the 
use of assessment results to plan and adapt instruction.  
6. Multiple factors that affect ESL students'learning of academic content, language and culture. 
7.  Advocacy for ESL students and how to facilitate family and community involvement.   
8. Engaging students intellectually through readings, discussion, action, and reflection 
9. Improving instructional skills and learn about the student profile in public schools by participating in an academic 
community engagement project.  
  


Course Requirements: 
LATE ASSIGNMENT POLICY: Please pay special attention to observe the due dates for each of the assignments. 
If you are aware of problems or special situations BEFORE the due dates, ask your classmate to submit for you or 
contact the professor for special arrangements. If your work is submitted later than the day specified, the 
following points are deducted from the assignment: 
1. Up to 24 hours-5% of the total assessed points are deducted. 
2. 25-72 hours-10% of the total assessed points are deducted. 
3. By the next class meeting 15% of the total points assessed are deducted. 
4. Any other late assignment may not be accepted (each case is handled separately). 
 
TIME REQUIREMENT: For each hour in class, you will be expected to commit at least three hours outside of 
class. It is expected that if you enroll in this course, you can meet the time requirements. 
 
PROFESSIONALISM POLICY: Since you are studying to be educational role models, you will be expected to 
display professional behavior in all aspects during class time. 


ACADEMIC DISHONESTY: All students are expected to engage in all academic pursuits in a manner that is 
above reproach. Students are expected to maintain honesty and integrity in the academic experiences both in and out 
of the classroom. Any student found guilty of dishonesty in any phase of academic work will be subject to 
disciplinary action. The University and its official representatives may initiate disciplinary proceedings against a 
student accused of any form of academic dishonesty including but not limited to, cheating on an examination or 
other academic work which is to be submitted, plagiarism, collusion and the abuse of resource materials. For a 
complete listing of the university policy, see: Dean of Student's Office 


Cell Phone Policy:  
The use by students of electronic devices that perform the function of a telephone or text messager during class-time 
is prohibited. Arrangements for handling potential emergency situations may be granted at the discretion of the 
instructor. Failure to comply with the instructor’s policy could result in expulsion from the classroom or with 
multiple offenses, failure of the course. Any use of a telephone or text messager or any device that performs these 
functions during a test period is prohibited. These devices should not be present during a test or should be stored 
securely in such a way that they cannot be seen or used by the student. Even the visible presence of such a device 
during the test period will result in a zero for that test. Use of these devices during a test is considered de facto 
evidence of cheating and could result in a charge of academic dishonesty (see student code of conduct).  
 
STUDENT SYLLABUS GUIDELINES: Please see www.shsu.edu/syllabus 
 







BLACKBOARD: The schedule and syllabus is subject to change, please check Blackboard Announcement 
regularly for any updated information. 


 


NCATE Accreditation 


The National Council for Accreditation of Teacher Education (NCATE), the largest accreditation body in the United 
States, is officially recognized by the U.S. Department of Education and highly acclaimed as an accrediting body for 
institutions that prepare educators for professional roles in schools. NCATE’s mission is to provide accountability 
and improvement in educator preparation through a standards-based assessment. NCATE accreditation adds value to 
your education as a program of high quality in the educational community. 


“NCATE standards are based on the belief that all children can and should learn, (NCATE, 2008).” The 
effectiveness of the College or Unit is measured based on the standards, which are institutional guidelines that 
ensure knowledge, skills, and professional dispositions educators need to facilitate P-12 learning. 


The NCATE website is source for additional information accessed as follows: 


http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  


http://www.ncate.org/Standards/UnitStandards/UnitStandardsinEffect2008/tabid/476/Default.aspx  


 


The Conceptual Framework and Model 


The COE Conceptual Framework establishes the shared vision of the college in preparing educators 
to work with P-12 students through programs dedicated to collaboration in instruction, field 
experience, and research, the candidates in Sam Houston State University’s Educator Preparation 
Programs acquire the knowledge, dispositions, and skills necessary to create a positive learning 
environment preparing educators to work with P-12 students. Employing a variety of technologies, 
candidates learn to plan, implement, assess, and modify instruction to meet the needs of diverse 
learners.  


The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that 
serve to identify areas tied to course work where there is evidence of Conceptual Framework and 
goals assessment. The five indicators are: 


Knowledge Base (CF1)  
Technological Learning Environment (CF2) 
Communication (CF3) 
Assessment (CF4) 
Effective Field Experience with Diverse Learners (CF5) 
Web link on Educator Preparation Services site for Conceptual Framework: http://www.shsu.edu/~edu_edprep/ 


SHSU Dispositions and Diversity Proficiencies 


1. Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1) 
2. Demonstrates a commitment to using technology to create an authentic learning environment that promotes 


problem-solving and decision making for diverse learners. (CF 2) 
3. Practices ethical behavior and intellectual honesty. (CF 3) 
4. Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3) 
5. Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or 


programs to meet the needs of culturally and linguistically diverse learners. (CF 3; CF 5) 







6. Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 5) 
7. Uses assessment as a tool to evaluate learning and improve instruction for all learners. (CF 4) 


8. Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 


9. Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor domains. (CF 5) 
10. Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse learners. (CF 5) 


  
The Dispositions and Diversity Proficiencies (DDP) are administered and evaluated during the initial and advanced 
program in prescribed courses. (Please provide additional information for the candidate if the DDP is administered 
during your course.) 
 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of the 
programs. You will receive one survey in the final semester prior to graduation regarding the operations of the unit 
during your time here. A second survey will occur within one year following graduation from or completion of a 
program, and will be sent to you and to your employer. This survey will focus on the preparation received at SHSU. 
Please remember that your response to these surveys is critical to SHSU program excellence. 
Matrix:    
                                            


Topic(s)/Objective(s) Activities/Assignments 
(including field-based activities) 


Measurement 
(including performance-based) 


Standards Alignment 
TS—Texas Educator 
Standards/Competencies 
DDP—Diversity and 
Disposition 
Proficiencies 
CF—Conceptual 
Framework Indicator 
N—NCATE Standard 1 
(if there is no SPA) 
NETS – ISTE NETS 
Technology Standards 


Demonstrates knowledge 
of fundamental language 
concepts 


Text readings, journal articles, and 
Lecture  


Journal article reaction paper rubric, 
exam and quizzes 


TS – ESL 1.1k, 1.2k, 1.3k, 
1.4k, 2.1k, 3.1k, 3.2k, 3.5k, 
4.1k, 4.3k, 5.1k. 5.2, 
6.3k,.6.4k,.6.5k, 7.1k, 7.2k 
DDP – 1, 7 
CF – 1, 3 
TESOL – 1.a 
NETS - 3 


Apply knowledge of 
effective ESL strategies 
through multiple 
presentations. 


Prepare SIOP lessons for ELLs 
addressing oral and written 
language 
 
Synthesis of ESL learning 
strategies in workshops 
 
Picture file 


Strategy Workshop rubric; picture 
file rubric; SIOP lesson plan rubrics, 
exam and quizzes 
 


TS – ESL 1.1s 1.2s 1.4s 3.2s 
4.3k, 4.4k 4.7k 4.1s. 4.6s, 7.2s 
DDP – 1, 5, 7 
CF - 1, 3, 5, 6, 7, 8 
TESOL – 2, 3.a, 3.b, 3.c 
NETS – 2, 3, 4 


Demonstrate effective 
written communication of 
thoughts and reflections.  


Journal article reaction paper 
SIOP lessons   


Journal article reaction paper rubric TS – ESL  1.5k, 1.4s, 2.2s, 
2.3k 
1.5k, 1.4s 
DDP – 3, 4, 5 
CF – 1, 3, 4 
TESOL – 5.b 
NETS - 5 


Examine and evaluate 
ESL resources reflecting 
current research and best 
practices. 


Journal article reaction papers  
Workshop presentations 
 


Journal article reaction paper rubric, 
Workshop presentation rubric 
 


TS – ESL  1-7k & s 
DDP – 2, 4,  
CF – 1, 3 
TESOL – 5.a.,  5.b 
NETS – 2, 3, 5 







Analyze and develop 
appropriate classroom 
activities for ELLs.  


Prepare SIOP lessons for ELLs 
addressing oral and written 
language 
 
Picture file 


SIOP Lesson plan rubrics; picture 
file rubric 
 


TS – ESL 2.5s, 3.3s, 4.3s, 5.2s 
DDP – 1, 6, 7, 10 
CF – 2, 3, 5 
TESOL – 2, 3.a, 3.b, 3.c 
NETS – 2, 4 


Investigate, compare and 
contrast L1 and L2 
processes. 


Observe ELLs; text readings Exam , SOLOM and WIDA 
assessments 
 


TS - ESL 1 all  & 3 all  
DDP – 7 
CF – 3, 5  
TESOL – 1.b, 2, 5.a 
NETS – 2, 5 


Examine both traditional 
and alternative 
assessment strategies for 
placement and evaluation 
of ELLs and develop 
assessment strategy that 
reflects multicultural 
understanding. 


Observe teacher assessment 
methods; lesson plan 
modifications. 


Exam; SOLOM and  WIDA 
assessments 
 
 


TS - ESL 1 all  & 3 all  
DDP – 7 
CF – 3, 5  
TESOL – 1.b, 2, 5.a 
NETS – 2, 5 


Demonstrate effective 
integration of continued 
language development 
strategies through content 
area instruction. 


Prepare SIOP lessons for ELLs 
addressing oral and written 
language, picture file 


Exam; SIOP Lesson plan rubrics; 
picture file rubric 
 
 


TS –ESL 5 all 
DDP – 1, 6, 7, 8, 10 
CF – 2, 3, 5 
TESOL – 3.a, 3.b, 3.c  
NETS – 2, 4 


Demonstrate effective 
written communication of 
thoughts and reflections.  


Journal article reaction paper 
SIOP lessons   


Journal article reaction paper rubric TS – ESL  1.5k, 1.4s, 2.2s, 
2.3k 
1.5k, 1.4s 
DDP – 3, 4, 5 
CF – 1, 3, 4 
TESOL – 5.b 
NETS - 5 


 
NCATE Unit Standards http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  
http://www.ncate.org/Standards/UnitStandards/UnitStandardsinEffect2008/tabid/476/Default.aspx 
State Standards:  https://secure.sbec.state.tx.us/SBECOnline/transplcynewcertfall04.asp?width=1920&height=1080 
Web address for TESOL standards:  http://www.tesol.org 
Web link on Educator Preparation Services site for Conceptual Framework: http://www.shsu.edu/~edu_edprep/ 
 
EXPECTATIONS:  
ATTENDANCE POLICY: Punctual and regular attendance is expected. Each absence after the first one will 
result in the deduction of 3 percentage points from final grade. Two tardies and /or early departures are 
equivalent to an absence. In case of an emergency, please contact the professor.  Students MUST be present to 
receive credit for in class assignments.  Please see me after class if you come in late so I can change the 
attendance roster. It will be counted as an absence if you FORGET to let me know.  
 
 
          
FORMAT FOR COURSE DOCUMENTS:  All assignments outside of class must be computer-generated, 
double-spaced, use a 12 point Arial or Times New Roman font, APA style and proofread to be error free.  All papers 
need to be stapled. Have your name, course name, number and section (single-spaced) on the top left corner of the 
first page.  
 
Note: Plan to make time to use the Sam Houston Writing Center, located in Wilson 114, for consultation on your 


written assignments. Writing tutors will work with you one on one to help you generate a draft, organize a 
draft, or revise a draft of any assignment. You can just drop by to work with a tutor or call 936-294-3680 or 
email: wctr@shsu.edu 


 
 







Course Evaluation 
Grading and the Course Assignments  93 – 100 %.  A  


85 – 92.9 %     B  
77 – 84 %     C  
60 – 76 %     D  
below 59 %  F 
 


Class Participation 100 
ESL Teacher Lesson Plans & Reflections 200 
SOLOM 75 
Discussions 125 
Quizzes 100 
Exams 200 
Final Project 125 
Final Project Presentation 75 
TOTAL 1000 
 
 
1. Class Participation (100 pts): You are expected to participate in and contribute to class 


sessions. This involves: 
 a) carefully doing the readings to be able to discuss them in class 
 b) giving your full attention to class discussions (no texting/emailing, etc.) 
 c) contributing to the discussion as a speaker and listener 
 d) listening to your classmates who are talking  
 e) asking questions or suggesting further avenues for discussion 
 


2. ESL Teacher Lesson Plans (2X 50=100): You will be asked to prepare a lesson plan in a 
content area of your choice (e.g., language arts, math, sciences, social studies). In this lesson plan, 
you will focus on the language and content objectives of the one hour session you would teach in 
an ESL classroom. The lesson plans are typically 1-2 pages long. There are specific guidelines on 
blackboard, and we will also cover writing lesson plans in the class. 
 
3. ESL Teacher Reflections (24 X 50=100100): The purpose of this assignment is to help you 


get accustomed to think like an ESL teacher. After each lesson plan is completed, each student 
will write a brief (500-700 words) reflection on how your lesson plans would benefit English 
language learners (ELLs). These are going to be like diary entries and can focus on how effective 
you think the lesson is, if the objectives were met, and if you still have any questions or concerns 
about how you would teach this lesson to ELLs.  
  
4.  SOLOM (75 pts): The purpose of this assignment is to provide you with practice assessing 


the oral language proficiency of an English language learner. Ideally, you should observe an ELL 
for at least 30 minutes in the classroom setting. If the ELL is in a classroom in which there is little 
oral participation or group work, you may interview the ELL instead. Listen closely to the 
language (both academic and social) the ELL produces and assess them using the SOLOM 
template and write a 1-2 page report summarizing your observations.  
 
3. Discussions (125 pts): Each week, two students will be responsible for leading a discussion 


on one of the readings covered in a given week.  
 


Preview (10 pts): The pair will provide the class with a preview of the reading and 
distribute a reading guide and an answer key to the professor, a week before the class 







during which the article will be covered. The purpose of the preview is to activate any 
relevant background information that may help the class as they read the article. The 
preview can take any form considered appropriate, for example, two or three brief pre-
reading questions, or a simple activity that demonstrates the topic. The preview should be 
around 10-15 minutes long. 
    
Discussion (50 pts): On the day that the reading is covered in class, the pair/group will 
lead a discussion based on the reading guide they distributed during the preview. Issues 
that may be discussed include, but are not limited to: a) critical account of important 
issues, insights, potential problems, and so forth related to that area of language teaching; 
b) connections to personal experiences as a language learner or teacher; c) discussion on 
how the topic relates to other topics (to-be) covered in the class. The discussion should be 
around 40 minutes long.  
 
Response (65 pts): Students (excluding the discussion leaders) will fill out their answers 
to the reading guides and submit them at the beginning of class (13x5=65). Answers to 
the reading guides should be complete and accurate in order to receive full credit. Late 
submissions, submissions after the class or submissions sent via email wile student is 
absent will not be accepted.  
 


4. Quizzes (100 pts) Four unannounced quizzes (25 pts. each) will be given in class to ensure 
that you are completing the readings. The quiz will cover the reading assigned for the day. 
Prepare scantrons for quizzes. If you are absent on a day a quiz is given, the average of the other 
four quizzes will be given to the fifth quiz.  


 
5. Exams (200 pts): There will be two exams (midterm and final). Each exam will be worth 100 
pts.  Prepare scantrons for exams. 
 
6. Final Project (125 pts): You will prepare a teaching portfolio which includes: 
 a) a 1-2 page teaching philosophy 
 b) two detailed lesson plans and related materials to promote integrated language skills 


development in a content- or theme-based course for a population of your choice (e.g., K-
12 class that includes L2 learners of English) along with your reflections. These will be 
the ones you already prepared during the semester.  


 c) a conclusion section, 1-2 pages that focuses on your growth throughout the semester, 
your increasing understanding of ELLs’ needs and interests, and incorporates the 
rationale for your decisions based on the course readings and class discussions 


 
7. Final Project Presentation (75 pts): Students will present their lesson plan during a 10-
minute presentation towards the end of the semester. Specific guidelines will be given at the 
time.  
 
8. Extra Credit Assignments (50 pts): You can choose one (maximum two) of the following 
books to read and complete a 3-4 page book report by November 30th. The book report should 
include a summary and your reflections to the events in the book. The books listed here are 
autobiographies of bilingual students who come to the U.S. later in their life. There is a variety of 







perspectives such as an Asian author (The woman warrior), a European author (Lost in 
translation), an Arabic author (Out of place) and Latino/a authors (Burro Genius). These books 
will help you gain insight into the complexities of a life as a bilingual student in the U.S. The 
reports will be posted on blackboard through Turnitin so that the originality of the work is 
ensured. 
 Books: 
 The woman warrior: Memoirs of a girlhood among ghosts by Maxine Kingston 
 Lost in translation: A life in a new language by Eva Hoffman 
 Burro Genius: A memoir by Victor Villasenor 
 Out of place: A memoir by Edward Said 
 Hunger of memory: The education of Richard Rodriguez by Richard Rodriguez 
 When I was Puerto Rican: A memoir by Esmeralda Santiago 
 


  STUDENT ABSENCES ON RELIGIOUS HOLY DAYS POLICY:  


Section 51.911(b) of the Texas Education Code requires that an institution of higher education excuse a student from 
attending classes or other required activities, including examinations, for the observance of a religious holy day, 
including travel for that purpose.  Section 51.911 (a) (2) defines a religious holy day as: “a holy day observed by a 
religion whose places of worship are exempt from property taxation under Section 11.20….” A student whose 
absence is excused under this subsection may not be penalized for that absence and shall be allowed to take an 
examination or complete an assignment from which the student is excused within a reasonable time after the 
absence. 


University policy 861001 provides the procedures to be followed by the student and instructor.  A student desiring to 
absent himself/herself from a scheduled class in order to observe (a) religious holy day(s) shall present to each 
instructor involved a written statement concerning the religious holy day(s). The instructor will complete a form 
notifying the student of a reasonable timeframe in which the missed assignments and/or examinations are to be 
completed. For a complete listing of the university policy, see: 
http://www.shsu.edu/~vaf_www/aps/documents/861001.pdf   


STUDENTS WITH DISABILITIES POLICY: 


It is the policy of Sam Houston State University that individuals otherwise qualified shall not be excluded, solely by 
reason of their disability, from participation in any academic program of the university. Further, they shall not be 
denied the benefits of these programs nor shall they be subjected to discrimination. Students with disabilities that 
might affect their academic performance are expected to visit with the Office of Services for Students with 
Disabilities located in the Counseling Center . They should then make arrangements with their individual instructors 
so that appropriate strategies can be considered and helpful procedures can be developed to ensure that participation 
and achievement opportunities are not impaired.  


SHSU adheres to all applicable federal, state, and local laws, regulations, and guidelines with respect to providing 
reasonable accommodations for students with disabilities. If you have a disability that may affect adversely your 
work in this class, then I encourage you to register with the SHSU Counseling Center and to talk with me about how 
I can best help you. All disclosures of disabilities will be kept strictly confidential. NOTE: No accommodation can 
be made until you register with the Counseling Center. For a complete listing of the university policy, see: 
http://www.shsu.edu/~vaf_www/aps/811006.pdf  


VISITORS IN THE CLASSROOM: 


Only registered students may attend class. Exceptions can be made on a case-by-case basis by the professor. In all 
cases, visitors must not present a disruption to the class by their attendance. Students wishing to audit a class must 
apply to do so through the Registrar's Office.  







Note The instructor reserves the right to alter (add, delete and/or modify) the syllabus to meet the individual needs 
of the students.  
 
Blackboard Announcement: The schedule and syllabus is subject to change, please check Blackboard 
Announcement regularly for any updated information. 
 
 


CLASS SCHEDULE 
 


Wk Date Topics Readings and 
Assignments (to be 
completed BEFORE 
class) 


Discussion Leader 


2 09/02 -Introduction to course 
-Overview of syllabus 
-Structure of SIOP model 
-Communicative language 
teaching (CLT) 


-Ch 1: Introducing 
the SIOP Model 
-Savignon 


Dr. Uzum 


3 09/09 -Input, Interaction, &Output 
-Activity from Vogt and 
Echevarria Ch. 4 
 


Ch 4:Comprehensible 
Input 
-Lee & Van Patten 


 


4 09/16 -Interaction and Corrective 
feedback in ESL classrooms 
-Activity from Vogt and 
Echevarria Ch. 6 


-Ch 6:Interaction 
-Lyster & Ranta 


 


5 09/23 -Needs assessment and syllabus 
design 
-Lesson Planning 
-Activity from Vogt and 
Echevarria Ch. 2 


-Ch 2: Lesson 
Preparation 
-Jensen 


 


6 09/30 -Assessment 
-SOLOM 
-WIDA 
-Activity from Vogt and 
Echevarria Ch. 9 


-Ch 9: Review & 
Assessment 
-Cohen 
Lesson Plan and 
Reflection 1 due 


 


7 10/07 -ESL Program Types 
-Bilingual Education 
-Activity from Vogt and 
Echevarria Ch. 5 
-MIDTERM 


-Ch 5: Strategies 
-Peregoy & Boyle 
pp.23-28 
 


 


8 10/14 -Content-based Instruction 
-Activity from Vogt and 
Echevarria Ch. 3 
 


-Ch 3:Building 
Background 
-Hawkins 
- SOLOM 
Assignment due 


 


9 10/21 -Grammar Learning 
-Activity from Vogt and 


-Ch 7:Practice & 
Application 


 







Echevarria Ch. 7 
 


-Larsen-Freeman 


10 10/28 -Vocabulary Learning 
-Activity from Vogt and 
Echevarria Ch. 8 
 


- Ch 8: Lesson 
Delivery 
-DeCarrio 


 


11 11/04 -Literacy Development: 
Reading 
-Writing a teaching philosophy 
 


-Ch 10: Issues of 
Reading 
-Ediger 
Lesson Plan and 
Reflection 2 due 


 


12 11/11  -Literacy Development: 
Writing 
Presentations Day 1 


-Ch 11: Effective Use 
of the Protocol 
- Olshtain 
 


 
 


13 11/18 -Aural/Oral Skills 
-TEXES Exam Review 
-Presentations Day 2 


-Peterson 
-Peck 
 


 
 
 


14 11/25 -Reflective teaching practice 
-Presentations Day 3 
 


-Murphy  
Dr. Uzum 


 
15 12/03 -Language learning and 


Technology 
-Final Exam 


-Hoopingarner  
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		24b. Fall 2014 TESL 4303.01 Course title does not match (2)
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Conceptual Framework 
 


 The Conceptual Framework of Sam Houston State University SHSU College of 
Education is based on theoretical models, research, and sound educational practice 
identified by faculty, candidates, and public school stakeholders. Just as our programs 
undergo constant review for effectiveness, the Conceptual Framework also is revisited to 
ensure it continues to reflect the nuances of our program.  We are a college dedicated to 
the instruction and preparation of PreK-16 teachers, counselors, administrators and 
support faculty and staff.  We believe that knowledgeable candidates leave our institution 
prepared to make a difference in the lives of those with whom they work, teach and 
interact.  Through our excellent programs, candidates graduate with the knowledge, skills 
and dispositions necessary for their particular roles within institutions dedicated to 
educating, nurturing and supporting our future citizens. 
 
 


Sam Houston Normal Institute or School was created by an act of the Texas 
Legislature in 1879 "to elevate the standard of education throughout the State, by giving 
thorough instruction and special training to our present and future teachers". It became 
the first Normal Institute west of the Mississippi River and began shaping education in 
Texas for generations.  Sam Houston Normal College became a member of the American 
Association of Teachers Colleges in 1922. In 1923 the curriculum to prepare teachers for 
elementary schools was expanded to prepare teachers at all levels in the public schools 
and Sam Houston Normal Institute became Sam Houston State Teachers College. In 1938 
the Sam Houston Catalog was altered to reflect a broader horizon and an expanding 
concept of its educational mission. Courses contributing to the preparation of those 
students who wished to enter the professions such as dentistry, medicine and law were 
offered as preprofessional courses.  In 1965 the word "Teachers" was dropped from the 
name of the institution and in 1969 the institution became Sam Houston State University.  


 
The College of Education is one of five colleges that make up the University and 


there are five departments directly or indirectly involved in public education contained 
with in the College of Education.  Our commitment to the education of students from Pre-
K through Grade 12, the preparation of practicing professionals in a variety of education 
related fields, and the continued development of practicing professionals through our 
graduate and certification programs shapes the program decisions made to this day. 


Mission and Goals 


The mission and goals of the College of Education contribute to and serve as the 
foundation for our Conceptual Framework.  The mission statement details our 
commitment to excellence. 


 
Mission 
 
Through excellent collaborative instruction, research, and field experiences, the 
Educator Preparation Programs of Sam Houston State University provide 
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candidates with opportunities to develop dispositions, skills, and knowledge that 
enable them to create an environment in which they plan, implement, assess, and 
modify learning processes, while serving effectively in diverse educational roles, 
reflecting meaningfully on their growth, and responding proactively to societal 
needs.  


 
The strategic goals of the College of Education are: 
 


1. Enhance quality and effectiveness in academic programs by: 
 Providing credible evidence of candidate preparedness for the 


field,  
 Securing and maintaining accreditation in every program, 
 Matching  curriculum to national, regional, state and specialty 


program standards, and 
 Providing resources to support program growth. 


 
2. Promote faculty excellence in teaching, scholarship and service, through 


• Providing resources for professional development, 
• Recruiting and hiring high quality faculty and lecturers, 
• Addressing diversity among faculty and the students we serve, and 
• Clarifying expectations for career advancement. 


 
3. Ensure satisfaction among the various constituencies served by the 


College, through 
• Providing accurate and timely program information to students, 
• Providing personalized service, 
• Building capacity in unit staff and student workers, and 
• Providing opportunities for staff collaboration and knowledge-


sharing. 


 
4. Promote quality programs and developing partnerships through 


• Developing partnerships through improved communications, 
• Enhancing state, regional, national and international recruiting and 


advertising 


 
5. Promote Institutional effectiveness and operational excellence  by 


• Collecting and sharing data that is measureable, time-bound and 
actionable, 
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• Systematic evaluation and improvement of procedures and 
processes, 


• Analyze and improve delivery systems, 
• Recognize faculty and staff service to the College, the University 


and the Profession 


 
This mission statement and goals are addressed by instructional programs based on 
our conceptual framework and implemented by concerned and well prepared 
professionals serving as Dean, Associate Dean, Department Chairs, Program 
Directors and Faculty in the College of Education.  Ongoing data collection leads to 
program evaluation and change where needed. 
 


Conceptual Framework:  Historical Perspective 
 
 Our current Conceptual Framework draws heavily from the framework developed 
in the 2002/2003 academic year.  It reflects our continued understanding and attention to 
the need for our candidates to make a difference in the public schools where they will be 
employed as teachers, administrators or counselors.  In 2005, the Conceptual Framework 
was circulated among faculty for comment.  At that time, the faculty communicated 
support for the existing model and indicated it still reflected the mission of our 
preparation programs.  Additional meetings were held by the Conceptual Framework 
committee during the fall and spring of 2006 and 2007 to update the narrative that 
accompanies the model.  Additionally, stakeholders from outside the university were 
given the opportunity to comment on the framework through their participation in the 
Sam Houston Innovative Partnership with Schools (SHIPS).  SHIPS  is a consortium of 
area school districts participating in field experience opportunities for our preservice 
candidates.  Additionally, administrators and teachers from SHIPS give input into 
program and assessment decisions and participate in scoring the teacher work sample 
(one of our assessments of program effectiveness).  During the fall of 2007, substantive 
changes were made to the Conceptual Framework narrative to insure it reflected the most 
current understanding of our program goals and objectives by stakeholders in our 
program areas. 
 
Summary of the Sam Houston State University Conceptual Framework 
 


The Sam Houston State University Educator Preparation Program, through 
collaborative instruction, field experience, and research, ensures that candidates have a 
strong instructional decision making foundation as they acquire the knowledge, skills, 
and dispositions to plan, implement, assess, and modify instruction for diverse learners 
using all technologies available.  Administration, counseling, library services, and other 
programs are equally devoted to ensuring that candidates graduate with an understanding 
of their role in the success of PreK-12 students.  National, state, and institutional 
standards help define the knowledge and skills expected of candidates and course 
outcomes align with all standards (Cochran-Smith & Zeichner, 2005; Darling-Hammond 
& Bransford, 2005).  The common syllabi format adopted by the educator preparation 
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faculty outlines this alignment of candidate proficiencies and national and state 
professional standards. 
 
 The SHSU Educator Preparation Program in conjunction with content program 
areas from the Colleges of Arts and Sciences and Humanities and Social Sciences and the 
SHIPS help to develop candidates who can create an environment for learning that uses 
current and diverse technologies.  This commitment to technology is evidenced in 
educator preparation course objectives and assessments.  Candidates are expected to use 
diverse technologies to enhance instruction and to communicate effectively with 
colleagues and community stakeholders in education.  Classrooms in the Teacher 
Education Center have technology stations and Ethernet connections.   
  
Through collaborative instruction and effective field experiences, the Sam Houston State 
University Educator Preparation Program prepares candidates for responding positively 
to diverse learners and diverse cultures.  The Sam Houston State University Educator 
Preparation Program, with the input of our partners (SHIPS), evidences a commitment to 
diversity by assuring candidates participate in P-12 school settings with diverse 
populations and also that candidates plan, implement, and modify lessons for diverse 
populations during field experiences.  Candidates track Level 1, Level II, and Level III 
field experiences on a computer program that links to field site demographics.  
Candidates are required to select diverse sites with each experience. 
 
The Conceptual Framework and Model 
 
 The Educator Preparation Unit within the College of Education is dedicated to 
instructional excellence, modeling life-long learning, and sharing a vision and expertise 
with the surrounding community and has adopted a logo that makes the mission explicit 
to all stakeholders:  “Enhancing the Future Through Educator Preparation”. 
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Stakeholders associated with the Educator Preparation Programs believe that learning is a 
science and a developmental process that through reflective experience can become an 
art.  Through the mission of the Educator Preparation Programs, educators grow as 
learners and develop the craft of teaching, administrating, or school counseling in public 
P-12 settings.  Striving to fulfill the need in our society for quality educators who will 
advance and positively influence the goals of society, faculty in the Educator Preparation 
Programs work collaboratively with faculty in the Colleges of Arts and Sciences and 
Humanities and Social Sciences, with school district personnel, the general public, and 
with candidates.  The Colleges of Arts and Sciences and Humanities and Social Sciences 
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faculty provide the foundation with content area knowledge and serve as committee 
members on various committees within the College of Education such as our NCATE 
committees and the professional concerns committee (the professional concerns 
committee addresses concerns about the dispositions of our candidates from any of our 
stakeholders).  Additionally, district personnel provide proactive insight in field 
experience (professional experiences in real world settings are described in depth in other 
parts of the report) and reflective feedback on the work of our pre-service teachers, 
counselors, administrators, and educational psychologists. Our candidates plan, 
implement, assess, and modify their methods and strategies to benefit the children in 
public P-12 schools who are the ultimate benefactors of all efforts (Weimer, 2002).  This 
instructional decision making is reflected throughout course work and capstone 
experiences like the Teacher Work Sample.  The general public supports our institution 
with tax dollars and expects accountability so we provide that through the Texas State 
Board of Educator Certification’s Accountability Framework (information about specific 
institutions is available on the TSBEC website www.sbec.state.tx.us).  The Conceptual 
Framework (CF) indicators throughout the framework serve to identify areas tied to 
course work where there is evidence of Conceptual Framework and goals assessment. 
 
Knowledge Base (CF1) 
The purpose, as evidenced by our mission statement and college goals (appearing earlier 
in this document), of the Sam Houston State University Educator Preparation Programs is 
to develop a knowledge base that is comprehensive and directed to the candidates’ 
individual needs ; dispositions that enable them to be understanding, respectful, and 
inclusive in their creation of nurturing learning environments for diverse learners ; and  
skills which enable them to plan, implement, and assess appropriate instruction (Gagne, 
Briggs & Wagner, 1988) .This knowledge base, comprehensive in content, and reinforced 
with pedagogical and learning theory, prepares candidates  to be effective instructional 
leaders responsive to the diverse needs of their students, campuses and learning 
communities (Darling-Hammond, 2000; Freiberg, 2002) .  They will gain this knowledge 
through course content, faculty modeling, and field experiences.  Coaching and modeling 
by the educator preparation faculty, by content area faculty, and by teachers, 
administrators, counselors and psychologists in the public school settings reinforce this 
learning.  The educator preparation faculty also integrates opportunities for candidates to 
collaboratively build an understanding of their vocation (Dewey, 1943, 1975; Schön, 
1991; Vygotsky, 1978).  Candidates graduate from our programs with the experience of 
and the theory for effective planning, implementation, assessment, and modification of 
lessons to insure optimal learning. .  Additionally, they understand the importance of 
reflection and inquiry for their continued professional growth (Dembo, 2001; Hackney & 
Henderson, 1999; Teitel, 2001).   
 
Technological Learning Environment (CF2) 
Candidates immerse themselves in a learning culture framed by information technology. 
This culture focuses on technological mastery and the more complicated processes, 
problem-solving, and decision-making necessary in a world with complex standards that 
are at times abstract and perhaps seemingly contradictory.  (Friedman, 2005; Popkin & 
Iyengar, 2007; Turkle 2004).  The candidates learn to create an authentic environment 
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that encompasses the use of simulation games, research, data assessment, interactive 
multimedia production, video and audio editing, and the Internet to engage students in the 
P-16 learning culture (Turkle, 1995). 
Candidates use diverse technologies, group activities, and teaching strategies to focus, 
engage, and lead P-16 students to high level thinking skills in the cognitive, affective, and 
psychomotor domains (Bloom, 1980; Harrow, 1972; Krathwoh, Bloom & Masia, 1964). 
 
Communication (CF3) 
The graduates of the Educator Preparation Programs are effective communicators.  Using 
a variety of media, candidates communicate through their words and thoughts by oral and 
written methods in ways that further our mission.  They are active listeners who are 
thoughtful before responding.  They communicate effectively with a diverse group of 
stakeholders and strive for the highest levels of professionalism in all their interactions. 
Several assignments from program course work specifically address communication and 
are indicated by a CF3 designation in course syllabi. 
 
Assessment (CF4) 
Learning to plan and implement learning processes is critical for educators in P-16 
settings.  However, learning to assess and modify those processes is just as important.  
Candidates learn how to assess performance and to provide feedback that will lead to 
growth in their students academically and developmentally and, in the case of 
administration candidates, to growth in the teachers they will supervise (Chase, 1999; 
Merhens, 1992).  Candidates also learn several formal and informal tools for assessing 
the development, needs, and strengths of children critical to the professional educator and 
counselor (Popham, 2000; Stroh & Sink, 2002). Mastering the analysis and uses of 
learner profiles, our candidates will be able to create tools for measuring and evaluating 
performance and educational progress to facilitate the success of all students (Glasser, 
1969, 1987; Stiggins, 2002).  Our faculty is dedicated to helping all candidates gain the 
skills necessary to be effective evaluators of children, programs, and themselves, and 
helps candidates make data driven decisions.  This includes the components of modeling 
life-long learning, inquiring into areas where further study is needed, and reflecting on 
the accountability of the professional educator in the successes and failures of children 
(Schön, 1991; Schulman, 1992).  Knowledge of and about assessment is measured in 
program coursework and these assignments are indicated by CF4 designation in course 
syllabi. 
 
Effective Field Experience with Diverse Learners (CF5) 
The Educator Preparation Programs immerse candidates in field experiences that help 
them develop the dispositions of leadership, patience, flexibility, and respect for and 
acceptance of individual differences.  To prepare candidates for diverse cultures found in 
the schools, the Educator Preparation Programs emphasize an understanding of the issues 
involved with implementing an anti-bias curriculum (Derman-Sparks, 1989), as well as 
an awareness of the importance of inclusive education permeating the school experience 
(Banks & Banks, 1993; Garcia & Pugh, 1992; Hale, 1990; Ladson-Billings, 1994; Paley, 
1995).  The importance of these field experiences cannot be overstated.  It is through 
these experiences that our candidates develop and test what has been learned in the 
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university setting in a realistic environment.  Building a strong, collaborative, respectful 
relationship with stakeholders enables the Educator Preparation Programs at Sam 
Houston State University to gather qualitative and quantitative data (TExES data, 
portfolios and The Teacher Work Sample are described in other sections of the 
document) that support our belief that graduates are effective in their chosen fields 
(teaching, administrating, counseling or coaching).  This belief is supported with the 
quantitative data provided from the state accrediting agencies and the testimonials of area 
administrators who hire our candidates.  This conceptual framework guides the way in 
which we structure our courses and certification programs.  It is also a central theme that 
is reinforced individually in our classes.  In the adoption of this framework, the educator 
preparation faculty insures that the programmatic direction is in alignment with standards 
established by the State of Texas for the preparation of professional educators and the 
standards of relevant professional organizations.  This coherent program, course 
objectives, field experience evaluation, and state assessment insure the preparation of 
outstanding graduates in the fields of elementary and secondary education, counseling, 
school psychology, and educational leadership. 
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Exhibit I.5.c Conceptual Framework




Program Name Level Degree Review By Status Next Review Date 
8-12 Biology Initial Baccalaureate National Science Teachers Association Recognized 8.1.23
EC-6 Initial Baccalaureate Association for Childhood Education international Recognized 8.1.23
Educational Diagnostician Advanced Master's Council for Exceptional Children Recognized 3.15.15
Educational Leadership Principal Advanced Master's Educational Leadership Constituent Council Recognized 8.1.23
Educational Leadership Superintendent Advanced Master's Educational Leadership Constituent Council Recognized 8.1.23


Educational Psychology Advanced
Specialist or 
C.A.S.


National Association of School Psychologists Recognized 8.1.23


Foreign Language Spanish Initial Baccalaureate American Council on the Teaching of Foreign Languages
Recognized w/ 


condition
8.1.16


Kinesiology Ec - 12 Initial Baccalaureate National Association for Sports and Physical Education Recognized 8.1.16
Mathematics 8 - 12 Initial Baccalaureate National Council of Teachers of Mathematics Recognized 8.1.23
Middle School 4 - 8 Initial Baccalaureate Association for Middle Level Education Recognized 8.1.23
Reading Advanced Master's International Literacy Association Recognized 8.1.23
School Librarian Advanced Master's American Library Association Recognized 8.1.23


Social Studies 8 - 12 Initial Baccalaureate National Council for the Social Studies
Not 


Recognized
2.1.16


Special Education Ed - 12 * Initial Baccalaureate Council for Exceptional Children Recognized 8.1.23
Technology Facilitator Advanced Master's International Society for Technology in Education Recognized 8.1.23


Doctorate in Counselor Education Advanced Council for  Accreditation of Counseling and Related Educational Programs Renewed 7.30.21
Masters in School Counseling Advanced Council for  Accreditation of Counseling and Related Educational Programs Renewed 7.30.21
Masters in Community Mental Health Counseling Advanced Council for  Accreditation of Counseling and Related Educational Programs Recognized 7.30.21


Exhibit 1.5.d Specialized Professional Association Reports and Findings
Links lead to the reports in AIMS or SPAs.
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Exhibit I.5.d SPA Reports and Findings




Overview of Student Body 
 


The undergraduate student body (n=16,819) is among the most diverse in the state, with 54.8% 
White, 17.9% African-American, 1.4% Asian-Pacific Islander, 18.4% Hispanic, 0.4% Native 
American/ Alaskan, 1.9% international citizenship students, 2.8% multiracial, and 2.1% other. 
Approximately 69% of SHSU students receive some type of financial aid. The University takes 
pride in an average class size of 34 students, a faculty: student ratio of 1:25, and a diverse 
student body representing 60 countries. The Texas Higher Education Coordinating Board’s 
strategic plan for higher education, Closing the Gaps, 2000-2015, emphasizes participation and 
success goals for minority and economically disadvantaged students in comparison to White 
and economically stable students. SHSU ranks 4th in the state with a low 16.7% graduation rate 
gap between White and minority students. SHSU implemented its Project CONNECT tutoring 
program, housed in the College of Education, which has led to greater student success. SHSU 
also ranks #1 out of 38 Texas public higher education institutions in the percentage of graduates 
employed in the first quarter following their graduation, with 74.3% of alumni holding a job 
immediately following graduation. 
 
The Graduate Student body is also highly diverse of 2,754 candidates.  In 2014, 59.2% of the 
graduate student body were White, 12.6% African American, 0.4% American Indian, 15.8% 
Hispanic, 2.3% Asian/Pacific Islander, 6.0% International, 1.9% multi-racial, and 1.8% 
unknown.  Sixty-four percent of the graduate students at SHSU are female and 36% are male. 
Whereas 81% of undergraduate students attend classes full-time, only 26% of graduate students 
attend coursework full-time.  
 
The unit’s student body demographics are covered in Exhibit 4.4.e. The SHSU institutional data 
factbook is useful for gaining a broad understanding of the institution’s programs. 



http://www.shsu.edu/dotAsset/ec6721c1-7328-4c9e-9da8-f93edcf61420.pdf

http://www.shsu.edu/dotAsset/ec6721c1-7328-4c9e-9da8-f93edcf61420.pdf



Overview of Student Body




Unit-wide Program Headcount 2013-2014


Advanced Programs 1001
Educational Diagnostician 142
Principal 175
Reading Specialist 43
School Pyschologist 31
School Counselor 73
School Librarian 215
Superintendent 32
Curriculum and Instruction MED (non-certification) 195
Instructional Leadership MED (non-certification) 49
Instructional Technology MED (non-certification) 46


Initial - Post-Baccalaureate 150
Agricultural Science and Technology 6-12 4
Art EC-12 5
Business Education 6-12 15
English Language Arts and Reading 7-12 32
Family Consumer Science 8-12 6
Generalist EC-6 9
Health EC-12 4
History 7-12 28
Languages Other Than English (LOTE) Spanish 7
Life Science 7-12 7
Mathematics 4-8 2
Mathematics 7-12 3
Mathematics/Science 4–8 1
Music EC–12 1
Physical Education EC-12 16
Science 7-12 2
Social Studies 7-12 3
Speech 7-12 3
Technology Applications EC-12 1
Technology Education 6-12 1


Initial - Undergraduate 1592
Agricultural Science and Technology 6-12 37
Art EC-12 6
Dance 8-12 2
English Language Arts and Reading 7-12 56
English Language Arts and Reading/Social Studies 4-8 67
Family Consumer Sciences 6-12 4
Generalist EC-6 685
Generalist EC-6 (Bilingual) 95
Generalist EC-6 with EC-12 Special Education 225
History 7-12 51
Journalism 7-12 3
Languages Other Than English (LOTE) Spanish 13
Life Science 7-12 8
Mathematics 4-8 75
Mathematics 7-12 19
Mathematics/Science 4–8 55
Music EC–12 95
Physical Education EC-12 80
Science 7-12 1
Speech 7-12 3
Theatre EC-12 12


Data from 2014 Texas Fall Reporting with non-certification people added.
Candidates in the combination C&I MED and PB Initial Certification were counted only as PB Initial Certification. 





		13-14 Headcount



2013-2014 NCATE Program Headcount




Institutional Mission, Vision, and Goals 


Sam Houston State University’s institutional mission, vision, and goals are available online at 


http://www.shsu.edu/graduate-catalog/2013-2015/institutional-mission-statement.html 


Institutional Mission 


Sam Houston State University provides high quality education, scholarship, and service to 
qualified students for the benefit of regional, state, national, and international constituencies. 


 


Institutional Goals 


 Promote students’ intellectual, social, ethical, and leadership growth. 


 Recruit and retain qualified, dedicated faculty and support staff. 


 Recruit and retain qualified, motivated students. 


 Provide the necessary library and other facilities to support quality instruction,  


research, and public service. 


 Provide an educational environment that encourages systematic inquiry and research. 


 Promote and support diversity and provide for equitable opportunities for minorities. 


 Offer a wide range of academic studies in pre-professional, baccalaureate, master’s,  


and doctoral programs. 


 Collaborate with other universities, institutions, and constituencies. 


 Provide instructional research and public service through distance learning and  


technology. 
 


Institutional Vision 


Best at Educating the Texas Workforce 


 Excellence in academics 


 Effective in student success 


 Efficient in operations 


 Loyal to traditions 


 Dedicated to innovation 


 



http://www.shsu.edu/graduate-catalog/2013-2015/institutional-mission-statement.html



Institutional Mission, Vision, and Goals




Unit Assessment System: Transition Point Assessment (Initial Programs) 


*ACEI (EC-6) 
Dr. Lautrice Nickson, 
& Dr. Diana Nabors 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, 3374, ECHE 3315 


Transition Points 1A and 1B 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372, 4310 
1B: CIEE 4334, 4335, 4336, 4227 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4384, 4391, 4392 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    TExES EC-6 Generalist # 191 
TExES EC-12 PPR # 160 


#2 SPA Content Measure  
Literacy Methods Case Study – READ 
3370, 3371, 3372 (Std. 2.1) 
 


  


#3 Instructional Planning  


Math, Science and  Social Studies  
Lesson Plans – Professional Pedagogy- 
Content Methods - CIEE 4434, 4435, 
4436 (Std. 3.1 - 3.5) 
 


  


#4 Clinical Experience   
Professional Development Appraisal 
System (Form A) CIEE 4491, 4492 
(Student Teaching) 


 


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  CIEE 4491, 


4492 (Student Teaching)  


# 6 SPA Content Measure  
Representative Sample of the TExES 
Exam (diagnostic) Literacy Methods – 
READ 3370, 3371, 3372 


  


# 7 SPA Content Measure 
(Optional) 


ECHE 3315 (Std. 2.5, 2.6, 2.7) 
Portfolio – Lesson Plan Development    


# 8 SPA Content Measure 
(Optional)      


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


1  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*ACTFL Spanish 
(EC-12) 
Ms. Silvia Huntsman 
& Dr. Kay Raymond  
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


EC-12 Spanish #613 LOTE 
TExES 8-12 Pedagogy & 
Professional Responsibilities  
# 130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning   Spanish Lesson Plan 
  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  


# 6 SPA Content Measure    Oral Proficiency Interview  


# 7 SPA Content Measure   Oral Presentation  


#8 SPA Content Measure     


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


2  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*CEC 
Special Education  
EC-12  
Dr. Sharon Lynch & 
Dr. Nancy Stockall 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
EED 2333; SPED 2301, 3302, 3304, 3303; 
ECHE 2313, 3243; CIEE 3374, 3323; CIME 
3375; BESL 2301; TESL 3101 


Transition Point 1 
Level 2 Field Experience 
 TESL 4101; CIEE 4334, 4335, 
4336, 4227; READ 3370, 3371, 
3372, 4205; SPED 3305, 4301, 
4302; BESL 3301 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE 4116, 4117, 4391; SPED 
4303; TESL 4102 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    


TExES EC-12 Special Education 
# 161  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Multiple Choice Test of Content 
Knowledge – During SPED 4302   


#3 Instructional Planning  Case Study Assignment – During SPED 
3305   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure  Special Education Block Work Sampling 
– During SPED 4302   


# 7 SPA Content Measure  Knowledge/Planning/Intervention Paper 
– During SPED 3303   


# 8 SPA Content Measure Special Education Lesson Plan – During SPED 3304    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


3  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
 


*NASPE  
Physical Education 
EC-12  
Dr. Jose Santiago 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
KINE 3368;  CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394; READ 4320; 
KINE 4363, 4369  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES EC-12 Physical 
Education # 158  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Adaptive Notebook in KINE 4369   


#3 Instructional Planning Skill Theme Approach Planning 
KINE 3368    


#4 Clinical Experience   
Student Teacher Evaluation Tool 
Student Teaching – (CISE 4396, 4397, 
4380) 


 


# 5 Effect on K-12 Student 
Learning  


Lesson Plan Assignment 
Methods  Block - (CISE 4364, 4394; 
READ 4320) 


  


# 6 SPA Content Measure Fitnessgram 
KINE 3368     


#7 Instructional Planning  Unit Planning Assignment 
KINE 4363   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


4  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


*NCSS  
Social Studies 8-12  
Dr. Karla Eidson & 
Dr. Jeff Littlejohn 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    TExES 8-12 Social Studies #132  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  Social Studies Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


5  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


NCTE  
English 8-12 
Dr. Gene Young 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience - CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA ,ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 English #131  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  English Lesson Plan 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure   English Language Arts and Reading 
Teaching Unit Project   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


6  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*NCTM (8-12) 
Dr. Mary Swarthout & 
Dr. Sylvia Taube 
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience -CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 
 
Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field 
 
Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 
 


College Readiness 
Meet Scoring Criteria on THEA ,ACT,SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 Mathematics #  135  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours   Student Teaching Focused Content 


Evaluation  


#3 Instructional Planning  Mathematics Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure Mathematics Content Project (MATH 4385)     


#7 SPA Content Measure 
(optional) Historical Connections in Math (MATH 4385)    


#8 SPA Content Measure 
(optional) Technology Applied to Math (MATH 4385)    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


7  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 
*AMLE/NMSA  
Middle School 4-8 
Dr. Victoria Hollis 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, CIEE 3374, CIEE 
3385, CIME 3375,  


Transition Points 1A and 1B; 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372 & 
4310 or READ 3373, 3374; 1B: IEE 
4336 & CIME 4337 or, CIEE 4334 
& CIEE 4335; CIEE 4327, CIME 
3376  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4391, 4392, 4316, TESL 
4303 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    
TExES 4-8 ELAR/SS  # 113, or  
TExES 4-8 Math/Science # 114 
or TExES 4-8 Math # 115  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning  
Math, Science or Social Studies and 
Reading Lesson Plans 
(Required to move to Transition Point 2) 


  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


# 7 SPA Content Measure 
(Optional)  


Literacy Methods Case Study 
(Required to move to Transition Point 
1B) 


  


# 8 SPA Content Measure 
(Optional)  


Essay: Personal Philosophy and 
Understanding of Middle Level 
Education 


  


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*NSTA Science 8-12  
Dr. Lisa Brown Dr. 
Andrea Foster, & Dr. 
Marcus Gillespie 


Content Courses –  Prior 
to Admission to Educator 
Preparation Program 
See CAF table 


ENTRY – Admission to 
Educator Preparation Program 
Level 1 Field Experience 
CISE 3384 


Transition Point 1 
Level 2 Field Experience 
CISE 4364, 4377, 4374, 
4375  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4394, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.75 Overall GPA > 2.75 Overall GPA > 2.75 
Mastery of Teacher Work 
Sample 


College Performance Overall GPA > 2.5 GPA > 2.75 in teaching field GPA > 2.5 in teaching field GPA > 2.75 in teaching field 
Technology Standards 
Assessed (Form D) 


College Performance Overall GPA > 2.5 
Grades of “C” or above in all courses 
required for certification 


Grades of “C” or above in all 
course required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 


Meet Scoring Criteria on 
THEA, ACT, SAT or Alternate 
Indicator in Reading , 
Mathematics and Writing      


College Readiness 


Critical Thinking Skills (meet 
Reading and Math ) 
 Oral Communication Skills     


#1 Certification Exam     
TExES 8-12: Life Science # 
138 & 238,   


#2 SPA Content Measure 


Targeted GPA of Selected 
Academic Foundations Courses 
/ Transfer and SHSU hours     


#3 Instructional Planning     
Science Unit Plan 
  


#4 Clinical Experience    
Professional Development Appraisal 
System (Form A) 


Focused Science 
Content Observation 


# 5 Effect on K-12 Student 
Learning    Teacher Work Sample  


# 6 SPA Content Measure Science Inquiry Project     


# 7 SPA Content Measure 
Authentic Research 
Investigation   Safety Module Project  


Dispositions Measurement  Novice Level Dispositions Emerging Level Dispositions 
Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey     


Student Teacher Evaluation  
of Educator Preparation 
Program and COE Services 


Follow-Up Survey     


Follow-Up Survey of 
Graduates and Campus 
Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*Post Baccalaureate 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.75 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or full 
Admission Formula: Last 30 hours + GRE ≥925    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  One “C” retain good standing 


Allowed after 6 of 18 credits 
One “C” retain good standing 
Allowed after 12 of 18 credits 


One “C” Allowed at completion 
of 18 credits 
 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional Planning   CIED 5384 
Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section of 
TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5397 
Entry Level Dispositions and Diversity Proficiencies 
& Diversity Proficiencies 


 


CIED 5399 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*CEC  
(Educational 
Diagnostician) 
Dr. Nancy Stockall 


ENTRY -Admission to Educational 
Diagnostician program 
Phase I: Application Process 
Phase II: SPED Coursework. Transition to 
Phase 3 with 12 hours completed, including 
SPED 5301, SPED 5302, SPED 5304. SPED 
6307 


Transition to Assessment Core: 
Phase III: Completion of SPED 
5305 and 6308.   
 


Transition to Internship 
Experience Phase IV: SPED 
6304, 6310, 6312 
 


EXIT – Transition to Exit: 
Phase V: Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of coursework for 
admission Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Acceptable GRE or GPA of 3.0 or more in last 30 
hours of coursework,  for admission,    


Graduate School 
Performance 


Dispositions must meet expectations at any rated 
level for continuation in program 


One “C” permitted to retain good 
standing  


One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


Graduate School  
Performance  


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


 


#1 Certification Exam    
Passing Score on TExES 
Educational Diagnostician 
Exam # 153 


#2 SPA Content Measure   
Comprehensive Examinations 
Covering CEC Standards and 
TExES Competencies 


 


#3 Instructional Planning  
SPED 6308: Special Education -
Practicum Case Study 
 


  


#4 Clinical Experience   
SPED 6312: Mentor and University 
Evaluation - Educational 
Diagnostician Practicum 


 


# 5 Effect on K-12 
Student Learning 


SPED 6307: Behavior Change/Intervention 
Project    


# 6 SPA Content 
Measure   SPED 6304: Family Support Plan  


# 7 SPA Content 
Measure (Optional)   


SPED 6312:  Educational 
Diagnostician Content Evaluation 
Portfolio 


 


# 8 SPA Content 
Measure (Optional) 


SPED 5302: Evaluation of Assessment 
Knowledge and Skills    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies 
SPED 5302 


Entry Level Dispositions and Diversity 
Proficiencies SPED 5305 and SPED 
6308 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies SPED 6310 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*IRA  (Master’s in 
Reading/Reading 
Specialist 
Certification) 
Dr. Barbara Greybeck 
& Dr. Nancy Votteler 


ENTRY – Admission to Graduate Studies 
READ 5306, 5330, 5335 


Transition Point 1 
READ 6310, 5315, 5307, 5308, 
5325, 7385 
BESL 5302 


Transition Point 2 
READ 7310, 6320 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework Admission and good standing criteria Admission and good standing criteria  
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or  
Full Admission Formula: Last 30 Hours + 
GRE > 925 


   


Graduate School  
Readiness Two letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample    


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    


Passing Score on TExES Exam 
# 151  
Not applicable for 30 hour MA 
in Reading w/o Certification 


#2 IRA Content Measure Lamplighter READ 5306 and READ 5335 
(spring 2012 only)    


#3 Instructional Planning  Student Case Study – Read 5307   


#4 Clinical Experience  School Literacy Profile/Project – 
READ 6310   


# 5 Effect on K-12 
Student Learning  


Writing Lesson Plan-READ 5315 
(2012) 
Writing Lesson Plan-READ 5325 
(2013) 


  


# 6 IRA Content Measure   Growth/Showcase Portfolio  
Successful Portfolio Defense  


# 7 IRA Content Measure    Literacy Coaching/Project – READ 
6320  


# 8 IRA Content Measure  Class Discussion/Reflection – READ 5335 (2011) 
Class Discussion/Reflection-READ 5330 (2012)    


 Dispositions 
Measurement READ 5306 READ 5307 and 5308 Growth/Showcase Portfolio  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*ELCC (Masters of 
Education 
Administration with 
Principal Certification) 
Dr. Cynthia Martinez-
Garcia 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 5332, 6378, 5386, 5372, 
6379, 6371, 6385, 6370, and 6394 


Transition Point 2 
Internship 
EDAD 6362 


EXIT 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 in all UG work OR in last 60 hours 
of UG Coursework Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Current Texas Service Record 
Optional GRE Verbal, Quantitative, and 
Writing scores 


   


Graduate School  
Readiness 


One reference letter from school principal or 
assistant principal  
Acceptable Writing Sample 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 068 


#2 ELCC Content 
Measure    


Master of Educational 
Administration 
Comprehensive Exam 


#3 Instructional Planning  Curriculum Alignment Project - 
EDAD 6378   


#4 Clinical Experience  Demographic Study – EDAD 6385 


Internship Performance Surveys – 
Internship Supervisor’s  Evaluation 
of Candidate Performance -  EDAD 
6362 


 


# 5 Effect on K-12 Student 
Learning   School Improvement Project - EDAD 


6362  


# 6 ELCC Content 
Measure    Academic Internship Portfolio  


# 7 ELCC  Content 
Measure (Optional)     


Dispositions Measurement 
Entry-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies EDAD 
5332 


 
Consistently Proficient Dispositions 
and Diversity Proficiencies EDAD 
6632 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of 
Graduates and Employers 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 
 


*ELCC 
(Superintendent 
Certification) Dr. Sue 
Horne 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 6380, 6381, 6382, 6383 


Transition Point 2 
Internship 
EDAD 6383 


EXIT 
Graduation and 
Recommendation for 
Certification 


College Performance GPA > 3.0 in all graduate work accumulated 
prior to program application Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Evidence of a Master’s Degree; AND/OR current 
Official Texas Service Record; and/or current 
Texas Principal or Mid-Management 
Certification; AND/OR three letters of reference, 
one from a Superintendent 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES  
Exam # 195 


#2 ELCC Content 
Measure  Coordinating Plan for the Strategic 


Planning Process – EDAD 6380   


#3 Instructional Planning  Three-year District Revenue Analysis 
Project - EDAD 6381   


#4 Clinical Experience  Internship Progress – Intern Logs, 
Reflections, and Evaluations 


Internship Progress – Intern Logs, 
Reflections, and Evaluations- EDAD 
6383 (note: align evaluations from 
intern with site coordinator) 


 


# 5 Effect on K-12 
Student Learning  


Student Performance and Resource 
Allocations Project - EDAD 6381 & 
6382 


  


# 6 ELCC Content 
Measure  Estimating and Allocating Resources 


Project - EDAD 6381 & 6382   


# 7 ELCC Content 
Measure  Board/Superintendent Procedures and 


Guidelines Project - EDAD 6380   


# 8 ELCC Content 
Measure   Equity and Equality in Funding 


Project- EDAD 6381 & 6382    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  EDAD 
6380 


EDAD 6382 
Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies EDAD 6383 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey   
 
 
 


Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


*School Librarian Dr. 
Holly Weimar  


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
LSSL 5337, LSSL 5385, LSSL 
5370, LSSL 5396 


Transition Point 2-Exit from 
Clinical Practice 
LSSL 5366 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness Composite of GRE and GPA    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  Two “C” permitted in program to 


retain good standing  
Two “C” permitted in program to 
retain good standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 150 


#2 ALA/ASL Content 
Measure   Electronic Portfolio  


#3 Instructional Planning  Program Administration Project –  
LSSL 5337   


#4 Clinical Experience   Assessment of Internship –  LSSL 
5366  


# 5 Effect on K-12 
Student Learning   Collaborative Information Literacy 


Lesson  LSSL 5366  


# 6 ALA/ASL Content 
Measure  Reaching Youthful Readers –  LSSL 


5385   


# 7 ALA/ASL Content 
Measure (Optional)  Program Information Technology 


Project - LSSL 5396   


# 8 ALA/ASL Content 
Measure (Optional)  School Library Leadership & 


Advocacy - LSSL 5370   


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5370 


Mid-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5337 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  LSSL 5366 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    


Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Technology  
Dr. Kimberly 
LaPrairie 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers  


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 overall UG Coursework or 
GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


Technology component: Online technology 
project (pre-assessment)    


Graduate School  
Readiness     


Graduate School 
Readiness     


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of 30 
hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 ISTE Content 
Measure    


Comprehensive Examination 
Field and Employment 
Experiences Expectations 
Portfolio (programmatic) 


#3 Instructional Planning   
Student Technology Use Assignment 
Development (CIED 5363); 
Technology Plan (CSTE 5338) 


 


#4 Clinical Experience   Instructional Technology Practicum 
Portfolio (CIED 5369)  


# 5 Effect on K-12 
Student Learning   


Developing Materials for the Web 
(CSTE 5337); Development of a 
Professional Social Network (CSTE 
5338) 


 


# 6 ISTE Content 
Measure  Annotated Bibliography (CIED 5367) Copyright and Fair Use Assignment 


(CIED 5369)  


# 7 ISTE Content 
Measure    Assessing Student Performance With 


Technology (CIED 5369)  


# 8 ISTE Content 
Measure (Optional)     


Dispositions 
Measurement  


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
(programmatic – first or second 
semester in program) 


Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  (programmatic – last 
semester in program) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Leadership Dr. Barbara 
Polnick 
 


ENTRY – Admission to Graduate Studies 
EDAD 5332, EDAD 6368  


Transition Point 1-Admission to 
Clinical Practice  
EDAD 5378 


Transition Point 2-Exit from Clinical 
Practice 
EDAD 6372  


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal, 
Quantitative, and Writing and must be less than 7 
years old; Current Texas Service Record 


   


Graduate School  
Readiness 


One letter of recommendation from immediate 
supervisor    


Graduate School  
Readiness 


Acceptable Writing Sample required for admission 
for both MEd and MA    


Graduate School 
Performance  


Two “C” permitted to retain good 
standing (I believe the 2nd C warrants 
dismissal---check with department. 
We follow same policy) 


Two “C” permitted to retain good 
standing (see previous comment 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No Certification 


#2 Content Measure 
Leadership Framework , 5 year goals, resume 
F 09, S 10, SU 10 -  EDAD 5332, EDAD 6368 


   


#3 Instructional Planning  
Curriculum Alignment Project  
F 09, S10, SU 10 -  EDAD 5378 


  


#4 Clinical Experience   State of Education Report 
F 09, S 10, SU 10 -  EDAD 6372 


Internship Logs 
F 09, S 10, SU 10 - EDAD 6372 


# 5 Effect on K-12 Student 
Learning   School/Program Improvement Plan 


F 09, S 10, SU 10 -  EDAD 6372  


# 6 Content Measure     


# 7 Content Measure 
(Optional)     Comprehensive Exam 


F 09, S 10, SU 10  EDAD 6372 - 


# 8 Content Measure 
(Optional)    Successful Defense Portfolio 


Dispositions 
Measurement 


Entry Level Dispositions and Diversity Proficiencies  
EDAD 6368 


Mid-Program Dispositions and 
Diversity Proficiencies  
EDAD 5386 


Consistently Proficient Level 
Dispositions and Diversity Proficiencies  
EDAD 6372 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*School Counseling  
 Dr. Mary Nichter 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance 


GPA >2.8 in last 60 hours of UG Coursework or 
>3.0 overall undergraduate GPA    


 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal and 
Quantitative, must be less than 7 years old; 
Current Texas Service Record 


   


Graduate School  
Readiness Three letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample and interview    


Graduate School 
Performance  


Advance to candidacy (15-graduate 
hours) Two “C” permitted to retain 
good standing  


Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 152 


#2 Content Measure  At Candidacy -15 hours and review  Counseling Comprehensive 
Exam 


#3 Instructional 
Planning     


#4 Clinical Experience    
COUN 6376  
Practicum Evaluations (2- mid & 
end) 


COUN 6376  
Supervisor Evaluation (2- mid 
& end) 


# 5 Effect on K-12 
Student Learning 


COUN 5333  
Service Learning 


COUN 6335 
Cultural Competency 


 COUN 6386 
Counseling Proficiencies   


# 6 Content Measure Counseling Potential Scale Counseling Potential Scale Counseling Potential Scale  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


COUN 5333 
Entry-Level Dispositions and Diversity 
Proficiencies  


COUN 6335 
Mid-Level Dispositions and Diversity 
Proficiencies 


COUN 6376 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters -
Curriculum and 
Instruction – Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0     


 


Graduate School  
Readiness 


Candidates with an undergraduate GPA between 
2.5 and 3.0 from the baccalaureate-granting 
institution or between 2.8 and 3.0 in advanced 
hours from the baccalaureate degree-granting 
institution are required to take the GRE. These 
candidates must meet the minimum standard with 
the following formula: 


   


Graduate School  
Readiness 


1. (GPA X 50) + GRE Verbal + GRE Quantitative 
+ GRE Written equal to or great than 435.    


Graduate School  
Readiness 


2.GRE TAKEN BEFORE AUGUST 2011:(GPA X 
200) + GRE Verbal + GRE Quantitative + GRE 
Written equal to or great than 1664 


   


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of  
30 hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning  CIED 5384 


Portrait of a Diverse Learner   


#4 Clinical Experience  CIED 5370 
Citi   


# 5 Effect on K-12 
Student Learning  CIED 5383 


Analysis of Student Learning   


# 6 Content Measure   CIED 5085 
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5085 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 


9  Center for Assessment and Accreditation     7/16/2014 







Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters-Curriculum 
and Instruction with 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or 
full Admission Formula: Last 30 hours + GRE 
≥925 


   


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning   CIED 5384 


Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section 
of TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5385  
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 


10  Center for Assessment and Accreditation     7/16/2014 







Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


Educational 
Leadership Doctorate 
Dr. Julie Combs 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Candidacy 


Transition Point 2-Exit from 
Clinical Practice 
Candidacy 


EXIT – Transition to Exit: 
Graduation  


UG College Performance Acceptable GPA in Undergraduate Coursework    
 


Graduate School  
Readiness Acceptable GRE    


Graduate School  
Readiness 


Three letters of Recommendation 
Work Experience    


Graduate School  
Readiness 


Personal Statement 
Initial Paper Screening - Scored 
Interview – Scored 
Acceptable Writing Sample - Scored 


   


Graduate School 
Performance 


NOTE: Entered, retained, % successful on 
comps, meet research competencies, advance to 
candidacy, proposal, defense, graduation 


12-Graduate Hour Review Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam     


#2 SPA Content Measure  Comprehensive Exam   


#3 Instructional Planning     


#4 Clinical Experience     


# 5 Effect on K-12 
Student Learning   


Proposal  
EDLD 8333 Dissertation 
Research Competencies met 


 


# 6 SPA Content 
Measure    Defense 


# 7 SPA Content 
Measure (Optional)     


# 8 SPA Content 
Measure (Optional)     


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
Professional Writing (EDLD 7337) 


Mid- Level Dispositions and Diversity 
Proficiencies  
Practicum for Superintendents (EDLD 
6383)  


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  
Educational Research  (EDLD 7363) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates  
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		Initial-AssessmentSystemMatrix(2)

		Advanced-AssessmentSystemMatrix(3)



Unit Assessment System Matrix




 
 


Course Number and Course Title (as it is listed in the catalog) 
Semester, Year 


Course Number is a required course for and Certification. 
 


College of Education, Department of ___________________________ 
 


Instructor: Name 
Office location 


P.O. Box /SHSU 


Huntsville, Texas 77341 


Phone/Fax 


E-mail address 


Office hours: 


Day and time the class meets:  


Location of class: 


Course Description: 


IDEA Objectives: In this course, our focus will be on these major objectives (as assessed by the 
IDEA course evaluation system): 


Essential:  


Important: 


Textbooks: Required and recommended texts (in APA format) 


Tk20 Account statement (if required for class) 
Tk20 Account is required for this course. Tk20 is an electronic toolkit used by candidates to provide 
evidence that they have mastered state and professional standards for the profession. Additional 
information regarding Tk20 is available at: https://tk20.shsu.edu/ 


 
Course Format: 


 
Course Content 
 
Course Requirements:  
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Student Syllabus Guidelines 


• SHSU Academic Policy Manual -- Students  
o Procedures in Cases of Academic Dishonesty #810213 
o Disabled Student Policy #811006 
o Student Absences on Religious Holy Days #861001 
o Academic Grievance Procedures for Students # 900823 


• SHSU Academic Policy Manual – Curriculum and Instruction 
o Use of Telephones and Text Messagers in Academic Classrooms and Facilities #100728 


• Visitors in the classroom - Only registered students may attend class. Exceptions can be 
made on a case-by-case basis by the professor. In all cases, visitors must not present a 
disruption to the class by their attendance.  


 


NCATE Accreditation 
The Sam Houston State University, College of Education has the distinction of NCATE accreditation 
since 1954. As an NCATE accredited program, the College of Education ensures that the best-prepared 
teachers will be in classrooms teaching the next generation of leaders how to solve problems, 
communicate effectively, and work collaboratively. 


In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) to 
become the Council for the Accreditation of Educator Preparation (CAEP), combining the two premiere 
accrediting organizations as a single accrediting agency for reform, innovation, and research in educator 
preparation. SHSU will continue to be NCATE accredited through its next review scheduled for 
November 2015. 


NCATE Standards 


CAEP Standards 


 
The Conceptual Framework and Model 


The COE Conceptual Framework establishes the shared vision of the college in preparing educators 
to work with P-12 students through programs dedicated to collaboration in instruction, field 
experience, and research, the candidates in Sam Houston State University’s Educator Preparation 
Programs acquire the knowledge, dispositions, and skills necessary to create a positive learning 
environment preparing educators to work with P-12 students. Employing a variety of technologies, 
candidates learn to plan, implement, assess, and modify instruction to meet the needs of diverse learners. 
The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that serve to 
identify areas tied to course work where there is evidence of Conceptual Framework and goals assessment. 
The five indicators are: Knowledge Base (CF1), Technological Learning Environment (CF2), 
Communication (CF3), Assessment (CF4), and Effective Field Experience with Diverse Learners (CF5)  
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http://www.shsu.edu/dotAsset/728eec25-f780-4dcf-932c-03d68cade002.pdf

http://www.shsu.edu/dotAsset/c6b9a428-6963-4968-8d3d-49b86f99e10a.pdf

http://www.shsu.edu/dotAsset/0953c7d0-7c04-4b29-a3fc-3bf0738e87d8.pdf8

http://www.shsu.edu/dotAsset/bb0d849d-6af2-4128-a9fa-f8c989138491.pdf

http://www.shsu.edu/dotAsset/6d35c9c9-e3e9-4695-a1a1-11951b88bc63.pdf

http://www.ncate.org/Portals/0/documents/Standards/NCATE%20Standards%202008.pdf

http://caepnet.files.wordpress.com/2013/09/final_board_approved1.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/accreditation/conceptual-framework.html





SHSU Dispositions and Diversity Proficiency (DDP) Standards 


CF: Conceptual Framework 
CAEP: Council for the Accreditation of Educator Preparation (see page 20-21 of CAEP Standards for cross-


cutting themes and diversity characteristics) 
NCATE: National Council for the Accreditation of Teacher Education 


 
The Dispositions and Diversity Proficiency (DDP) Standards are administered and evaluated in 
prescribed courses to all educator preparation student in initial and advanced programs (please provide 
additional information for the candidate if the DDP is administered during your course). 


 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of 
the programs. You will receive one survey in the final semester prior to graduation regarding the 
operations of the unit during your time here. A second survey will occur within one year following 
graduation from or completion of a program, and will be sent to you and to your employer. This survey 
will focus on the preparation received at SHSU. Please remember that your response to these surveys is 
critical to SHSU program excellence.  


     
 DDP CF CAEP NCATE 


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 1.1 
(InTASC 
#10) & 3.3 


1. c., 1.g., & 
4. c 


2.  Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem-
solving and decision making for diverse learners. 


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


3. Practices ethical behavior and intellectual honesty. 
 


3 1.1(InTASC 
#9) , 3.3, & 
3.6  


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners. 


3 & 5 1.1 
(InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners 


4 1.1 
(InTASC 
#6) 


1.d. & 4.a. 


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


1 & 4 1.1 
(InTASC 
#9) & 3.3 


1. d, 1. g., & 
4.a. 


9. Leads diverse learners to higher level thinking in cognitive, 
affective, and/or psychomotor domains. 


5 1.1 
(InTASC, & 
#2) 


4.a. 


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


5 1.1 
(InTASC #2 
and #9),  & 
1.4, 2.3 


1.c., 3.c., 4.a., 
& 4.d. 
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Matrix (A blank example is provided below): 
• Course Objectives - stated in measurable performance terms/behavior 
• Course Activities/Assignments 
• Performance Assessments 
• Standards (either list the standards used or provide a link to the standards) 


• Required Program Standards (SPA – i.e., ACEI, NMSA etc.) 
• NCATE/CAEP Standard 1 (all applicable elements) used when there is not a SPA 
• State Standards/Competencies for certification if applicable 
• Diversity and Disposition Proficiencies 
• Conceptual Framework Alignment 
• ISTE NETS*S Technology Standards (for technology integrated curriculum) 


 
Topic(s)/Objective(s) Activities/Assignments  


(including field based 
activities) 


Measurement (including 
performance based) 


Standards Alignment  


S—SPA Standard Alignment 
TS—Texas Educator 
Standards/Competencies 
DDP—Diversity and Disposition 
Proficiencies 
CF—Conceptual   Framework 
Indicator 
N/C—NCATE/CAEP Standard 1 
(if there is no SPA) 
NETS*S – ISTE NETS Technology 
Standards for Students 


 
 
 
 
 
 
 
 
 
 
 
 
 


 
Program specific URL address for Specialty Program Association (SPA) standards:  
 


State Standards: ht tp: / /www.tea.s tate . tx.us/index2.aspx?id=5938 


Course Evaluation: 


Expectations: 


Bibliography: 
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May 24, 2013 
 
Sam Houston State University 
1908 Bobby K. Marks Drive,  PO Box 2119 SHSU 
Huntsville, TX 77341- 
 
Dear Dr. Karen Smith: 
  
This is official notification that Sam Houston State University has been assigned the following 
status under the Accountability System for Educator Preparation (ASEP): 
 


ACCREDITED 
 
A description of the Texas Administrative Code relevant to this determination, along with 
excerpts from those rules, are attached to this notice. If applicable, any notice regarding failure 
to meet a performance standard in a certification field will also be attached. 
 
Although this accreditation status is based on 2011-2012 school year data, and is therefore 
referred to as the 2012 status determination, it will be effective from the date it was approved by 
the SBEC (February 8, 2013) until the next annual accreditation ratings are approved by the 
SBEC based on 2012-2013 academic year data. In several weeks, as required by the TEC 
§21.0452, accreditation statuses for all EPPs will be posted on the EPP Consumer Information 
webpage at www.tea.state.tx.us. 
 
Please share this information with appropriate members of your staff.  On behalf of the State 
Board for Educator Certification (SBEC) and the Texas Education Agency, we would like to 
sincerely thank you for your ongoing commitment to preparing quality future educators for the 
children of Texas, and we look forward to working with you for another year. 
 
 
Sincerely, 
 
Michele Moore 
Associate Commissioner  
Educator Leadership and Quality 
Texas Education Agency 
michele.moore@tea.state.tx.us  
 
 
 
 
 
 
 
 



http://www.tea.state.tx.us/
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Performance Standards & Accreditation Statuses 


 
The Texas Education Code (TEC) §§21.045 and 21.0451 require that the State Board for Educator 
Certification (SBEC) set four performance standards and assign accreditation statuses to educator 
preparation programs (EPPs) based on whether they meet those standards.  
 
Your program’s 2012 accreditation status will be determined on the first performance standard 
[§229.4(a)(1)(C)], an 80% pass rate for the certification examinations taken by qualifying candidates 
[§229.2(26)]. TEA will use the results from the 2011-2012 school year to determine your programs 
passage rate.  
 
Next year’s accreditation status will be expanded to include two additional performance standards, the 
results of administrator appraisals [19 TAC §229.4(a)(2)], and the rate of compliance with SBEC field 
supervision requirements [19 TAC §229.4(a)(4)]. These standards have been piloted for the 2010-2011 
and 2011-2012 school years and will be fully implemented next year.  
 
The final performance standard, beginning teacher’s impact on student achievement, is still being 
developed and will not become a part of your accreditation status until the 2014-2015 school year. 
 
These performance standards apply not only to the group of all qualifying candidates, but also, as 
required by TEC 21.045(a), to each disaggregated gender and ethnicity group (female, male, African-
American, Hispanic, white, and other ethnicity), and failure to meet the standards for those groups 
may also result in an Accredited-Warned or an Accredited-Probation status, according to the criteria 
provided in §229.4(d) & (e).  
 
Failure to meet a performance standard for all qualifying candidates in a certification field is a 
separate matter that does not affect accreditation status, but pursuant to §229.5(b) and (c), such a 
failure for three consecutive years will result in revocation of an EPP’s approval to offer preparation in 
that certification field. A notice will be sent to an EPP that has a certification field that fails to meet a 
performance standard for two consecutive years warning the EPP that one more year of failure in that 
field will result in revocation of approval to offer that field. 
 
All performance standard results are subject to the small group exception rules that are provided in 
§229.4(g). Under those rules, if all qualifying EPP candidates or any gender or ethnicity group or any 
certification field does not meet a performance standard, and there are 10 or fewer candidates in that 
group, those results are not counted for accreditation status or certification field purposes for that year. 
However, those results will then be added to the following year’s results. If there are still 10 or fewer 
candidates in the group or field in the second year, and the cumulated results do not meet the 
performance standard, those cumulated results are carried forward to the third year.  
 
In the third year, the three-year cumulated results must be counted for accreditation status and 
certification field purposes, no matter how small the three-year candidate group may be. These rules 
have only been effective for the 2011 and 2012 accreditation determinations, so that if a small group 
has not met the performance standard for those two years, its two-year totals for those years will be 
added to the 2012-2013 results and the three-year cumulated results must be counted for the 2013 
accreditation status determinations. Once the results of a group or field have been counted as failing to 
meet a performance standard, the results of that group or field in each consecutive year thereafter that 







they fail to meet the standard will be counted, regardless of the number of candidates in that group or 
field.  
 
An EPP that fails to meet a performance standard for any candidate group, regardless of 
whether that group is too small to be counted for accreditation status purposes, is required to 
send to TEA an action plan describing how it will address that failure and what steps it will 
take to improve the performance of its candidates, especially those in that group. §229.4(g)(6) & 
(h). 


 
SELECTED CHAPTER 229 EXCERPTS 


 
[Candidates counted for pass rate purposes] 


 
§229.2. Definitions. 


(26) Pass rate--For each academic year, the percent of tests passed by candidates who have finished all educator 
preparation program requirements for coursework; training; and internship, student teaching, clinical teaching, or 
practicum by the end of that academic year. For purposes of determining the pass rate, candidates shall not be 
excluded because the candidate has not been recommended for certification, has not passed a certification 
examination, or is not considered a "completer" for purposes of the Higher Education Act or other applicable law. 
The pass rate is based solely on the examinations required to obtain certification in the field(s) for which the 
candidate serves his or her internship, student teaching, clinical teaching, or practicum. Examinations not required for 
certification in that field or fields, whether taken before or after admission to an educator preparation program, are 
not included. The rate reflects a candidate's success only on the last attempt made on the examination by the end of 
the academic year in which the candidate finishes the coursework; training; and internship, student teaching, clinical 
teaching, or practicum program requirements, and does not reflect any attempts made after that year. The formula for 
calculation of pass rate is the number of successful (i.e., passing) last attempts made by candidates who have finished 
the specified educator preparation program requirements divided by the total number of last attempts made by those 
candidates. 


 
[Performance Standards] 


 
§229.4. Determination of Accreditation Status. 
(a) The accreditation status of an educator preparation program (EPP) shall be determined at least annually, based on 


performance standards established in rule by the State Board for Educator Certification (SBEC), with regard to the 
following EPP accountability performance indicators, disaggregated with respect to gender and ethnicity (according to 
the aggregate reporting categories for ethnicity established by the Higher Education Act), and other requirements of 
this chapter: 
(1) the pass rate performance standard of certification examinations of EPP candidates shall be: 


(A) 70% for the 2009-2010 academic year; 
(B) 75% for the 2010-2011 academic year; and 
(C) 80% for the 2011-2012 academic year; 


(2) the results of appraisals of beginning teachers by school administrators, based on an appraisal document and 
standards that must be independently developed by the Texas Education Agency (TEA) staff and approved 
by the SBEC; 


(3) to the extent practicable, as valid data become available and performance standards are developed, the 
improvement in student achievement of students taught by beginning teachers for the first three years 
following certification; and 


(4) the results of data collections establishing EPP compliance with SBEC requirements specified in §228.35(f) 
of this title (relating to Preparation Program Coursework and/or Training), regarding the frequency, duration, 
and quality of field supervision of beginning teachers during their first year in the classroom. 
(A) The 2009-2010 academic year will be a pilot year for these data collections. 
(B) For the 2010-2011 academic year, the performance standard will be a 90% compliance rate with 


SBEC requirements as to the frequency, duration, and required documentation of field supervision 
for each EPP candidate. 


(C) For the 2011-2012 academic year, the performance standard will be a 95% compliance rate with 
SBEC requirements as to the frequency, duration, and required documentation of field supervision 
for each EPP candidate. 


 
[Accreditation Status Determination Rules] 


 







(d) Accredited-Warned status. An EPP shall be assigned Accredited-Warned status if the EPP: 
(1) fails to meet the performance standards set by the SBEC for the overall performance of all its candidates on 


any of the four performance indicators set forth in subsection (a) of this section in any one year; 
(2) fails to meet the standards in any two gender or ethnicity demographic groups on any of the four performance 


indicators set forth in subsection (a) of this section in any one year; or 
(3) fails to meet the standards for a gender or ethnicity demographic group on any of the four performance 


indicators set forth in subsection (a) of this section for two consecutive years, regardless of whether the 
deficiency is in the same demographic group or standard. 


 
(e) Accredited-Probation status. An EPP shall be assigned Accredited-Probation status if the EPP: 


(1) fails to meet the performance standards set by the SBEC for the overall performance of all its candidates on 
any of the four performance indicators set forth in subsection (a) of this section for two consecutive years; 


(2) fails to meet the standards in any three gender or ethnicity demographic groups on any of the four 
performance indicators set forth in subsection (a) of this section in any one year; or 


(3) fails to meet the standards for a gender or ethnicity demographic group on any of the four performance 
indicators set forth in subsection (a) of this section for three consecutive years, regardless of whether the 
deficiency is in the same demographic group or standard. 


 
(f) Not Accredited-Revoked status. 


(1) An EPP shall be assigned Not Accredited-Revoked status and its approval to recommend candidates for 
educator certification revoked if it is assigned Accredited-Probation status for three consecutive years. 


(2) An EPP may be assigned Not Accredited-Revoked status if the EPP is assigned Accredited-Probation status 
for two consecutive years, and the SBEC determines that revoking the EPP's approval is reasonably 
necessary to achieve the purposes of the TEC, §21.045 and §21.0451. 


(3) An assignment of Not Accredited-Revoked status and revocation of EPP approval to recommend candidates 
for educator certification is subject to the requirements of notice, record review, and appeal as described in 
this chapter. 


(4) A revocation of an EPP approval shall be effective for a period of two years, after which a program may 
reapply for approval as a new EPP pursuant to Chapter 228 of this title (relating to Requirements for 
Educator Preparation Programs). 


(5) Upon revocation of EPP approval, the EPP may not admit new candidates for educator certification, but may 
complete the training of candidates already admitted by the EPP and recommend them for certification. If 
necessary, TEA staff and other EPPs shall cooperate to assist the previously admitted candidates of the 
revoked EPP to complete their training. 


 
[Small Group Exception Rules] 


 
(g) Small group exception. 


(1) If any EPP candidate group subject to the performance standards described in this chapter, including groups 
disaggregated by gender, ethnicity, and certification field, fails to meet the required academic year aggregate 
standard for any applicable class of performance indicators, and the group contains ten or fewer individuals, 
the failure to meet the performance standard shall not be counted for purposes of accreditation status 
determination for that academic year. 


(2) The next year's performance indicators of a group not counted the previous year shall be combined with the 
group's preceding year performance indicators, and if the cumulated performance indicators fail to meet the 
required aggregate standard for any applicable class of performance indicators, the group shall be counted as 
failing to meet performance standards for that academic year, as long as the cumulative number of individual 
performance indicators exceeds ten. 


(3) If the two-year cumulated performance indicators fail to meet performance standards but still do not exceed 
ten individual performance indicators, the group shall not be counted again that year. The two-year 
cumulated performance indicators shall then be combined with the following year performance indicators of 
the group. The three-year cumulated performance indicators of the group must be measured against the 
standards in that third year, regardless of how small the cumulated number of individual performance 
indicators may be. 


(4) The performance indicators of a group shall be measured against performance standards described in this 
chapter in any one year in which the number of individual performance indicators or cumulated number of 
individual performance indicators as provided herein exceeds ten. 


(5) After a year in which a group has been counted as failing to meet a performance standard, the individual 
performance indicators of the group related to that standard shall be counted in each subsequent consecutive 
year thereafter in which the performance indicators of the group fail to meet the standard, regardless of how 
small the number of individual performance indicators in the group may continue to be. 







(6) An EPP shall develop and file with TEA an action plan as required in subsection (h) of this section after one 
of its candidate groups fails to meet a performance standard regardless of whether the group contains less 
than ten performance indicators and is not counted for accreditation status purposes as failing to meet a 
performance standard. 


 
[Action Plan] 


 


(h) An EPP that fails to meet a required performance standard shall develop an action plan addressing the deficiencies and 
describing the steps the program will take to improve the performance of its candidates, especially regarding the 
performance standard that was not met. TEA staff may prescribe the information that must be included in the action 
plan. The action plan must be sent to TEA staff no later than 45 calendar days following notification to the EPP of the 
failure to meet a performance standard. [also see (g)(6) above] 


 
[Certification Field Performance Consequences]  


 
§229.5. Accreditation Sanctions and Procedures. 
(b) Notwithstanding the accreditation status of an EPP, if the performance of all candidates admitted to an individual 


certification field offered by an EPP fail to meet any of the standards in §229.4(a) of this title (relating to Determination 
of Accreditation Status) for three consecutive years, the approval to offer that certification field shall be revoked. Any 
candidates already admitted for preparation in that field may continue in the EPP and be recommended for certification 
after program completion, but no new candidates shall be admitted for preparation in that field unless and until the 
SBEC reinstates approval for the EPP to offer that certification field. 


(c) Performance indicators by gender and ethnic groups shall not be counted for purposes of subsection (b) of this section, 
relating to performance standards for individual certification fields. If the number of counted performance indicators 
for a certification field is ten or fewer, and the performance indicators fail to meet any of the standards in §229.4(a) of 
this title, those performance indicators shall not count that year, but shall be cumulated and counted in the same manner 
as provided in §229.4(c) and (d) of this title. 


 







April 16, 2012 
 
Dr.Karen Smith, Interim Dean 
Associate Dean 
Sam Houston State University 
PO Box 2119 SHSUHuntsville, TX 77341 
 
 
Dear Sir or Madam, 
 
This is official notification that Sam Houston State University has received the status of 
“ACCREDITED” under the Accountability System for Educator Preparation (ASEP).  The status 
is issued for the period from September 1, 2010, through August 31, 2011, by the State Board for 
Educator Certification (SBEC) under the authority of Texas Education Code Section 21.045. 
 
Accreditation statuses are issued annually to each educator preparation program and are based on 
performance standards established by Texas Education Code (TEC) and outlined in Texas 
Administrative Code (TAC) Chapter 229.  For the period mentioned above, the status represents 
performance by the program candidates on examinations required for certification as an educator 
(Standard I).  In upcoming weeks, statuses for all programs will be made public on the Consumer 
Information webpage at www.tea.state.tx.us. 
 
Please share this information with the appropriate members of your staff.  On behalf of the SBEC 
and the Texas Education Agency, we would like to sincerely thank you for your ongoing 
commitment to the children of Texas by preparing quality future educators.  The Division of 
Educator Certification and Standards looks forward to working with you for another year. 
 
Sincerely,  
 


 
 
Janice Lopez, Ph. D 
Director, Division of Educator Certification and Standards 
Texas Education Agency 
Janice.lopez@tea.state.tx.us   
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May 24, 2013 
 
Sam Houston State University 
1908 Bobby K. Marks Drive,  PO Box 2119 SHSU 
Huntsville, TX 77341- 
 
Dear Dr. Karen Smith: 
  
This is official notification that Sam Houston State University has been assigned the following 
status under the Accountability System for Educator Preparation (ASEP): 
 


ACCREDITED 
 
A description of the Texas Administrative Code relevant to this determination, along with 
excerpts from those rules, are attached to this notice. If applicable, any notice regarding failure 
to meet a performance standard in a certification field will also be attached. 
 
Although this accreditation status is based on 2011-2012 school year data, and is therefore 
referred to as the 2012 status determination, it will be effective from the date it was approved by 
the SBEC (February 8, 2013) until the next annual accreditation ratings are approved by the 
SBEC based on 2012-2013 academic year data. In several weeks, as required by the TEC 
§21.0452, accreditation statuses for all EPPs will be posted on the EPP Consumer Information 
webpage at www.tea.state.tx.us. 
 
Please share this information with appropriate members of your staff.  On behalf of the State 
Board for Educator Certification (SBEC) and the Texas Education Agency, we would like to 
sincerely thank you for your ongoing commitment to preparing quality future educators for the 
children of Texas, and we look forward to working with you for another year. 
 
 
Sincerely, 
 
Michele Moore 
Associate Commissioner  
Educator Leadership and Quality 
Texas Education Agency 
michele.moore@tea.state.tx.us  
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Performance Standards & Accreditation Statuses 


 
The Texas Education Code (TEC) §§21.045 and 21.0451 require that the State Board for Educator 
Certification (SBEC) set four performance standards and assign accreditation statuses to educator 
preparation programs (EPPs) based on whether they meet those standards.  
 
Your program’s 2012 accreditation status will be determined on the first performance standard 
[§229.4(a)(1)(C)], an 80% pass rate for the certification examinations taken by qualifying candidates 
[§229.2(26)]. TEA will use the results from the 2011-2012 school year to determine your programs 
passage rate.  
 
Next year’s accreditation status will be expanded to include two additional performance standards, the 
results of administrator appraisals [19 TAC §229.4(a)(2)], and the rate of compliance with SBEC field 
supervision requirements [19 TAC §229.4(a)(4)]. These standards have been piloted for the 2010-2011 
and 2011-2012 school years and will be fully implemented next year.  
 
The final performance standard, beginning teacher’s impact on student achievement, is still being 
developed and will not become a part of your accreditation status until the 2014-2015 school year. 
 
These performance standards apply not only to the group of all qualifying candidates, but also, as 
required by TEC 21.045(a), to each disaggregated gender and ethnicity group (female, male, African-
American, Hispanic, white, and other ethnicity), and failure to meet the standards for those groups 
may also result in an Accredited-Warned or an Accredited-Probation status, according to the criteria 
provided in §229.4(d) & (e).  
 
Failure to meet a performance standard for all qualifying candidates in a certification field is a 
separate matter that does not affect accreditation status, but pursuant to §229.5(b) and (c), such a 
failure for three consecutive years will result in revocation of an EPP’s approval to offer preparation in 
that certification field. A notice will be sent to an EPP that has a certification field that fails to meet a 
performance standard for two consecutive years warning the EPP that one more year of failure in that 
field will result in revocation of approval to offer that field. 
 
All performance standard results are subject to the small group exception rules that are provided in 
§229.4(g). Under those rules, if all qualifying EPP candidates or any gender or ethnicity group or any 
certification field does not meet a performance standard, and there are 10 or fewer candidates in that 
group, those results are not counted for accreditation status or certification field purposes for that year. 
However, those results will then be added to the following year’s results. If there are still 10 or fewer 
candidates in the group or field in the second year, and the cumulated results do not meet the 
performance standard, those cumulated results are carried forward to the third year.  
 
In the third year, the three-year cumulated results must be counted for accreditation status and 
certification field purposes, no matter how small the three-year candidate group may be. These rules 
have only been effective for the 2011 and 2012 accreditation determinations, so that if a small group 
has not met the performance standard for those two years, its two-year totals for those years will be 
added to the 2012-2013 results and the three-year cumulated results must be counted for the 2013 
accreditation status determinations. Once the results of a group or field have been counted as failing to 
meet a performance standard, the results of that group or field in each consecutive year thereafter that 







they fail to meet the standard will be counted, regardless of the number of candidates in that group or 
field.  
 
An EPP that fails to meet a performance standard for any candidate group, regardless of 
whether that group is too small to be counted for accreditation status purposes, is required to 
send to TEA an action plan describing how it will address that failure and what steps it will 
take to improve the performance of its candidates, especially those in that group. §229.4(g)(6) & 
(h). 


 
SELECTED CHAPTER 229 EXCERPTS 


 
[Candidates counted for pass rate purposes] 


 
§229.2. Definitions. 


(26) Pass rate--For each academic year, the percent of tests passed by candidates who have finished all educator 
preparation program requirements for coursework; training; and internship, student teaching, clinical teaching, or 
practicum by the end of that academic year. For purposes of determining the pass rate, candidates shall not be 
excluded because the candidate has not been recommended for certification, has not passed a certification 
examination, or is not considered a "completer" for purposes of the Higher Education Act or other applicable law. 
The pass rate is based solely on the examinations required to obtain certification in the field(s) for which the 
candidate serves his or her internship, student teaching, clinical teaching, or practicum. Examinations not required for 
certification in that field or fields, whether taken before or after admission to an educator preparation program, are 
not included. The rate reflects a candidate's success only on the last attempt made on the examination by the end of 
the academic year in which the candidate finishes the coursework; training; and internship, student teaching, clinical 
teaching, or practicum program requirements, and does not reflect any attempts made after that year. The formula for 
calculation of pass rate is the number of successful (i.e., passing) last attempts made by candidates who have finished 
the specified educator preparation program requirements divided by the total number of last attempts made by those 
candidates. 


 
[Performance Standards] 


 
§229.4. Determination of Accreditation Status. 
(a) The accreditation status of an educator preparation program (EPP) shall be determined at least annually, based on 


performance standards established in rule by the State Board for Educator Certification (SBEC), with regard to the 
following EPP accountability performance indicators, disaggregated with respect to gender and ethnicity (according to 
the aggregate reporting categories for ethnicity established by the Higher Education Act), and other requirements of 
this chapter: 
(1) the pass rate performance standard of certification examinations of EPP candidates shall be: 


(A) 70% for the 2009-2010 academic year; 
(B) 75% for the 2010-2011 academic year; and 
(C) 80% for the 2011-2012 academic year; 


(2) the results of appraisals of beginning teachers by school administrators, based on an appraisal document and 
standards that must be independently developed by the Texas Education Agency (TEA) staff and approved 
by the SBEC; 


(3) to the extent practicable, as valid data become available and performance standards are developed, the 
improvement in student achievement of students taught by beginning teachers for the first three years 
following certification; and 


(4) the results of data collections establishing EPP compliance with SBEC requirements specified in §228.35(f) 
of this title (relating to Preparation Program Coursework and/or Training), regarding the frequency, duration, 
and quality of field supervision of beginning teachers during their first year in the classroom. 
(A) The 2009-2010 academic year will be a pilot year for these data collections. 
(B) For the 2010-2011 academic year, the performance standard will be a 90% compliance rate with 


SBEC requirements as to the frequency, duration, and required documentation of field supervision 
for each EPP candidate. 


(C) For the 2011-2012 academic year, the performance standard will be a 95% compliance rate with 
SBEC requirements as to the frequency, duration, and required documentation of field supervision 
for each EPP candidate. 


 
[Accreditation Status Determination Rules] 


 







(d) Accredited-Warned status. An EPP shall be assigned Accredited-Warned status if the EPP: 
(1) fails to meet the performance standards set by the SBEC for the overall performance of all its candidates on 


any of the four performance indicators set forth in subsection (a) of this section in any one year; 
(2) fails to meet the standards in any two gender or ethnicity demographic groups on any of the four performance 


indicators set forth in subsection (a) of this section in any one year; or 
(3) fails to meet the standards for a gender or ethnicity demographic group on any of the four performance 


indicators set forth in subsection (a) of this section for two consecutive years, regardless of whether the 
deficiency is in the same demographic group or standard. 


 
(e) Accredited-Probation status. An EPP shall be assigned Accredited-Probation status if the EPP: 


(1) fails to meet the performance standards set by the SBEC for the overall performance of all its candidates on 
any of the four performance indicators set forth in subsection (a) of this section for two consecutive years; 


(2) fails to meet the standards in any three gender or ethnicity demographic groups on any of the four 
performance indicators set forth in subsection (a) of this section in any one year; or 


(3) fails to meet the standards for a gender or ethnicity demographic group on any of the four performance 
indicators set forth in subsection (a) of this section for three consecutive years, regardless of whether the 
deficiency is in the same demographic group or standard. 


 
(f) Not Accredited-Revoked status. 


(1) An EPP shall be assigned Not Accredited-Revoked status and its approval to recommend candidates for 
educator certification revoked if it is assigned Accredited-Probation status for three consecutive years. 


(2) An EPP may be assigned Not Accredited-Revoked status if the EPP is assigned Accredited-Probation status 
for two consecutive years, and the SBEC determines that revoking the EPP's approval is reasonably 
necessary to achieve the purposes of the TEC, §21.045 and §21.0451. 


(3) An assignment of Not Accredited-Revoked status and revocation of EPP approval to recommend candidates 
for educator certification is subject to the requirements of notice, record review, and appeal as described in 
this chapter. 


(4) A revocation of an EPP approval shall be effective for a period of two years, after which a program may 
reapply for approval as a new EPP pursuant to Chapter 228 of this title (relating to Requirements for 
Educator Preparation Programs). 


(5) Upon revocation of EPP approval, the EPP may not admit new candidates for educator certification, but may 
complete the training of candidates already admitted by the EPP and recommend them for certification. If 
necessary, TEA staff and other EPPs shall cooperate to assist the previously admitted candidates of the 
revoked EPP to complete their training. 


 
[Small Group Exception Rules] 


 
(g) Small group exception. 


(1) If any EPP candidate group subject to the performance standards described in this chapter, including groups 
disaggregated by gender, ethnicity, and certification field, fails to meet the required academic year aggregate 
standard for any applicable class of performance indicators, and the group contains ten or fewer individuals, 
the failure to meet the performance standard shall not be counted for purposes of accreditation status 
determination for that academic year. 


(2) The next year's performance indicators of a group not counted the previous year shall be combined with the 
group's preceding year performance indicators, and if the cumulated performance indicators fail to meet the 
required aggregate standard for any applicable class of performance indicators, the group shall be counted as 
failing to meet performance standards for that academic year, as long as the cumulative number of individual 
performance indicators exceeds ten. 


(3) If the two-year cumulated performance indicators fail to meet performance standards but still do not exceed 
ten individual performance indicators, the group shall not be counted again that year. The two-year 
cumulated performance indicators shall then be combined with the following year performance indicators of 
the group. The three-year cumulated performance indicators of the group must be measured against the 
standards in that third year, regardless of how small the cumulated number of individual performance 
indicators may be. 


(4) The performance indicators of a group shall be measured against performance standards described in this 
chapter in any one year in which the number of individual performance indicators or cumulated number of 
individual performance indicators as provided herein exceeds ten. 


(5) After a year in which a group has been counted as failing to meet a performance standard, the individual 
performance indicators of the group related to that standard shall be counted in each subsequent consecutive 
year thereafter in which the performance indicators of the group fail to meet the standard, regardless of how 
small the number of individual performance indicators in the group may continue to be. 







(6) An EPP shall develop and file with TEA an action plan as required in subsection (h) of this section after one 
of its candidate groups fails to meet a performance standard regardless of whether the group contains less 
than ten performance indicators and is not counted for accreditation status purposes as failing to meet a 
performance standard. 


 
[Action Plan] 


 


(h) An EPP that fails to meet a required performance standard shall develop an action plan addressing the deficiencies and 
describing the steps the program will take to improve the performance of its candidates, especially regarding the 
performance standard that was not met. TEA staff may prescribe the information that must be included in the action 
plan. The action plan must be sent to TEA staff no later than 45 calendar days following notification to the EPP of the 
failure to meet a performance standard. [also see (g)(6) above] 


 
[Certification Field Performance Consequences]  


 
§229.5. Accreditation Sanctions and Procedures. 
(b) Notwithstanding the accreditation status of an EPP, if the performance of all candidates admitted to an individual 


certification field offered by an EPP fail to meet any of the standards in §229.4(a) of this title (relating to Determination 
of Accreditation Status) for three consecutive years, the approval to offer that certification field shall be revoked. Any 
candidates already admitted for preparation in that field may continue in the EPP and be recommended for certification 
after program completion, but no new candidates shall be admitted for preparation in that field unless and until the 
SBEC reinstates approval for the EPP to offer that certification field. 


(c) Performance indicators by gender and ethnic groups shall not be counted for purposes of subsection (b) of this section, 
relating to performance standards for individual certification fields. If the number of counted performance indicators 
for a certification field is ten or fewer, and the performance indicators fail to meet any of the standards in §229.4(a) of 
this title, those performance indicators shall not count that year, but shall be cumulated and counted in the same manner 
as provided in §229.4(c) and (d) of this title. 


 







 


 
 
 
 
 
May 3, 2014 
 
Dr. Karen Smith  
Sam Houston State University  
Huntsville, Texas  
 
Dear Dr. Smith: 
  
This is official notification that Sam Houston State University has been assigned the 
following status under the Accountability System for Educator Preparation (ASEP): 
 


ACCREDITED  
 
Although this accreditation status is based on 2012-2013 school year data, and is 
therefore referred to as the 2013 status determination, it will be effective from the date it 
was approved by the SBEC (May 2, 2014) until the next accreditation ratings are 
approved by the SBEC based on 2013-2014 academic year data. In several weeks, as 
required by the TEC §21.0452, accreditation statuses for all EPPs will be posted on the 
EPP Consumer Information webpage at www.tea.state.tx.us. 
 
The accreditation status for this academic year was based solely on Standard I, finishers 
testing 80% or above in the “all”, gender, and ethnicity categories.  TEA will utilize a three 
year phase-in of Standards II, and IV and possibly III.  In other words, your accountability 
status using Standard II and IV will be reported to you for the 2012-2013 and 2013-2014 
academic years as impact data but not used to determine your accreditation status.  The 
third year, 2014-2015, TEA will factor the standards set for Standards I, II, IV, and 
possibly Standard III in determining your program’s accreditation status.  Impact data for 
the 2012-2013 academic year will provide you an opportunity to see what your 
accreditation status would be if Standards II and IV had been used and what the 
consequences to the program would have been.  You will be receiving the impact data 
email sometime in June. 
 
Please share this information with appropriate members of your staff.  On behalf of the 
State Board for Educator Certification (SBEC) and the Texas Education Agency, we would 
like to sincerely thank you for your ongoing commitment to preparing quality educators for 
the children of Texas, and we look forward to working with you for another year. 


 
Sincerely, 


Sandra Jo Nix  
Sandra Jo Nix  
Manager 
Educator Preparation 
Texas Education Agency 
sandra.nix@tea.state.tx.us 
  



http://www.tea.state.tx.us/

mailto:sandra.nix@tea.state.tx.us
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Exhibit 1.4.a: State Program Review Documents




Compilation of Select Assessment Commitment Meeting Minutes pertaining to 
Dispositions and Diversity Proficiencies 
 
9/22/10 
Assessment Committee Charge 
Dr. Karen Smith discussed the purpose and charge of the Assessment Committee:  to define and 
develop unit program and candidate level assessment for monitoring. Additionally, the 
committee will provide recommendations regarding data collection, analysis, and reporting. All 
programs are now assessing the Conceptual Framework and the Dispositions and Diversity 
Proficiencies. She also reported that six programs had just submitted data for NCATE approval.  
The Assessment Committee will need address issues of data gathering and data reporting as they 
arise. Minutes will be reported on the T-Drive and will be disseminated at Chairs’ Meetings. If 
committee members cannot attend, they will need to send a substitute. 
Old Business 
Dr. Butler and the committee reviewed data from the assessment of the Conceptual Framework 
and the Dispositions and Diversity Proficiencies. Employer ratings were higher than student 
ratings.  These results are taken from the Services and Operations Survey, the Employer and 
Employee Survey, and the Dispositions and Diversity Proficiencies Assessment. Unit wide 
measures will be posted on the T-Drive. 
New Business 
Dr. Butler is requesting that the Assessment Committee members report activity of the 
committee each month at departmental faculty meetings. This will be discussed with department 
chairs. 
Committee members need to review Form D- Guidelines for Student Teaching before next 
month. This assessment is dated and needs to be revised. This assessment addresses dispositions 
and diversity, technology, and the Pedagogy and Professional Responsibilities Standards. It also 
is aligned to the Conceptual Framework. Our deadline for our final revision is April 1st.  
 
  







10/19/10 
Presenter 
Mr. Andy Oswald, Assessment Coordinator, reviewed the data on the provided handouts   


1. DDP’s  - Dispositions and Diversity Proficiencies (Advanced Programs) 
a. One semester of data Summer 2010 
b. Data gathered on the Conceptual Framework (CF) reveals commonalities  of 


responses and proficiencies between advanced programs 
Questions of the terminology for Racial Diversity were discussed. Consensus was to use 
categories that are reflective of the US Census definition of diversity.  
 
  







9/21/11 
Disposition and Diversity Standards.  This year’s DDP committee will continue the work of 
the Assessment Committee regarding DDP for undergraduates. 
 
1/25/11 
Dispositions and Diversity Proficiencies (DDP): 
Dr. Marilyn Butler reminded the committee that the 10 DDP must be integrated into programs 
and that DDP has been approved for advanced programs.  DDP needs to be approved for initial 
programs as well.  DDP will take the place of the 20 SHSU Dispositions Standards in Form D.  
She further said that the purpose of promoting diversity is to equip candidates so all children can 
learn.  DDP adds continuity across the college.  DDP will be used in Form D beginning in fall, 
2011.  Other implementation of DDP will be required later. 
Dr. Marilyn Butler asked for volunteers to form a DDP sub-committee.  Sharon Lynch will be 
chair; members will be Barbara Greybeck, Andrea Foster, Helen Berg, Lawrence Kohn, and 
Mary Swarthout. The sub-committee will be asked to report at the next meeting, February 15, 
2011. 
COE Syllabi Template: 
After a brief discussion the committee agreed to the following: 


1) The revised syllabi template will be the same for both advanced and initial programs.  It 
will be referred to as the College of Education Syllabi Template.  Motion to accept made 
by Dr. Andrea Foster; seconded by Dr. Joan Maier; all present voted to accept.   


2) A list of the 10 DDP with Conceptual Framework indicators, entitled “SHSU 
Dispositions and Diversity Proficiencies,” will be included in the syllabi template. 


 
  







Feb 2011 
Dispositions and Diversity Proficiencies: 
Motion to accept recommendations of the Subcommittee on Dispositions and Diversity 
Proficiencies (DDP) related to development of a rubric to evaluate DDP for undergraduate 
teacher preparation programs was made by Dr. Cindy Simpson; seconded by Dr. Mary Nichter; 
all present voted to accept. 
The recommendations approved are as follows: 


1. Recommendation:  Use the same descriptors for the rubric that are used with graduate 
programs with modifications. 


2. Modification 1:  Order the Disposition and Diversity Standards by Conceptual 
Framework Indicators in the following order:  2, 10, 4, 5, 7, 1, 9, 3, 8, 6. 


3. Modification 2:  Numbers on the scoring rubric should be 1, 2, 3 for consistency with 
other undergraduate rubrics. 


4. Modification 3:  Provide an “N/O” category for both the candidate and instructor when 
the item is “Not Observed with this candidate” 


5. Modification 4:  Candidates will have an entry for each Disposition and Diversity 
Standard.  Candidates will be instructed to “Provide 1 or 2 pieces of evidence reflecting 
on current and previous coursework and life experiences” 


6. Recommendation:  The Disposition and Diversity Standards for undergraduates should be 
evaluated at the beginning level (currently during SED/EED 374), mid-program (Literacy 
Methods and content Methods), and during student teaching by the mentor teachers 


7. Recommendation:  Each time the Dispositions and Diversity Standards are assessed, this 
is done by the candidate and the instructor.  During student teaching assessment is done 
by the candidate, the mentor teacher, and the university supervisor for student teaching.  


 
  







12/12 
Diversity Report: presentation by Andy Oswald and Discussion by Dr. Butler 
 
4/18/13 


o Standard 2 – Report presented by Dr. Sylvia Taube 
 Change in this standard appears to be similar to the medical model using 


terminology such as “Clinical Partnership and Practice” for field 
placement of student teachers in school districts 


 This standard is moving more  toward a hard science focusing on 
quantitative data 


 CAEP Standard 2 replaces mostly NCATE Standard 3 
 Clinical education needs to come from diverse setting experiences for 


teachers in training 
 See handout 


  







9/26/13 
Information learned at the CAEP Fall 2013 Conference was shared with the committee. The 
following is some of what we learned: 1) there are 5-new standards, more holistic than previous 
ones, yet complex and inclusive; 2) there are two major themes that cut across all standards – 
diversity and technology; 3) Statistical measures for reliability and validity are expected in all 
assessments. Additionally, new Language has been adopted. The following are some examples: 
1) Educator Preparation Provider (EPP) replaces Unit; 2) Stipulations replace Areas for 
Improvement (AFI); 3) Evidence replaces Exhibits; 4) Accreditation Team replaces Board of 
Examiners (BOE).  


 


 


 


 


 


  







Compilation of SELECT Assessment Commitment Meeting Minutes pertaining to 
Teacher Work Sample 
 


April 11, 2012 


Dr. Daphne Johnson presented data from the last TWS collection and analysis.  ELL and 
bilingual  language acquisition theories continued to be difficult areas for students.  Discussion 
about improvements were focused on the content methods class and offering online resources for 
candidates.  Dr. Johnson will ask faculty to assist in developing modules that can be used by 
students in Content Methods. 


 


February 19, 2014 


Reliability Validity, and Inner-Rater Reliability (RVIRR) Committee 


Mr. Andy Oswald reported to the committee regarding the establishment of reliability and 
validity criteria for unit level assessments. He has researched articles to verify reliability and 
validity for the TWS. Additionally, Dr. Tony Onwuegbuzie suggested a list of research artifacts 
to establish reliability and validity criteria for the unit level assessments.  


The technical report on all TExES certification exams is available on the TEA website. 


 


May 7, 2014 


The TEA is  transferring its data from AEIS to TAPR 


AEIS nomenclature has changed to TAPR, Texas Academic Performance Report. This 
report looks exactly like the AEIS reports, but “due to changes in legislation, the 
performance report formerly known as the Academic Excellence Indicator System (AEIS) 
report is now the Texas Academic Performance Report (TAPR).” 


The faculty and student notification: 


1. Assessment Committee  
2. COE Chairs Meeting 
3. Fall Faculty Meeting  
4. University Supervisor Training  
5. Department Chairs will notify their faculty  
6. Change is noted in the Student Teacher Guidelines   
7. Refinements on the TWS prompts and rubrics derived from last year’s data 


Announced in all classes, initial and advanced 







 


November 14, 2013 


TWS  -  Inter-rater agreement   


Andy Oswald reported on the Inter-rater agreement training at TWS Scoring Day regarding the 
Instructional Decision-making Domain of the TWS. There were 23 scorers participating. 
Approximately 50% the 23 scored the section as a 3 and the balance as a 2, indicating a mean 
score is approximately 2.5. It was recommended, in the future, that a greater number of scorers 
participate in the training. Overall, the TWS scores indicated the following: approximately 65% 
matching 3’s, approximately 30% matching 2’s, and approximately 5% matching 1’s or 
incompletes. A suggestion was made that a TWS, requiring a fourth scoring, be scored by a 
content specific person. Kinesiology now requires that the kinesiology TWS be graded by at 
least one content specific, Kinesiology, grader and a non-Kinesiology grader. With this process 
in place, they increased agreement on matching scores.  


December 12, 2013 


Teacher Work Sample Assessment Update 


Dr. Johnson, chair of TWS Committee reported about the TWS Assessment to the Assessment 
Committee that scoring of low 2’s will be revised beginning Spring 2014. The average total 
score of all seven domains rather than the elements will determine a score of low 2, less than 2.0.  


 Further discussion regarding TWS: 
 Dr. Foster conducted research on student teachers and the TWS. The results will be 


discussed at the January 22 meeting.  
 The TWS resource site is now on Blackboard and available to students who are 


Interdisciplinary Studies majors, Secondary Education or Education minors, and 
Curriculum & Instruction Post-Baccalaureate and instructors.  


 The TWS Committee is revising prompts and rubrics. Changes and revisions will be 
ready for fall 2014.  


September 26 2013 


The Reliability, Validity, & Inter-rater Reliability Committee, chaired by Mr. Andy Oswald will 
meet to begin work on the Unit Assessments. The inner rater agreement for the TWS was 
discussed. The committee agrees that this is a very good method of establishing inter-rater 
reliability for the assessment. It was recommended that the committee request the TWS 
committee to implement inter-rater reliability prior to the next TWS Scoring Days, October 24 
and 25, 2013. 


 


 







May 2013 


 Motion: Dr. Eidson and 2nd by Dr. Edgington. Assessment committee makes a 
recommendation to TWS committee that scorers should provide more written feedback, 
particularly if a scorer scores a “1”.  Passed unanimously 
 Motion: in consideration of continuous improvement to the assessment procedure, the 
continued use of the TWS as the primary assessment tool will be added to the September agenda. 


September 2013: 


• The motion to consider an increase in feedback to students scoring a 1 was implemented 
successfully. 


February 2015- pertinent references only 
• Dr. Matthew Fuller updated the Assessment Committee about improvements to the TWS 


support day, and the TWS committee’s recommendation to reduce the number of 
reviewers to 1 per entry. 


• The TWS will be the major focus of the April and September 2015 Assessment Meetings 





Compilation of Assessment Committee Minutes




Descriptions of Advanced Field Placement Data 


Masters Programs in LLSP 
In 2014, 77.27% of advanced candidates in LLSP programs exceeded the expectations of 
supervisors in regards to their abilities to integrate technology into the learning experience.  
Moreover, 86.36% of candidates exceeded field supervisors’ expectations regarding candidates’ 
abilities to assess students’ language acquisition skills.  However, a total of 95.6% of all 
candidates performed at the target or exceeding expectations levels of rubric in these two areas, 
the desired level of candidate performance.  Relative to other areas of candidate performance, 
however, these areas are consistent areas of moderate candidate performance.  Faculty are 
satisfied with this level of performance but will remain focused on these areas in future 
semesters. 


Additionally, the Unit has developed a system for examining the demographics of schools in 
which advanced certificate candidates complete field experiences.  In the spring 2014 semester 
(the last semester of completed field experiences prior to the submission of this report), M.Ed. in 
Reading/Language Arts candidates engaged in field experiences wherein, since 2012, only 
3.53% of candidates report not engaging diverse learning. 
 


Reading Specialist Certification.  Reading Specialist candidates’ skills are also is assessed 
through a Case Study and the Dispositions and Diversity Proficiencies (DDP) assignment in 
READ 5307: Practicum.  In 2012, nearly 10 percent of candidates rarely demonstrated a 
knowledge of second language acquisition and a commitment to adapting instruction or program 
to meet the needs of culturally and linguistically diverse learners.  This trend continued through 
to 2014 when 14.29% of assessed interns did not provide evidence on this DDP statement (DDP 
7).  Additionally in 2014, 27.27% of interns rarely provided evidence of a commitment to using 
technology to create an authentic learning environment that promotes problem-solving and 
decision making for diverse learners (DDP 10).  These data are consistent with trends noted in 
other programs throughout the unit.  As a result, faculty in the program developed two new, 
required courses in addition to the existing coursework.  BESL/READ 5312: Second Language 
Literacy supports candidates’ abilities to learn about linguistically and culturally diverse learners. 
These courses were proposed in 2014 with the first sections of these courses offered in the fall 
2015 semester.  Assessment of these courses will be tracked through the DDP to determine any 
influences these courses have had on candidate performance. 


The Reading Specialist program also employs a Case Study Assignment in READ 5307: 
Practicum.  This Case Study Assignment is meant to assess candidates’ abilities in six areas: (a) 
Assessments, (b) Data Analysis, (c) Instructional Planning, (d) Reporting Results, (e) Reflection, 
and (f) Mechanics.  In 2014, 1% of candidates performed at a level that did not meet 
expectations on the Reflection section of the case study.  Faculty are pleased with the current 
level of performance and will continue current course and program activities. 


 







The Master of Library Science employs a number of data collection and assessment efforts in 
field placements to assess candidate performance. First the unit-wide Dispositions and Diversity 
Proficiencies (DDP) process collects data on candidate performance in LSSL 5366: Library 
Internship.  The program faculty have also developed 2 assessments of candidates’ skills and 
abilities: (a) the supervisors’ assessment of candidate performance, and (b) the professor’s 
assessment of candidate performance.  These latter two assessments are aligned with the 
American Association of School Librarians’ standards and assess candidates’ abilities in (a) use 
of information and ideas, (b) teaching and learning, (c) collaboration and leadership, and (d) 
program administration.  Professors and supervising librarians assess 20 different standards 
related to these four areas for each intern.  In 2014, the vast majority (98%) of candidates 
performed at an acceptable level according to supervising librarians and professors.  Faculty are 
currently satisfied with this level of performance and will continue to guide students through the 
internship experience via advising, instruction, and the internship handbook (See attachments). 
 
Master of Library Science candidates have performed equally well on the Dispositions and 
Diversity Proficiencies (DDP) assignments.  In 2014, 97.33% of candidates were rated as 
performing acceptably in the 10 DDP statements.  Faculty are satisfied with this level of 
performance and will continue to guide candidate performance in the internship through 
advising, instruction, and the internship handbook.  Moreover, the site visits aimed at guiding 
candidate development are a major reason candidates are meeting and exceeding expectations in 
the Library Science Program.  These data suggest the need to continue the current site visit 
system and the program’s approach to field experiences.  
 


M.Ed. in Administration (Principal) 


The Master of Education in Administration has made use of a number of assessment processes to 
continually improve its programs.  As noted in Section 4.2.b, the diversity profile section of the 
Dispositions and Diversity Proficiencies has been helpful in assisting candidates with the 
selection of diverse field placements.  These data are used to develop school settings from which 
candidates will benefit in their field experiences. 
 
The M.Ed. program has also made use of a comprehensive portfolio.  Candidates are asked, in 
EDAD 6362: Campus Leadership Internship, to provide evidence of their skills and abilities in 
21 competency areas.  These competencies are aligned to ELCC standards and Texas Education 
Standards.  Through a number of assignments throughout the semester, students submit artifacts 
demonstrating their skills in these areas.  Faculty then assess student abilities using a Principal 
Portfolio Rubric in Tk20.  One of the 21 competency areas has been a consistent challenge for 
candidates: Legal issues in campus leadership.  In 2011, 86.96% of candidates performed at the 
target level in regards to “responding to the larger political, legal, and cultural context that 
surrounds schools.”  (Learner Centered Cultural Leadership and Influences-ELCC 6.2).  Given 
the high-stakes, complex nature of school legal issues, it is not surprising that candidates 
demonstrated challenges in preparing for this skill set.   See Principal Portfolio Data. 
 
Moreover, the M.Ed. in Administration faculty also conduct a Candidate Performance Survey in 
the internship class.  Supervising field mentors are asked to rate candidate performance in 8 areas 
closely related to the ELCC standards.  These data offer an opportunity to triangulate results.  



http://webcms.shsu.edu/dotAsset/c522be63-eb07-4cd7-b1c0-d75372f5a4e5.pdf&random=67244





The M.Ed. faculty learned that candidate performance in legal issues related to school leadership 
were an area of minor concern in field supervisors’ assessment of candidates’ abilities.   
 
TExES exams for the principal certification are secure tests and candidates do not receive 
feedback on specific questions they missed.   Instead, feedback is aggregated across groups of 
questions.  School law and legal issues have been consistently challenging topics for candidates.  
On addition to not receiving feedback about specific questions they missed on the TExES exams, 
candidates do not get to apply their knowledge to hypothetical situations or prioritize crisis 
responsibilities. In 2012 and 2013, 92% of candidates passed their TExES examination, a strong 
trend in the Principal preparation program. 
 
However, to address candidate needs and feedback, principal preparation faculty developed new 
content in EDAD 5372: Federal, State, and Local School Law, which is a required course that 
occurs prior to the internship class.  Candidates were given the option to choose between 
multiple choice exams with a few essay style questions or to respond to a hypothetical scenario 
and apply legal tenets learned in the class.   These questions aligned to TExES and ELCC 
standards for legal matters and allow candidates to receive feedback on their performance  
 
  
Finally, Principal Preparation faculty have refined course content in EDAD 5386: Special 
Populations and Special Programs to include cases studies, law research, and application of 
theories related to unique learners. Additionally, faculty selected a new textbook for this course 
that has more in depth information on the legal topics covered in this course. The Principal 
Preparation faculty have also revised Embedded Field Activities for all our courses to address 
relevant and timely school and legal topics. 
 
As a result, by 2014, all candidates were performing at the target level in this area of the 
Principal Portfolio and Candidate Performance Survey.  During the Spring 2015 semester, 
faculty in the Principal preparation program and EDAD 5372 will continue their refinements 
based upon positive results.  Candidate feedback supports the notion that allowing candidates to 
apply knowledge and practice on TExES-aligned questions is widely supported.  Improvements 
in TExES pass rates for the Principal Program were noted in the years following implementation 
of this new content; from 92% to 94% of all candidates passing.  Faculty will continue the 
improved approach to preparing candidates for the complex issues of school law.  Candidate 
performance will also continue to be monitored via the Principal Portfolio and Candidate 
Performance Survey in upcoming years. 
 
Ed.D. in Ed. Leadership (Superintendent preparation certification) 
The Doctorate of Education in Educational Leadership (with associated superintendent 
preparation certification) relies on a number of assessment to guide its continuous improvement.  
First, the diversity profile section of the Dispositions and Diversity Proficiencies has been 
helpful in assisting candidates with the selection of diverse field placements.  These data are used 
to develop school settings from which candidates will benefit in their field experiences.  In 2014, 
three candidates were guided into more diverse field placements as a result of these data.  
Additionally, the superintendent certification program has taken steps to align its curriculum to 
ELCC standards and to specific questions on the TExES certification exam.  See Superintendent 







Alignment Matrix.  For the past 3 years 100% of candidates have passed their TExES exam on 
the first attempt within a year of completion.  The faculty will continue the current level of focus 
on content and curriculum. 
 
Master of Education in School Counseling 
The M.Ed. in School Counseling was recently recognized by the Council for Accreditation of 
Counseling and Related Educational Programs.  Through this recognition process, M.Ed. 
program faculty learned many important things about candidate performance in field settings.  
Continuous improvement efforts in the M.Ed. Program are conducted in COUN 6374: Practicum 
in Group Counseling, COUN 6376: Supervised Practice in Counseling, through the unit-wide 
Counselor Proficiencies Scales, and the Dispositions and Diversity Proficiencies. 
 
In COUN 6374, candidates must provide evidence that they Understand group dynamics—
including counseling, psycho-educational, task, and peer helping groups—and the facilitation of 
teams to enable students to overcome barriers and impediments to learning (CACREP Standard 
5).  Competence in this element is assessed through an Annotated Bibliography assignment.  
Candidates review an article faculty selected for its clarity in relating group counseling theories.  
The candidates must then provide an annotated bibliography which accurately reflects the 
content of specific counseling theories.  Candidates are assessed by professors in each course and 
given feedback on performance in this area.  Candidates exceed faculty expectations in this 
regard. 
 
As candidates progress through the program toward the culminating practical experience in 
COUN 6376: Supervised Practice in Counseling, they must participate in coursework that 
demonstrates their competence in interpersonal competence, developing client rapport, 
establishing a counseling relationship,  and responding to multicultural issues. 
 
School counselor candidates are rated at midterm and at the end of the course on the Counseling 
Proficiencies. In order to complete COUN 6376, all proficiencies must be met with a rating of 
average or better. Candidates provide evidence of their skills using a ten minute segment from 
one of their counseling sessions transcribed to test. After selecting a section highlighting their 
abilities in these competencies, candidates write out the exact words of the client(s) and the exact 
words of the counselor in the first column.  In the second column, candidates identify the 
counseling skill that the counselor is using.  In a third column, candidates write a “better 
response,” one that would have elicited more information from the client, challenged the client to 
think in new ways, or would have been an empathic response. 
 
Midterm and final Counseling Proficiency evaluations are conducted by off-campus supervisors 
and faculty members using a rubric searching for the candidates’ self-awareness, sensitivity to 
others, and the skills needed to relate to diverse individuals, groups, and classrooms. Forty-four 
counselor proficiencies are assessed in this manner using a rubric designed by faculty and field 
supervisors (Henriksen, 2013). 
 
For the school year 2011-2012, 85 students were enrolled in COUN 6376. All of the candidates 
were rated by their field supervisor at a score of 5 or better on the Field Evaluation Form. Three 
items on the survey (Question 15: Recognizes and resists manipulation by the client, Question 







19: Uses silence effectively, and Question 22: Recognizes and skillfully interprets the client’s 
covert messages) were ranked with a score of 3 for two candidates.  These skills are introduced 
in COUN 5385: Pre-Practicum Skills and practiced in COUN 6376. It was determined that more 
role-play demonstrations by faculty and viewing of professional videos would strengthen 
candidates’ skills in these three areas identified by site supervisors as in need of strengthening 
(Henriksen, 2013).  Overall, candidates feedback on this new content has been positive.  
However, given the high level of candidate performance significant changes in data trends have 
not been noticed.  Given feedback from the 2013 CACREP visit, counseling faculty are currently 
undergoing the implementation and refinement of their assessment processes to include a new 
effort known as the Counselor Potential Scales.  This data system is expected to offer additional 
support and ability to discern patterns in candidates’ performance. 
 
Master of Education in Instructional Technology 
Candidates in the Master of Education in Instructional Technology complete a review of 
Technology Contextual Factors, a Needs Assessment, a Literature Review assignment in CIED 
5369.  In 2014, 100% of the 27 candidates in this certification area performed at the “Met 
Expectations” level of the rubric used to assess candidates’ abilities in TK20.  Overall, 96.2% of 
candidates performed at this same level on the Needs Assessment assignment.  For the 
Contextual Factors assignment, 97.53% of ratings of candidates’ performance were at the “Met 
Expectations” level.  Faculty are pleased with the current level of candidate performance.  
Efforts and resources have been devoted to sustaining candidates performance and field 
supervisory partnerships.  However, at the Fall 2013 and Fall 2014 Data Day event, faculty from 
the M.Ed. in Instructional Technology program recognized current levels of candidate 
performance allow then to envision future developments in their programs.  They requested 
student feedback data from 2011-2012 Graduate/Employer surveys and the PDAS (usually 
associated with initial level programs) as sources of data.  The faculty believed that looking at 
PDAS data would help them get a better sense of teacher skills and performance relative to 
technology, thereby allowing them to augment their curriculum since many candidates in this 
program will serve learners through teachers.  Faculty learned that, to remain relevant in 
preparing technology leaders in school districts, candidates must be exposed to new 
technological hardware and on learning theories related to technology-enhanced learning.  
Therefore, faculty recommended that learning theories for technology-enhanced instruction be 
included in a future series led by the College’s Professional Development Committee.  Faculty 
also recommended that college faculty needs be assessed using a survey prior to the professional 
development series.  These recommendations are scheduled to be addressed by the College’s 
Assessment committee in the spring 2015 semester.  
 





Descriptions of Advanced Field Placements Data




SUPERINTENDENT CERTIFICATION ASSESSEMENTS, 
COURSE ALIGNMENT AND ARTIFACTS 


 
 


EDAD 6380 - Executive Leadership For School 
Superintendents 
 
Assessments:  See TK-20  
 
 
Artifacts:   
 
1.  After attending a school board meeting and observing the 
role of the Superintendent and reviewing copies of reports 
submitted to the BOE, the student will submit a detailed report 
of their observations and reflections.  This reflection will be 
submitted as evidence of the mastery of this indicator. 
 
2.  Sixty Day Plan - Written report 
 
3.  Class Presentation on assigned Leadership Topic Meeting     
     ELCC Standards.   
 
 
 
 
 
 
 
 
 
 
 
 
 







SUPERINTENDENT CERTIFICATION ASSESSEMENTS, 
COURSE ALIGNMENT AND ARTIFACTS 


 
 


EDAD 6381 - School District Business & Financial 
Management 
 
Assessments:  See TK-20 
 
 
Artifacts: 
 
1.  Mid-semester exam 
 
2.  Final Exam 
 
3.  Comprehensive Budget Project 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 
SUPERINTENDENT CERTIFICATION ASSESSEMENTS, 


COURSE ALIGNMENT AND ARTIFACTS 
 


 
 
EDAD 6382 - Human Resource Management 
 
Assessments:  See TK-20 
 
 
Artifacts: 
 
1.  Field Experience Reflections - Related to ELCC Standards 
 
2.  Staffing, Scheduling and Grouping Plan 
 
3.  Analysis of District Strategic Plan to Link Student  
     Performance and Financial Resources and How They 
     Connect to Teaching and Learning. 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 







 
SUPERINTENDENT CERTIFICATION ASSESSEMENTS, 


COURSE ALIGNMENT AND ARTIFACTS 
 
 
 
EDAD 6383 - Practicum for Superintendents 
 
Assessments:  See TK-20 
 
 
 
Artifacts:   
 
1. Student Activity Log 
 
2. District Improvement Project 







The Texas State Exam (TExES) is aligned with Texas state standards as well as the 
ELCC standards. An alignment chart is provided below: : 
 
Texas Standards for Principal 
Certificate 
 
Competencies for Texas Examination of Educator 
Standards (TExES) 
 
Educational Leadership Constituent Council (ELCC) Standards 
1. Learner-Centered Values and Ethics 
1 5.1, 5.2, 5.3 
 
2. Learner-Centered Leadership and Campus Culture 
2 1.1, 1.2, 1.3, 1.4, 2.1 
 
3. Learner-Centered Human Resources Leadership and Management 
7 2.4, 3.3 
 
4. Learner-Centered Policy and Governance 
4 6.1, 6.2, 6.3 
 
5. Learner-Centered Communication and Community Relations 
3 1.5, 4.1, 4.2, 4.3 
 
6. Learner-Centered Organizational Leadership and Management 
8, 9 3.1, 3.2 
 
7. Learner-Centered Curriculum Planning and Development 
5 2.3 
 
8. Learner-Centered Instructional Leadership and Management 
6 2.2 





Superintendent Alignment Matrix




Exhibit 4.4.b 


Curriculum components and experiences that address diversity proficiencies (This might be a 
matrix that shows diversity components in required courses.) 


The Unit Assessment System Matrix documents where elements of the Conceptual Framework are 
addressed in each course.  Relative to diversity proficiencies, the Dispositions and Diversity Proficiencies 
(DDP) are the unit’s chosen approach to ensuring all candidates gain skills related to cultural competence 
and growth.  All initial and advanced candidates engage in the DDP effort.  See DDP Listing for the 
language of each proficiency assessed. 


The attached documents list “Dispositions Measurement” for each initial and advanced program in the left 
hand column.  Courses at the novice, emerging, and proficient level are located at the top of their respective 
column.  Courses in the second column occur prior to courses the in the third and fourth columns, indicating 
the focus of the assessment system on transition points in the candidate experience. 


 



http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/unit-assessment-system/unit-assessment-system-matrix.html





Unit Assessment System: Transition Point Assessment (Initial Programs) 


*ACEI (EC-6) 
Dr. Lautrice Nickson, 
& Dr. Diana Nabors 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, 3374, ECHE 3315 


Transition Points 1A and 1B 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372, 4310 
1B: CIEE 4334, 4335, 4336, 4227 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4384, 4391, 4392 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    TExES EC-6 Generalist # 191 
TExES EC-12 PPR # 160 


#2 SPA Content Measure  
Literacy Methods Case Study – READ 
3370, 3371, 3372 (Std. 2.1) 
 


  


#3 Instructional Planning  


Math, Science and  Social Studies  
Lesson Plans – Professional Pedagogy- 
Content Methods - CIEE 4434, 4435, 
4436 (Std. 3.1 - 3.5) 
 


  


#4 Clinical Experience   
Professional Development Appraisal 
System (Form A) CIEE 4491, 4492 
(Student Teaching) 


 


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  CIEE 4491, 


4492 (Student Teaching)  


# 6 SPA Content Measure  
Representative Sample of the TExES 
Exam (diagnostic) Literacy Methods – 
READ 3370, 3371, 3372 


  


# 7 SPA Content Measure 
(Optional) 


ECHE 3315 (Std. 2.5, 2.6, 2.7) 
Portfolio – Lesson Plan Development    


# 8 SPA Content Measure 
(Optional)      


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*ACTFL Spanish 
(EC-12) 
Ms. Silvia Huntsman 
& Dr. Kay Raymond  
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


EC-12 Spanish #613 LOTE 
TExES 8-12 Pedagogy & 
Professional Responsibilities  
# 130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning   Spanish Lesson Plan 
  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  


# 6 SPA Content Measure    Oral Proficiency Interview  


# 7 SPA Content Measure   Oral Presentation  


#8 SPA Content Measure     


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*CEC 
Special Education  
EC-12  
Dr. Sharon Lynch & 
Dr. Nancy Stockall 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
EED 2333; SPED 2301, 3302, 3304, 3303; 
ECHE 2313, 3243; CIEE 3374, 3323; CIME 
3375; BESL 2301; TESL 3101 


Transition Point 1 
Level 2 Field Experience 
 TESL 4101; CIEE 4334, 4335, 
4336, 4227; READ 3370, 3371, 
3372, 4205; SPED 3305, 4301, 
4302; BESL 3301 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE 4116, 4117, 4391; SPED 
4303; TESL 4102 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    


TExES EC-12 Special Education 
# 161  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Multiple Choice Test of Content 
Knowledge – During SPED 4302   


#3 Instructional Planning  Case Study Assignment – During SPED 
3305   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure  Special Education Block Work Sampling 
– During SPED 4302   


# 7 SPA Content Measure  Knowledge/Planning/Intervention Paper 
– During SPED 3303   


# 8 SPA Content Measure Special Education Lesson Plan – During SPED 3304    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
 


*NASPE  
Physical Education 
EC-12  
Dr. Jose Santiago 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
KINE 3368;  CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394; READ 4320; 
KINE 4363, 4369  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES EC-12 Physical 
Education # 158  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Adaptive Notebook in KINE 4369   


#3 Instructional Planning Skill Theme Approach Planning 
KINE 3368    


#4 Clinical Experience   
Student Teacher Evaluation Tool 
Student Teaching – (CISE 4396, 4397, 
4380) 


 


# 5 Effect on K-12 Student 
Learning  


Lesson Plan Assignment 
Methods  Block - (CISE 4364, 4394; 
READ 4320) 


  


# 6 SPA Content Measure Fitnessgram 
KINE 3368     


#7 Instructional Planning  Unit Planning Assignment 
KINE 4363   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


*NCSS  
Social Studies 8-12  
Dr. Karla Eidson & 
Dr. Jeff Littlejohn 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    TExES 8-12 Social Studies #132  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  Social Studies Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


NCTE  
English 8-12 
Dr. Gene Young 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience - CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA ,ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 English #131  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  English Lesson Plan 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure   English Language Arts and Reading 
Teaching Unit Project   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*NCTM (8-12) 
Dr. Mary Swarthout & 
Dr. Sylvia Taube 
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience -CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 
 
Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field 
 
Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 
 


College Readiness 
Meet Scoring Criteria on THEA ,ACT,SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 Mathematics #  135  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours   Student Teaching Focused Content 


Evaluation  


#3 Instructional Planning  Mathematics Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure Mathematics Content Project (MATH 4385)     


#7 SPA Content Measure 
(optional) Historical Connections in Math (MATH 4385)    


#8 SPA Content Measure 
(optional) Technology Applied to Math (MATH 4385)    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
*AMLE/NMSA  
Middle School 4-8 
Dr. Victoria Hollis 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, CIEE 3374, CIEE 
3385, CIME 3375,  


Transition Points 1A and 1B; 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372 & 
4310 or READ 3373, 3374; 1B: IEE 
4336 & CIME 4337 or, CIEE 4334 
& CIEE 4335; CIEE 4327, CIME 
3376  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4391, 4392, 4316, TESL 
4303 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    
TExES 4-8 ELAR/SS  # 113, or  
TExES 4-8 Math/Science # 114 
or TExES 4-8 Math # 115  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning  
Math, Science or Social Studies and 
Reading Lesson Plans 
(Required to move to Transition Point 2) 


  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


# 7 SPA Content Measure 
(Optional)  


Literacy Methods Case Study 
(Required to move to Transition Point 
1B) 


  


# 8 SPA Content Measure 
(Optional)  


Essay: Personal Philosophy and 
Understanding of Middle Level 
Education 


  


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*NSTA Science 8-12  
Dr. Lisa Brown Dr. 
Andrea Foster, & Dr. 
Marcus Gillespie 


Content Courses –  Prior 
to Admission to Educator 
Preparation Program 
See CAF table 


ENTRY – Admission to 
Educator Preparation Program 
Level 1 Field Experience 
CISE 3384 


Transition Point 1 
Level 2 Field Experience 
CISE 4364, 4377, 4374, 
4375  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4394, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.75 Overall GPA > 2.75 Overall GPA > 2.75 
Mastery of Teacher Work 
Sample 


College Performance Overall GPA > 2.5 GPA > 2.75 in teaching field GPA > 2.5 in teaching field GPA > 2.75 in teaching field 
Technology Standards 
Assessed (Form D) 


College Performance Overall GPA > 2.5 
Grades of “C” or above in all courses 
required for certification 


Grades of “C” or above in all 
course required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 


Meet Scoring Criteria on 
THEA, ACT, SAT or Alternate 
Indicator in Reading , 
Mathematics and Writing      


College Readiness 


Critical Thinking Skills (meet 
Reading and Math ) 
 Oral Communication Skills     


#1 Certification Exam     
TExES 8-12: Life Science # 
138 & 238,   


#2 SPA Content Measure 


Targeted GPA of Selected 
Academic Foundations Courses 
/ Transfer and SHSU hours     


#3 Instructional Planning     
Science Unit Plan 
  


#4 Clinical Experience    
Professional Development Appraisal 
System (Form A) 


Focused Science 
Content Observation 


# 5 Effect on K-12 Student 
Learning    Teacher Work Sample  


# 6 SPA Content Measure Science Inquiry Project     


# 7 SPA Content Measure 
Authentic Research 
Investigation   Safety Module Project  


Dispositions Measurement  Novice Level Dispositions Emerging Level Dispositions 
Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey     


Student Teacher Evaluation  
of Educator Preparation 
Program and COE Services 


Follow-Up Survey     


Follow-Up Survey of 
Graduates and Campus 
Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*Post Baccalaureate 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.75 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or full 
Admission Formula: Last 30 hours + GRE ≥925    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  One “C” retain good standing 


Allowed after 6 of 18 credits 
One “C” retain good standing 
Allowed after 12 of 18 credits 


One “C” Allowed at completion 
of 18 credits 
 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional Planning   CIED 5384 
Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section of 
TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5397 
Entry Level Dispositions and Diversity Proficiencies 
& Diversity Proficiencies 


 


CIED 5399 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*CEC  
(Educational 
Diagnostician) 
Dr. Nancy Stockall 


ENTRY -Admission to Educational 
Diagnostician program 
Phase I: Application Process 
Phase II: SPED Coursework. Transition to 
Phase 3 with 12 hours completed, including 
SPED 5301, SPED 5302, SPED 5304. SPED 
6307 


Transition to Assessment Core: 
Phase III: Completion of SPED 
5305 and 6308.   
 


Transition to Internship 
Experience Phase IV: SPED 
6304, 6310, 6312 
 


EXIT – Transition to Exit: 
Phase V: Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of coursework for 
admission Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Acceptable GRE or GPA of 3.0 or more in last 30 
hours of coursework,  for admission,    


Graduate School 
Performance 


Dispositions must meet expectations at any rated 
level for continuation in program 


One “C” permitted to retain good 
standing  


One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


Graduate School  
Performance  


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


 


#1 Certification Exam    
Passing Score on TExES 
Educational Diagnostician 
Exam # 153 


#2 SPA Content Measure   
Comprehensive Examinations 
Covering CEC Standards and 
TExES Competencies 


 


#3 Instructional Planning  
SPED 6308: Special Education -
Practicum Case Study 
 


  


#4 Clinical Experience   
SPED 6312: Mentor and University 
Evaluation - Educational 
Diagnostician Practicum 


 


# 5 Effect on K-12 
Student Learning 


SPED 6307: Behavior Change/Intervention 
Project    


# 6 SPA Content 
Measure   SPED 6304: Family Support Plan  


# 7 SPA Content 
Measure (Optional)   


SPED 6312:  Educational 
Diagnostician Content Evaluation 
Portfolio 


 


# 8 SPA Content 
Measure (Optional) 


SPED 5302: Evaluation of Assessment 
Knowledge and Skills    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies 
SPED 5302 


Entry Level Dispositions and Diversity 
Proficiencies SPED 5305 and SPED 
6308 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies SPED 6310 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*IRA  (Master’s in 
Reading/Reading 
Specialist 
Certification) 
Dr. Barbara Greybeck 
& Dr. Nancy Votteler 


ENTRY – Admission to Graduate Studies 
READ 5306, 5330, 5335 


Transition Point 1 
READ 6310, 5315, 5307, 5308, 
5325, 7385 
BESL 5302 


Transition Point 2 
READ 7310, 6320 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework Admission and good standing criteria Admission and good standing criteria  
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or  
Full Admission Formula: Last 30 Hours + 
GRE > 925 


   


Graduate School  
Readiness Two letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample    


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    


Passing Score on TExES Exam 
# 151  
Not applicable for 30 hour MA 
in Reading w/o Certification 


#2 IRA Content Measure Lamplighter READ 5306 and READ 5335 
(spring 2012 only)    


#3 Instructional Planning  Student Case Study – Read 5307   


#4 Clinical Experience  School Literacy Profile/Project – 
READ 6310   


# 5 Effect on K-12 
Student Learning  


Writing Lesson Plan-READ 5315 
(2012) 
Writing Lesson Plan-READ 5325 
(2013) 


  


# 6 IRA Content Measure   Growth/Showcase Portfolio  
Successful Portfolio Defense  


# 7 IRA Content Measure    Literacy Coaching/Project – READ 
6320  


# 8 IRA Content Measure  Class Discussion/Reflection – READ 5335 (2011) 
Class Discussion/Reflection-READ 5330 (2012)    


 Dispositions 
Measurement READ 5306 READ 5307 and 5308 Growth/Showcase Portfolio  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*ELCC (Masters of 
Education 
Administration with 
Principal Certification) 
Dr. Cynthia Martinez-
Garcia 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 5332, 6378, 5386, 5372, 
6379, 6371, 6385, 6370, and 6394 


Transition Point 2 
Internship 
EDAD 6362 


EXIT 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 in all UG work OR in last 60 hours 
of UG Coursework Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Current Texas Service Record 
Optional GRE Verbal, Quantitative, and 
Writing scores 


   


Graduate School  
Readiness 


One reference letter from school principal or 
assistant principal  
Acceptable Writing Sample 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 068 


#2 ELCC Content 
Measure    


Master of Educational 
Administration 
Comprehensive Exam 


#3 Instructional Planning  Curriculum Alignment Project - 
EDAD 6378   


#4 Clinical Experience  Demographic Study – EDAD 6385 


Internship Performance Surveys – 
Internship Supervisor’s  Evaluation 
of Candidate Performance -  EDAD 
6362 


 


# 5 Effect on K-12 Student 
Learning   School Improvement Project - EDAD 


6362  


# 6 ELCC Content 
Measure    Academic Internship Portfolio  


# 7 ELCC  Content 
Measure (Optional)     


Dispositions Measurement 
Entry-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies EDAD 
5332 


 
Consistently Proficient Dispositions 
and Diversity Proficiencies EDAD 
6632 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of 
Graduates and Employers 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 
 


*ELCC 
(Superintendent 
Certification) Dr. Sue 
Horne 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 6380, 6381, 6382, 6383 


Transition Point 2 
Internship 
EDAD 6383 


EXIT 
Graduation and 
Recommendation for 
Certification 


College Performance GPA > 3.0 in all graduate work accumulated 
prior to program application Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Evidence of a Master’s Degree; AND/OR current 
Official Texas Service Record; and/or current 
Texas Principal or Mid-Management 
Certification; AND/OR three letters of reference, 
one from a Superintendent 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES  
Exam # 195 


#2 ELCC Content 
Measure  Coordinating Plan for the Strategic 


Planning Process – EDAD 6380   


#3 Instructional Planning  Three-year District Revenue Analysis 
Project - EDAD 6381   


#4 Clinical Experience  Internship Progress – Intern Logs, 
Reflections, and Evaluations 


Internship Progress – Intern Logs, 
Reflections, and Evaluations- EDAD 
6383 (note: align evaluations from 
intern with site coordinator) 


 


# 5 Effect on K-12 
Student Learning  


Student Performance and Resource 
Allocations Project - EDAD 6381 & 
6382 


  


# 6 ELCC Content 
Measure  Estimating and Allocating Resources 


Project - EDAD 6381 & 6382   


# 7 ELCC Content 
Measure  Board/Superintendent Procedures and 


Guidelines Project - EDAD 6380   


# 8 ELCC Content 
Measure   Equity and Equality in Funding 


Project- EDAD 6381 & 6382    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  EDAD 
6380 


EDAD 6382 
Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies EDAD 6383 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey   
 
 
 


Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


*School Librarian Dr. 
Holly Weimar  


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
LSSL 5337, LSSL 5385, LSSL 
5370, LSSL 5396 


Transition Point 2-Exit from 
Clinical Practice 
LSSL 5366 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness Composite of GRE and GPA    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  Two “C” permitted in program to 


retain good standing  
Two “C” permitted in program to 
retain good standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 150 


#2 ALA/ASL Content 
Measure   Electronic Portfolio  


#3 Instructional Planning  Program Administration Project –  
LSSL 5337   


#4 Clinical Experience   Assessment of Internship –  LSSL 
5366  


# 5 Effect on K-12 
Student Learning   Collaborative Information Literacy 


Lesson  LSSL 5366  


# 6 ALA/ASL Content 
Measure  Reaching Youthful Readers –  LSSL 


5385   


# 7 ALA/ASL Content 
Measure (Optional)  Program Information Technology 


Project - LSSL 5396   


# 8 ALA/ASL Content 
Measure (Optional)  School Library Leadership & 


Advocacy - LSSL 5370   


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5370 


Mid-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5337 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  LSSL 5366 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    


Follow-Up Survey of 
Graduates and District 
Administrators 
 


5  Center for Assessment and Accreditation     7/16/2014 







Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Technology  
Dr. Kimberly 
LaPrairie 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers  


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 overall UG Coursework or 
GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


Technology component: Online technology 
project (pre-assessment)    


Graduate School  
Readiness     


Graduate School 
Readiness     


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of 30 
hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 ISTE Content 
Measure    


Comprehensive Examination 
Field and Employment 
Experiences Expectations 
Portfolio (programmatic) 


#3 Instructional Planning   
Student Technology Use Assignment 
Development (CIED 5363); 
Technology Plan (CSTE 5338) 


 


#4 Clinical Experience   Instructional Technology Practicum 
Portfolio (CIED 5369)  


# 5 Effect on K-12 
Student Learning   


Developing Materials for the Web 
(CSTE 5337); Development of a 
Professional Social Network (CSTE 
5338) 


 


# 6 ISTE Content 
Measure  Annotated Bibliography (CIED 5367) Copyright and Fair Use Assignment 


(CIED 5369)  


# 7 ISTE Content 
Measure    Assessing Student Performance With 


Technology (CIED 5369)  


# 8 ISTE Content 
Measure (Optional)     


Dispositions 
Measurement  


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
(programmatic – first or second 
semester in program) 


Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  (programmatic – last 
semester in program) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Leadership Dr. Barbara 
Polnick 
 


ENTRY – Admission to Graduate Studies 
EDAD 5332, EDAD 6368  


Transition Point 1-Admission to 
Clinical Practice  
EDAD 5378 


Transition Point 2-Exit from Clinical 
Practice 
EDAD 6372  


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal, 
Quantitative, and Writing and must be less than 7 
years old; Current Texas Service Record 


   


Graduate School  
Readiness 


One letter of recommendation from immediate 
supervisor    


Graduate School  
Readiness 


Acceptable Writing Sample required for admission 
for both MEd and MA    


Graduate School 
Performance  


Two “C” permitted to retain good 
standing (I believe the 2nd C warrants 
dismissal---check with department. 
We follow same policy) 


Two “C” permitted to retain good 
standing (see previous comment 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No Certification 


#2 Content Measure 
Leadership Framework , 5 year goals, resume 
F 09, S 10, SU 10 -  EDAD 5332, EDAD 6368 


   


#3 Instructional Planning  
Curriculum Alignment Project  
F 09, S10, SU 10 -  EDAD 5378 


  


#4 Clinical Experience   State of Education Report 
F 09, S 10, SU 10 -  EDAD 6372 


Internship Logs 
F 09, S 10, SU 10 - EDAD 6372 


# 5 Effect on K-12 Student 
Learning   School/Program Improvement Plan 


F 09, S 10, SU 10 -  EDAD 6372  


# 6 Content Measure     


# 7 Content Measure 
(Optional)     Comprehensive Exam 


F 09, S 10, SU 10  EDAD 6372 - 


# 8 Content Measure 
(Optional)    Successful Defense Portfolio 


Dispositions 
Measurement 


Entry Level Dispositions and Diversity Proficiencies  
EDAD 6368 


Mid-Program Dispositions and 
Diversity Proficiencies  
EDAD 5386 


Consistently Proficient Level 
Dispositions and Diversity Proficiencies  
EDAD 6372 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*School Counseling  
 Dr. Mary Nichter 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance 


GPA >2.8 in last 60 hours of UG Coursework or 
>3.0 overall undergraduate GPA    


 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal and 
Quantitative, must be less than 7 years old; 
Current Texas Service Record 


   


Graduate School  
Readiness Three letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample and interview    


Graduate School 
Performance  


Advance to candidacy (15-graduate 
hours) Two “C” permitted to retain 
good standing  


Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 152 


#2 Content Measure  At Candidacy -15 hours and review  Counseling Comprehensive 
Exam 


#3 Instructional 
Planning     


#4 Clinical Experience    
COUN 6376  
Practicum Evaluations (2- mid & 
end) 


COUN 6376  
Supervisor Evaluation (2- mid 
& end) 


# 5 Effect on K-12 
Student Learning 


COUN 5333  
Service Learning 


COUN 6335 
Cultural Competency 


 COUN 6386 
Counseling Proficiencies   


# 6 Content Measure Counseling Potential Scale Counseling Potential Scale Counseling Potential Scale  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


COUN 5333 
Entry-Level Dispositions and Diversity 
Proficiencies  


COUN 6335 
Mid-Level Dispositions and Diversity 
Proficiencies 


COUN 6376 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters -
Curriculum and 
Instruction – Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0     


 


Graduate School  
Readiness 


Candidates with an undergraduate GPA between 
2.5 and 3.0 from the baccalaureate-granting 
institution or between 2.8 and 3.0 in advanced 
hours from the baccalaureate degree-granting 
institution are required to take the GRE. These 
candidates must meet the minimum standard with 
the following formula: 


   


Graduate School  
Readiness 


1. (GPA X 50) + GRE Verbal + GRE Quantitative 
+ GRE Written equal to or great than 435.    


Graduate School  
Readiness 


2.GRE TAKEN BEFORE AUGUST 2011:(GPA X 
200) + GRE Verbal + GRE Quantitative + GRE 
Written equal to or great than 1664 


   


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of  
30 hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning  CIED 5384 


Portrait of a Diverse Learner   


#4 Clinical Experience  CIED 5370 
Citi   


# 5 Effect on K-12 
Student Learning  CIED 5383 


Analysis of Student Learning   


# 6 Content Measure   CIED 5085 
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5085 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters-Curriculum 
and Instruction with 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or 
full Admission Formula: Last 30 hours + GRE 
≥925 


   


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning   CIED 5384 


Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section 
of TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5385  
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


Educational 
Leadership Doctorate 
Dr. Julie Combs 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Candidacy 


Transition Point 2-Exit from 
Clinical Practice 
Candidacy 


EXIT – Transition to Exit: 
Graduation  


UG College Performance Acceptable GPA in Undergraduate Coursework    
 


Graduate School  
Readiness Acceptable GRE    


Graduate School  
Readiness 


Three letters of Recommendation 
Work Experience    


Graduate School  
Readiness 


Personal Statement 
Initial Paper Screening - Scored 
Interview – Scored 
Acceptable Writing Sample - Scored 


   


Graduate School 
Performance 


NOTE: Entered, retained, % successful on 
comps, meet research competencies, advance to 
candidacy, proposal, defense, graduation 


12-Graduate Hour Review Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam     


#2 SPA Content Measure  Comprehensive Exam   


#3 Instructional Planning     


#4 Clinical Experience     


# 5 Effect on K-12 
Student Learning   


Proposal  
EDLD 8333 Dissertation 
Research Competencies met 


 


# 6 SPA Content 
Measure    Defense 


# 7 SPA Content 
Measure (Optional)     


# 8 SPA Content 
Measure (Optional)     


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
Professional Writing (EDLD 7337) 


Mid- Level Dispositions and Diversity 
Proficiencies  
Practicum for Superintendents (EDLD 
6383)  


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  
Educational Research  (EDLD 7363) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates  
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Exhibit 4.4.b: Diversity Curriculum Components
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ELEMENTARY EDUCATION – NOVICE LEVEL 1 DDP 


Student Instructions for Novice Level 
Listed below are the three Diversity and Dispositions Proficiencies (DDPs) at this level that are expected of candidates training to be teachers. It is 
your responsibility to demonstrate how you believe you have addressed these DDPs. You should write a reflection using a minimum of 150 words, in 
which you provide evidence for each of the three DDPs. Your instructor will measure your progress based upon observation of your performance in 
class and your reflection.  


Instructor Directions for Novice Level 
At the novice level, candidates are required to submit a reflection containing a minimum of 150 words, demonstrating evidence toward competency 
on the three Diversity and Dispositions Proficiencies (DDPs) listed below for evaluation by their instructor. Use the rubric to evaluate the candidate 
based on your observations of the student in class, as well as the evidence in the reflection. Please provide any relevant feedback to the student in the 
space provided. Disregard the N/A option in the rubric.  


Rubric for Novice Level DDPs 


(1) Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1; CAEP 1,2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to professional growth and 
instruction. 


Exhibits progress towards an attitude of 
reflection and thoughtfulness about 
professional growth and instruction. 


Clearly demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 


(2) Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem‐solving and decision making for diverse learners. 
(CF 2) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to using 
technology to create an authentic 
learning environment for diverse 
learners.  


Exhibits progress towards a commitment to 
using technology to create an authentic 
learning environment for diverse learners. 


Clearly demonstrates a commitment to using technology to 
create an authentic learning environment for diverse learners. 


(3) Practices ethical behavior and intellectual honesty. (CF 3; CAEP 1, 2) 


Exhibit 4.4.c
Assessment instruments and scoring guides related to candidates meeting diversity proficiencies, including impact on student learning 


Exhibit 1.4.e also contains this information.  However, this exhibit focuses soloely on the diversity proficiencies.
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1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to ethical 
behavior and intellectual honesty. 


Exhibits progress towards demonstrating 
ethical behavior and intellectual honesty. 


Clearly demonstrates ethical behavior and intellectual honesty.
 


(8) Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4; CAEP 1,2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to literacy, 
inquiry, and reflection. 
 


Exhibits progress towards 
demonstrating a commitment 
to literacy, inquiry, and 
reflection. 


Clearly demonstrates a commitment to literacy, inquiry, and reflection.
 


Feedback to Student:   
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ELEMENTARY EDUCATION – EMERGING COMPETENCY LEVEL 2A (LITERACY METHODS) DDP 


Student Instructions for Emerging  Level 2A 
Listed below are the six Diversity and Dispositions Proficiencies (DDPs) that are expected of candidates training to be teachers at the Emerging 
Competency (2A) level. You should provide evidence of your progress on all six DDPs by submitting a lesson plan addressing as many of these six 
DDPs as are applicable to that lesson.  In addition, you must submit a written reflection, containing a minimum of 150 words, in which you address 
all six DDPs. Your instructor will measure your progress towards competency based upon observations of your performance in class, the lesson plan 
and your reflection. You should review any feedback you received at the Novice level on the DDP assessment to make sure your current reflection 
addresses any concerns about your earlier performance.  
 
 
Instructor Directions for Emerging Level 2A 
At the Emerging 2A level, candidates are required to submit a reflection containing a minimum of 150 words and a lesson plan demonstrating 
evidence toward progress on proficiencies 1, 2, 3, 4, 5, and 8.  Use the rubric to evaluate the candidate on their progress towards all five DDP’s based 
on a lesson plan, a reflection and your observations of the student’s performance. Please provide any relevant feedback to the student in the space 
provided. Disregard the N/A option in the rubric. 


Rubric for Emerging Level 2A 


(1) Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1: CAEP 1,2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to professional growth and 
instruction. 
 


Exhibits progress towards an attitude of 
reflection and thoughtfulness about 
professional growth and instruction. 


Clearly demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 


(2) Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem‐solving and decision making for diverse learners. 
(CF 2) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to using 
technology to create an authentic 
learning environment for diverse 
learners.  


Exhibits progress towards a commitment to 
using technology to create an authentic 
learning environment for diverse learners. 


Clearly demonstrates a commitment to using technology to 
create an authentic learning environment for diverse learners. 


(3) Practices ethical behavior and intellectual honesty. (CF 3; CAEP 1,2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to ethical  Exhibits progress towards demonstrating  Clearly demonstrates ethical behavior and intellectual honesty.
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behavior and intellectual honesty.  ethical behavior and intellectual honesty.
(4) Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3; CAEP 1,2,3) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited thoughtfulness in 
communication or awareness and 
appreciation of varying voices. 


 


Exhibits progress towards demonstrating 
thoughtfulness in communication and an 
awareness and appreciation of varying 
voices. 


Clearly demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 
 


(5) Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or programs to meet the needs of culturally and linguistically diverse 
learners. (CF 3; CF 5; CAEP 1,2,3) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to learners’ 
individual needs. 


Exhibits progress towards demonstrating  
knowledge of second language acquisition 
and a commitment to adapting instruction 
or programs to meet the needs of culturally 
and linguistically diverse learners 


Clearly demonstrates knowledge of second language 
acquisition and a commitment to adapting instruction or 
programs to meet the needs of culturally and linguistically 
diverse learners. 
 


(8) Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4; CAEP 1,2,) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to literacy, 
inquiry, and reflection. 
 


Exhibits progress towards demonstrating a 
commitment to literacy, inquiry, and reflection. 


Clearly demonstrates a commitment to literacy, 
inquiry, and reflection. 
 


 
Feedback to Student: 
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ELEMENTARY EDUCATION – EMERGING COMPETENCY LEVEL 2B (CONTENT METHODS) DDP 


Student Instructions for Emerging  Level 2B 
Listed below are the eight Diversity and Dispositions Proficiencies (DDPs) that are expected of candidates training to be teachers at the Emerging 
Competency (2B) level. You should provide evidence of your progress on all seven DDPs by submitting a lesson plan addressing as many of these 
eight DDPs as are applicable to that lesson.  In addition, you must submit a written reflection containing a minimum of 200 words in which you 
address all eight DDPs. Your instructor will measure your progress towards competency, based upon observations of your performance in class, the 
lesson plan and your reflection. Please review any feedback you received at the Emerging 2A level on the DDP assessment to make sure your current 
reflection addresses any concerns about your earlier performance.  
 
 
Instructor Directions for Emerging Level 2B 
At the Emerging 2B level, candidates are required to submit a reflection containing a minimum of 200 words and a lesson plan demonstrating 
evidence toward progress on  proficiencies 1, 2, 3, 4, 5, 6, 8 and 10.  Use the rubric to evaluate the candidate on their progress towards all eight 
DDP’s based on a lesson plan, a reflection and your observations of the student’s performance. Please provide any relevant feedback to the student in 
the space provided. Disregard the N/A option in the rubric. 


Rubric for Emerging Competency Level 2B 


(1) Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1; CAEP 1, 2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to professional growth and 
instruction. 
 


Exhibits progress towards an attitude of 
reflection and thoughtfulness about 
professional growth and instruction. 


Clearly demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 


(2) Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem‐solving and decision making for diverse learners. 
(CF 2) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to using 
technology to create an authentic 
learning environment for diverse 
learners.  


Exhibits progress towards a commitment to 
using technology to create an authentic 
learning environment for diverse learners. 


Clearly demonstrates a commitment to using technology to 
create an authentic learning environment for diverse learners. 


 (3) Practices ethical behavior and intellectual honesty. (CF 3;CAEP 1,2) 
1  2 3
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Rarely   Exhibits Progress Consistently 
Exhibits limited commitment to ethical 
behavior and intellectual honesty. 


Exhibits progress towards demonstrating 
ethical behavior and intellectual honesty. 


Clearly demonstrates ethical behavior and intellectual honesty.
 


(4) Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3; CAEP 1,2,3)) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited thoughtfulness in 
communication or awareness and 
appreciation of varying voices. 


 


Exhibits progress towards demonstrating 
thoughtfulness in communication and an 
awareness and appreciation of varying 
voices. 


Clearly demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 
 


(5)Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or programs to meet the needs of culturally and linguistically diverse 
learners. (CF 3; CF 5, CAEP 1,2,3) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to learners’ 
individual needs. 


Exhibits progress towards demonstrating  
knowledge of second language acquisition 
and a commitment to adapting instruction 
or programs to meet the needs of culturally 
and linguistically diverse learners 


Clearly demonstrates knowledge of second language 
acquisition and a commitment to adapting instruction or 
programs to meet the needs of culturally and linguistically 
diverse learners. 
 


(6)Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 5; CAEP 1,2,3) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to understanding and 
exhibiting respect for diverse populations. 


Exhibits progress and growing dedication to 
understanding and exhibiting respect for 
diverse populations. 


Clearly demonstrates a strong, consistent commitment to 
understanding and exhibiting respect for diverse 
populations. 


 
(8) Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4; CAEP 1, 2) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to literacy, 
inquiry, and reflection. 
 


Exhibits progress towards demonstrating a 
commitment to literacy, inquiry, and 
reflection. 


Clearly demonstrates a commitment to literacy, inquiry, 
and reflection. 
 


(10) Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse learners. (CF 5;CAEP 1,2,3) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to learners’ 
individual needs 


Exhibits progress towards a commitment to 
adapting instruction or programs to meet 
the needs of diverse learners. 


Clearly demonstrates a commitment to adapting 
instruction or programs to meet the needs of diverse 
learners. 


Feedback to Student: 
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SECONDARY EDUCATION – EMERGING COMPETENCY LEVEL 2 (SECONDARY METHODS) DDP 


Student Instructions for Emerging  Level  
Listed below are the eight Diversity and Dispositions Proficiencies (DDPs) that are expected of candidates training to be teachers at the Emerging 
Competency level. You should provide evidence of your progress on all eight DDPs by submitting a lesson plan addressing as many of these eight 
DDPs as are applicable to that lesson.  In addition, you must submit a written reflection, containing a minimum of 200 words, in which you address 
all eight DDPs. Your instructor will measure your progress towards competency based upon observations of your performance in class, the lesson 
plan and your reflection. Please review any feedback you received at the Novice level on the DDP assessment to make sure your current reflection 
addresses any concerns about your earlier performance.  
 
Instructor Directions for Emerging Level  
At the Emerging level, candidates are required to submit a reflection, containing a minimum of 200 words, and a lesson plan demonstrating evidence 
toward competency of the eight Diversity and Dispositions Proficiencies (DDPs) listed in the rubric for evaluation by their instructor. Use the rubric 
to evaluate the candidate based on the lesson plan, the reflection and your observations of the student in class. Please provide any relevant feedback 
to the student in the space provided. Disregard the N/A option in the rubric. 


Rubric for Secondary Education Emerging Level 


 (1) Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1, CAEP 1, 2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to professional growth and 
instruction. 
 


Exhibits progress towards an attitude of 
reflection and thoughtfulness about 
professional growth and instruction. 


Clearly demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 


(2) Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem‐solving and decision making for diverse learners. 
(CF 2) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to using 
technology to create an authentic 
learning environment for diverse 
learners.  


Exhibits progress towards a commitment to 
using technology to create an authentic 
learning environment for diverse learners. 


Clearly demonstrates a commitment to using technology to 
create an authentic learning environment for diverse learners. 


 (3) Practices ethical behavior and intellectual honesty. (CF 3; CAEP 1, 2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to ethical 
behavior and intellectual honesty. 


Exhibits progress towards demonstrating 
ethical behavior and intellectual honesty. 


Clearly demonstrates ethical behavior and intellectual honesty.
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(4) Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3; CAEP 1,2,3) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited thoughtfulness in 
communication or awareness and 
appreciation of varying voices. 


 


Exhibits progress towards demonstrating 
thoughtfulness in communication and an 
awareness and appreciation of varying 
voices. 


Clearly demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 
 


(5)Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or programs to meet the needs of culturally and linguistically diverse 
learners. (CF 3; CF 5; CAEP 1,2,3) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to learners’ 
individual needs. 


Exhibits progress towards demonstrating  
knowledge of second language acquisition 
and a commitment to adapting instruction 
or programs to meet the needs of culturally 
and linguistically diverse learners 


Clearly demonstrates knowledge of second language 
acquisition and a commitment to adapting instruction or 
programs to meet the needs of culturally and linguistically 
diverse learners. 
 


(6)Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 5, CAEP 1,2,3) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to understanding and 
exhibiting respect for diverse populations. 


Exhibits progress and growing dedication to 
understanding and exhibiting respect for 
diverse populations. 


Clearly demonstrates a strong, consistent commitment to 
understanding and exhibiting respect for diverse 
populations. 


 
 
(8) Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4; CAEP 1,2,3) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to literacy, 
inquiry, and reflection. 
 


Exhibits progress towards demonstrating a 
commitment to literacy, inquiry, and 
reflection. 


Clearly demonstrates a commitment to literacy, inquiry, 
and reflection. 
 


(10) Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse learners. (CF 5; CAEP 1,2,3) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to learners’ 
individual needs 


Exhibits progress towards a commitment to 
adapting instruction or programs to meet 
the needs of diverse learners. 


Clearly demonstrates a commitment to adapting 
instruction or programs to meet the needs of diverse 
learners. 


 
Feedback to Student: 
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SECONDARY EDUCATION – NOVICE LEVEL 1 DDP 


Student Instructions for Novice Level 
Listed below are the three Diversity and Dispositions Proficiencies (DDPs) at this level that are expected of candidates training to be teachers. It is 
your responsibility to demonstrate how you believe you have addressed these DDPs. You should write a reflection using a minimum of 150 words, in 
which you provide evidence for each of the three DDPs. Your instructor will measure your progress based upon observation of your performance in 
class and your reflection.  
 


 
Instructor Directions for Novice Level 
At the novice level, candidates are required to submit a reflection containing a minimum of 150 words, demonstrating evidence toward competency 
on the three Diversity and Dispositions Proficiencies (DDPs) listed below for evaluation by their instructor. Use the rubric to evaluate the candidate 
based on your observations of the student in class, as well as the evidence in the reflection. Please provide any relevant feedback to the student in the 
space provided. Disregard the N/A option in the rubric.  
 


Rubric for Novice Level DDPs 


(1) Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1; CAEP 1,2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to professional growth and 
instruction. 
 


Exhibits progress towards an attitude of 
reflection and thoughtfulness about 
professional growth and instruction. 


Clearly demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 


(2) Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem‐solving and decision making for diverse learners. 
(CF 2) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to using 
technology to create an authentic 
learning environment for diverse 
learners.  


Exhibits progress towards a commitment 
to using technology to create an authentic 
learning environment for diverse learners. 


Clearly demonstrates a commitment to using technology to 
create an authentic learning environment for diverse 
learners. 


(3) Practices ethical behavior and intellectual honesty. (CF 3; CAEP 1, 2) 







2 
 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to ethical 
behavior and intellectual honesty. 


Exhibits progress towards demonstrating 
ethical behavior and intellectual honesty. 


Clearly demonstrates ethical behavior and intellectual 
honesty. 
 


(8) Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4; CAEP 1,2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to literacy, 
inquiry, and reflection. 
 


Exhibits progress towards 
demonstrating a commitment 
to literacy, inquiry, and 
reflection. 


Clearly demonstrates a commitment to literacy, inquiry, and 
reflection. 
 


Feedback to Student:   
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ELEMENTARY & SECONDARY EDUCATION – COMPETENT LEVEL 3 (STUDENT TEACHING) DDP 


Student Instructions for Competent Level 3 
As part of the Field Experience Binder in Student Teaching, you should submit an essay of no less than 200 words that addresses all 10 of the 
Dispositions and Diversity Proficiencies.  This essay should be completed before the end of your first placement.  Your mentor teacher(s) and your 
University Supervisor will use this essay and their observations of your classroom teaching to assess your DDPs on Form D. 
  
 
Instructor Directions for Competent Level 3 
During student teaching, candidates are required to submit 1 or 2 pieces of evidence reflecting progress toward proficiency of each DDP for 
evaluation by the mentor teacher and/or university supervisor.  During student teaching, the mentor teacher and/or university supervisor will evaluate 
the candidate based on observation and the evidence using the rubric.  


Rubric for Competent Level 3 (Part of Form D) 


   Rarely (Unsatisfactory) 1  Sometimes (Exhibits Progress) 
2  Consistently (Proficient) 3 


1. Demonstrates an attitude of reflection 
and thoughtfulness about professional 
growth and instruction. (CF1) 


Exhibits limited awareness of 
or commitment to 
professional growth and 
instruction. 


Exhibits progress towards an 
attitude of reflection and 
thoughtfulness about 
professional growth and 
instruction. 


Clearly demonstrates an 
attitude of reflection and 
thoughtfulness about 
professional growth and 
instruction. 


2. Demonstrates a commitment to using 
technology to create an authentic learning 
environment that promotes problem‐
solving and decision making for diverse 
learners. (CF 2) 


Exhibits limited commitment 
to technology use. 


Exhibits progress towards a 
commitment to use 
technology. 


Clearly demonstrates a strong, 
consistent commitment to use 
of technology. 


3. Practices ethical behavior and 
intellectual honesty. (CF 3) 


Exhibits limited commitment 
to ethical behavior and 
intellectual honesty. 


Exhibits progress towards 
demonstrating ethical 
behavior and intellectual 
honesty. 


Clearly demonstrates ethical 
behavior and intellectual 
honesty. 
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4. Demonstrates thoughtfulness in 
communication and an awareness and 
appreciation of varying voices. (CF 3) 


Exhibits limited 
thoughtfulness in 
communication or awareness 
and appreciation of varying 
voices. 


Exhibits progress towards 
demonstrating thoughtfulness 
in communication and an 
awareness and appreciation of 
varying voices. 


Clearly demonstrates 
thoughtfulness in 
communication and an 
awareness and appreciation of 
varying voices. 


5. Demonstrates knowledge of second 
language acquisition and a commitment to 
adapting instruction or programs to meet 
the needs of culturally and linguistically 
diverse learners. (CF 3; CF 5) 


Exhibits limited commitment 
to learners’ individual needs. 


Exhibits progress towards 
demonstrating knowledge of 
second language acquisition 
and a commitment to 
adapting instruction or 
programs to meet the needs 
of culturally and linguistically 
diverse learners. 


Clearly demonstrates 
knowledge of second language 
acquisition and a commitment 
to adapting instruction or 
programs to meet the needs 
of culturally and linguistically 
diverse learners. 


6. Demonstrates ability to be 
understanding, respectful and inclusive of 
diverse populations. (CF 3; CF 5) 


Exhibits limited awareness of 
or commitment to 
understanding and exhibiting 
respect for diverse 
populations. 


Exhibits progress and growing 
dedication to understanding 
and exhibiting respect for 
diverse populations. 


Clearly demonstrates a strong, 
consistent commitment to 
understanding and exhibiting 
respect for diverse 
populations. 


7. Uses assessment as a tool to evaluate 
learning and improve instruction for all 
learners. (CF 4) 


Exhibits limited awareness of 
the purpose of assessment. 


Exhibits progress towards 
demonstration that 
assessment is viewed as a tool 
to evaluate learning and 
improve instruction. 


Clearly demonstrates, through 
documentation, that 
assessment is viewed as a tool 
to evaluate learning and 
improve instruction. 


8. Demonstrates a commitment to 
literacy, inquiry, and reflection. (CF 1; CF 
4) 


Exhibits limited commitment 
to literacy, inquiry, and 
reflection. 


Exhibits progress towards 
demonstrating a commitment 
to literacy, inquiry, and 
reflection. 


Clearly demonstrates a 
commitment to literacy, 
inquiry, and reflection. 


9. Leads diverse learners to higher level 
thinking in cognitive, affective and/or 
psychomotor domains. (CF 5) 


Exhibits limited awareness of 
or commitment to leading 
students to higher level 
thinking in cognitive, affective 
and psychomotor domains. 


Exhibits progress towards a 
belief in leading students to 
higher level thinking in 
cognitive, affective and/or 
psychomotor domains. 


Clearly demonstrates a belief 
in leading students to higher 
level thinking in cognitive, 
affective and psychomotor 
domains. 


10. Demonstrates a commitment to 
adapting instruction or programs to meet 
the needs of diverse learners. (CF 5) 


Exhibits limited commitment 
to learners’ individual needs. 


Exhibits progress towards a 
commitment to adapting 
instruction or programs to 


Clearly demonstrates a 
commitment to adapting 
instruction or programs to 
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meet the needs of diverse 
learners. 


meet the needs of diverse 
learners. 
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 General Information   Custom Form    


 The following is a preview of the "Basic" sub-tab you have created for your artifact template. In addition to this, the user
 will see the "Feedback" sub-tab.


 Students,


PLEASE NOTE THIS ARTIFACT SHOULD NOT BE USED BY UNDERGRADUATE AND POSTBAC STUDENTS
 SEEKING INITIAL TEACHER CERTIFICATION. IT IS FOR STUDENTS IN ADVANCED PROGRAMS SUCH AS
 PRINCIPALS. LIBRARIANS, AND COUNSELORS.


 Follow your instructor's guidelines when filling out this form.


 It is strongly suggested you print this out or make an electronic copy of it before actually filling it out as there is
 reflection required that will likely take longer than 30 minutes to create from scratch. Tk20 will time out in 30 minutes!


 Create your reflection outside of Tk20, then return, create this artifact, copying and pasting in your reflection.


 THE TITLE OF THIS ARTIFACT SHOULD INCLUDE THE COURSE NAME, SEMESTER, AND ACTIVITY.
 EXAMPLE: "ABCD 5321 - Fall 2014 - Student Council Election"


 Basic Information


Title*


Description


 Advanced Field Experience Dispositions and Diversity Proficiency Student Artifact


  This artifact is used for advanced candidates who are completing the Dispositions and Diversity
 Proficiencies assignment in one or more classes.


 Candidates who will be working in public schools should use experiences from public schools or
 experiences when they engaged with K-12 children.


 Candidates who complete this artifact who will not be working in public schools (this will be candidates
 seeking LPC, LMFT, etc.) may use examples of experiences with others from any age group in any
 setting where they believe that they can adequately describe the diversity of the group and
 demonstrate the dispositions listed below.
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Campus / Location*


If this field experience
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Rich Text Formatting


 happened at a school,
 what school district is
 the school in?
Setting (i.e. particular
 class, club or other)*
Date(s) of Field
 Experience Activity*
Total Time in this Field
 Experience in Hours and
 Minutes (Ex: two hours
 and thirty minutes would
 be 2:30).*


  Diversity


In this field experience, I worked with students *
  Yes  No  Unknown


 who are Ethnically Diverse *


 with Exceptionalities *


 who are Socioeconomically Diverse *


 who are English Language Learners *


  Essay / Reflection


 Please copy and paste in
 a short essay / reflection
 that provides details and
 evidence that you have
 mastered the standards.


Included should be
 details about "Yes"
 answers to Diversity
 and Dispositions.*


  Disposition and Diversity Proficiencies


 Choose "Yes" if THIS Field Experience and Reflection addressed one or more of these Disposition and
 Diversity Proficiencies. 


 Be sure to support your "Yes" answers in your reflection.


 1. Demonstrates ability
 to be understanding,
 respectful and inclusive
 of diverse populations. *


Yes No


 2. Demonstrates an
 attitude of reflection and
 thoughtfulness about
 professional growth and
 instruction. *


Yes No


 3. Demonstrates a
 commitment to literacy,
 inquiry, and reflection. *


Yes No


 4. Practices ethical
 behavior and intellectual
 honesty. *


Yes No


 5. Demonstrates
 thoughtfulness in


Yes No
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 communication and an
 awareness and
 appreciation of varying
 voices. *
 6. Demonstrates a
 commitment to adapting
 instruction or programs
 to meet the needs of
 diverse learners. *


Yes No


 7. Demonstrates
 knowledge of second
 language acquisition and
 a commitment to
 adapting instruction or
 programs to meet the
 needs of culturally and
 linguistically diverse
 learners. *


Yes No


 8. Leads diverse learners
 to higher level thinking
 in cognitive, affective
 and/or psychomotor
 domains. *


Yes No


 9. Uses assessment as a
 tool to evaluate learning
 and improve instruction
 for all learners. *


Yes No


 10. Demonstrates a
 commitment to using
 technology to create an
 authentic learning
 environment that
 promotes problem-
solving and decision
 making for diverse
 learners. *


Yes No


 
Cancel
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 Diversity in Field Experiences


 * Please assess. Note that candidates who complete this assignment who will not be working in public schools (this will be
 candidates seeking LPC, LMFT, etc.) may use examples of experiences with others from any age group in any setting where
 they believe that they can adequately describe the diversity of the group and demonstrate the dispositions listed below.
Criterion Performance Rating
 little or


 no
 evidence


nominal
 evidence


acceptable
 evidence


 Score


The candidate’s evidence indicates that he/she participated in extensive field
 experiences within this course


 0  1  2 


The candidate’s evidence indicates that his/ her interaction with P-12 students
 during these field experiences was substantive


 0  1  2 


The candidate’s evidence indicates that he/she identified issues of significance
 as related to P-12 student diversity


 0  1  2 


The candidate’s evidence indicates that he/she understands the relationship
 between the issues identified and their effect on the candidate’s professional
 role in student learning


 0  1  2 


The candidate’s evidence indicates that he/ she developed strategies related to
 his/her professional role for improving student learning


 0  1  2 


The candidate’s evidence indicates that he/ she developed strategies for
 improving effectiveness in his/her professional role


 0  1  2 


   Rubric
 Score


   Rubric
 Mean


 * This candidate participated in field experiences with P-12 students and provided evidence of that experience with reference to
 these diversities. Note that candidates who complete this assignment who will not be working in public schools (this will be
 candidates seeking LPC, LMFT, etc.) may use examples of experiences with others from any age group in any setting where
 they believe that they can adequately describe the diversity of the group and demonstrate the dispositions listed below.
Criterion Performance Rating
 not experienced experienced at a nominal level acceptable experience  Score


Ethnicity  0  1  2 


Exceptionality  0  1  2 


Socioeconomics  0  1  2 


Linguistic Diversity  0  1  2 


   Rubric Score


   Rubric Mean
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 * Evidence submitted for Dispositions and Diversity Proficiency was demonstrated. Note that candidates who complete this
 assignment who will not be working in public schools (this will be candidates seeking LPC, LMFT, etc.) may use examples of
 experiences with others from any age group in any setting where they believe that they can adequately describe the diversity of
 the group and demonstrate the dispositions listed below.
Criterion Performance Rating
 Rarely


 (Unsatisfactory)
Sometimes (Exhibits
 Progress)


Consistently (Proficient)  Score


1. Demonstrates ability to
 be understanding,
 respectful and inclusive of
 diverse populations.


 0 


 Exhibits little
 awareness of or
 commitment to
 understanding and
 exhibiting respect for
 diverse populations.


 1 


 Exhibits progress and growing
 dedication to understanding
 and exhibiting respect for
 diverse populations.


 2 


 Clearly demonstrates a
 strong, consistent
 commitment to
 understanding and exhibiting
 respect for diverse
 populations.


2. Demonstrates an attitude
 of reflection and
 thoughtfulness about
 professional growth and
 instruction.


 0 


 Exhibits little
 awareness of or
 commitment to
 professional growth
 and instruction.


 1 


 Exhibits progress towards an
 attitude of reflection and
 thoughtfulness about
 professional growth and
 instruction.


 2 


 Clearly demonstrates an
 attitude of reflection and
 thoughtfulness about
 professional growth and
 instruction.


3. Demonstrates a
 commitment to literacy,
 inquiry, and reflection.


 0 


 Exhibits little
 commitment to
 literacy, inquiry, and
 reflection.


 1 


 Exhibits progress towards
 demonstrating a commitment to
 literacy, inquiry, and reflection.


 2 


 Clearly demonstrates a
 commitment to literacy,
 inquiry, and reflection.


4. Practices ethical behavior
 and intellectual honesty.


 0 


 Exhibits little
 commitment to
 ethical behavior and
 intellectual honesty.


 1 


 Exhibits progress towards
 demonstrating ethical behavior
 and intellectual honesty.


 2 


 Clearly demonstrates ethical
 behavior and intellectual
 honesty.


5. Demonstrates
 thoughtfulness in
 communication and an
 awareness and
 appreciation of varying
 voices.


 0 


 Exhibits little
 thoughtfulness in
 communication or
 awareness and
 appreciation of
 varying voices.


 1 


 Exhibits progress towards
 demonstrating thoughtfulness
 in communication and an
 awareness and appreciation of
 varying voices.


 2 


 Clearly demonstrates
 thoughtfulness in
 communication and an
 awareness and appreciation
 of varying voices.


6. Demonstrates a
 commitment to adapting
 instruction or programs to
 meet the needs of diverse
 learners.


 0 


 Exhibits little
 commitment to
 learners’ individual
 needs.


 1 


 Exhibits progress towards a
 commitment to adapting
 instruction or programs to meet
 the needs of diverse learners.


 2 


 Clearly demonstrates a
 commitment to adapting
 instruction or programs to
 meet the needs of diverse
 learners.


7. Demonstrates knowledge
 of second language
 acquisition and a
 commitment to adapting
 instruction or programs to


 0 


 Exhibits little
 commitment to
 learners’ individual
 needs.


 1 


 Exhibits progress towards
 demonstrating knowledge of
 second language acquisition
 and a commitment to adapting


 2 


 Clearly demonstrates
 knowledge of second
 language acquisition and a
 commitment to adapting
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 meet the needs of culturally
 and linguistically diverse
 learners.


 instruction or programs to meet
 the needs of culturally and
 linguistically diverse learners.


 instruction or programs to
 meet the needs of culturally
 and linguistically diverse
 learners.


8. Leads diverse learners to
 higher level thinking in
 cognitive, affective and/or
 psychomotor domains.


 0 


 Exhibits little
 awareness of or
 commitment to
 leading students to
 higher level thinking
 in cognitive, affective
 and psychomotor
 domains.


 1 


 Exhibits progress towards a
 belief in leading students to
 higher level thinking in
 cognitive, affective and/or
 psychomotor domains.


 2 


 Clearly demonstrates a
 belief in leading students to
 higher level thinking in
 cognitive, affective and
 psychomotor domains.


9. Uses assessment as a
 tool to evaluate learning
 and improve instruction for
 all learners.


 0 


 Exhibits little
 awareness of the
 purpose of
 assessment.


 1 


 Exhibits progress towards
 demonstration that assessment
 is viewed as a tool to evaluate
 learning and improve
 instruction.


 2 


 Clearly demonstrates,
 through documentation, that
 assessment is viewed as a
 tool to evaluate learning and
 improve instruction.


10. Demonstrates a
 commitment to using
 technology to create an
 authentic learning
 environment that promotes
 problem-solving and
 decision making for diverse
 learners.


 0 


 Exhibits little
 commitment to
 technology use.


 1 


 Exhibits progress towards a
 commitment to use technology.


 2 


 Clearly demonstrates a
 strong, consistent
 commitment to use of
 technology.


   Rubric Score


   Rubric Mean


 


Total Score  0.0


Total Mean
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Exhibit 4.4.c: DDP Assessment Instruments (See also Exhibit 1.4.e)




Professional 
Education Faculty 


Who Teach Only in 
Initial Programs 


n(%)


Professional 
Education Faculty 


Who Teach Only in 
Advanced 


Programs n(%)


Professional 
Education Faculty 


Who Teach in Both 
Initial and 
Advanced 


Programs n(%)


All Faculty in the 
Institution n(%)


School Based 
Faculty (optional) 


n(%)


Hispanic Latino of Any Race 6 (6%) 7 (8%) 1 (5%) 48 (5%) 13338 (16%)
For Individuals who are non-Hispanic/Latino only
American Indian or Alaskan Native 1 (1%) 0 (0%) 0 (0%) 7 (0%) 250 (0%)
Asian 3 (3%) 0 (0%) 0 (0%) 58 (6%) 1960 (2%)
Black or African American 10 (10%) 8 (9%) 0 (0%) 38 (4%) 13635 (17%)
Native Hawaiian or Pacific Islander 0 (0%) 0 (0%) 0 (0%) 0 (0%) 70 (0%)
White 78 (78%) 70 (82%) 16 (94%) 768 (83%) 48697 (61%)
Two or more races 0 (0%) 0 (0%) 0 (0%) 0 (0%) 951 (1%)
Ethnicity Unknown 1 (1%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Total 99 (100%) 85 (100%) 17 (100%) 919 (100%) 78901 (100%)
Male 18 (18%) 26 (30%) 6 (35%) 454 (49%) 17038 (21%)
Female 81 (81%) 59 (69%) 11 (64%) 465 (50%) 61863 (78%)
Total 99 (100%) 85 (100%) 17 (100%) 919 (100%) 78901 (100%)


Notes:
SHSU reports do not have "Two or more races" as a choice, thus Univeristy data is "0" for this category.
All faculty, FT and PT are included in this chart.
School Based Faculty based on 12-13 TEA TAPR reports for Region IV and VI combined. 
TEA Reports do not include a category "Ethnicity Unknown."
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Exhibit 4.4.d: Faculty Demographics




Candidtes in Initial 
Teacher 


Preparation 
Programs n(%)


Candidates in 
Advanced 


Preparation 
Programs n(%)


All Students in the 
Institution n(%)


Diversity of 
Geographic Area 


Served by 
Institution n(%)


Hispanic Latino of Any Race 338 (17%) 171 (20%) 3518 (18%) 607263 (46%)
For Individuals who are non-Hispanic/Latino only
American Indian or Alaskan Native 33 (1%) 14 (1%) 449 (2%) 5301 (0%)
Asian 19 (0%) 15 (1%) 395 (2%) 73291 (5%)
Black or African American 247 (12%) 140 (16%) 3472 (18%) 236306 (18%)
Native Hawaiian or Pacific Islander 2 (0%) 0 (0%) 42 (0%) 1297 (0%)
White 1312 (66%) 470 (56%) 10644 (56%) 351415 (27%)
Two or more races 0 (0%) 0 (0%) 0 (0%) 21411 (1%)
Ethnicity Unknown 30 (1%) 26 (3%) 477 (2%) 0 (0%)
Total 1981 (100%) 836 (100%) 18997 (100%) 1296284(100%)
Male 285 (14%) 140 (16%) 7585 (39%) not available
Female 1696 (85%) 696 (83%) 11412 (60%) not available
Total 1981 (100%) 836 (100%) 18997 (100%) 1296284(100%)


Notes:
SHSU reports do not have "Two or more races" as a choice, thus Univeristy data is "0" for this category.
Diversity of Geographic Area Served by Institution based on 12-13 TEA TAPR reports for Region IV and VI combined. 
TEA Reports do not include a category "Ethnicity Unknown."
TEA Reports do not include P-12 gender information.
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Exhibit 4.4.e: Candidate Demographics Chart




Exhibit 4.4.g 


Policies and practices, including good faith efforts, for recruiting and retaining diverse 


faculty 


Sam Houston State University values the diversity of perspectives offered by faculty from varied 


backgrounds.  The University has an Affirmative Action Plan, Human Resources Policy ER-4, 


“Affirmative Action Plan”, in accordance with the requirements of the Board of Regents’ 


Executive Order 11246.  The institution also adheres to the Academic Instructional Staffing 


policy 800114. 


The university’s Affirmative Action Plan outlines goals for hiring and retaining minority faculty 


candidates.  The chair of every faculty search committee is given the institution’s Affirmative 


Action Plan and provided with guidance on recruiting, attracting, and interviewing minority 


candidates.  The College of Education currently employs and has retained more minority 


candidates than more all other colleges combined. 


The following sections include the past three years’ Affirmative Action Plans. 



http://www.shsu.edu/dotAsset/49703280-7371-4bf5-af49-3aa02b4c6029.pdf

http://www.shsu.edu/dotAsset/49703280-7371-4bf5-af49-3aa02b4c6029.pdf





SAM HOUSTON STATE UNIVERSITY
AFFIRMATIVE ACTION PLAN GOALS


2012


# % # % # # % # % # # % # % # #


Executive/Administrative 3 2.7% 8 7.5% 5 7 6.4% 23 21.1% 16 57 51.8% 41 37.5% -16 110
Faculty (Total) 27 3.3% 80 9.7% 53 44 5.3% 155 18.8% 111 397 48.1% 440 53.3% 43 826


College of Business 
Administration 2 2.3% 8 9.7% 6 2 2.3% 16 18.8% 14 30 34.5% 46 53.3% 16 87


College of Criminal Justice 4 5.4% 7 9.7% 3 2 2.7% 14 18.8% 12 21 28.4% 39 53.3% 18 74
College of Education 11 5.4% 20 9.7% 9 14 6.9% 38 18.8% 24 143 70.4% 108 53.3% -35 203
College of Fine Arts & Mass 
Communication 1 1.0% 10 9.7% 9 8 7.9% 19 18.8% 11 45 44.6% 54 53.3% 9 101
College of Humanities and 
Social Sciences 5 2.5% 19 9.7% 14 14 7.0% 37 18.8% 23 98 49.2% 106 53.3% 8 199
College of Sciences 4 2.8% 14 9.7% 10 3 2.1% 27 18.8% 24 47 32.4% 77 53.3% 30 145
Newton Gresham Library 0 0.0% 2 9.7% 2 1 5.9% 3 18.8% 2 13 76.5% 9 53.3% -4 17


Professional 29 8.2% 34 9.7% 5 26 7.4% 66 18.8% 40 175 49.7% 188 53.3% 13 352
Clerical and Secretarial 12 5.6% 27 12.7% 15 20 9.3% 69 31.9% 49 205 94.9% 145 67.1% -60 216
Technical Paraprofessional 14 6.6% 29 13.9% 15 20 9.5% 57 27.1% 37 152 72.0% 114 53.9% -38 211
Skilled Craft 1 1.8% 4 6.6% 3 2 3.6% 25 46.3% 23 0 0.0% 3 6.0% 3 55
Service Maintenance 39 29.3% 19 14.1% -20 47 35.3% 66 49.9% 19 57 42.9% 52 39.1% -5 133


TOTAL 125 6.6% 202 10.6% 97 166 8.7% 463 24.3% 297 1043 54.8% 983 51.7% 59 1903


 


The Current Workforce column includes May 1, 2012 data.  The Employment Goal column indicates the availability as reflected 
in the Texas Workforce Commission Statewide Civilian Workforce Composition.  A Hiring Goal of less than or equal to zero (0) 
indicates the employment goal has been met.  A Hiring Goal of one (1) or more indicates the number of employees 
underutilized in that particular job category.


JOB CATEGORIES


FEMALE
EMPLOYMENT 
GOAL (TWC)


CURRENT 
WORKFORCE


 HIRING 
GOAL


HIRING 
GOAL


HIRING 
GOAL


CURRENT 
WORKFORCE


EMPLOYMENT 
GOAL (TWC)


AFRICAN AMERICAN HISPANIC AMERICAN
CURRENT 


WORKFORCE
EMPLOYMENT 
GOAL (TWC)


TOTAL 
WORK 
FORCE







SAM HOUSTON STATE UNIVERSITY
AFFIRMATIVE ACTION PLAN GOALS


2013


# % # % # # % # % # # % # % # #


Executive/Administrative 10 8.62% 10 8.99% 0 8 6.90% 23 19.51% 15 60 51.72% 46 39.34% -14 116
Faculty (Total) 34 3.79% 102 11.33% 68 49 5.46% 156 17.40% 107 448 49.89% 531 59.14% 83 898


College of Business 
Administration 3 3.30% 10 11.33% 7 2 2.20% 16 17.40% 14 34 37.36% 54 59.14% 20 91


College of Criminal Justice 5 6.58% 9 11.33% 4 4 5.26% 13 17.40% 9 26 34.21% 45 59.14% 19 76
College of Education 15 6.67% 25 11.33% 10 16 7.11% 39 17.40% 23 164 72.89% 133 59.14% -31 225
College of Fine Arts & 
Mass Communication 3 2.97% 11 11.33% 8 8 7.92% 18 17.40% 10 44 43.56% 60 59.14% 16 101
College of Humanities and 
Social Sciences 7 3.06% 26 11.33% 19 15 6.55% 40 17.40% 25 109 47.60% 135 59.14% 26 229
College of Sciences 1 0.64% 18 11.33% 17 3 1.92% 27 17.40% 24 58 37.18% 92 59.14% 34 156
Newton Gresham Library 0 0.00% 2 11.33% 2 1 5.00% 3 17.40% 2 14 70.00% 12 59.14% -2 20


Professional 27 7.20% 42 11.33% 15 27 7.20% 65 17.40% 38 180 48.00% 222 59.14% 42 375
Clerical and Secretarial 13 6.34% 28 13.57% 15 22 10.73% 63 30.53% 41 194 94.63% 135 65.62% -59 205
Technical Paraprofessional 19 7.79% 35 14.16% 16 20 8.20% 52 21.36% 32 173 70.90% 101 41.47% -72 244
Skilled Craft 1 1.85% 3 6.35% 2 2 3.70% 26 47.44% 24 0 0.00% 2 4.19% 2 54
Service Maintenance 34 24.82% 20 14.68% -14 53 38.69% 66 48.18% 13 58 42.34% 56 40.79% -2 137


TOTAL 138 6.80% 241 11.86% 116 181 8.92% 450 22.20% 269 1113 54.85% 1092 53.84% 127 2029


The Current Workforce column includes May 2013 data.  The Employment Goal column indicates the availability as reflected in 
the Texas Workforce Commission Statewide Civilian Workforce Composition.  A Hiring Goal of less than or equal to zero (0) 
indicates the employment goal has been met.  A Hiring Goal of one (1) or more indicates the number of employees underutilized 
in that particular job category.


JOB CATEGORIES


FEMALE
EMPLOYMENT 
GOAL (TWC)


CURRENT 
WORKFORCE


 HIRING 
GOAL


HIRING 
GOAL


HIRING 
GOAL


CURRENT 
WORKFORCE


EMPLOYMENT 
GOAL (TWC)


AFRICAN AMERICAN HISPANIC AMERICAN
CURRENT 


WORKFORCE
EMPLOYMENT 
GOAL (TWC)


TOTAL 
WORK 
FORCE







SAM HOUSTON STATE UNIVERSITY
AFFIRMATIVE ACTION PLAN GOALS


2014


# % # % # # % # % # # % # % # #


Executive/Administrative 10 7.63% 12 8.99% 2 10 7.63% 26 19.51% 16 69 52.67% 52 39.34% -17 131
Faculty (Total) 36 3.88% 105 11.33% 69 55 5.93% 161 17.40% 106 469 50.54% 549 59.14% 80 928


Academic Affairs (First 
Year Experience) 0 0.00% 0 11.33% 0 0 0.00% 0 17.40% 0 1 100.00% 1 59.14% 0 1
College of Business 
Administration 3 3.33% 10 11.33% 7 2 2.22% 16 17.40% 14 32 35.56% 53 59.14% 21 90


College of Criminal Justice 7 8.24% 10 11.33% 3 6 7.06% 15 17.40% 9 35 41.18% 50 59.14% 15 85
College of Education 13 6.60% 22 11.33% 9 17 8.63% 34 17.40% 17 148 75.13% 117 59.14% -31 197
College of Fine Arts & 
Mass Communication 3 2.80% 12 11.33% 9 5 4.67% 19 17.40% 14 45 42.06% 63 59.14% 18 107


College of Health Sciences 2 4.76% 5 11.33% 3 2 4.76% 7 17.40% 5 32 76.19% 25 59.14% -7 42
College of Humanities and 
Social Sciences 6 2.53% 27 11.33% 21 18 7.59% 41 17.40% 23 114 48.10% 140 59.14% 26 237
College of Sciences 2 1.32% 17 11.33% 15 4 2.65% 26 17.40% 22 49 32.45% 89 59.14% 40 151
Newton Gresham Library 0 0.00% 2 11.33% 2 1 5.56% 3 17.40% 2 13 72.22% 11 59.14% -2 18


Professional 34 8.65% 45 11.33% 11 28 7.12% 68 17.40% 40 190 48.35% 232 59.14% 42 393
Clerical and Secretarial 16 7.58% 29 13.57% 13 20 9.48% 64 30.53% 44 198 93.84% 138 65.62% -60 211
Technical Paraprofessional 20 7.69% 37 14.16% 17 22 8.46% 56 21.36% 34 183 70.38% 108 41.47% -75 260
Skilled Craft 1 1.82% 3 6.35% 2 2 3.64% 26 47.44% 24 0 0.00% 2 4.19% 2 55
Service Maintenance 35 24.48% 21 14.68% -14 56 39.16% 69 48.18% 13 60 41.96% 58 40.79% -2 143


TOTAL 152 7.17% 252 11.88% 114 193 9.10% 470 22.16% 277 1169 55.12% 1139 53.70% 124 2121


The Current Workforce column includes May 2014 data.  The Employment Goal column indicates the availability as reflected in 
the Texas Workforce Commission Statewide Civilian Workforce Composition.  A Hiring Goal of less than or equal to zero (0) 
indicates the employment goal has been met.  A Hiring Goal of one (1) or more indicates the number of employees underutilized 
in that particular job category.


JOB CATEGORIES


FEMALE
EMPLOYMENT 
GOAL (TWC)


CURRENT 
WORKFORCE


 HIRING 
GOAL


HIRING 
GOAL


HIRING 
GOAL


CURRENT 
WORKFORCE


EMPLOYMENT 
GOAL (TWC)


AFRICAN AMERICAN HISPANIC AMERICAN
CURRENT 


WORKFORCE
EMPLOYMENT 
GOAL (TWC)


TOTAL 
WORK 
FORCE





		Exhibit 4.4.g building

		AAP Goals 2012

		AAP Goals 2013

		AAP Goals 2014



Exhibit 4.4.g: Faculty Recruiting Policies




Exhibit 4.4.h 


Policies and practices, including good faith efforts, for recruiting and retaining diverse 


candidates 


The State of Texas has seen unprecedented growth in minority populations.  The unit has seen 


growth in minority candidate student populations.  In both initial and advanced programs, the unit 


has seen an increase in minority student populations.  This growth is due, in large part, to concerted 


recruitment efforts in initial and advanced programs.  Programs have targeted recruitment in school 


districts with high minority populations.  Moreover, scholarships are available for students from 


lower socio-economic groups, allowing for greater focus on students from this demographic. 


The unit initiated recruitment efforts to attract, admit, and retain diverse candidates in initial and 


advanced programs in the past 4 years. In 2011, 73.8% of initial candidates were White, 15.8% were 


Hispanic, 8.5% were African American, 1.4% were American Indian or Alaskan Native, 0.3% were 


Asian, and 0.3% listed their race as unknown. Thus, minority candidates accounted for 25.8%. In 2014, 


66.5% of initial candidates were White, and minority candidates accounted for 32.6% of the initial 


candidate student body. The largest growth was noted in African American (11.4% in 2014, increase of 


2.9%) and Hispanic (17.4% in 2014, increase of 1.6%) candidate populations. This increase in diverse 


candidate representation was coupled by remarkable retention rates in minority candidate. In 2011, 72% 


of the candidates who entered in the fall 2010 semester were retained in the fall 2011 semester. By 2014, 


the freshman retention rate had increased to 78% of all candidates. In 2014, 76% of White candidates, 


79% of African American candidates, and 77% of Hispanic candidates are retained in their first year of 


coursework. Across the past 3 years, the College has seen growth in ethnic minority populations from 


26% of the initial candidate student body in 2011 to 34% currently. A similar trend is noted in reviewing 


advanced candidates. In 2011, ethnic minorities accounted for 46% of the graduate student body. 


Currently, ethnic minorities account for 53% of the graduate student body. This is attributed to 


recruitment practices in high-minority communities, culturally-responsive recruitment efforts and 


increased recruitment in general. 


Advanced programs partnered to offer advertising to attract minority candidates.  Advertising was 


reviewed to include images of minority candidates and posted in online locations that minority candidates 


would frequently visit.  A sample of this advertisement is offered below.  Current minority candidates 


have been supportive of efforts to introduce future candidates to programs. 


 







Discover SHSU, where faculty,  
students, and staff embrace 
rich cultures in a diverse 
college community.


Sam Houston State University


College of Education


For more information, visit
shsu.edu/grad-degrees


Join our diverse community 
of teachers, educators, and 
leaders and help fulfill the best 
hopes for a brighter tomorrow!


We offer master’s and doctoral  
degrees, including:


• Developmental Education 
Administration, EdD 


• Instructional Technology, EDD
• International Literacy, MEd
• Literacy, EdD
• Reading/Language Arts, MEd
• Special Education, MA or MEd


And certificate programs, including:


• Academic Advising
• Adult Education
• Digital Literacy
• Educational Diagnostician 
• Effective Online Instruction
• Teaching


Our programs provide advanced  
instruction to promote learning and 
development at all levels.
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Exhibit 4.4.h: Candidate Recruitment Policies




Exhibit 4.4.i 


Policies, procedures, and practices that support candidates working with P-12 students 


from diverse groups 


The unit values candidate learning through diverse field experiences.  Connecting candidates 


with diverse learners is a critical aspect to candidates’ development.  The unit uses a section of 


the Dispositions and Diversity Proficiencies assessment called the Diversity Profile.  Candidates 


indicate the extent to which they engaged learners from diverse ethnic backgrounds, students with 


exceptionality, socio-economic, and linguistic diversity.  These data are used to advise candidates about 


the selection of diverse field placements in future semesters.  Many programs have found this approach 


successful in diversify field placements in a relatively short period of time. 


The Sam Houston Innovative Partnerships with Schools (SHIPS) group has recently included new school 


partners with high proportions of minority students.  These partnerships lead to candidates engaging 


diverse learners in nearly all field placements.  As noted in section 4.1, faculty are currently satisfied with 


candidates’ level of engagement with diverse learner through field placements. 


Advisers and field supervisors are critical to the effectiveness of candidates’ field experiences with 


diverse P-12 learners.  Advisers and field supervisors guide candidates in the selection of diverse field 


placements, navigating difficult conversations, and challenging expected norms or assumptions.  Advisers 


establish routine periods for connecting with candidates.  Field supervisors are in constant contact with 


candidates and guide their development throughout field experiences. 


Many programs have documented expectations for advising candidates through diverse field placements.  


For example, Master of Library Science faculty have developed a Library Science Internship Handbook 


that outlines the kinds of services and support candidates can expect from advisers and field supervisors.  


Additional print documents will be on hand during the site visit for review. 



http://www.shsu.edu/academics/library-science/documents/Intern%20Handbook%20August%202014.pdf



Exhibit 4.4.i: Candidate Support Policies




Catalogs 


The Undergraduate Catalog, 2012-2014, can be found online at 
http://www.shsu.edu/undergraduate-catalog/2012-2014/index.html 
 
The Graduate Catalog, 2013-2015, can be found online at 
http://www.shsu.edu/graduate-catalog/2013-2015/index.html 
 


 



http://www.shsu.edu/undergraduate-catalog/2012-2014/index.html

http://www.shsu.edu/graduate-catalog/2013-2015/index.html



Student Catalogs
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Conceptual Framework 
 


 The Conceptual Framework of Sam Houston State University SHSU College of 
Education is based on theoretical models, research, and sound educational practice 
identified by faculty, candidates, and public school stakeholders. Just as our programs 
undergo constant review for effectiveness, the Conceptual Framework also is revisited to 
ensure it continues to reflect the nuances of our program.  We are a college dedicated to 
the instruction and preparation of PreK-16 teachers, counselors, administrators and 
support faculty and staff.  We believe that knowledgeable candidates leave our institution 
prepared to make a difference in the lives of those with whom they work, teach and 
interact.  Through our excellent programs, candidates graduate with the knowledge, skills 
and dispositions necessary for their particular roles within institutions dedicated to 
educating, nurturing and supporting our future citizens. 
 
 


Sam Houston Normal Institute or School was created by an act of the Texas 
Legislature in 1879 "to elevate the standard of education throughout the State, by giving 
thorough instruction and special training to our present and future teachers". It became 
the first Normal Institute west of the Mississippi River and began shaping education in 
Texas for generations.  Sam Houston Normal College became a member of the American 
Association of Teachers Colleges in 1922. In 1923 the curriculum to prepare teachers for 
elementary schools was expanded to prepare teachers at all levels in the public schools 
and Sam Houston Normal Institute became Sam Houston State Teachers College. In 1938 
the Sam Houston Catalog was altered to reflect a broader horizon and an expanding 
concept of its educational mission. Courses contributing to the preparation of those 
students who wished to enter the professions such as dentistry, medicine and law were 
offered as preprofessional courses.  In 1965 the word "Teachers" was dropped from the 
name of the institution and in 1969 the institution became Sam Houston State University.  


 
The College of Education is one of five colleges that make up the University and 


there are five departments directly or indirectly involved in public education contained 
with in the College of Education.  Our commitment to the education of students from Pre-
K through Grade 12, the preparation of practicing professionals in a variety of education 
related fields, and the continued development of practicing professionals through our 
graduate and certification programs shapes the program decisions made to this day. 


Mission and Goals 


The mission and goals of the College of Education contribute to and serve as the 
foundation for our Conceptual Framework.  The mission statement details our 
commitment to excellence. 


 
Mission 
 
Through excellent collaborative instruction, research, and field experiences, the 
Educator Preparation Programs of Sam Houston State University provide 
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candidates with opportunities to develop dispositions, skills, and knowledge that 
enable them to create an environment in which they plan, implement, assess, and 
modify learning processes, while serving effectively in diverse educational roles, 
reflecting meaningfully on their growth, and responding proactively to societal 
needs.  


 
The strategic goals of the College of Education are: 
 


1. Enhance quality and effectiveness in academic programs by: 
 Providing credible evidence of candidate preparedness for the 


field,  
 Securing and maintaining accreditation in every program, 
 Matching  curriculum to national, regional, state and specialty 


program standards, and 
 Providing resources to support program growth. 


 
2. Promote faculty excellence in teaching, scholarship and service, through 


• Providing resources for professional development, 
• Recruiting and hiring high quality faculty and lecturers, 
• Addressing diversity among faculty and the students we serve, and 
• Clarifying expectations for career advancement. 


 
3. Ensure satisfaction among the various constituencies served by the 


College, through 
• Providing accurate and timely program information to students, 
• Providing personalized service, 
• Building capacity in unit staff and student workers, and 
• Providing opportunities for staff collaboration and knowledge-


sharing. 


 
4. Promote quality programs and developing partnerships through 


• Developing partnerships through improved communications, 
• Enhancing state, regional, national and international recruiting and 


advertising 


 
5. Promote Institutional effectiveness and operational excellence  by 


• Collecting and sharing data that is measureable, time-bound and 
actionable, 
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• Systematic evaluation and improvement of procedures and 
processes, 


• Analyze and improve delivery systems, 
• Recognize faculty and staff service to the College, the University 


and the Profession 


 
This mission statement and goals are addressed by instructional programs based on 
our conceptual framework and implemented by concerned and well prepared 
professionals serving as Dean, Associate Dean, Department Chairs, Program 
Directors and Faculty in the College of Education.  Ongoing data collection leads to 
program evaluation and change where needed. 
 


Conceptual Framework:  Historical Perspective 
 
 Our current Conceptual Framework draws heavily from the framework developed 
in the 2002/2003 academic year.  It reflects our continued understanding and attention to 
the need for our candidates to make a difference in the public schools where they will be 
employed as teachers, administrators or counselors.  In 2005, the Conceptual Framework 
was circulated among faculty for comment.  At that time, the faculty communicated 
support for the existing model and indicated it still reflected the mission of our 
preparation programs.  Additional meetings were held by the Conceptual Framework 
committee during the fall and spring of 2006 and 2007 to update the narrative that 
accompanies the model.  Additionally, stakeholders from outside the university were 
given the opportunity to comment on the framework through their participation in the 
Sam Houston Innovative Partnership with Schools (SHIPS).  SHIPS  is a consortium of 
area school districts participating in field experience opportunities for our preservice 
candidates.  Additionally, administrators and teachers from SHIPS give input into 
program and assessment decisions and participate in scoring the teacher work sample 
(one of our assessments of program effectiveness).  During the fall of 2007, substantive 
changes were made to the Conceptual Framework narrative to insure it reflected the most 
current understanding of our program goals and objectives by stakeholders in our 
program areas. 
 
Summary of the Sam Houston State University Conceptual Framework 
 


The Sam Houston State University Educator Preparation Program, through 
collaborative instruction, field experience, and research, ensures that candidates have a 
strong instructional decision making foundation as they acquire the knowledge, skills, 
and dispositions to plan, implement, assess, and modify instruction for diverse learners 
using all technologies available.  Administration, counseling, library services, and other 
programs are equally devoted to ensuring that candidates graduate with an understanding 
of their role in the success of PreK-12 students.  National, state, and institutional 
standards help define the knowledge and skills expected of candidates and course 
outcomes align with all standards (Cochran-Smith & Zeichner, 2005; Darling-Hammond 
& Bransford, 2005).  The common syllabi format adopted by the educator preparation 
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faculty outlines this alignment of candidate proficiencies and national and state 
professional standards. 
 
 The SHSU Educator Preparation Program in conjunction with content program 
areas from the Colleges of Arts and Sciences and Humanities and Social Sciences and the 
SHIPS help to develop candidates who can create an environment for learning that uses 
current and diverse technologies.  This commitment to technology is evidenced in 
educator preparation course objectives and assessments.  Candidates are expected to use 
diverse technologies to enhance instruction and to communicate effectively with 
colleagues and community stakeholders in education.  Classrooms in the Teacher 
Education Center have technology stations and Ethernet connections.   
  
Through collaborative instruction and effective field experiences, the Sam Houston State 
University Educator Preparation Program prepares candidates for responding positively 
to diverse learners and diverse cultures.  The Sam Houston State University Educator 
Preparation Program, with the input of our partners (SHIPS), evidences a commitment to 
diversity by assuring candidates participate in P-12 school settings with diverse 
populations and also that candidates plan, implement, and modify lessons for diverse 
populations during field experiences.  Candidates track Level 1, Level II, and Level III 
field experiences on a computer program that links to field site demographics.  
Candidates are required to select diverse sites with each experience. 
 
The Conceptual Framework and Model 
 
 The Educator Preparation Unit within the College of Education is dedicated to 
instructional excellence, modeling life-long learning, and sharing a vision and expertise 
with the surrounding community and has adopted a logo that makes the mission explicit 
to all stakeholders:  “Enhancing the Future Through Educator Preparation”. 
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Stakeholders associated with the Educator Preparation Programs believe that learning is a 
science and a developmental process that through reflective experience can become an 
art.  Through the mission of the Educator Preparation Programs, educators grow as 
learners and develop the craft of teaching, administrating, or school counseling in public 
P-12 settings.  Striving to fulfill the need in our society for quality educators who will 
advance and positively influence the goals of society, faculty in the Educator Preparation 
Programs work collaboratively with faculty in the Colleges of Arts and Sciences and 
Humanities and Social Sciences, with school district personnel, the general public, and 
with candidates.  The Colleges of Arts and Sciences and Humanities and Social Sciences 
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faculty provide the foundation with content area knowledge and serve as committee 
members on various committees within the College of Education such as our NCATE 
committees and the professional concerns committee (the professional concerns 
committee addresses concerns about the dispositions of our candidates from any of our 
stakeholders).  Additionally, district personnel provide proactive insight in field 
experience (professional experiences in real world settings are described in depth in other 
parts of the report) and reflective feedback on the work of our pre-service teachers, 
counselors, administrators, and educational psychologists. Our candidates plan, 
implement, assess, and modify their methods and strategies to benefit the children in 
public P-12 schools who are the ultimate benefactors of all efforts (Weimer, 2002).  This 
instructional decision making is reflected throughout course work and capstone 
experiences like the Teacher Work Sample.  The general public supports our institution 
with tax dollars and expects accountability so we provide that through the Texas State 
Board of Educator Certification’s Accountability Framework (information about specific 
institutions is available on the TSBEC website www.sbec.state.tx.us).  The Conceptual 
Framework (CF) indicators throughout the framework serve to identify areas tied to 
course work where there is evidence of Conceptual Framework and goals assessment. 
 
Knowledge Base (CF1) 
The purpose, as evidenced by our mission statement and college goals (appearing earlier 
in this document), of the Sam Houston State University Educator Preparation Programs is 
to develop a knowledge base that is comprehensive and directed to the candidates’ 
individual needs ; dispositions that enable them to be understanding, respectful, and 
inclusive in their creation of nurturing learning environments for diverse learners ; and  
skills which enable them to plan, implement, and assess appropriate instruction (Gagne, 
Briggs & Wagner, 1988) .This knowledge base, comprehensive in content, and reinforced 
with pedagogical and learning theory, prepares candidates  to be effective instructional 
leaders responsive to the diverse needs of their students, campuses and learning 
communities (Darling-Hammond, 2000; Freiberg, 2002) .  They will gain this knowledge 
through course content, faculty modeling, and field experiences.  Coaching and modeling 
by the educator preparation faculty, by content area faculty, and by teachers, 
administrators, counselors and psychologists in the public school settings reinforce this 
learning.  The educator preparation faculty also integrates opportunities for candidates to 
collaboratively build an understanding of their vocation (Dewey, 1943, 1975; Schön, 
1991; Vygotsky, 1978).  Candidates graduate from our programs with the experience of 
and the theory for effective planning, implementation, assessment, and modification of 
lessons to insure optimal learning. .  Additionally, they understand the importance of 
reflection and inquiry for their continued professional growth (Dembo, 2001; Hackney & 
Henderson, 1999; Teitel, 2001).   
 
Technological Learning Environment (CF2) 
Candidates immerse themselves in a learning culture framed by information technology. 
This culture focuses on technological mastery and the more complicated processes, 
problem-solving, and decision-making necessary in a world with complex standards that 
are at times abstract and perhaps seemingly contradictory.  (Friedman, 2005; Popkin & 
Iyengar, 2007; Turkle 2004).  The candidates learn to create an authentic environment 
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that encompasses the use of simulation games, research, data assessment, interactive 
multimedia production, video and audio editing, and the Internet to engage students in the 
P-16 learning culture (Turkle, 1995). 
Candidates use diverse technologies, group activities, and teaching strategies to focus, 
engage, and lead P-16 students to high level thinking skills in the cognitive, affective, and 
psychomotor domains (Bloom, 1980; Harrow, 1972; Krathwoh, Bloom & Masia, 1964). 
 
Communication (CF3) 
The graduates of the Educator Preparation Programs are effective communicators.  Using 
a variety of media, candidates communicate through their words and thoughts by oral and 
written methods in ways that further our mission.  They are active listeners who are 
thoughtful before responding.  They communicate effectively with a diverse group of 
stakeholders and strive for the highest levels of professionalism in all their interactions. 
Several assignments from program course work specifically address communication and 
are indicated by a CF3 designation in course syllabi. 
 
Assessment (CF4) 
Learning to plan and implement learning processes is critical for educators in P-16 
settings.  However, learning to assess and modify those processes is just as important.  
Candidates learn how to assess performance and to provide feedback that will lead to 
growth in their students academically and developmentally and, in the case of 
administration candidates, to growth in the teachers they will supervise (Chase, 1999; 
Merhens, 1992).  Candidates also learn several formal and informal tools for assessing 
the development, needs, and strengths of children critical to the professional educator and 
counselor (Popham, 2000; Stroh & Sink, 2002). Mastering the analysis and uses of 
learner profiles, our candidates will be able to create tools for measuring and evaluating 
performance and educational progress to facilitate the success of all students (Glasser, 
1969, 1987; Stiggins, 2002).  Our faculty is dedicated to helping all candidates gain the 
skills necessary to be effective evaluators of children, programs, and themselves, and 
helps candidates make data driven decisions.  This includes the components of modeling 
life-long learning, inquiring into areas where further study is needed, and reflecting on 
the accountability of the professional educator in the successes and failures of children 
(Schön, 1991; Schulman, 1992).  Knowledge of and about assessment is measured in 
program coursework and these assignments are indicated by CF4 designation in course 
syllabi. 
 
Effective Field Experience with Diverse Learners (CF5) 
The Educator Preparation Programs immerse candidates in field experiences that help 
them develop the dispositions of leadership, patience, flexibility, and respect for and 
acceptance of individual differences.  To prepare candidates for diverse cultures found in 
the schools, the Educator Preparation Programs emphasize an understanding of the issues 
involved with implementing an anti-bias curriculum (Derman-Sparks, 1989), as well as 
an awareness of the importance of inclusive education permeating the school experience 
(Banks & Banks, 1993; Garcia & Pugh, 1992; Hale, 1990; Ladson-Billings, 1994; Paley, 
1995).  The importance of these field experiences cannot be overstated.  It is through 
these experiences that our candidates develop and test what has been learned in the 
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university setting in a realistic environment.  Building a strong, collaborative, respectful 
relationship with stakeholders enables the Educator Preparation Programs at Sam 
Houston State University to gather qualitative and quantitative data (TExES data, 
portfolios and The Teacher Work Sample are described in other sections of the 
document) that support our belief that graduates are effective in their chosen fields 
(teaching, administrating, counseling or coaching).  This belief is supported with the 
quantitative data provided from the state accrediting agencies and the testimonials of area 
administrators who hire our candidates.  This conceptual framework guides the way in 
which we structure our courses and certification programs.  It is also a central theme that 
is reinforced individually in our classes.  In the adoption of this framework, the educator 
preparation faculty insures that the programmatic direction is in alignment with standards 
established by the State of Texas for the preparation of professional educators and the 
standards of relevant professional organizations.  This coherent program, course 
objectives, field experience evaluation, and state assessment insure the preparation of 
outstanding graduates in the fields of elementary and secondary education, counseling, 
school psychology, and educational leadership. 
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Conceptual Framework




 
Dispositions and Diversity 
Proficiency 


CF CAEP NCATE Novice 
Level 1 


Emerging 
Level 2A 


Emerging 
Level 2B 


SED/PB 
Emerging Level 2 


Competent 
Level 3 Advanced 


1. Demonstrates an attitude of 
reflection and thoughtfulness about 
professional growth and instruction.  


2 1.1 (InTASC 
#10) & 3.3 


1. c., 1.g., 
& 4. c x x x x x x 


2. Demonstrates a commitment to 
using technology to create an 
authentic learning environment that 
promotes problem-solving and 
decision making for diverse learners.  


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


x x x x x x 


3. Practices ethical behavior and 
intellectual honesty.  


3 1.1(InTASC 
#9) , 3.3, & 


3.6 


1.g. & 4.a. 
x x x x x x 


4. Demonstrates thoughtfulness in 
communication and an awareness and 
appreciation of varying voices.  


3 3.1, 3.3 4.a. 


  x x x x x 


5. Demonstrates knowledge of 
second language acquisition and a 
commitment to adapting instruction 
or programs to meet the needs of 
culturally and linguistically diverse 
learners.  


3 & 5 1.1 (InTASC 
#2) 


4.a.& 4.d. 


  x x x x x 


6. Demonstrates ability to be 
understanding, respectful and 
inclusive of diverse populations.  


3 & 5 3.1 4.a. & 4.d. 


    x x x x 


7. Uses assessment as a tool to 
evaluate learning and improve 
instruction for all learners.  


4 1.1 (InTASC 
#6) 


1.d. & 4.a. 


        x x 


8. Demonstrates a commitment to 
literacy, inquiry, and reflection. 


1 & 4 1.1 (InTASC 
#9) & 3.3 


1. d, 1. g., 
& 4.a. x x x x x x 


9. Leads diverse learners to higher 
level thinking in cognitive, affective 
and/or psychomotor domains. 


5 1.1 
(InTASC, & 


#2) 


4.a. 


        x x 


10. Demonstrates a commitment to 
adapting instruction or programs to 
meet the needs of diverse learners. 


5 1.1 (InTASC 
#2 and #9),  
& 1.4, 2.3 


1.c., 3.c., 
4.a., & 


4.d.     x x x x 


 





Dispositions and Diversity Proficiencies Matrix




 
 


Course Number and Course Title (as it is listed in the catalog) 
Semester, Year 


Course Number is a required course for and Certification. 
 


College of Education, Department of ___________________________ 
 


Instructor: Name 
Office location 


P.O. Box /SHSU 


Huntsville, Texas 77341 


Phone/Fax 


E-mail address 


Office hours: 


Day and time the class meets:  


Location of class: 


Course Description: 


IDEA Objectives: In this course, our focus will be on these major objectives (as assessed by the 
IDEA course evaluation system): 


Essential:  


Important: 


Textbooks: Required and recommended texts (in APA format) 


Tk20 Account statement (if required for class) 
Tk20 Account is required for this course. Tk20 is an electronic toolkit used by candidates to provide 
evidence that they have mastered state and professional standards for the profession. Additional 
information regarding Tk20 is available at: https://tk20.shsu.edu/ 


 
Course Format: 


 
Course Content 
 
Course Requirements:  
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Student Syllabus Guidelines 


• SHSU Academic Policy Manual -- Students  
o Procedures in Cases of Academic Dishonesty #810213 
o Disabled Student Policy #811006 
o Student Absences on Religious Holy Days #861001 
o Academic Grievance Procedures for Students # 900823 


• SHSU Academic Policy Manual – Curriculum and Instruction 
o Use of Telephones and Text Messagers in Academic Classrooms and Facilities #100728 


• Visitors in the classroom - Only registered students may attend class. Exceptions can be 
made on a case-by-case basis by the professor. In all cases, visitors must not present a 
disruption to the class by their attendance.  


 


NCATE Accreditation 
The Sam Houston State University, College of Education has the distinction of NCATE accreditation 
since 1954. As an NCATE accredited program, the College of Education ensures that the best-prepared 
teachers will be in classrooms teaching the next generation of leaders how to solve problems, 
communicate effectively, and work collaboratively. 


In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) to 
become the Council for the Accreditation of Educator Preparation (CAEP), combining the two premiere 
accrediting organizations as a single accrediting agency for reform, innovation, and research in educator 
preparation. SHSU will continue to be NCATE accredited through its next review scheduled for 
November 2015. 


NCATE Standards 


CAEP Standards 


 
The Conceptual Framework and Model 


The COE Conceptual Framework establishes the shared vision of the college in preparing educators 
to work with P-12 students through programs dedicated to collaboration in instruction, field 
experience, and research, the candidates in Sam Houston State University’s Educator Preparation 
Programs acquire the knowledge, dispositions, and skills necessary to create a positive learning 
environment preparing educators to work with P-12 students. Employing a variety of technologies, 
candidates learn to plan, implement, assess, and modify instruction to meet the needs of diverse learners. 
The Conceptual Framework (CF) incorporates five (5) indicators throughout the framework that serve to 
identify areas tied to course work where there is evidence of Conceptual Framework and goals assessment. 
The five indicators are: Knowledge Base (CF1), Technological Learning Environment (CF2), 
Communication (CF3), Assessment (CF4), and Effective Field Experience with Diverse Learners (CF5)  
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SHSU Dispositions and Diversity Proficiency (DDP) Standards 


CF: Conceptual Framework 
CAEP: Council for the Accreditation of Educator Preparation (see page 20-21 of CAEP Standards for cross-


cutting themes and diversity characteristics) 
NCATE: National Council for the Accreditation of Teacher Education 


 
The Dispositions and Diversity Proficiency (DDP) Standards are administered and evaluated in 
prescribed courses to all educator preparation student in initial and advanced programs (please provide 
additional information for the candidate if the DDP is administered during your course). 


 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of 
the programs. You will receive one survey in the final semester prior to graduation regarding the 
operations of the unit during your time here. A second survey will occur within one year following 
graduation from or completion of a program, and will be sent to you and to your employer. This survey 
will focus on the preparation received at SHSU. Please remember that your response to these surveys is 
critical to SHSU program excellence.  


     
 DDP CF CAEP NCATE 


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 1.1 
(InTASC 
#10) & 3.3 


1. c., 1.g., & 
4. c 


2.  Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem-
solving and decision making for diverse learners. 


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


3. Practices ethical behavior and intellectual honesty. 
 


3 1.1(InTASC 
#9) , 3.3, & 
3.6  


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners. 


3 & 5 1.1 
(InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners 


4 1.1 
(InTASC 
#6) 


1.d. & 4.a. 


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


1 & 4 1.1 
(InTASC 
#9) & 3.3 


1. d, 1. g., & 
4.a. 


9. Leads diverse learners to higher level thinking in cognitive, 
affective, and/or psychomotor domains. 


5 1.1 
(InTASC, & 
#2) 


4.a. 


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


5 1.1 
(InTASC #2 
and #9),  & 
1.4, 2.3 


1.c., 3.c., 4.a., 
& 4.d. 
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Matrix (A blank example is provided below): 
• Course Objectives - stated in measurable performance terms/behavior 
• Course Activities/Assignments 
• Performance Assessments 
• Standards (either list the standards used or provide a link to the standards) 


• Required Program Standards (SPA – i.e., ACEI, NMSA etc.) 
• NCATE/CAEP Standard 1 (all applicable elements) used when there is not a SPA 
• State Standards/Competencies for certification if applicable 
• Diversity and Disposition Proficiencies 
• Conceptual Framework Alignment 
• ISTE NETS*S Technology Standards (for technology integrated curriculum) 


 
Topic(s)/Objective(s) Activities/Assignments  


(including field based 
activities) 


Measurement (including 
performance based) 


Standards Alignment  


S—SPA Standard Alignment 
TS—Texas Educator 
Standards/Competencies 
DDP—Diversity and Disposition 
Proficiencies 
CF—Conceptual   Framework 
Indicator 
N/C—NCATE/CAEP Standard 1 
(if there is no SPA) 
NETS*S – ISTE NETS Technology 
Standards for Students 


 
 
 
 
 
 
 
 
 
 
 
 
 


 
Program specific URL address for Specialty Program Association (SPA) standards:  
 


State Standards: ht tp: / /www.tea.s tate . tx.us/index2.aspx?id=5938 


Course Evaluation: 


Expectations: 


Bibliography: 
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Syllabi Template




Description of Field Experiences by Level 


Level I Field Experiences 


Level I field experiences provide SHSU initial certification candidates with an introduction to 
the public school environment from the standpoint of a future educator. Professional 
expectations and dispositions, focused observations, and thoughtful reflections are emphasized in 
these initial experiences. Candidates are required to log 10 hours of observation in the schools 
with the option of 5 of the 10 hours viewing of department authorized videos. Candidates are 
instructed to notice a variety of teaching strategies, instructional designs and behaviors. 
Candidates are encouraged to seek out diverse populations and campuses and are encouraged to 
watch for diversity in student’s individual development and needs. Prior to their field experience 
candidates are given instruction in how and what to observe and are guided on taking appropriate 
field notes. Critical discussions on observations are part of the coursework in order to provide 
guidance and immediate feedback. Teacher candidates are required to complete public school 
field experience while enrolled in the following courses:  


• CIEE 2333 - Becoming a Teacher 
• CIEE 3374 - Human Growth & Learning 
• CISE 3384 - The Teaching Profession 
• SPED 2301 - Introduction to Special Education 


Field experience placements are arranged through the educator preparation office for Level I 
candidates.  During the beginning pedagogy coursework, initial candidates schedule observation 
hours through a computer managed program.  The program was developed for the unit through 
collaboration with SHIPS partners, the education preparation office, and the technology services 
department.  Field experience documentation logs are signed by a campus designee validating 
that field experience requirements and hours were met. Candidates are assessed on the written 
reflection and responses to four Dispositions and Diversities (DDP) prompts.  DDP responses are 
entered into Tk20 and are more thoroughly discussed in section 2.1 and 4.1 of the Institutional 
Report. (See also Unit Assessment System Matrix) 


Level II 


Level II field experiences provide hands-on, interactive opportunities for SHSU teacher 
candidates to connect and apply their university coursework to public school classroom 
environments. Level II field experience is approximately 90+ hours of classroom interaction per 
semester. All level II field experiences take place solely on SHIPS campuses with the course 
instructor serving as the field experience coordinator for students on the campus.  All course 
instruction takes place on the campus as well. The course format is designed in two parts: 
University classroom instruction and course work in the mornings and public school classroom 
practice and implementation in the afternoons. Level II field experiences emphasize lesson 
planning and the application of acquired pedagogical knowledge and skills in public school 
classrooms. Students are able to learn and observe best practices and given the opportunity to 
plan, implement, assess, and modify instruction for all learners using appropriate technology.  
All students use and implement project-based-learning as a part of the best practices requirement. 
All requirements will be explained and specified by each course instructor in the following  







Field Experience for level II students is arranged on a course and course instructor basis.  An 
agreement is reached between SHIPS campuses, the Educator Preparation Program office, the 
coursework department and the course instructor for field experience placement.  To date, 90% 
of level II field experiences take place solely on SHIPS campuses and are selected based on the 
nature of the field experience, the course instruction, and the school demographics.  The SHIPS 
by-laws give the course groups permission to conduct field and clinical practice on each campus. 
Each student is required to teach 3 lessons during level II field experience.  These lessons are 
evaluated by the classroom teacher and the course instructor using the modified Professional 
Development and Appraisal System (PDAS), the actual evaluation system used to evaluate 
teachers in the State of Texas.  Students are assessed on their written reflection as well as their 
responses to eight Dispositions and Diversities (DDP) prompts.  DDP responses are entered into 
TK20, our data management and tracking system.  


Level III 


Level III field experience is the final step of the teacher preparation program for SHSU pre-
service teachers. During the clinical teaching semester, Sam Houston initial certification 
candidates are placed in a SHIPS school district for two 7-week placements. Some clinical 
teachers may have one 14-week placement. Candidates will gradually increase instructional 
involvement during each placement to full teaching responsibility, literally transforming from 
student to teacher. Classroom mentor teachers and university supervisors share the responsibility 
of assessing and evaluating the clinical teacher's instructional and classroom management skills. 
Clinical teaching is completed during the final semester prior to graduation. 


Clinical Teaching is arranged through the educator preparation office and the SHIPS district.  
Teacher candidates are asked to select four districts from the 55 partnerships districts taking into 
consideration the geography of the area, the demographic diversity of the school, and candidates’ 
professional and personal desires.  During the content methods semester, the Director of 
Educator Preparation and staff guide candidates on how to complete the two step application 
process.  The placement process is completed through Sam Web (institutional data collection 
interface) and Tk20. The Educator Preparation Program office sends requests for placement to 
the designated contact person in the district.  There are many discussions that take place between 
the EPP staff and the district contact person regarding the candidates’ certification, needs and 
structure of the campus, and any other pertinent information that needs to be considered in order 
to ensure an appropriate placement for the clinical teaching assignment.   





Description of Field Experiences by Level




American Indian 
or Alaskan 


Native
Asian


Black or African 
American


Native Hawaiian 
or Other Pacific 


Islander
White


Two or More 
Races


State of Texas 2597524 (51%) 21716 (0%) 183395 (3%) 644357 (12%) 6618 (0%) 1515859 (29%) 89470 (1%) 0 (0%) 3054741 (60%) 863974 (17%) 431041 (8%)


Region IV 549594 (49%) 4516 (0%) 69879 (6%) 216789 (19%) 1129 (0%) 259886 (23%) 17791 (1%) 0 (0%) 676563 (60%) 443021 (39%) 86763 (7%)
Region VI 57669 (32%) 785 (0%) 3412 (1%) 19517 (11%) 168 (0%) 91529 (51%) 3620 (2%) 0 (0%) 91184 (51%) 20560 (11%) 14447 (8%)


Aldine ISD 45870 (70%) 78 (0%) 875 (1%) 16742 (25%) 55 (0%) 1310 (2%) 485 (0%) 0 (0%) 55469 (84%) 20701 (31%) 4497 (6%)
Alief ISD 23439 (51%) 281 (0%) 5796 (12%) 14287 (31%) 72 (0%) 1599 (3%) 274 (0%) 0 (0%) 37391 (81%) 16582 (36%) 3469 (7%)
Alvin ISD 8379 (44%) 82 (0%) 1576 (8%) 2615 (13%) 13 (0%) 5800 (30%) 302 (1%) 0 (0%) 9714 (51%) 2899 (15%) 1663 (8%)
Anahuac ISD 350 (29%) 4 (0%) 30 (2%) 184 (15%) 1 (0%) 592 (49%) 41 (3%) 0 (0%) 667 (55%) 107 (8%) 107 (8%)
Anderson-Shiro ISD 116 (15%) 5 (0%) 3 (0%) 57 (7%) 0 (0%) 536 (73%) 12 (1%) 0 (0%) 335 (45%) 33 (4%) 53 (7%)
Barbers Hill ISD 9181 (71%) 30 (0%) 33 (0%) 144 (1%) 1 (0%) 3316 (25%) 91 (0%) 0 (0%) 1036 (8%) 126 (0%) 266 (2%)
Brazosport ISD 6275 (50%) 55 (0%) 197 (1%) 1005 (8%) 11 (0%) 4703 (37%) 259 (2%) 0 (0%) 7305 (58%) 990 (7%) 1125 (8%)
Brenham ISD 1465 (29%) 7 (0%) 77 (1%) 1142 (23%) 2 (0%) 2190 (44%) 60 (1%) 0 (0%) 2860 (57%) 554 (11%) 628 (12%)
Bryan ISD 8182 (52%) 26 (0%) 51 (0%) 3142 (20%) 17 (0%) 4034 (25%) 172 (1%) 0 (0%) 11437 (73%) 2994 (19%) 1165 (7%)
Buffalo ISD 380 (40%) 3 (0%) 8 (0%) 69 (7%) 0 (0%) 456 (48%) 19 (2%) 0 (0%) 610 (65%) 174 (18%) 70 (7%)
Centerville ISD 74 (11%) 6 (0%) 4 (0%) 55 (8%) 0 (0%) 524 (78%) 5 (0%) 0 (0%) 263 (39%) 27 (4%) 58 (8%)
Clear Creek ISD 10657 (26%) 84 (0%) 3882 (9%) 3258 (8%) 45 (0%) 20237 (51%) 1317 (3%) 0 (0%) 11089 (28%) 3390 (8%) 3707 (9%)
Cleveland ISD 1528 (41%) 14 (0%) 34 (0%) 394 (10%) 7 (0%) 1591 (43%) 74 (2%) 0 (0%) 2795 (76%) 705 (19%) 276 (7%)
Coldspring-Oakhurst CISD 107 (6%) 13 (0%) 4 (0%) 381 (23%) 1 (0%) 1082 (66%) 31 (1%) 0 (0%) 1092 (67%) 17 (1%) 159 (9%)
College Station ISD 2401 (21%) 23 (0%) 880 (7%) 1476 (13%) 11 (0%) 5907 (53%) 324 (2%) 0 (0%) 4062 (36%) 744 (6%) 889 (8%)
Columbia Brazoria ISD 821 (27%) 12 (0%) 14 (0%) 321 (10%) 1 (0%) 1746 (58%) 92 (3%) 0 (0%) 1579 (52%) 137 (4%) 299 (9%)
Conroe ISD 18061 (33%) 273 (0%) 1736 (3%) 3230 (6%) 81 (0%) 28811 (53%) 1440 (2%) 0 (0%) 19232 (35%) 6584 (12%) 3828 (7%)
Crockett ISD 353 (28%) 3 (0%) 10 (0%) 639 (50%) 0 (0%) 232 (18%) 18 (1%) 0 (0%) 1056 (84%) 200 (15%) 115 (9%)
Cypress-Fairbanks ISD 47776 (43%) 382 (0%) 8958 (8%) 17929 (16%) 56 (0%) 31735 (28%) 2897 (2%) 0 (0%) 54587 (49%) 16546 (15%) 7780 (7%)
Deer Park ISD 6203 (48%) 56 (0%) 175 (1%) 295 (2%) 16 (0%) 5846 (45%) 199 (1%) 0 (0%) 6066 (47%) 1353 (10%) 1240 (9%)
Fort Bend ISD 18310 (26%) 304 (0%) 15413 (22%) 20130 (29%) 74 (0%) 13239 (19%) 1653 (2%) 0 (0%) 26687 (38%) 10051 (14%) 4371 (6%)
Franklin ISD 147 (13%) 0 (0%) 16 (1%) 79 (7%) 0 (0%) 817 (76%) 12 (1%) 0 (0%) 391 (36%) 24 (2%) 93 (8%)
Galena Park ISD 16646 (75%) 123 (0%) 185 (0%) 3602 (16%) 14 (0%) 1300 (5%) 142 (0%) 0 (0%) 18289 (83%) 6316 (28%) 1879 (8%)
Grapeland ISD 45 (9%) 4 (0%) 0 (0%) 121 (26%) 2 (0%) 286 (61%) 6 (1%) 0 (0%) 296 (63%) 8 (1%) 44 (9%)
Harmony Public Schools 1466 (37%) 16 (0%) 894 (23%) 754 (19%) 2 (0%) 664 (17%) 64 (1%) 0 (0%) 1822 (47%) 494 (12%) 136 (3%)
Houston ISD 127033 (62%) 462 (0%) 6901 (3%) 49780 (24%) 211 (0%) 16558 (8%) 1641 (0%) 0 (0%) 161834 (79%) 60501 (29%) 15604 (7%)
Humble ISD 11510 (31%) 162 (0%) 1110 (3%) 6658 (18%) 158 (0%) 16477 (44%) 802 (2%) 0 (0%) 12491 (33%) 3171 (8%) 2948 (7%)
Huntsville ISD 1913 (30%) 18 (0%) 62 (1%) 1548 (24%) 1 (0%) 2640 (42%) 13 (0%) 0 (0%) 4052 (65%) 736 (11%) 541 (8%)


Exhibit 4.4.f.  For program-level data see Exhibit 3.4.b).


Name of School
Hispanic/Latino  of 


any race


Students 
Receiving 


Free/Reduced 
Price Lunch


English 
Language 
Learners


Students with 
Disabilities


For individuals who are non-Hispanic/Latino only


Race/Ethnicity 
Unknown







American Indian 
or Alaskan 


Native
Asian


Black or African 
American


Native Hawaiian 
or Other Pacific 


Islander
White


Two or More 
Races


Exhibit 4.4.f.  For program-level data see Exhibit 3.4.b).


Name of School
Hispanic/Latino  of 


any race


Students 
Receiving 


Free/Reduced 
Price Lunch


English 
Language 
Learners


Students with 
Disabilities


For individuals who are non-Hispanic/Latino only


Race/Ethnicity 
Unknown


Katy ISD 22135 (34%) 214 (0%) 7443 (11%) 6160 (9%) 51 (0%) 26868 (41%) 1537 (2%) 0 (0%) 19382 (30%) 8939 (13%) 5266 (8%)
Klein ISD 17296 (36%) 195 (0%) 3971 (8%) 6652 (14%) 48 (0%) 17358 (37%) 1258 (2%) 0 (0%) 19374 (41%) 6195 (13%) 3792 (8%)
Livingston ISD 802 (19%) 24 (0%) 23 (0%) 431 (10%) 2 (0%) 2684 (65%) 126 (3%) 0 (0%) 2776 (67%) 250 (6%) 434 (10%)
Leon ISD 201 (28%) 2 (0%) 17 (2%) 10 (1%) 0 (0%) 474 (66%) 11 (1%) 0 (0%) 379 (53%) 83 (11%) 60 (8%)
Madisonville ISD 712 (31%) 5 (0%) 19 (0%) 490 (21%) 0 (0%) 981 (43%) 37 (1%) 0 (0%) 1624 (72%) 286 (12%) 170 (7%)
Magnolia ISD 3518 (29%) 54 (0%) 66 (0%) 231 (1%) 4 (0%) 7857 (65%) 226 (1%) 0 (0%) 4946 (41%) 1303 (10%) 1138 (9%)
Montgomery ISD 894 (12%) 53 (0%) 77 (1%) 238 (3%) 14 (0%) 5796 (80%) 101 (1%) 0 (0%) 1887 (26%) 187 (2%) 470 (6%)
Navasota ISD 1380 (46%) 3 (0%) 10 (0%) 737 (24%) 1 (0%) 839 (28%) 25 (0%) 0 (0%) 2325 (77%) 503 (16%) 214 (7%)
Needville ISD 1183 (42%) 8 (0%) 14 (0%) 111 (4%) 0 (0%) 1414 (51%) 39 (1%) 0 (0%) 1088 (39%) 283 (10%) 228 (8%)
New Caney ISD 5600 (48%) 46 (0%) 163 (1%) 349 (3%) 18 (0%) 5189 (45%) 145 (1%) 0 (0%) 7276 (63%) 2447 (21%) 1093 (9%)
New Waverly ISD 128 (14%) 5 (0%) 0 (0%) 189 (21%) 0 (0%) 538 (60%) 29 (3%) 0 (0%) 467 (52%) 32 (3%) 97 (10%)
Onalaska ISD 76 (8%) 5 (0%) 7 (0%) 15 (1%) 0 (0%) 817 (86%) 23 (2%) 0 (0%) 721 (76%) 6 (0%) 92 (9%)
Pasadena ISD 43858 (82%) 111 (0%) 1525 (2%) 3607 (6%) 36 (0%) 3973 (7%) 339 (0%) 0 (0%) 42548 (79%) 14917 (27%) 4598 (8%)
Shepherd ISD 495 (26%) 5 (0%) 11 (0%) 118 (6%) 0 (0%) 1226 (65%) 15 (0%) 0 (0%) 1317 (70%) 196 (10%) 166 (8%)
Splendora ISD 1022 (29%) 9 (0%) 5 (0%) 29 (0%) 0 (0%) 2398 (68%) 25 (0%) 0 (0%) 2198 (63%) 287 (8%) 286 (8%)
Spring ISD 15356 (42%) 185 (0%) 1385 (3%) 14349 (39%) 34 (0%) 4343 (12%) 376 (1%) 0 (0%) 26359 (73%) 6778 (18%) 2894 (8%)
Spring Branch ISD 20283 (58%) 226 (0%) 2138 (6%) 1916 (5%) 28 (0%) 9692 (27%) 495 (1%) 0 (0%) 20354 (58%) 11071 (31%) 2606 (7%)
Sweeny ISD 408 (21%) 18 (0%) 7 (0%) 307 (16%) 2 (0%) 1117 (58%) 58 (3%) 0 (0%) 939 (48%) 36 (1%) 150 (7%)
Tomball ISD 3307 (28%) 50 (0%) 606 (5%) 569 (4%) 14 (0%) 6868 (58%) 309 (2%) 0 (0%) 2874 (24%) 1299 (11%) 859 (7%)
Trinity ISD 260 (20%) 3 (0%) 6 (0%) 221 (17%) 0 (0%) 737 (58%) 33 (2%) 0 (0%) 991 (78%) 86 (6%) 112 (8%)
Wharton ISD 1145 (53%) 2 (0%) 13 (0%) 620 (29%) 0 (0%) 341 (15%) 11 (0%) 0 (0%) 1710 (80%) 202 (9%) 178 (8%)
Willis ISD 2125 (32%) 28 (0%) 52 (0%) 548 (8%) 9 (0%) 3620 (55%) 154 (2%) 0 (0%) 4029 (61%) 968 (14%) 450 (6%)


Notes:
Data from 2012-13 TEA TAPR reports.
TEA reports do not have a category "Race/Ethnicity Unknown."
"Students Receiving Free/Reduced Price Lunch" are based on TEA's "Economically Disadvantaged" category.
"Students with Disabilities" are based on student enrollment in the schools' or districts' Special Education program.
SHSU has clinical practice sites all over the state of Texas.
Over 99% of all initial teacher clinical practice sites are in Regions IV and VI.
Many advanced program candidates also have their clinical practice in these two Regions.
Our Educatior Preparation Program has a partnership with 50 ISDs, most of which are in these two Regions.
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Exhibit 4.4.f: Field Placement Diversity Demographics




This candidate participated in field experiences with P-12 
students and provided evidence of that experience with 
reference to:


# not experienced % not experienced # experienced 
at a nominal 


level


% experienced 
at a nominal 


level


# acceptable 
experience


% acceptable 
experience


# No 
Response


% No 
Response


Total 
Response


NA Average Median Mode Standard 
Deviation


Ethnicity 2 1.15% 12 6.9% 160 91.95% 0 0% 174 1 1.91 2 2 0.33


Exceptionality 7 4.09% 17 9.94% 147 85.96% 0 0% 171 4 1.82 2 2 0.48


Socioeconomics 7 4.02% 8 4.6% 159 91.38% 0 0% 174 1 1.87 2 2 0.44


Linguistic Diversity 7 4.02% 19 10.92% 148 85.06% 0 0% 174 1 1.81 2 2 0.48


Total/Percentage 23 3.32% 56 8.08% 614 88.6% 0 0% 693


Evidence submitted for Dispositions and Diversity 
Proficiency was demonstrated. Check the N/A box if the 
student did not address this proficiency in his/her submitted 
artifact. 


# Rarely 
(Unsatisfactory)


% Rarely 
(Unsatisfactory)


# Sometimes 
(Exhibits 
Progress)


% Sometimes 
(Exhibits 
Progress)


# Consistently 
(Proficient)


% Consistently 
(Proficient)


# No 
Response


% No 
Response


Total 
Response


NA Average Median Mode Standard 
Deviation


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. (CF 1), (CAEP 
1, 2), (NCATE 4a.3, 4c.1., & 4c.2.)


10 5.85% 7 4.09% 154 90.06% 0 0% 171 4 1.85 2 2 0.48


2. Demonstrates a commitment to using technology to 
create an authentic learning environment that promotes 
problem-solving and decision making for diverse learners. 
(CF 2), (NCATE 4a.3.)


10 5.92% 14 8.28% 145 85.8% 0 0% 169 6 1.83 2 2 0.47


3. Practices ethical behavior and intellectual honesty. (CF 
3), (CAEP 1, 2), (NCATE 4a.3.)


10 5.99% 6 3.59% 151 90.42% 0 0% 167 8 1.84 2 2 0.5


4.  Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. (CF 3), 
(CAEP 1, 2, 3), (NCATE 4a.2 & 4a.3.)


4 2.37% 11 6.51% 154 91.12% 0 0% 169 6 1.89 2 2 0.38


5. Demonstrates knowledge of second language acquisition 
and a commitment to adapting instruction or programs to 
meet the needs of culturally and linguistically diverse 
learners. (CF 3; CF 5), (CAEP 1, 2, 3), (NCATE 4a.1., 
4a.3., & 4d.1.)


5 2.87% 18 10.34% 151 86.78% 0 0% 174 1 1.84 2 2 0.44


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations. (CF 3; CF 5), (CAEP 1, 2, 
3), (NCATE 4a.1., 4a.2 & 4a.3. 4d.1.)


4 2.31% 10 5.78% 159 91.91% 0 0% 173 2 1.9 2 2 0.35


7. Uses assessment as a tool to evaluate learning and 
improve instruction for all learners. (CF 4), (NCATE 4a.3.)


7 4.05% 13 7.51% 153 88.44% 0 0% 173 2 1.84 2 2 0.46


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. (CF 1; CF 4), (CAEP 1, 2) (NCATE 4a.3.)


4 2.33% 10 5.81% 158 91.86% 0 0% 172 3 1.9 2 2 0.37


9. Leads diverse learners to higher level thinking in 
cognitive, affective, and/or psychomotor domains. (CF 5), 
(NCATE 4a.3.)


6 3.55% 13 7.69% 150 88.76% 0 0% 169 6 1.85 2 2 0.44


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. (CF 5), 
(CAEP 1, 2, 3), (NCATE 4a.2., 4a.3., 4d.1.)


3 1.72% 12 6.9% 159 91.38% 0 0% 174 1 1.9 2 2 0.36


Total/Percentage 63 3.68% 114 6.66% 1534 89.66% 0 0% 1711


Advanced Level DDP Report for 2014







This candidate participated in field experiences with P-12 
students and provided evidence of that experience with 
reference to:


# not 
experienced


% not 
experienced


# experienced 
at a nominal 


level


% experienced 
at a nominal 


level


# acceptable 
experience


% acceptable 
experience


# No 
Response


% No 
Response


Total 
Response


NA Average Median Mode Standard 
Deviation


Ethnicity 2 1.15% 12 6.9% 160 91.95% 0 0% 174 1 1.91 2 2 0.33


Exceptionality 7 4.09% 17 9.94% 147 85.96% 0 0% 171 4 1.82 2 2 0.48


Socioeconomics 7 4.02% 8 4.6% 159 91.38% 0 0% 174 1 1.87 2 2 0.44


Linguistic Diversity 7 4.02% 19 10.92% 148 85.06% 0 0% 174 1 1.81 2 2 0.48


Total/Percentage 23 3.32% 56 8.08% 614 88.6% 0 0% 693


Evidence submitted for Dispositions and Diversity 
Proficiency was demonstrated. Check the N/A box if the 
student did not address this proficiency in his/her 
submitted artifact. 


# Rarely 
(Unsatisfactor


y)


% Rarely 
(Unsatisfactor


y)


# Sometimes 
(Exhibits 
Progress)


% Sometimes 
(Exhibits 
Progress)


# Consistently 
(Proficient)


% 
Consistently 
(Proficient)


# No 
Response


% No 
Response


Total 
Response


NA Average Median Mode Standard 
Deviation


1. Demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 
(CF 1), (CAEP 1, 2), (NCATE 4a.3, 4c.1., & 4c.2.)


10 5.85% 7 4.09% 154 90.06% 0 0% 171 4 1.85 2 2 0.48


2. Demonstrates a commitment to using technology to 
create an authentic learning environment that promotes 
problem-solving and decision making for diverse learners. 
(CF 2), (NCATE 4a.3.)


10 5.92% 14 8.28% 145 85.8% 0 0% 169 6 1.83 2 2 0.47


3. Practices ethical behavior and intellectual honesty. (CF 
3), (CAEP 1, 2), (NCATE 4a.3.)


10 5.99% 6 3.59% 151 90.42% 0 0% 167 8 1.84 2 2 0.5


4.  Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. (CF 3), 
(CAEP 1, 2, 3), (NCATE 4a.2 & 4a.3.)


4 2.37% 11 6.51% 154 91.12% 0 0% 169 6 1.89 2 2 0.38


5. Demonstrates knowledge of second language 
acquisition and a commitment to adapting instruction or 
programs to meet the needs of culturally and linguistically 
diverse learners. (CF 3; CF 5), (CAEP 1, 2, 3), (NCATE 
4a.1., 4a.3., & 4d.1.)


5 2.87% 18 10.34% 151 86.78% 0 0% 174 1 1.84 2 2 0.44


6. Demonstrates ability to be understanding, respectful 
and inclusive of diverse populations. (CF 3; CF 5), 
(CAEP 1, 2, 3), (NCATE 4a.1., 4a.2 & 4a.3. 4d.1.)


4 2.31% 10 5.78% 159 91.91% 0 0% 173 2 1.9 2 2 0.35


7. Uses assessment as a tool to evaluate learning and 
improve instruction for all learners. (CF 4), (NCATE 
4a.3.)


7 4.05% 13 7.51% 153 88.44% 0 0% 173 2 1.84 2 2 0.46


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. (CF 1; CF 4), (CAEP 1, 2) (NCATE 4a.3.)


4 2.33% 10 5.81% 158 91.86% 0 0% 172 3 1.9 2 2 0.37


9. Leads diverse learners to higher level thinking in 
cognitive, affective, and/or psychomotor domains. (CF 5), 
(NCATE 4a.3.)


6 3.55% 13 7.69% 150 88.76% 0 0% 169 6 1.85 2 2 0.44


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. (CF 5), 
(CAEP 1, 2, 3), (NCATE 4a.2., 4a.3., 4d.1.)


3 1.72% 12 6.9% 159 91.38% 0 0% 174 1 1.9 2 2 0.36


Total/Percentage 63 3.68% 114 6.66% 1534 89.66% 0 0% 1711


Advanced Level DDP Report for 2013
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DDP Trend and Profile Data




Unit Assessment System: Transition Point Assessment (Initial Programs) 


*ACEI (EC-6) 
Dr. Lautrice Nickson, 
& Dr. Diana Nabors 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, 3374, ECHE 3315 


Transition Points 1A and 1B 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372, 4310 
1B: CIEE 4334, 4335, 4336, 4227 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4384, 4391, 4392 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    TExES EC-6 Generalist # 191 
TExES EC-12 PPR # 160 


#2 SPA Content Measure  
Literacy Methods Case Study – READ 
3370, 3371, 3372 (Std. 2.1) 
 


  


#3 Instructional Planning  


Math, Science and  Social Studies  
Lesson Plans – Professional Pedagogy- 
Content Methods - CIEE 4434, 4435, 
4436 (Std. 3.1 - 3.5) 
 


  


#4 Clinical Experience   
Professional Development Appraisal 
System (Form A) CIEE 4491, 4492 
(Student Teaching) 


 


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  CIEE 4491, 


4492 (Student Teaching)  


# 6 SPA Content Measure  
Representative Sample of the TExES 
Exam (diagnostic) Literacy Methods – 
READ 3370, 3371, 3372 


  


# 7 SPA Content Measure 
(Optional) 


ECHE 3315 (Std. 2.5, 2.6, 2.7) 
Portfolio – Lesson Plan Development    


# 8 SPA Content Measure 
(Optional)      


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


1  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*ACTFL Spanish 
(EC-12) 
Ms. Silvia Huntsman 
& Dr. Kay Raymond  
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


EC-12 Spanish #613 LOTE 
TExES 8-12 Pedagogy & 
Professional Responsibilities  
# 130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning   Spanish Lesson Plan 
  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  


# 6 SPA Content Measure    Oral Proficiency Interview  


# 7 SPA Content Measure   Oral Presentation  


#8 SPA Content Measure     


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 


2  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*CEC 
Special Education  
EC-12  
Dr. Sharon Lynch & 
Dr. Nancy Stockall 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
EED 2333; SPED 2301, 3302, 3304, 3303; 
ECHE 2313, 3243; CIEE 3374, 3323; CIME 
3375; BESL 2301; TESL 3101 


Transition Point 1 
Level 2 Field Experience 
 TESL 4101; CIEE 4334, 4335, 
4336, 4227; READ 3370, 3371, 
3372, 4205; SPED 3305, 4301, 
4302; BESL 3301 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE 4116, 4117, 4391; SPED 
4303; TESL 4102 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    


TExES EC-12 Special Education 
# 161  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Multiple Choice Test of Content 
Knowledge – During SPED 4302   


#3 Instructional Planning  Case Study Assignment – During SPED 
3305   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure  Special Education Block Work Sampling 
– During SPED 4302   


# 7 SPA Content Measure  Knowledge/Planning/Intervention Paper 
– During SPED 3303   


# 8 SPA Content Measure Special Education Lesson Plan – During SPED 3304    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
 


*NASPE  
Physical Education 
EC-12  
Dr. Jose Santiago 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
KINE 3368;  CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394; READ 4320; 
KINE 4363, 4369  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES EC-12 Physical 
Education # 158  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Adaptive Notebook in KINE 4369   


#3 Instructional Planning Skill Theme Approach Planning 
KINE 3368    


#4 Clinical Experience   
Student Teacher Evaluation Tool 
Student Teaching – (CISE 4396, 4397, 
4380) 


 


# 5 Effect on K-12 Student 
Learning  


Lesson Plan Assignment 
Methods  Block - (CISE 4364, 4394; 
READ 4320) 


  


# 6 SPA Content Measure Fitnessgram 
KINE 3368     


#7 Instructional Planning  Unit Planning Assignment 
KINE 4363   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


*NCSS  
Social Studies 8-12  
Dr. Karla Eidson & 
Dr. Jeff Littlejohn 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    TExES 8-12 Social Studies #132  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  Social Studies Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


NCTE  
English 8-12 
Dr. Gene Young 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience - CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA ,ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 English #131  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  English Lesson Plan 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure   English Language Arts and Reading 
Teaching Unit Project   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*NCTM (8-12) 
Dr. Mary Swarthout & 
Dr. Sylvia Taube 
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience -CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 
 
Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field 
 
Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 
 


College Readiness 
Meet Scoring Criteria on THEA ,ACT,SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 Mathematics #  135  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours   Student Teaching Focused Content 


Evaluation  


#3 Instructional Planning  Mathematics Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure Mathematics Content Project (MATH 4385)     


#7 SPA Content Measure 
(optional) Historical Connections in Math (MATH 4385)    


#8 SPA Content Measure 
(optional) Technology Applied to Math (MATH 4385)    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
*AMLE/NMSA  
Middle School 4-8 
Dr. Victoria Hollis 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, CIEE 3374, CIEE 
3385, CIME 3375,  


Transition Points 1A and 1B; 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372 & 
4310 or READ 3373, 3374; 1B: IEE 
4336 & CIME 4337 or, CIEE 4334 
& CIEE 4335; CIEE 4327, CIME 
3376  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4391, 4392, 4316, TESL 
4303 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    
TExES 4-8 ELAR/SS  # 113, or  
TExES 4-8 Math/Science # 114 
or TExES 4-8 Math # 115  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning  
Math, Science or Social Studies and 
Reading Lesson Plans 
(Required to move to Transition Point 2) 


  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


# 7 SPA Content Measure 
(Optional)  


Literacy Methods Case Study 
(Required to move to Transition Point 
1B) 


  


# 8 SPA Content Measure 
(Optional)  


Essay: Personal Philosophy and 
Understanding of Middle Level 
Education 


  


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*NSTA Science 8-12  
Dr. Lisa Brown Dr. 
Andrea Foster, & Dr. 
Marcus Gillespie 


Content Courses –  Prior 
to Admission to Educator 
Preparation Program 
See CAF table 


ENTRY – Admission to 
Educator Preparation Program 
Level 1 Field Experience 
CISE 3384 


Transition Point 1 
Level 2 Field Experience 
CISE 4364, 4377, 4374, 
4375  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4394, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.75 Overall GPA > 2.75 Overall GPA > 2.75 
Mastery of Teacher Work 
Sample 


College Performance Overall GPA > 2.5 GPA > 2.75 in teaching field GPA > 2.5 in teaching field GPA > 2.75 in teaching field 
Technology Standards 
Assessed (Form D) 


College Performance Overall GPA > 2.5 
Grades of “C” or above in all courses 
required for certification 


Grades of “C” or above in all 
course required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 


Meet Scoring Criteria on 
THEA, ACT, SAT or Alternate 
Indicator in Reading , 
Mathematics and Writing      


College Readiness 


Critical Thinking Skills (meet 
Reading and Math ) 
 Oral Communication Skills     


#1 Certification Exam     
TExES 8-12: Life Science # 
138 & 238,   


#2 SPA Content Measure 


Targeted GPA of Selected 
Academic Foundations Courses 
/ Transfer and SHSU hours     


#3 Instructional Planning     
Science Unit Plan 
  


#4 Clinical Experience    
Professional Development Appraisal 
System (Form A) 


Focused Science 
Content Observation 


# 5 Effect on K-12 Student 
Learning    Teacher Work Sample  


# 6 SPA Content Measure Science Inquiry Project     


# 7 SPA Content Measure 
Authentic Research 
Investigation   Safety Module Project  


Dispositions Measurement  Novice Level Dispositions Emerging Level Dispositions 
Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey     


Student Teacher Evaluation  
of Educator Preparation 
Program and COE Services 


Follow-Up Survey     


Follow-Up Survey of 
Graduates and Campus 
Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*Post Baccalaureate 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.75 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or full 
Admission Formula: Last 30 hours + GRE ≥925    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  One “C” retain good standing 


Allowed after 6 of 18 credits 
One “C” retain good standing 
Allowed after 12 of 18 credits 


One “C” Allowed at completion 
of 18 credits 
 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional Planning   CIED 5384 
Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section of 
TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5397 
Entry Level Dispositions and Diversity Proficiencies 
& Diversity Proficiencies 


 


CIED 5399 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 


10  Center for Assessment and Accreditation      7/16/2014 







Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*CEC  
(Educational 
Diagnostician) 
Dr. Nancy Stockall 


ENTRY -Admission to Educational 
Diagnostician program 
Phase I: Application Process 
Phase II: SPED Coursework. Transition to 
Phase 3 with 12 hours completed, including 
SPED 5301, SPED 5302, SPED 5304. SPED 
6307 


Transition to Assessment Core: 
Phase III: Completion of SPED 
5305 and 6308.   
 


Transition to Internship 
Experience Phase IV: SPED 
6304, 6310, 6312 
 


EXIT – Transition to Exit: 
Phase V: Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of coursework for 
admission Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Acceptable GRE or GPA of 3.0 or more in last 30 
hours of coursework,  for admission,    


Graduate School 
Performance 


Dispositions must meet expectations at any rated 
level for continuation in program 


One “C” permitted to retain good 
standing  


One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


Graduate School  
Performance  


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


 


#1 Certification Exam    
Passing Score on TExES 
Educational Diagnostician 
Exam # 153 


#2 SPA Content Measure   
Comprehensive Examinations 
Covering CEC Standards and 
TExES Competencies 


 


#3 Instructional Planning  
SPED 6308: Special Education -
Practicum Case Study 
 


  


#4 Clinical Experience   
SPED 6312: Mentor and University 
Evaluation - Educational 
Diagnostician Practicum 


 


# 5 Effect on K-12 
Student Learning 


SPED 6307: Behavior Change/Intervention 
Project    


# 6 SPA Content 
Measure   SPED 6304: Family Support Plan  


# 7 SPA Content 
Measure (Optional)   


SPED 6312:  Educational 
Diagnostician Content Evaluation 
Portfolio 


 


# 8 SPA Content 
Measure (Optional) 


SPED 5302: Evaluation of Assessment 
Knowledge and Skills    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies 
SPED 5302 


Entry Level Dispositions and Diversity 
Proficiencies SPED 5305 and SPED 
6308 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies SPED 6310 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*IRA  (Master’s in 
Reading/Reading 
Specialist 
Certification) 
Dr. Barbara Greybeck 
& Dr. Nancy Votteler 


ENTRY – Admission to Graduate Studies 
READ 5306, 5330, 5335 


Transition Point 1 
READ 6310, 5315, 5307, 5308, 
5325, 7385 
BESL 5302 


Transition Point 2 
READ 7310, 6320 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework Admission and good standing criteria Admission and good standing criteria  
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or  
Full Admission Formula: Last 30 Hours + 
GRE > 925 


   


Graduate School  
Readiness Two letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample    


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    


Passing Score on TExES Exam 
# 151  
Not applicable for 30 hour MA 
in Reading w/o Certification 


#2 IRA Content Measure Lamplighter READ 5306 and READ 5335 
(spring 2012 only)    


#3 Instructional Planning  Student Case Study – Read 5307   


#4 Clinical Experience  School Literacy Profile/Project – 
READ 6310   


# 5 Effect on K-12 
Student Learning  


Writing Lesson Plan-READ 5315 
(2012) 
Writing Lesson Plan-READ 5325 
(2013) 


  


# 6 IRA Content Measure   Growth/Showcase Portfolio  
Successful Portfolio Defense  


# 7 IRA Content Measure    Literacy Coaching/Project – READ 
6320  


# 8 IRA Content Measure  Class Discussion/Reflection – READ 5335 (2011) 
Class Discussion/Reflection-READ 5330 (2012)    


 Dispositions 
Measurement READ 5306 READ 5307 and 5308 Growth/Showcase Portfolio  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*ELCC (Masters of 
Education 
Administration with 
Principal Certification) 
Dr. Cynthia Martinez-
Garcia 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 5332, 6378, 5386, 5372, 
6379, 6371, 6385, 6370, and 6394 


Transition Point 2 
Internship 
EDAD 6362 


EXIT 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 in all UG work OR in last 60 hours 
of UG Coursework Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Current Texas Service Record 
Optional GRE Verbal, Quantitative, and 
Writing scores 


   


Graduate School  
Readiness 


One reference letter from school principal or 
assistant principal  
Acceptable Writing Sample 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 068 


#2 ELCC Content 
Measure    


Master of Educational 
Administration 
Comprehensive Exam 


#3 Instructional Planning  Curriculum Alignment Project - 
EDAD 6378   


#4 Clinical Experience  Demographic Study – EDAD 6385 


Internship Performance Surveys – 
Internship Supervisor’s  Evaluation 
of Candidate Performance -  EDAD 
6362 


 


# 5 Effect on K-12 Student 
Learning   School Improvement Project - EDAD 


6362  


# 6 ELCC Content 
Measure    Academic Internship Portfolio  


# 7 ELCC  Content 
Measure (Optional)     


Dispositions Measurement 
Entry-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies EDAD 
5332 


 
Consistently Proficient Dispositions 
and Diversity Proficiencies EDAD 
6632 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of 
Graduates and Employers 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 
 


*ELCC 
(Superintendent 
Certification) Dr. Sue 
Horne 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 6380, 6381, 6382, 6383 


Transition Point 2 
Internship 
EDAD 6383 


EXIT 
Graduation and 
Recommendation for 
Certification 


College Performance GPA > 3.0 in all graduate work accumulated 
prior to program application Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Evidence of a Master’s Degree; AND/OR current 
Official Texas Service Record; and/or current 
Texas Principal or Mid-Management 
Certification; AND/OR three letters of reference, 
one from a Superintendent 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES  
Exam # 195 


#2 ELCC Content 
Measure  Coordinating Plan for the Strategic 


Planning Process – EDAD 6380   


#3 Instructional Planning  Three-year District Revenue Analysis 
Project - EDAD 6381   


#4 Clinical Experience  Internship Progress – Intern Logs, 
Reflections, and Evaluations 


Internship Progress – Intern Logs, 
Reflections, and Evaluations- EDAD 
6383 (note: align evaluations from 
intern with site coordinator) 


 


# 5 Effect on K-12 
Student Learning  


Student Performance and Resource 
Allocations Project - EDAD 6381 & 
6382 


  


# 6 ELCC Content 
Measure  Estimating and Allocating Resources 


Project - EDAD 6381 & 6382   


# 7 ELCC Content 
Measure  Board/Superintendent Procedures and 


Guidelines Project - EDAD 6380   


# 8 ELCC Content 
Measure   Equity and Equality in Funding 


Project- EDAD 6381 & 6382    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  EDAD 
6380 


EDAD 6382 
Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies EDAD 6383 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey   
 
 
 


Follow-Up Survey of 
Graduates and District 
Administrators 


4  Center for Assessment and Accreditation     7/16/2014 







Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


*School Librarian Dr. 
Holly Weimar  


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
LSSL 5337, LSSL 5385, LSSL 
5370, LSSL 5396 


Transition Point 2-Exit from 
Clinical Practice 
LSSL 5366 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness Composite of GRE and GPA    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  Two “C” permitted in program to 


retain good standing  
Two “C” permitted in program to 
retain good standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 150 


#2 ALA/ASL Content 
Measure   Electronic Portfolio  


#3 Instructional Planning  Program Administration Project –  
LSSL 5337   


#4 Clinical Experience   Assessment of Internship –  LSSL 
5366  


# 5 Effect on K-12 
Student Learning   Collaborative Information Literacy 


Lesson  LSSL 5366  


# 6 ALA/ASL Content 
Measure  Reaching Youthful Readers –  LSSL 


5385   


# 7 ALA/ASL Content 
Measure (Optional)  Program Information Technology 


Project - LSSL 5396   


# 8 ALA/ASL Content 
Measure (Optional)  School Library Leadership & 


Advocacy - LSSL 5370   


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5370 


Mid-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5337 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  LSSL 5366 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    


Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Technology  
Dr. Kimberly 
LaPrairie 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers  


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 overall UG Coursework or 
GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


Technology component: Online technology 
project (pre-assessment)    


Graduate School  
Readiness     


Graduate School 
Readiness     


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of 30 
hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 ISTE Content 
Measure    


Comprehensive Examination 
Field and Employment 
Experiences Expectations 
Portfolio (programmatic) 


#3 Instructional Planning   
Student Technology Use Assignment 
Development (CIED 5363); 
Technology Plan (CSTE 5338) 


 


#4 Clinical Experience   Instructional Technology Practicum 
Portfolio (CIED 5369)  


# 5 Effect on K-12 
Student Learning   


Developing Materials for the Web 
(CSTE 5337); Development of a 
Professional Social Network (CSTE 
5338) 


 


# 6 ISTE Content 
Measure  Annotated Bibliography (CIED 5367) Copyright and Fair Use Assignment 


(CIED 5369)  


# 7 ISTE Content 
Measure    Assessing Student Performance With 


Technology (CIED 5369)  


# 8 ISTE Content 
Measure (Optional)     


Dispositions 
Measurement  


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
(programmatic – first or second 
semester in program) 


Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  (programmatic – last 
semester in program) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Leadership Dr. Barbara 
Polnick 
 


ENTRY – Admission to Graduate Studies 
EDAD 5332, EDAD 6368  


Transition Point 1-Admission to 
Clinical Practice  
EDAD 5378 


Transition Point 2-Exit from Clinical 
Practice 
EDAD 6372  


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal, 
Quantitative, and Writing and must be less than 7 
years old; Current Texas Service Record 


   


Graduate School  
Readiness 


One letter of recommendation from immediate 
supervisor    


Graduate School  
Readiness 


Acceptable Writing Sample required for admission 
for both MEd and MA    


Graduate School 
Performance  


Two “C” permitted to retain good 
standing (I believe the 2nd C warrants 
dismissal---check with department. 
We follow same policy) 


Two “C” permitted to retain good 
standing (see previous comment 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No Certification 


#2 Content Measure 
Leadership Framework , 5 year goals, resume 
F 09, S 10, SU 10 -  EDAD 5332, EDAD 6368 


   


#3 Instructional Planning  
Curriculum Alignment Project  
F 09, S10, SU 10 -  EDAD 5378 


  


#4 Clinical Experience   State of Education Report 
F 09, S 10, SU 10 -  EDAD 6372 


Internship Logs 
F 09, S 10, SU 10 - EDAD 6372 


# 5 Effect on K-12 Student 
Learning   School/Program Improvement Plan 


F 09, S 10, SU 10 -  EDAD 6372  


# 6 Content Measure     


# 7 Content Measure 
(Optional)     Comprehensive Exam 


F 09, S 10, SU 10  EDAD 6372 - 


# 8 Content Measure 
(Optional)    Successful Defense Portfolio 


Dispositions 
Measurement 


Entry Level Dispositions and Diversity Proficiencies  
EDAD 6368 


Mid-Program Dispositions and 
Diversity Proficiencies  
EDAD 5386 


Consistently Proficient Level 
Dispositions and Diversity Proficiencies  
EDAD 6372 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*School Counseling  
 Dr. Mary Nichter 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance 


GPA >2.8 in last 60 hours of UG Coursework or 
>3.0 overall undergraduate GPA    


 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal and 
Quantitative, must be less than 7 years old; 
Current Texas Service Record 


   


Graduate School  
Readiness Three letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample and interview    


Graduate School 
Performance  


Advance to candidacy (15-graduate 
hours) Two “C” permitted to retain 
good standing  


Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 152 


#2 Content Measure  At Candidacy -15 hours and review  Counseling Comprehensive 
Exam 


#3 Instructional 
Planning     


#4 Clinical Experience    
COUN 6376  
Practicum Evaluations (2- mid & 
end) 


COUN 6376  
Supervisor Evaluation (2- mid 
& end) 


# 5 Effect on K-12 
Student Learning 


COUN 5333  
Service Learning 


COUN 6335 
Cultural Competency 


 COUN 6386 
Counseling Proficiencies   


# 6 Content Measure Counseling Potential Scale Counseling Potential Scale Counseling Potential Scale  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


COUN 5333 
Entry-Level Dispositions and Diversity 
Proficiencies  


COUN 6335 
Mid-Level Dispositions and Diversity 
Proficiencies 


COUN 6376 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters -
Curriculum and 
Instruction – Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0     


 


Graduate School  
Readiness 


Candidates with an undergraduate GPA between 
2.5 and 3.0 from the baccalaureate-granting 
institution or between 2.8 and 3.0 in advanced 
hours from the baccalaureate degree-granting 
institution are required to take the GRE. These 
candidates must meet the minimum standard with 
the following formula: 


   


Graduate School  
Readiness 


1. (GPA X 50) + GRE Verbal + GRE Quantitative 
+ GRE Written equal to or great than 435.    


Graduate School  
Readiness 


2.GRE TAKEN BEFORE AUGUST 2011:(GPA X 
200) + GRE Verbal + GRE Quantitative + GRE 
Written equal to or great than 1664 


   


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of  
30 hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning  CIED 5384 


Portrait of a Diverse Learner   


#4 Clinical Experience  CIED 5370 
Citi   


# 5 Effect on K-12 
Student Learning  CIED 5383 


Analysis of Student Learning   


# 6 Content Measure   CIED 5085 
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5085 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters-Curriculum 
and Instruction with 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or 
full Admission Formula: Last 30 hours + GRE 
≥925 


   


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning   CIED 5384 


Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section 
of TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5385  
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


Educational 
Leadership Doctorate 
Dr. Julie Combs 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Candidacy 


Transition Point 2-Exit from 
Clinical Practice 
Candidacy 


EXIT – Transition to Exit: 
Graduation  


UG College Performance Acceptable GPA in Undergraduate Coursework    
 


Graduate School  
Readiness Acceptable GRE    


Graduate School  
Readiness 


Three letters of Recommendation 
Work Experience    


Graduate School  
Readiness 


Personal Statement 
Initial Paper Screening - Scored 
Interview – Scored 
Acceptable Writing Sample - Scored 


   


Graduate School 
Performance 


NOTE: Entered, retained, % successful on 
comps, meet research competencies, advance to 
candidacy, proposal, defense, graduation 


12-Graduate Hour Review Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam     


#2 SPA Content Measure  Comprehensive Exam   


#3 Instructional Planning     


#4 Clinical Experience     


# 5 Effect on K-12 
Student Learning   


Proposal  
EDLD 8333 Dissertation 
Research Competencies met 


 


# 6 SPA Content 
Measure    Defense 


# 7 SPA Content 
Measure (Optional)     


# 8 SPA Content 
Measure (Optional)     


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
Professional Writing (EDLD 7337) 


Mid- Level Dispositions and Diversity 
Proficiencies  
Practicum for Superintendents (EDLD 
6383)  


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  
Educational Research  (EDLD 7363) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates  
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Unit Assessment System Matrix




Name:    Date:  


Doctoral Student Dispositions and the Probationary Period 


When a student has completed 12 to 18 semester hours, a committee of doctoral faculty meet to 


review progress and determine the candidate’s status regarding admission to candidacy.  The 


committee considers each candidate’s academic performance (grades) and dispositions (report 


from faculty).  Students can be admitted to full candidacy, be allowed to continue on probation, 


or be removed from the program. Some of the behaviors and dispositions that faculty have 


considered are listed.  Faculty score these items using a 0 (not meeting expectations), 1 (meets 


expectations), or 2 (exceeds expectations).  


___ 1.  Engaged Learner (Participates in Class, Remains on-task, Minimizes disruptions) 


___ 2.  Attends Class (Absences are rare, Professor is notified, Takes responsibility for 


missed concepts) 


___ 3.  Observes Ethical Standards (Avoids plagiarism, contributes fair share to group 


work) 


___ 4.  Respects Diverse Viewpoints (Student exhibits respectful behaviors when diverse 


perspectives are shared) 


___ 5.  Submits Assignments by Deadlines  (Student consistently turns in assignments on 


or before deadline) 


___ 6.  Demonstrates an Attitude of Professional Growth (Uses feedback, Seeks out 


resources when needed, Demonstrates independence by taking responsibility for learning 


needs) 


___ 7.  Academic Performance –(Student completes work at a B-level or higher and 


maintains at least a 3.0 GPA in doctoral classes.) 


Comments:  





Candidate Disposition Form




SAM HOUSTON STATE UNIVERSITY
AFFIRMATIVE ACTION PLAN GOALS


2012


# % # % # # % # % # # % # % # #


Executive/Administrative 3 2.7% 8 7.5% 5 7 6.4% 23 21.1% 16 57 51.8% 41 37.5% -16 110
Faculty (Total) 27 3.3% 80 9.7% 53 44 5.3% 155 18.8% 111 397 48.1% 440 53.3% 43 826


College of Business 
Administration 2 2.3% 8 9.7% 6 2 2.3% 16 18.8% 14 30 34.5% 46 53.3% 16 87


College of Criminal Justice 4 5.4% 7 9.7% 3 2 2.7% 14 18.8% 12 21 28.4% 39 53.3% 18 74
College of Education 11 5.4% 20 9.7% 9 14 6.9% 38 18.8% 24 143 70.4% 108 53.3% -35 203
College of Fine Arts & Mass 
Communication 1 1.0% 10 9.7% 9 8 7.9% 19 18.8% 11 45 44.6% 54 53.3% 9 101
College of Humanities and 
Social Sciences 5 2.5% 19 9.7% 14 14 7.0% 37 18.8% 23 98 49.2% 106 53.3% 8 199
College of Sciences 4 2.8% 14 9.7% 10 3 2.1% 27 18.8% 24 47 32.4% 77 53.3% 30 145
Newton Gresham Library 0 0.0% 2 9.7% 2 1 5.9% 3 18.8% 2 13 76.5% 9 53.3% -4 17


Professional 29 8.2% 34 9.7% 5 26 7.4% 66 18.8% 40 175 49.7% 188 53.3% 13 352
Clerical and Secretarial 12 5.6% 27 12.7% 15 20 9.3% 69 31.9% 49 205 94.9% 145 67.1% -60 216
Technical Paraprofessional 14 6.6% 29 13.9% 15 20 9.5% 57 27.1% 37 152 72.0% 114 53.9% -38 211
Skilled Craft 1 1.8% 4 6.6% 3 2 3.6% 25 46.3% 23 0 0.0% 3 6.0% 3 55
Service Maintenance 39 29.3% 19 14.1% -20 47 35.3% 66 49.9% 19 57 42.9% 52 39.1% -5 133


TOTAL 125 6.6% 202 10.6% 97 166 8.7% 463 24.3% 297 1043 54.8% 983 51.7% 59 1903


 


The Current Workforce column includes May 1, 2012 data.  The Employment Goal column indicates the availability as reflected 
in the Texas Workforce Commission Statewide Civilian Workforce Composition.  A Hiring Goal of less than or equal to zero (0) 
indicates the employment goal has been met.  A Hiring Goal of one (1) or more indicates the number of employees 
underutilized in that particular job category.


JOB CATEGORIES


FEMALE
EMPLOYMENT 
GOAL (TWC)


CURRENT 
WORKFORCE


 HIRING 
GOAL


HIRING 
GOAL


HIRING 
GOAL


CURRENT 
WORKFORCE


EMPLOYMENT 
GOAL (TWC)


AFRICAN AMERICAN HISPANIC AMERICAN
CURRENT 


WORKFORCE
EMPLOYMENT 
GOAL (TWC)


TOTAL 
WORK 
FORCE







SAM HOUSTON STATE UNIVERSITY
AFFIRMATIVE ACTION PLAN GOALS


2013


# % # % # # % # % # # % # % # #


Executive/Administrative 10 8.62% 10 8.99% 0 8 6.90% 23 19.51% 15 60 51.72% 46 39.34% -14 116
Faculty (Total) 34 3.79% 102 11.33% 68 49 5.46% 156 17.40% 107 448 49.89% 531 59.14% 83 898


College of Business 
Administration 3 3.30% 10 11.33% 7 2 2.20% 16 17.40% 14 34 37.36% 54 59.14% 20 91


College of Criminal Justice 5 6.58% 9 11.33% 4 4 5.26% 13 17.40% 9 26 34.21% 45 59.14% 19 76
College of Education 15 6.67% 25 11.33% 10 16 7.11% 39 17.40% 23 164 72.89% 133 59.14% -31 225
College of Fine Arts & 
Mass Communication 3 2.97% 11 11.33% 8 8 7.92% 18 17.40% 10 44 43.56% 60 59.14% 16 101
College of Humanities and 
Social Sciences 7 3.06% 26 11.33% 19 15 6.55% 40 17.40% 25 109 47.60% 135 59.14% 26 229
College of Sciences 1 0.64% 18 11.33% 17 3 1.92% 27 17.40% 24 58 37.18% 92 59.14% 34 156
Newton Gresham Library 0 0.00% 2 11.33% 2 1 5.00% 3 17.40% 2 14 70.00% 12 59.14% -2 20


Professional 27 7.20% 42 11.33% 15 27 7.20% 65 17.40% 38 180 48.00% 222 59.14% 42 375
Clerical and Secretarial 13 6.34% 28 13.57% 15 22 10.73% 63 30.53% 41 194 94.63% 135 65.62% -59 205
Technical Paraprofessional 19 7.79% 35 14.16% 16 20 8.20% 52 21.36% 32 173 70.90% 101 41.47% -72 244
Skilled Craft 1 1.85% 3 6.35% 2 2 3.70% 26 47.44% 24 0 0.00% 2 4.19% 2 54
Service Maintenance 34 24.82% 20 14.68% -14 53 38.69% 66 48.18% 13 58 42.34% 56 40.79% -2 137


TOTAL 138 6.80% 241 11.86% 116 181 8.92% 450 22.20% 269 1113 54.85% 1092 53.84% 127 2029


The Current Workforce column includes May 2013 data.  The Employment Goal column indicates the availability as reflected in 
the Texas Workforce Commission Statewide Civilian Workforce Composition.  A Hiring Goal of less than or equal to zero (0) 
indicates the employment goal has been met.  A Hiring Goal of one (1) or more indicates the number of employees underutilized 
in that particular job category.


JOB CATEGORIES


FEMALE
EMPLOYMENT 
GOAL (TWC)


CURRENT 
WORKFORCE


 HIRING 
GOAL


HIRING 
GOAL


HIRING 
GOAL


CURRENT 
WORKFORCE


EMPLOYMENT 
GOAL (TWC)


AFRICAN AMERICAN HISPANIC AMERICAN
CURRENT 


WORKFORCE
EMPLOYMENT 
GOAL (TWC)


TOTAL 
WORK 
FORCE







SAM HOUSTON STATE UNIVERSITY
AFFIRMATIVE ACTION PLAN GOALS


2014


# % # % # # % # % # # % # % # #


Executive/Administrative 10 7.63% 12 8.99% 2 10 7.63% 26 19.51% 16 69 52.67% 52 39.34% -17 131
Faculty (Total) 36 3.88% 105 11.33% 69 55 5.93% 161 17.40% 106 469 50.54% 549 59.14% 80 928


Academic Affairs (First 
Year Experience) 0 0.00% 0 11.33% 0 0 0.00% 0 17.40% 0 1 100.00% 1 59.14% 0 1
College of Business 
Administration 3 3.33% 10 11.33% 7 2 2.22% 16 17.40% 14 32 35.56% 53 59.14% 21 90


College of Criminal Justice 7 8.24% 10 11.33% 3 6 7.06% 15 17.40% 9 35 41.18% 50 59.14% 15 85
College of Education 13 6.60% 22 11.33% 9 17 8.63% 34 17.40% 17 148 75.13% 117 59.14% -31 197
College of Fine Arts & 
Mass Communication 3 2.80% 12 11.33% 9 5 4.67% 19 17.40% 14 45 42.06% 63 59.14% 18 107


College of Health Sciences 2 4.76% 5 11.33% 3 2 4.76% 7 17.40% 5 32 76.19% 25 59.14% -7 42
College of Humanities and 
Social Sciences 6 2.53% 27 11.33% 21 18 7.59% 41 17.40% 23 114 48.10% 140 59.14% 26 237
College of Sciences 2 1.32% 17 11.33% 15 4 2.65% 26 17.40% 22 49 32.45% 89 59.14% 40 151
Newton Gresham Library 0 0.00% 2 11.33% 2 1 5.56% 3 17.40% 2 13 72.22% 11 59.14% -2 18


Professional 34 8.65% 45 11.33% 11 28 7.12% 68 17.40% 40 190 48.35% 232 59.14% 42 393
Clerical and Secretarial 16 7.58% 29 13.57% 13 20 9.48% 64 30.53% 44 198 93.84% 138 65.62% -60 211
Technical Paraprofessional 20 7.69% 37 14.16% 17 22 8.46% 56 21.36% 34 183 70.38% 108 41.47% -75 260
Skilled Craft 1 1.82% 3 6.35% 2 2 3.64% 26 47.44% 24 0 0.00% 2 4.19% 2 55
Service Maintenance 35 24.48% 21 14.68% -14 56 39.16% 69 48.18% 13 60 41.96% 58 40.79% -2 143


TOTAL 152 7.17% 252 11.88% 114 193 9.10% 470 22.16% 277 1169 55.12% 1139 53.70% 124 2121


The Current Workforce column includes May 2014 data.  The Employment Goal column indicates the availability as reflected in 
the Texas Workforce Commission Statewide Civilian Workforce Composition.  A Hiring Goal of less than or equal to zero (0) 
indicates the employment goal has been met.  A Hiring Goal of one (1) or more indicates the number of employees underutilized 
in that particular job category.


JOB CATEGORIES
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EMPLOYMENT 
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Affirmative Action Plan




Discover SHSU, where faculty,  
students, and staff embrace 
rich cultures in a diverse 
college community.


Sam Houston State University


College of Education


For more information, visit
shsu.edu/grad-degrees


Join our diverse community 
of teachers, educators, and 
leaders and help fulfill the best 
hopes for a brighter tomorrow!


We offer master’s and doctoral  
degrees, including:


• Developmental Education 
Administration, EdD 


• Instructional Technology, EDD
• International Literacy, MEd
• Literacy, EdD
• Reading/Language Arts, MEd
• Special Education, MA or MEd


And certificate programs, including:


• Academic Advising
• Adult Education
• Digital Literacy
• Educational Diagnostician 
• Effective Online Instruction
• Teaching


Our programs provide advanced  
instruction to promote learning and 
development at all levels.





Sample Diversity Insider Recruitment




Ed.D. in Educational Leadership Graduate Program Review Documents 


 


Self-Study pp.1-89 


 


Site Visit Report pp. 90-102 


 


Action Plan pp. 103-114 
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Introduction to the University and College 


About Sam Houston State University 


Sam Houston State University is the oldest teacher training institution in the state of   


Texas with approved teacher education programs.  Sam Houston State University is a member of 


The Texas State University System.  The school was created by the Texas Legislature in 1879 as 


Sam Houston Normal Institute to educate teachers for the public schools of Texas.  Sam Houston 


Normal Institute or School was created to “elevate the standard of education throughout the 


State, by giving thorough instruction and special training to our present and future teachers (Sam 


Houston State University, 2013b para. 1)."  Sam Houston Normal Institute became the first 


Normal Institute west of the Mississippi River and began shaping education in Texas. The 


baccalaureate degree was first awarded in 1919.   


Sam Houston Normal College became a member of the American Association of 


Teachers Colleges in 1922.  In 1923, the institution’s name was changed to Sam Houston State 


Teachers College.  Two years later, the college was admitted to membership in the Southern 


Association of Colleges and Schools (SACS) as an accredited institution of higher learning.  


Also in 1923, the curriculum to prepare teachers for elementary schools was expanded to prepare 


teachers at all levels in the public schools and Sam Houston Normal Institute became Sam 


Houston State Teachers College. A graduate degree was authorized in 1936, and the curriculum 


was expanded to emphasize preparation in a variety of fields.  In 1938, the Sam Houston Catalog 


was altered to reflect a broader horizon and an expanding concept of its educational mission.  


Courses contributing to the preparation of those students who wished to enter the professions 


such as dentistry, medicine, and law were offered as preprofessional courses. In 1965, the word 
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"Teachers" was dropped from the name of the institution and in 1969 the institution became Sam 


Houston State University.    


Beginning in 2000, the University expanded its building program and committed 


resources to develop and maintain nationally-recognized academic support programs.  Sam 


Houston State University increased the number of doctoral programs, including programs in 


education and psychology, and experienced a tremendous surge in enrollment and name 


recognition.  Sam Houston State University is classified as a “Doctoral Research University” by 


the Carnegie Commission on Higher Education, placing SHSU in the top 7% of all U.S. colleges 


and universities. 


The mission statement of the university is as follows:  


Sam Houston State University is an inclusive institution whose mission is to provide high 


quality education, scholarship, and service to students and to regional, state, national, 


and international constituencies. 


 
The university has established several goals, which are as follows:  
 


1. Promote students’ intellectual, social, ethical, and leadership growth. 


2. Pursue continuous improvement. 


3. Recruit and retain qualified, dedicated faculty and staff. 


4. Recruit, motivate, and retain qualified students. 


5. Provide the necessary library, technology, and other facilities to support quality 


instruction, research, and public service. 


6. Promote scholarly and research activities that contribute to knowledge and 


understanding. 
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7. Promote and support diversity and provide equitable opportunities for underrepresented 


groups. 


8. Offer a wide range of preprofessional, baccalaureate, master’s, and doctoral programs. 


Promote cooperation with educational institutions, government and non-profit agencies, 


and the private sector (Sam Houston State University, 2012c, para. 2)  


College of Education 


The College of Education is one of five colleges that make up the University and there 


are five departments directly or indirectly involved in public education contained within the 


College of Education. The five departments are: (1) Curriculum and Instruction, (2) Educational 


Leadership and Counseling, (3) Health and Kinesiology, (4) Language, Literacy, and Special 


Populations, and (5) Library Science. 


Our commitment to the education of students from Pre-K through Grade 12, the 


preparation of practicing professionals in a variety of education related fields, and the continued 


development of practicing professionals through our graduate and certification programs shapes 


the program decisions made to this day. 


College Mission and Goals 


The mission and goals of the College of Education contribute to and serve as the 


foundation for our Conceptual Framework.  The following mission statement details our 


commitment to excellence: 


Through excellent collaborative instruction, research, and field experiences, the 


Educator Preparation Programs of Sam Houston State University provide candidates 


with opportunities to develop dispositions, skills, and knowledge that enable them to 


create an environment in which they plan, implement, assess, and modify learning 
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processes, while serving effectively in diverse educational roles, reflecting meaningfully 


on their growth, and responding proactively to societal needs. 


The strategic goals of the College of Education are: 


1. Enhance quality and effectiveness in academic programs by 


• Providing credible evidence of candidate preparedness for the field, 


• Securing and maintaining accreditation in every program, 


• Matching curriculum to national, regional, state, and specialty program    


standards, and 


• Providing resources to support program growth. 


2. Promote faculty excellence in teaching, scholarship, and service, through 


• Providing resources for professional development, 


• Recruiting and hiring high quality faculty and lecturers, 


• Addressing diversity among faculty and the students we serve, and 


• Clarifying expectations for career advancement. 


3. Ensure satisfaction among the various constituencies served by the College, through 


• Providing accurate and timely program information to students, 


• Providing personalized service, 


• Building capacity in unit staff and student workers, and 


• Providing opportunities for staff collaboration and knowledge-sharing. 


4. Promote quality programs and developing partnerships through 


• Developing partnerships through improved communications, 


• Enhancing state, regional, national and international recruiting and advertising 


5. Promote Institutional effectiveness and operational excellence by 
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• Collecting and sharing data that is measureable, time-bound and actionable, 


• Systematic evaluation and improvement of procedures and processes, 


• Analyze and improve delivery system, 


• Recognize faculty and staff service to the College, the University  


This mission statement and goals are addressed by instructional programs based on our 


conceptual framework and implemented by concerned and well-prepared professionals serving 


as Dean, Associate Dean, Department Chairs, Program Directors, and Faculty in the College of 


Education. Ongoing data collection leads to program evaluation and change where needed. 


Educator preparation programs within the College of Education are accredited by the 


National Council for Accreditation of Teacher Education (NCATE/CAEP), the Southern 


Association of Colleges and Schools (SACS), and the State Board for Educator Certification 


(SBEC) through the Texas Accountability System.  Sixteen of the educator preparation programs 


in the College of Education have earned the highest category of national recognition, earning 


distinction for their impact on K-12 student learning and retention in the field.  Additionally, in 


2012, the College of Education was named by US News and World Report as being in the top 5% 


of schools nationally.   
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I.  Doctor of Educational Leadership (Ed.D.) Program Profile 


The Doctor of Education degree in Educational Leadership provides the highest 


professional degree available to students who aspire to leadership positions at either the K-12 


school level or college/university level.  The Ed.D. program is dedicated to serving the 


practitioner-scholar with a research based educational leadership degree.  The program follows a 


cohort model and is designed to equip rural and urban educators and administrators with a strong 


knowledge base and skillset to help them meet the challenges of instructional improvement, 


management, and administration in 21st-century academic institutions.  The Ed.D. degree gives 


students the opportunity to select from two different areas of specializations: (a) Higher 


Education specialization, or (b) K-12 specialization.  Degree candidates can also work toward 


Texas principal and/or superintendent certifications.  Although the degree requirements include a 


prescribed curriculum of required courses, the doctoral degree is awarded after students achieve 


the following components: coursework completion, comprehensive examinations, and a major 


research study resulting in the presentation and defense of a dissertation. 


Mission of Ed.D. Program 


The Doctor of Educational Leadership program prepares culturally responsive 


educational leaders who promote meaningful societal change. Through excellent instruction, 


research, and public service, the mission of the College of Education and Educational Leadership 


Doctoral Program is to provide all students with the opportunities to develop knowledge, skills, 


strategies, and experiences that will allow them to serve in diverse roles and function 


productively in society.  
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Program Goals 


Eight program goals have guided the initial program design and are as follows: 


1. Apply administrative theory to the instructional leadership function  
2. Set goals, assign responsibilities, and verify how well resources are allocated and utilized 


for instructional improvement 
3. Plan and administer the curriculum of a school system (i.e., P-16) 
4. Use appropriate communication and interpersonal skills in consultation, counseling, and 


evaluation 
5. Interpret the relationships among federal, state, and local education agencies and the laws 


applicable to the administration of schools (i.e., P-16) 
6. Incorporate management functions as a basic tool in administering special programs for 


special populations 
7. Design educational research and interpret the results 
8. Apply data to educational processing capabilities and leadership functions 


In addition, students gain the needed research skills to accomplish the following research 


competencies.  Theses competencies are introduced to the students in the first semester and are 


measured during the comprehensive examination process.  


1. Attend a doctoral dissertation proposal defense prior to beginning your own dissertation 


2. Attend a doctoral dissertation defense prior to beginning your own dissertation 


Select and complete at least 2 of the 4 options below: 


3. Plan, organize, and/or facilitate a workshop, conference, or professional meeting or serve 
as a graduate representative (e.g., SHSU Graduate Research Exchange, Symposium on 
Higher Education Leadership). List and describe here. 


4. Serve as an ad-hoc reviewer for an academic journal or review proposals for a professional 
research conference. 


5. Present a research paper at a national or regional peer-reviewed professional conference 


6. Submit a faculty-reviewed research article (sole author, collaborator, or co-author with a 
faculty member) to a peer-reviewed Tier 1 or Tier 2 professional journal 
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History of Ed.D. Program 


The doctoral program in educational leadership at Sam Houston State University gained 


approval by the Texas Higher Education Coordinating Board and funding approval by the state 


legislature in 1995. Following funding approval, the program was revised using a cohort model, 


approved by an outside review team, and received final approval in January of 1997.  Dr. Jimmy 


Merchant was named the Director of the Center for Research and Doctoral Studies in 


Educational Leadership in the fall of 1996.  The first students were admitted to the program in 


April of 1997 and began studies that June.  The first four graduates of the program received their 


Ed.D. degrees in August 2000.  Following Merchant's retirement, Dr. Beverly Irby served as the 


director, followed by Dr. Ted Creighton in 2002.  Following Dr. Creighton’s departure, Dr. 


Stacey Edmonson assumed the duties of director in 2006.  In July 2010, Dr. Timothy Jones was 


appointed as director and in July 2011, Dr. Rebecca Bustamante became the interim director.  


Beginning in July 2012, Dr. Julie Combs assumed the duties of program director.  Dr. Stacey 


Edmonson has served as the chair of the department since 2009. 


Ed.D. Program Demographics 


As shown in Table 1, the faculty has admitted 29 cohorts of doctoral students.  Of these  


29 cohorts, the majority (20) have focused on K-12 education educational goals, seven were 


designed to meet the specific needs of students pursing higher education goals, and two were of 


mixed cognates.  Using a 10-year completion timeline, of the eight cohorts completing the 


program, seven have shown a 100% completion rate.  The completion rate in our program is a 


strength and possibly attributed to the student-centered philosophy that we share.  Additional 


program demographics such as the number of core faculty and the ratio of faculty to students can 


be viewed in the 18 Characteristics Report, located in Appendix A.   
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Table 1 


Number of Students Accepted, Graduated, Withdrawn and Completion Rates by EDLD Doctoral 


Cohorts from Program Inception through 2013 


Semester Year  Cohort Accepted 
(n=326) 


Graduated 
(n=183) 


InProgress 
(n=109) 


Withdraws 
(n=34) 


Completion 
Rate 


Summer 1997 1 14 14 0 0 100% 
Summer 1998 2 12 12 0 0 100% 
Summer 1999 3 14 14 0 0 100% 
Summer 2000 4 10 10 0 0 100% 
Summer 2001 5 8 8 0 0 100% 
Summer 2001 6 10 10 0 0 100% 
Summer 2002 7 11 10 0 1 91% 
Summer 2002 8 6 6 0 0 100% 
Summer 2003 9 13 8 1 4 --- 
Summer 2004 10 13 12 0 1 --- 
Summer 2004 11* 16 12 1 3 --- 
Fall 2004 12* 15 10 4 1 --- 
Summer 2005 13 13 11 1 1 --- 
Fall 2005 14** 12 10 2 0 --- 
Summer 2006 15 11 9 1 1 --- 
Spring 2007 16* 6 2 4 0 --- 
Summer 2007 17 12 8 3 1 --- 
Summer 2008 18 7 4 3 0 --- 
Summer 2008 19* 7 6 1 0 --- 
Summer 2009 20** 14 7 6 1 --- 
Spring 2010 21* 15 NA 13 2 --- 
Summer 2010 22 10 NA 5 5 --- 
Summer 2010 23 15 NA 10 5 --- 
Spring 2011 24* 10 NA 9 1 --- 
Summer 2011 25 7 NA 6 1 --- 
Fall 2011 26 10 NA 7 3 --- 
Spring 2012 27* 11 NA 9 2 --- 
Summer 2012 28 14 NA 13 1 --- 
Spring 2013 29* 10 NA 10 0 --- 
Note: * represents cohorts with a cognate focus in Higher Education; ** represents cohorts with 
mixed cognates; Cohort 26 are students with a Library Science Leadership cognate 
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Faculty/Student Ratio 


The number of core faculty and the ratio of faculty to students can be viewed in the 18 


Characteristics of Texas Public Doctoral Programs, Tables 9 and 10, located in Appendix A.  


The number of core faculty for 2009 through 2012 has remained at 16, an increase from previous 


years. The ratio of full time students to full time faculty is 3.69.  This would suggest that we have 


achieved a balance between the number of faculty and students admitted to the program. 


Alignment of the Program with Goals 


The Ed.D. program is aligned with each of the university goals and its mission to provide 


a “high quality education.”  In addition, our courses have some alignment to the aforementioned 


program goals.  For example, our research courses provide students with the knowledge and 


skills to accomplish the research competencies, such as serving as an ad-hoc reviewer for an 


academic journal, presenting a research paper at a national or regional peer-reviewed 


professional conference, and submitting a faculty-reviewed research article (sole author, 


collaborator, or co-author with a faculty member) to a peer-reviewed Tier 1 or Tier 2 


professional journal.  In 2010-2011, our students had 30 publications and 32 presentations.  In 


2011-2012, our students reported 37 publications and 53 presentations.  These numbers are 


under- reported due to the mechanism for collecting these data (e.g, self-report, CV reviews).  


Our students’ accomplishments can be viewed in Student Awards and Presentations in Section 


V.  


The identified factors that might impact our program include the growing competition 


and the offering of online degrees by other institutions. We continue to survey the market and 


have discussions with our students and colleagues to identify needs.  In the spring, we will gather 


more input from an advisory board about needs and ideas.  More information about these factors 
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are explained in the Section IX, Marketing and Recruiting Efforts.  Additional information to 


support the alignment of the Ed.D. program can be viewed in the 18 Characteristics Report, 


located in Appendix A.  
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II.  Program Administration 


Educational Leadership Administrative Structure 


The administrative structure for the Ed.D. doctoral program includes the college dean, an 


associate dean of graduate studies, chair of the department followed by the director of the Ed.D. 


program. A flowchart of the organizational structure of the doctoral program can be found in 


Appendix F. 


Program Academic Expectations, Guidelines, and Policies  


The Ed.D. program follows the expectations and guidelines as prescribed by the 


university, college of education, and graduate studies. 


Grading System.  Four grades are given in graduate courses at the University: A, B, C, 


and F. The designation of IP denotes “in progress” and is given in dissertations and other courses 


which are not typically completed within one semester. The mark “CR” denotes “credit,” given 


for one-hour workshops, and may be given for transferred courses.  The mark WP denotes 


“withdrew passing” and the mark “WF” denotes “withdrew failing.”  


GRADUATE COURSES GRADE DESCRIPTIONS 
 


 


 


 


Effective Spring 2008, resignations are identified with a mark of “W.” The mark “X” 


denotes an incomplete course.  If the student meets the prescribed requirements of the course 


before the end of the next academic semester after the “X” is given, the student receives  the 


grade earned; otherwise, the mark “X” is automatically changed to a grade of ”F.” The mark of 


“Q” is given to students who drop courses from the 13th class day, during a semester, or from the 


Grade Denotation 
A Academic Excellence 
B Acceptable Performance 
C Passing, yet Insufficient Performance 
F Failure 
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fifth class day, during a summer session, until the last day for dropping courses without grade of 


“F” as stated in the Academic Calendar.  Courses with the mark of “Q” are not counted as 


courses attempted, and are not included in determining grade point averages.  The graduate 


student who elects to drop all courses, or resign from the University, must notify the Registrar’s 


Office and process a Resignation Request with the doctoral director.  Students can request up to 


a one year leave of absence.  


Academic Honesty.  The Graduate Faculty of Sam Houston State University expects 


students to conduct their academic work with integrity and honesty. Acts of academic dishonesty 


are not tolerated and can result in the failure of a course and dismissal from the University. 


Academic dishonesty includes, but is not limited to, cheating on a test, plagiarism, collusion (the 


unauthorized collaboration with another person in preparing work offered for credit), the abuse 


of resource materials, and misrepresentation of credentials or accomplishments.  For more 


information on the academic policies, see  http://www.shsu.edu/syllabus/ 


Academic Probation and Suspension.  In order to achieve and remain in academic good 


standing at Sam Houston State University, a graduate student must maintain an overall grade 


point average of at least 3.0 (B) on all graduate course work attempted.  A student who earns a 


total of two grades of “C” in any combination of courses has his/her graduate status reviewed by 


a committee of doctoral faculty. The committee considers the advisability of his/her continued 


enrollment in the graduate program. A student who earns three grades of “C” or one grade of “F” 


is terminated from graduate studies.  


University Academic Policy Manual and Student Guidelines. Sam Houston State 


University’s Academic Policy Manual and Student Guidelines provide specific information 



http://www.shsu.edu/syllabus/
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pertaining to the educational mission of the University and student conduct.  This policy manual 


is available online at http://www.shsu.edu/students/guide 


Mentoring and Academic Advising 


 The director of the Ed.D. program is responsible for assigning faculty to serve as 


academic advisors to incoming students.  Currently, the director serves as the academic advisor 


for all students throughout the program.  The doctoral director meets with each student to 


develop a degree plan and then provides approval for registration for classes each semester.  


During the program, the director monitors students’ progress in their coursework and checks 


grades each semester.  When the student applies to defend the dissertation proposal, the director 


reviews the degree plan and comprehensive exam status.  After the student has selected a 


dissertation chair, these dissertation advisors monitor the students’ progress with their research 


projects.  In the final semester, the director helps the student receive clearance for graduation.   


 A recently created advising resource is the Blackboard Organization group for all 


doctoral students and faculty. This tool allows the doctoral director and support staff to provide a 


variety of resources in a course shell, available to all.  Students receive weekly updates about 


conference calls, procedures for graduation, resources for proposals and dissertations, and 


postings for scholarships and jobs.  


For students seeking superintendent certification or principal certification during the 


doctoral program, practitioners and professors provide clinical supervision at local school and 


district sites. 


Probationary Review Procedures 


 When the student has completed 12 to 18 semester hours, a committee of faculty meet to 


review progress and determine the candidates’ status on admission to candidacy.  The committee 



http://www.shsu.edu/students/guide
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considers each candidate’s academic performance (grades) and dispositions (report of faculty).  


Students can be admitted to full candidacy, be placed on probation, or removed from the 


program. Students are notified in writing by the doctoral director.  


Comprehensive Examinations Procedures  


After completion of required courses in the doctoral program, the candidate will be given 


comprehensive examinations.  Successful completion of the comprehensive examinations is 


required before the student is allowed to enroll for dissertation credit. More information about 


the content and procedures is provided in Section III, Curriculum. 


Dissertation Proposal and Final Defenses Procedures  


The student works with his/her dissertation chair and committee members to develop the 


proposal for the initial defense.  Guidelines for the proposal and committee selection are 


explained in the College of Education Dissertation Handbook. Please see page 8 of the following 


document:  http://www.shsu.edu/~coegp/forms_handbooks.html.   


A description of the review process for the College of Education dissertations is 


described in the Dissertation Handbook beginning on page 23.  Timelines are also communicated 


in the handbook and differ from those posted on the university calendar.  More information about 


the dissertation is included in the Section III, Curriculum. 


Barriers:  Academic, Administrative, and Institutional Policies/Procedures 


 The following barriers were identified through the completion of this report.  


Academics. The academic barriers include the recruitment and retention of quality 


faculty who can successfully assist students with dissertations. Another academic challenge 


surrounds the dissertation.  Some competing Ed.D. programs have downgraded their standards 



http://www.shsu.edu/~coegp/forms_handbooks.html
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for completion of a dissertation to an independent study.  In addition, changes were made within 


the college about 5 years ago to address a few problems with dissertations not being well-edited.  


Dissertation reviewers, paid by graduate studies, now review all of the College of Education’s 


dissertations for grammar and adherence to APA style. The library continues to review the 


dissertations for copyright, references, and table formatting.  Various standards exist for the 


dissertation and these are provided by the library and the college. In addition, students adhere to 


the APA 6th edition for style issues.  Navigating three references for standards can be challenging 


for students and faculty, alike.  What is needed is leadership at a more centralized point of 


contact to coordinate the changing standards of the field with the requirements of the library, 


college, and graduate studies. 


A potential barrier is that of credit for dissertation work.  Faculty members who chair 


dissertations earn a credit in the form of a 0.25 release for three completed dissertations. No 


compensation is given for committee membership.  Dissertation service is very time consuming, 


particularly because no formatted template exists and much attention is given to APA, style, page 


set up, and writing quality.  


Administration. Administrative barriers are related to a strength—that of 


decentralization.  Program faculty administers and makes decisions regarding their programs.  


Few decisions are centralized. Sometimes, more support and communication is needed to 


administer the programs. The college graduate associate dean has provided directions for 


students in the form of a handbook and she coordinates a timeline for dissertation deadlines 


related to graduation.  In prior years, regular meetings were held with doctoral directors.   


Institution. Institutional barriers are as follows:  One barrier has been the transition to an 


enterprise data management system.  The change to Banner has presented many challenges for 
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our program in terms of degree plans/graduation/interaction with the registrar and with graduate 


studies in terms of initial applications. In addition, the department of graduate studies requires 


applicants to send all records to their office, which they scan into the system. The delay in 


processing applications has been an ongoing challenge that we have managed by interacting with 


graduate studies staff on a regular basis. More information should be collected by graduate 


studies in terms of the turnaround time for applicants.  


Another barrier has been degree plans. The university changed from a 3-digit to a 4-digit 


course ID. As course titles and prefixes have been revised in the annual review cycle, the 


changes had to be coordinated with the registrar office. Currently, Degree Works is used to 


manage the student degree completion.  With the help of a graduate assistant, the degree plan of 


each student is analyzed.  The process has been time consuming, but appears to be a problem that 


we have slowly worked to solutions.  


An additional barrier presented with the new data management system is the grade 


change for the dissertation course.  A solution was recently proposed and accepted by faculty.  In 


the past, professors have recorded an IP for students who are enrolled in dissertation but not 


complete. When the student was ready to graduate, a form to change the grade from an IP to a 


CR for each section of dissertation had to be processed.  For 10 students graduating, that equated 


to a minimum of 30 forms. To eliminate this process, the doctoral director asked faculty to give 


Credit (CR) in the grading period as long as the student was making progress. 


Effectiveness of the Procedures and Planned Change of Procedures 


 A comprehensive exam committee met last spring to revise the comprehensive exam 


process. The written and oral exams were combined into one process of a take-home question 


focused on leadership application and the completion of research competencies.  In the past, 
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students were required to take off 2 days of work and come to campus to complete a lengthy 


examination.  Students used a lot of time to prepare for the examinations and complained about 


the time spent in studying and testing.  Faculty members concluded that the time could be 


reallocated to be used in their dissertations and a simpler process could be implemented to 


measure students’ knowledge base. In the current year, we have piloted the process with two 


cohorts.  Of the 15 students taking the exams, 14 passed the leadership application question on 


their first attempts and 10 passed the research competency section, with five students having an 


incomplete in their research competencies.  The director works with those not passing; students 


are given one additional attempt.  If a student fails a second attempt, a faculty committee would 


meet to make a decision about the student’s continued status as a student.  


 A committee will meet in the future to review the time to completion for students, 


particularly in regards to their dissertations.  The committee will review the informal structure of 


dissertation stages currently embedded in three of the classes (Academic Writing - topic 


selection, beginning literature review; Methods - mini proposal; Program Evaluation - addition to 


literature review).   


In addition, the graduate dean was asked in the Fall 2012 at an ad hoc doctoral directors’ 


meeting to review the process of required components of the dissertation and timelines with the 


library director and others involved in these decisions.  A template for students was requested.  


These requirements need to be updated and streamlined to ensure that the requests are no longer 


arduous for students and chairs in terms of formatting and style issues.  
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III. Curriculum 


Description of Curriculum  


The program consists of a minimum of 60 hours divided across four program domains: 


(a) leadership, (b) research, (c) cognate specialization, and (d) dissertation.  Although the degree 


requirements include a prescribed curriculum of required and elective courses, the doctoral 


degree is awarded not only on the basis of coursework completion.  In addition, each doctoral 


student is expected to conduct a major research project resulting in the presentation and defense 


of a dissertation.  The program is grounded in educational leadership research, with at least 24 


hours concentrated in Leadership, 15 hours in Research, 12 hours in a specialization cognate 


(e.g., Higher Education or K-12 Leadership) and nine hours in dissertation preparation. Two  


sample study plans (e.g., degree plans) can be found in Appendix B. A list of all the courses is 


included in Appendix C. 


The Ed.D. program is delivered via the cohort model.  Individuals are admitted to a 


specific cohort group and these students complete the leadership core and research components 


classes as a group.  Currently, cohort groups begin in January (Higher Education) and June (K-


12) of each year.  In the event of circumstances that require individuals to reduce their 


workloads, allowances are made.  Some of these circumstances include job relocations and 


family illnesses. Approximately 5-10 students work in a type of modified cohort setting. 


Assessment Points:  Probation Review, Comp Exams, Dissertation. After the 


completion of 12 to 18 semester hours (two to three semesters) of doctoral level coursework in 


the program, each student is considered for full admission to candidacy. (See Section V, 


Probationary Period Review).   
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Comprehensive Exams and Research Competencies. After courses have been 


completed, students take the comprehensive examinations. Typically, these are given right before 


or during the proposal class. Upon successful completion of the exams, students are given 


permission to prepare for the defense of their dissertation proposal.   


Dissertation Proposal and Final Defenses.  Students demonstrate their knowledge and 


application of skills gained in the program in the form of their dissertation projects.  The 


dissertations are typically the traditional five-chapter dissertation (with an in-depth review of the 


literature.)  A faculty committee (dissertation committee) assesses this final research project.  In 


addition, the graduate school and the library review the dissertation.  


Curriculum Changes  


In the fall of 2009, the program was changed from a 72-hour program to a 60-hour 


program. Three hours of dissertation, two electives, and a class in conflict were removed from 


the core program. Based on the needs presented by students and the evaluation of their work, 


classes were added to the program to assist students.  These were Academic Writing (EDLD 


7337) and a multivariate statistics class (COUN 7374).  


Due to a growing interest in higher education leadership, courses were added to address 


the interests of students at community colleges and universities.  One year ago, courses focused 


on higher education were changed from EDLD to HIED.  In addition, cohorts were recruited and 


organized focused on the specific cognate area (e.g., K-12, higher education).  Within the K-12 


focus, students can select to earn a professional certificate for superintendents, principals, or an 


interdisciplinary plan of interest.  Currently, the university curriculum committee is considering 


an Ed.D. proposal for higher education leadership. This accepted proposal would result in a 


division of our current program. 
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Another proposed change deals with the internship component of the current program. 


Students are required to have one internship course, EDLD 7336.  In the past, students in the K-


12 cognate participated in an international internship experience in Mexico for a week in the 


summer (EDLD 7387).  The need for this international program has diminished as students in K-


12 complete internships related to their certification areas (EDAD 6383 or EDAD 6362) and 


students in the higher education cognates participate in individualized local internships aligned 


with their career goals (EDLD 7336).  For this coming summer, a faculty committee 


recommended that the international internship not be offered based on declining need.  A 


committee will reconvene in the fall to determine if the need exists for an international internship 


option. 


Description of Comprehensive Exams  


After completion of required courses in the doctoral program, the candidate will be given 


comprehensive examinations.  Successful completion of the comprehensive examinations is 


required before the student is allowed to enroll for dissertation credit. The purposes of the 


comprehensive examinations are: 


1.  To evaluate the student’s knowledge base as related to the objectives of the program. 


2.  To provide the student with an opportunity to demonstrate the ability to apply that 
knowledge base in the solution of leadership problems. 


3.  To provide a culminating or closure activity that integrates the knowledge gained, the 
skills developed, and the problem solving process experienced in a field-based doctoral program. 


4.  To provide feedback to the faculty for the evaluation of the doctoral program. 


Procedures for the comprehensive examinations: 


Typically, the exams are given right before or during the semester of the proposal class 


(EDLD 7363).  The first part of the written examination (Part I) consists of the application of 


knowledge in educational leadership.  Students are required to review the leadership core courses 
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and apply several concepts to practice. In Part II of the exams, students document their research 


and reflect about their gained research competencies.  The doctoral faculty in the Educational 


Leadership program evaluate the examinations (blind review) and determine the status for the 


exam (Pass/ Fail).  After the student has successfully completed all parts, he/she is notified that 


he/she can propose.  


Doctoral Dissertation 


The dissertation is the final student product of the program.  The dissertation defense 


meetings (proposal and final) are used to assess the student’s knowledge and application of 


theory, research competencies, written and oral expression, and knowledge base in the discipline.  


Dissertation Committee. A dissertation committee is composed of at least three 


members with graduate faculty status.  The dissertation chair is selected by the student and, with 


guidance from the director and/or chair of the department, the student selects the other two 


(minimum of 3 total) committee members.   


Proposal. The student works with his/her dissertation chair and committee members to 


develop the proposal for the initial defense.  Guidelines for the proposal and committee selection 


are explained in the College of Education Dissertation Handbook (see p. 8 of the handbook, 


located at http://www.shsu.edu/~coegp/forms_handbooks.html).  Most of our faculty members 


require the students to complete the first three chapters of a five-chapter dissertation for 


proposal. In addition, our college guidelines specify that these proposals should be written in 


future tense.  The proposal shall be submitted to the dissertation committee following the 


timelines outlined by the departmental or college policies (currently is it at least 3 weeks). Any 


subsequent changes in topic or the proposed method of investigation must be approved in writing 


by the committee.  
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Procedures.  Candidates should be in regular contact with committee members 


throughout the dissertation process.  Candidates should allow committee members ample time to 


review draft versions of the dissertation.  The candidate should submit the completed dissertation 


to the dissertation committee at least three weeks prior to the scheduled defense.  


Additional steps are listed in the College of Education handbook 


(http://www.shsu.edu/~coegp/forms_handbooks.html).  Upon successful completion of the 


defense, the candidate should obtain signatures from the dissertation committee on the title page 


and signature of dissertation chair on the route sheet.  The chair sends the dissertation to graduate 


studies reviewers.  After the dissertation clears the initial library check, the graduate reviewers 


work with the chair and student to make needed changes.  Next, the dissertation is checked again 


by the library.  Finally, a routing sheet documents the approval of the chair, dean of the college, 


dean of graduate studies, and the library.  


Accreditations 


 The Doctor of Education in Educational Leadership program is accredited by the 


National Council for Accreditation of Teacher Education (NCATE/CAEP) as part of the College 


of Education. Accreditation is also granted through the Southern Association of Colleges and 


Schools (SACS).  Accreditation received through NCATE and SACS assist the doctoral program 


in monitoring and sustaining state, federal, and institutional standards of quality educational 


standards.  The NCATE Standards can be located at the following website: 


http://www.ncate.org/documents/standards/NCATE%20Standards%202008.pdf  
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IV. Faculty 


Credentials 


Faculty members in the Doctor of Educational Leadership program are involved in a vast 


spectrum of research, service, and granting writing projects.  Students in our program are advised 


and taught by the men and women who are leaders in their fields.  This balance of teaching, 


research, and service provides a clear role model for students seeking to excel inside and outside 


of the academy.  Currently, the Ed.D. program has 16 core faculty members supported by two 


adjunct professors. Following are the faculty profiles. Additional information can be found on 


the one-page dossiers and complete CVs for each faculty member. 


Core Faculty 


Rebecca Bustamante, Ph.D. - Associate Professor 
Ph.D., Educational Leadership, University of San Diego 
M.A., San Diego State University 
B.A., University of Wisconsin-Madison 
Certificate in Bilingual and Linguistic and Academic Development, State of California 
(BCLAD) 


 
Julie Combs, Ed.D. - Associate Professor and Director of Doctoral Studies 


Ed.D., Educational Administration, Texas A &M University –Commerce 
 M.Ed., Educational Administration, Texas A & M University-Commerce 
 B.S., Curriculum and Instruction, Texas A & M University 


Certifications as a Texas Principal and Superintendent 
 
Stacey Edmonson, Ed.D. – Full Professor and Chair of Department 


Ed.D., Educational Administration, Texas A &M University-Commerce 
 M.Ed., Educational Administration, Texas A &M University- Commerce 
 B.A., English, Texas A & M University 
 Texas Teacher Certification 


Mid-Management Certification 
 Texas Superintendent Certification 
 
Matthew Fuller, Ph. D.-Assistant Professor 
 Ph.D., Educational Administration and Foundations, Illinois State University 
 Post-Masters Certificate in College Teaching, Texas A& M University 


M.S., Educational Administration and Human Resource Development, Texas A &M 
University 
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B.A., Biology, Texas A & M University 
 
Mack T. Hines, Ed.D. - Associate Professor 
 Ed.D.., Educational Leadership, South Carolina State University 
 Ed.S.,  Educational Leadership, Winthrop University 
 M.A.T. Elementary Education, South Carolina State University 
 B.A., Social Studies, Morris College 
 
Timothy B. Jones, Ed.D. - Associate Professor 
 Ed.D., Educational Leadership, Stephen F. Austin State University 
 M.S., Educational Management, University of Houston- Clearlake 
 B.A., Political Science & General Business, Stephen F. Austin State University 
 Mid-Management Certification 
 Texas Teacher Certification 
 
Sheila Ann Joyner, Ed.D. - Assistant Professor 
 Ed.D., Higher Education, University of Arkansas 
 M.S., Political Science, Pittsburg State University 
 B.A., Political Science, Pittsburg State University 
 
Fred C. Lunenburg, Ph.D. - Merchant Professor of Education 
 Ph.D., Educational Administration, University of Ottawa, Canada 
 M.A., Educational Administration, Seton Hall University 
 B.S., Economics & Business Administration, Wagner College 


 
Cynthia Martinez-Garcia, Ed.D. - Assistant Professor 
 Ed.D., Educational Leadership, Texas A & M University, Corpus Christi 
 M.Ed., Educational Administration, Texas A & M University, Corpus Christi 
 B.S., Interdisciplinary Studies, Texas A & M University, Corpus Christi 
 Certifications as a Texas Principal and Superintendent  
 
George W. Moore, Ph.D. – Associate Professor 
 Ph.D., Educational Administration, University of Oklahoma 
 M.Ed., Educational Administration, University of Central Oklahoma 
 B.S., Biology Education, University of Central Oklahoma 
 
Anthony J. Onwuegbuzie, Ph.D. - Full Professor-  
 Ph.D., Educational Research, University of South Carolina, Columbia 


M.Ed., Educational Testing and Measurement, University of South Carolina, Columbia 
M.S., Statistics, University of South Carolina, Columbia 
Postgraduate Certificate, Education, University of London Institute of Education 
Postgraduate Diploma in Statistics, University College London, England (Distinction) 
B.S., Mathematics, Statistics and Economics, University of Kent, U.K (Joint Honors) 


 
Barbara Polnick, Ed.D. – Associate Professor 
 Ed.D., Educational Administration, Texas A & M University 
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 M.Ed., Reading and Supervision, Sam Houston State University 
 B.S., Education, University of Houston 
 Mid-Management Certification –Texas 
 
Rebecca A. Robles-Piña, Ph.D. – Full Professor 
 Ph.D., School Psychology, Texas A & M University 
 M.A., Counseling Psychology, Michigan State University 
 M.A., Curriculum and Instruction, Oregon State University 
 B.A., Curriculum and Instruction, Texas A & M University (Cum Laude) 
 
Susan Troncoso Skidmore, Ph.D. - Assistant Professor 
 Ph.D., Educational Psychology, Texas A & M University 
 M.Ed., Curriculum and Instruction, Texas A & M University 
 B.A., Biology, Texas A & M University 
 
John R. Slate, Ph.D. –Full Professor 
 Ph.D., Psychology, University of Tennessee 
 M.A., School Psychology, University of Tennessee 


B.A., Psychology, Eastern Illinois University 
 
Luana J. Zellner, Ph.D., Assistant Professor 
 Ph.D., Curriculum and Instruction, Texas A & M University 


M.A., Learning and Language Disabilities, University of North Colorado 
B.A., Social Sciences, San Jose State University 


 
Support Faculty 
 
Stephen Head, Ph.D.,- Adjunct Professor 
 Ph.D., History, Texas Tech University 
 M.A., History, Lamar University  
 B.A., History, Lamar University 
 
Rebecca Riley, Ed.D.,- Adjunct Professor 
 Ed.D., Higher Education Leadership, Sam Houston State University 
 M.F.A., Texas Tech University, Printmaking and Art History 
 B.F.A., Texas Tech University, Painting and Art History 
 


 


Evaluation of Faculty Productivity 


Our faculty members are productive and engaged in on-going scholarship. This section 


reflects selected faculty presentations, publications, and grant awards, for a more exhaustive 


listing of faculty scholarship and service please refer to curriculum vitae (CV). 
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Faculty Publications 


Our faculty had 242 publications in 2011-2012 and 263 publications in 2010-2011, which 


averages to about 15.5 publications per faculty member. Our faculty members publish in top-


tiered journals such as Educational Researcher, International Journal of Social Research 


Methodology, and many others.  In addition to publishing peer-reviewed articles, many faculty 


have published books.  Please see the one-page dossiers for selected publications for each faculty 


member or the detailed CV. 


Faculty Presentations 


Our faculty also present at a variety of national, state, and regional conferences.  We have 


a strong presence at AERA and SERA.  In addition, faculty present at APA, NCPEA, and many 


others. For presentations, in 2010-2011, there were 257, and in 2011-2012 there were 292 among 


the doctoral faculty.  Please see the one-page dossiers for selected presentations for each faculty 


member or the detailed CV. 


Grant Funding 


 Some of our faculty members secure competitive grants at the state and national levels.  


For example, Stacey Edmonson and Susan Skidmore were lead authors for a grant for 


Developmental Education in the amount of $75,000.  Stacey Edmonson has also secured several 


grants.  One grant for $783,000 was awarded for the years 2008-2012 from the U.S. Department 


of Education.  She also was awarded a grant from the Wallace Foundation, 2006-2009 for 


$568,000.  Matt Fuller was recently awarded a grant from the SHSU Research Office for 


$15,000.  Please see the one-page dossiers for selected grants for each faculty member or the 


detailed CV. 
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Faculty Awards 


 Our faculty members have received numerous awards.  These are best highlighted on the 


faculty one-page dossier located in the attached materials.  Numerous faculty members have won 


research awards including Rebecca Bustamante, Anthony Onwuegbuzie, John Slate, and 


Rebecca Robles-Piña. Last year, Stacey Edmonson won the university award for Service.  John 


Slate was recognized as the Researcher of the Year Award (2012) by the Texas Council of 


Professors of Educational Administration. In 2012, Matt Fuller was selected as a Fellow with the 


National Center for Educational Statistics’ National Data Institute.   Susan Skidmore was 


selected to participate in the American Educational Research Association Faculty Institute for the 


Teaching of Statistics with Large-Scale Data Sets.  Cynthia Martinez-Garcia won the Top 10 


Dissertation Finalist for the American Association of Hispanics in Higher Education 


(AAHHE)/Educational Testing Service (ETS) Dissertation Competition in 2008.   


Service to the Profession  


 In addition to high productivity levels, our faculty members serve in numerous officer 


positions and as editors of journals. Service details can be found on the CVs. A few highlights of 


the service to the profession include the following editors:  


Anthony Onwuegbuzie and Julie Combs:  Editor and Assistant Editor for Educational 


Research, the flagship journal of AERA (2009-2011). 


Anthony Onwuegbuzie and John Slate: Co-editors of journal Research in the Schools 


(2005 to present). 


Rebecca Robles-Piña: Editor, Journal of At Risk Issues, published by the National 


Dropout Prevention Center, 2004-2013 
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Timothy Jones and Matthew Fuller: Editor and Assistant Editor of journal School 


Leadership Review.  


Luana Zellner: Co- Editor, National Council of Professors of Educational Administration 


Yearbook (2011–2012). 


Matthew Fuller: Assistant Editor of Research and Practice in Assessment Journal. 


 


In addition to editorships, our faculty members have served in many national board 


positions.  Susan Skidmore currently serves as the President-Elect of SERA with Stacey 


Edmonson as the President. Matt Fuller and Sheila Joyner are members of the SACS 


Accreditation teams and Stacey Edmonson is a Board of Examiners member for NCATE. 


Rebecca Robles-Piña serves as a dissertation judge for American Association in Higher 


Education & Educational Testing Services.  Julie Combs and Stacey Edmonson are readers and 


scorers for the national principal exams administered by Educational Testing Services.  Please 


refer to the one-page dossiers and CVs for a comprehensive view of faculty productivity.  


Professional Experience 


Please refer to the faculty members’ CV for a review of their experiences and 


professional certifications related to educational leadership. 


Program Faculty Profile 


To date, this accomplished group of educational leadership faculty members has 


published and/or presented over 1,700 works in areas such as bullying, disciplinary inequities, 


college readiness, gender and cultural differences, burnout, conflict management, middle 


schools, teacher attrition, faculty and student diversity, school finance, law, educational history, 


leadership theory, obesity, and mixed methods research.  Educational Leadership faculty 
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members at Sam Houston State University are internationally known for their groundbreaking 


research activities on issues that affect people’s lives.  Just as important as their scholarship is 


the attention these accomplished faculty members provide doctoral students.  Through strong 


collaborative efforts, doctoral faculty members in Educational Leadership at Sam Houston State 


University equip their doctoral students with the skills needed to improve their educational 


settings and the lives of their students.  As you review this document, you will see evidence of 


the strong commitment these faculty members have made to engaging in scholarship designed to 


improve the lives of others.  It is this commitment to excellence in teaching and in scholarship 


that doctoral students enrolled in the Educational Leadership doctoral program at Sam Houston 


State University experience and treasure.   


Teaching Load  


Sam Houston State University (SHSU) Academic Policy Statement recognized that work 


and teaching load enhance faculty members’ abilities to engage in effective teaching, innovative 


research, and high-impact service. The teaching load at Sam Houston State University is 12 


credit hours, equivalent to 1.0 FTE. However, to support the advancement of research, 0.25 


faculty load is devoted to research. Tenured/tenure-track faculty members on the normative nine-


hour teaching load are a 0.75 FTE for teaching (typically nine hours) and a 0.25 FTE for 


research. Faculty who teach a doctoral class have the following load: 0.50 FTE doctoral class, 


0.25 FTE master’s class, 0.25 Research.  The SHSU policy outlines criteria for releases for 


program directors and other teaching, research, or service duties. The full policy can be found 


online at: http://www.shsu.edu/~vaf_www/aps/documents/790601_004.pdf 
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Faculty Diversity  


During the 2011 to 2012 school year of the 16 faculty members, nine were women and 11 


of the total were White. Faculty demographics from 2007 to 2012 are shown in Figures 1 and 2. 


About three-fifths of our faculty members are women. Faculty profiles by race have shifted 


somewhat over the years but on average are 64% White, 23% Black, and 13% Hispanic.  Tabled 


values are listed in the 18 Characteristics, Table 14, located in Appendix A. 


 


 


Figure 1. Faculty profile by sex from 2007 to 2012. 
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Figure 2. Faculty profile by race from 2007 to 2012. 


Faculty Program Responsibilities 


Faculty members are responsible for teaching, research, and service. In addition, doctoral 


faculty members participate in doctoral committees and serve as chairs of dissertations. The 


doctoral faculty is involved in student selection, probationary reviews, hiring, and numerous 


other committees.  A full description of faculty responsibilities can be accessed via the following 


website: http://www.shsu.edu/~vaf_www/Faculty_Handbook/  
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V.  Students 


Admission Criteria  


Applicants should hold a master's degree in a related field, and the student's graduate 


GPA should be 3.5 or higher.  In addition, 3 years of full-time professional experience in a 


credible school or agency is required.  Individuals seeking admission to the Doctor of Education 


degree with specialization in higher education program must file a completed application by 


October 1st.  Applicants seeking a Doctor of Education degree with specialization in K-12 must 


file a completed application by March 1st.  The following steps must be completed prior to 


consideration for program admission: 


• Submit Graduate Application via ApplyTexas.org  


• Submit Application Fee of $45.00 online. 


• Provide department with official transcripts showing receipt of a bachelor’s 


degree and a Master’s degree in a related field from an accredited institution. 


• Provide department with a copy of GRE scores taken within the last 5 years. 


 After the deadline for an admission application is reached, a faculty committee including 


the program director will screen applications based on the application materials (e.g., GRE, 


GPA, application).  Selected applicants are invited for a faculty committee interview and 


presentation of a research project.  The faculty interview committee is composed of at least two 


faculty members from the program area.  Using data included in the interview and presentation, 


the interview committee assesses the applicants using a scoring rubric.  Next, a writing sample is 


completed.   
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Probationary Period Review and Admission to Candidacy 


 After the completion of 12 to 18 semester hours, each student will apply for admission to 


candidacy.  A doctoral program committee will review applicant’s academic progress, 


interpersonal skills, and motivation to determine if the student should continue in the program.  


Profile of Admitted Students  


Data shown in Table 2 were provided by The Office of Institutional Research, which 


reports program admittance at around 96.5%. However, this statistic does not reflect incomplete 


files that are considered in the review process.  To be considered complete, the candidate had to 


submit official transcripts, GRE scores, at least three complete recommendation letters, two 


applicant fees, and two applications, one for the system and one for the department.  The 


selection committee comprised of faculty considered all candidates with incomplete files if 


unofficial transcripts were submitted.  If all files that were reviewed by faculty were considered, 


the acceptance rate would be more in the range of 75%.   
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Table 2 


Applicants Accepted and Enrolled 


Semester/Year Cohort Applicants 
(excludes 
incompletes) 


Accepted Enrolled % 
accepted 


% 
enrolled 


                                2011 to 2012 
Summer 2012  Cohort 28 14 14 13 100.0% 93% 
Spring 2012 Cohort 27 14 14 13 100.0% 93% 
Fall 2011  Cohort 26 13 12 10 92% 83% 


                                  2010-2011 
Summer 2011 Cohort 25 8 7 7 87.5% 100.0% 
Spring 2011 Cohort 24 12 12 11 100.0% 91.7% 
Fall 2010       


                                  2009-2010 
Summer 2010 Cohort 


22/23 39 36 27 92.3% 75.0% 
Spring 2010 Cohort 21 22 22 21 100.0% 95.5% 
Fall 2009       
       
Summer 2009 Cohort 20 35 22 20 62.9% 90.9% 
Summer 2008 Cohort 


18/19 37 21 18 56.8% 85.7% 
Source: SHSU Graduate Studies Office 
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Demographics of Program Students 


  


 


Figure 3. Student profile by sex from 2007 to 2012. 


 


 


Figure 4. Student profile by sex from 2007 to 2012. 
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Numbers of Full-time/Part-time Students  


 A full time load for doctoral students is considered 6 hours.  Of the 105 students in Fall 


2011, 59 or 56.2% were considered full time.  Those taking 3 hours are generally working on 


their dissertations.  Data for full time students can be found in Appendix A, 18 Characteristics, 


Table 6. 


Description of Assistantship Responsibilities 


The doctoral program employs three graduate assistants who provide support to doctoral 


faculty and students. The assistants work with doctoral program administration and help with 


research activities. In addition, one assistant works as an editorial assistant for two journals 


managed by doctoral faculty. 


Student Funding  


 The levels of student support in terms of scholarships has remained fairly consistent over 


the past several years.  In 2010-2011, 15 or 31% of full time students received $1,000 or more in 


support.  In 2011-2012, 18 or 25% of full time students received $1,000 or more in support.  The 


mean average support per full time student in 2011-2012 was $2,044.  We have had two to three 


graduate assistants each of the past 2 years and their support amounts of $18,000 have skewed 


the means.  The mode of the amounts received was $200 was both 2010 and 2011.  For more 


information, see 18 Characteristics Report in Appendix A, Tables 7 and 8. 


Graduation Rate 


 Our students typically graduate within a median of 5 years. In 2011-12, we awarded 22 


degrees.  Our 10-year graduation rates range from 90% to 100% for Cohorts who began their 
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program in 2002 or earlier.  This graduation rate is a strength in our program. For the cohort 


completion rates, please refer to Table 1 within this report. 


Time to Completion  


Our students complete their degrees within an average of 15 semesters.  For the 2010-11 


academic year, the average was 4.64 years and is an acceptable completion rate according to the 


Texas Higher Education Coordinating Board. More information about completion rates can be 


seen in Appendix A, 18 Characteristics, Table 3.  


Student Retention Rates  


 Of the 326 students who have been in our program, 34 have withdrawn for various 


reasons, resulting in a 90% overall retention rate.  Total completers are 183, and 109 students are 


in progress of completion. For the cohort retention rates, please refer to Table 1 within section I 


of this report.  


Employment Profile of Graduates  


Most students who complete the Ed.D.  program at Sam Houston are employed 


throughout K-12 educational institutions across Texas.  Graduates of the program are also 


employed at 2-year and 4-year higher education institutions.  


Student Publications 


The student publication rate has increased as a result of faculty mentoring.  Shown in  


Table 3 are a few of the student publications coauthored with faculty in 2012. 
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Table 3 


Selected Student Publications 


Students Publications 
Janene 
Hemmen 


Hemmen, J. W., Edmonson, S., & Slate, J. R. (2012). Developing visionary 
leaders: A qualitative investigation of principals’ views. University Teaching 
and Faculty Development Research Compendium. Hauppauge, NY: Nova 
Main Publishers. 
 


Megan Jones & 
Michele 
Hilberth 


Jones, M., Slate, J. R., & Hilberth, M. (in press). Inequitable disciplinary 
consequences: A comparison of Hispanic and White student assignments. 
Journal of Multiculturalism in Education. 
 


Susan Borg Borg, S., Combs, J. P., Onwuegbuzie, A. J., Bustamante, R. M. (2011). 
Hispanic student access to advanced placement courses. Enrollment 
Management Journal, 5(3), 12. 


Jill Morris Morris, J., & Slate, J. R. (2012).  Advanced Placement math scores from 2000 
to 2010: Does gender still matter? E-International Journal of Educational 
Research (e-ijer),3(1), 33-48. Retrieved from http://www.e-
ijer.com/ijer/index.php/files/article/view/164/77  


Ivan Velasco Velasco, I., Edmonson, S., & Slate, J. R. (2012) Principal leadership behaviors 
and school climate: A conceptual analysis. Journal of Education Research. 
Retrieved from https://www.novapublishers.com/ 


Veronica Vijil Vijil, V., Slate, J. R., & Combs, J. P. (2012a). Ethnic differences in science: 
And the achievement gap goes on. Journal of Education Research, 6(4). 
Retrieved from 
https://www.novapublishers.com/catalog/product_info.php?products_id=37792 


David Clark Clark, D., Moore, G. W., & Slate, J. R. (2012). The Advanced Placement 
program and gifted learners: A comparative study of success. Mercer Journal 
of Educational Research, 1(1). Retrieved from 
http://libraries.mercer.edu/repository/handle/10898/161/  


Pamela Wells Wells, P., Combs, J.P., & Bustamante, R.M. (2012). Teacher professionalism 
and team performance pay: A mixed methods study.  Administrative Issues 
Journal: Education, Practice, and Research. doi:10.5929/2012.2.2.8 
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Student Awards 


Students who are enrolled in our program have received awards and special recognition 


for their excellence in research and teaching.  We currently have four UCEA Barbara Jackson 


Scholar recipients and one UCEA/ AERA Division A David Clark Scholar.  Highlighted in the 


Table 4 are selected awards that our students have earned.  Recent graduates of our program 


have been selected for prestigious awards including NASSP Secondary Principal of the Year for 


Texas and HEB Principal of the Year.  


Table 4 


Recent Ed.D. Student Awards 


Students Awards 
Shelley Cox Excellence in Teaching Award Blinn College 2013 
Veronica Vijil The Texas Council of Professors of Educational Administration 


Dissertation Award 2013 
Leah McAlister-Shields UCEA David Clark Scholar 2012 
Joanna Tucker Barbara Jackson Scholar 2012 
Bonnie Lenear Barbara Jackson Scholar 2012 
Jeanine Wilson Barbara Jackson Scholar 2011 
Hilton LaSalle  Barbara Jackson Scholar 2011 
Janet Picket Texas Association of Library Leaders TALL Texan Award 2011 
Reni Abraham Chancellor’s Eagle Award 2011; Who’s Who Among Teachers 2010 
Rachel Smith Excellence in Teaching Award, Lone Star College, 2012 
Magdalena Denham Doctoral Research Award, 2011 
Dennis Dawson Barnes and Noble Excellence in Teaching Award, 2012 
Robert Horton Dr. Joe Kortz Spirit in Leadership Award 2009 
 


Student Presentations and Travel Support  


As part of their professional development, Ed.D. students are given financial support to 


attend at least one in-state conference and one out-of-state conference, where they are expected 


to present scholarly papers.  Currently the amounts equal $500 for one state conference and 
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$1000 for one conference in the United States.  Tables 5 and 6 illustrate the range of research 


interests of the Ed.D. students as well as expertise of the graduate faculty for two recent 


conferences.  Table 5 displays the AERA 2012 research conference, an international organization 


that typically reports well over 10,000 proposal submissions and a low acceptance rate.  In Table 


6, recent student and faculty presentations are shown for the regional 2013 SERA conference.  


Students and faculty were provided funding to travel to these conferences.  Students received 


mentoring by faculty who supported them in completing research projects and submitting 


proposals.  


Table 5  


Presentations of Students for the 2012 American Educational Research Association Conference 


AERA 2012 Students Title of Presentations 
AERA 2012 Dana Bible Ethnic Differences Among Assistant, Associate, and Full 


Professors at Texas Four-Year Universities 
AERA 2012 Shelly Cox Hispanic Graduation Rates at Texas Community Colleges 
AERA 2012 Kristin Craft Reading and Math Differences Between Hispanic and 


Students Labeled as Limited English Proficient: A Multiyear 
Analysis 


AERA 2012 Magdelena 
Denham 


The Role of School Resource Police Officers in Preventing 
and Responding to Bullying Incidents 


AERA 2012 Somer Franklin First-Generation Student Enrollment and Attainment Beyond 
the Baccalaureate 


AERA 2012 Jill Morris Advanced Placement Math Scores From 2000 to 2010: Does 
Gender Still Matter? 


AERA 2012 Pamela Wells Teacher Professionalism and Team Performance Pay: A 
Mixed-Methods Study 


AERA 2012 Robert Young Grade-Point Average Differences Between Dual- and 
Nondual-Credit College Students 


 


  



http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=527699&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=527699&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=527698&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=527798&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=527798&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=527798&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=530250&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=530250&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=527367&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=527367&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=527365&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=527365&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=539479&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=539479&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=527520&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2

http://convention2.allacademic.com/one/aera/aera12/index.php?click_key=1&cmd=Multi+Search+Search+Load+Publication&publication_id=527520&PHPSESSID=ddrpr0u7k7fhv3odan1pjv80r2
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Table 6 
Presentations of Students and Faculty at the 2013 Southwest Educational Research Association 
Conference 


Note: Faculty members are in bold.  


Conference Students Title of Presentation 
SERA 2013 Kay Angrove Freshman College Success Courses: A Measure of Success 
SERA 2013 Dana Bible 


Rebecca Robles-Piña 
SAT Total Score Differences by Ethnicity and Gender at Sam Houston State 
University 


SERA 2013 Valerie Byers Survival Strategies: Doctoral Students’ Perceptions of Challenges and 
Coping Methods 


SERA 2013 Jason Chandler 
Susan Skidmore 


Academic Success Rate Changes in NCAA Division I Reclassifying 
Institutions  


SERA 2013 Julie Combs A Day in the Life of University Professor 
SERA 2013 Renee Fauria Combining Cognitive and Noncognitive Measures to Predict First-year 


College GPA 
SERA 2013 Matthew Fuller Who is for Assessment in Higher Education?  Findings from the Survey of 


Assessment Culture 
SERA 2013 Eunjin Hwang A Case Study of Reference List Errors in Manuscripts Submitted to a 


Journal for Review for Publication 
SERA 2013 Brad Mitchell BMI and Academic Performance in Higher Education 
SERA 2013 Anthony 


Onwuegbuzie 
Towards a Framework for Using Discourse Analysis When Conducting a 
Review of the Literature 
 
Towards a Social Justice Philosophy for Mix Research: Critical Dialectical 
Pluralism 


SERA 2013 Richard Porter Why Don’t Japanese Students Study Abroad as Much as They did in the 
Past 


SERA 2013 Diana Pressley First-year Experience and Retention 
SERA 2013 Richard Prets Identifying Technology Transfer Office Best Practices 
SERA 2013 Karen Saenz College Readiness and Ethnicity: A Key to the Transformation of Higher 


Education 
SERA 2013 Karen Saenz A Comparison of University Curricular Designs in Costa Rica and the 


United States 
SERA 2013 Susan Skidmore, 


Julie Combs, 
Matthew Fuller, 
George Moore, et al. 


A Review of the Statistical Practices of Developmental Education 
Researchers in Published Studies 


SERA 2013 Susan Skidmore et 
al. 


Bias and Precision in Several R2 Correction Equations Across Various 
Research Designs and Situations 


SERA 2013 Susan Skidmore et 
al. 


An Examination of Assumption Violations on Estimates of Practical 
Significance in Two-Way ANOVA 


SERA 2013 Rachel Smith, Leah 
McAlister 
Shirley Dickerson, 
Eunjin Hwang 
Kelly Weller 


First-time College Student Success: Are Adjuncts Really the Way to Go? 


SERA 2013 Edrel Stoneham Mentorships and African American College Students 
SERA 2013 Stephen Thompson 


Susan Skidmore 
The Relationship Between Bearkat Camp and Retention 


SERA 2013 Joanna Tucker Students Perception of Their College Readiness: Accounting for 
Nonacademic Factors in Place of Birth 
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VI. Resources and Finances 


Travel Funds 


 As part of their professional development, Ed.D. students are given financial support to 


attend at least one in-state conference and one out-of-state conference, where they are expected 


to present scholarly papers.  Currently the amounts equal $500 for one state conference and 


$1000 for one conference in the United States. 


 Faculty members are allowed $2,500 for travel support to present research.  In the past, 


the amount has been $3,000.  Additional money can be requested through the graduate studies 


office and the college.  To date, we believe that we have been offered generous support for 


travel. 


Graduate Assistantships 


A Graduate Research Assistant, Graduate Assistant, Doctoral Research Assistant, or 


Doctoral Fellow may be assigned duties associated with research of a technical or professional 


level, faculty support, or other duties as permitted by the funding source, with 20 clock hours of 


duty each week.  A student in these positions is expected to be enrolled in six to nine semester 


hours of course work each semester, or students who have only the thesis or dissertation to 


complete may, with permission from the Dean of Graduate Studies, enroll in only 3 semester 


hours each semester. Funding for these positions is usually derived from departmental operating 


expense.  Detailed university policy pertaining to the responsibilities of student with 


assistantships can be viewed at www.shsu.edu/~vaf_www/aps/890303.html  


 Currently, we employ three student assistants who are doctoral students and support the 


core faculty and students. The doctoral graduate assistants work 20 hours per week. The 


assistants help with doctoral program administration and research activities. In addition, one 
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assistant works as an editorial assistant for two journals managed by doctoral faculty. To date, 


we believe that we have been offered generous support for travel. 


Scholarships  


 Scholarships and financial support are reported in the 18 Characteristics Tables 7 and 8. 


Currently, $50,000 is distributed from the college dean’s office for Ed.D. doctoral scholarships.  


This same amount was also given to the other doctoral programs.  Our program has the most 


students, so our distribution per student was much lower.  We distributed these scholarships to 


all doctoral students in the summer of 2012.  The most frequent amount given has been $200.  


Students who took part in an international internship experience in Costa Rica for the past two 


summers were given additional money (about $2,300).  The amount of $200 per student, which 


is the most common amount given for the past 2 years, should be increased.  This amount can be 


increased by asking the college and graduate studies to consider a distribution based on student 


head count rather than a flat amount per program.  In addition, we need to secure more endowed 


scholarships, which require a minimum of $25,000 and yield an annual $1,000.  


Program Budget 


  The program budget contains $54,000 for graduate assistants, $22,000 for travel, and 


$11,500 for operations and maintenance.  These amounts appear to be sufficient levels of support 


in sustaining the goals for the Ed.D. program.  


Clerical/Administrative Support 


 The program is allowed one program secretary who assists with program administration 


of the doctoral program, along with some duties related to master scheduling and the master’s 
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programs.  We believe that the secretary allotment is adequate for current program management 


needs.  


The doctoral director is given a 0.5 FTE release each semester for work as the director.  


When the director chooses to teach a doctoral class, the load equates to 0.25 FTE, 0.25 Research, 


and 0.50 Teaching. No stipends are given at the college or university level for the director 


position.  We believe that the lack of adequate compensation for director-level positions is why 


there has been annual turnover in our doctoral director position for each of the last 4 years.  In 


addition, we need a coordinator position for recruitment and marketing. This position also needs 


a compensation of a course release or a stipend.  These positions are critical to the sustainability 


of the program and require substantial effort beyond 10 hours per week (i.e., equivalent of a 


course release).   


Faculty Compensation 


 The Faculty Senate monitors the market and merit pay for the faculty.  In addition, 


comparison studies are conducted to ensure that salaries are competitive.  Again, stipends for 


directors and coordinators are not available at the present time in our college and should be 


considered due to the amount of hours to manage the programs.  These should be allocated based 


on program head count and consideration for the recruiting efforts involved.  A course release 


(equivalent to 10 hours per week) is not adequate compensation for a 20-30 hour/week position.  
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VII.  Facilities and Equipment 


Doctoral classes are taught at The Woodlands Center (TWC) and on the main campus. 


The Woodlands Center is located near the Montgomery campus of Lone Star College in a new 


building with attached parking garage.  Most classes are currently held at TWC, described in 


greater detail at this link: http://www.shsu.edu/woodlands/. 


 Two of the cohort classes are delivered via ITV (Interactive Television) between SHSU 


and TWC to allow easy access for students at the main campus.  ITV is delivered in the 


Lunenburg Lab, a classroom with several computers and an ITV system, donated by a senior 


core faculty member.  The Lunenburg Lab is located in the Teacher Education Center in room 


313.  More information on ITV and other online services can be located at this link: 


http://distance.shsu.edu/home/our-services.html. 


 The library contains numerous databases and resources to meet the needs of doctoral 


students.  Some of the services that are available for graduate students are: 


1. One to one program provide individual librarian help for doctoral students 


2. Dissertation guidelines 


3. Interlibrary loan services 


More information is described at http://library.shsu.edu/services/graduate.html 


 We believe that we receive excellent support from the library and technology services at 


SHSU. The library databases and resources have been more than adequate for our faculty and 


student research projects.  In addition, our department has purchased 10 licenses of NVIVO 


software and all SHSU faculty have access to SPSS.  Students have access to SPSS at the labs 


located at the TWC and SHSU campuses.   



http://library.shsu.edu/services/graduate.html
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VIII. Assessment Efforts 


Each year, the doctoral program director completes the 18 Characteristics report, located 


in Appendix A; this report is required by the Texas Higher Education Coordinating Board. In 


addition, other data are collected and analyzed to guide program improvements. 


Alumni and Employer Surveys  


 The COE Assessment office administers surveys to alumni and employers based on 


records obtained from the Texas Education Agency.  The response rate is low. Information is 


shared with each department.  The data typically do not provide much information for our 


program because the survey tends to relate more to teacher educators who are employed for the 


first time.  For our program, more valuable data are collected from our alumni in surveys and 


advisory focus group interviews.  


Student Learning Outcomes 


 Currently, we assess the program outcomes described in the first section using the 


probationary review, comprehensive exams, the research competencies, and the dissertation. The 


dissertation also serves as a final assessment product of the students.  In the dissertation, students 


must satisfy the research and writing requirements of their committee of faculty, the dean of the 


college, the graduate dean of the university, and the director of library services.  Further, the 


graduate dean submits randomly selected dissertations for external review.  We are in the process 


of revising our data collection system to store these assessment data.  In addition, a future 


activity will be to revisit and refine the program goals and align these with program assessments.  
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Student Questionnaires 


 Each academic year, an Annual Doctoral Student Review is conducted.  Each doctoral 


student is given the opportunity to assess the Ed.D. program via an electronic-based survey.  The 


program faculty members review the data and make adjustments, as appropriate.  For 2010, 90% 


of students reported that they were somewhat or very satisfied with the doctoral program.  In 


addition, 100% of the students agreed that the courses were reasonably rigorous.  Further, 100% 


of the students agreed that the coursework was giving them the knowledge to do independent 


research and skills to further their professional careers.  Student survey results for AY2012 can 


be found in Appendix E. 


Dissertation Quality 


 Each committee member understands his/her role in ensuring that dissertations are 


quality products. At the final defense, the committee member signature represents an 


endorsement of the quality of the work.  In addition, graduate reviewers are hired by graduate 


studies to edit and provide editorial feedback to the chair and student.  The student is expected to 


respond to all the edits before being approved for graduation.  


In addition, the department and the graduate school send dissertations to external 


reviewers at other universities. The graduate dean recently reported that these reviews have been 


positive. In addition, our students earn a variety of external dissertation awards.  A recent winner 


was Veronica Vijil who was awarded the dissertation award by The Texas Council of Professors 


of Educational Administration in January 2013.  


Student Publications/Grants/Presentations 


 Our students have numerous publications and research presentations before they 


graduate, as explained in section V. Frequency of student publications and presentations can also 
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be viewed in the 18 Characteristics Report located in Appendix A, Table 18.  In 2011-2012, 


students were involved in 37 publications and 53 presentations.  Presenting at a research 


conference or publishing a research paper are research competencies in our program and are 


assessed in the comprehensive exam stage of our program, explained in section III, Curriculum.  


Based on the results of the 2012 student survey, most of the students agreed that they had 


opportunities to work with faculty members on research projects.  Most students (88%) agreed 


that faculty members encouraged them to publish and 83% agreed that faculty members 


encouraged them to present at research conferences.  
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IX.  Recruitment and Marketing Efforts 


Recruiting and marketing efforts for the EDL program have become more focused and 


strategic over the past 5 years in response to growing competition from the emergence of new 


doctoral programs in Educational Leadership in other universities around the state of Texas, as 


well as an increase in the number of online doctoral programs offered.  This increased 


competition and shift in instructional technology and demographics has presented the Ed.D. 


program with numerous challenges and opportunities in the areas of program marketing and 


recruitment of highly qualified doctoral degree applicants 


Demand for Graduates 


In a recent executive report titled, The path forward: The future of graduate education in 


the U.S. prepared by the Commission on the Future of Graduate Education in the United States, 


the authors stressed that the U.S. labor market trends indicate a need for 2.5 million people with 


graduate degrees by 2018 (Wendler et al., 2010).  Of these degrees, a reasonable percentage of 


doctoral degrees will be needed to serve society in careers outside of academia, including 


education.  In particular, in the state of Texas where remarkable population growth has occurred 


(Murdock, 2010), there is a need to develop the research and leadership knowledge base of those 


who manage the state’s growing educational institutions and influence educational policy.  


Upon completion of their doctoral degrees, our graduates are often promoted to highly 


influential positions within Texas educational institutions. As a program, we are beginning to 


identify indicators and set up systems to more closely track trend data and correlate this data with 


market needs and actual placements and promotions.  This is a new growth area.  
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Geographical Location of Students 


Our doctoral students represent urban, suburban, and rural geographical locations 


throughout South Central Texas.  Primarily, doctoral students live and work in the greater 


Houston area, with the majority of students concentrated in north Houston and its surrounding 


northern suburbs.  Many of our doctoral students also reside in smaller towns spanning from the 


rural areas of Brazos Valley to towns in East Texas near the Louisiana border.  As the program 


reputation spreads, more inquiries are being received from the Dallas area and south Texas. 


Marketing Recruitment Efforts and Effectiveness 


Due to SHSU’s traditional reputation as a former normal school and leader in education, 


an enduring reputation and “word of mouth” have been most effective (and continue to be) in 


recruiting potential doctoral students.  However, with increased competition in recent years, 


more concerted efforts that extend beyond reliance on reputation and alumni and current students 


recommendations have been necessary. 


From the time of program inception, packets containing letters, flyers, and promotional 


items are sent twice a year to area school district leaders, alumni, and select current students who 


hold high level positions in educational organizations.  Although we continue this practice, we 


are also making better use of technology by sending mass emails, advertising on social network 


sites, and utilizing electronic billboards in various community colleges and educational service 


center locations.   


Additionally, we contact area educational institutions to schedule information sessions 


for potential doctoral applicants.  These sessions usually take place in the fall and the spring and 


include an overview of our leadership program with an emphasis on the scholar-practitioner 


focus, as well as a discussion of the career opportunities that an SHSU doctoral degree might 
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afford.  In recruiting K-12 school leaders, these sessions have been held in Houston metropolitan 


area school district, as well as rural independent school districts in the Huntsville and 


Bryan/College Station areas. In recruiting higher education leaders, sessions have been held at all 


campuses in the Lone Star Community College System, the Houston Community College 


System, the Blinn College System, one of the University of Houston Medical Center campuses, 


and Sam Houston State University.  Over the past 3 years, these sessions have been most 


effective in recruiting doctoral student applicants for the higher education cohorts. 


Professional conferences provide another valuable venue for marketing and recruitment.  


Professors attend practitioner conferences to present research on best practices in educational 


institutions.  These presentations often gain the interest and attention of potential doctoral 


candidates who hold educational leadership positions.  Doctoral program flyers are distributed at 


these conferences and sometimes receptions, information booths, or sessions are held. 


Overall, SHSU is attempting to better centralize marketing and recruitment resources and 


practices through the SHSU Graduate Studies Office.  These efforts include web optimization, 


radio and magazine advertising, and high quality billboards and professional promotional 


materials. Many improvements are being made in the coordination of our recruitment and 


marketing efforts with the SHSU Graduate Studies Office and the College of Education’s 


Graduate Recruitment Committee.  This coordination includes the development of databases that 


will allow us to track the effectiveness of our recruitment efforts. 


Current Markets 


Currently, our doctoral program addresses two distinct markets within the south central 


region of Texas: (a) K-12 administrators (both campus and district leaders), and (b) higher 


education administrators (representing community colleges and universities).  We have observed 
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growth in application and enrollment from administrators in higher education over the past 3 


years and now recruit for one doctoral cohort per year that specifically is designed for 


community college and university leaders.  Additionally, we continue to prepare scholar-


practitioners in the K-12 educational leadership sector and offer opportunities for Texas school 


campus and district leaders to obtain principal and/or superintendent certification as part of their 


doctoral education.  


Potential New Markets 


The market for higher education administrators is estimated to grow.  At this time, few 


Texas university programs in Educational Leadership, outside of SHSU, offer programs with 


specialized coursework in higher education leadership with a strong foundation in research skills 


and leadership theory. We plan to continue to strengthen this program and expand our 


recruitment efforts in this area. 


In K-12 school leadership, we have observed a need to provide customized educational 


leadership programs in bilingual education, instructional technology, international education, 


library sciences, and special education.  These are areas that can be pursued further as potential 


markets develop and demand visibly increases. 


Additional markets include educational leaders in the broader areas of education and 


training, including those who work in Houston medical facilities, the military, and the energy 


sector.  Potential applicants in this market are seeking degrees that will prepare them to lead 


organizations with an educational mission.   


As we also consider moving toward a hybrid model of course offerings, our doctoral 


program potentially could expand geographically to reach out to all areas of Texas, the nation, 
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and other countries.  This type of expansion to a broader geographic market would require clear 


strategic planning and resources before embarking on such an endeavor.  


Enrollment Plan for the Next 5 Years 


We are committed to maintaining a high quality, competitive educational leadership 


doctoral program.  This requires application of the cohort model and plentiful opportunities for 


face-to-face interaction with professors/researchers and other cohort members, as well as a 


competitive selection process.  Therefore, for the next 5 years, we plan to keep our new doctoral 


student enrollments to two cohorts per year.  Cohort member acceptance will continue to be 


competitive with enrollment slots capped at 15 to 20 members maximum per cohort.  Although 


we anticipate offering refined marketing materials, current marketing and recruitment efforts 


suffice to meet this level of enrollment.   


Alumni and Donor Relations 


The Ed.D. program maintains strong relationships with our alumni.  We communicate 


with alumni through our social networks and regularly invite them to annual luncheons and 


award ceremonies.  Some of our alumni are offered opportunities to teach courses with us as 


adjunct professors or lecturers.  We see this as an opportunity for them to offer their expertise as 


educational leaders while maintaining close ties with the SHSU community.  For the past 2 


years, we also have held special alumni parties to encourage networking among alumni and 


current doctoral students.   


Additionally, alumni consistently are asked to serve on our program Advisory Board.  As 


advisory board members, once a year, former doctoral students are invited to SHSU for lunch 


and special sessions in which they are asked to share their views on the EDL program, 


curriculum, and outreach.  Alumni are also asked to provide input into how the program can 
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better prepare educational leaders in the state of Texas who will have the knowledge and skills to 


meet the pressing needs of the Texas workforce and the economy. 
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X.  Outreach 


Distance Education 


 The Ed.D. faculty and students participate in distance education.  We have excellent 


facilities and technology support to offer classes via ITV (Cohort 24 and 29) and hybrid courses 


(Cohort 26). In 2010, the department faculty recruited students in a partnership with the Houston 


ISD.  For the past 2.5 years, we have held classes at the Houston ISD administration building for 


a group of 10 students in the urban district. In addition, we reach out to area school districts and 


former students to establish cohorts.  


Community Engaged Learning 


 One of our courses, the Program Evaluation course (EDLD 7361), carries the distinction 


of being an Academic Community Engagement (ACE) course. From the SHSU (2013a) website, 


the program is described as “a teaching method that combines community engagement with 


academic instruction” (para. 1).  In 2011, SHSU was recognized as a Carnegie Community 


Engaged campus.  Last year, faculty members were asked to review courses they taught and 


consider the addition of the ACE distinction.  At the time, only the program evaluation course 


was selected as an appropriate match.  


  







62 


XI. Program Strengths and Recommendations for Improvement (Data-
driven) 


Strengths 


Productivity 


• Faculty publish on a wide variety of topics and in a wide range of publication outlets from 


top-tier journals to more practitioner-focused pieces. Faculty members are also actively 


engaged with the academic community through presentations, workshops, and/or leadership 


positions at national, international, regional, state, and local venues.   


Resources 


• Our students represent a variety of leadership positions in the field.  


• We are afforded generous travel support for both faculty and students to travel and present at 


research conferences.  We have a presence at AERA, AMATYC, APA, ASHE, CRLA, 


NADE, NCPEA, SACSCOC, SERA, and TASA Midwinter. 


• We offer our students ongoing development in the form of workshops. We offer on average 2 


workshops per semester, taught by various faculty members.  We have a group of faculty 


members with diverse talents and expertise, who can offer training on a variety of topics.  


• We enjoy access to helpful resources to conduct our research including books, software, 


equipment, library support, and IT support. In addition, the DELTA center supports our 


attempts to offer online support systems for our students. 


Program Improvement 


• We have advisory board meetings each year and utilize the feedback to make adjustments in 


our program, content, and marketing. 
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• Internally, we use variety of data collection sources and we utilize the data to make program 


adjustments. 


Outcomes 


• Student productivity in terms of research presentations and publications is a strength of 


our program and demonstrates our commitment to the scholar-practitioner goals of our 


program. 


• Our research competencies are focused on equipping our students with experiences that 


reflect the scholar-practitioner model.  


Student Relationships 


• We have a student- centered philosophy and program.  


• We have improved our communication with our doctoral students by the addition of a 


Doctoral Student in Educational Leadership organization in Blackboard.  We have 


uploaded numerous documents, share the proposal and final defense schedules, and post 


job and scholarship opportunities in that forum.  


• Our students have the right to choose their dissertation chairs. Although this choice can 


create unbalanced loads, we believe that this selection is an important decision for 


students.  


• We mentor our students to prepare them for conference submissions and subsequent 


presentation at a research conference. For many of our students, this experience is their 


first research presentation opportunity.  
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Recommendations 


Program Improvement 


• Revisit our program goals.  


• Continue working on a coordinated data collection process in our program.  We collect 


various data within our program for a variety of external reports.   


• Review the course sequence for the core leadership courses and the alignment with the 


program goals and program assessments (probation review, comprehensive exams, 


dissertation proposal, and final defense).  Revise as needed. 


• Consider other ways to offer alternative formats for instruction such as hybrid, weekend, 


or online models.  


Resources 


• Establish more endowed scholarships through our alumni contacts (minimum of $25,000 


per scholarship) and then advertise the number or amount of scholarships that we can 


provide as a recruiting tool.  


• Advocate for additional scholarship resources through the college and graduate studies. 


Advocate for a distribution of college and university money based on student count in the 


program. In the past few years, the same amount of money was given to each doctoral 


program and our students have received smaller amounts (about $200 per year). 


• Ask for consideration of college or university-level stipends for the director, based on 


student count, to make the position more attractive and reduce yearly turn-over.  Request 


either a co-director or a coordinator position to handle the recruitment and marketing, 


with appropriate compensation, such as a course release.  
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Outcomes 


• Continue to consider ways to reduce time to graduation. Revisit our coordination and 


communication of the dissertation phases within our classes (topic, literature review, 


design, data collection, etc.).  


• Refine program student learning outcomes and data collection focused on the knowledge, 


skills, and dispositions.  


• Work with the college assessment office to revise the dispositions and diversity scale 


used for the entire college to align better with our program and student characteristics to 


make this a meaningful assessment.  


Recruiting/Marketing 


• Redefine the benefits of our program and then explore ways to share that image in our 


marketing efforts.  


• Gather more data about why our students selected our program through focus groups and 


interviews.   


• Continue to utilize our alumni in our marketing efforts and expand our outreach efforts 


with the help of our alumni. 
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Appendix A: 18 Characteristics Tables 


18 Characteristics of Texas Public Doctoral Programs 
Educational Leadership - Doctor of Education  


Sam Houston State University 
 


Degree Information 


For the self study, data were collected for 2010-11 and 2011-12.  Data from past years are 
reported as was presented at the time.  There are some anomalies in the data due to various 
methods used to define the variables and due to the variety of data sources available (e.g., 
department, college, institutional research).  


 


1. Number of Degrees Per Year  


For each of the three most recent years, average of the number of degrees awarded per 
academic year.  


 


Academic Year Average Number of 
Degrees 


2003-2004 15 
2004-2005 13 
2005-2006 11 
2006-2007 16 
2007-2008 11 
2008-2009 15 
2009-2010 16 
2010-2011 13 
2011-2012 22 


 


2. Graduation Rates 


For each of the three most recent years, average of the percent of first-year doctoral students2 
who graduated within ten years.  


 


Academic Year of 
Entry into Program 


Percent  who graduated 
within 10 years 


1994-1995 n/a 
1995-1996 n/a 
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1996-1997 93% 


1997-1998 93% 


1998-1999 95% 


1999-2000 90% 


2000-2001 91% 


2001-2002 100% 


2002-2003 94% 


2 First-year doctoral students: Those students who have matriculated as doctoral students with a doctoral degree 
objective. 


Notes:  In 2001-2002, Cohort 5 and 6 began and all graduated. In 2002-2003, Cohort 7 and 8 
began; of the 17, 16 graduated. 


 


3. Average Time to Degree 


For each of the three most recent years, average of the graduates’ time to degree3. 


 


Academic Year Average time to 
degree (mean) 


2007-2008 4.36 
2008-2009 4.15 
2009-2010 5.21 
2010-2011 4.64 
2011-2012 5.36 


3 For each academic year, the time to degree is defined as beginning the year students matriculated with a doctoral 
degree objective until the year they graduated. 


Notes:  The median completion time is 5 years. 


 


4. Employment Profile (in field within one year of graduation) 


For each of the three most recent years, the number and percent of graduates by year 
employed, those still seeking employment, and unknown.  
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Employment 
Field 


Employed Seeking 
employment 


Unknown 


2007-2008 100% 0 0 
2008-2009 100% 0 0 
2009-2010 100% 0 0 
2010-2011 100% 0 0 
2011-2012 100% 0 0 


 


5. Admissions Criteria  


Description of admission factors. Revised (Fall 2012) 
Master’s degree in related field, with 3.5 GPA 
Bachelor’s degree 
GRE Scores for Verbal, Quantitative, and Writing within the past 5 years 
Apply Texas application 
 
After initial screening, qualified applicants are invited for an interview, research presentation, 
and writing sample exercise. Final admission decisions are made based on a holistic scoring of 
all criteria.  
 


 


6. Percentage Full-time Students 


FTS4/number students enrolled (headcount) for last three fall semesters.  


 


Fall Semester Percent Full-time 
Students 


Fall 2005 53% 


Fall 2006 40% 


Fall 2007 25% 


Fall 2008 26% 


Fall 2009 28% 


Fall 2010 54% 


Fall 2011 56% 


Fall 2012 58% 
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4 Definition of Full Time Student (FTS) is institutional by program. 


Notes:  All our doctoral students work full time so 6 hours is considered a full doctoral load.  
Students are discouraged from taking 9 hours due to the intensity of doctoral courses 
combined with full time employment as educational leaders.  FTS for 2010 and 2011 is 
59/110. The number of students taking 6 or more hours for 2010-11 was 59/105 and 
2011-12 was 61/105.  


 


7. Average Institutional Financial Support Provided 


For those receiving financial support, the average monetary institutional support provided per 
full-time graduate student for the prior year from assistantships, scholarships, stipends, grants, 
and fellowships (does not include tuition or benefits). 


 


Academic Year FTS Average 
Financial Support 


2008-2009 $2,141 
2009-2010 $850. 
2010-2011 $1,154 
2011-2012 $2,044 


Notes:   


 


8. Percentage Full-time Students (FTS) with Institutional Financial Support 


In the prior year, the number of FTS with at least $1000 of annual support/the number of FTS.  


 


Academic Year Percent of FTS 
Financial Support 


2008-2009 17% 
2009-2010 20% 
2010-2011 31% 
2011-2012 25% 


Notes:  In 2010-11, 15 students received $1,000 or more. In 2011-12, 18 students received this 
amount. 


 


9. Number of Core Faculty5 


Number of core faculty in the prior year.  
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Academic Year Number of Core 
Faculty 


2007-2008 12 


2008-2009 14 


2009-2010 16 


2010-2011 16 


2011-2012 16 


5 Core Faculty: Full-time tenured and tenure-track faculty who teach 50 percent or more in the doctoral program or other 
individuals integral to the doctoral program who can direct dissertation research. 


 


10. Student-Core Faculty Ratio 


For each of the three most recent years, average of full-time student equivalent (FTSE)/average 
of full-time faculty equivalent (FTFE) of core faculty.  


 


Academic Year Student-Core 
Faculty Ratio 


2005-2006 5.9 


2006-2007 7.2 


2007-2008 8.25 


2008-2009 13.3 


2009-2010 8.56 


2010-2011 3.69 


2011-2012 3.69 


Notes: 2010 FTS= 59/ FTFE = 16; 2011 FTS = 59/ FTFE = 16 


 


11. Core Faculty Publications 


For each of the three most recent years, average of the number of discipline-related refereed 
papers/publications, books/book chapters, juried creative/performance accomplishments, and 
notices of discoveries filed/patents issued per core faculty member.  
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Academic Year Average Number of 
Publications per Core Faculty 


2005-2006 8.1 


2006-2007 7.7 


2007-2008 8.0 


2008-2009 7.9 


2009-2010 20.0 


2010-2011 16.4 


2011-2012 15.1 


Notes:  In 2010-11, there were 263 pubs and in 2011-12, there were 242 pubs. For 
presentations, in 2010-11, there were 257 and in 2011-12 there were 292. 


 


12. Core Faculty External Grants 


For each of the three most recent years, average of the number of core faculty receiving 
external funds, average external funds per faculty, and total external funds per program per 
academic year6.  


 


Academic Year 
Avg. Number of Core 


Faculty Receiving 
External Funds 


Average External 
Grants $ per Core 


Faculty 


Total External 
Grants $ 


2005-2006   $325,619 


2006-2007   $447,357 


2007-2008   $1,019,880 


2008-2009                   


2009-2010              


2010-2011 0 0 0 


2011-2012 2 $5,625 $90,000 
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6 All external funds received by core faculty from any source including research grants, training grants, gifts from 
foundations, etc., reported as expenditures. 


 


Notes:  This table had incomplete data reported in earlier years. Some grants spanned a period 
of several years.  


 


 


13. Faculty Teaching Load 


Total number of semester credit hours in organized teaching courses taught per academic year 
by core faculty divided by the number of core faculty.  


 


Academic Year Faculty Teaching 
Load 


2007-2008 6.25 SCH 


2008-2009 6.64 SCH 


2009-2010 19.5 SCH 


2010-2011 18.56 SCH 


2011-2012 18.06 SCH 


 


Notes:  2009-2012 includes data of Core faculty teaching loads of both doctoral and master’s 
courses.  For 2009-10, 312 SCH taught by 16 = 19.5; 2010-11= 297/16; 2011-12= 
289/16.  


 


14. Faculty Diversity 


Core faculty by ethnicity (White, Black, Hispanic, Other) and gender.  


2007-2008 White Black Hispanic Other Total 


Female 4 2 1 0 7 
Male 3 2 0 0 5 
Total 7 4 1 0 12 


 


2008-2009 White Black Hispanic Other Total 
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Female 5 2 1 0 8 
Male 3 2 0 0 5 
Total 8 4 1 0 13 


 


2009-2010 White Black Hispanic Other Total 


Female 7 2 2 0 11 
Male 4 2 0 0 6 
Total 11 4 2 0 17 


 


2010-2011 White Black Hispanic Other Total 


Female 6 0 3 0 9 
Male 5 2 0 0 7 
Total 11 2 3 0 16 


 


2011-2012 White Black Hispanic Other Total 


Female 6 0 3 0 9 
Male 5 2 0 0 7 
Total 11 2 3 0 16 


 


15. Student Diversity 


Enrollment headcount by diversity (White, Black, Hispanic, Other) and gender in program during 
the prior year.  


 


2007-2008 White Black Hispanic Other Total 


Female 36 12 11 2 61 
Male 21 7 3 1 32 
Total 57 19 14 3 93 


 


2008-2009 White Black Hispanic Other Total 


Female 34 11 8 1 54 
Male 25 8 7 0 40 
Total 59 19 15 1 94 


 


2009-2010 White Black Hispanic Other Total 


Female 51 17 17 5 90 
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Male 26 9 11 1 47 
Total 77 26 28 6 137 


 


2010-2011 White Black Hispanic Other Total 


Female 41 17 10 9 77 
Male 25 3 3 2 33 
Total 66 20 13 11 110 


 


2011-2012 White Black Hispanic Other Total 


Female 44 13 10 6 73 
Male 21 4 5 2 32 
Total 65 17 15 8 105 


 


 


16. Date of Last External Review 


Date of last formal external review, updated when changed.  


 


Date 
Fall 2010 


Notes:    In Fall 2010 the program was reviewed by both NCATE.  Accreditation was granted in 
both cases. The doctoral program was granted membership to the University Council of 
Educational Administration (UCEA) in 2002.  Continuation of university membership in UCEA 
shall be subject to periodic review by the Executive Committee and Plenum of UCEA.  
University members of UCEA shall, as a condition of continued membership, undertake a UCEA 
recommitment review of their educational administration/leadership preparation program once 
every seven years.  These reviews shall be conducted on a published schedule in accord with 
the established UCEA membership standards and procedures for membership application.  


Self study and external review conducted in Spring 2013. 


 


 


17. External Program Accreditation 


Name of body and date of last program accreditation review, if applicable, updated when 
changed.  
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Accreditation Body Date 
UCEA Fall 2010 
NCATE Fall 2010 


 


Notes:  Next NCATE/CAEP will be 2015 


18. Student Publications/Presentations 


For the three most recent years, the number of discipline-related refereed papers/publications, 
juried creative/performance accomplishments, book chapters, books, and external presentations 
per year by student FTE.  


 


Academic Year 
Average Number of 


Publications/Presentations 
per Student 


2005-2006 .06/.42 
2006-2007 .05/.38 
2007-2008 .09/.42 
2008-2009  
2009-2010  
2010-2011 .51/.54 
2011-2012 .62/.90 


 


Notes:  For 2010-11, students have 30 publications and 32 presentations.  For 2011-12, 
students have 37 publications and 53 presentations.  The FTE used was 59 for both 
years. These numbers are under-reported as some students did not respond to the 
inquiry.   
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Appendix B: Degree Plans for K-12 and Higher Ed Cognate 


 


Doctorate of Education in Educational Leadership 
Specialization in K-12 Instructional Leadership 


Leadership Core:  24 Hours 


EDLD 7337 Academic Writing & Research 


EDLD 7338  Organizational Behavior & Theory 


EDLD 7332 Instructional Theory & Applications 


EDLD 7333 Societal Factor Affecting Education 


EDLD 7331 Leadership Theory & Applications 


EDLD 7370 Education Policy and Ethics 


EDLD 7361 Accountability/Measurement in Contemporary Education   (Program Evaluation) 


EDLD 7110 Doctoral Studies in Educational Leadership (need 3 hours) 


Research Tools:  15 Hours 


EDLD  7362 Methods of Educational Research   


COUN 7373 Statistical Methods for Counselor Ed Research 


EDLD  7372 Qualitative Methodology 


COUN 7374 Multivariate Methods for Counselor Ed Research 


EDLD  7363 Application of Educational Research (Proposal) 


Cognate*:  12 hours  


EDLD 7336 Educational Leadership Internship 


select with advisor approval, any 6000+ level courses in area such as special education, library science, 
bilingual education, reading 


Dissertation:  9 hours  EDLD 8033 Dissertation 


TOTAL:  Minimum 60 hours   
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Doctorate of Education in Educational Leadership 
Specialization in Higher Education Administration 


Leadership Core:  24 Hours 


EDLD 7110 Doctoral Studies in Educational Leadership (need 3 hours) 


EDLD 7331 Leadership Theory & Applications 


EDLD 7361 Accountability/Measurement in Contemporary Education   (Program Evaluation) 


EDLD 7337 Academic Writing & Research 


EDLD 7338  Organizational Behavior & Theory 


EDLD 7370 Education Policy and Ethics 


HIED 7377 Theory & Practice- Higher Ed Leadership 


HIED 7378 Higher Education Law & Governance 


Research Tools:  15 Hours 


EDLD  7362 Methods of Educational Research   


EDLD  7363 Application of Educational Research (Proposal) 


EDLD  7372 Qualitative Methodology 


COUN 7373 Statistical Methods for Counselor Ed Research  


COUN 7374 Multivariate Methods for Counselor Ed Research  


Cognate:  12 hours 


HIED 7374 The College Student 


HIED 7375 Higher Education Finance 


HIED 7376 Higher Education Curriculum 


EDLD 7336 Educational Leadership Internship 


Dissertation:  9 hours  EDLD 8033 Dissertation 


TOTAL:  Minimum 60 hours   
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Appendix C: Course Descriptions 


EDLD 7110 Doctoral Studies in Educational Leadership.  This course is designed to 


provide an orientation to doctoral studies in educational leadership, topics of current interest to 


doctoral students, and information regarding areas of study and research related to the doctoral 


program. Students in the Ed.D. program in educational leadership are required to take the course 


each semester of residence.  May be repeated for a total of three credits. Prerequisites: 


Admission to Ed.D. Program in Educational Leadership.  Credit 1. 


EDLD 7331 Leadership Theory and Applications. Examination of many leadership 


theories, models, and processes with emphasis on the results of the applications of various 


theories, models, and processes to educational leadership. Prerequisites: Admission to Ed.D. 


Program in Educational Leadership. Credit 3. 


EDLD 7332 Instructional Theory and Applications. Systematic study is made of 


existing research on key factors influencing instructional effectiveness and on models for school 


restructuring. The relationship of instruction and school effectiveness is explored in depth. 


Prerequisites: Admissions to Ed.D. Program in Educational Leadership. Credit 3. 


EDLD 7333 Societal Factors Affecting Education. Through this course, graduate 


students will have the opportunity to examine the political, economic, and cultural factors 


affecting public school education and instructional leadership today. This course is designed to 


provide instructional leaders with insight and background into the life styles, values and 


aspirations of various cultural groups as related to the leadership process. Prerequisites: 


Admission to the Ed.D. Program in Educational Leadership. Credit 3. 


EDLD 7336 Educational Leadership Internship. Students participate and are evaluated 


in an intensive study and field experience relating to positions in educational leadership. 
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Designed to provide insight into problems in the leadership process in an operational setting 


distinct from prior or concurrent work experience. Prerequisites: Completion of 12 hours of 


leadership area core. Credit 3. 


EDLD 7337 Academic Writing and Research. In this course, students will develop the 


skills and strategies for academic literacy, including critical reading and clear writing. Students 


will utilize scientific writing styles and will complete a written review of research literature 


EDLD 7338 Organizational Behavior and Theory in Education. This study of 


organizational theory and behavior is an integration and application of behavioral science 


knowledge and is built upon contributions from a number of behavioral disciplines. The 


prominent areas are psychology, sociology, social psychology, anthropology, and political 


science. Contributions of the psychologists have been mainly at the individual or micro level, 


while the latter disciplines have contributed to our understanding of macro concepts – group 


processes and organization. All leaders who work in organizations will find this course helpful in 


understanding and guiding the behavior of others in the work place. 


EDLD 7361 Accountability and Measurement For Contemporary Education. This 


course is designed for the study of educational problem solving and accountability and their 


relationship to needs assessment techniques, evaluation methodologies, and decision-making 


processes. Prerequisites: Admission to the Ed.D. Program in Educational Leadership and EDL 


772. Credit 3. 


EDLD 7362 Methods of Educational Research. Study of qualitative research with 


emphasis upon an understanding of statistical concepts and procedures necessary to create and 


implement effective educational research. Prerequisites: Admission to the Ed. D. Program in 


Educational Leadership. Credit 3. 
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EDLD 7363 Applications of Educational Research. Fundamental concepts and tools of 


research applied to educational problems. Each student will prepare a proposal for the 


dissertation. Prerequisites: Admission to the Ed.D. Program in Educational Leadership and EDL 


761. Credit 3. 


EDLD 7370 Education Policy and Ethics. The purpose of this course is to provide the 


student with opportunities to study how educational policy is developed through micro and 


macro political elements, to examine ethical and value issues confronting educational leaders, 


and to demonstrate how individual values drive ethical behavior and ethical decisions. 


Prerequisites: Admission to Ed.D. Program in Educational Leadership. Credit 3. 


EDLD 7372 Qualitative Methodology. This course is designed to teach qualitative 


research methodology within an educational leadership problems-based contextual framework. 


The course will emphasize qualitative research techniques through lecture, discussion, readings, 


and field-based research projects using the methods learned. Prerequisites: Admission to the 


Ed.D. Program in Educational Leadership and EDL 762. Credit 3. 


HIED 7374 The College Student. This course is designed to provide the learner with a 


foundation in student development. This will include information concerning the current 


generations of college students and how they develop while they are in college. Learners will 


also develop an understanding of the theoretical bases for student development and be able to 


identify the role of student development/ services/affairs in developing college students. Credit 3. 


HIED 7375 Higher Education Finance. This course is designed to provide a 


comprehensive overview of higher education funding and financing. Specific details of how a 


budget is built, sources of revenue, objects of expenditures, and planning are covered in the 


course. Students will learn relevant terms, how to plan, build and implement an institution-wide 
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budget. It is intended to prepare students for leadership positions in higher education by 


providing a better understanding of financial, budgetary, and planning issues in public post-


secondary education. Prerequisite: EDL 740. Credit 3. 


HIED 7376 Higher Education Curriculum. This course identifies and analyzes 


contemporary issues in community college curriculum, including academic, workforce, tech 


prep, and dual credit. Prerequisites: EDL 740, EDL 741, and EDL 742. Credit 3. 


HIED 7377 Applied Leadership in Higher Education (Theory and Practice of 


Leadership). This course is designed to introduce students to an array of theoretical and 


practical orientations to leadership. The course content addresses current and emerging issues of 


leadership, administration, and management. Students will become familiar with leadership 


theories and how to apply to them to a dynamic, multicultural, multi-ethnic educational 


environment. Credit 3. 


HIED 7378 Higher Education Law and Governance . The purpose of this course is to 


provide an overview of the organization, governance, and administration of higher education. 


This course is based on analyzing the elements that define colleges, describing models to explain 


how colleges are organized and managed; and integrating these models with administrative 


views to influence organizational processes, to include the communication of current issues to 


other personnel. The course will also focus on legal issues that affect the governance of higher 


education. Prerequisites: EDL 740, EDL 741, and EDL 743. Credit 3. 


EDLD 7387 Doctoral Field Studies In Educational Leadership. This course will 


provide the doctoral student an opportunity to engage in a detailed and in-depth field study of a 


program or problem in educational leadership. The student will work under the supervision of a 


doctoral faculty member and will be expected to produce a written product or presentation. 
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Prerequisites: Admission to the Ed.D. Program in Educational Leadership and permission of 


Supervising Professor. Credit 3. 


EDLD 8333 Dissertation. The completion of an approved dissertation which will 


contribute to Instructional Leadership.  Minimum of 9 hours total required. Field-based projects 


will be emphasized.  The projected may be repeated.  Prerequisites: Admission to the Ed.D. 


Program in Educational Leadership; completion of required Leadership Core and Research 


Component course work and successful completion of comprehensive exam. Credit 3. 


COUN 7373 Statistical Methods in Counselor Education Research. This course is 


designed to teach students how to manage, analyze, and interpret data related to counselor 


education themes at the doctoral level. The course will address quantitative methods (e.g., 


descriptive statistics, t-test, one-way and factorial ANOVA) via lectures, exams, small and large 


group discussions, and computer work both in and outside of class. Credit 3. 


COUN 7374 Multivariate Methods in Counselor Education Research. This course is 


designed to teach students how to manage, analyze, and interpret multivariate data related to 


counselor education themes at the doctoral level. The course will emphasize multivariate 


methods via lectures, exams, small and large group discussions, and computer work both in and 


outside of class. Credit 3. 
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Appendix D: Course Sequence 


K-12 Cohort 
Year 1 
Summer 2013 (7 hours) 
EDLD 7337 Academic Writing 
EDLD 7338 Organizational Behavior 
EDLD 7110  Doctoral Studies 1 hour 
 
Fall 2013 (6 hours) 
EDLD 7370 Policy/Ethics 
EDLD 7362 Research Methods 
 
Spring 2014 (6 hours) 
EDLD 7331 Leadership Theory 
COUN 7373 Stats 1 
 
Year 2 
Summer 2014 (7 hours) 
EDLD 7372 Qual Research  
EDLD 7333 Societal Issues 
EDLD 7110 Doctoral Studies 
 
Fall 2014 (6 hours) 
COUN 7374 Stats 2 
EDLD 7361 Program Evaluation 
 
Spring 2015 (7 hours) 
EDLD 7332 Instructional Theories 
EDLD 7363 Proposal  
EDLD 7110 Doctoral Studies 
 
Year 3 
Summer 2015 (6 hours) 
Cognates (6 hours) 
8033 (optional) 
 
Fall 2015 (6 hours) 
Cognates (6 hours) 
8033 (optional) 
 
Spring 2016 (3 hours) 
8033 until completion of dissertation 
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Appendix E: 2012 Student Survey  


SHSU Doc EDL Current Student Survey 2012 
 


1. Check the box that best describes your status. Response 
Percent 


Response 
Total 


I am in the beginning of 
the program    


38% 18 


I am in the middle of the 
program    


26% 12 


I am almost finished with 
courses    


36% 17 


Total Responses  47  
2. Please mark all outcomes you have accomplished during your tenure as a 


SHSU Educational Leadership Doctoral Student. 
Response 
Percent 


Response 
Total 


I have successfully 
completed my 
comprehensive exam.    


17% 8 


I have successfully 
defended my dissertation 
proposal.    


2% 1 


I am currently developing 
my dissertation proposal.    


51% 24 


I obtained my Principal 
Certification during my 
doctoral program.    0% 0 


I obtained my 
Superintendent Certification 
during my doctoral 
program. 


   


9% 4 


Other Selection: View Responses 21% 10 


Total Responses  47  
3. Please indicate how satisfied you are with your overall experience in this 


doctoral program by selecting the corresponding circle. 
Response 
Percent 


Response 
Total 


 
Very Dissatisfied    


2% 1 


Somewhat Dissatisfied    


6% 3 


Neither Satisfied or 
Dissatisfied    


2% 1 


Somewhat Satisfied    


26% 12 


Very Satisfied    


64% 30 


Total Responses  47  
4. Required courses are available in a manner that allows students to complete 


their education in a timely manner. 
Response 
Percent 


Response 
Total 


 
Strongly Disagree    0% 0 


Somewhat Disagree    


6% 3 


Neither Agree or Disagree    0% 0 



http://www.zipsurvey.com/OtherResponses.aspx?SUID=58350&QNo=2&TB=6.1
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Somewhat Agree    


19% 9 


Strongly Agree    


74% 35 


Total Responses  47  


5. Courses offered are reasonably rigorous in a doctoral program. Response 
Percent 


Response 
Total 


 
Strongly Disagree    0% 0 


Somewhat Disagree    0% 0 


Neither Agree or Disagree    0% 0 


Somewhat Agree    


23% 11 


Strongly Agree    


77% 36 


Total Responses  47  
6. My coursework has given me (or is giving me) the knowledge and skills for 


doing independent research. 
Response 
Percent 


Response 
Total 


 
Strongly Disagree    0% 0 


Somewhat Disagree    0% 0 


Neither Agree or Disagree    0% 0 


Somewhat Agree    


23% 11 


Strongly Agree    


77% 36 


Total Responses  47  
7. My coursework has given me (or is giving me)some knowledge and skills for 


furthering my professional career. 
Response 
Percent 


Response 
Total 


 
Strongly Disagree    0% 0 


Somewhat Disagree    0% 0 


Neither Agree or Disagree    0% 0 


Somewhat Agree    


19% 9 


Strongly Agree    


81% 38 


Total Responses  47  


8. I understand the requirements to complete this degree program. Response 
Percent 


Response 
Total 


 
Strongly Disagree    0% 0 


Somewhat Disagree    


4% 2 


Neither Agree or Disagree    0% 0 


Somewhat Agree    


23% 11 


Strongly Agree    


72% 34 


Total Responses  47  
9. Opportunities exist to work with faculty members on research and/or other 


projects. 
Response 
Percent 


Response 
Total 


 
Strongly Disagree    0% 0 


Somewhat Disagree    


5% 2 
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Neither Agree or Disagree    


10% 4 


Somewhat Agree    


21% 9 


Strongly Agree    


50% 21 


Not applicable at this time    


14% 6 


Total Responses  42  
10. Faculty members encourage students to publish in journals and/or similar 


outlets. 
Response 
Percent 


Response 
Total 


 
Strongly Disagree    0% 0 


Somewhat Disagree    0% 0 


Neither Agree or Disagree    


5% 2 


Somewhat Agree    


14% 6 


Strongly Agree    


74% 31 


Not applicable at this time    


7% 3 


Total Responses  42  
11. I am encouraged to attend and present a paper at regional and/or national 


academic/research conferences. 
Response 
Percent 


Response 
Total 


 
Strongly Disagree    0% 0 


Somewhat Disagree    


2% 1 


Neither Agree or Disagree    


5% 2 


Somewhat Agree    


14% 6 


Strongly Agree    


69% 29 


Not applicable at this time    


10% 4 


Total Responses  42  


12. I am receiving guidance toward completion of my dissertation Response 
Percent 


Response 
Total 


 
Strongly Disagree    


2% 1 


Somewhat Disagree    0% 0 


Neither Agree or Disagree    


7% 3 


Somewhat Agree    


12% 5 


Strongly Agree    


55% 23 


Not applicable at this time    


24% 10 


Total Responses  42  


13. The doctoral program at SHSU has a good reputation among my peers. Response 
Percent 


Response 
Total 


 
Strongly Disagree    0% 0 


Somewhat Disagree    0% 0 


Neither Agree or Disagree    


7% 3 


Somewhat Agree    


19% 8 


Strongly Agree    


74% 31 
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Total Responses  42  


14. I would recommend the doctoral program at SHSU to my peers. Response 
Percent 


Response 
Total 


 
Strongly Disagree    0% 0 


Somewhat Disagree    0% 0 


Neither Agree or Disagree    


2% 1 


Somewhat Agree    


19% 8 


Strongly Agree    


79% 33 


Total Responses    
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Appendix F:  Department Organizational Chart 
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Sam Houston State University 


Department of Educational Leadership 


 


External Reviews 


Master of Education in Administration 


Doctor of Education in Educational Leadership (Ed.D.) Program 


 


Dr. Sandra Harris, Dr. Carleton Holt, Dr. Linda Marrs-Morford 


 


The external reviewers were impressed with the quality of the Master of Education in Administration and the Doctor of Education in 


Educational Leadership programs.  The level at which the faculty is invested in working with and supporting students in practice and 


in research is exemplary.  The quality of the faculty at this regional university in terms of scholarly productivity is not unlike what one 


would expect from faculty at a Research I institution. However, these programs at Sam Houston State University are clearly student-


friendly. Alumni and current students repeatedly described the “family-like” atmosphere of the department programs.  Terms such as 


“connection,” “kinship,” “good relationships,” “strong mentors,” and “faculty investment” were emphasized.  Efforts to provide and 


enhance student delivery models on-campus, satellite, hybrid, and fully on-line are another indication of this program’s aggressive 


commitment to providing quality programs for diverse student needs. In addition to this, alumni and students reported both programs 


were rigorous, and that they were well-prepared as leaders.  Specific strengths, areas for potential improvement, and recommendations 


for each program are included below. 
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Master of Education in Administration 
 


Quality and Suitability of Degree Program Curricula 


Strengths Areas for Potential Improvement Recommendations 


 Practitioner oriented 


 Field experiences in all courses 


 Orientation for internship 


 Internship and field experiences embedded 


in coursework are usually limited to one 


building level 


 Courses lacked practical simulations 


 Focus on public P-12 


 Lack of site visits for internships 


 Training of site supervisor/mentor 


 Expand field experiences and internship 


experiences to include experiences at multiple 


levels (elementary, middle school, high 


school). 


 Incorporate more simulated, real-life 


activities. 


 Incorporate strategies that  specifically address 


how  to prepare for and conduct difficult 


conversations   


 Incorporate in-depth interview experiences to 


prepare for future interviews 


 Add additional content to all courses to 


address private schools 


 Require at least one site visit by the university 


supervisor to the internship location that 


would include a meeting with the site 


supervisor and intern 


 Provide documented training for site 


supervisors/mentor  
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Qualifications of Faculty 


Strengths Areas for Potential Improvement Recommendations 


 Strong degree background 


 Practitioner experience 


 Concern for students above 


and beyond workload 


requirements 


 All actively engaged in 


research and professional 


presentations 


 Adjunct faculty are current 


practitioners 


 Concern that practical work experience in 


the field is not recent  


 As openings occur, practitioners with recent 


P-12 experience should receive priority. 


 Encourage ongoing professional 


development or work in schools for current 


staff 


 Schedule co-teaching with practitioners 


 


Effectiveness of Instructional Programs as Evidenced by Student Learning Outcomes 


Strengths Areas for Potential Improvement Recommendations 


 National Recognition by 


NCATE/ELCC 


 Appropriate and meaningful 


assessments in place 


 None at this time  Continue to update assessments as required 


by new NCATE/ELCC 
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Appropriateness of Faculty Level of Research, Professional and/or Other Creative Activity 


Strengths Areas for Potential Improvement Recommendations 


 Outstanding 


 Involved in AERA, UCEA, 


NCPEA,  TCPEA, and other 


professional organizations 


 Concern that advising, 


recruiting/marketing is taking away from 


faculty opportunities to expand research, 


professional and/or other creative activity 


 Reduce advising, recruiting/marketing 


responsibilities to allow more time to expand 


research, professional, and/or other creative 


activity of the faculty. 


 


Quality of Support from Library and Other Support External to the Department 


Strengths Areas for Potential Improvement Recommendations 


 Library support is excellent. 


 Library personnel present in 


classes. 


 Availability of library support 


is excellent. 


 Admission and graduation process is 


cumbersome.   


 Transition with Banner system requires a 


great deal of faculty time.  


 Communication with Graduate Studies is an 


issue. 


 Streamline admission and graduation process  


 Provide additional Banner training/support 


 Graduate Studies/School implement clear 


policies and procedures for admission, 


graduation, and other related aspects to more 


adequately support programs.  


 


Quality of Facilities 


Strengths Areas for Potential Improvement Recommendations 


 Outstanding 


 Technology is excellent 


 None  Continue to maintain high quality of facilities 


and technology 
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Appropriateness of Short and Long-term Goals 


Prospects for Program to Achieve Its Objectives 


Factors Impacting the Department’s Future Development or Effectiveness 
 


The department is currently working on a strategic plan.  They have identified four main goals: 


1. Increase enrollment 


2. Aligning curriculum with the Texas licensure test and ELCC Standards for NCATE accreditation. 


3. Revise all syllabi to align with Texas licensure test and ELCC Standards and embed relevant activities. 


4. Increase quality development in online courses to match the quality of face-to-face course. 


Strengths Areas for Potential Improvement Recommendations 


 Goals are appropriate  Due to declining enrollment from 


competitive markets, faculty has had to take 


on marketing and recruiting responsibilities.  


 No faculty funding or releases to support 


marketing and recruiting 


 Faculty are not trained to be marketers or 


recruiters 


 No support from university for marketing 


and recruiting 


 There is additional compensation for the 


development of a new online course, but no 


compensation for redesign of current online 


courses required due to new technological 


improvements. 


 Advisement workload is high 


 Hire a full-time, trained, marketing and 


recruiting staff member 


 Provide resources for marketing and 


recruiting 


  Provide release time for faculty or hire one 


person to handle all advising 


 Provide compensation for redesign of online 


classes 
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Program Specific Issues such as Licensure, Accreditation, or Other Issues Relevant to the Program 


Strengths Areas for Potential Improvement Recommendations 


  TK20 is arduous for students and faculty  Consider alternative ways to effectively 


document student outcomes 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







7 
 


Doctor of Education in Educational Leadership (Ed.D.) Program 


 


Quality and Suitability of Degree Program Curricula 


Strengths Areas for Potential Improvement Recommendations 


 Scholar/Practitioner oriented 


 Students are strongly 


encouraged and supported by 


faculty to engage in research 


and professional presentations 


from the beginning of the 


program. 


 Monetary support provided for 


student travel to present at 


professional conferences. 


 The scholarly writing class 


(EDLD 7337) at the beginning 


of the program is excellent.  It 


ensures that students have the 


skills to engage in academic 


writing throughout the 


program. 


 Professional development 


workshops offered throughout 


the program are valuable to 


students.  


 Added a statistics class and 


offer an advanced qualitative 


research class to strength 


 Program may want to include a global focus 


 Include more information on the influence 


of politics on school leadership 


 Higher education leadership internship:  


minimum of 36 hours 


 Summer internship was difficult 


 Higher Ed:  no faculty with specialization in 


community college 


 P-12 Program: One alumna said EDLD 


7332—Instructional Theory & Applications 


content is very similar to master’s class 


 Communicate the mixed methods research 


class as an option for students  


 Need for qualitative analysis software at the 


University level 


 IRB process is cumbersome and not timely 


to meet coursework needs. 


 Workload for dissertation chairs and 


committee members is a concern 


 Lack of clarity regarding the role of the 


superintendent certificate within the 


doctoral program. 


 Admission process is cumbersome. 


 Keep the scholarly writing class (EDLD 7337) 


as one of the first classes students complete.  


 Revisit the contact hour requirement of the 


doctoral internship and the scheduling 


opportunities, specifically for higher education 


cognates, and communicate the purpose and 


expectations of the internship to students.  


 As Higher Ed program grows add faculty with 


community college specialty. 


 Review coursework for duplicate content 


 Student mentoring program:  Experienced 


cohort students assigned to mentor new cohort 


students 


 Make available a qualitative analysis program 


(similar to SPSS) through the university. 


 Streamline the IRB process to meet the 


coursework needs. 


 Address dissertation workload with course 


reduction based on active dissertations, rather 


than credit only when dissertation completed 


 Clarify the role of the superintendent 


certificate in the doctoral program 


 Review the admissions process and identify 
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students’ research skills. 


 Cohort model is strength. 


 Listen to the students.  Seek 


input from students on the 


program. 


 Advisory council to get 


feedback on program. 


 Strong connection between 


theory and practice in all 


coursework. 


 Program orientation for 


students 


 Time to graduation  


 Student learning outcomes related to 


knowledge, skills and dispositions 


 


  


  


 


areas for improvement 


 Consider ways to reduce time to graduation, 


such as providing on-going clarity of the 


dissertation process in coursework 


 Refine and clarify program student learning 


outcomes and assure that data collected are 


focused and align with knowledge, skills and 


dispositions. 


 


Qualifications of Faculty 


Strengths Areas for Potential Improvement Recommendations 


 Strong degree background 


 Practitioner experience 


 Concern for students above 


and beyond workload 


requirements 


 All actively engaged in 


research and professional 


presentations 


 Concern that practical work experience in 


the field is not recent 


 


 As openings occur, practitioners with recent 


experience should receive priority. 


 Ongoing professional development or work 


in schools for current staff is encouraged 


 Co-teaching with practitioners 
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Effectiveness of Instructional Programs as Evidenced by Student Learning Outcomes 


Strengths Areas for Potential Improvement Recommendations 


 National Recognition by 


NCATE/ELCC for 


superintendent program 


 Appropriate and meaningful 


assessments in place 


 Increased completion rates 


 Dissertations are practical and 


appropriate for the profession 


 Students present at professional 


conferences and publish in 


scholarly journals 


 None at this time 


 Dissertation editing process is 


cumbersome 


 Scholarship availability for doctoral 


students 


 Continue to update assessments as required 


by new NCATE/ELCC 


 Review the dissertation process and identify 


areas for improvement 


 Continue encouragement of students 


presenting and publishing 


 Provide increased scholarship benefits based 


on enrollment in the program 


 


 


 


Appropriateness of Faculty Level of Research, Professional and/or Other Creative Activity 


Strengths Areas for Potential Improvement Recommendations 


 Outstanding 


 Involved in AERA, UCES, 


NCPEA,  TCPEA, and other 


professional organizations 


 Faculty commitment to student 


development regarding research 


and professional writing 


 Concern that advising, 


recruiting/marketing is taking away from 


opportunities to expand research, 


professional and/or other creative activity 


of the faculty 


 Concern regarding limited stipend for 


doctoral director and coordinators 


 Reduce advising, recruiting/marketing 


responsibilities to allow more time to expand 


research, professional, and/or other creative 


activity of the faculty. 


 Consider hiring a co-director or creating a 


coordinator position to handle recruitment 


and marketing with compensation such as a 


course release  


 Marketing efforts should be specific to the 


Educational Leadership program 
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Quality of Support from Library and Other Support External to the Department 


Strengths Areas for Potential Improvement Recommendations 


 Library support is excellent. 


 Library personnel present in 


classes. 


 Availability of library support 


is excellent. 


 Admission and graduation process is 


cumbersome.   


 Transition with Banner system requires a 


great deal of faculty time. 


 Communication with Graduate Studies  


 Too many communications from different 


offices after the defense of the dissertation. 


 


 Streamline the admission and graduation 


process  


 Provide additional support with Banner 


 Graduate Studies/School needs to create clear 


policies and procedures for admission, 


graduation, and other related aspects to 


effectively support program.  


 Review and revise the current dissertation 


editing process 


 Consider outlining the process and procedures 


for final deposit of dissertation in one 


communication to the student. 


 Streamline operational procedures from 


admission to deposit of the dissertation and 


organize to ensure positive experiences for 


students.  This should include the 


development of checklists, templates, etc. 


 


Quality of Facilities 


Strengths Areas for Potential Improvement Recommendations 


 Outstanding 


 Technology is excellent 


 None  Continue to maintain high quality of facilities 


and technology 
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Appropriateness of Short and Long-term Goals 


Prospects for Program to Achieve Its Objectives 


Factors Impacting the Department’s Future Development or Effectiveness 
 


The doctoral program in Educational Leadership has identified program improvement goals, resource goals, outcome goals, and 


recruiting marketing goals.  There are as follows: 


Program Improvement: 


 Revisit our program goals.  


 Continue working on a coordinated data collection process in our program.  We collect various data within our program for a 


variety of external reports.   


 Review the course sequence for the core leadership courses and the alignment with the program goals and program 


assessments (probation review, comprehensive exams, dissertation proposal, and final defense).  Revise as needed. 


 Consider other ways to offer alternative formats for instruction such as hybrid, weekend, or online models.  


Resources 


 Establish more endowed scholarships through our alumni contacts (minimum of $25,000 per scholarship) and then advertise 


the number or amount of scholarships that we can provide as a recruiting tool.  


 Advocate for additional scholarship resources through the college and graduate studies. Advocate for a distribution of college 


and university money based on student count in the program. In the past few years, the same amount of money was given to 


each doctoral program and our students have received smaller amounts (about $200 per year). 


 Ask for consideration of college or university-level stipends for the director, based on student count, to make the position more 


attractive and reduce yearly turn-over.  Request either a co-director or a coordinator position to handle the recruitment and 


marketing, with appropriate compensation, such as a course release.  


Outcomes 


 Continue to consider ways to reduce time to graduation. Revisit our coordination and communication of the dissertation phases 


within our classes (topic, literature review, design, data collection, etc.).  


 Refine program student learning outcomes and data collection focused on the knowledge, skills, and dispositions.  


 Work with the college assessment office to revise the dispositions and diversity scale used for the entire college to align better 


with our program and student characteristics to make this a meaningful assessment.  


Recruiting/Marketing 


 Redefine the benefits of our program and then explore ways to share that image in our marketing efforts.  


 Gather more data about why our students selected our program through focus groups and interviews.   
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 Continue to utilize our alumni in our marketing efforts and expand our outreach efforts with the help of our alumni. 


 


Strengths Areas for Potential Improvement Recommendations 


 Goals are appropriate 


 No pressure from the university 


to increase size of doctoral 


program (15). 


 Due to declining enrollment and competitive 


markets, faculty have had to take on 


marketing and recruiting responsibilities.  


 No faculty funding or releases to support 


marketing and recruiting 


 Faculty are not trained to be marketers or 


recruiters 


 No support from university for marketing and 


recruiting 


 Faculty workloads are unrealistic when 


expectations include marketing, recruitment, 


advisement, dissertation committee service, 


etc. 


 


 Publicize the excellent efforts of this 


program to the university and to other 


entities in the area and beyond 


 Support more faculty in applying for 


internal university grants 


 Provide more faculty lines 


 Hire a full-time, trained, marketing and 


recruiting staff member 


 Provide resources for marketing and 


recruiting 


  Provide release time for faculty or hire 


one person to handle all advising 


 Review and consider increasing 


compensation for individuals serving as 


Chair, Director, and coordinators. 


 


 


 


Program Specific Issues such as Licensure, Accreditation, or Other Issues Relevant to the Program 


Strengths Areas for Potential Improvement Recommendations 


  TK20 is arduous for students and faculty  Provide training/support for students 


and faculty 
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In summary, the external reviewers were pleased and favorably impressed with the Sam Houston State University Educational 


Leadership Masters and Doctoral programs. Both programs are clearly engaged in educating and nurturing leaders. The 


program and faculty members are well-respected both state-wide and nationally. While this review makes several 


recommendations for improvement, the reviewers acknowledge that these are all part of a dynamic, growing program. As 


reviewers, we are confident that the faculty and leadership of the SHSU program will take these suggestions with the spirit in 


which they were given and continue to move forward as leaders in Educational Leadership programs throughout the United 


States. It was a pleasure to serve as external reviewers for the Educational Leadership programs at Sam Houston State 


University.  


 


Respectfully submitted, 


 


Linda Marrs-Morford, Ph.D., Eastern Illinois University 


Carleton Holt, Ph.D., University of Arkansas 


Sandra Harris, Ph.D., Lamar University 


May 7, 2013 
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Self Study Spring 2013 


Sam Houston State University 
Department of Educational Leadership 


 
Self Study Action Plan Spring 2013 


Master of Education in Administration 
and the 


Doctor of Education in Educational Leadership (EdD) Program 
 
 


Overall Strengths noted by Reviewers: 
 
Faculty:  The level at which the faculty is invested in working with and supporting students in practice and in research is exemplary.  
The quality of the faculty at this regional university in terms of scholarly productivity is not unlike what one would expect from 
faculty at a Research I institution.  
 
Student-Focus:  Alumni and current students repeatedly described the “family-like” atmosphere of the department programs.  Terms 
such as “connection,” “kinship,” “good relationships,” “strong mentors,” and “faculty investment” were emphasized.   
 
Commitment to Change:  Efforts to provide and enhance student delivery models on-campus, satellite, hybrid, and fully on-line are 
another indication of this program’s aggressive commitment to providing quality programs for diverse student needs.  
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Self Study Spring 2013 


 Self Study Spring 2013 
Master of Education in Administration 


 
 


I.  Quality and Suitability of Degree Program Curricula: 


Strengths Noted by Reviewers: 
Practitioner oriented 
Field experiences in all courses 
Orientation for internship 
 


Recommendations 
Action Plan 


• Expand field experiences and 
internship experiences to include 
experiences at multiple levels 
(elementary, middle school, high 
school). 
 


 
• Incorporate more simulated, real-life 


activities. 
 


• Incorporate strategies that  specifically 
address how  to prepare for and 
conduct difficult conversations   


• Incorporate in-depth interview 
experiences to prepare for future 
interviews 
 
 


• Add additional content to all courses 


• While this is a difficult task,  we recognize the importance of providing 
opportunity for field experiences at all levels and will work with the faculty 
and advisory committee to find a solution that will provide this opportunity 
and also provide opportunities for comparison of building level 
administration at the three levels.  Currently, we are considering options that 
would incorporate activities in various courses that would allow candidates to 
gain this experience throughout the entire program. 


• Changes are being made to incorporate more real-life activities in each of the 
required courses with culminating activities demonstrating these experiences 
during the internship phase. 


• Preparing for a difficult situation would be included in the simulation of real- 
life activities as described above and more specifically in all field based 
activities. 


• The in-depth interview experiences was not clearly communicated to the 
reviewers, but opportunities are provided for students to participate in mock 
interviews with feedback provided and ways to enhance the actual interview 
to improve chances of the candidate being selected for the position. 


• Adding additional content is currently being addressed through the Program 
Improvement Committee as courses are continuously updated to better meet 
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to address private schools 
 
 


• Require at least one site visit by the 
university supervisor to the internship 
location that would include a meeting 
with the site supervisor and intern 
 
 


• Provide documented training for site 
supervisors/mentor 


the needs of all students desiring to become school leaders.  This includes 
both charter schools as well as private schools. 


• Requiring a site visit by the supervisor is currently being done except in the 
case of students taking the internship through distance learning and the 
unreasonable expectation that this could be accomplished due to student's 
location.  This need is currently met through the utilization of conference 
calls, face time, skype, and other methods as appropriate considering each 
student’s internship location. 


• Currently training is being provided through conversations between university 
supervisors and campus level supervisor/mentors.  There is no formal 
documentation of these conversations and the Program Improvement 
Committee will work on a check-list of topics that should be covered.  A 
training session will be prepared that covers these topics.  The session will be 
recorded and made available to all site supervisors/mentors and 
acknowledgement with agreement that they have reviewed, understand and 
will comply with the university expectations. This acknowledgment will serve 
as documentation that this training has been provided and it will become a 
part of the signed supervisory agreement. 


 
 


II.  Qualifications of Faculty 


Strengths Noted by Reviewers: 
Strong degree background 
Practitioner experience 
Concern for students above and beyond workload requirements 
All actively engaged in research and professional presentations 
Adjunct faculty are current practitioners 
 


Recommendations 
Action Plan 
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• As openings occur, practitioners with 
recent P-12 experience should receive 
priority. 
 


• Encourage ongoing professional 
development or work in schools for 
current staff 


 
 
 
 
 
• Schedule co-teaching with practitioners 


•  As openings occur, practitioners with recent P-12 experience will be 
given priority given all else is equal in meeting the qualifications for the 
position.  Many of the courses in the program are currently taught by 
Adjunct Professors who are also employed in a P-12 position.   


• The Department Chair encourages professional development and 
allocates funding for such in the department budget.  The Advisory 
Council is currently working on a program, "Teach for a Day" that will 
allow current staff to work in a P-12 school for a day each semester. 
This plan will be presented to the Department Chair and faculty in Fall 
2013, hopefully to be implemented by Spring 2014.  The 
recommendation will be that this count toward service for tenure and 
promotion. It will be a collaborative agreement between school districts 
and the University. 


• Co-teaching would be incorporated in the preceding plan for addressing 
recommendations. 


 


III.  Effectiveness of Instructional Programs as Evidenced by Student Learning Outcomes 


Strengths Noted by Reviewers: 
National Recognition by NCATE/ELCC 
Appropriate and meaningful assessments in place 
 


Recommendations 
Action Plan 


• Continue to update assessments as required by 
new NCATE/ELCC 


• Assessment is an ongoing process and is updated as needed to 
meet NCATE/ELCC standards.  This has resulted in receiving 
National Recognition by NCATE/ELCC indicating that 
appropriate and meaningful assessments are in place. 


 


IV.  Appropriateness of Faculty Level of Research, Professional and/or Other Creative Activity 
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Strengths Noted by Reviewers: 
Outstanding  
Involved in AERA, UCEA, NCPEA, TCPEA, and other professional organizations 
 


Recommendations 
Action Plan  


• Reduce advising, recruiting/marketing 
responsibilities to allow more time to expand 
research, professional, and/or other creative 
activity of the faculty. 


• Continue to seek assistance from Administration for additional 
personnel and funding to relieve the faculty of these additional 
responsibilities.  This is a recommendation that cannot be 
resolved at the department level and must have higher 
administration support and approval. 


 


V.  Quality of Support from Library and Other Support External to the Department 


Strengths Noted by Reviewers: 
Library support is excellent. 
Library personnel present in classes. 
 


Recommendations Action Plan 


• Streamline admission and graduation process  
 
 


• Provide additional Banner training/support 
 
 


• Graduate Studies/School implement clear policies and 
procedures for admission, graduation, and other related 
aspects to more adequately support programs.  


•  Continue to seek assistance from Administration to 
address issues related to additional Banner 
training/support. 


• Continue to seek assistance from Graduate Studies to 
streamline procedures for admission, graduation, and other 
related aspects to more adequately support program. 


• These are recommendations that have been pursued from 
the program level and department level, but require higher 
level administration support to achieve. 


 


VI.  Quality of Facilities 
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Strengths Noted by Reviewers: 
Technology support is excellent 
 


Recommendations Action Plan 


• Continue to maintain high quality of facilities and 
technology 


• Same as recommendation.  Continue to maintain high 
quality of facilities and technology. 


 


 
VII.  Appropriateness of Short and Long-term Goals, Prospects for Program to Achieve Its Objectives, Factors Impacting the 
Department’s Future Development or Effectiveness 
 
Strengths Noted by Reviewers: 
Goals are appropriate for program 
 


Recommendations Action Plan 


• Hire a full-time, trained, marketing and recruiting staff 
member 


• Provide resources for marketing and recruiting 
•  Provide release time for faculty or hire one person to 


handle all advising 
• Provide compensation for redesign of online classes 
 


• All of these areas require higher administration support 
and approval.  These are areas that have been discussed at 
the program and department levels, but require the support 
and approval of higher administration in order to 
implement.  The external review report recommendations 
support the justification for higher administration to 
address these program needs that have previously been 
pursued. 


 


Program Specific Issues such as Licensure, Accreditation, or Other Issues Relevant to the Program 


Recommendations Action Plan 


• Consider alternative ways to effectively document • This recommendation will be shared with the Associate 
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student outcomes. Dean and Director of Assessment to explore options, other 
than TK20, for documenting student outcomes. 
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Self Study Spring 2013 


Doctor of Education in Educational Leadership (EdD) Program 


I.  Quality and Suitability of Degree Program Curricula: 


Strengths Noted by Reviewers: 
Generous scholarships for student and faculty travel 
Students are supported by faculty  
Professional development is offered for students 
Curriculum changes are made based on annual assessment efforts (advisory, surveys, etc) 
 


Recommendations 
Action Plan 


• Keep the scholarly writing class (EDLD 7337) as one of 
the first classes students complete.  


• Revisit the contact hour requirement of the doctoral 
internship and the scheduling opportunities, specifically 
for higher education cognates, and communicate the 
purpose and expectations of the internship to students.  


• As Higher Ed program grows, add faculty with 
community college specialty. 


• Review coursework for duplicate content 
• Student mentoring program:  Experienced cohort students 


assigned to mentor new cohort students 
• Make available a qualitative analysis program (similar to 


SPSS) through the university. 
• Streamline the IRB process to meet the coursework 


needs. 
• Address dissertation workload with course reduction 


based on active dissertations, rather than credit only 
when dissertation completed 


• The writing class remains as a first class in our program. 
• The higher education internship is carefully planned to 


ensure students have a variety of experiences.  We will 
review the class expectations and communication. 


• We have plans to fill one of the open lines with a higher 
education administration faculty who can teach in the 
doctoral program. 


• Review the course sequence for the core leadership courses 
and the alignment with the program goals and program 
assessments (probation review, comprehensive exams, 
dissertation proposal, and final defense).  Revise as 
needed. 


• Regarding IRB, we have contacted the graduate dean and 
the IRB chair to work toward solutions for reducing time 
for IRB approvals.  


• Regarding the dissertation process, our graduate dean is 
working to secure a template to streamline formatting 
concerns. 
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• Clarify the role of the superintendent certificate in the 
doctoral program 


• Review the admissions process and identify areas for 
improvement 


• Consider ways to reduce time to graduation, such as 
providing on-going clarity of the dissertation process in 
coursework 


• Refine and clarify program student learning outcomes 
and assure that data collected are focused and align with 
knowledge, skills and dispositions. 


• We will forward the concerns of dissertation workload to 
the graduate dean. 


• We will review communication about the superintendent 
certificate.  


• Regarding recruiting and admissions, these functions are 
currently being reorganized into enrollment management.  


• Continue working on a coordinated data collection process 
in our program.   


• Continue to consider ways to reduce time to graduation.  


 


II.  Qualifications of Faculty 


Strengths Noted by Reviewers: 
Faculty have practitioner experience and concern for students 
Most faculty are actively engaged in research and professional presentations 
 


Recommendations 
Action Plan 


• As openings occur, practitioners with recent experience 
should receive priority. 


• Ongoing professional development or work in schools 
for current staff is encouraged 


• Co-teaching with practitioners 


• The current focus in the department is to fill open 
positions with programs most in need, such as higher 
education administration.   


• We will encourage faculty to utilize guest speakers who 
are practitioners in the field.  


 


  







10 
Self Study Spring 2013 


III.  Effectiveness of Instructional Programs as Evidenced by Student Learning Outcomes 


Strengths Noted by Reviewers: 
Increased completion rates for students are noted.  
Dissertations are practical and appropriate for the profession 
Students present at professional conferences and publish in scholarly journals 
 


Recommendations 
Action Plan 


• Continue to update assessments as required by new 
NCATE/ELCC 


• Review the dissertation process and identify areas for 
improvement 


• Continue encouragement of students presenting and 
publishing 


• Provide increased scholarship benefits based on 
enrollment in the program 
 
 


• Continue working on a coordinated data collection 
process in our program. 


• Review the dissertation process and identify areas for 
improvement.   


• Advocate for additional scholarship resources through 
the college and graduate studies. Advocate for a 
distribution of college and university money based on 
student count in the program. 


 


IV.  Appropriateness of Faculty Level of Research, Professional and/or Other Creative Activity 


Strengths Noted by Reviewers: 
The program faculty are involved in numerous professional organizations.  
Faculty are committed to student development regarding research and professional writing 
 


Recommendations 
Action Plan  


• Reduce advising, recruiting/marketing responsibilities to 
allow more time to expand research, professional, and/or 


• We will share these recommendations with the dean and 
graduate dean.  
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other creative activity of the faculty. 
• Consider hiring a co-director or creating a coordinator 


position to handle recruitment and marketing with 
compensation such as a course release  


• Marketing efforts should be specific to the Educational 
Leadership program 
 


 


V.  Quality of Support from Library and Other Support External to the Department 


Strengths Noted by Reviewers: 
The support from the library is excellent. 
 


Recommendations Action Plan 


• Streamline the admission and graduation process  
• Provide additional support with Banner 
• Graduate Studies/School needs to create clear policies 


and procedures for admission, graduation, and other 
related aspects to effectively support program.  


• Review and revise the current dissertation editing process 
• Consider outlining the process and procedures for final 


deposit of dissertation in one communication to the 
student. 


• Streamline operational procedures from admission to 
deposit of the dissertation and organize to ensure positive 
experiences for students.  This should include the 
development of checklists, templates, etc. 


• Regarding recruiting and admissions, these functions are 
currently being reorganized into enrollment management.  


• Regarding the dissertation process, our graduate dean is 
working to secure a template to streamline formatting 
concerns. 


• We will continue to work with the library, press, and 
graduate reviewers to streamline the process and improve 
communication.  


 


VI.  Quality of Facilities 
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Strengths Noted by Reviewers: 
Technology support is excellent 
 


Recommendations Action Plan 


• Continue to maintain high quality of facilities and 
technology 


• None identified.  


 


 
VII.  Appropriateness of Short and Long-term Goals, Prospects for Program to Achieve Its Objectives, Factors Impacting the 
Department’s Future Development or Effectiveness 
 
Strengths Noted by Reviewers: 
Goals are stated and appropriate for program 
 
 


Recommendations Action Plan 


• Publicize the excellent efforts of this program to the 
university and to other entities in the area and beyond 


• Support more faculty in applying for internal university 
grants 


• Provide more faculty lines 
• Hire a full-time, trained, marketing and recruiting staff 


member 
• Provide resources for marketing and recruiting 
•  Provide release time for faculty or hire one person to 


handle all advising 
• Review and consider increasing compensation for 


individuals serving as Chair, Director, and coordinators. 


• We are currently planning to celebrate our 200th graduate. 
We have contacted our local press and made arrangements 
for publicity. This is an example of our on-going efforts.  


• Gather more data about why our students selected our 
program through focus groups and interviews.   


• Continue to utilize our alumni in our marketing efforts 
and expand our outreach efforts with the help of our 
alumni. 


• We will share these recommendations with our dean and 
graduate dean to consider the distribution of workload and 
the expertise needed in marketing.  


 





		GPR coversheet

		EDD GPR documents

		Self Study EDL 2013 031813

		Introduction to the University and College

		About Sam Houston State University

		College of Education

		College Mission and Goals





		I.  Doctor of Educational Leadership (Ed.D.) Program Profile

		Mission of Ed.D. Program

		Program Goals

		History of Ed.D. Program

		Ed.D. Program Demographics

		Table 1

		Faculty/Student Ratio

		Alignment of the Program with Goals



		II.  Program Administration

		Educational Leadership Administrative Structure

		Program Academic Expectations, Guidelines, and Policies

		Mentoring and Academic Advising

		Probationary Review Procedures

		Comprehensive Examinations Procedures

		Dissertation Proposal and Final Defenses Procedures

		Barriers:  Academic, Administrative, and Institutional Policies/Procedures

		Effectiveness of the Procedures and Planned Change of Procedures



		III. Curriculum

		Description of Curriculum

		Curriculum Changes

		Description of Comprehensive Exams

		Doctoral Dissertation

		Accreditations



		IV. Faculty

		Credentials

		Core Faculty

		Evaluation of Faculty Productivity

		Faculty Publications

		Faculty Presentations

		Grant Funding

		Faculty Awards

		Service to the Profession

		Professional Experience





		Program Faculty Profile

		Teaching Load

		Faculty Diversity

		Faculty Program Responsibilities



		V.  Students

		Admission Criteria

		Probationary Period Review and Admission to Candidacy

		Profile of Admitted Students

		Table 2

		Demographics of Program Students

		Numbers of Full-time/Part-time Students

		Description of Assistantship Responsibilities

		Student Funding

		Graduation Rate

		Time to Completion

		Student Retention Rates

		Employment Profile of Graduates

		Student Publications

		Table 3

		Student Awards

		Table 4

		Student Presentations and Travel Support

		Table 5

		Table 6



		VI. Resources and Finances

		Travel Funds

		Graduate Assistantships

		Scholarships

		Program Budget

		Clerical/Administrative Support

		Faculty Compensation



		VII.  Facilities and Equipment

		VIII. Assessment Efforts

		Alumni and Employer Surveys

		Student Learning Outcomes

		Student Questionnaires

		Dissertation Quality

		Student Publications/Grants/Presentations



		IX.  Recruitment and Marketing Efforts

		Demand for Graduates

		Geographical Location of Students

		Marketing Recruitment Efforts and Effectiveness

		Current Markets

		Potential New Markets

		Enrollment Plan for the Next 5 Years

		Alumni and Donor Relations



		X.  Outreach

		Distance Education

		Community Engaged Learning



		XI. Program Strengths and Recommendations for Improvement (Data-driven)

		Strengths

		Recommendations



		References

		Appendix A: 18 Characteristics Tables

		Appendix B: Degree Plans for K-12 and Higher Ed Cognate

		Appendix C: Course Descriptions

		Appendix D: Course Sequence

		Appendix E: 2012 Student Survey

		Appendix F:  Department Organizational Chart



		shsu Review Report_final

		Action Plan Self Study to Coord Board EDAD EDLD, 07_10_13





Ed.D. Grad. Program Review Self-Study, Report, and Action Plan




Page 1 of 19 
 


American Educational Research Conference 2011 


Presentation Titles Presenters 
College Readiness Rates: A Multiyear, Statewide Study of Ethnic Differences Wally Barnes 
College Readiness Rates: A Multiyear, Statewide Study of Ethnic Differences John R. Slate 
Instructional Expenditures Ratio and Student Achievement: Is 60% a Better Indicator Maureen 


Cullen 
Instructional Expenditures Ratio and Student Achievement: Is 60% a Better Indicator John R. Slate 
Instructional Expenditures Ratio and Student Achievement: Is 60% a Better Indicator Timothy 


Jones 
Cumulative Debt Levels Differences for Undergraduate Students as a Function of Familial or Credit 
Characteristics 


John R. Slate 


Cumulative Debt Levels Differences for Undergraduate Students as a Function of Familial or Credit 
Characteristics 


Kristy Vienne 


And the Achievement Gap Continues: Ethnic Differences in Science Veronica Vijil 
And the Achievement Gap Continues: Ethnic Differences in Science Julie Combs 
And the Achievement Gap Continues: Ethnic Differences in Science John R. Slate 
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American Educational Research Conference 2012 


Presentation Titles Presenters 
Ethnic Differences Among Assistant, Associate, and Full Professors at Texas Four-Year Universities Dana Bible 
Ethnic Differences Among Assistant, Associate, and Full Professors at Texas Four-Year Universities John R. Slate 
Ethnic Differences Among Assistant, Associate, and Full Professors at Texas Four-Year Universities Sheila Joyner 
Hispanic Graduation Rates at Texas Community Colleges Shelly Cox 
Hispanic Graduation Rates at Texas Community Colleges John R. Slate 
Hispanic Graduation Rates at Texas Community Colleges Sheila Joyner 
Reading and Math Differences Between Hispanic and Students Labeled as Limited English Proficient: A Multiyear 
Analysis 


Kristin Craft 


The Role of School Resource Police Officers in Preventing and Responding to Bullying Incidents Rebecca Robles-
Pina 


The Role of School Resource Police Officers in Preventing and Responding to Bullying Incidents Magdalena 
Denham 


First Generation Student Enrollment and Attainment Beyond the Baccalaureate John R. Slate 
First Generation Student Enrollment and Attainment Beyond the Baccalaureate Somer Franklin 
Advanced Placement Performance Math Scores From 2000-2010: Does Gender Still Matter? Jill Morris 
Advanced Placement Performance Math Scores From 2000-2010: Does Gender Still Matter? John R. Slate 
Teacher Professionalism and Team Performance Pay : A Mixed Method Study Julie Combs 
Teacher Professionalism and Team Performance Pay : A Mixed Method Study Pamela Wells 
Grade-Point Average Differences Between Dual-and Nondual-Credit College Students Robert Young 


Grade-Point Average Differences Between Dual-and Nondual-Credit College Students Sheila Joyner 
Grade-Point Average Differences Between Dual-and Nondual-Credit College Students John R. Slate 
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American Educational Research Conference 2013 


Presentation Titles Presenters 


Beyond Words: Nonverbal Cues in Research to Expand the Interpretive Verisimilitude Tony Onwuegbuzie 
Beyond Words: Nonverbal Cues in Research to Expand the Interpretive Verisimilitude Magdalena Denham 
Research Quality Assessment and Outcomes for Teaching Educational Research Eunjin Hwang 
Research Quality Assessment and Outcomes for Teaching Educational Research Tony Onwuegbuzie 
Advanced Placement Performance: Differences Among California, Texas, and Arizona Hispanic 
Students 


Bevan Koch 


Advanced Placement Performance: Differences Among California, Texas, and Arizona Hispanic 
Students 


John R. Slate 


Advanced Placement Performance: Differences Among California, Texas, and Arizona Hispanic 
Students 


George Moore 


School Size and Incidents of Violence Among Texas Middle Schools Elizabeth Kohler 
School Size and Incidents of Violence Among Texas Middle Schools Tony Onwuegbuzie 
School Size and School Climate Among Texas Middle Schools as a Function of Programmatic 
Labels 


John R. Slate 


School Size and School Climate Among Texas Middle Schools as a Function of Programmatic 
Labels 


Bonnie Lenear 


Middle School Size and Hispanic Student Achievement  Mark Riha 
Middle School Size and Hispanic Student Achievement  John R. Slate 
Middle School Size and Hispanic Student Achievement  Cynthia Martinez-


Garcia 
African American Teachers and Latino Students: A Case Study of Racial/Ethnic Teacher-Students 
Incongruence in an Urban School 


Tony Onwuegbuzie 


African American Teachers and Latino Students: A Case Study of Racial/Ethnic Teacher-Students 
Incongruence in an Urban School 


Rebecca Bustamante 


African American Teachers and Latino Students: A Case Study of Racial/Ethnic Teacher-Students 
Incongruence in an Urban School 


Cedric Stewart 


Barriers and Supports to Pursuing STEM-Related Careers: Perceptions of High School Hispanic 
Girls 


Julie Combs 


Barriers and Supports to Pursuing STEM-Related Careers: Perceptions of High School Hispanic 
Girls 


Rebecca Bustamante 
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Barriers and Supports to Pursuing STEM-Related Careers: Perceptions of High School Hispanic 
Girls 


Veronica Vijil 


Hispanic Middle School Students' Experiences in Transitional Bilingual Programs: A Collective 
Case Study 


Rebecca Bustamante 


Hispanic Middle School Students' Experiences in Transitional Bilingual Programs: A Collective 
Case Study 


Pascual Yacovodonato  
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American Educational Research Conference 2014 


Presentation Titles Presenters 
Doctoral  Students' Perceived Barriers That Slow the Progress Toward Completing  a Doctoral Dissertation: A Mixed 
Analysis  


Eunjin Hwang 


Doctoral  Students' Perceived Barriers That Slow the Progress Toward Completing  a Doctoral Dissertation: A Mixed 
Analysis  


Valerie Byers 


Doctoral  Students' Perceived Barriers That Slow the Progress Toward Completing  a Doctoral Dissertation: A Mixed 
Analysis  


Shirley Dickerson 


Doctoral  Students' Perceived Barriers That Slow the Progress Toward Completing  a Doctoral Dissertation: A Mixed 
Analysis  


Leah McAlister-
Shields 


Doctoral  Students' Perceived Barriers That Slow the Progress Toward Completing  a Doctoral Dissertation: A Mixed 
Analysis  


Rachel Smith 


Doctoral  Students' Perceived Barriers That Slow the Progress Toward Completing  a Doctoral Dissertation: A Mixed 
Analysis  


Kelsey Christian 


Doctoral  Students' Perceived Barriers That Slow the Progress Toward Completing  a Doctoral Dissertation: A Mixed 
Analysis  


Stephen Thompson 


Doctoral  Students' Perceived Barriers That Slow the Progress Toward Completing  a Doctoral Dissertation: A Mixed 
Analysis  


Tony Onwuegbuzie 


Experiences of Select Women Doctoral Students: A Feminist Standpoint Theory Perspective Valerie Byers 
Experiences of Select Women Doctoral Students: A Feminist Standpoint Theory Perspective Rachel Smith 
Experiences of Select Women Doctoral Students: A Feminist Standpoint Theory Perspective Eunjin Hwang 
Experiences of Select Women Doctoral Students: A Feminist Standpoint Theory Perspective Kay Angrove 
Experiences of Select Women Doctoral Students: A Feminist Standpoint Theory Perspective Jason Chandler 
Experiences of Select Women Doctoral Students: A Feminist Standpoint Theory Perspective Kelsey Christian 
Experiences of Select Women Doctoral Students: A Feminist Standpoint Theory Perspective Shirley Dickerson 
Experiences of Select Women Doctoral Students: A Feminist Standpoint Theory Perspective Leah McAlister-


Shields 
Experiences of Select Women Doctoral Students: A Feminist Standpoint Theory Perspective Stephen Thompson 
Experiences of Select Women Doctoral Students: A Feminist Standpoint Theory Perspective Tony Onwuegbuzie 
Experiences of Select Women Doctoral Students: A Feminist Standpoint Theory Perspective Magdalena Denham 
It Can Happen: African American Females'  Successful Attainment of Tenure and Promotion at Predominately White 
Institutions 


Eunjin Hwang 


It Can Happen: African American Females'  Successful Attainment of Tenure and Promotion at Predominately White 
Institutions 


Brandolyn Jones 
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It Can Happen: African American Females'  Successful Attainment of Tenure and Promotion at Predominately White 
Institutions 


Rebecca Bustamante 


Mapping Saldana's Coding Methods Onto the Literature Review Process Tony Onwuegbuzie 
Mapping Saldana's Coding Methods Onto the Literature Review Process Eunjin Hwang 
Prevalence and Characteristics of Reference List Errors: The Case for Educational Researcher Eunjin Hwang 
Prevalence and Characteristics of Reference List Errors: The Case for Educational Researcher Julie Combs 
Prevalence and Characteristics of Reference List Errors: The Case for Educational Researcher John R. Slate 
Prevalence and Characteristics of Reference List Errors: The Case for Educational Researcher Tony Onwuegbuzie 
Math College-Readiness of Texas Community College Developmental Education Students: A Multiyear Statewide 
Analysis 


Reni Abraham 


Math College-Readiness of Texas Community College Developmental Education Students: A Multiyear Statewide 
Analysis 


John R. Slate 


Math College-Readiness of Texas Community College Developmental Education Students: A Multiyear Statewide 
Analysis 


Patrick Saxon 


Math College-Readiness of Texas Community College Developmental Education Students: A Multiyear Statewide 
Analysis 


Wally Barnes 


Heteronormativity and Hidden Curriculum in Higher Education  Dana Bible 
Heteronormativity and Hidden Curriculum in Higher Education  Stacey Edmonson 
Heteronormativity and Hidden Curriculum in Higher Education  Rebecca Bustamante 
High School Students' Completion of Advanced Courses in Texas: Trends in Participation by Ethnicity, 2000-2012 Janis Fowler 
High School Students' Completion of Advanced Courses in Texas: Trends in Participation by Ethnicity, 2000-2012 Julie Combs 
High School Students' Completion of Advanced Courses in Texas: Trends in Participation by Ethnicity, 2000-2012 John R. Slate 
High School Students' Completion of Advanced Courses in Texas: Trends in Participation by Ethnicity, 2000-2012 George Moore 
Differences in Hispanic Student Performance as a Function of School District Size: A Statewide, Multiyear Analysis Bonnie Lenear 
Differences in Hispanic Student Performance as a Function of School District Size: A Statewide, Multiyear Analysis John R. Slate 
Differences in Hispanic Student Performance as a Function of School District Size: A Statewide, Multiyear Analysis Cynthia Martinez-


Garcia 
A History of Qualitative Data Analysis Approaches Tony Onwuegbuzie 
A History of Qualitative Data Analysis Approaches Magdalena Denham 
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Southwest Educational Research Conference 2011 


Presentation Titles Presenters 
African American Students' Access to Dual Credit Programs  Helen Jackson 
Value Differences Between Online Students and Face-to-Face Students at a College in South Texas John R. Slate 
Investigating the Career Paths of Hispanic Secondary School Administrators Rick Fernandez 
Need a Research Topic? Two Databases for Use John R. Slate 
Need a Research Topic? Two Databases for Use Lory Haas 
Qualitative Data College Framework for Conducting Literature Reviews Anthony 


Onwuebguzie 
Geographic Information Systems: A Mixed Methods Spatial Approach for Researchers Anthony 


Onwuebguzie 
First Time College Students, Hardiness, and Adjustment at Community College Jack Hernandez 
The First-Year Experience and Student Retention Among First Time in College Level Deana Sheppard 
The Relative Non-Cognitive Traits of Sonographers Christinia Hagerty 
The Experiences of Selected Mentors with At-Risk Elementary School Students Anthony 


Onwuebguzie 
Characteristics of Student who Participate in Partnership Programs Between Community College and High School Charolotte 


Twardowski 
Evaluating Predicting Productivity of Tenured Faculty: An Expectancy Theory Analysis Staci Edmonson 
International Comparison of Asian Student Performance on Advanced Placement Courses George Moore 
International Comparison of Asian Student Performance on Advanced Placement Courses Sheila Joyner 
International Comparison of Asian Student Performance on Advanced Placement Courses Cynthia Martinez-


Garcia 
International Comparison of Asian Student Performance on Advanced Placement Courses John R. Slate 
Asian American and Whit Student College-Readiness George Moore 
Asian American and Whit Student College-Readiness Sheila Joyner 
Asian American and Whit Student College-Readiness Cynthia Martinez-


Garcia 
Asian American and Whit Student College-Readiness John R. Slate 
Using the APA Sixth Edition in Scholarly Writing  John R. Slate 
Using the APA Sixth Edition in Scholarly Writing  George Moore 
Development of an Algebra Teacher Self-Efficacy Instrument William Jasper 
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Conducting and Writing the Literature Review Chapter of the Dissertation  Anthony 


Onwuebguzie 
The Evaluative Literature Review Approach: A Step-by-Step Guide Anthony 


Onwuebguzie 
Phenomenological Study of Community College Students in Developmental Courses Bevan Koch 
The Gender Gap in Science Performance: A Statewide, Multi-Year Analysis  Veronica Vijil 
The Gender Gap in Science Performance: A Statewide, Multi-Year Analysis  Julie Combs 
The Gender Gap in Science Performance: A Statewide, Multi-Year Analysis  John R. Slate 
Tap Dancing from Low Performance to Exemplary Status: Reshaping Teacher Accountability in One Middle School Luana Zellner  
Tap Dancing from Low Performance to Exemplary Status: Reshaping Teacher Accountability in One Middle School Barbara Polnick 
Technology Experiences of Elementary Educators Julie Barrett 
Use of Police Officers in Schools to Control Bullying  Rebecca Robles-


Pina 
Use of Police Officers in Schools to Control Bullying  Magdalena Denham 
Beginning Teachers Affect on Campus Accountability  Ratings  Dennis Dawson 
Beginning Teachers Affect on Campus Accountability  Ratings  Kanisha Wiley 
Beginning Teachers Affect on Campus Accountability  Ratings  Pascual 


Yacovodonato  
Personal Characteristics, School Influence, and Self-Identity Among Hispanic Students in Relation to School Achievement Janet Ray 
Are College-Readiness and Academic Preparedness Really the Same Concepts? John R. Slate 
Are College-Readiness and Academic Preparedness Really the Same Concepts? Wally Barnes 
Social Capital Theory: Applications for Early College High Schools Karen Saenz 
Changing Demographics: A Five-year Study of Texas Kristin Craft 
Elementary Schools and Their Accountability Ratings: A Statewide Study Cynthia Martinez-


Garcia 
Elementary Schools and Their Accountability Ratings: A Statewide Study John R. Slate 
Elementary School Size and African American Achievement Pam Soda 
Elementary School Size and African American Achievement John R. Slate 
Elementary School Size and African American Achievement Julie Combs 
Asian Student Obesity and Achievement in Kindergarten and Eighth Grade Lorry Haas 
Asian Student Obesity and Achievement in Kindergarten and Eighth Grade John R. Slate 
The Achievement Gap Continues in Science: A Statewide, Multi-Year Study Veronica Vigil 
The Achievement Gap Continues in Science: A Statewide, Multi-Year Study Julie Combs 
The Achievement Gap Continues in Science: A Statewide, Multi-Year Study John R. Slate 
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Obesity and Academic Performance of Hispanic Students in Kindergarten and Grade 8 Lorry Haas 
Obesity and Academic Performance of Hispanic Students in Kindergarten and Grade 8 John R. Slate 
The Effectiveness of the School Resource Officer Under an Independent School District Police Department Model Magdalena Denham 
The Effectiveness the School Resource Officer Under an Independent School District Police Department Model Anthony 


Onwuebguzie 
Analysis of Discretionary Discipline Practices Contributing to the Dropout Rates of African American Male Students Tia Simmons 
Middle School Size and Student Achievement Mark Riha 
Relationship Between Perceived Teacher-Parent Interactions and Hispanic Student Performance in Middle School Science 
and Math Concepts 


Rebecca Robles-
Pina 


Relationship Between Perceived Teacher-Parent Interactions and Hispanic Student Performance in Middle School Science 
and Math Concepts 


Luana Zellner  


Quantitative Dominant and Qualitative Dominant Crossover Mixed Analysis Anthony 
Onwuebguzie 


Interviewing the Interpretive Researcher: An Exemplar Anthony 
Onwuebguzie 


A Mixed Research Study of Approaches Used by Mixed Research Instructors Anthony 
Onwuebguzie 


Does Music Matter? High School Students Reading and Math Achievement Bob Horton 
Does Music Matter? High School Students Reading and Math Achievement John R. Slate 
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Southwest Educational Research Conference 2012 


Presentation Titles Presenters 
SAT-Math an Indicator of Gain or Loss in Science and Nonscience Degrees Reni Abraham 
Gender Differences in College Readiness: A Study of Texas Students High School Students Janis Fowler 
Gender Differences in College Readiness: A Study of Texas Students High School Students Sheila Joyner 
Gender Differences in College Readiness: A Study of Texas Students High School Students John R. Slate 
On-campus Relationship of First-Generation College Students and None Hilton LaSalle 
On-campus Relationship of First-Generation College Students and None Sheila Joyner 
On-campus Relationship of First-Generation College Students and None John R. Slate 
Preparing Teachers to Teach the Arts: Examining Transformative Changes in Arts Impact Model Participants Rebecca 


Bustamante 
Online Instructional Materials for Students With Disabilities: Does it Work? Jeanine Wilson 
Online Instructional Materials for Students With Disabilities: Does it Work? Sally Berkowitz 
Online Instructional Materials for Students With Disabilities: Does it Work? Corina Bullock 
Online Instructional Materials for Students With Disabilities: Does it Work? Lisa Rodriguez 
Online Instructional Materials for Students With Disabilities: Does it Work? Candace Cockrell 
First-Year Experience Programs in Texas: Administrators' Perceptions on Leadership Attributes Janis Fowler 
First-Year Experience Programs in Texas: Administrators' Perceptions on Leadership Attributes Staci Edmonson 
Texas Elementary School Academic Achievement as a Function of Calendar Type Christy Wilmore-


Dafonte 
Hidden Curriculum in College Entrance Exams Helen Jackson 
Hidden Curriculum in College Entrance Exams Hilton LaSalle 
Workforce Demographics in Academic Libraries in Texas Shirley Dickerson 
Robustness to Assumption Violations of Estimates of Practical Significance in ANOVA Susan Skidmore 
Psychometric Properties and Administration Measurement in Variance of Social Phobia Symptom Measures: Paper-Pencil v. 
Internet Administration 


Susan Skidmore 


Degree Sought, Ethnicity, and Gender Factors Affecting First-time Freshman GPA Reni Abraham 
Degree Sought, Ethnicity, and Gender Factors Affecting First-time Freshman GPA Karen Saenz 
Degree Sought, Ethnicity, and Gender Factors Affecting First-time Freshman GPA Robert Young 
Differences in STEM Baccalaureate Attainment by Ethnicity Kimberly Koledoye 
Differences in STEM Baccalaureate Attainment by Ethnicity Sheila Joyner 
Differences in STEM Baccalaureate Attainment by Ethnicity John R. Slate 
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Grade Point Average Differences Between Dual and Non-Dual Credit College Students Robert Young 
Grade Point Average Differences Between Dual and Non-Dual Credit College Students Sheila Joyner 
Grade Point Average Differences Between Dual and Non-Dual Credit College Students John R. Slate 
Academic Writing: Tools and Strategies for Graduate Students Julie Combs 
A Four-Phase Model for Teaching and Learning Mixed Research Anthony 


Onwuegbuzie 
Seven Steps to a Comprehensive Literature Review Anthony 


Onwuegbuzie 
Interviewing the Interpretive Researcher: An Impressionist Tale Anthony 


Onwuegbuzie 
Principals of Play and Characteristics of the Dyad: A Comparison of Two Case Studies in School-Based Mentoring  Anthony 


Onwuegbuzie 
Pedagogical Strategies Used by Selected Leading Mixed Methodologists in Mixed Research Courses Anthony 


Onwuegbuzie 
Challenges to Teaching and Learning in mixed Research Courses Anthony 


Onwuegbuzie 
Geographic Information Systems: A Mixed Methods Spatial Approach in Educational Research and Beyond Anthony 


Onwuegbuzie 
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Southwest Educational Research Conference 2013 


Title Presentations Presenters 
Freshman College Success Courses: A Measure of Success Kay Angrove 
SAT Total Score Differences by Ethnicity and Gender at Sam Houston State University Dana Bible 
SAT Total Score Differences by Ethnicity and Gender at Sam Houston State University Rebecca Robles-


Pina 
Survival Strategies: Doctoral Students' Perceptions of Challenges and Coping Methods Valerie Byers 
Academic Success Rate Changes in NCAA Division I Reclassifying Institutions Jason Chandler 
A Day in the Life of a University Professor Julie Combs 
Combining Cognitive and Noncognitive Measures to Predict First-Year College GPA Rene Fauria 
Who is for Assessment in Higher Education? Findings from the Survey of Assessment Culture Matthew Fuller 
A Case Study of Reference List Errors in Manuscripts Submitted to a Journal for Review for Publication Eunjin Hwang 
BMI and Academic Performance in Higher Education Brad Mitchell 
Toward a Frame for Using Discourse Analysis When Conduction a Review of the Literature Tony 


Onwuegbuzie 
Towards a Social Justice Philosophy for Mix Research: Critical Dialectical Pluralism Tony 


Onwuegbuzie 
Why Don't Japanese Students Study Abroad as Much as They did in the Past Richard Porter 
First -Year Experience and Retention Diana Pressley 
Identifying Technology Transfer Office Best Practices Richard Pretts 
College Readiness and Ethnicity: A Key to the Transformation of Higher Education  Karen Saenz 
A Comparison of University Curricular Designs in Costa Rica and the United States Karen Saenz 
A Review of the Statistical Practices of Development Education Researchers in Published Studies Susan Skidmore 
A Review of the Statistical Practices of Development Education Researchers in Published Studies Julie Combs 
A Review of the Statistical Practices of Development Education Researchers in Published Studies Matthew Fuller 
A Review of the Statistical Practices of Development Education Researchers in Published Studies George Moore 
A Review of the Statistical Practices of Development Education Researchers in Published Studies Michiyo Hirai 
First Time College Student Success: Are Adjuncts Really the Way to Go? Rachel Smith 
First Time College Student Success: Are Adjuncts Really the Way to Go? Leah McAlister-


Shields 
First Time College Student Success: Are Adjuncts Really the Way to Go? Shirley Dickerson 
First Time College Student Success: Are Adjuncts Really the Way to Go? Eunjin Hwang 
First Time College Student Success: Are Adjuncts Really the Way to Go? Kelly Weller 
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Mentorships and African American College Students Edrel Stoneham 
The Relationship Between Bearkat Camp and Retention Stephen Thompson 
Student Perceptions of Their College Readiness: Accounting for Nonacademic Factors in Place of Birth Joanna F. Tucker 
Exploring First-Generation College Students On-Campus Relationships for Student Success Hilton LaSalle 
Community College Degree  Completion as a Function of Gender John Spangler 
Differences in Developmental Reading as a Function of Gender Kimberloy 


Koledoye 
Texas Elementary School teacher and Ethnicity: A Multi-year statewide Study Cynthia Martinez-


Garcia 
Texas Elementary School teacher and Ethnicity: A Multi-year statewide Study John R. Slate 
Teacher and Student Ethnicity in Texas Public Middle Schools: A Multi-Year Statewide Study Cynthia Martinez-


Garcia 
Teacher and Student Ethnicity in Texas Public Middle Schools: A Multi-Year Statewide Study John R. Slate 
A Family Systems Approach to Qualitative Interviewing: The Therapeutic Interview Process Anthony 


Onwuebguzie 
Challenges and Opportunities in Developing a Culture of Evidence: A Necessary Conversation  Kimberly Koledoye 
Challenges and Opportunities in Developing a Culture of Evidence: A Necessary Conversation  Susan Skidmore 
Challenges and Opportunities in Developing a Culture of Evidence: A Necessary Conversation  Rebecca 


Bustamante 
Challenges and Opportunities in Developing a Culture of Evidence: A Necessary Conversation  Sheila Joyner 
Challenges and Opportunities in Developing a Culture of Evidence: A Necessary Conversation  Staci Edmonson 
Black Students: Perceptions of Advanced Placement Involvement in Their College Readiness Carolyn Davis 
African American Teachers and Latino Students: Perceptions and Performance Cedric Stewart 
African American Teachers and Latino Students: Perceptions and Performance Rebecca 


Bustamante 
African American Teachers and Latino Students: Perceptions and Performance Tony 


Onwuegbuzie 
Gender Differences in College Readiness Indicators: A Multi-Year Study of Texas University's Students Janis Fowler 
Gender Differences in College Readiness Indicators: A Multi-Year Study of Texas University's Students Maria Holmes 
Gender Differences in College Readiness Indicators: A Multi-Year Study of Texas University's Students Karen Saenz 
Gender Differences in College Readiness Indicators: A Multi-Year Study of Texas University's Students George Moore 
Differences in Academic Performance Among Mobility Groups  Benjamin Bostick 
Advanced Placement, GPA, and Class Rank Christinia Wehde-


Roddiger 
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Advanced Placement, GPA, and Class Rank Pamela Anderson 
Advanced Placement, GPA, and Class Rank Teresa Arrambide 
Advanced Placement, GPA, and Class Rank Juana O' Conor 
Advanced Placement, GPA, and Class Rank Rolando Trevino  
First-Year Grade Point Average: College Success Indicator for Black and Hispanic Students Carolyn Davis  
Factors Influencing the Recruitment/Retention of Speech Language Pathologist in Texas Rebecca Robles-


Pina 
Factors Influencing the Recruitment/Retention of Speech Language Pathologist in Texas Cynthia Martinez-


Garcia 
Factors Influencing the Recruitment/Retention of Speech Language Pathologist in Texas Alex Pitre 
Effect of Instructive Advising on Talent Development on Honors College Students Maria Holmes 
Team Performance Pay: A Mixed Methods Study  Pam Wells 
Team Performance Pay: A Mixed Methods Study  Julie Combs 
Role of School Size in Incidents of Violence Among Texas Middle Schools: A Mixed Research Study  Anthony 


Onwuegbuzie 
Role of School Size in Incidents of Violence Among Texas Middle Schools: A Mixed Research Study  Elizabeth Kohler 
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Southwest Educational Research Conference 2014 


Independent School Leadership in the 21st Century Justin Smith 
Adult Perceptions of the Benefits and Challenges to Including Animals Within an Educational Setting  Janet Fick  
From Dissertation Completion to Emergent Scholarship: Strategies for Obtaining Multiple Publications and Presentations 
from Dissertations 


Tony 
Onwuegbuzie 


A Comparison of Early College Approaches to University Access for Racial/Ethnic Minority Students in Costa Rico and the 
United States 


Leah McAlister-
Shields 


A Comparison of Early College Approaches to University Access for Racial/Ethnic Minority Students in Costa Rico and the 
United States 


Rebecca 
Bustamante 


Status of Black Faculty Rank in 4-Year Texas Public Universities: A Multi-Year Analysis Brandolyn Jones 
Hispanic Student Persistence at Hispanic Serving Institutions in Texas Diana Pressley 
Advanced Coursework Completion Rates by Ethnicity in Texas: A Multi-Year  Statewide Study Janis Fowler 
Advanced Coursework Completion Rates by Ethnicity in Texas: A Multi-Year  Statewide Study Julie Combs 
Pre-Service Teacher Candidates Construct Cultural and Instructional Awareness Through a Short-Term Study Abroad 
Experience 


Leah McAlister-
Shields 


An Introduction to Rigorous Qualitative Research Methodologies  Tony 
Onwuegbuzie 


An Introduction to Rigorous Qualitative Research Methodologies  Valerie Byers 
An Introduction to Rigorous Qualitative Research Methodologies  Rachel Smith 
An Introduction to Rigorous Qualitative Research Methodologies  Eunjin Hwang 
An Introduction to Mplus Susan Skidmore 
Experiences, Perceived Challenges, and Support Systems of  Early College High School Students  Karen Saenz 
Experiences, Perceived Challenges, and Support Systems of  Early College High School Students  Julie Combs 
A Mixed Research Framework for Conducting Focus Groups Leah McAlister-


Shields 
A Mixed Research Framework for Conducting Focus Groups Shirley Dickerson 
A Mixed Research Framework for Conducting Focus Groups Magdalena 


Denham 
A Mixed Research Framework for Conducting Focus Groups Tony 


Onwuegbuzie 
Display Rules and Emotional Regulation Strategies in Librarianship Melanie 


Wachsmann 
Self-Perceptions of Adjunct Faculty about their Roles at a Select Community College System Valerie Byers 
Seeking Access and Opportunity in an Alien World Joanna F. Tucker 
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Baby Boomer's Second Act: College to Encore Career Pamela Laughlin 
Career Readiness for Life Susan Hoisington 
Doctoral Students' Reasons for the Progress Toward Completing a Doctoral Dissertation Being Delayed:  A Mixed Analysis Eunjin Hwang 
Doctoral Students' Reasons for the Progress Toward Completing a Doctoral Dissertation Being Delayed:  A Mixed Analysis Valerie Byers 
Doctoral Students' Reasons for the Progress Toward Completing a Doctoral Dissertation Being Delayed:  A Mixed Analysis Shirley Dickerson 
Doctoral Students' Reasons for the Progress Toward Completing a Doctoral Dissertation Being Delayed:  A Mixed Analysis Leah McAlister-


Shields 
Doctoral Students' Reasons for the Progress Toward Completing a Doctoral Dissertation Being Delayed:  A Mixed Analysis Rachel Smith 
Doctoral Students' Reasons for the Progress Toward Completing a Doctoral Dissertation Being Delayed:  A Mixed Analysis Tony 


Onwuegbuzie 
Impact of a Study Skills  Program Participation on Student Academic Performance John Jordan 
Impact of a Study Skills  Program Participation on Student Academic Performance Mitch Parker 
Impact of a Study Skills  Program Participation on Student Academic Performance Stacey Scott 
Impact of a Study Skills  Program Participation on Student Academic Performance Xiaohang Li 
Impact of a Study Skills  Program Participation on Student Academic Performance Alisha Bullion 
The History, Philosophy, and Development of a Compendium of Qualitative Data Analysis Approaches Tony 


Onwuegbuzie 
The History, Philosophy, and Development of a Compendium of Qualitative Data Analysis Approaches Magdalena 


Denham 
Career Experiences of Hispanic Secondary Principals in Suburban School Districts Rebecca 


Bustamante 
Career Experiences of Hispanic Secondary Principals in Suburban School Districts Cynthia 


Martinez-Garcia 
Career Experiences of Hispanic Secondary Principals in Suburban School Districts Julie Combs 
Factors Influencing Student Satisfaction in Armenian Higher Education Nara 


Martirosyan 
Factors Influencing Student Satisfaction in Armenian Higher Education Patrick Saxon 
Developing Academic Writing Tips Julie Combs 
Developing Academic Writing Tips Rebecca 


Bustamante 
Texas High School Student's AP/IB Performance Rates: An 11-Year Study Julie Combs 
Texas High School Student's AP/IB Performance Rates: An 11-Year Study Janis Fowler 
Perceptions and Effects of CCS on Course Performance Among Selected Online Mathematics Community College Students Rachel Smith 
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A Model for Collecting, Analyzing, and Interpreting Verbal and Nonverbal Data in Qualitative Research Tony 


Onwuegbuzie 
A Model for Collecting, Analyzing, and Interpreting Verbal and Nonverbal Data in Qualitative Research Valerie Byers 
Strategies to support Successful Tenure and Promotion of African American Female Professors at Predominately White 
Institutions 


Brandolyn Jones 


Differences in Persistence Rates of African American Students as a Function of African American Faculty During 2005 and 
2011 Academic Year 


Edrel Stoneham 


Trends is AP/IB Examination Completion Rates by Ethnicity: A Multi-year Texas Study Janis Fowler 
Trends is AP/IB Examination Completion Rates by Ethnicity: A Multi-year Texas Study Julie Combs 


Diversity and Gender Trends in Community Colleges Rene Fauria 
Heteronormativity and Hidden Curriculum  Dana Bible 
Interactive/Impact Evaluation of the Leadership Inventory for Female Executives (LIFE) Program at the Law Enforcement 
Management Institute of Texas (LEMIT) 


Magdalena 
Denham 


Interactive/Impact Evaluation of the Leadership Inventory for Female Executives (LIFE) Program at the Law Enforcement 
Management Institute of Texas (LEMIT) 


Barbara Polnick 


Interactive/Impact Evaluation of the Leadership Inventory for Female Executives (LIFE) Program at the Law Enforcement 
Management Institute of Texas (LEMIT) 


Rebecca Robles-
Pina 


Finish What You Start: An Overview of Important Facets in the Doctoral Education Path Leah McAlister-
Shields 
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Southwest Educational Research Conference 2015 


Title Presentation Presenters 
Centering Your Predictor Variables: Why, When, and How Susan Skidmore 
Ethnicity-Based Persistence in Workforce Certificate Program at Texas Community Colleges Scott Godley 
Differences in Persistence Rates as Affected by Expenditures on Texas Community College Students Kelly O. Jacobs 
A Mixed Research Meta-Framework for Collecting and Analyzing Focus Group Data Leah McAlister-


Shields 
A Mixed Research Meta-Framework for Collecting and Analyzing Focus Group Data Shirley Dickerson 
A Mixed Research Meta-Framework for Collecting and Analyzing Focus Group Data Magdalena Denham 
A Mixed Research Meta-Framework for Collecting and Analyzing Focus Group Data Anthony 


Onwuebguzie 
Language Proficiency and Academic Performance Among International Students Nara Martirosyan 
Language Proficiency and Academic Performance Among International Students Eunjin Hwang 
The Doctoral Challenge: Select Students' Experiences in a Doctoral Program Vanessa Gonzales 
The Doctoral Challenge: Select Students' Experiences in a Doctoral Program Markisha Venzant-


Sampson 
The Doctoral Challenge: Select Students' Experiences in a Doctoral Program Rachel Valle 
The Role Doctoral Studies on Relationships Between Select Doctoral Students and Their Partners: A Collective Case Study Rachael Wilcox 
The Role Doctoral Studies on Relationships Between Select Doctoral Students and Their Partners: A Collective Case Study John Jordan 
The Role Doctoral Studies on Relationships Between Select Doctoral Students and Their Partners: A Collective Case Study David Paitson 
The Role Doctoral Studies on Relationships Between Select Doctoral Students and Their Partners: A Collective Case Study Mitch Parker 
Differences in Latino Attainment in 4-Year Texas Universities: An Educational Crisis Rene A. Enriquez 
Coping Strategies: Stress in Higher Education Leadership Dorothy Dixon 
Coping Strategies: Stress in Higher Education Leadership Juan Lebron 
Coping Strategies: Stress in Higher Education Leadership Kim Priesmeyer 
Coping Strategies: Stress in Higher Education Leadership Danielle Stagg 
African American Male Students in Higher Education: Using the First Year Sheldon Moss 
A Meta-Framework for Conducting Rigorous Qualitative Research Rachel N. Smith 
A Meta-Framework for Conducting Rigorous Qualitative Research Valerie Byers 
A Meta-Framework for Conducting Rigorous Qualitative Research Eunjin Hwang 
A Meta-Framework for Conducting Rigorous Qualitative Research Anthony 


Onwuebguzie 
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What Preservice Teachers Want to Learn about Teaching Diverse Students Rebecca M. 


Bustamante 
What Preservice Teachers Want to Learn about Teaching Diverse Students Judith Nelson 
What Preservice Teachers Want to Learn about Teaching Diverse Students Brandolyn Jones 
Using Qualitative Comparative Analysis in Literature Reviews Anthony 


Onwuebguzie 
Answering the Call: Critical Discourse Analysis of Tenure Attainment for an African American Female Professor of 
Educational Leadership 


Brandolyn Jones 


Transitional Bilingual Programs: Experiences of High-Performing Hispanic Middle-School Students Rebecca 
Bustamante 


Educational Practice: Use of Culturally Responsive Curriculum and Native American Education Leah McAlister-
Shields 


Educational Practice: Use of Culturally Responsive Curriculum and Native American Education Brandolyn Jones 
How's Your Writing Practice? Tips for Graduate Students/Junior Faculty  Julie Combs 
From Dissertation Completion to Emergent Scholarship: Strategies for Obtaining Multiple Publications and Presentations 
from Dissertations 


Anthony 
Onwuebguzie 


Using Q Methodology in the Literature Review Process: A Mixed Research Approach Anthony 
Onwuebguzie 


A Framework for Conducting Critical Dialectical Pluralist Focus Group Discussion Using Mixed Research Anthony 
Onwuebguzie 


African American Students and the Factors Influencing High School Completion Markisha Venzant-
Sampson 


How to Validate and Refine an Instrument for Educational Research Matthew Fuller 
How to Validate and Refine an Instrument for Educational Research Susan Skidmore 
How to Validate and Refine an Instrument for Educational Research Rebecca 


Bustamante 
Investigating the Efficacy of a Basic Online Informed Consent System Anthony 


Onwuebguzie 
Finish What You Start: An Overview of Important Facets in the Doctoral Education Path Leah McAlister-


Shields 
African American Female Superintendents in Texas: A Phenomenological Study of Career Experiences Kanisha Wiley 
African American Female Superintendents in Texas: A Phenomenological Study of Career Experiences Barbara Polnick 
African American Female Superintendents in Texas: A Phenomenological Study of Career Experiences Rebecca 


Bustamante 
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Evidence-Based Guidelines for Helping Emergent Writers Negotiate their Dissertations, Research Article, and Other Works Anthony 


Onwuebguzie 
Training Session: Using Program Evaluation for Advocacy and Scholarly Work Judith Nelson 
Facilitating Student Learning in a Fully Online Environment: Best Practices Susan Skidmore 
Facilitating Student Learning in a Fully Online Environment: Best Practices Nara Martirosyan 
Facilitating Student Learning in a Fully Online Environment: Best Practices Patrick Saxon 
A Meta-Framework for Collecting, Analyzing, and Interpreting Verbal and Nonverbal Data Qualitative Research Anthony 


Onwuebguzie 
A Meta-Framework for Collecting, Analyzing, and Interpreting Verbal and Nonverbal Data Qualitative Research Valerie Byers 
The Predictive Value of Age, Classification, and GPA on Academic Dishonesty: A Secondary Canonical Correlational 
Analysis 


John Jordan 


Secondary Data Analysis: Lessons Learned in a Doctoral Level Statistics Course Mitch Parker 
Secondary Data Analysis: Lessons Learned in a Doctoral Level Statistics Course Rachael Wilcox 
Secondary Data Analysis: Lessons Learned in a Doctoral Level Statistics Course Vanessa Gonzales 
Secondary Data Analysis: Lessons Learned in a Doctoral Level Statistics Course Juan Lebron 
Secondary Data Analysis: Lessons Learned in a Doctoral Level Statistics Course David Paitson 
Secondary Data Analysis: Lessons Learned in a Doctoral Level Statistics Course Markisha Venzant-


Sampson 
Secondary Data Analysis: Lessons Learned in a Doctoral Level Statistics Course Rachel Valle 
Secondary Data Analysis: Lessons Learned in a Doctoral Level Statistics Course Susan Skidmore 
Secondary Data Analysis: Lessons Learned in a Doctoral Level Statistics Course Julie Combs 
Perceived Self-Efficacy of Research Skills of Select Higher Education Doctoral Students Kelly O. Jacobs 
Perceived Self-Efficacy of Research Skills of Select Higher Education Doctoral Students Sheldon Moss 
Perceived Self-Efficacy of Research Skills of Select Higher Education Doctoral Students Rene Enriquez 
Perceived Self-Efficacy of Research Skills of Select Higher Education Doctoral Students Jeff Roberts 
Perceived Self-Efficacy of Research Skills of Select Higher Education Doctoral Students Scott Godley 
Maturation of Assessment Practices for States Within the Southern Association of Colleges and Schools Accreditation 
Region 


Jeff Roberts 


Differences in Beginning teacher Percentages by Accountability Rating and School Level Samson Moreno 
Private Middle School Principal Perceptions on Individual Development and School Culture Jonathan Strecker 
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First Name Last Name Graduation 
Semester 


Presentation Title 


Pascual Yacovodonato 2012 Fall Perceptions of Academically Successful Hispanic Middle 
School Students Who Participated in Transitional Bilingual 
Programs 


Janet Ray 2012 Fall A Multiple-Case Study of a Baldridge-Based Peer Review 
Process in an Urban School District 


Robert Horton 2012 Fall Differences in Academic Achievement Among Texas High 
School Students as a Function of Music Enrollment 


John Spangler 2012 Fall Closing the Gaps by 2015: College Readiness Initiative and 
Student Ethnicity in Texas Community Colleges 


Charlotte Twardowski 2012 Fall Early College Students' Perceptions Regarding Factors and 
Obstacles for Success 


Jack Hernandez 2012 Fall Hispanic Student Enrollment and Educational Attainment in 
Texas 2-Year Colleges- A Multiple-Year Statewide Study 


Deana Sheppard 2012 Fall Perceptions of First-Time in College Community Students 
Regarding Factors and Barriers for Success 


Kendall Lawrence 2012 Fall Working for Life: An Analysis of Life Satisfaction and 
Delayed Retirement Among Older College Faculty 


Christina Hagerty 2012 Fall The Relative Noncognitive Traits of Sonographers: A Delphi 
Study 


Tamara H. Harris 2012 Spring Resiliency among young adult African American males 
transitioning out of homelessness 


Jose Espinoza 2012 Spring School Sponsored Activities, Sense of Belongingness, and 
Performance Factors Among Hispanic Students 


Cedric Stewart 2012 Spring Selected African American Teachers and Their Latino 
Students: Perceptions and Attitudes of Race and Ethnicity on 
Student Academic Performance 


Ann Smith Daniels 2012 Spring A Comparison Study of Spanish Speaking Elementary 
Students in a Transitional Bilingual Education Program and an 
English as a Second Language Program in Suburban a Texas 
School District 
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Madeline Burillo 2012 Summer Marketable skills achievement awards certificate completer 


trends by ethnicity and gender at Texas community colleges 
David Clark 2012 Summer A comparative analysis of grade span configurations and 


academic achievement among 6-8 and K-8 public schools in 
Texas 


Mary Cullen 2012 Summer Student achievement, district wealth, district size, and 
instructional expenditures: A Texas statewide study 


Susan   Hersperger 2012 Summer Career and technical education: The impact of program 
investment on accountability ratings 


Bevan Koch 2012 Summer A comparison of advanced placement scores for Hispanic 
students from California, Texas, and Arizona 


Benjamin Petty 2012 Summer Low income African Americans' parental involvement in 
intermediate schools: Perceptions, practices, and influences 


Porcia West 2012 Summer The relationship between teacher quality variables and 
secondary teachers' efficacy for teaching urban minority 
students 


 Wilson Jeanine  2013 Fall An Examination of Advancement of Advanced Placement 
Scores for Black Male Students from Connecticut, Florida, 
Maryland, Massachusetts, and Texas 


Gearheart Vickie 2013 Fall The Relationship Between Rural Texas Superintendent 
Leadership Practices and Student Achievement 


Koledoye Kimberly 2013 Fall Differences in STEM Degree Attainment by Region, Ethnicity, 
and Degree Type 


Payne Jessica 2013 Fall Changes in Faculty and Student Persistence at Texas 4-year 
Universities: A Multi-Year Investigation 


Fowler Janis 2013 Fall Advanced Coursework Rates by Ethnicity: An 11-Year, 
Statewide Analysis 


Moore Robin 2013 Fall High School Size and the College Readiness Indicators in the 
State of Texas: A Multi-year, Statewide Investigation 


Wilmore-
Dafonte 


Christy 2013 Fall A Comparative Analysis of Texas Grade Five Student 
Achievement Between Year Round and Traditional School 
Calendars 


Reni Abraham 2013 Spring Math College-Readiness of Texas Community College 
Students: A Multi-Year Analysis 


Julie Barrett 2013 Spring Elementary School Computer Access, Socioeconomic Status, 
Ethnicity and Grade 5 Student Achievement 
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Carolyn McBride-


Davis 
2013 Spring A Multi-Year Comparison of Advanced Placement Scores for 


Black Students in Texas, New York, and Florida 
Somer  Franklin 2013 Spring Post-Baccalaureate Attainment of Black, Hispanic, and White 


Students at Texas Public Institutions: A Multi-Year Study 
Donzel Harvey 2013 Spring Gaps in College Readiness: ACT and SAT Differences by 


Ethnicity Across 10 School Years 
Tara Teresa 2013 Spring Hispanic Student Performance on Advanced Placement 


Exams: A Multi-Year, National Investigation 


Megan Jones 2013 Spring White and Hispanic Texas Middle School Students' Discipline 
Consequence Type and Academic Achievement: A Statewide 
Analysis 


Jill  Morris 2013 Spring Gender Differences in STEM Related Advanced Placement 
Exams 


Robert Young, Jr. 2013 Spring Dual Credit Enrollment and GPA by Ethnicity and Gender at 
Texas 2-Year  Colleges 


 Maria  Holmes 2013 Spring Ethnic and Gender Differences in Advanced Placement Exam 
Performance a Multi-year National Analysis 


Shelley Cox 2013 Summer Differences in Hispanic Access and Success Rates for Health-
Related Studies in Texas Health-Related Institutions: A Multi-
Year, Statewide Investigation 


Magdalena Denham 2013 Summer Impact of Function, Experience, and Training of School 
District Police on School Climate 


Jacob Chandler 2013 Summer College-Readiness Rates of Special Needs High School 
Graduates in Texas Public Schools 


Dana  Bible 2013 Summer Out of the Academic Closet Heteronormativity Hidden 
Curriculum, and the Experiences of Lesbian and Gay Students 
in Higher Education 


Karen  Saenz  2013 Summer Experiences Perceived Challenges, and Support Systems of 
Early College High School Students: Applications of Social 
Capital Theory 


Bonnie  Lenear 2013 Summer School District Size and Academic Performance: A Multi-
Year Study 


Ricky  Fernandez 2013 Summer Career Advancement Experiences of Hispanic Secondary 
School Principals in Suburban School Districts: A 
Phenomenology Study 
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Kelley  Moore 2014 Fall Resiliency Factors that Influence High School Completion for 


Teenage Mothers 
Kanisha Wiley 2014 Fall African American Female Superintendents in Texas 


Amanda  Clark 2014 Fall Differences in Graduation and Persistence Rates at Texas 
Public Postsecondary Institutions as a function of 
developmental education enrollment 


Lisa Severns 2014 Fall Saxon Math and Student Achievement: A Multiyear 
investigation 


Kristin Lee 2014 Fall Role of Credit-Based Transition Programs on Time-to-Degree 
Attainment and Final GPA of University Students in Texas 


Myriam  Khan 2014 Fall Differences in Teachers Gender and Ethnic/Racial 
Composition in Texas Public Schools: A Multiyear, Statewide 
Analysis 


Laurie English 2014 Fall Economic and Ethnic Differences in Math Achievement: 
Multiyear, Statewide Investigation 


Dale Underwood 2014 Spring Leadership Behaviors Exhibited by Superintendents in Urban 
School Districts That are Successfully Closing the 
Achievement Gap 


Jason Chandler 2014 Spring The Impact of NCAA Reclassification on Academic Success 
Rates 


Rosa Valles-
Martinez 


2014 Spring Differences in Student Achievement Between Early-Exit and 
Late Exit Bilingual Programs: A Multiyear, Statewide 
Investigation 


Christina Ellis 2014 Summer From Hiring Process to Retention: The Relationship among 
Accurate Job Previews, Position Fit, Teacher Satisfaction and 
Retention 


Hilton LaSalle III 2014 Summer An Exploration of Urban African American Males 
Postsecondary Life-Pathway Choices: Ecological Experiences 


Kelly  Weller 2014 Summer Compass Scores as Predictors for Success on the National 
Registry of Emergency Medical Technicians Exam 


 


 





Ed. D. Dissertations and Presentation Titles
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ELEMENTARY EDUCATION – NOVICE LEVEL 1 DDP 


Student Instructions for Novice Level 
Listed below are the three Diversity and Dispositions Proficiencies (DDPs) at this level that are expected of candidates training to be teachers. It is 
your responsibility to demonstrate how you believe you have addressed these DDPs. You should write a reflection using a minimum of 150 words, in 
which you provide evidence for each of the three DDPs. Your instructor will measure your progress based upon observation of your performance in 
class and your reflection.  


Instructor Directions for Novice Level 
At the novice level, candidates are required to submit a reflection containing a minimum of 150 words, demonstrating evidence toward competency 
on the three Diversity and Dispositions Proficiencies (DDPs) listed below for evaluation by their instructor. Use the rubric to evaluate the candidate 
based on your observations of the student in class, as well as the evidence in the reflection. Please provide any relevant feedback to the student in the 
space provided. Disregard the N/A option in the rubric.  


Rubric for Novice Level DDPs 


(1) Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1; CAEP 1,2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to professional growth and 
instruction. 


Exhibits progress towards an attitude of 
reflection and thoughtfulness about 
professional growth and instruction. 


Clearly demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 


(2) Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem‐solving and decision making for diverse learners. 
(CF 2) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to using 
technology to create an authentic 
learning environment for diverse 
learners.  


Exhibits progress towards a commitment to 
using technology to create an authentic 
learning environment for diverse learners. 


Clearly demonstrates a commitment to using technology to 
create an authentic learning environment for diverse learners. 


(3) Practices ethical behavior and intellectual honesty. (CF 3; CAEP 1, 2) 


Exhibit 1.4.e:
Key assessments and scoring guides used for assessing professional dispositions, including fairness and the belief that all students can learn
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1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to ethical 
behavior and intellectual honesty. 


Exhibits progress towards demonstrating 
ethical behavior and intellectual honesty. 


Clearly demonstrates ethical behavior and intellectual honesty.
 


(8) Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4; CAEP 1,2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to literacy, 
inquiry, and reflection. 
 


Exhibits progress towards 
demonstrating a commitment 
to literacy, inquiry, and 
reflection. 


Clearly demonstrates a commitment to literacy, inquiry, and reflection.
 


Feedback to Student:   
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ELEMENTARY EDUCATION – EMERGING COMPETENCY LEVEL 2A (LITERACY METHODS) DDP 


Student Instructions for Emerging  Level 2A 
Listed below are the six Diversity and Dispositions Proficiencies (DDPs) that are expected of candidates training to be teachers at the Emerging 
Competency (2A) level. You should provide evidence of your progress on all six DDPs by submitting a lesson plan addressing as many of these six 
DDPs as are applicable to that lesson.  In addition, you must submit a written reflection, containing a minimum of 150 words, in which you address 
all six DDPs. Your instructor will measure your progress towards competency based upon observations of your performance in class, the lesson plan 
and your reflection. You should review any feedback you received at the Novice level on the DDP assessment to make sure your current reflection 
addresses any concerns about your earlier performance.  
 
 
Instructor Directions for Emerging Level 2A 
At the Emerging 2A level, candidates are required to submit a reflection containing a minimum of 150 words and a lesson plan demonstrating 
evidence toward progress on proficiencies 1, 2, 3, 4, 5, and 8.  Use the rubric to evaluate the candidate on their progress towards all five DDP’s based 
on a lesson plan, a reflection and your observations of the student’s performance. Please provide any relevant feedback to the student in the space 
provided. Disregard the N/A option in the rubric. 


Rubric for Emerging Level 2A 


(1) Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1: CAEP 1,2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to professional growth and 
instruction. 
 


Exhibits progress towards an attitude of 
reflection and thoughtfulness about 
professional growth and instruction. 


Clearly demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 


(2) Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem‐solving and decision making for diverse learners. 
(CF 2) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to using 
technology to create an authentic 
learning environment for diverse 
learners.  


Exhibits progress towards a commitment to 
using technology to create an authentic 
learning environment for diverse learners. 


Clearly demonstrates a commitment to using technology to 
create an authentic learning environment for diverse learners. 


(3) Practices ethical behavior and intellectual honesty. (CF 3; CAEP 1,2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to ethical  Exhibits progress towards demonstrating  Clearly demonstrates ethical behavior and intellectual honesty.
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behavior and intellectual honesty.  ethical behavior and intellectual honesty.
(4) Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3; CAEP 1,2,3) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited thoughtfulness in 
communication or awareness and 
appreciation of varying voices. 


 


Exhibits progress towards demonstrating 
thoughtfulness in communication and an 
awareness and appreciation of varying 
voices. 


Clearly demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 
 


(5) Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or programs to meet the needs of culturally and linguistically diverse 
learners. (CF 3; CF 5; CAEP 1,2,3) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to learners’ 
individual needs. 


Exhibits progress towards demonstrating  
knowledge of second language acquisition 
and a commitment to adapting instruction 
or programs to meet the needs of culturally 
and linguistically diverse learners 


Clearly demonstrates knowledge of second language 
acquisition and a commitment to adapting instruction or 
programs to meet the needs of culturally and linguistically 
diverse learners. 
 


(8) Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4; CAEP 1,2,) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to literacy, 
inquiry, and reflection. 
 


Exhibits progress towards demonstrating a 
commitment to literacy, inquiry, and reflection. 


Clearly demonstrates a commitment to literacy, 
inquiry, and reflection. 
 


 
Feedback to Student: 
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ELEMENTARY EDUCATION – EMERGING COMPETENCY LEVEL 2B (CONTENT METHODS) DDP 


Student Instructions for Emerging  Level 2B 
Listed below are the eight Diversity and Dispositions Proficiencies (DDPs) that are expected of candidates training to be teachers at the Emerging 
Competency (2B) level. You should provide evidence of your progress on all seven DDPs by submitting a lesson plan addressing as many of these 
eight DDPs as are applicable to that lesson.  In addition, you must submit a written reflection containing a minimum of 200 words in which you 
address all eight DDPs. Your instructor will measure your progress towards competency, based upon observations of your performance in class, the 
lesson plan and your reflection. Please review any feedback you received at the Emerging 2A level on the DDP assessment to make sure your current 
reflection addresses any concerns about your earlier performance.  
 
 
Instructor Directions for Emerging Level 2B 
At the Emerging 2B level, candidates are required to submit a reflection containing a minimum of 200 words and a lesson plan demonstrating 
evidence toward progress on  proficiencies 1, 2, 3, 4, 5, 6, 8 and 10.  Use the rubric to evaluate the candidate on their progress towards all eight 
DDP’s based on a lesson plan, a reflection and your observations of the student’s performance. Please provide any relevant feedback to the student in 
the space provided. Disregard the N/A option in the rubric. 


Rubric for Emerging Competency Level 2B 


(1) Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1; CAEP 1, 2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to professional growth and 
instruction. 
 


Exhibits progress towards an attitude of 
reflection and thoughtfulness about 
professional growth and instruction. 


Clearly demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 


(2) Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem‐solving and decision making for diverse learners. 
(CF 2) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to using 
technology to create an authentic 
learning environment for diverse 
learners.  


Exhibits progress towards a commitment to 
using technology to create an authentic 
learning environment for diverse learners. 


Clearly demonstrates a commitment to using technology to 
create an authentic learning environment for diverse learners. 


 (3) Practices ethical behavior and intellectual honesty. (CF 3;CAEP 1,2) 
1  2 3
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Rarely   Exhibits Progress Consistently 
Exhibits limited commitment to ethical 
behavior and intellectual honesty. 


Exhibits progress towards demonstrating 
ethical behavior and intellectual honesty. 


Clearly demonstrates ethical behavior and intellectual honesty.
 


(4) Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3; CAEP 1,2,3)) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited thoughtfulness in 
communication or awareness and 
appreciation of varying voices. 


 


Exhibits progress towards demonstrating 
thoughtfulness in communication and an 
awareness and appreciation of varying 
voices. 


Clearly demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 
 


(5)Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or programs to meet the needs of culturally and linguistically diverse 
learners. (CF 3; CF 5, CAEP 1,2,3) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to learners’ 
individual needs. 


Exhibits progress towards demonstrating  
knowledge of second language acquisition 
and a commitment to adapting instruction 
or programs to meet the needs of culturally 
and linguistically diverse learners 


Clearly demonstrates knowledge of second language 
acquisition and a commitment to adapting instruction or 
programs to meet the needs of culturally and linguistically 
diverse learners. 
 


(6)Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 5; CAEP 1,2,3) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to understanding and 
exhibiting respect for diverse populations. 


Exhibits progress and growing dedication to 
understanding and exhibiting respect for 
diverse populations. 


Clearly demonstrates a strong, consistent commitment to 
understanding and exhibiting respect for diverse 
populations. 


 
(8) Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4; CAEP 1, 2) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to literacy, 
inquiry, and reflection. 
 


Exhibits progress towards demonstrating a 
commitment to literacy, inquiry, and 
reflection. 


Clearly demonstrates a commitment to literacy, inquiry, 
and reflection. 
 


(10) Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse learners. (CF 5;CAEP 1,2,3) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to learners’ 
individual needs 


Exhibits progress towards a commitment to 
adapting instruction or programs to meet 
the needs of diverse learners. 


Clearly demonstrates a commitment to adapting 
instruction or programs to meet the needs of diverse 
learners. 


Feedback to Student: 







1 
 


 


SECONDARY EDUCATION – EMERGING COMPETENCY LEVEL 2 (SECONDARY METHODS) DDP 


Student Instructions for Emerging  Level  
Listed below are the eight Diversity and Dispositions Proficiencies (DDPs) that are expected of candidates training to be teachers at the Emerging 
Competency level. You should provide evidence of your progress on all eight DDPs by submitting a lesson plan addressing as many of these eight 
DDPs as are applicable to that lesson.  In addition, you must submit a written reflection, containing a minimum of 200 words, in which you address 
all eight DDPs. Your instructor will measure your progress towards competency based upon observations of your performance in class, the lesson 
plan and your reflection. Please review any feedback you received at the Novice level on the DDP assessment to make sure your current reflection 
addresses any concerns about your earlier performance.  
 
Instructor Directions for Emerging Level  
At the Emerging level, candidates are required to submit a reflection, containing a minimum of 200 words, and a lesson plan demonstrating evidence 
toward competency of the eight Diversity and Dispositions Proficiencies (DDPs) listed in the rubric for evaluation by their instructor. Use the rubric 
to evaluate the candidate based on the lesson plan, the reflection and your observations of the student in class. Please provide any relevant feedback 
to the student in the space provided. Disregard the N/A option in the rubric. 


Rubric for Secondary Education Emerging Level 


 (1) Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1, CAEP 1, 2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to professional growth and 
instruction. 
 


Exhibits progress towards an attitude of 
reflection and thoughtfulness about 
professional growth and instruction. 


Clearly demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 


(2) Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem‐solving and decision making for diverse learners. 
(CF 2) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to using 
technology to create an authentic 
learning environment for diverse 
learners.  


Exhibits progress towards a commitment to 
using technology to create an authentic 
learning environment for diverse learners. 


Clearly demonstrates a commitment to using technology to 
create an authentic learning environment for diverse learners. 


 (3) Practices ethical behavior and intellectual honesty. (CF 3; CAEP 1, 2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to ethical 
behavior and intellectual honesty. 


Exhibits progress towards demonstrating 
ethical behavior and intellectual honesty. 


Clearly demonstrates ethical behavior and intellectual honesty.
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(4) Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3; CAEP 1,2,3) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited thoughtfulness in 
communication or awareness and 
appreciation of varying voices. 


 


Exhibits progress towards demonstrating 
thoughtfulness in communication and an 
awareness and appreciation of varying 
voices. 


Clearly demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 
 


(5)Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or programs to meet the needs of culturally and linguistically diverse 
learners. (CF 3; CF 5; CAEP 1,2,3) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to learners’ 
individual needs. 


Exhibits progress towards demonstrating  
knowledge of second language acquisition 
and a commitment to adapting instruction 
or programs to meet the needs of culturally 
and linguistically diverse learners 


Clearly demonstrates knowledge of second language 
acquisition and a commitment to adapting instruction or 
programs to meet the needs of culturally and linguistically 
diverse learners. 
 


(6)Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 5, CAEP 1,2,3) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to understanding and 
exhibiting respect for diverse populations. 


Exhibits progress and growing dedication to 
understanding and exhibiting respect for 
diverse populations. 


Clearly demonstrates a strong, consistent commitment to 
understanding and exhibiting respect for diverse 
populations. 


 
 
(8) Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4; CAEP 1,2,3) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to literacy, 
inquiry, and reflection. 
 


Exhibits progress towards demonstrating a 
commitment to literacy, inquiry, and 
reflection. 


Clearly demonstrates a commitment to literacy, inquiry, 
and reflection. 
 


(10) Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse learners. (CF 5; CAEP 1,2,3) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to learners’ 
individual needs 


Exhibits progress towards a commitment to 
adapting instruction or programs to meet 
the needs of diverse learners. 


Clearly demonstrates a commitment to adapting 
instruction or programs to meet the needs of diverse 
learners. 


 
Feedback to Student: 
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SECONDARY EDUCATION – NOVICE LEVEL 1 DDP 


Student Instructions for Novice Level 
Listed below are the three Diversity and Dispositions Proficiencies (DDPs) at this level that are expected of candidates training to be teachers. It is 
your responsibility to demonstrate how you believe you have addressed these DDPs. You should write a reflection using a minimum of 150 words, in 
which you provide evidence for each of the three DDPs. Your instructor will measure your progress based upon observation of your performance in 
class and your reflection.  
 


 
Instructor Directions for Novice Level 
At the novice level, candidates are required to submit a reflection containing a minimum of 150 words, demonstrating evidence toward competency 
on the three Diversity and Dispositions Proficiencies (DDPs) listed below for evaluation by their instructor. Use the rubric to evaluate the candidate 
based on your observations of the student in class, as well as the evidence in the reflection. Please provide any relevant feedback to the student in the 
space provided. Disregard the N/A option in the rubric.  
 


Rubric for Novice Level DDPs 


(1) Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1; CAEP 1,2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited awareness of or 
commitment to professional growth and 
instruction. 
 


Exhibits progress towards an attitude of 
reflection and thoughtfulness about 
professional growth and instruction. 


Clearly demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 


(2) Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem‐solving and decision making for diverse learners. 
(CF 2) 


1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to using 
technology to create an authentic 
learning environment for diverse 
learners.  


Exhibits progress towards a commitment 
to using technology to create an authentic 
learning environment for diverse learners. 


Clearly demonstrates a commitment to using technology to 
create an authentic learning environment for diverse 
learners. 


(3) Practices ethical behavior and intellectual honesty. (CF 3; CAEP 1, 2) 
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1 
Rarely  


2
Exhibits Progress 


3
Consistently  


Exhibits limited commitment to ethical 
behavior and intellectual honesty. 


Exhibits progress towards demonstrating 
ethical behavior and intellectual honesty. 


Clearly demonstrates ethical behavior and intellectual 
honesty. 
 


(8) Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4; CAEP 1,2) 
1 


Rarely  
2


Exhibits Progress 
3


Consistently  
Exhibits limited commitment to literacy, 
inquiry, and reflection. 
 


Exhibits progress towards 
demonstrating a commitment 
to literacy, inquiry, and 
reflection. 


Clearly demonstrates a commitment to literacy, inquiry, and 
reflection. 
 


Feedback to Student:   
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ELEMENTARY & SECONDARY EDUCATION – COMPETENT LEVEL 3 (STUDENT TEACHING) DDP 


Student Instructions for Competent Level 3 
As part of the Field Experience Binder in Student Teaching, you should submit an essay of no less than 200 words that addresses all 10 of the 
Dispositions and Diversity Proficiencies.  This essay should be completed before the end of your first placement.  Your mentor teacher(s) and your 
University Supervisor will use this essay and their observations of your classroom teaching to assess your DDPs on Form D. 
  
 
Instructor Directions for Competent Level 3 
During student teaching, candidates are required to submit 1 or 2 pieces of evidence reflecting progress toward proficiency of each DDP for 
evaluation by the mentor teacher and/or university supervisor.  During student teaching, the mentor teacher and/or university supervisor will evaluate 
the candidate based on observation and the evidence using the rubric.  


Rubric for Competent Level 3 (Part of Form D) 


   Rarely (Unsatisfactory) 1  Sometimes (Exhibits Progress) 
2  Consistently (Proficient) 3 


1. Demonstrates an attitude of reflection 
and thoughtfulness about professional 
growth and instruction. (CF1) 


Exhibits limited awareness of 
or commitment to 
professional growth and 
instruction. 


Exhibits progress towards an 
attitude of reflection and 
thoughtfulness about 
professional growth and 
instruction. 


Clearly demonstrates an 
attitude of reflection and 
thoughtfulness about 
professional growth and 
instruction. 


2. Demonstrates a commitment to using 
technology to create an authentic learning 
environment that promotes problem‐
solving and decision making for diverse 
learners. (CF 2) 


Exhibits limited commitment 
to technology use. 


Exhibits progress towards a 
commitment to use 
technology. 


Clearly demonstrates a strong, 
consistent commitment to use 
of technology. 


3. Practices ethical behavior and 
intellectual honesty. (CF 3) 


Exhibits limited commitment 
to ethical behavior and 
intellectual honesty. 


Exhibits progress towards 
demonstrating ethical 
behavior and intellectual 
honesty. 


Clearly demonstrates ethical 
behavior and intellectual 
honesty. 
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4. Demonstrates thoughtfulness in 
communication and an awareness and 
appreciation of varying voices. (CF 3) 


Exhibits limited 
thoughtfulness in 
communication or awareness 
and appreciation of varying 
voices. 


Exhibits progress towards 
demonstrating thoughtfulness 
in communication and an 
awareness and appreciation of 
varying voices. 


Clearly demonstrates 
thoughtfulness in 
communication and an 
awareness and appreciation of 
varying voices. 


5. Demonstrates knowledge of second 
language acquisition and a commitment to 
adapting instruction or programs to meet 
the needs of culturally and linguistically 
diverse learners. (CF 3; CF 5) 


Exhibits limited commitment 
to learners’ individual needs. 


Exhibits progress towards 
demonstrating knowledge of 
second language acquisition 
and a commitment to 
adapting instruction or 
programs to meet the needs 
of culturally and linguistically 
diverse learners. 


Clearly demonstrates 
knowledge of second language 
acquisition and a commitment 
to adapting instruction or 
programs to meet the needs 
of culturally and linguistically 
diverse learners. 


6. Demonstrates ability to be 
understanding, respectful and inclusive of 
diverse populations. (CF 3; CF 5) 


Exhibits limited awareness of 
or commitment to 
understanding and exhibiting 
respect for diverse 
populations. 


Exhibits progress and growing 
dedication to understanding 
and exhibiting respect for 
diverse populations. 


Clearly demonstrates a strong, 
consistent commitment to 
understanding and exhibiting 
respect for diverse 
populations. 


7. Uses assessment as a tool to evaluate 
learning and improve instruction for all 
learners. (CF 4) 


Exhibits limited awareness of 
the purpose of assessment. 


Exhibits progress towards 
demonstration that 
assessment is viewed as a tool 
to evaluate learning and 
improve instruction. 


Clearly demonstrates, through 
documentation, that 
assessment is viewed as a tool 
to evaluate learning and 
improve instruction. 


8. Demonstrates a commitment to 
literacy, inquiry, and reflection. (CF 1; CF 
4) 


Exhibits limited commitment 
to literacy, inquiry, and 
reflection. 


Exhibits progress towards 
demonstrating a commitment 
to literacy, inquiry, and 
reflection. 


Clearly demonstrates a 
commitment to literacy, 
inquiry, and reflection. 


9. Leads diverse learners to higher level 
thinking in cognitive, affective and/or 
psychomotor domains. (CF 5) 


Exhibits limited awareness of 
or commitment to leading 
students to higher level 
thinking in cognitive, affective 
and psychomotor domains. 


Exhibits progress towards a 
belief in leading students to 
higher level thinking in 
cognitive, affective and/or 
psychomotor domains. 


Clearly demonstrates a belief 
in leading students to higher 
level thinking in cognitive, 
affective and psychomotor 
domains. 


10. Demonstrates a commitment to 
adapting instruction or programs to meet 
the needs of diverse learners. (CF 5) 


Exhibits limited commitment 
to learners’ individual needs. 


Exhibits progress towards a 
commitment to adapting 
instruction or programs to 


Clearly demonstrates a 
commitment to adapting 
instruction or programs to 
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meet the needs of diverse 
learners. 


meet the needs of diverse 
learners. 
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 General Information   Custom Form    


 The following is a preview of the "Basic" sub-tab you have created for your artifact template. In addition to this, the user
 will see the "Feedback" sub-tab.


 Students,


PLEASE NOTE THIS ARTIFACT SHOULD NOT BE USED BY UNDERGRADUATE AND POSTBAC STUDENTS
 SEEKING INITIAL TEACHER CERTIFICATION. IT IS FOR STUDENTS IN ADVANCED PROGRAMS SUCH AS
 PRINCIPALS. LIBRARIANS, AND COUNSELORS.


 Follow your instructor's guidelines when filling out this form.


 It is strongly suggested you print this out or make an electronic copy of it before actually filling it out as there is
 reflection required that will likely take longer than 30 minutes to create from scratch. Tk20 will time out in 30 minutes!


 Create your reflection outside of Tk20, then return, create this artifact, copying and pasting in your reflection.


 THE TITLE OF THIS ARTIFACT SHOULD INCLUDE THE COURSE NAME, SEMESTER, AND ACTIVITY.
 EXAMPLE: "ABCD 5321 - Fall 2014 - Student Council Election"


 Basic Information


Title*


Description


 Advanced Field Experience Dispositions and Diversity Proficiency Student Artifact


  This artifact is used for advanced candidates who are completing the Dispositions and Diversity
 Proficiencies assignment in one or more classes.


 Candidates who will be working in public schools should use experiences from public schools or
 experiences when they engaged with K-12 children.


 Candidates who complete this artifact who will not be working in public schools (this will be candidates
 seeking LPC, LMFT, etc.) may use examples of experiences with others from any age group in any
 setting where they believe that they can adequately describe the diversity of the group and
 demonstrate the dispositions listed below.
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Rich Text Formatting


 happened at a school,
 what school district is
 the school in?
Setting (i.e. particular
 class, club or other)*
Date(s) of Field
 Experience Activity*
Total Time in this Field
 Experience in Hours and
 Minutes (Ex: two hours
 and thirty minutes would
 be 2:30).*


  Diversity


In this field experience, I worked with students *
  Yes  No  Unknown


 who are Ethnically Diverse *


 with Exceptionalities *


 who are Socioeconomically Diverse *


 who are English Language Learners *


  Essay / Reflection


 Please copy and paste in
 a short essay / reflection
 that provides details and
 evidence that you have
 mastered the standards.


Included should be
 details about "Yes"
 answers to Diversity
 and Dispositions.*


  Disposition and Diversity Proficiencies


 Choose "Yes" if THIS Field Experience and Reflection addressed one or more of these Disposition and
 Diversity Proficiencies. 


 Be sure to support your "Yes" answers in your reflection.


 1. Demonstrates ability
 to be understanding,
 respectful and inclusive
 of diverse populations. *


Yes No


 2. Demonstrates an
 attitude of reflection and
 thoughtfulness about
 professional growth and
 instruction. *


Yes No


 3. Demonstrates a
 commitment to literacy,
 inquiry, and reflection. *


Yes No


 4. Practices ethical
 behavior and intellectual
 honesty. *


Yes No


 5. Demonstrates
 thoughtfulness in


Yes No
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 PM


 communication and an
 awareness and
 appreciation of varying
 voices. *
 6. Demonstrates a
 commitment to adapting
 instruction or programs
 to meet the needs of
 diverse learners. *


Yes No


 7. Demonstrates
 knowledge of second
 language acquisition and
 a commitment to
 adapting instruction or
 programs to meet the
 needs of culturally and
 linguistically diverse
 learners. *


Yes No


 8. Leads diverse learners
 to higher level thinking
 in cognitive, affective
 and/or psychomotor
 domains. *


Yes No


 9. Uses assessment as a
 tool to evaluate learning
 and improve instruction
 for all learners. *


Yes No


 10. Demonstrates a
 commitment to using
 technology to create an
 authentic learning
 environment that
 promotes problem-
solving and decision
 making for diverse
 learners. *


Yes No


 
Cancel
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javascript:go('cancel')
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 Diversity in Field Experiences


 * Please assess. Note that candidates who complete this assignment who will not be working in public schools (this will be
 candidates seeking LPC, LMFT, etc.) may use examples of experiences with others from any age group in any setting where
 they believe that they can adequately describe the diversity of the group and demonstrate the dispositions listed below.
Criterion Performance Rating
 little or


 no
 evidence


nominal
 evidence


acceptable
 evidence


 Score


The candidate’s evidence indicates that he/she participated in extensive field
 experiences within this course


 0  1  2 


The candidate’s evidence indicates that his/ her interaction with P-12 students
 during these field experiences was substantive


 0  1  2 


The candidate’s evidence indicates that he/she identified issues of significance
 as related to P-12 student diversity


 0  1  2 


The candidate’s evidence indicates that he/she understands the relationship
 between the issues identified and their effect on the candidate’s professional
 role in student learning


 0  1  2 


The candidate’s evidence indicates that he/ she developed strategies related to
 his/her professional role for improving student learning


 0  1  2 


The candidate’s evidence indicates that he/ she developed strategies for
 improving effectiveness in his/her professional role


 0  1  2 


   Rubric
 Score


   Rubric
 Mean


 * This candidate participated in field experiences with P-12 students and provided evidence of that experience with reference to
 these diversities. Note that candidates who complete this assignment who will not be working in public schools (this will be
 candidates seeking LPC, LMFT, etc.) may use examples of experiences with others from any age group in any setting where
 they believe that they can adequately describe the diversity of the group and demonstrate the dispositions listed below.
Criterion Performance Rating
 not experienced experienced at a nominal level acceptable experience  Score


Ethnicity  0  1  2 


Exceptionality  0  1  2 


Socioeconomics  0  1  2 


Linguistic Diversity  0  1  2 


   Rubric Score


   Rubric Mean
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 * Evidence submitted for Dispositions and Diversity Proficiency was demonstrated. Note that candidates who complete this
 assignment who will not be working in public schools (this will be candidates seeking LPC, LMFT, etc.) may use examples of
 experiences with others from any age group in any setting where they believe that they can adequately describe the diversity of
 the group and demonstrate the dispositions listed below.
Criterion Performance Rating
 Rarely


 (Unsatisfactory)
Sometimes (Exhibits
 Progress)


Consistently (Proficient)  Score


1. Demonstrates ability to
 be understanding,
 respectful and inclusive of
 diverse populations.


 0 


 Exhibits little
 awareness of or
 commitment to
 understanding and
 exhibiting respect for
 diverse populations.


 1 


 Exhibits progress and growing
 dedication to understanding
 and exhibiting respect for
 diverse populations.


 2 


 Clearly demonstrates a
 strong, consistent
 commitment to
 understanding and exhibiting
 respect for diverse
 populations.


2. Demonstrates an attitude
 of reflection and
 thoughtfulness about
 professional growth and
 instruction.


 0 


 Exhibits little
 awareness of or
 commitment to
 professional growth
 and instruction.


 1 


 Exhibits progress towards an
 attitude of reflection and
 thoughtfulness about
 professional growth and
 instruction.


 2 


 Clearly demonstrates an
 attitude of reflection and
 thoughtfulness about
 professional growth and
 instruction.


3. Demonstrates a
 commitment to literacy,
 inquiry, and reflection.


 0 


 Exhibits little
 commitment to
 literacy, inquiry, and
 reflection.


 1 


 Exhibits progress towards
 demonstrating a commitment to
 literacy, inquiry, and reflection.


 2 


 Clearly demonstrates a
 commitment to literacy,
 inquiry, and reflection.


4. Practices ethical behavior
 and intellectual honesty.


 0 


 Exhibits little
 commitment to
 ethical behavior and
 intellectual honesty.


 1 


 Exhibits progress towards
 demonstrating ethical behavior
 and intellectual honesty.


 2 


 Clearly demonstrates ethical
 behavior and intellectual
 honesty.


5. Demonstrates
 thoughtfulness in
 communication and an
 awareness and
 appreciation of varying
 voices.


 0 


 Exhibits little
 thoughtfulness in
 communication or
 awareness and
 appreciation of
 varying voices.


 1 


 Exhibits progress towards
 demonstrating thoughtfulness
 in communication and an
 awareness and appreciation of
 varying voices.


 2 


 Clearly demonstrates
 thoughtfulness in
 communication and an
 awareness and appreciation
 of varying voices.


6. Demonstrates a
 commitment to adapting
 instruction or programs to
 meet the needs of diverse
 learners.


 0 


 Exhibits little
 commitment to
 learners’ individual
 needs.


 1 


 Exhibits progress towards a
 commitment to adapting
 instruction or programs to meet
 the needs of diverse learners.


 2 


 Clearly demonstrates a
 commitment to adapting
 instruction or programs to
 meet the needs of diverse
 learners.


7. Demonstrates knowledge
 of second language
 acquisition and a
 commitment to adapting
 instruction or programs to


 0 


 Exhibits little
 commitment to
 learners’ individual
 needs.


 1 


 Exhibits progress towards
 demonstrating knowledge of
 second language acquisition
 and a commitment to adapting


 2 


 Clearly demonstrates
 knowledge of second
 language acquisition and a
 commitment to adapting
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 meet the needs of culturally
 and linguistically diverse
 learners.


 instruction or programs to meet
 the needs of culturally and
 linguistically diverse learners.


 instruction or programs to
 meet the needs of culturally
 and linguistically diverse
 learners.


8. Leads diverse learners to
 higher level thinking in
 cognitive, affective and/or
 psychomotor domains.


 0 


 Exhibits little
 awareness of or
 commitment to
 leading students to
 higher level thinking
 in cognitive, affective
 and psychomotor
 domains.


 1 


 Exhibits progress towards a
 belief in leading students to
 higher level thinking in
 cognitive, affective and/or
 psychomotor domains.


 2 


 Clearly demonstrates a
 belief in leading students to
 higher level thinking in
 cognitive, affective and
 psychomotor domains.


9. Uses assessment as a
 tool to evaluate learning
 and improve instruction for
 all learners.


 0 


 Exhibits little
 awareness of the
 purpose of
 assessment.


 1 


 Exhibits progress towards
 demonstration that assessment
 is viewed as a tool to evaluate
 learning and improve
 instruction.


 2 


 Clearly demonstrates,
 through documentation, that
 assessment is viewed as a
 tool to evaluate learning and
 improve instruction.


10. Demonstrates a
 commitment to using
 technology to create an
 authentic learning
 environment that promotes
 problem-solving and
 decision making for diverse
 learners.


 0 


 Exhibits little
 commitment to
 technology use.


 1 


 Exhibits progress towards a
 commitment to use technology.


 2 


 Clearly demonstrates a
 strong, consistent
 commitment to use of
 technology.


   Rubric Score


   Rubric Mean


 


Total Score  0.0


Total Mean
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Exhibit 1.4.e: Key Assessments and Scoring Guides




Exhibit 1.4.f 


Aggregate data on key assessments of candidates' professional dispositions (Data should be 
disaggregated by program and level regardless of location or method of delivery.) 


The following exhibit provides information on candidate dispositions.  First, aggregate reports 
for initial program are provided, followed by disaggregated data for initial programs.  Next, 
aggregate reports for advanced programs are offered.  Finally, disaggregated data for advanced 
programs are provided.  All of these reports focus on academic year 2013-2014.  However, the 
unit can provide any combination of reports across 2010-2014 during the site visit.  Program 
names are highlighted to aid in identifying programs.  Appendix A contains the 2014-2014 
comparison reports which indicates the number and percentage of candidates showing growth 
across that time. 







Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: All UG Elementary Education  AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


6 (2.06%) 19 (6.53%) 266 (91.41%) 5 (2.16%) 60 (25.97%) 166 (71.86%) 0 (0%) 16 (6.64%) 225 (93.36%) 0 (0%) 45 (12.75%) 308 (87.25%)


2. Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners. 


3 (1.03%) 24 (8.25%) 264 (90.72%) 3 (1.3%) 63 (27.27%) 165 (71.43%) 2 (0.92%) 9 (4.15%) 206 (94.93%) 1 (0.29%) 58 (16.57%) 291 (83.14%)


3. Practices ethical behavior and intellectual honesty.  7 (2.41%) 18 (6.19%) 266 (91.41%) 1 (0.43%) 44 (19.05%) 186 (80.52%) 0 (0%) 7 (2.9%) 234 (97.1%) 0 (0%) 17 (4.8%) 337 (95.2%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


2 (0.87%) 52 (22.51%) 177 (76.62%) 1 (0.41%) 17 (7.05%) 223 (92.53%) 0 (0%) 45 (12.78%) 307 (87.22%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


2 (0.87%) 89 (38.7%) 139 (60.43%) 0 (0%) 13 (5.39%) 228 (94.61%) 0 (0%) 84 (24.35%) 261 (75.65%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 8 (3.32%) 233 (96.68%) 0 (0%) 42 (11.86%) 312 (88.14%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


1 (0.28%) 57 (16.19%) 294 (83.52%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


8 (2.75%) 19 (6.53%) 264 (90.72%) 2 (0.87%) 59 (25.65%) 169 (73.48%) 0 (0%) 15 (6.22%) 226 (93.78%) 0 (0%) 49 (13.84%) 305 (86.16%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


1 (0.28%) 82 (23.16%) 271 (76.55%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 8 (3.32%) 233 (96.68%) 2 (0.57%) 53 (15.01%) 298 (84.42%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CIEE 3374.
Level 2a (DDP Standards 1,2,3,4,5 & 8) is assessed in Literacy Methods.
Level 2b (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 18, 2014
SHSU COE Center for Assessment and Accreditation


Level 1 ‐ Novice Level 2a ‐ Emerging Competency Level 3 ‐ CompetentLevel 2b ‐ Emerging Competency
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: All UG Secondary Education AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 (1.24%) 82 (50.93%) 77 (47.83%) 2 (1.4%) 7 (4.9%) 134 (93.71%) 0 (0%) 25 (19.23%) 105 (80.77%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


1 (0.62%) 79 (49.07%) 81 (50.31%) 2 (1.4%) 11 (7.69%) 130 (90.91%) 0 (0%) 41 (32.28%) 86 (67.72%)


3. Practices ethical behavior and intellectual honesty.  3 (1.86%) 67 (41.61%) 91 (56.52%) 1 (0.7%) 6 (4.2%) 136 (95.1%) 1 (0.77%) 9 (6.92%) 120 (92.31%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


2 (1.4%) 9 (6.29%) 132 (92.31%) 0 (0%) 18 (13.95%) 111 (86.05%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


2 (1.4%) 8 (5.59%) 133 (93.01%) 0 (0%) 53 (43.44%) 69 (56.56%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


2 (1.4%) 6 (4.2%) 135 (94.41%) 0 (0%) 16 (12.5%) 112 (87.5%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 30 (23.26%) 99 (76.74%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


6 (3.73%) 88 (54.66%) 67 (41.61%) 1 (0.7%) 9 (6.29%) 133 (93.01%) 0 (0%) 31 (24.22%) 97 (75.78%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


1 (0.79%) 44 (34.65%) 82 (64.57%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


2 (1.4%) 5 (3.5%) 136 (95.1%) 0 (0%) 28 (21.71%) 101 (78.29%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 23, 2014
SHSU COE Center for Assessment and Accreditation


Level 1 ‐ Novice Level 3 ‐ CompetentLevel 2 ‐ Emerging Competency
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: Post-Bac. ‐ Initial Certification AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness
about professional growth and instruction. 


0 (0%) 1 (3.45%) 28 (96.55%)  (0%) 7 (41.18%) 10 (58.82%) 0 (0%) 13 (27.08%) 35 (72.92%)


2. Demonstrates a commitment to using technology to create an
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


 (0%) 3 (10.34%) 26 (89.66%) 0 (0%) 13 (27.66%) 34 (72.34%)


3. Practices ethical behavior and intellectual honesty.   (0%) 1 (3.45%) 28 (96.55%)  (0%) 3 (17.65%) 14 (82.35%) 0 (0%) 2 (4.17%) 46 (95.83%)


4. Demonstrates thoughtfulness in communication and an
awareness and appreciation of varying voices. 


 (0%) 6 (35.29%) 11 (64.71%) 0 (0%) 5 (10.64%) 42 (89.36%)


5. Demonstrates knowledge of second language acquisition and
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


 (0%) 8 (47.06%) 9 (52.94%) 0 (0%) 15 (33.33%) 30 (66.67%)


6. Demonstrates ability to be understanding, respectful and
inclusive of diverse populations.


 (0%) 2 (11.76%) 15 (88.24%) 0 (0%) 1 (2.08%) 47 (97.92%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 14 (29.17%) 34 (70.83%)


8. Demonstrates a commitment to literacy, inquiry, and
reflection. 


 (0%) 2 (6.9%) 27 (93.1%)  (0%) 2 (11.76%) 15 (88.24%) 0 (0%) 13 (27.66%) 34 (72.34%)


9. Leads diverse learners to higher level thinking in cognitive,
affective and/or psychomotor domains.


1 (2.08%) 14 (29.17%) 33 (68.75%)


10. Demonstrates a commitment to adapting instruction or
programs to meet the needs of diverse learners. 


 (0%) 2 (11.76%) 15 (88.24%) 0 (0%) 9 (18.75%) 39 (81.25%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods or in the first half of a PB Internship course.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 23, 2014
SHSU COE Center for Assessment and Accreditation
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: 4‐8 ELAR and Social Studies  AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 3 (18.75%) 13 (81.25%) 0 (0%) 4 (25%) 12 (75%) 0 (0%) 0 (0%) 22 (100%) 0 (0%) 5 (26.32%) 14 (73.68%)


2. Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners. 


0 (0%) 3 (18.75%) 13 (81.25%) 1 (6.25%) 4 (25%) 11 (68.75%) 2 (18.18%) 1 (9.09%) 8 (72.73%) 0 (0%) 2 (10.53%) 17 (89.47%)


3. Practices ethical behavior and intellectual honesty.  1 (6.25%) 1 (6.25%) 14 (87.5%) 0 (0%) 4 (25%) 12 (75%) 0 (0%) 1 (4.55%) 21 (95.45%) 0 (0%) 1 (5.26%) 18 (94.74%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 3 (18.75%) 13 (81.25%) 0 (0%) 0 (0%) 22 (100%) 0 (0%) 6 (31.58%) 13 (68.42%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 6 (37.5%) 10 (62.5%) 0 (0%) 0 (0%) 22 (100%) 0 (0%) 9 (47.37%) 10 (52.63%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 1 (4.55%) 21 (95.45%) 0 (0%) 5 (26.32%) 14 (73.68%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 7 (36.84%) 12 (63.16%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 2 (12.5%) 14 (87.5%) 0 (0%) 5 (31.25%) 11 (68.75%) 0 (0%) 1 (4.55%) 21 (95.45%) 0 (0%) 3 (15.79%) 16 (84.21%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 7 (36.84%) 12 (63.16%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 0 (0%) 22 (100%) 0 (0%) 6 (31.58%) 13 (68.42%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CIEE 3374.
Level 2a (DDP Standards 1,2,3,4,5 & 8) is assessed in Literacy Methods.
Level 2b (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 18, 2014
SHSU COE Center for Assessment and Accreditation
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: 4‐8 Math and Science AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 1 (6.25%) 15 (93.75%) 0 (0%) 0 (0%) 18 (100%) 0 (0%) 3 (13.64%) 19 (86.36%)


2. Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners. 


0 (0%) 0 (0%) 16 (100%) 0 (0%) 0 (0%) 14 (100%) 0 (0%) 2 (9.09%) 20 (90.91%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 0 (0%) 16 (100%) 0 (0%) 0 (0%) 18 (100%) 0 (0%) 0 (0%) 22 (100%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


1 (5.56%) 0 (0%) 17 (94.44%) 0 (0%) 2 (9.09%) 20 (90.91%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 0 (0%) 18 (100%) 0 (0%) 6 (28.57%) 15 (71.43%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 18 (100%) 0 (0%) 2 (9.09%) 20 (90.91%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 3 (13.64%) 19 (86.36%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 0 (0%) 16 (100%) 0 (0%) 0 (0%) 18 (100%) 0 (0%) 4 (18.18%) 18 (81.82%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 4 (18.18%) 18 (81.82%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 0 (0%) 18 (100%) 0 (0%) 5 (22.73%) 17 (77.27%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CIEE 3374.
Level 2a (DDP Standards 1,2,3,4,5 & 8) is assessed in Literacy Methods.
Level 2b (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 18, 2014
SHSU COE Center for Assessment and Accreditation


Level 1 ‐ Novice Level 3 ‐ CompetentLevel 2b ‐ Emerging Competency



mbf005

Highlight







Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: 4‐8 Math AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


1 (3.7%) 2 (7.41%) 24 (88.89%) 0 (0%) 0 (0%) 17 (100%) 0 (0%) 1 (4.17%) 23 (95.83%)


2. Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners. 


0 (0%) 3 (11.11%) 24 (88.89%) 0 (0%) 0 (0%) 8 (100%) 0 (0%) 3 (12.5%) 21 (87.5%)


3. Practices ethical behavior and intellectual honesty.  1 (3.7%) 2 (7.41%) 24 (88.89%) 0 (0%) 0 (0%) 17 (100%) 0 (0%) 0 (0%) 24 (100%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 0 (0%) 17 (100%) 0 (0%) 1 (4.17%) 23 (95.83%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 0 (0%) 17 (100%) 0 (0%) 6 (26.09%) 17 (73.91%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 17 (100%) 0 (0%) 1 (4.17%) 23 (95.83%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 4 (16.67%) 20 (83.33%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 3 (11.11%) 24 (88.89%) 0 (0%) 0 (0%) 17 (100%) 0 (0%) 3 (12.5%) 21 (87.5%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 4 (16.67%) 20 (83.33%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 0 (0%) 17 (100%) 0 (0%) 4 (16.67%) 20 (83.33%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CIEE 3374.
Level 2a (DDP Standards 1,2,3,4,5 & 8) is assessed in Literacy Methods.
Level 2b (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 18, 2014
SHSU COE Center for Assessment and Accreditation


Level 1 ‐ Novice Level 3 ‐ CompetentLevel 2b ‐ Emerging Competency
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: EC‐6 Bilingual Generalist AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 (6.45%) 6 (19.35%) 23 (74.19%) 0 (0%) 5 (25%) 15 (75%) 0 (0%) 1 (11.11%) 8 (88.89%) 0 (0%) 1 (4.55%) 21 (95.45%)


2. Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners. 


1 (3.23%) 7 (22.58%) 23 (74.19%) 0 (0%) 5 (25%) 15 (75%) 0 (0%) 0 (0%) 9 (100%) 0 (0%) 4 (18.18%) 18 (81.82%)


3. Practices ethical behavior and intellectual honesty.  1 (3.23%) 6 (19.35%) 24 (77.42%) 0 (0%) 2 (10%) 18 (90%) 0 (0%) 0 (0%) 9 (100%) 0 (0%) 0 (0%) 22 (100%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 4 (20%) 16 (80%) 0 (0%) 1 (11.11%) 8 (88.89%) 0 (0%) 4 (18.18%) 18 (81.82%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


1 (5%) 3 (15%) 16 (80%) 0 (0%) 0 (0%) 9 (100%) 0 (0%) 1 (4.55%) 21 (95.45%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 9 (100%) 0 (0%) 2 (9.09%) 20 (90.91%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 1 (4.55%) 21 (95.45%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


5 (16.13%) 3 (9.68%) 23 (74.19%) 0 (0%) 5 (25%) 15 (75%) 0 (0%) 0 (0%) 9 (100%) 0 (0%) 3 (13.64%) 19 (86.36%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 5 (22.73%) 17 (77.27%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 0 (0%) 9 (100%) 0 (0%) 3 (13.64%) 19 (86.36%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CIEE 3374.
Level 2a (DDP Standards 1,2,3,4,5 & 8) is assessed in Literacy Methods.
Level 2b (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 18, 2014
SHSU COE Center for Assessment and Accreditation


Level 1 ‐ Novice Level 2a ‐ Emerging Competency Level 3 ‐ CompetentLevel 2b ‐ Emerging Competency
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: EC‐6 Generalist AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 (1.34%) 5 (3.36%) 142 (95.3%) 1 (0.66%) 43 (28.48%) 107 (70.86%) 0 (0%) 11 (8.66%) 116 (91.34%) 0 (0%) 30 (14.63%) 175 (85.37%)


2. Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners. 


1 (0.67%) 7 (4.7%) 141 (94.63%) 2 (1.32%) 41 (27.15%) 108 (71.52%) 0 (0%) 6 (4.72%) 121 (95.28%) 1 (0.5%) 39 (19.4%) 161 (80.1%)


3. Practices ethical behavior and intellectual honesty.  3 (2.01%) 5 (3.36%) 141 (94.63%) 1 (0.66%) 27 (17.88%) 123 (81.46%) 0 (0%) 5 (3.94%) 122 (96.06%) 0 (0%) 13 (6.34%) 192 (93.66%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 36 (23.84%) 115 (76.16%) 0 (0%) 12 (9.45%) 115 (90.55%) 0 (0%) 24 (11.76%) 180 (88.24%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 66 (43.71%) 85 (56.29%) 0 (0%) 12 (9.45%) 115 (90.55%) 0 (0%) 47 (23.27%) 155 (76.73%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 6 (4.72%) 121 (95.28%) 0 (0%) 26 (12.68%) 179 (87.32%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


1 (0.49%) 35 (17.16%) 168 (82.35%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


2 (1.34%) 4 (2.68%) 143 (95.97%) 1 (0.66%) 39 (25.83%) 111 (73.51%) 0 (0%) 9 (7.09%) 118 (92.91%) 0 (0%) 30 (14.63%) 175 (85.37%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


1 (0.49%) 50 (24.39%) 154 (75.12%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 7 (5.51%) 120 (94.49%) 2 (0.98%) 31 (15.2%) 171 (83.82%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CIEE 3374.
Level 2a (DDP Standards 1,2,3,4,5 & 8) is assessed in Literacy Methods.
Level 2b (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: EC‐6 Generalist with Special Education AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 2 (4.44%) 43 (95.56%) 4 (8.89%) 8 (17.78%) 33 (73.33%) 0 (0%) 4 (8.33%) 44 (91.67%) 0 (0%) 5 (8.2%) 56 (91.8%)


2. Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners. 


0 (0%) 4 (8.89%) 41 (91.11%) 0 (0%) 13 (28.89%) 32 (71.11%) 0 (0%) 2 (4.17%) 46 (95.83%) 0 (0%) 8 (12.9%) 54 (87.1%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 4 (8.89%) 41 (91.11%) 0 (0%) 11 (24.44%) 34 (75.56%) 0 (0%) 1 (2.08%) 47 (97.92%) 0 (0%) 3 (4.84%) 59 (95.16%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


2 (4.44%) 9 (20%) 34 (75.56%) 0 (0%) 4 (8.33%) 44 (91.67%) 0 (0%) 8 (13.11%) 53 (86.89%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


1 (2.27%) 14 (31.82%) 29 (65.91%) 0 (0%) 1 (2.08%) 47 (97.92%) 0 (0%) 15 (25.86%) 43 (74.14%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 1 (2.08%) 47 (97.92%) 0 (0%) 6 (9.68%) 56 (90.32%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 7 (11.48%) 54 (88.52%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 7 (15.56%) 38 (84.44%) 1 (2.27%) 10 (22.73%) 33 (75%) 0 (0%) 5 (10.42%) 43 (89.58%) 0 (0%) 6 (9.68%) 56 (90.32%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 12 (19.35%) 50 (80.65%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 1 (2.08%) 47 (97.92%) 0 (0%) 4 (6.45%) 58 (93.55%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CIEE 3374.
Level 2a (DDP Standards 1,2,3,4,5 & 8) is assessed in Literacy Methods.
Level 2b (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 18, 2014
SHSU COE Center for Assessment and Accreditation


Level 1 ‐ Novice Level 2a ‐ Emerging Competency Level 3 ‐ CompetentLevel 2b ‐ Emerging Competency
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG 6‐12 Agriculture AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 11 (68.75%) 5 (31.25%) 0 (0%) 2 (18.18%) 9 (81.82%)  (0%)  (0%)  (0%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 7 (43.75%) 9 (56.25%) 0 (0%) 2 (18.18%) 9 (81.82%)  (0%)  (0%)  (0%)


3. Practices ethical behavior and intellectual honesty.  1 (6.25%) 7 (43.75%) 8 (50%) 0 (0%) 2 (18.18%) 9 (81.82%)  (0%)  (0%)  (0%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 4 (36.36%) 7 (63.64%)  (0%)  (0%)  (0%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 3 (27.27%) 8 (72.73%)  (0%)  (0%)  (0%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 3 (27.27%) 8 (72.73%)  (0%)  (0%)  (0%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


 (0%)  (0%)  (0%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


1 (6.25%) 9 (56.25%) 6 (37.5%) 0 (0%) 3 (27.27%) 8 (72.73%)  (0%)  (0%)  (0%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


 (0%)  (0%)  (0%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 2 (18.18%) 9 (81.82%)  (0%)  (0%)  (0%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 23, 2014
SHSU COE Center for Assessment and Accreditation


Level 1 ‐ Novice Level 3 ‐ CompetentLevel 2 ‐ Emerging Competency
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG 6‐12 Family Consumer Science  AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 0 (0%) 1 (100%) 0 (0%) 0 (0%) 2 (100%) 0 (0%) 2 (50%) 2 (50%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%) 2 (100%) 0 (0%) 1 (25%) 3 (75%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 0 (0%) 1 (100%) 0 (0%) 0 (0%) 2 (100%) 0 (0%) 1 (25%) 3 (75%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 0 (0%) 2 (100%) 0 (0%) 2 (50%) 2 (50%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 0 (0%) 2 (100%) 0 (0%) 2 (50%) 2 (50%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 2 (100%) 0 (0%) 2 (50%) 2 (50%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 2 (50%) 2 (50%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%) 2 (100%) 0 (0%) 2 (50%) 2 (50%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 2 (50%) 2 (50%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 0 (0%) 2 (100%) 0 (0%) 2 (50%) 2 (50%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 23, 2014
SHSU COE Center for Assessment and Accreditation


Level 1 ‐ Novice Level 3 ‐ CompetentLevel 2 ‐ Emerging Competency
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG 7‐12 English Language Arts and Reading AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 11 (55%) 9 (45%) 1 (5.26%) 0 (0%) 18 (94.74%) 0 (0%) 7 (38.89%) 11 (61.11%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 13 (65%) 7 (35%) 2 (10.53%) 0 (0%) 17 (89.47%) 0 (0%) 6 (33.33%) 12 (66.67%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 10 (50%) 10 (50%) 1 (5.26%) 1 (5.26%) 17 (89.47%) 1 (5.56%) 4 (22.22%) 13 (72.22%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


2 (10.53%) 0 (0%) 17 (89.47%) 0 (0%) 6 (33.33%) 12 (66.67%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


2 (10.53%) 0 (0%) 17 (89.47%) 0 (0%) 6 (35.29%) 11 (64.71%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


2 (10.53%) 0 (0%) 17 (89.47%) 0 (0%) 5 (27.78%) 13 (72.22%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 7 (38.89%) 11 (61.11%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 17 (85%) 3 (15%) 1 (5.26%) 0 (0%) 18 (94.74%) 0 (0%) 4 (23.53%) 13 (76.47%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 4 (23.53%) 13 (76.47%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


2 (10.53%) 0 (0%) 17 (89.47%) 0 (0%) 6 (33.33%) 12 (66.67%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 23, 2014
SHSU COE Center for Assessment and Accreditation


Level 1 ‐ Novice Level 3 ‐ CompetentLevel 2 ‐ Emerging Competency
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG 7‐12 History AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 17 (65.38%) 9 (34.62%) 1 (3.57%) 3 (10.71%) 24 (85.71%) 0 (0%) 4 (16.67%) 20 (83.33%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 15 (57.69%) 11 (42.31%) 0 (0%) 1 (3.57%) 27 (96.43%) 0 (0%) 5 (20.83%) 19 (79.17%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 12 (46.15%) 14 (53.85%) 0 (0%) 2 (7.14%) 26 (92.86%) 0 (0%) 1 (4.17%) 23 (95.83%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 1 (3.57%) 27 (96.43%) 0 (0%) 1 (4.17%) 23 (95.83%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 1 (3.57%) 27 (96.43%) 0 (0%) 7 (31.82%) 15 (68.18%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 1 (3.57%) 27 (96.43%) 0 (0%) 3 (12.5%) 21 (87.5%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 5 (20.83%) 19 (79.17%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


1 (3.85%) 17 (65.38%) 8 (30.77%) 0 (0%) 3 (10.71%) 25 (89.29%) 0 (0%) 6 (25%) 18 (75%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 9 (37.5%) 15 (62.5%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 2 (7.14%) 26 (92.86%) 0 (0%) 4 (16.67%) 20 (83.33%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 23, 2014
SHSU COE Center for Assessment and Accreditation


Level 1 ‐ Novice Level 3 ‐ CompetentLevel 2 ‐ Emerging Competency
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG 7‐12 Life Science AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 2 (50%) 2 (50%) 0 (0%) 0 (0%) 2 (100%) 0 (0%) 0 (0%) 1 (100%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 2 (50%) 2 (50%) 0 (0%) 0 (0%) 2 (100%) 0 (0%) 0 (0%) 1 (100%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 2 (50%) 2 (50%) 0 (0%) 0 (0%) 2 (100%) 0 (0%) 0 (0%) 1 (100%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 0 (0%) 2 (100%) 0 (0%) 0 (0%) 1 (100%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 0 (0%) 2 (100%) 0 (0%) 0 (0%) 1 (100%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 2 (100%) 0 (0%) 0 (0%) 1 (100%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 0 (0%) 1 (100%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 2 (50%) 2 (50%) 0 (0%) 0 (0%) 2 (100%) 0 (0%) 0 (0%) 1 (100%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 0 (0%) 1 (100%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 0 (0%) 2 (100%) 0 (0%) 0 (0%) 1 (100%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 23, 2014
SHSU COE Center for Assessment and Accreditation


Level 1 ‐ Novice Level 3 ‐ CompetentLevel 2 ‐ Emerging Competency
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG 7‐12 Mathematics AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 9 (69.23%) 4 (30.77%) 0 (0%) 0 (0%) 3 (100%) 0 (0%) 1 (16.67%) 5 (83.33%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 9 (69.23%) 4 (30.77%) 0 (0%) 0 (0%) 3 (100%) 0 (0%) 3 (50%) 3 (50%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 9 (69.23%) 4 (30.77%) 0 (0%) 0 (0%) 3 (100%) 0 (0%) 1 (16.67%) 5 (83.33%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 0 (0%) 3 (100%) 0 (0%) 2 (33.33%) 4 (66.67%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 0 (0%) 3 (100%) 0 (0%) 3 (60%) 2 (40%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 3 (100%) 0 (0%) 2 (33.33%) 4 (66.67%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 2 (33.33%) 4 (66.67%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 9 (69.23%) 4 (30.77%) 0 (0%) 0 (0%) 3 (100%) 0 (0%) 3 (50%) 3 (50%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 3 (50%) 3 (50%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 0 (0%) 3 (100%) 0 (0%) 2 (33.33%) 4 (66.67%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on July 23, 2014
SHSU COE Center for Assessment and Accreditation


Level 1 ‐ Novice Level 3 ‐ CompetentLevel 2 ‐ Emerging Competency
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG 7‐12 Social Studies AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


 (0%)  (0%)  (0%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


 (0%)  (0%)  (0%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


 (0%)  (0%)  (0%)  (0%)  (0%)  (0%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG 7‐12 Speech AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


 (0%)  (0%)  (0%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


 (0%)  (0%)  (0%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


 (0%)  (0%)  (0%)  (0%)  (0%)  (0%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG 8‐12 Dance AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


 (0%)  (0%)  (0%) 0 (0%) 0 (0%) 2 (100%) 0 (0%) 1 (100%) 0 (0%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


 (0%)  (0%)  (0%) 0 (0%) 0 (0%) 2 (100%) 0 (0%) 1 (100%) 0 (0%)


3. Practices ethical behavior and intellectual honesty.   (0%)  (0%)  (0%) 0 (0%) 0 (0%) 2 (100%) 0 (0%) 1 (100%) 0 (0%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 0 (0%) 2 (100%) 0 (0%) 1 (100%) 0 (0%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 0 (0%) 2 (100%) 0 (0%) 1 (100%) 0 (0%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 2 (100%) 0 (0%) 1 (100%) 0 (0%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 1 (100%) 0 (0%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


 (0%)  (0%)  (0%) 0 (0%) 0 (0%) 2 (100%) 0 (0%) 1 (100%) 0 (0%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 1 (100%) 0 (0%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 0 (0%) 2 (100%) 0 (0%) 1 (100%) 0 (0%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG 8‐12 Journalism AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


 (0%)  (0%)  (0%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 0 (0%) 1 (100%) 0 (0%) 0 (0%) 0 (0%)  (0%)  (0%)  (0%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


 (0%)  (0%)  (0%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


 (0%)  (0%)  (0%)  (0%)  (0%)  (0%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG EC‐12 Art AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 2 (40%) 3 (60%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (100%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 4 (80%) 1 (20%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (100%) 0 (0%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 1 (20%) 4 (80%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (100%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (100%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (100%) 0 (0%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (100%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 1 (100%) 0 (0%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 1 (20%) 4 (80%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (100%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 1 (100%) 0 (0%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


 (0%)  (0%)  (0%) 0 (0%) 0 (0%) 1 (100%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG EC‐12 Music ‐ Choral AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


1 (14.29%) 1 (14.29%) 5 (71.43%) 0 (0%) 0 (0%) 7 (100%) 0 (0%) 0 (0%) 7 (100%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


1 (14.29%) 1 (14.29%) 5 (71.43%) 0 (0%) 0 (0%) 7 (100%) 0 (0%) 0 (0%) 7 (100%)


3. Practices ethical behavior and intellectual honesty.  2 (28.57%) 1 (14.29%) 4 (57.14%) 0 (0%) 0 (0%) 7 (100%) 0 (0%) 0 (0%) 7 (100%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 0 (0%) 7 (100%) 0 (0%) 0 (0%) 7 (100%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 0 (0%) 7 (100%) 0 (0%) 1 (14.29%) 6 (85.71%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 7 (100%) 0 (0%) 0 (0%) 7 (100%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 0 (0%) 7 (100%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


2 (28.57%) 1 (14.29%) 4 (57.14%) 0 (0%) 0 (0%) 7 (100%) 0 (0%) 0 (0%) 7 (100%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 0 (0%) 7 (100%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 0 (0%) 7 (100%) 0 (0%) 0 (0%) 7 (100%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG EC‐12 Musical ‐ Instrumental  AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


1 (3.23%) 11 (35.48%) 19 (61.29%) 0 (0%) 0 (0%) 32 (100%) 0 (0%) 1 (3.57%) 27 (96.43%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 11 (35.48%) 20 (64.52%) 0 (0%) 0 (0%) 32 (100%) 0 (0%) 3 (10.71%) 25 (89.29%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 11 (35.48%) 20 (64.52%) 0 (0%) 0 (0%) 32 (100%) 0 (0%) 0 (0%) 28 (100%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 2 (6.25%) 30 (93.75%) 0 (0%) 0 (0%) 27 (100%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 2 (6.25%) 30 (93.75%) 0 (0%) 18 (69.23%) 8 (30.77%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 1 (3.12%) 31 (96.88%) 0 (0%) 0 (0%) 28 (100%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 2 (7.14%) 26 (92.86%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


1 (3.23%) 12 (38.71%) 18 (58.06%) 0 (0%) 0 (0%) 32 (100%) 0 (0%) 1 (3.57%) 27 (96.43%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 4 (14.29%) 24 (85.71%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 0 (0%) 32 (100%) 0 (0%) 0 (0%) 28 (100%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG EC‐12 Physical Education AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 16 (61.54%) 10 (38.46%) 0 (0%) 2 (7.69%) 24 (92.31%) 0 (0%) 7 (23.33%) 23 (76.67%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 13 (50%) 13 (50%) 0 (0%) 7 (26.92%) 19 (73.08%) 0 (0%) 18 (66.67%) 9 (33.33%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 12 (46.15%) 14 (53.85%) 0 (0%) 0 (0%) 26 (100%) 0 (0%) 1 (3.33%) 29 (96.67%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 1 (3.85%) 25 (96.15%) 0 (0%) 4 (13.33%) 26 (86.67%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 1 (3.85%) 25 (96.15%) 0 (0%) 10 (34.48%) 19 (65.52%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 26 (100%) 0 (0%) 2 (7.14%) 26 (92.86%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 9 (31.03%) 20 (68.97%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


1 (3.85%) 14 (53.85%) 11 (42.31%) 0 (0%) 2 (7.69%) 24 (92.31%) 0 (0%) 13 (44.83%) 16 (55.17%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 17 (60.71%) 11 (39.29%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 0 (0%) 26 (100%) 0 (0%) 11 (37.93%) 18 (62.07%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG EC‐12 Spanish AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 1 (25%) 3 (75%) 0 (0%) 0 (0%) 6 (100%) 0 (0%) 1 (16.67%) 5 (83.33%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 2 (50%) 2 (50%) 0 (0%) 0 (0%) 6 (100%) 0 (0%) 2 (33.33%) 4 (66.67%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 0 (0%) 4 (100%) 0 (0%) 0 (0%) 6 (100%) 0 (0%) 0 (0%) 6 (100%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 0 (0%) 6 (100%) 0 (0%) 1 (16.67%) 5 (83.33%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 0 (0%) 6 (100%) 0 (0%) 1 (16.67%) 5 (83.33%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 0 (0%) 6 (100%) 0 (0%) 0 (0%) 6 (100%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 1 (16.67%) 5 (83.33%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 2 (50%) 2 (50%) 0 (0%) 0 (0%) 6 (100%) 0 (0%) 1 (16.67%) 5 (83.33%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


1 (16.67%) 2 (33.33%) 3 (50%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 0 (0%) 6 (100%) 0 (0%) 1 (16.67%) 5 (83.33%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.
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Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments
Program: UG EC‐12 Theatre AY 2013‐14 Count (Percent)


Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently Rarely Exhibits Progress Consistently


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


0 (0%) 1 (25%) 3 (75%) 0 (0%) 0 (0%) 5 (100%) 0 (0%) 1 (25%) 3 (75%)


2. Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners. 


0 (0%) 1 (25%) 3 (75%) 0 (0%) 1 (20%) 4 (80%) 0 (0%) 1 (25%) 3 (75%)


3. Practices ethical behavior and intellectual honesty.  0 (0%) 1 (25%) 3 (75%) 0 (0%) 1 (20%) 4 (80%) 0 (0%) 0 (0%) 4 (100%)


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


0 (0%) 1 (20%) 4 (80%) 0 (0%) 1 (25%) 3 (75%)


5. Demonstrates knowledge of second language acquisition and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


0 (0%) 1 (20%) 4 (80%) 0 (0%) 3 (100%) 0 (0%)


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations.


0 (0%) 1 (20%) 4 (80%) 0 (0%) 1 (25%) 3 (75%)


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners. 


0 (0%) 0 (0%) 4 (100%)


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


0 (0%) 2 (50%) 2 (50%) 0 (0%) 1 (20%) 4 (80%) 0 (0%) 0 (0%) 4 (100%)


9. Leads diverse learners to higher level thinking in cognitive, 
affective and/or psychomotor domains.


0 (0%) 1 (25%) 3 (75%)


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


0 (0%) 1 (20%) 4 (80%) 0 (0%) 1 (25%) 3 (75%)


Level 1 (DDP Standards 1,2,3 & 8) is assessed in CISE 3384.
Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.
Level 3 (All 10 DDP Standards) is assessed in Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.
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Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  ALL ADVANCED PROGRAMS AY 2013‐14


0 = Rarely (unsatisfactory)    1 = Sometimes (exhibits progress)    3 = Consistently (proficient)


n mean 0 1 2 Percent 0 Percent 1 Percent 2


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


519 1.82 31 30 458 6% 6% 88%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


505 1.6 67 68 370 13% 13% 73%


 3.PracƟces ethical behavior and intellectual honesty. 518 1.79 34 40 444 7% 8% 86%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
518 1.84 22 37 459 4% 7% 89%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


492 1.73 33 66 393 7% 13% 80%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


518 1.89 13 30 475 3% 6% 92%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


502 1.69 51 53 398 10% 11% 79%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


511 1.81 27 44 440 5% 9% 86%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


505 1.75 40 45 420 8% 9% 83%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


507 1.86 17 38 452 3% 8% 89%
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Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  Administration / Principal AY 2013‐14


0 = Rarely (unsatisfactory)    1 = Sometimes (exhibits progress)    3 = Consistently (proficient)


n mean 0 1 2 Percent 0 Percent 1 Percent 2


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


73 1.97 0 2 71 0% 2.74% 97.26%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


73 1.6 3 23 47 4.11% 31.51% 64.38%


 3.PracƟces ethical behavior and intellectual honesty. 73 1.96 1 1 71 1.37% 1.37% 97.26%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
73 1.92 1 4 68 1.37% 5.48% 93.15%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


73 1.78 2 12 59 2.74% 16.44% 80.82%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


73 1.93 1 3 69 1.37% 4.11% 94.52%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


73 1.84 2 8 63 2.74% 10.96% 86.3%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


73 1.84 1 10 62 1.37% 13.7% 84.93%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


73 1.86 1 8 64 1.37% 10.96% 87.67%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


73 1.89 1 6 66 1.37% 8.22% 90.41%
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Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  CURRICULUM AND INSTRUCTION MEd AY 2013‐14


0 = Rarely (unsatisfactory)    1 = Sometimes (exhibits progress)    3 = Consistently (proficient)


n mean 0 1 2 Percent 0 Percent 1 Percent 2


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


87 1.99 0 1 86 0% 1.15% 98.85%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


87 1.97 1 1 85 1.15% 1.15% 97.7%


 3.PracƟces ethical behavior and intellectual honesty. 87 1.99 0 1 86 0% 1.15% 98.85%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
87 1.99 0 1 86 0% 1.15% 98.85%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


87 1.97 0 3 84 0% 3.45% 96.55%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


87 1.99 0 1 86 0% 1.15% 98.85%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


87 1.95 1 2 84 1.15% 2.3% 96.55%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


87 1.98 0 2 85 0% 2.3% 97.7%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


87 1.97 0 3 84 0% 3.45% 96.55%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


87 1.98 0 2 85 0% 2.3% 97.7%
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Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program: Educational Diagnostician (incl Bilingual Ed Diag) AY 2013‐14


0 = Rarely (unsatisfactory)    1 = Sometimes (exhibits progress)    3 = Consistently (proficient)


n mean 0 1 2 Percent 0 Percent 1 Percent 2
1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


71 1.97 0 2 69 0% 2.82% 97.18%


 2.Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners.


71 1.75 2 14 55 2.82% 19.72% 77.46%


 3.PracƟces ethical behavior and intellectual honesty. 71 1.94 2 0 69 2.82% 0% 97.18%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
71 1.87 1 7 63 1.41% 9.86% 88.73%


 5.Demonstrates knowledge of second language acquisiƟon and a 
commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


71 1.77 1 14 56 1.41% 19.72% 78.87%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


71 1.94 0 4 67 0% 5.63% 94.37%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


71 1.94 1 2 68 1.41% 2.82% 95.77%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


71 1.9 2 3 66 2.82% 4.23% 92.96%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


71 1.94 1 2 68 1.41% 2.82% 95.77%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


71 1.97 0 2 69 0% 2.82% 97.18%
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Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  INSTRUCTIONAL LEADERSHIP AY 2013‐14


0 = Rarely (unsatisfactory)    1 = Sometimes (exhibits progress)    3 = Consistently (proficient)


n mean 0 1 2 Percent 0 Percent 1 Percent 2


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


6 2 0 0 6 0% 0% 100%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


6 1.83 0 1 5 0% 16.67% 83.33%


 3.PracƟces ethical behavior and intellectual honesty. 6 1.83 0 1 5 0% 16.67% 83.33%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
6 2 0 0 6 0% 0% 100%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


6 1.83 0 1 5 0% 16.67% 83.33%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


6 2 0 0 6 0% 0% 100%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


6 1.83 0 1 5 0% 16.67% 83.33%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


6 1.83 0 1 5 0% 16.67% 83.33%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


6 2 0 0 6 0% 0% 100%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


6 2 0 0 6 0% 0% 100%
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Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  INSTRUCTIONAL TECHNOLOGY AY 2013‐14


0 = Rarely (unsatisfactory)    1 = Sometimes (exhibits progress)    3 = Consistently (proficient)


n mean 0 1 2 Percent 0 Percent 1 Percent 2


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


13 1.69 1 2 10 7.69% 15.38% 76.92%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


13 1.62 0 5 8 0% 38.46% 61.54%


 3.PracƟces ethical behavior and intellectual honesty. 13 1.54 1 4 8 7.69% 30.77% 61.54%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
13 1.77 0 3 10 0% 23.08% 76.92%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


13 1.62 0 5 8 0% 38.46% 61.54%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


13 1.69 0 4 9 0% 30.77% 69.23%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


13 1.54 1 4 8 7.69% 30.77% 61.54%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


13 1.62 1 3 9 7.69% 23.08% 69.23%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


13 1.38 0 8 5 0% 61.54% 38.46%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


13 1.69 1 2 10 7.69% 15.38% 76.92%
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Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  Reading MEd and Specialist AY 2013‐14


0 = Rarely (unsatisfactory)    1 = Sometimes (exhibits progress)    3 = Consistently (proficient)


n mean 0 1 2 Percent 0 Percent 1 Percent 2


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


14 1.93 0 1 13 0% 7.14% 92.86%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


14 1.86 0 2 12 0% 14.29% 85.71%


 3.PracƟces ethical behavior and intellectual honesty. 14 2 0 0 14 0% 0% 100%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
14 1.93 0 1 13 0% 7.14% 92.86%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


14 1.71 0 4 10 0% 28.57% 71.43%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


14 1.93 0 1 13 0% 7.14% 92.86%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


14 2 0 0 14 0% 0% 100%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


14 2 0 0 14 0% 0% 100%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


14 2 0 0 14 0% 0% 100%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


14 1.93 0 1 13 0% 7.14% 92.86%
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Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  SCHOOL COUNSELOR AY 2013‐14


0 = Rarely (unsatisfactory)    1 = Sometimes (exhibits progress)    3 = Consistently (proficient)


n mean 0 1 2 Percent 0 Percent 1 Percent 2


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


20 2 0 0 20 0% 0% 100%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


17 1.47 3 3 11 17.65% 17.65% 64.71%


 3.PracƟces ethical behavior and intellectual honesty. 20 1.95 0 1 19 0% 5% 95%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
20 1.95 0 1 19 0% 5% 95%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


14 1.86 0 2 12 0% 14.29% 85.71%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


19 2 0 0 19 0% 0% 100%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


13 1.85 0 2 11 0% 15.38% 84.62%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


15 1.87 0 2 13 0% 13.33% 86.67%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


18 1.78 0 4 14 0% 22.22% 77.78%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


15 1.87 0 2 13 0% 13.33% 86.67%


Report generated on July 17, 2014



mbf005

Highlight







Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  SCHOOL LIBRARIAN AY 2013‐14


0 = Rarely (unsatisfactory)    1 = Sometimes (exhibits progress)    3 = Consistently (proficient)


n mean 0 1 2 Percent 0 Percent 1 Percent 2


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


170 1.56 28 18 124 16.47% 10.59% 72.94%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


168 1.48 35 17 116 20.83% 10.12% 69.05%


 3.PracƟces ethical behavior and intellectual honesty. 169 1.53 29 22 118 17.16% 13.02% 69.82%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
169 1.69 18 16 135 10.65% 9.47% 79.88%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


159 1.54 26 21 112 16.35% 13.21% 70.44%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


170 1.78 11 16 143 6.47% 9.41% 84.12%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


169 1.47 33 23 113 19.53% 13.61% 66.86%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


168 1.65 21 17 130 12.5% 10.12% 77.38%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


166 1.56 29 15 122 17.47% 9.04% 73.49%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


171 1.73 13 21 137 7.6% 12.28% 80.12%


Report generated on July 17, 2014
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Appendix A 


Comparison and Growth Reports 







Changes in Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  Administration / Principal Years: 2010 ‐


Decreased Stayed Same Increased Total Count Decreased Stayed Same Increased


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


8 81 2 91 9% 89% 2%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


11 66 12 89 12% 74% 13%


 3.PracƟces ethical behavior and intellectual honesty. 2 85 4 91 2% 93% 4%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
3 84 4 91 3% 92% 4%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


11 70 10 91 12% 77% 11%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


3 85 3 91 3% 93% 3%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


11 72 7 90 12% 80% 8%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


10 74 7 91 11% 81% 8%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


7 75 7 89 8% 84% 8%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


7 79 5 91 8% 87% 5%


The total count represents the number of studets in a program who were assessed at least twice.
An increase, decrease or no change is based on each standard's assessments comparing the first assessment versus the most recent. 


Assessment of Standard Percent of Assessments
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Changes in Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  All Advanced Programs Years: 2010 ‐


Decreased Stayed Same Increased Total Count Decreased Stayed Same Increased


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


56 538 224 818 7% 66% 27%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


40 395 269 704 6% 56% 38%


 3.PracƟces ethical behavior and intellectual honesty. 41 545 204 790 5% 69% 26%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
62 498 254 814 8% 61% 31%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


73 354 278 705 10% 50% 39%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


43 572 235 850 5% 67% 28%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


51 435 245 731 7% 60% 34%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


64 484 267 815 8% 59% 33%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


61 429 262 752 8% 57% 35%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


49 523 246 818 6% 64% 30%


The total count represents the number of studets in a program who were assessed at least twice.
An increase, decrease or no change is based on each standard's assessments comparing the first assessment versus the most recent. 


Assessment of Standard Percent of Assessments
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Changes in Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program: Curriculum and Instruction Med Years: 2010 ‐


Decreased Stayed Same Increased Total Count Decreased Stayed Same Increased


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


3 65 47 115 3% 57% 41%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


2 75 38 115 2% 65% 33%


 3.PracƟces ethical behavior and intellectual honesty. 2 94 20 116 2% 81% 17%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
3 62 50 115 3% 54% 43%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


4 25 82 111 4% 23% 74%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


3 68 48 119 3% 57% 40%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


7 56 53 116 6% 48% 46%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


5 56 53 114 4% 49% 46%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


6 40 67 113 5% 35% 59%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


3 58 56 117 3% 50% 48%


The total count represents the number of studets in a program who were assessed at least twice.
An increase, decrease or no change is based on each standard's assessments comparing the first assessment versus the most recent. 


Assessment of Standard Percent of Assessments
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Changes in Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  Educational Diagnostician (incl Bilingual Ed Diag) Years: 2010 ‐


Decreased Stayed Same Increased Total Count Decreased Stayed Same Increased
1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


7 64 30 101 7% 63% 30%


 2.Demonstrates a commitment to using technology to create an 
authentic learning environment that promotes problem‐solving 
and decision making for diverse learners.


4 38 52 94 4% 40% 55%


 3.PracƟces ethical behavior and intellectual honesty. 3 69 31 103 3% 67% 30%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
8 58 37 103 8% 56% 36%


 5.Demonstrates knowledge of second language acquisiƟon and 
a commitment to adapting instruction or programs to meet the 
needs of culturally and linguistically diverse learners.


5 53 44 102 5% 52% 43%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


2 77 25 104 2% 74% 24%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


2 73 28 103 2% 71% 27%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


8 58 38 104 8% 56% 37%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


6 52 35 93 6% 56% 38%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


4 71 29 104 4% 68% 28%


The total count represents the number of studets in a program who were assessed at least twice.
An increase, decrease or no change is based on each standard's assessments comparing the first assessment versus the most recent. 


Assessment of Standard Percent of Assessments
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Changes in Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  Instructional Leadership Years: 2010 ‐


Decreased Stayed Same Increased Total Count Decreased Stayed Same Increased


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 16 1 19 11% 84% 5%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


1 10 3 14 7% 71% 21%


 3.PracƟces ethical behavior and intellectual honesty. 1 16 0 17 6% 94% 0%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
1 15 1 17 6% 88% 6%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


3 10 2 15 20% 67% 13%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


1 13 3 17 6% 76% 18%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


0 13 2 15 0% 87% 13%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


1 13 2 16 6% 81% 13%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


1 12 1 14 7% 86% 7%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


0 15 2 17 0% 88% 12%


The total count represents the number of studets in a program who were assessed at least twice.
An increase, decrease or no change is based on each standard's assessments comparing the first assessment versus the most recent. 


Assessment of Standard Percent of Assessments
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Changes in Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  Instructional Technology Years: 2010 ‐


Decreased Stayed Same Increased Total Count Decreased Stayed Same Increased


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


1 25 12 38 3% 66% 32%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


2 19 16 37 5% 51% 43%


 3.PracƟces ethical behavior and intellectual honesty. 1 26 11 38 3% 68% 29%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
2 22 14 38 5% 58% 37%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


3 21 11 35 9% 60% 31%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


1 31 6 38 3% 82% 16%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


1 18 16 35 3% 51% 46%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


2 23 13 38 5% 61% 34%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


2 21 14 37 5% 57% 38%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


3 26 9 38 8% 68% 24%


The total count represents the number of studets in a program who were assessed at least twice.
An increase, decrease or no change is based on each standard's assessments comparing the first assessment versus the most recent. 


Assessment of Standard Percent of Assessments
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Changes in Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  Reading MEd and Specialist Years: 2010 ‐


Decreased Stayed Same Increased Total Count Decreased Stayed Same Increased


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 19 0 21 10% 90% 0%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


2 8 6 16 13% 50% 38%


 3.PracƟces ethical behavior and intellectual honesty. 2 18 0 20 10% 90% 0%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
4 16 0 20 20% 80% 0%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


3 5 4 12 25% 42% 33%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


2 18 0 20 10% 90% 0%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


0 17 3 20 0% 85% 15%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


2 19 0 21 10% 90% 0%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


3 15 1 19 16% 79% 5%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


2 19 0 21 10% 90% 0%


The total count represents the number of studets in a program who were assessed at least twice.
An increase, decrease or no change is based on each standard's assessments comparing the first assessment versus the most recent. 


Assessment of Standard Percent of Assessments
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Changes in Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  School Counselor Years: 2010 ‐


Decreased Stayed Same Increased Total Count Decreased Stayed Same Increased


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


7 31 20 58 12% 53% 34%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


1 8 29 38 3% 21% 76%


 3.PracƟces ethical behavior and intellectual honesty. 5 32 18 55 9% 58% 33%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
7 27 22 56 13% 48% 39%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


3 21 18 42 7% 50% 43%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


3 30 24 57 5% 53% 42%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


1 10 27 38 3% 26% 71%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


7 23 26 56 13% 41% 46%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


6 21 20 47 13% 45% 43%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


5 23 24 52 10% 44% 46%


The total count represents the number of studets in a program who were assessed at least twice.
An increase, decrease or no change is based on each standard's assessments comparing the first assessment versus the most recent. 


Assessment of Standard Percent of Assessments
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Changes in Advanced Dispositions and Diversity Proficiency Standards Assessed Work
Program:  School Librarian Years: 2010 ‐


Decreased Stayed Same Increased Total Count Decreased Stayed Same Increased


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


17 183 96 296 6% 62% 32%


 2.Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem‐
solving and decision making for diverse learners.


13 141 87 241 5% 59% 36%


 3.PracƟces ethical behavior and intellectual honesty. 13 151 105 269 5% 56% 39%
 4.Demonstrates thoughƞulness in communicaƟon and an 


awareness and appreciation of varying voices.
24 162 108 294 8% 55% 37%


 5.Demonstrates knowledge of second language acquisiƟon 
and a commitment to adapting instruction or programs to meet 
the needs of culturally and linguistically diverse learners.


30 121 87 238 13% 51% 37%


 6.Demonstrates ability to be understanding, respecƞul and 
inclusive of diverse populations.


20 195 108 323 6% 60% 33%


 7.Uses assessment as a tool to evaluate learning and improve 
instruction for all learners.


23 146 89 258 9% 57% 34%


 8.Demonstrates a commitment to literacy, inquiry, and 
reflection.


19 171 112 302 6% 57% 37%


 9.Leads diverse learners to higher level thinking in cogniƟve, 
affective and/or psychomotor domains.


19 159 91 269 7% 59% 34%


 10.Demonstrates a commitment to adapƟng instrucƟon or 
programs to meet the needs of diverse learners.


17 192 97 306 6% 63% 32%


The total count represents the number of studets in a program who were assessed at least twice.
An increase, decrease or no change is based on each standard's assessments comparing the first assessment versus the most recent. 


Assessment of Standard Percent of Assessments
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Exhibit 1.4.k 


Data collected by state and/or national agencies on performance of educator preparation 
programs and the effectiveness of their graduates in classrooms and schools, including 


student achievement data, when available 


Exhibits 1.4.a and 1.4.b include state agency reports for pertaining to accountability processes in 
the Texas Education Agency.  These efforts constitute the primary examination of the unit by the 
State of Texas.  However, the unit also participates in a number of collective consortia and data-
sharing agreements throughout the Texas State University System and wider professional 
community.  One such group with which the unit has enjoyed a partnership is the Center for 
Research, Evaluation and Advancement of Teacher Education and their Performance Analysis 
System for Colleges of Education Study, or CREATE PACE. 


The PACE system is based upon key assumptions that are central to CREATE's mission and 
program of work.  It is offered in support of Texas’ teacher preparation programs associated with 
the CREATE consortium by providing a planning and resource tool for universities and their 
Colleges of Education centered on public schools.  As an information system, PACE assists 
universities in the professional analysis of teacher preparation initiatives, particularly as these 
practices relate to long-term teacher influence and effect.  The systematic analysis of PACE 
reports by university leaders supports needs assessment, target preparation program refinements 
and evaluate organization effects over time. 


The CREATE PACE project is summarized annual through a large project notebook, eight years 
of which will be available during the site visit.  However, faculty across the unit routinely review 
and discuss two elements of the PACE report, offered below from the 2014 report: (a) 
demographics of P-12 learners in the unit’s Proximal Zone of Professional Impact [PZPI] 
(Appendix A, numbered pp. 14-15), and (b) retention of unit alumni in the teaching profession 5 
years following graduation (Appendix A, numbered pages 54-57). 


It is worth noting that faculty have taken keen interest in the CREATE PACE PZPI study as it 
allows faculty to review the demographics of the schools districts within a 75 mile radius of 
Huntsville, TX.  This includes the demographics of most school districts in which candidate field 
placements occur and in which most faculty are partnering with schools.  At the fall 2014 Data 
Day event, faculty also noted that the demographics of P-12 learners in the PZPI almost 
identically reflected the demographics of the State of Texas as a whole.  Therefore, members of 
the Integrating Research across the Curriculum team, recommended the development of research 
teams to examine educational issues in local schools sense demographics in these schools reflect 
those of the state. 


The unit has also enjoyed higher-than-average rates of career retention for alumni compared to 
other programs in the state.  Faculty are particularly proud of five-year career retention rates of 
alumni in the Middle-level education program (83.5%) compared to the state-wide Middle-level 
average of 70%. 
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PERFORMANCE ANALYSIS FOR COLLEGES OF EDUCATION 
(PACE) 


 
 
Purpose and Objectives of PACE 
 
As a consortium of universities devoted to on-going analysis and continuous quality 
improvement of university-based teacher preparation, the Center for Research, 
Evaluation and Advancement of Teacher Education (CREATE) seeks to develop  
planning and information systems that can assist universities in professional analysis of 
their teacher preparation initiatives, particularly as these practices relate to long-term 
teacher influence and effect.  
 
The preparation of effective teachers for Texas public schools is of paramount 
importance in assuring sound economic footing and an enhanced quality of life for all 
Texans.  To this end, university-based teacher preparation is of great public significance 
in the state, worthy of careful attention, and an important subject of continuous quality 
improvement. 
 
Performance Analysis for Colleges of Education (PACE) is offered in support of the 
teacher preparation programs associated with the CREATE consortium.  PACE presents a 
useful reporting system for universities and their Colleges of Education centered on 
public schools.  Reports are intended to be used as a planning and resource tool that can 
assist teacher education leaders in assessing needs, targeting refinements in their 
preparation programs, and evaluating organizational effects over time. 
 
PACE reports are intended to address the following objectives: 
 


1. Present a system which describes and charts a Proximal Zone of Professional 
Impact (PZPI) for each CREATE institution, within which to consider long-
term program interventions and measure effectiveness of university teacher 
preparation programs. 


2. Provide a school-centered tool that can assist in the continuous quality 
improvement of university-based teacher preparation programs. 


3. Provide information that will enable university and public school leaders to 
track long-term trends related to public schools in their immediate area. 


4. Provide information that will enable university and public school leaders to 
track long-term trends related to teacher supply in relation to regional demand. 


5. Furnish a structured format that will enable university and public school 
leaders to engage in systematic analysis of production, academic performance, 
and staffing patterns in their immediate vicinity. 
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As an information system, the PACE reports are subject to continuous quality 
improvement.  For Year 8, the core reports on university and teacher production, 
professional impact trends, and benchmarking have been retained.  Changes to the State 
of Texas Assessments of Academic Readiness (STAAR) accountability system continue.  
Almost all of the trend reports on public school academic performance have been 
redesigned.  Report modifications on this set of reports will continue until the STAAR 
system is completely functional.  
 
PACE is offered as a common data platform that can assist all consortium members in 
establishing a school-centered planning focus.  However, PACE data must be augmented 
with university program information in order to thoroughly answer critical evaluation 
questions about each institution’s teacher preparation programs.  Hopefully, the 
information found in PACE will encourage users to integrate local university information 
to inform teacher preparation practices at the campus and regional level. 
 
It is also important to note that PACE reports are derived from Texas state data sources. 
Large files of this size and scope are always subject to variability and standard degree of 
error.  To this end, it is imperative that PACE users verify and authenticate these reported 
data prior to final analysis and interpretation.  CREATE staff stand ready to assist in 
answering questions or clarifying issues regarding data quality.  A summary of changes 
made to the 2014 PACE reports and information about whom to contact regarding data 
requests and data errors can be found on page 64.   
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CREATE Assumptions about the Professional Influence and Impact 
of Colleges of Education 


 
 
The PACE report is based upon key assumptions that are central to CREATE’s mission 
and program of work.  CREATE assumes the following with regard to the professional 
influence and impact of Colleges of Education.  
 


A. Colleges of Education are an integral component of a system of public education 
and, as such, have a professional obligation to contribute to the continuous quality 
improvement of public school teaching and K-12 academic performance.   


 
B. Colleges of Education can and do influence continuous quality improvement of 


public school teaching and K-12 academic performance through their core 
functions of: 


• teacher preparation 


• research and development 


• service to the profession 


C. To optimize professional influence, Colleges of Education leaders must regularly 
assess the status of public school teaching and student academic performance, and 
based upon identified needs, work with their public school partners to develop 
and implement program interventions that support measured improvement over 
time. 


 
D. The College of Education’s long-term effects on public school teaching and K-12 


academic performance can best be assessed through:   


• on-going analysis of the College’s teacher production, placement and 
retention trends 


• faculty and graduate student research and development activities 


• faculty and staff service to the local profession as implemented in 
a Proximal Zone of Professional Impact (PZPI) 


 
E. Faculty and public school collaboration in planning, implementing and/or 


assessing educational interventions in the PZPI should be actively encouraged 
within every College of Education. 
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The Proximal Zone of Professional Impact (PZPI): 
A Contextual Framework for Assessing Long-Term Influence and 


Impact of Colleges of Education 
 
To facilitate consistent long-term assessment of institutional impact, and afford 
comparative analysis, CREATE has established a Proximal Zone of Professional Impact 
(PZPI) for CREATE institutions.  The Proximal Zone of Professional Impact is 
comprised of the university and all school districts and campuses within a seventy-five 
mile radius of the university.  This proximal zone describes a “P-16” professional 
community in the immediate vicinity of each university, and provides each College of 
Education a professional community in which to collaboratively design and implement 
program improvements over time and to gauge their long-term success. 
 
While this Proximal Zone of Professional Impact does not convey the complete impact 
scenario of the university’s teacher preparation programs, it does provide a common and 
consistent setting in which the university may measure program effects over time.   
 
From CREATE’s perspective, designating a PZPI offers the following advantages: 
 


A. It establishes parameters of a professional community that are consistently 
defined across the CREATE consortium, enabling long-term program 
benchmarking and institutional comparisons. 
 


B. It presents a useful frame of reference for Colleges of Education to utilize in 
assessing teaching and learning trends over time in the geographic area nearest 
their institution. 
 


C. It provides support for long-term regional networking and professional 
partnerships among public and higher education institutions in the zone. 


 
D. It provides geographic boundaries that correlate to the university’s primary 


admission centers. 
 







 


PACE 2014    5 


Data Sets Used in the PACE Report 
 
The data used to compile the PACE reports are based on the following data sets, listed in 
alphabetical order: 
 
Academic Excellence Indicator System (AEIS) and Texas Academic Performance Reports 
(TAPR).  With the recent implementation of the STAAR accountability system, AEIS has 
been replaced by TAPR.  Both reporting systems contain student and staff data on every 
public school campus and district in Texas.  The AEIS data, showing TAKS performance,  
is available from the TEA website (http://ritter.tea.state.tx.us/perfreport/aeis/) from 1990-
1991 through 2011-2012.  The TAPR data, showing STAAR performance, is available from 
the TEA website at (http://ritter.tea.state.tx.us/perfreport/tapr/2013/index.html). 
 
Independent Colleges and Universities of Texas (ICUT).  The independent colleges and 
university production data downloaded from IPEDS was verified through the University and 
College Accountability Network (UCAN) found at http://www.ucan-
network.org/members.asp. 
 
Integrated Postsecondary Education Data System (IPEDS).  The independent colleges and 
university production data was downloaded from The National Center for Education 
Statistics (NCES) through the IPEDS Data Center (http://nces.ed.gov/ipeds/datacenter).  
 
Proximal Zone of Professional Impact (PZPI).  This data set, produced by CREATE, 
contains a list of the K-12 public schools and districts within a 75-mile radius of each 
university in the CREATE consortium offering teacher preparation.  
 
Teacher Assignment Data Set.  This data set, obtained from the Texas Education Agency 
(TEA), matches each teacher to the district and campus(s) in which he or she teaches.  The 
type of information available includes the specific course and subject area assignments by 
percentage of full-time equivalent (FTE) for every teacher of record in every Texas public 
school.  
 
Teacher Certification Data Set.  This data set, also obtained from TEA, lists information 
about each Texas teaching certificate obtained by a qualified applicant in Texas.  The data 
are available from FY 1994 through the current year.  It is a dynamic data set in that changes 
are made on a daily basis.  Thus, any analysis based on a Teacher Certification Data Set 
purchased in one month will likely differ somewhat from an analysis based on a data set 
purchased in another month.   
 
Texas Higher Education Accountability System.  This data is used to track performance on 
critical measures that exemplify higher education institutions' missions.  It is an interactive 
website (http://www.txhighereddata.org/Interactive/Accountability/), providing information 
related to the four success goals of the Texas Higher Education Closing the Gaps Initiative.  
Information about university production was downloaded from the THECB Prep Online site 
(http://www.txhighereddata.org/Interactive/PREP_New/). 
 



http://ritter.tea.state.tx.us/perfreport/aeis/

http://ritter.tea.state.tx.us/perfreport/tapr/2013/index.html

http://www.ucan-network.org/members.asp

http://www.ucan-network.org/members.asp

http://nces.ed.gov/ipeds/datacenter

http://nces.ed.gov/ipeds/datacenter

http://www.txhighereddata.org/Interactive/Accountability/

http://www.txhighereddata.org/Interactive/PREP_New/
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How to Use and Apply the PACE Report 


PACE is intended as a tool to assist universities, their Colleges of Education, and their 
leadership teams in analyzing teaching and learning trends within their institutions and 
within the public schools of the surrounding area.  PACE offers a structure to monitor and 
gauge long-term professional improvement.  The data included in this report are important, 
therefore, only to the degree that each university chooses to address them in a systematic 
and continuous manner.  It is hoped that the PACE reports will be used as planning tools 
that universities will use to create institutional mechanisms for the on-going refinement of 
their teacher preparation programs, as well as other educational programs.  Based on this 
intended use, we recommend the following actions associated with the PACE reports: 


1. Organize and empower a teacher preparation leadership team which includes both 
university and public school partners (a standing work committee) to analyze and 
interpret these data as well as recommend organizational improvements based on 
the needs identified.   


2. Verify and validate the state data sets to be certain that they are relatively consistent 
with comparable data reported by the university.  Extend and augment the data in 
the PACE reports with university data bases and programmatic information 
available only at your institution. 


3. Develop an institutional report which identifies regional teaching and learning 
needs.  Disseminate this report extensively within and outside the institution. 


4. Plan, implement and evaluate program improvements intended to address regional 
teaching and learning needs.  Encourage experimental research and development 
projects based on these planned interventions in conjunction with school district 
partners. 


5. Build regional collaboratives based on the needs identified and the organizational 
interventions pursued.  


 
 
How CREATE Can Assist 
 
CREATE will continue to refine the PACE reports and data sets for annual distribution and 
deliver additional support and technical assistance to university/school leadership teams 
by: 


1. Developing customized reports for active university teams 


2. Consulting with leadership teams regarding analysis and interpretation of data 


3. Facilitating meetings and other local events that employ these data in a 
systematic manner for program improvement 


4. Assisting with university-based initiatives to design and implement program 
improvements.  







I. 
Educational Trends in  


University’s Proximal Zone of  
Professional Impact 







A. 
Descriptive Reports on the Characteristics 


of Public Schools in the Proximal Zone  
of Professional Impact 
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 SECTION A: 
Descriptive Reports on the Characteristics of Public Schools 


 in the Proximal Zone of Professional Impact 
 
The reports in Section A provide information about the characteristics of public and charter schools 
located within a 75-mile radius of the target university.  The definitions used to generate the various 
reports in Section A are discussed below.  Please see Section V in the Table of Contents for a 
complete listing of the original data sources and the year(s) of data used to complete Section A 
reports.   
 
A.1:  Summary of Public School Enrollment in the Proximal Zone of Professional Impact 


(PZPI). 
This report provides a summary of student enrollment within the PZPI by various subpopulations of 
students.  The data include the number and percent by school level for race/ethnicity, economically 
disadvantaged, special education, bilingual, and English language learners (ELL)/limited English 
proficient (LEP) students and students who are at risk for dropping out.  Percentages of students in 
special categories will NOT add up to 100% because different denominators are used to calculate 
level percentages.  The definitions of the subpopulations are described below: 


Economically Disadvantaged:  Economically disadvantaged students are those coded as 
eligible for free or reduced price lunch or eligible for other public assistance. (Source:  
http://ritter.tea.state.tx.us/perfreport/tapr/2013/glossary.pdf, page 10); also see Campus 


Group and Total Students, PEIMS, Oct. 2012, Oct. 2011; and TEA Student Assessment 


Division).  


Special Education:  This refers to the population served by programs for students with 
disabilities.  (Source: TEA, 2013. Subchapter AA. Commissioner's Rules Concerning 
Special Education Services found at 
http://ritter.tea.state.tx.us/rules/tac/chapter089/ch089aa.html and Texas Education Code 
(TEC) §29.001 - 29.020 found at 
http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.29.htm#B). 


Bilingual:  These are students who have a home language other than English, and who are 
identified as English language learners because their English language skills are such that 
they have difficulty performing ordinary classwork in English.  (Source:  TEA, 2013, 
Subchapter BB. Commissioner’s Rules Concerning State Plan for Educating English 
Language Learners found at http://ritter.tea.state.tx.us/rules/tac/chapter089/ch089bb.html) 
and the Texas Education Code (TEC) §29.051-29.064 - Bilingual Education and ESL 
Programs found at http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.29.htm#B). 
 
English Language Learner (ELL): These are students who are in the process of acquiring 
English and have another language as their first native language. They have been identified 
as English language learners by the Language Proficiency Assessment Committee (LPAC) 
according to criteria established in the Texas Administrative Code. The terms English 
language learner and limited English proficient student are used interchangeably (TEC, 
29.052).  Not all students identified as ELL receive bilingual or English as a second 
language instruction, although most do. (Source:  November 2013 TAPR Glossary, page 10, 
found at http://ritter.tea.state.tx.us/perfreport/tapr/2013/glossary.pdf and Texas Education  



http://ritter.tea.state.tx.us/perfreport/tapr/2013/glossary.pdf

http://ritter.tea.state.tx.us/perfreport/aeis/2012/glossary.html#cg

http://ritter.tea.state.tx.us/perfreport/aeis/2012/glossary.html#cg

http://ritter.tea.state.tx.us/perfreport/aeis/2012/glossary.html#totalstudents

http://ritter.tea.state.tx.us/rules/tac/chapter089/ch089aa.html

http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.29.htm#B

http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.29.htm#B

http://ritter.tea.state.tx.us/rules/tac/chapter089/ch089bb.html

http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.29.htm#B

http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.29.htm#B

http://ritter.tea.state.tx.us/perfreport/tapr/2013/glossary.pdf
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Code (TEC), Chapter 29, Subchapter B found at 
http://ritter.tea.state.tx.us/rules/tac/chapter089/ch089bb.html). 
 
Limited English Proficient (LEP):  These are students identified as limited English 
proficient by a district’s Language Proficiency Assessment Committee (LPAC) according 
to criteria established in the Texas Administrative Code. The terms English language 
learner and limited English proficient student are used interchangeably (TEC, 29.052).  Not 
all pupils identified as LEP receive bilingual or English as a second language instruction, 
although most do.  (Source: TEA, 2013. Commissioner's Rules Concerning State Plan for 
Educating English Language Learners. Chapter 89: Adaptations for Special Populations, 
Subchapter BB found at http://ritter.tea.state.tx.us/rules/tac/chapter089/ch089bb.html). 


At-Risk:  These are students identified as being at risk of dropping out of school using state- 
criteria only.   (See TEC §29.081, Compensatory and Accelerated Instruction).  A description 
of the at-risk criteria can be found at: 
http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.29.htm#B 
 


A.2:  Public School Enrollment by District in the Proximal Zone of Professional Impact.  
This report is the first page of a supplemental document (See Attachment 1 for a full inventory) 
showing public school enrollment in the PZPI in different configurations.  All districts and charter 
schools in the target university’s PZPI are listed in the first column.  Then, the next six columns 
show the number of campuses by school level (elementary, middle, high, and elementary/ 
secondary).  The middle section, columns eight through thirteen, disaggregate student enrollment by 
ethnicity.  The last five columns disaggregate the district’s enrollment of selected student 
subpopulations by campus level.  
 
A.3:  Public School Listing in the Proximal Zone of Professional Impact. 
This report is the first page of a supplemental document (See Attachment 2 for a full inventory) 
listing all districts and campuses (including charter schools) within the university’s PZPI.  The 
listing includes the district name, campus code and campus name, school type (elementary, middle, 
high, and elementary/secondary), school size, and 2012-2013 STAAR accountability ratings.  
The campus accountability rating uses the following system: 


M  =  Met Standard    
A  =  Met alternative standard 
 I  = Improvement required   
X  =  Not rated 
Z  =  Not rated 


 


Requirements for each rating can be found in the 2014 Accountability Manual on the TEA website 
at http://ritter.tea.state.tx.us/perfreport/account/2014/manual/ch02.pdf or the Master Reference for 
Data Elements Used in the Accountability System found at 
http://ritter.tea.state.tx.us/perfreport/account/2014/download/acctref.html 
  



http://ritter.tea.state.tx.us/rules/tac/chapter089/ch089bb.html

http://ritter.tea.state.tx.us/rules/tac/chapter089/ch089bb.html

http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.29.htm#B

http://ritter.tea.state.tx.us/perfreport/account/2014/manual/ch02.pdf

http://ritter.tea.state.tx.us/perfreport/account/2014/download/acctref.html





Sam Houston State University
2012‐2013


Summary of Public School Enrollment in Proximal Zone of Professional Impact


Traditional Districts 100


Charter Schools 47


District Types in the PZPI


68.0


32.0


N %


Total 147 100.0


Level
Number


of
Schools


African American
N %


Hispanic
N %


White
N %


Asian
N %


Native American
N %


Total


Number of Students


ELEM 833 96,636 18.0 276,824 127,939 23.9 23,276 4.3 2,282 0.4 535,67551.7


MS 308 42,504 17.8 115,233 65,571 27.5 10,425 4.4 871 0.4 238,30048.4


HS 257 51,251 18.6 123,960 81,784 29.6 13,266 4.8 989 0.4 275,86544.9


EL/SEC 69 4,592 14.9 15,496 8,026 26.0 1,970 6.4 217 0.7 30,81550.3


Total 1,467 194,983 18.0 531,513 283,320 26.2 48,937 4.5 4,359 0.4 1,080,65549.2


(for dropping out) At-Risk
Students in Special Categories


Level
Number


of
Schools


Eco Disadvantaged
N %


Special Education
N %


Bilingual
N %


LEP
N % N %


51.9278,083ELEM 833 362,264 67.6 37,789 169,611 31.7 176,967 33.07.1


36.186,015MS 308 146,721 61.6 20,356 27,096 11.4 28,478 12.08.5


46.1127,250HS 257 149,734 54.3 23,568 14,620 5.3 15,501 5.68.5


34.710,690EL/SEC 69 18,839 61.1 2,087 3,046 9.9 3,161 10.36.8


502,038 46.5Total 1,467 677,558 62.7 83,800 214,373 19.8 224,107 20.77.8


Source Data
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District Name School Level EL MS HS El/Sec Total Afro‐
Amer


His‐
panic


White Asian Native 
Amer


Total Eco Dis Spec
Educ


Bilingu
al


LEP At‐Risk


SAMPLE DOCUMENT:  To view the Total School Listing for Your Proximal Zone of Professional Impact Refer to Attachment 1


Sam Houston State University
2012‐2013


Public School Enrollment by District in the Proximal Zone of Professional Impact


ACADEMY OF ACCELERAT ELEM 1 0 0 1 742266 424 4 8 350 707 7 324 399 424
ACCELERATED INTERMEDI ELEM 2 0 0 2 253116 123 8 1 20 237 14 89 91 152
ALDINE ISD EL/SEC 0 0 0 3 365171 180 9 1 03 236 129 17 25 328


ELEM 39 0 0 39 31,3577,611 22,429 663 381 470 27,608 1,893 15,240 16,096 22,029
HS 0 0 13 13 15,4444,106 10,603 297 255 150 12,132 1,174 1,103 1,175 9,672
MS 0 21 0 21 18,2494,854 12,658 341 238 160 15,493 1,301 3,107 3,405 8,616


ALIEF ISD EL/SEC 0 0 0 1 4421 14 7 0 01 17 39 1 2 35
ELEM 25 0 0 25 21,1676,224 11,254 855 2,414 2120 17,768 1,411 12,324 12,291 15,364
HS 0 0 7 7 12,1804,056 5,744 418 1,842 450 9,273 1,050 1,165 1,221 7,265
MS 0 13 0 13 12,3573,986 6,427 319 1,540 240 10,333 969 2,985 3,068 6,612


ALIEF MONTESSORI COM ELEM 1 0 0 1 29746 140 6 101 00 243 7 193 194 194
ALTO ISD ELEM 1 0 0 1 28965 91 118 3 00 220 13 58 68 171


HS 0 0 1 1 18152 43 80 0 30 122 23 8 9 91
MS 0 1 0 1 19952 58 74 2 00 145 17 13 13 67


AMIGOS POR VIDA‐FRIEN ELEM 1 0 0 1 5100 508 2 0 00 505 23 475 461 479
ANAHUAC ISD EL/SEC 0 0 0 1 52 1 2 0 01 5 2 0 0 5


ELEM 1 0 0 1 57173 205 261 14 20 343 55 96 97 212
HS 0 0 2 2 32962 95 147 8 00 158 25 7 7 149
MS 0 1 0 1 29747 49 182 8 20 161 25 3 3 107


ANDERSON‐SHIRO CISD EL/SEC 0 0 0 1 36227 47 273 1 51 153 31 3 3 70
ELEM 1 0 0 1 36730 69 263 2 00 182 22 30 30 143


APPLE SPRINGS ISD ELEM 1 0 0 1 1029 6 85 0 10 56 13 0 0 15
HS 0 0 1 1 1076 5 94 0 00 73 15 0 1 52


BARBERS HILL ISD ELEM 3 0 0 3 1,77449 405 1,268 11 80 496 115 94 98 437
HS 0 0 2 2 1,30349 246 958 9 80 232 68 7 8 403
MS 0 3 0 3 1,45646 267 1,090 13 140 308 83 18 20 257


BEATRICE MAYES INSTITU ELEM 1 0 0 1 450443 5 0 0 10 346 29 0 0 87
BELLVILLE ISD ELEM 3 0 0 3 976116 293 541 1 10 531 67 129 130 349


HS 0 0 1 1 62556 131 416 0 30 232 57 13 13 213
MS 0 1 0 1 48155 120 291 2 10 208 45 14 14 129


Source Data
10Page
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District Name Campus Code Campus Name


SAMPLE DOCUMENT:  To view the Total School Enrollment by District for Your Proximal Zone of Professional Impact Refer to Attachment 2
Sam Houston State University


2012‐2013
Public School Listings in the Proximal Zone of Professional Impact


School Type School Size
Accountability 


ACADEMY OF ACCELERATED LEARNING IN 101810002 ACADEMY OF ACCELERATED LEARNING EL 742
ACCELERATED INTERMEDIATE ACADEMY 101849101 ACCELERATED INTERDISCIPLINARY ACAD EL 239
ACCELERATED INTERMEDIATE ACADEMY 101849105 AIA LANCASTER EL EL 14
ALDINE ISD 101902001 ALDINE H S HS 2,276
ALDINE ISD 101902099 ALDINE J J A E P HS 1
ALDINE ISD 101902081 ALDINE NINTH GRADE SCHOOL HS 805
ALDINE ISD 101902002 CARVER H S FOR APPLIED TECH/ENGINE HS 875
ALDINE ISD 101902012 DAVIS H S HS 1,672
ALDINE ISD 101902004 EISENHOWER H S HS 2,213
ALDINE ISD 101902084 EISENHOWER NINTH GRADE SCHOOL HS 613
ALDINE ISD 101902013 HALL EDUCATION CENTER HS 263
ALDINE ISD 101902003 MACARTHUR H S HS 2,581
ALDINE ISD 101902083 MACARTHUR NINTH GRADE SCHOOL HS 991
ALDINE ISD 101902005 NIMITZ H S HS 2,110
ALDINE ISD 101902085 NIMITZ NINTH GRADE SCHOOL HS 637
ALDINE ISD 101902008 VICTORY EARLY COLLEGE H S HS 407
ALDINE ISD 101902041 ALDINE MIDDLE MS 789
ALDINE ISD 101902066 CARAWAY INT MS 813
ALDINE ISD 101902042 DREW ACADEMY MS 647
ALDINE ISD 101902061 ECKERT INT MS 852
ALDINE ISD 101902063 ESCAMILLA INT MS 928
ALDINE ISD 101902048 GRANTHAM ACADEMY MS 990
ALDINE ISD 101902043 HAMBRICK MIDDLE MS 966
ALDINE ISD 101902069 HILL INT MS 738
ALDINE ISD 101902046 HOFFMAN MIDDLE MS 722
ALDINE ISD 101902062 HOUSTON ACADEMY MS 662
ALDINE ISD 101902052 LEWIS MIDDLE MS 879


Ratings 
 M
M
Z
M
X
I
M
M
M
I
I
M
M
I
M
M
M
M
M
M
M
M
M
M
M
M
M


Source Data
11Page
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SECTION B: 
Educational Trend Reports on Public Schools in 


the Proximal Zone of Professional Impact 
 
Section B describes student enrollment and academic trends within the PZPI.  Because of the 
changes in the Texas accountability system, the PACE reports in this section have been 
redesigned.  In spring 2012, the State of Texas Assessments of Academic Readiness (STAAR®) 
replaced the Texas Assessment of Knowledge and Skills (TAKS).  There will be yearly changes 
to the rating criteria and targets until the performance index framework is fully implemented on 
2016.  Please note that the material on accountability on the TEA website is constantly being 
updated, revised, and rearranged.  The  2013 and 2014 state accountability ratings for districts, 
charters and campuses are presently on the Texas Education Agency website at: 
http://ritter.tea.state.tx.us/perfreport/account/2013/index.html and 
http://ritter.tea.state.tx.us/perfreport/account/2014/index.html, respectively.  Assessment 
summary results for the state, region, district and campus are also available at: 
https://tx.pearsonaccess.com/tclp/portal/tclp.portal?_nfpb=true&_pageLabel=pa2_analytical_rep
orting_page. 


The STAAR data compiled for this section are for academic years 2012 and 2013.  Included are 
annual assessments for grades 3–8 in reading and mathematics; assessments in writing at grades 
4 and 7; in science at grades 5 and 8; and in social studies at grade 8.  There are15 end-of-course 
assessments in high school these two years:   English I, II, and III reading; English I, II, and III 
writing; algebra I, algebra II, and geometry; biology, chemistry, and physics; U.S history, world 
geography, and world history.   


The definitions used to generate the various reports in Section B are discussed below.  Please see 
Section V in the Table of Contents for a complete listing of the original data sources and the 
year(s) of data used to complete this section.  


B.1:  Student Enrollment Trends in the Proximal Zone of Professional Impact. 
This two-page analysis describes the trends in student enrollment within the PZPI from 2010 to 
2013.  The enrollment data are disaggregated by school level and student racial/ethnic categories.  
Other charts describe trends and distributions for other special student subpopulations (e.g. 
economically disadvantaged, students in bilingual programs, and special education).  


B.2:  Student Academic Performance in the Proximal Zone of Professional Impact:  High 
School STAAR Performance Summary. 
This chart compares STAAR Performance (percent passing) of high school students in the PZPI 
with state high school STAAR performance in reading, writing, mathematics, science and social 
studies in academic years 2012 and 2013.  


B.2.1- B.2.5:  High School STAAR Performance by Ethnicity in Reading, Writing, Mathematics, 
Science, and Social Studies:  This series compares two years of high school STAAR 
performance in core academic subjects by ethnicity.  The number of students taking the exam 
and the percent passing at Phase-in 1, Level II or above are represented. 



http://ritter.tea.state.tx.us/perfreport/account/2013/index.html

http://ritter.tea.state.tx.us/perfreport/account/2014/index.html

https://tx.pearsonaccess.com/tclp/portal/tclp.portal?_nfpb=true&_pageLabel=pa2_analytical_reporting_page

https://tx.pearsonaccess.com/tclp/portal/tclp.portal?_nfpb=true&_pageLabel=pa2_analytical_reporting_page
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B.3:  Student Academic Performance in the Proximal Zone of Professional Impact:  Middle 
School STAAR Performance Summary. 
This chart compares STAAR Performance of middle school students in the PZPI with state 
middle school STAAR performance in reading, writing, mathematics, science and social studies 
in academic years 2012 and 2013. The data are aggregated by level and grade at Phase-in 1, 
Level II and above for campuses designated by the state as middle level. 


B.3.1- B.3.5:  Middle School STAAR Performance by Ethnicity in Reading, Writing, 
Mathematics, Science, and Social Studies:  This series of analyses compares two years of middle 
school STAAR performance in core academic subjects by ethnicity.  The number of students 
taking the exam and the percent passing at Phase-in 1, Level II or above are represented. 


B.4:  Student Academic Performance in the Proximal Zone of Professional Impact:  
Elementary School STAAR Performance Summary. 
This chart compares STAAR Performance of elementary school students in the PZPI with state 
elementary school STAAR performance in reading, writing, mathematics, and science in 
academic years 2012 and 2013. The data are aggregated by subject and grades at Phase-in 1, 
Level II and above for campuses designated by the state as elementary. 


B.4.1- B.4.4:  Elementary School STAAR Performance by Ethnicity in Reading, Writing, 
Mathematics, Science, and Social Studies;  This series of analyses compares two years of 
elementary school STAAR performance in STAAR-tested academic subjects and grades 
disaggregated by ethnicity.  The number of students taking the exam and the percent passing at 
Phase-in 1, Level II or above are represented. 


B.5:  Highest and Lowest Performing Schools by Level. 
The last set of reports in this section lists the 25 highest and lowest performing high, middle, and 
elementary schools.  Although the six reports show the results of different subjects, the format of 
the table is the same.  Each lists the district and campus names, the campus enrollment, the 
percent of students who are economically disadvantaged, the percent of minority students at the 
campus, the subject, the number of students taking the STAAR test in a subject, the percent of 
students who passed at Phase-in 1, Level II or above, and the percent of those students who 
passed at Phase-in 1, Level II at the advanced level. 
B.5.1 and B.5.2:  25 Highest and Lowest Performing High Schools Ranked by STAAR Algebra I 
Performance:  These two reports list the 25 highest- and lowest-performing high schools in the 
PZPI on the following STAAR-tested subjects:  algebra I, biology, U.S. history, reading I, 
writing I, reading II, and writing II. 


B.5.3 and B.5.4:  25 Highest and Lowest Performing Middle Schools Ranked by STAAR 
Reading Performance:  These two reports list the 25 highest- and lowest-performing middle 
schools in the PZPI on the following STAAR-tested subjects:  reading, mathematics, writing, 
science, and social studies.   


B.5.5 and B.5.5:  25 Highest and Lowest Performing Elementary Schools Ranked by STAAR 
Reading Performance:  These two reports list the 25 highest- and lowest-performing elementary 
schools in the PZPI on the following STAAR-tested subjects:  reading, mathematics, writing, and 
science.   


 







Fiscal Year
Student Enrollment Trends in Proximal Zone of Professional Impact


2010‐2013
Sam Houston State University


Total


2010 2011 2012 2013
1,027,360 1,048,967 1,060,110 1,080,655


202,807 195,879 193,823 194,983


470,552 499,288 514,658 531,513


303,574 287,440 283,562 283,320


47,478 45,695 47,176 48,937


2,949 4,644 4,247 4,359


625,196 617,396 666,306 677,558


82,624 82,608 82,759 83,800


204,457 206,638 208,151 214,373


214,351 217,074 217,448 224,107


Headcount - 
Fall of


Fiscal Year


Elementary


2010 2011 2012 2013
All 517,531 525,965 527,840 535,675


African American 100,579 96,983 96,106 96,636


Hispanic 252,790 264,763 270,957 276,824


White 138,735 131,484 128,003 127,939


Asian 23,840 22,562 22,598 23,276


Native American 1,587 2,386 2,089 2,282


Economically 
Disadvantaged


344,490 339,976 360,458 362,264


Special Education 34,759 35,709 36,542 37,789


Bilingual 160,513 162,767 165,500 169,611


LEP 166,964 170,556 172,579 176,967


Middle


2010 2011 2012 2013
224,668 229,237 232,815 238,300


44,149 42,653 42,280 42,504


99,687 107,012 110,481 115,233


70,122 65,568 65,632 65,571


10,194 9,602 9,920 10,425


516 902 866 871


132,760 129,201 142,829 146,721


20,748 20,183 20,090 20,356


26,472 26,626 25,526 27,096


28,252 27,973 26,681 28,478


High School


2010 2011 2012 2013
266,929 270,468 272,249 275,865


55,284 52,691 51,415 51,251


108,888 116,042 119,593 123,960


89,414 83,976 82,824 81,784


12,669 12,227 12,851 13,266


674 1,096 1,044 989


136,841 134,462 146,340 149,734


25,262 24,842 24,146 23,568


15,618 15,017 14,443 14,620


17,219 16,207 15,377 15,501


Both Elem/Second


2010 2011 20132012
18,232 23,297 27,206 30,815


2,795 3,552 4,022 4,592


9,187 11,471 13,627 15,496


5,303 6,412 7,103 8,026


775 1,304 1,807 1,970


172 260 248 217


11,105 13,757 16,679 18,839


1,855 1,874 1,981 2,087


1,854 2,228 2,682 3,046


1,916 2,338 2,811 3,161


Pct 
Change


Net 
Change


53,295 5.2


-7,824 -3.9


60,961 13.0


-20,254 -6.7


1,459 3.1


1,410 47.8


52,362 8.4


1,176 1.4


9,916 4.8


9,756 4.6


Middle School %
871 0.4


10,425 4.4


65,571 27.5


115,233 48.4


42,504 17.8


238,300 100.0


African American


Asian


Hispanic


Native American


White


Middle School


African American


Asian


Hispanic


Native American


White


High School


African American


Asian


Hispanic


Native American


White


Elementary SchoolElementary 
School


%Ethnicity
Ethnic Comparisons by Level 2013


2,282 0.4Native American


23,276 4.3Asian


127,939 23.9White


276,824 51.7Hispanic


96,636 18.0African American


535,675 100.0All


High School %
989 0.4


13,266 4.8


81,784 29.6


123,960 44.9


51,251 18.6


275,865 100.0


Ethnicity
Other Trends and Distributions


Net Change
2010-2013


1,410Native American


1,459Asian


-20,254White


60,961Hispanic


-7,824African American


53,295All


‐50000


0


50000


100000 African American


Asian


Hispanic


Native American


White


Net Change in Zone Enrollment by
Ethnicity


Year Amount
Eco. Disadvantaged


625,1962010


617,3962011


666,3062012


677,5582013


83-Yr. Change 600000


625000


650000


675000


700000 2010


2011


2012


2013


Economically Disadvantaged Year Amount
Bilingual


204,4572010


206,6382011


208,1512012


214,3732013


53-Yr. Change 200000


205000


210000


215000 2010


2011


2012


2013


Bilingual


Source Data
14Page
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Economically Disadvantaged


Special Education


Student Enrollment Trends in Proximal Zone of Professional Impact (Continued)
2013


Sam Houston State University


Elementary 
School


%


362,264 67.6Eco. Disadv.


173,411 32.4Others


535,675 100.0Total


Economically
Disadvanta
ged


Others


Elementary School
Middle School %


146,721 61.6


91,579 38.4


238,300 100.0


Economically
Disadvanta
ged


Others


Middle School
High School %


149,734 54.3


126,131 45.7


275,865 100.0


Economically
Disadvant
aged


Others


High School


Elementary 
School


%


497,886 92.9Others


37,789 7.1SPED


535,675 100.0Total
Others


Special
Education


Elementary School
Middle School %


217,944 91.5


20,356 8.5


238,300 100.0
Others


Special
Education


Middle School
High School %


252,297 91.5


23,568 8.5


275,865 100.0
Others


Special
Education


High School


Source Data
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Student Academic Performance in the Proximal Zone of Professional Impact


State 2012 PZPI 2012 State 2013 PZPI 2013


STAAR Performance¹ Summary
High Schools


Sam Houston State University
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PZPI State PZPI State


2012 2013


Mathematics⁴ Reading² Science⁵ Social Studies⁶ Writing³


64.8 70.2 70.6Reading² 65.3


50.7 49.2 48.2Writing³ 51.8


82.1 81.7 82.7Mathematics⁴ 80.5


82.2 84.4 86.0Science⁵ 79.6


76.9 72.6 74.8Social Studies⁶ 75.9


¹STAAR percent passing at Phase‐in I Level II or above.


³Includes English I writing, English II writing and English III writing.
²Includes English I reading, English II reading and English III reading.


⁴Includes algerbra I, algebra II, and geometry.
⁵Includes biology, chemistry and physics.
⁶Includes U.S. history, world geography, and world history.
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Reading² by Ethnicity
High Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


55.4 26,513 60.5African American 13,698


58.5 67,581 64.6Hispanic 34,689


76.4 40,876 83.2White 23,744


76.9 6,740 83.2Asian 3,593


21.2 566 23.3Native American 297


10.4 173 11.0Pacific Islander 67


63.3 2,136 71.0Two or More Races 1,085


¹STAAR percent passing at Phase‐in I Level II or above.
²Includes English I reading, English II reading and English III reading.


Source Data
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Writing² by Ethnicity
High Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


40.7 26,886 35.2African American 13,778


42.4 69,805 40.2Hispanic 34,704


64.6 42,290 64.3White 23,779


73.0 6,685 73.6Asian 3,588


15.8 569 16.2Native American 298


7.8 166 6.0Pacific Islander 64


54.1 2,206 55.0Two or More Races 1,081


¹STAAR percent passing at Phase‐in I Level II or above.
²Includes English I writing, English II writing and English III writing.


Source Data
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Mathematics² by Ethnicity
High Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


71.9 24,095 72.4African American 12,879


79.4 60,856 80.2Hispanic 31,887


87.9 38,689 89.5White 21,484


88.8 5,916 92.0Asian 3,197


14.9 470 25.1Native American 269


0.0 140 7.1Pacific Islander 62


63.6 2,039 71.6Two or More Races 1,036


¹STAAR percent passing at Phase‐in I Level II or above.
²Includes algebra I, algebra II and geometry.
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Science² by Ethnicity
High Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


75.6 22,691 79.6African American 14,239


80.2 57,170 82.9Hispanic 35,051


86.0 37,759 91.7White 26,798


90.5 6,098 93.5Asian 3,772


24.8 456 29.8Native American 298


9.9 136 11.0Pacific Islander 81


71.8 1,980 77.7Two or More Races 1,257


¹STAAR percent passing at Phase‐in I Level II or above.
²Includes biology, chemistry and physics.
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Social Studies² by Ethnicity
High Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


66.1 25,003 62.6African American 13,628


74.6 62,570 70.6Hispanic 33,384


83.1 39,307 85.5White 24,072


89.5 6,027 89.7Asian 3,027


23.9 493 29.2Native American 306


10.9 142 10.6Pacific Islander 64


71.0 2,082 74.3Two or More Races 1,129


¹STAAR percent passing at Phase‐in I Level II or above.
²Includes U.S. History, world geography, and world history.
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Student Academic Performance in the Proximal Zone of Professional Impact


State 2012 PZPI 2012 State 2013 PZPI 2013


STAAR Performance¹ Summary
Middle Schools


Sam Houston State University
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PZPI State PZPI State


2012 2013


Mathematics Reading Science Social Studies Writing


77.6 77.2 77.7Reading 76.7


72.1 69.8 70.4Writing 71.1


75.5 73.9 75.7Mathematics 74.4


72.2 75.1 77.0Science 70.3


61.4 63.7 65.1Social Studies 59.7


¹STAAR percent passing at Phase‐in I Level II or above aggregated by subject and grade for campuses designated by the state as middle level.
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Reading² by Ethnicity
Middle Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


70.1 36,016 70.4African American 35,847


72.6 100,122 72.4Hispanic 96,159


87.8 58,635 88.4White 58,635


85.3 9,458 86.3Asian 9,017


19.3 713 18.1Native American 745


2.9 177 4.0Pacific Islander 174


73.5 3,008 73.0Two or More Races 2,988


²STAAR reading test is administered in grades 3‐8.
¹STAAR percent passing at Phase‐in I Level II or above aggregated by subject and grade for campuses designated by the state as middle level.
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Writing² by Ethnicity
Middle Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


64.4 12,247 62.9African American 12,016


66.5 33,854 64.6Hispanic 32,226


82.7 20,220 80.9White 19,720


84.4 3,193 85.7Asian 2,947


23.1 226 11.9Native American 294


5.5 52 0.0Pacific Islander 55


70.0 1,061 69.5Two or More Races 951


²STAAR writing test is administered in grades 4 and 7.
¹STAAR percent passing at Phase‐in I Level II or above aggregated by subject and grade for campuses designated by the state as middle level.
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Mathematics² by Ethnicity
Middle Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


61.0 33,918 62.3African American 34,094


72.8 91,538 73.2Hispanic 88,846


86.0 51,022 85.7White 52,188


89.6 6,863 90.0Asian 6,818


16.4 612 14.9Native American 671


1.3 157 3.8Pacific Islander 153


67.3 2,620 65.9Two or More Races 2,636


²STAAR mathematics test is administered in grades 3‐8.
¹STAAR percent passing at Phase‐in I Level II or above aggregated by subject and grade for campuses designated by the state as middle level.
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Science² by Ethnicity
Middle Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


57.9 11,979 64.5African American 12,190


67.4 31,725 72.8Hispanic 30,798


84.7 19,694 88.1White 19,544


89.4 2,857 91.0Asian 2,801


12.7 288 26.4Native American 244


4.8 53 5.7Pacific Islander 63


69.0 967 72.3Two or More Races 1,064


²STAAR science test is administered in grades 5 and 8.
¹STAAR percent passing at Phase‐in I Level II or above aggregated by subject and grade for campuses designated by the state as middle level.
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Social Studies² by Ethnicity
Middle Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


49.1 12,002 54.7African American 12,163


54.0 31,753 57.8Hispanic 30,691


75.6 19,717 78.6White 19,483


85.3 2,872 87.0Asian 2,798


11.4 288 20.1Native American 245


4.8 52 3.8Pacific Islander 62


64.0 966 66.3Two or More Races 1,060


¹STAAR percent passing at Phase‐in I Level II or above aggregated by subject and grade for campuses designated by the state as middle level.
²STAAR social studies test is administered in grade 8.
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Student Academic Performance in the Proximal Zone of Professional Impact


State 2012 PZPI 2012 State 2013 PZPI 2013


STAAR Performance¹ Summary
Elementary Schools


Sam Houston State University
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PZPI State PZPI State


2012 2013


Mathematics Reading Science Writing


77.8 76.2 76.3Reading 77.1


72.0 70.9 71.1Writing 71.6


73.7 71.0 72.9Mathematics 71.2


75.4 73.2 74.5Science 73.1


¹STAAR percent passing at Phase‐in I Level II or above aggregated by subject and grade for campuses designated by the state as elementary.
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Reading² by Ethnicity
Elementary Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


64.8 35,517 62.7African American 36,354


74.3 87,289 71.7Hispanic 85,522


86.6 55,301 86.5White 55,890


78.3 9,774 78.6Asian 9,552


1.5 589 0.8Native American 540


2.6 182 2.2Pacific Islander 154


34.6 3,372 38.0Two or More Races 3,060


²STAAR reading test is administered in grades 3‐8.
¹STAAR percent passing at Phase‐in I Level II or above aggregated by subject and grade for campuses designated by the state as elementary.
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Writing² by Ethnicity
Elementary Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


59.8 12,783 59.5African American 12,830


67.7 32,049 66.7Hispanic 31,120


80.9 19,657 79.7White 19,800


76.3 3,507 78.4Asian 3,346


2.3 218 0.0Native American 174


0.0 64 6.3Pacific Islander 53


33.6 1,198 36.1Two or More Races 1,091


²STAAR writing test is administered in grades 4 and 7.
¹STAAR percent passing at Phase‐in I Level II or above aggregated by subject and grade for campuses designated by the state as elementary.
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Mathematics² by Ethnicity
Elementary Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


54.5 35,515 52.5African American 36,359


72.3 90,803 71.0Hispanic 88,365


82.3 55,163 82.4White 55,841


81.7 9,293 82.8Asian 9,040


1.3 604 0.7Native American 531


2.6 179 2.2Pacific Islander 151


32.8 3,380 35.5Two or More Races 3,061


²STAAR mathematics test is administered in grades 3‐8.
¹STAAR percent passing at Phase‐in I Level II or above aggregated by subject and grade for campuses designated by the state as elementary.
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Student Academic Performance in the Proximal Zone of Professional Impact


2012


N


2013


N


STAAR Performance¹ in Science² by Ethnicity
Elementary Schools


Level II: Satisfactory Level II: Satisfactory


Sam Houston State University
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2012 2013


African American Asian Hispanic Native American


Pacific Islander Two or More Races White


60.0 9,713 58.8African American 10,170


70.6 27,039 69.5Hispanic 26,699


87.0 15,653 86.3White 16,116


81.7 2,583 82.6Asian 2,602


0.0 165 3.0Native American 169


7.1 45 0.0Pacific Islander 42


32.0 904 36.6Two or More Races 831


²STAAR science test is administered in grades 5 and 8.
¹STAAR percent passing at Phase‐in I Level II or above aggregated by subject and grade for campuses designated by the state as elementary.
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District Name Campus Name


25 Highest High Schools ranked by STAAR Algebra Performance¹


Biology
Enrollment


Sam Houston State University
2013


Student Academic Performance in the Proximal Zone of Professional Impact


Algebra I


N²
% 
Pass


US History Reading I Writing I Reading II Writing II% STU 
Eco 


Disadv


%  STU 
Minority % 


Adv N²
% 
Pass


% 
Adv N²


% 
Pass


% 
Adv N²


% 
Pass


% 
Adv N²


% 
Pass


% 
Adv N²


% 
Pass


% 
Adv N²


% 
Pass


% 
Adv


HOUSTON ISD CARNEGIE VANGUARD H S 10051590 100199 00 99199 99199 100151 9915225 55 47 69 0 63 8029 15


HOUSTON ISD DEBAKEY H S FOR HEALTH PROF 10023864 100240 00 100243 99243 99218 9821848 91 87 73 0 67 7819 21


HOUSTON ISD EAST EARLY COLLEGE H S 10063460 100125 00 95124 88124 98125 8712586 98 27 24 0 15 343 1


HOUSTON ISD EMPOWERMENT COLLEGE PREP H S 1001394 9417 00 8318 5917 8832 563285 100 15 6 0 6 220 0


HONORS ACADEMY QUEST ACADEMY 100538 1005 00 676 836 867 437100 87 0 0 0 0 140 0


KIPP INC CHARTER KIPP HOUSTON H S 9987529 97144 00 80146 62146 96132 6013282 99 6 14 0 8 331 2


ALIEF ISD ALIEF EARLY COLLEGE H S 9846384 98107 00 94108 88109 9797 879781 99 13 23 0 28 524 2


BRYAN ISD BRYAN COLLEGIATE H S 9764324 9890 00 84103 70105 9894 809465 69 17 19 0 13 312 0


HOUSTON ISD CHALLENGE EARLY COLLEGE H S 9772458 99124 00 98124 92124 98120 9212062 87 19 37 0 21 485 8


ALDINE ISD VICTORY EARLY COLLEGE H S 9790407 100124 00 98123 93123 100109 9610974 98 26 30 0 25 537 2


HOUSTON ISD PERFOR & VIS ARTS H S 9668690 99179 00 97179 89179 99182 9318219 50 15 49 0 49 459 9


KATY ISD SEVEN LAKES H S 965603,941 981030 1005 921032 851045 96959 879627 50 17 43 40 31 519 11


HOUSTON ISD EASTWOOD ACADEMY 9562407 10097 00 93101 86110 94106 5810687 99 19 12 0 19 222 3


HOUSTON ISD NORTH HOUSTON EARLY COLLEGE H S 9591397 98208 10010 85116 61115 94100 6610084 98 13 12 0 3 120 0


HUMBLE ISD QUEST EARLY COLLEGE H S 9556277 98111 00 94113 82118 9673 857336 65 11 16 0 20 387 8


COLLEGE STATION ISD COLLEGE STATION H S 94259715 97549 00 82371 71370 89339 7233726 40 30 23 0 22 295 9


HOUSTON ISD HOUSTON ACADEMY FOR INTERNATION 9480426 92132 00 89111 67111 93113 6611373 94 30 11 0 9 240 0


HOUSTON ISD LAW ENFCMT-CRIM JUST H S 94129548 98168 00 87168 73171 90124 5412479 97 4 2 0 12 141 0


MONTGOMERY ISD MONTGOMERY H S 944482,075 95575 1005 84568 70589 88484 6748620 19 20 20 40 15 295 6


TOMBALL ISD TOMBALL MEMORIAL H S 943231,314 96444 01 91449 68460 92429 6543015 42 20 16 0 20 373 2


MUMFORD ISD MUMFORD H S 9329220 9224 01 8025 7124 8030 733068 63 21 4 0 12 230 0


KATY ISD TAYLOR H S 934842,811 98723 717 85758 77781 93716 7970918 47 24 34 0 21 4010 7


CONROE ISD THE WOODLANDS H S 936144,137 98960 02 90984 781006 95986 829874 29 22 36 0 24 455 5


HARMONY SCIENCE ACADE HARMONY SCIENCE ACADEMY 92146632 93136 01 83139 60149 90149 6615266 81 22 11 0 15 193 3


CYPRESS-FAIRBANKS ISD CYPRESS RANCH H S 914223,040 97910 01 88916 72967 92754 6975417 46 12 24 0 24 335 4


STAAR percent passing at Phase‐in 1 level II or above.
Total number of students taking STAAR exam


1
2


Source Data
33Page


B.5.1
TAPRPACE 2014







District Name Campus Name


25 Lowest High Schools ranked by STAAR Algebra Performance¹


Biology
Enrollment


Sam Houston State University
2013


Student Academic Performance in the Proximal Zone of Professional Impact


Algebra I


N²
% 
Pass


US History Reading I Writing I Reading II Writing II% STU 
Eco 


Disadv


%  STU 
Minority % 


Adv N²
% 
Pass


% 
Adv N²


% 
Pass


% 
Adv N²


% 
Pass


% 
Adv N²


% 
Pass


% 
Adv N²


% 
Pass


% 
Adv N²


% 
Pass


% 
Adv


ANAHUAC ISD ADAPTIVE BEHAVIOR UNIT 011 01 00 01 01 00 000 0 0 0 0 0 00 0


CROSBY ISD CROSBY CROSSROADS ACADEMY 0417 03 00 00 03 02 0259 76 0 0 0 0 00 0


HOUSTON ISD HOPE ACADEMY CHARTER SCHOOL 02101 01 00 01 01 05 0362 100 0 0 0 0 00 0


CROCKETT ISD PINEYWOODS AEC OF CHOICE 01044 911 02 013 013 812 81282 86 0 0 0 0 00 0


BRENHAM ISD PRIDE ACADEMY 0142 03 03 04 05 405 20555 52 0 0 0 0 00 0


HUNTINGTON ISD PRIDE ALTER SCH 0443 04 00 229 1010 02 0263 23 0 0 0 0 00 0


LUFKIN ISD STUBBLEFIELD LRN CTR 0141 01 01 00 00 00 0054 59 0 0 0 0 00 0


ALDINE ISD MACARTHUR H S 81042,581 3061 01 16167 10239 70862 3686586 98 0 0 0 1 100 0


RICHARD MILBURN ACADEM RICHARD MILBURN ACADEMY - SUBURB 932222 2313 2536 826 033 3628 02486 97 0 0 0 0 00 0


ALDINE ISD EISENHOWER H S 121062,213 3282 00 20155 8217 64586 2959071 99 0 0 0 0 70 0


HOUSTON ISD VISION ACADEMY 155492 4045 03 1457 958 3321 142172 100 0 0 0 0 50 0


MAGNOLIA ISD ALPHA 171280 258 03 4717 1414 2921 302048 28 0 0 0 0 00 0


CHANNELVIEW ISD ENDEAVOR SCHOOL-JOE FRANK CAMPB 17661 405 00 119 013 3813 81375 82 0 0 0 0 00 0


JAMIE'S HOUSE CHARTER S JAMIE'S HOUSE CHARTER SCHOOL 171274 4717 00 618 019 2114 71495 99 0 0 0 0 00 0


ALDINE ISD ALDINE H S 18672,276 4473 00 21155 6200 71708 3671383 99 0 0 0 0 90 1


ALDINE ISD HALL EDUCATION CENTER 1932263 4337 00 335 240 3219 102182 99 0 0 0 0 00 0


HOUSTON ISD REACH CHARTER 2010297 07 04 715 07 1921 02275 98 0 0 0 0 00 0


RAVEN SCHOOL RAVEN SCHOOL 258100 4212 00 258 07 805 405100 80 0 0 0 0 00 0


HARRIS COUNTY JUVENILE J HARRIS COUNTY YOUTH VILLAGE 271585 5616 00 3813 3312 02 02100 96 0 0 0 0 00 0


CONROE ISD JUVENILE DETENTION CTR 29731 577 00 4715 1817 836 50626 42 0 0 0 7 330 0


ALDINE ISD NIMITZ H S 32372,110 3956 00 23104 12130 67502 3350469 96 0 0 0 0 70 0


NORTH FOREST ISD NORTH FOREST H S 323381,143 45339 00 17382 10389 44215 18217100 99 0 0 0 0 20 0


BRYAN ISD THE MARY CATHERINE HARRIS SCHOOL 3219137 2015 00 1921 427 02 0266 90 0 0 0 0 00 0


HOUSTON CAN ACADEMY C HOUSTON CAN ACADEMY HOBBY 3582331 3288 00 2079 685 3546 134691 98 0 0 0 1 20 0


GIRLS & BOYS PREP ACADE GIRLS & BOYS PREP ACADEMY H S 3738139 6445 00 3552 1753 2528 02994 100 0 0 0 0 00 0


STAAR percent passing at Phase‐in 1 level II or above.
Total number of students taking STAAR exam


1
2


Source Data
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District Name Campus Name


25 Highest Performing Middle Schools ranked by STAAR Reading Performance¹


Mathematics
Enrollment


Sam Houston State University
2013


Student Academic Performance in the Proximal Zone of Professional Impact


Reading


N⁴ % Pass


Writing² Science³ Social Studies³% STU 
Eco 


Disadv


%  STU 
Minority % Adv N⁴ % Pass % Adv N⁴ % Pass % Adv N⁴ % Pass % Adv N⁴ % Pass % Adv


CONROE ISD MITCHELL INT 976341,234 97629 00 00 005 26 54 53 0 0 0


KATY ISD BECKENDORFF J H 9615991,640 961313 96547 93529 915235 50 49 34 25 37 41


KATY ISD SEVEN LAKES J H 9611881,161 961012 92429 95340 933395 48 48 27 17 36 37


CONROE ISD COLLINS INT 95274570 97273 00 00 007 32 55 50 0 0 0


CYPRESS-FAIRBANKS ISD HAMILTON MIDDLE SCHOOL 9514721,525 951159 91502 93511 9451118 36 44 28 15 37 46


HOUSTON ISD LANIER MIDDLE 9513411,391 921124 93459 91404 8840331 65 53 32 24 22 30


CONROE ISD MCCULLOUGH J H 9522032,261 971723 921104 921098 9310984 31 48 30 14 29 48


HOUSTON ISD PIN OAK MIDDLE 9511321,195 92846 94374 95374 8937432 59 53 27 17 44 34


KATY ISD RODGER & ELLEN BECK J H 9511271,155 96925 92382 93401 894019 44 44 30 14 28 26


KATY ISD WOODCREEK J H 9513231,341 921162 92437 92418 884179 43 37 17 12 30 23


SPRING BRANCH ISD MEMORIAL MIDDLE 9413431,367 971046 94444 95421 894185 31 47 39 17 36 34


HOUSTON ISD PROJECT CHRYSALIS MIDDLE 94210211 95190 9769 8770 917091 99 36 14 10 9 24


HUMBLE ISD RIVERWOOD MIDDLE 9411201,147 93938 91374 95373 963715 22 39 19 13 45 50


SPRING BRANCH ISD CORNERSTONE ACADEMY 93371383 92248 85131 91115 9211440 54 40 23 8 25 27


HUMBLE ISD CREEKWOOD MIDDLE 939771,009 90818 90309 89320 8332011 27 34 17 7 28 26


KLEIN ISD DOERRE INT 9311681,216 921017 90406 94370 8237115 42 45 29 21 38 30


CYPRESS-FAIRBANKS ISD DR CHERYL CORBETT SALYARDS 9314361,460 901138 87505 92466 8846413 33 35 22 9 29 25


FRANKLIN ISD FRANKLIN MIDDLE 93244248 90223 8587 9575 867431 22 31 19 11 27 24


KATY ISD GARLAND MCMEANS JR HIGH 9311411,151 98933 91399 98372 9037211 51 46 37 18 40 34


CYPRESS-FAIRBANKS ISD SPILLANE MIDDLE 9312331,269 92973 87440 95367 9236613 40 40 30 7 37 27


TOMBALL ISD WILLOW WOOD J H 93899940 92731 83487 88407 8041918 42 33 21 10 19 25


KATY ISD CINCO RANCH J H 9211561,174 92937 91380 93380 9138113 50 42 19 20 29 35


KIPP INC CHARTER KIPP SHARPSTOWN COLLEGE PREPARA 92285393 85223 8793 9192 889286 99 24 16 1 14 20


CONROE ISD KNOX J H 9212261,254 931016 87631 90569 8557619 35 38 14 11 27 33


TOMBALL ISD NORTHPOINTE INT 92420868 94420 00 00 0016 43 40 38 0 0 0


STAAR percent passing at Phase‐in 1 level II or above.
Administered only to 7th grade students.


1
2


Administered only to 8th grade students.3


Total number of students taking STAAR exam.4


Source Data
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District Name Campus Name


25 Lowest Performing Middle Schools ranked by STAAR Reading Performance¹


Mathematics
Enrollment


Sam Houston State University
2013


Student Academic Performance in the Proximal Zone of Professional Impact


Reading


N⁴ % Pass


Writing² Science³ Social Studies³% STU 
Eco 


Disadv


%  STU 
Minority % Adv N⁴ % Pass % Adv N⁴ % Pass % Adv N⁴ % Pass % Adv N⁴ % Pass % Adv


HOUSTON ISD LAS AMERICAS 7148180 05 848 01 0198 92 1 0 0 0 0


HOUSTON ISD INSPIRED FOR EXCELLENCE ACADEMY 19140157 7140 543 678 07893 100 0 0 0 0 0


HOUSTON ISD H S AHEAD ACADEMY 33203301 24199 933 16174 817391 100 1 1 0 0 0


HOUSTON ISD PRO-VISION SCHOOL 40115135 34114 3834 3349 244987 99 3 0 3 0 0


NORTH FOREST ISD ELMORE MIDDLE 43378408 27359 36139 1895 11110100 99 2 0 1 0 0


NORTH FOREST ISD FOREST BROOK MIDDLE 44663706 32641 36236 24197 18213100 99 1 1 0 0 0


HOUSTON ISD SUGAR GROVE ACADEMY 49662714 45572 34227 36199 2519795 97 5 1 1 0 1


PASADENA ISD DE ZAVALA MIDDLE SCHOOL 51345726 64336 00 00 0092 96 7 8 0 0 0


HOUSTON ISD LONG ACADEMY 51717848 57673 34237 46253 3225487 98 4 2 0 4 1


SPRING BRANCH ISD NORTHBROOK MIDDLE 51758827 53683 36217 59203 3220392 98 6 6 0 4 3


HOUSTON ISD ATTUCKS MIDDLE 53417445 61406 47118 57141 3414191 100 4 2 0 1 0


PASADENA ISD BOBBY SHAW MIDDLE 53425884 64426 00 00 0092 94 8 8 0 0 0


HOUSTON ISD FONDREN MIDDLE 54700749 57621 45237 68186 5418490 98 5 3 1 5 5


GIRLS & BOYS PREP ACADE GIRLS & BOYS PREP ACADEMY MIDDLE 54142160 44135 4755 1838 473894 100 7 5 0 0 0


HARDIN ISD HARDIN INT 5494179 6794 00 00 0058 18 13 12 0 0 0


SOUTHWEST SCHOOL SOUTHWEST MIDDLE SCH 54134137 49110 5636 5343 324499 98 4 2 0 0 2


ALDINE ISD CARAWAY INT 55370813 66369 00 00 0090 99 5 8 0 0 0


CONROE ISD TRAVIS INT 55252516 64247 00 00 0094 92 9 10 0 0 0


TRINITY ISD TRINITY INT 5594205 6394 00 00 0081 43 2 6 0 0 0


HOUSTON ISD DEADY MIDDLE 56812898 58762 48273 53266 2626598 99 6 2 1 3 1


ALDINE ISD ECKERT INT 56389852 70386 00 00 0090 98 6 8 0 0 0


HOUSTON ISD FLEMING MIDDLE 56465539 51441 52147 55185 4218596 100 4 1 0 5 3


HOUSTON ISD HENRY MIDDLE 56850975 59750 39299 55285 4028389 98 5 2 0 2 3


SPRING BRANCH ISD LANDRUM MIDDLE 56694828 49608 43237 69223 5222393 98 6 2 2 4 1


HOUSTON ISD RYAN MIDDLE 56218272 51212 4961 5675 277595 100 4 4 2 0 0


STAAR percent passing at Phase‐in 1 level II or above.
Administered only to 7th grade students.


1
2


Administered only to 8th grade students.3


Total number of students taking STAAR exam.4


Source Data
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District Name Campus Name


25 Highest Performing Elementary Schools ranked by STAAR Reading Performance¹


Mathematics
Enrollment


Sam Houston State University
2013


Student Academic Performance in the Proximal Zone of Professional Impact


Reading


N⁴ % Pass


Writing² Science³% STU 
Eco 


Disadv


%  STU 
Minority % Adv N⁴ % Pass % Adv N⁴ % Pass % Adv N⁴ % Pass % Adv


KATY ISD KATY EL 99244549 98242 10070 929219 28 49 41 27 16


HOUSTON ISD WEST UNIVERSITY EL 995461,210 96545 98190 981412 32 72 58 51 55


KATY ISD BONNIE HOLLAND EL 98500996 97493 96164 921684 50 54 52 28 32


TOMBALL ISD CREEKSIDE FOREST EL 98288715 98279 9693 97863 47 59 62 24 31


CONROE ISD DAVID EL 98251619 98255 97121 005 29 51 49 32 0


CONROE ISD DERETCHIN EL 985641,201 99539 96200 991792 36 55 58 20 44


CONROE ISD GALATAS EL 98306711 98304 99138 004 28 58 61 41 0


HOUSTON ISD HORN EL 98302765 98300 9798 999312 49 56 57 44 55


KIPP INC CHARTER KIPP SHARP COLLEGE PREP 98183816 90184 9882 0091 99 29 27 18 0


CYPRESS-FAIRBANKS ISD SAMPSON EL 986431,183 98644 96230 1002012 29 53 56 29 46


CONROE ISD TOUGH EL 985761,214 98568 98196 941923 38 56 58 42 32


KLEIN ISD BENIGNUS EL 97440932 95448 91139 9314616 41 42 37 18 35


CONROE ISD BUCKALEW EL 97339746 97332 96166 002 27 49 53 35 0


KATY ISD FRED AND PATTI SHAFER EL 97384795 96373 95133 961212 38 51 47 26 38


CYPRESS-FAIRBANKS ISD HAMILTON EL 97477947 96474 93153 981837 33 47 50 19 36


KLEIN ISD HASSLER EL 97365695 96363 95129 901056 34 61 46 29 26


LA AMISTAD LOVE & LEARNI LA AMISTAD LOVE & LEARNING ACADEMY 9731196 9431 10010 83697 99 26 35 10 0


KATY ISD ODESSA KILPATRICK EL 975491,050 97535 98181 971944 54 50 52 31 31


HOUSTON ISD RIVER OAKS EL 97337714 96333 95128 9610310 52 68 61 45 39


KATY ISD STANLEY C STANLEY EL 975891,232 96581 94193 921776 51 48 44 26 29


KATY ISD TOM WILSON EL 97403863 94394 93111 981313 51 47 42 19 40


LAMAR CISD BESS CAMPBELL EL 96378751 88381 91129 901154 31 42 38 28 25


SPRING BRANCH ISD FROSTWOOD EL 96386692 98376 88129 961334 36 46 56 22 41


KATY ISD GRIFFIN EL 96451905 95443 97150 971563 44 50 44 25 36


CYPRESS-FAIRBANKS ISD KEITH EL 96427818 94424 95138 9613411 29 43 39 19 31


STAAR percent passing at Phase‐in 1 level II or above.
Administered only to 4th grade students.


1
2


Administered only to 5th grade students.3


Total number of students taking STAAR exam.4


Source Data
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District Name Campus Name


25 Lowest Performing Elementary Schools ranked by STAAR Reading Performance¹


Mathematics
Enrollment


Sam Houston State University
2013


Student Academic Performance in the Proximal Zone of Professional Impact


Reading


N⁴ % Pass


Writing² Science³% STU 
Eco 


Disadv


%  STU 
Minority % Adv N⁴ % Pass % Adv N⁴ % Pass % Adv N⁴ % Pass % Adv


HOUSTON ISD EL DAEP 011 01 00 04100 100 0 0 0 0


LA AMISTAD LOVE & LEARNI LA AMISTAD LOVE & LEARNING ACADEMY 0194 01 00 0099 99 0 0 0 0


RIPLEY HOUSE CHARTER SC NEW NEIGHBOR CAMPUS 0414 00 02 00100 71 0 0 0 0


NORTHWEST PREPARATORY NORTHWEST PREPARATORY CAMPUS (WI 0847 08 03 0596 72 0 0 0 0


JAMIE'S HOUSE CHARTER S JOSHUA'S LEARNING LAND 81366 013 506 0091 98 0 0 0 0


NORTHWEST PREPARATORY NORTHWEST PREPARATORY 2892342 1291 2330 272295 96 3 0 0 0


ZOE LEARNING ACADEMY ZOE LEARNING ACADEMY 3187303 3387 2330 122593 100 5 11 0 0


SPRING BRANCH ISD SPRING BRANCH EL 36152668 35265 3231 428494 96 4 2 0 0


HONORS ACADEMY WILMER ACADEMY 3738145 3537 6411 401093 87 0 8 9 0


ZOE LEARNING ACADEMY ZOE LEARNING ACAD - AMBASSADOR CAM 3759178 2759 4020 211992 99 0 2 0 0


NORTH FOREST ISD HILLIARD EL 38476928 26467 44140 29180100 99 3 1 1 1


HOUSTON ISD FOERSTER EL 39244717 44218 4285 377094 99 4 4 0 4


NORTH FOREST ISD SHADYDALE EL 404321,081 29435 48149 43143100 99 4 2 1 0


HOUSTON ISD ALCOTT EL 41163425 32161 2258 446394 100 3 3 0 3


HOUSTON ISD HARTSFIELD EL 41172403 24172 5465 174897 99 5 0 3 0


HEARNE ISD HEARNE EL 42206583 34201 3263 556795 87 5 4 0 3


HOUSTON ISD YOUNG SCHOLARS ACADEMY FOR EXCELL 4349223 2049 5917 431485 100 4 0 0 0


BRAZOS SCHOOL FOR INQUI BRAZOS SCHOOL FOR INQUIRY AND CREA 4624126 2524 5511 0287 81 4 0 0 0


HOUSTON ISD DOGAN EL 46160593 32165 4139 419199 99 4 3 0 1


SPRING ISD BAMMEL EL 47270790 41274 4488 4710379 96 5 5 0 0


HOUSTON ISD BLACKSHEAR EL 47159378 47159 3366 425598 99 6 5 0 0


HOUSTON ISD BRUCE EL 47201571 49183 4975 407898 100 4 8 0 3


LUFKIN ISD COSTON EL 47233291 49248 3779 477696 83 5 6 0 0


SPRING BRANCH ISD HOLLIBROOK EL 47138791 44311 5229 609398 100 4 4 0 9


HOUSTON ISD HOUSTON GARDENS EL 47161432 28160 4848 304798 100 3 3 0 0


STAAR percent passing at Phase‐in 1 level II or above.
Administered only to 7th grade students.


1
2


Administered only to 8th grade students.3


Total number of students taking STAAR exam.4


Source Data
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 SECTION C: 
University and Teacher Production Reports 


Section C provides data on university production trends, university teacher and certificate 
production, as well as data regarding other producers of teachers in the PZPI.  Please see Section 
V in the Table of Contents for a complete listing of the original data sources used to complete the 
Section C reports. 


C.1:  Five-Year University Production Trends. 
This report shows five-year trend data (FY2009-2013) describing university enrollment, degrees 
awarded and the number of teachers produced.  The Teachers Produced by Pathway section 
shows teacher production for all university pathways. 


C.2:  Teacher Production Trends for University Completers. 
This analysis provides the total number of teachers produced from FY 2003 through FY 2013 for 
all university pathways.  Teacher production is defined as the total number of individuals 
(unduplicated) receiving any type of teacher certification from a program during the complete 
academic year (fiscal year) from September 1st through August 31st.  For example, the 2013 
production count includes university completers from all university pathways who obtained 
certification in any academic semester between September 1, 2012 and August 31, 2013.   


It is important to note that certification cohorts are not graduation cohorts.  A program typically 
graduates more individuals than those who actually obtain certification in that year.  Individuals 
often graduate and obtain certification in a subsequent academic year.   


The formula used to calculate the one-year change as a percent was:  2013-2012/2012 x 100%.  
The formula used to calculate the five-year  change was:  2013-2008/2008 x 100%.  


C.3:  Teacher Production by Race/Ethnicity. 
This analysis provides the number and percentages of individuals produced from FY 2003 
through FY 2013 disaggregated by race/ethnicity.  The race/ethnicity of the individual is self-
reported.  The three and five year change is reported as a number rather than a percent. 


C4:  Initial Certification Production by Level. 
This analysis shows initial standard certificate production disaggregated by level over a ten-year 
period (2004-2013).  During any certification year, the number of certificates is greater than the 
number of teachers produced since many teachers obtain more than one certificate.  A 5-year 
average certificate production is calculated.   


Certification data are based upon when the individual initially applies for certification.  For 
example, a person may complete a program in AY 2004, yet decide not to obtain certification 
until AY 2006.  Such an individual would be included in the 2006 certification cohort rather than 
the 2004 certification cohort.  TEA generally uses the date of the initial application as the date of 
certification.   


C.5:  Other Producers of Teachers in the Proximal Zone of Professional Impact. 
This report shows the ten-year production trends for other suppliers of teachers in the same PZPI 
as the target university sorted from highest to lowest producer.  The listing shows the 
unduplicated number of individuals obtaining standard certification though an approved Texas 
educator preparation program.   







University Production


5‐Year 
Inc/Dec


Degrees Awarded  (Spring of academic year)


Enrollment  (Fall of fiscal year)


Total enrollment also includes doctoral and professional level degree‐seeking students.
Total degrees awarded also includes doctoral level degrees.


1
2


Teachers Produced by Pathway  (End of fiscal year)


Sam Houston State University
2009‐2013


Five‐Year University Production Trends


FY 2009 FY 2010 FY 2011 FY 2012 FY 2013


Program numbers may not add up to Total because of missing data.3


Enrollment for private universities is projected fromearly fall estimates from IPEDs.4


16,612 16,715 17,236 17,4527 18,461Total 1,4 11.3 %
14,299 14,555 14,687 14,921 15,611Undergraduate   9.2%
1,826 1,711 2,070 2,112 2,318Masters 26.9%


3,978 4,032 3,931 3,925 4,171Total 2 4.9%


3,101 3,242 3,013 2,978 3,252Baccalaureate Degrees 4.9%


20 15 15 32 21Mathematics 5.0%


71 79 59 83 73Biological Science 2.8%


28 52 55 43 53Physical Science 89.3%


844 756 875 894 864Masters 2.4%


539 529 535 497 530Total 3 ‐1.7%


0 0 0 0 0ACP Certified 0.0%


64 44 57 26 25Post‐Baccalaureate Certified ‐60.9%


475 485 478 471 505Traditional Undergraduate Certified 6.3%


Source Data
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Total Teachers Produced by Fiscal Year
Total


1‐Year 
Change


5‐Year 
Change


Sam Houston State University
FY 2003‐2013


Teacher Production Trends for University Completers


2012‐2013 2008‐20132003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013
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Experience Post Bacc Standard


446 412 398 471 471 497 539 529 535 497 530 5,325 6.6% 6.6%


1 Number of university completers is the unduplicated number of individuals obtaining certification through the university.
2 Certificate year equals fiscal year (September 1 ‐ August 31).


Source Data
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3-Year 
Change


5-Year 
Change


Sam Houston State University
FY 2003‐2013


Teacher Production by Race/Ethnicity


2010-2013 2008-2013


Fiscal Year


1


2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013


2
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2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013


White Unknown Other Hispanic African American


30African American 22 28 26 24 35 35 28 30 38 35 7 0


33Hispanic 32 29 37 40 41 60 50 54 52 75 25 34


8Other 2 6 11 12 8 6 18 9 17 9 ‐9 1


2Unknown 2 2 1 1 2 5 1 0 1 1 0 ‐1


373White 354 333 396 394 411 433 432 442 389 410 ‐22 ‐1


446 412 398 471 471 497 539 529 535 497 530TOTAL


Source Data
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C.3
Teacher Certification Files, TEA


1 Race/ethnicity is self‐reported.
2 Certification year equals fiscal year (September 1 ‐ August 31).


PACE 2014







2004 2005 2006 2007 2008 2009 2010 2011 2012 2013


Fiscal YearCertificate
2009-2013


5‐Year
Average


Sam Houston State University
FY 2004‐2013


Initial Certification Production by Level 1
2


Bilingual Generalist 6 1 2 1 3 6 2 1 0 0 1.8
ELEMENTARY (EC-4 and EC-6)


Bilingual Other³ 0 0 0 0 0 0 0 0 0 0 0.0
ESL Generalist 0 0 2 0 4 2 1 1 0 0 0.8
ESL Other⁴ 0 0 0 0 0 0 0 0 0 0 0.0
Generalist 173 187 258 240 244 268 289 270 239 257 264.6
Other⁵ 15 0 0 0 0 0 0 0 0 0 0.0
Subtotal 194 188 262 241 251 276 292 272 239 257 267.2


Bilingual Generalist 0 0 0 0 0 0 0 0 0 0 0.0
MIDDLE SCHOOL (4-8)


ESL Generalist 0 0 0 0 0 0 0 0 0 0 0.0
ESL Other⁶ 0 0 0 0 0 0 0 0 0 0 0.0
Generalist 0 0 0 0 0 0 0 0 0 0 0.0
ELA/Reading 24 28 27 39 28 29 28 1 0 1 11.8
ELA/Reading/Social Studies 0 0 2 0 0 0 0 5 12 14 6.2
Mathematics 38 52 56 41 29 44 43 26 33 28 34.8
Mathematics/Science 0 0 0 0 0 0 3 7 12 15 7.4
Science 6 9 11 11 15 7 4 0 0 1 2.4
Social Studies 3 3 6 9 19 8 7 3 1 0 3.8
Subtotal 71 92 102 100 91 88 85 42 58 59 66.4


Career & Technology Education⁷ 7 14 29 21 38 42 46 42 44 39 42.6
HIGH SCHOOL (6-12, 7-12 and 8-12)


Chemistry 0 0 0 0 0 0 0 0 0 0 0.0
Computer Science 2 1 0 0 1 1 0 0 0 0 0.2
Dance 5 1 1 1 3 1 1 3 2 2 1.8
ELA/Reading 23 30 32 39 29 40 29 41 29 41 36.0
History 18 10 5 14 20 18 12 17 10 28 17.0
Journalism 1 0 1 1 0 0 0 0 0 0 0.0
Life Sciences 0 1 1 8 4 5 6 5 4 6 5.2
Mathematics 6 13 15 14 10 10 9 11 12 9 10.2
Mathematics/Physical Sc/Engineering 0 0 0 0 0 0 0 0 0 0 0.0
Physical Science 0 0 0 0 1 0 0 0 0 0 0.0
Physics 1 0 0 0 0 0 0 0 0 0 0.0
Physics/Mathematics 0 0 0 0 0 0 0 0 0 0 0.0
Science 2 7 5 7 13 7 3 3 1 3 3.4
Secondary French 1 0 2 2 0 0 0 0 0 0 0.0
Secondary German 1 0 0 0 0 0 0 0 0 0 0.0
Secondary Latin 0 0 0 0 0 0 0 0 0 0 0.0
Secondary Spanish 7 3 10 12 9 12 7 2 0 0 4.2
Social Studies 6 14 12 20 10 14 6 12 10 7 9.8
Speech 1 0 3 1 2 1 1 3 1 2 1.6
Technology Applications 0 0 0 1 0 0 0 0 0 0 0.0
Subtotal 81 94 116 141 140 151 120 139 113 137 132.0


American Sign Language 0 0 0 0 0 0 0 0 0 0 0.0
ALL LEVEL (EC-12 and PK-12)


Fine Arts⁸ 16 24 31 30 40 29 34 37 40 39 35.8
Health and Phy Education 10 17 29 45 47 56 52 51 51 41 50.2
LOTE - French 0 0 0 0 0 0 0 0 0 0 0.0
LOTE - German 0 0 0 0 0 0 0 0 0 0 0.0
LOTE - Latin 0 0 0 0 0 0 0 0 0 0 0.0
LOTE - Spanish 0 0 0 0 0 0 0 0 5 8 2.6
Special Education⁹ 17 34 42 33 45 37 57 39 40 43 43.2
Technology Applications 0 0 0 0 0 0 0 0 0 0 0.0
Subtotal 43 75 102 108 132 122 143 127 136 131 223.8


Bilingual 0 6 11 11 16 12 9 10 11 9 10.2
SUPPLEMENTALS


ESL 7 3 2 7 6 9 21 99 126 184 87.8
Gifted/Talented 0 0 0 0 0 0 0 0 0 0 0.0
Special Education⁹ 0 0 0 0 0 0 0 0 0 0 0.0
Subtotal 7 9 13 18 22 21 30 109 137 193 98.0
1 Individual candidates may receive multiple certificates.
2 Certificate year equals fiscal year (Sept. 1 ‐ Aug. 31).
3 Includes all other elementary bilingual ESL and bilingual certificates.
4 Includes all other elementary ESL certificates.
5 Includes all other 1‐6, 1‐8, and PK‐6 self contained certificates no longer issued.
6 Includes all other 4‐8 and 6‐12 ESL certificates.


7 Includes technology education, family and consumer sciences composite, human development and 
family studies, hospitality, nutrition, and food sciences, agriculture, science, and technology, 
business education, marketing education, health science technology education, trade and industrial 
education, career and technical education.
8 Includes certificates issued in art, music, theatre.
9 Includes certificates issued in special education, deaf and hard of hearing and teacher of students
  with visual impairment.
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Production Entity Total


Sam Houston State University
FY 2003‐2013


Other Producers of Teachers in the Proximal Zone of Professional Impact


2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013


1
2


2,726 14,0391,8462,8272,0752,4501,512498105000Texas Teachers of Tomorrow
466 10,2794428499811,0999989059051,0391,3281,267Region 04 Education Service Center
681 7,813606637652676770809876740710656Texas A&M University
341 6,4392584657588691,1201,016876668680ACT-Houston
530 5,325497535529539497471471398412446Sam Houston State University
357 4,292325313346387338367378432497552University of Houston
116 3,697124276239281300330454426615536Houston ISD
254 2,071223210218203173173146181149141University of Houston - Downtown
125 1,9219312013416722225729328618836Kingwood College
62 1,42339638588153147174154262196Prairie View A&M University


242 1,20717428819916694386000Web-Centric Alternative Certification P
46 1,145287597108147133136125126124Pasadena ISD
0 73434941699193136154980North Harris College


44 7212647385865556276107143Texas Southern University
0 6742861487511411911089300Cy-Fair College


47 61149463734584957766890Houston Baptist University
208 49211699690000000Yes College Preparatory School
21 42427463441485151474117Blinn College
22 41321261836504871463144Region 06 Education Service Center
26 40616302427273254515465University of St. Thomas
0 40301751411291047000Alief ISD


17 2991222202334395149320Houston Community College System
0 2813384164643923900Montgomery College
0 12761315121523202300Tomball College
5 895661110799129Rice University


1 Number of university completers is the unduplicated number of individuals obtaining standard certification.
2 Certificate year equals fiscal year (September 1 ‐ August 31).


6,347 65,3784,9737,1536,7247,5446,9435,8285,5685,1484,8284,322TOTAL


Source Data
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  SECTION D: 
Professional Impact Trend Reports 


 
Section D includes information about teacher and district hiring patterns, the placement of university 
completers within the PZPI, and retention rates for the 2010 cohort of first-year teachers. 


D.1 a-c:  Teacher Hiring in the Proximal Zone of Professional Impact.  These three reports show 
school district hiring patterns in the PZPI by comparing the supply of new teacher FTEs provided by a 
preparation program to the total FTEs employed by subject area and school level.  The category 
“Teachers Supplied” is defined as the number of newly-hired teacher Full Time Equivalents (FTEs) in 
the PZPI who obtained probationary or standard certification from the preparation program in FY 2013 
with no prior teaching experience.  The category “District Hires” is defined as the number of newly-
hired teacher Full Time Equivalents (FTEs) employed in the PZPI in AY 2013-2014.  A hiring ratio 
was calculated to represent the impact of university teacher production in the PZPI. 
 
D.2:  Percentage of Newly-Certified Teachers Employed Inside and Outside the Proximal Zone 
of Professional Impact.  This analysis shows the percentage of the university’s newly-certified 
teachers (those obtaining a standard certificate with no prior teaching experience) employed within a 
seventy-five mile radius of the university. 


D.3:  District Hiring Patterns of University-Prepared Teachers in the Proximal Zone of 
Professional  Impact.  This report is the first page of a supplemental document comparing the AY 
2013-2014 hiring patterns of districts in the university’s PZPI.  (See Attachment 3 to view the full 
report).  The first chart shows which PZPI districts employed teachers from the university in AY 2014 
who were newly-certified in FY 2013.  The second shows the same information for all teachers 
employed in the PZPI in AY 2014 who were certified through the university between FY 1995 and FY 
2013.   


D.4 a-c:  Percentage of University Completers in the Proximal Zone of Professional Impact by 
Level.  This set of analyses provides information about the percentage of Full Time Equivalents 
(FTEs) certified through the university’s preparation program since 1995 who are employed at a 
campus within the PZPI disaggregated by level.  To provide context about the campus, the percent of 
school students classified as economically disadvantaged is provided.  The column labeled “# School 
FTEs” shows the total number of teacher FTEs at the campus.  The columns labeled “# Univ FTEs” 
and the “% Univ FTEs” show the total number and percent of FTEs employed at that campus who 
obtained certification from the target university’s preparation program from FY 1995 through FY 
2013.    


D.5:  Comparison of Teacher Retention Trends. D.5.a: Five-Year Retention of First-Year Teachers.   
The table and corresponding graphic displays the five-year teacher retention and attrition rates for first-
year teachers certified in FY 2009 who became employed in a Texas public school in AY 2010.  A 
first-year teacher is defined as an individual issued either a standard or probationary certificate in FY 
2009 who had no prior teaching experience. The retention rate for spring 2010 is always 100% in each 
analysis because the analysis starts with all cohort members employed in Texas public schools in AY 
2009-2010.  The target university’s retention rates are compared with CREATE public and private 
universities, profit and nonprofit ACPs, and the state total.  D.5.b-d:  Five-Year Retention of First-Year 


Teachers by School Level.  These reports further disaggregate the five-year retention rates and attrition 
rates of first-year teachers into high, middle, and elementary school level.  Numbers less than 10 are 
not graphically represented. 
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Mathematics
     Science
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Studies


    Foreign
Language


   Fine Arts    PE/Health
  Computer
Science


  Voc/Bus
Education


 Special
Education


ESL Other Total FTEs


19.7Teachers Supplied 7.4 4.1 13.3 2.4 2.0 2.7 0.4 11.5 9.0 0.8 0.5 73.81


274.9District Hires 195.6 193.4 149.4 57.5 79.8 65.1 2.8 150.4 151.8 23.8 52.4 1397.82


1 Includes number of newly‐hired FTEs from university preparation programs who obtained standard or probationary certification in FY 2013 with no prior teaching experience.


2 The number of newly‐hired teacher FTEs in the PZPI in AY 2013‐2014.


3 Newly‐hired university FTEs divided by number of newly‐hired district FTEs in the PZPI.


7.2%Hiring Ratio 3.8% 2.1% 8.9% 4.2% 2.5% 4.1% 14.3% 7.6% 5.9% 3.4% 1.0% 5.3%3
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Middle Schools
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Sam Houston State University


Newly‐Hired Teachers in PZPI in FY 2013‐2014
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ESL Other Total FTEs


Teachers Supplied 13.9 23.3 5.5 8.9 1.9 15.3 7.2 0.0 2.2 3.7 2.1 2.5 86.60.01


District Hires 308.2 271.8 182.2 176.1 23.9 127.5 62.4 5.7 27.7 159.6 49.5 62.8 1459.11.62


1 Includes number of newly‐hired FTEs from university preparation programs who obtained standard or probationary certification in FY 2013 with no prior teaching experience.


2 The number of newly‐hired teacher FTEs in the PZPI in AY 2013‐2014.


3 Newly‐hired university FTEs divided by number of newly‐hired district FTEs in the PZPI.


4.5%Hiring Ratio 8.6% 3.0% 5.1% 7.9% 12.0% 11.5% 0.0% 7.9% 2.3% 4.2% 4.0% 5.9%0.0%3
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Elementary Schools


Subject Area Non‐Core
Subjects


Total
FTEs


Special
Education


Bilingual/
ESL


Core
Subjects


Sam Houston State University


Newly‐Hired Teachers in PZPI in FY 2013‐2014


Teacher Hiring in the Proximal Zone of Professional Impact
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 Core Subjects  Non‐Core Subjects  Special Education Bilingual/ESL Total


30.4 11.9 10.3 165.3112.6Teachers Supplied 1


570.8 151.8 237.4 2820.21860.3District Hires 2


4 Core subjects are subjects that are STAAR tested.


5 Non‐core subjects are all subjects not STAAR tested.


1 Includes number of newly‐hired FTEs from university preparation programs who obtained standard or probationary certification in FY 2013 with no prior teaching experience.


2 The number of newly‐hired teacher FTEs in the PZPI in AY 2013‐2014.


3 Newly‐hired university FTEs divided by number of newly‐hired district FTEs in the PZPI.


5.3%Hiring Ratio 7.8% 4.3% 5.9%6.1%3


Source Data
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New Teachers Employed


% Change


Number Percent Number Percent Number Percent


Percentage of Newly‐Certified Teachers Employed Inside and Outside
the Proximal Zone of Professional Impact
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In the Zone 210 74.7 271 75.5 343 75.2 0.5


Not in the Zone 71 25.3 88 24.5 113 24.8 ‐0.5


Total 281 100.0 359 100.0 456 100.0 0.0
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Teacher Assignment and Certification Files


TEA
PACE 2014







All Teachers Certified


SAMPLE DOCUMENT:  To view the Full Hiring Patterns Report Refer to Attachment 3


District Hiring Patterns of University‐Prepared Teachers in PZPI


Sam Houston State University
2013‐2014


Teachers Newly‐Certified   in FY 2012‐20131


Employing District
% University Newly-


Certified Compared to New 
Teachers Employed


University-Prepared 
Employed by District in 


2013-2014


New Teachers Employed by 
District in 2013-2014


LATEXO ISD 1 1 100.0
NEW WAVERLY ISD 7 8 87.5
ONALASKA ISD 3 5 60.0
FRANKLIN ISD 4 10 40.0
MADISONVILLE CISD 4 11 36.4
MAGNOLIA ISD 17 47 36.2
HUNTSVILLE ISD 17 48 35.4
GOODRICH ISD 1 3 33.3
GRAPELAND ISD 1 3 33.3
WILLIS ISD 10 31 32.3
MONTGOMERY ISD 3 10 30.0
CORRIGAN-CAMDEN ISD 2 7 28.6
BURTON ISD 1 4 25.0
RAVEN SCHOOL 1 4 25.0
BARBERS HILL ISD 2 9 22.2


Employing District Percent of Univ-Prepared 
Teachers in District


University-Prepared (1994-
1995-2012-2013) Employed 


by District in 2013-2014


Total Teachers Employed 
by District in 2013-2014


RAVEN SCHOOL 6 13 46.2
ONALASKA ISD 29 68 42.6
CENTERVILLE ISD 24 59 40.7
NEW WAVERLY ISD 26 71 36.6
HUNTSVILLE ISD 145 421 34.4
WILLIS ISD 126 401 31.4
MADISONVILLE CISD 49 159 30.8
TRINITY ISD 21 85 24.7
COLDSPRING-OAKHURST CIS 28 116 24.1
MONTGOMERY ISD 107 467 22.9
NORMANGEE ISD 10 44 22.7
TARKINGTON ISD 29 131 22.1
LATEXO ISD 9 41 22.0
RICHARDS ISD 4 19 21.1
LIVINGSTON ISD 55 264 20.8
1. Includes standard certificates from all university pathways.


Source Data
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District Name Campus Code Campus Name
# Campus


FTEs
# Univ
FTEs


% Univ
FTEs


% School Econ 
Disadvantaged 2 3 4


Sam Houston State University
2012‐2013


1Percentage of University Completers in High Schools in the Proximal Zone of Professional Impact


RAVEN SCHOOL 236801001 RAVEN SCHOOL 13.6 5.5 40.7100.0
ONALASKA ISD 187910001 ONALASKA JR/SR HIGH 31.6 10.7 33.967.8
TRINITY ISD 228903001 TRINITY H S 26.0 8.0 30.775.2
COLDSPRING‐OAKHURST CISD 204901001 COLDSPRING‐OAKHURST HIGH SCHOOL 45.6 13.2 28.960.7
LEON ISD 145911002 LEON H S 24.4 7.0 28.642.2
NEW WAVERLY ISD 236901002 NEW WAVERLY H S 25.2 7.0 27.736.6
BUFFALO ISD 145901002 BUFFALO H S 25.6 6.6 25.951.8
HUNTSVILLE ISD 236902002 HUNTSVILLE H S 114.0 28.1 24.650.2
MADISONVILLE CISD 154901001 MADISONVILLE H S 48.6 10.5 21.765.3
SHEPHERD ISD 204904001 SHEPHERD H S 45.0 9.0 20.060.2
MONTGOMERY ISD 170903002 MONTGOMERY H S 135.8 25.6 18.820.5
CENTERVILLE ISD 145902001 CENTERVILLE JR‐SR H S 31.4 5.7 18.235.1
NORMANGEE ISD 145906001 NORMANGEE H S 14.6 2.6 17.946.8
WESTWOOD ISD 1908002 WESTWOOD H S 37.4 6.7 17.948.5
CONROE ISD 170902011 CANEY CREEK H S 121.0 21.3 17.660.2
WILLIS ISD 170904002 WILLIS H S 112.4 19.7 17.552.4
TARKINGTON ISD 146907001 TARKINGTON H S 45.2 7.8 17.337.1
BURTON ISD 239903001 BURTON H S 20.6 3.4 16.745.0
KENNARD ISD 113906001 KENNARD H S 17.4 2.8 16.365.9
CONROE ISD 170902001 CONROE H S 214.2 33.8 15.857.7
CONROE ISD 170902005 OAK RIDGE H S 187.6 27.5 14.725.4
SPLENDORA ISD 170907001 SPLENDORA H S 67.6 9.3 13.855.2
CONROE ISD 170902014 COLLEGE PARK H S 153.6 20.7 13.412.6
MAGNOLIA ISD 170906002 MAGNOLIA WEST H S 115.8 15.4 13.339.1
BRYAN ISD 21902002 JAMES EARL RUDDER H S 93.4 12.1 13.058.8
CLEVELAND ISD 146901001 CLEVELAND H S 54.8 7.0 12.869.2
LATEXO ISD 113905001 LATEXO H S 22.8 2.9 12.640.2


Listing includes both charter and public schools.  Only the first 25 campuses are listed.
Number of Full Time Equivalents (FTEs) employed by the campus.
Number of Full Time Equivalents (FTEs) employed by the campus from the university.
Percent of University FTEs employed by the campus.


1
2
3
4


Source Data
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1


Sam Houston State University
2012‐2013


Percentage of University Completers in Middle Schools in the Proximal Zone of Professional Impact


District Name Campus Code Campus Name
# Campus


FTEs
# Univ
FTEs


% Univ
FTEs


% School Econ 
Disadvantaged 2 3 4


NORMANGEE ISD 145906041 NORMANGEE MIDDLE 9.8 4.1 42.252.0
HUNTSVILLE ISD 236902042 MANCE PARK MIDDLE 65.0 26.1 40.158.2
TRINITY ISD 228903041 TRINITY J H 15.2 5.6 36.976.5
NEW WAVERLY ISD 236901042 NEW WAVERLY J H 16.6 5.9 35.550.7
TRINITY ISD 228903042 TRINITY INT 11.4 4.0 35.181.5
HUNTSVILLE ISD 236902041 HUNTSVILLE INT 58.0 19.8 34.165.5
WILLIS ISD 170904043 ROBERT P BRABHAM MIDDLE 44.8 15.0 33.648.4
WILLIS ISD 170904042 LYNN LUCAS MIDDLE 48.0 14.5 30.171.8
MADISONVILLE CISD 154901041 MADISONVILLE JUNIOR HIGH SCHOOL 38.2 11.3 29.671.3
CONROE ISD 170902070 TRAVIS INT 30.0 8.3 27.794.2
MONTGOMERY ISD 170903042 MONTGOMERY J H 69.6 19.1 27.523.5
CONROE ISD 170902041 PEET J H 73.0 17.0 23.354.7
COLDSPRING‐OAKHURST CISD 204901041 LINCOLN JUNIOR HIGH 25.6 5.5 21.766.6
CONROE ISD 170902077 COX INTERMEDIATE 47.2 10.0 21.321.7
TOMBALL ISD 101921043 WILLOW WOOD J H 50.6 10.8 21.217.7
CONROE ISD 170902046 KNOX J H 67.6 14.2 21.019.1
CONROE ISD 170902051 MOORHEAD J H 71.8 15.1 21.069.1
TARKINGTON ISD 146907041 TARKINGTON MIDDLE 33.8 7.0 20.747.0
CONROE ISD 170902049 YORK J H 58.6 12.0 20.621.5
CONROE ISD 170902054 IRONS J H 65.2 13.0 20.034.2
LIVINGSTON ISD 187907041 LIVINGSTON J H 60.6 12.0 19.864.4
NEW CANEY ISD 170908042 KEEFER CROSSING MIDDLE 58.8 11.5 19.665.6
CONROE ISD 170902078 BOZMAN INT 41.2 8.0 19.568.6
KLEIN ISD 101915049 ULRICH INT 62.6 12.1 19.348.8
CONROE ISD 170902045 WILKERSON INT 47.2 9.1 19.230.6
FRANKLIN ISD 198903041 FRANKLIN MIDDLE 26.4 5.0 18.931.0
MONTGOMERY ISD 170903051 MONTGOMERY MIDDLE 34.4 6.1 17.925.7


Listing includes both charter and public schools.  Only the first 25 campuses are listed.
Number of Full Time Equivalents (FTEs) employed by the campus.
Number of Full Time Equivalents (FTEs) employed by the campus from the university.
Percent of University FTEs employed by the campus.


1
2
3
4


Source Data
52Page


D.4.b
AEIS, TEAPACE 2014







Sam Houston State University
2012‐2013


1Percentage of University Completers in Elementary Schools in the Proximal Zone of Professional Impact


District Name Campus Code Campus Name
# Campus


FTEs
# Univ
FTEs


% Univ
FTEs


% School Econ 
Disadvantaged 2 3 4


CENTERVILLE ISD 145902101 CENTERVILLE EL 27.2 15.0 55.143.4
HUNTSVILLE ISD 236902103 SAMUEL HOUSTON EL 40.0 20.2 50.567.8
TRINITY ISD 228903103 LANSBERRY EL 37.6 17.0 45.280.3
CONROE ISD 170902126 WILKINSON EL 34.0 15.0 44.138.6
WILLIS ISD 170904107 W LLOYD MEADOR EL 42.6 17.6 41.460.9
CONROE ISD 170902124 REAVES EL 49.6 20.3 41.071.0
MADISONVILLE CISD 154901102 MADISONVILLE INT 32.4 13.0 40.171.3
HUNTSVILLE ISD 236902104 SCOTT JOHNSON EL 41.6 15.0 36.075.7
HUNTSVILLE ISD 236902101 STEWART EL 39.4 14.2 36.071.6
CONROE ISD 170902106 CREIGHTON EL 50.4 18.0 35.778.7
LIVINGSTON ISD 187907102 TIMBER CREEK EL 43.8 15.2 34.771.9
MONTGOMERY ISD 170903103 MONTGOMERY EL 47.0 16.0 34.046.6
NEW WAVERLY ISD 236901101 NEW WAVERLY INT 11.8 4.0 33.955.2
WILLIS ISD 170904101 PARMLEY EL 40.0 13.5 33.869.8
CONROE ISD 170902104 HOUSTON EL 55.0 17.6 32.082.8
WILLIS ISD 170904106 EDWARD B CANNAN EL 40.2 12.7 31.572.3
HUNTSVILLE ISD 236902106 HUNTSVILLE EL 38.0 11.9 31.275.7
ONALASKA ISD 187910101 ONALASKA ELEMENTARY 33.8 10.4 30.681.9
WILLIS ISD 170904104 TURNER EL 29.4 8.8 29.944.3
MONTGOMERY ISD 170903104 STEWART CREEK EL 44.4 13.3 29.840.4
RICHARDS ISD 93905101 RICHARDS EL 9.0 2.7 29.658.6
ANDERSON‐SHIRO CISD 93901101 ANDERSON‐SHIRO EL 23.0 6.7 29.149.6
CONROE ISD 170902102 AUSTIN EL 56.8 16.1 28.372.2
HUNTSVILLE ISD 236902102 GIBBS PRE‐K CENTER 25.0 7.0 28.087.0
CONROE ISD 170902101 ANDERSON EL 53.2 14.8 27.777.7
CONROE ISD 170902105 MILAM EL 53.0 14.7 27.776.9
CONROE ISD 170902114 RICE EL 36.4 10.0 27.559.6


Listing includes both charter and public schools.  Only the first 25 campuses are listed.
Number of Full Time Equivalents (FTEs) employed by the campus.
Number of Full Time Equivalents (FTEs) employed by the campus from the university.
Percent of University FTEs employed by the campus.
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Percent Retained in Spring of Academic Year Attrition
Rate
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Sam Houston State University
2010‐2014


Comparison of Teacher Retention Trends
Five‐Year Retention of First‐Year Teachers


2010 2011 2012 2013 2014


Pe
rc
en


t R
et
ai
ne


d


40


45


50


55


60


65


70


75


80


85


90


95


100


2010 2011 2012 2013 2014
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100.0 93.9 85.5Sam Houston State 81.1 75.9344 24.1


100.0 94.2 87.5CREATE Public Universities 83.5 79.16312 20.9


100.0 93.6 84.8CREATE Private Universities 79.8 74.5564 25.5


100.0 90.4 79.5For Profit ACPs 72.4 67.45869 32.6


100.0 89.0 75.5Non-Profit ACPs 67.0 62.23064 37.8


100.0 91.5 81.9State Total 75.7 70.916981 29.1
1 Includes teachers obtaining a standard or probationary certificate in 2008‐2009 with no prior teaching experience.
Texas data only tracks public school employment.2


3 Numbers less than 10 are not represented on this figure.
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 Sam Houston State CREATE Private Universities CREATE Public Universities


For Profit ACPs Non‐Profit ACPs State Total


100.0 93.2 89.8Sam Houston State 81.4 69.559 30.5


100.0 92.7 85.0CREATE Public Universities 78.8 73.41309 26.6


100.0 94.9 83.9CREATE Private Universities 81.8 74.5137 25.5


100.0 88.4 75.8For Profit ACPs 66.4 62.62068 37.4


100.0 87.7 71.8Non-Profit ACPs 60.1 57.4904 42.6


100.0 89.5 77.7State Total 69.0 64.84663 35.2
1 Includes teachers obtaining a standard or probationary certificate in 2008‐2009 with no prior teaching experience.
Texas data only tracks public school employment.2


3 Numbers less than 10 are not represented on this figure.
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 Sam Houston State CREATE Private Universities CREATE Public Universities


For Profit ACPs Non‐Profit ACPs State Total


100.0 93.7 87.3Sam Houston State 84.8 83.579 16.5


100.0 94.2 87.8CREATE Public Universities 83.2 78.91143 21.1


100.0 95.0 84.0CREATE Private Universities 77.0 72.0100 28.0


100.0 91.2 81.6For Profit ACPs 75.9 69.51638 30.5


100.0 89.8 74.9Non-Profit ACPs 66.3 60.3725 39.7


100.0 92.0 82.2State Total 76.3 70.53841 29.5
1 Includes teachers obtaining a standard or probationary certificate in 2008‐2009 with no prior teaching experience.
Texas data only tracks public school employment.2


3 Numbers less than 10 are not represented on this figure.
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 Sam Houston State CREATE Private Universities CREATE Public Universities


For Profit ACPs Non‐Profit ACPs State Total


100.0 93.9 83.2Sam Houston State 79.7 74.1197 25.9


100.0 94.9 88.5CREATE Public Universities 85.7 81.43651 18.6


100.0 92.9 85.5CREATE Private Universities 80.1 75.2311 24.8


100.0 92.8 82.6For Profit ACPs 76.6 71.21920 28.8


100.0 90.4 79.2Non-Profit ACPs 72.7 67.31313 32.7


100.0 93.0 84.8State Total 80.1 75.17835 24.9
1 Includes teachers obtaining a standard or probationary certificate in 2008‐2009 with no prior teaching experience.
Texas data only tracks public school employment.2


3 Numbers less than 10 are not represented on this figure.
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SECTION E:  
University Comparison Reports 


 
 


Section E contains comparison information among universities regarding teacher and certificate 
production, and teacher retention.  
 
Comparison universities were systematically selected for each university by choosing the two 
closest universities in proximity to the target university.  The data associated with each 
university represents that university’s Proximal Zone of Professional Impact.  If there were more 
than two universities in the target university’s PZPI, the two having the highest correlation based 
on student enrollment in the PZPI were chosen as the comparison universities.  When there were 
no universities in the PZPI, CREATE staff used professional judgment to determine the 
comparison universities.   
 
E.1: Comparison of Teacher Production. 
The table and accompanying graph in this report compares teacher production over a ten-year 
time period between the target university and two comparison universities.  The production 
number represents the number of unduplicated individuals obtaining certification through all 
university pathways in any given fiscal year.  A ten-year total and a ten-year average are 
computed.   
 
E.2: Five-Year Teacher Production of Consortium Universities. 
This report shows the five-year teacher production of all CREATE consortium institutions from 
2009-2013.  The data are sorted into quintiles by the five-year average with the universities in 
Quintile 1 having the highest average number of teachers, and Quintile 5 having the fewest. 
 
E.3: Comparison of Longitudinal Certificate Production Trends.  
The data for this comparison come from individual university data found in Report C.4.  See the 
C.4 data explanation on page 39 for a more detailed description of initial certification production. 
 
E.4: Teacher Retention Comparison.  
The data for this comparison includes only those teachers with no prior teaching experience who 
obtained a standard certificate in FY 2009, became employed in a Texas public school in AY 
2009-2010, and were still teaching in the spring of each academic year.  This report should not 
be compared with the D.5a report found on page 54 because Report E.4 includes only those 
individuals who have a standard certificate.  The column labeled Attrition Rate is calculated by 
subtracting the 2014 retention rate from 100%. 







Academic
Year


Total
Preparation Programs


Sam Houston State University
2004‐2013


Comparison of Teacher Production


Sam Houston State University Prairie View A&M University Texas A&M University


4,879 1,227 7,15710‐Year Total 13,263


412 262 7102004 1,384


398 154 7402005 1,292


471 174 8762006 1,521


471 147 8092007 1,427


497 153 7702008 1,420


539 88 6762009 1,303


529 85 6522010 1,266


535 63 6372011 1,235


497 39 6062012 1,142


530 62 6812013 1,273


487.9 122.7 715.710‐Year Avg 1,326.3
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Five‐Year Teacher Production of Consortium Universities
2009‐2013


5‐Year 
Average


FY 2009 FY 2010 FY 2011 FY 2012 FY 2013


Quintile 1 (500+)


Quintile 2 (300‐499)


Quintile 3 (200‐299)


Quintile 4 (100‐199)


Texas State University 913.0 924.0 751.0 791.0 806.0 837.00


University of North Texas 753.0 708.0 676.0 701.0 674.0 702.40


Texas A&M University 676.0 652.0 637.0 606.0 681.0 650.40


University of Texas ‐ El Paso 687.0 701.0 566.0 522.0 571.0 609.40


Texas A&M University ‐ Commerce 689.0 624.0 627.0 569.0 528.0 607.40


Sam Houston State University 539.0 529.0 535.0 497.0 530.0 526.00


Texas Tech University 492.0 497.0 542.0 512.0 572.0 523.00


Stephen F. Austin State University 445.0 476.0 533.0 486.0 478.0 483.60


University of Texas ‐ San Antonio 469.0 433.0 456.0 440.0 430.0 445.60


University of Texas ‐ Austin 399.0 373.0 401.0 375.0 437.0 397.00


University of Texas ‐ Pan American 508.0 382.0 303.0 290.0 292.0 355.00


University of Houston 387.0 346.0 313.0 325.0 357.0 345.60


University of Texas ‐ Arlington 355.0 341.0 324.0 341.0 341.0 340.40


West Texas A&M University 353.0 385.0 378.0 290.0 294.0 340.00


Texas Woman's University 365.0 371.0 334.0 279.0 319.0 333.60


Tarleton State University 318.0 300.0 317.0 296.0 275.0 301.20


Texas A&M University ‐ Corpus Christi 278.0 293.0 234.0 267.0 225.0 259.40


University of Houston ‐ Clear Lake 210.0 217.0 231.0 247.0 260.0 233.00


University of Texas ‐ Brownsville 262.0 247.0 232.0 195.0 192.0 225.60


University of Houston ‐ Downtown 203.0 218.0 210.0 223.0 254.0 221.60


Texas A&M University ‐ Kingsville 252.0 272.0 246.0 164.0 147.0 216.20


University of Texas ‐ Tyler 199.0 230.0 174.0 153.0 158.0 182.80


Texas A&M International University 291.0 250.0 144.0 71.0 81.0 167.40


University of Texas ‐ Dallas 179.0 171.0 153.0 158.0 145.0 161.20


Angelo State University 166.0 158.0 148.0 150.0 138.0 152.00


University of Houston ‐ Victoria 161.0 204.0 139.0 120.0 119.0 148.60


Baylor University 167.0 149.0 143.0 134.0 150.0 148.60


Lamar University 154.0 152.0 143.0 122.0 151.0 144.40


Midwestern State University 113.0 145.0 127.0 138.0 123.0 129.20


Texas A&M University ‐ Texarkana 133.0 130.0 132.0 142.0 101.0 127.60


University of Texas ‐ Permian Basin 136.0 132.0 122.0 98.0 81.0 113.80


Texas Christian University 125.0 114.0 100.0 115.0 102.0 111.20


Source Data
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Five‐Year Teacher Production of Consortium Universities
2009‐2013


5‐Year 
Average


FY 2009 FY 2010 FY 2011 FY 2012 FY 2013


Quintile 5 (below 99)
Lamar State College ‐ Orange 153.0 116.0 105.0 69.0 44.0 97.40


University of Mary Hardin‐Baylor 79.0 86.0 100.0 73.0 68.0 81.20


Abilene Christian University 100.0 95.0 47.0 71.0 72.0 77.00


Prairie View A&M University 88.0 85.0 63.0 39.0 62.0 67.40


Texas Wesleyan University 66.0 58.0 64.0 73.0 67.0 65.60


McMurry University 75.0 83.0 49.0 62.0 51.0 64.00


Sul Ross State University ‐ Rio Grande 105.0 72.0 53.0 37.0 35.0 60.40


University of the Incarnate Word 78.0 66.0 46.0 37.0 50.0 55.40


Hardin‐Simmons University 58.0 58.0 44.0 60.0 46.0 53.20


East Texas Baptist University 45.0 43.0 45.0 47.0 41.0 44.20


Houston Baptist University 34.0 37.0 46.0 49.0 47.0 42.60
Texas Southern University 58.0 38.0 47.0 26.0 44.0 42.60
Our Lady of the Lake University 75.0 48.0 30.0 19.0 24.0 39.20


St. Edward's University 29.0 44.0 33.0 35.0 45.0 37.20


Howard Payne University 39.0 43.0 30.0 35.0 21.0 33.60


Sul Ross State University ‐ Alpine 45.0 39.0 36.0 32.0 15.0 33.40


Texas Lutheran University 36.0 27.0 44.0 26.0 30.0 32.60


St. Mary's University 35.0 27.0 27.0 33.0 28.0 30.00


University of St. Thomas 27.0 24.0 30.0 16.0 26.0 24.60


Schreiner University 22.0 17.0 23.0 20.0 18.0 20.00


Austin College 22.0 22.0 17.0 18.0 18.0 19.40


Southwestern University 13.0 10.0 6.0 14.0 16.0 11.80


Texas A&M University ‐ Central Texas 8.0 -


Source Data
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-- - -
Texas A&M University-San Antonio - - 23.0 116.0 173.0 -







Certificate
Fiscal Year Fiscal Year Fiscal Year


Comparison of Longitudinal Certificate Production Trends¹
FY 2009-2013²


Sam Houston State University


2009 2010 2011 2012 2013 2009 2010 2011 2012 2013 2009 2010 2011 2012 2013


Sam Houston State University Prairie View A&M University Texas A&M University


Bilingual Generalist 6 2 1 0 0 0 0 0 0 0
ELEMENTARY (EC-4 and EC-6)


21 12 12 13 11
Bilingual Other³ 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
ESL Generalist 2 1 1 0 0 0 0 0 0 0 0 0 0 0 0
ESL Other⁴ 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Generalist 268 289 270 239 257 26 25 19 12 22 320 297 280 249 243
Other⁵ 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Subtotal 276 292 272 239 257 26 25 19 12 22 341 309 292 262 254


Bilingual Generalist 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
MIDDLE SCHOOL (4-8)


ESL Generalist 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
ESL Other⁶ 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Generalist 0 0 0 0 0 3 1 2 1 2 0 0 0 0 0
ELA/Reading 29 28 1 0 1 6 9 7 4 6 1 2 4 6 6
ELA/Reading/Social Studies 0 0 5 12 14 0 0 0 0 0 67 76 71 85 95
Mathematics 44 43 26 33 28 2 5 6 2 6 0 1 0 0 0
Mathematics/Science 0 3 7 12 15 0 0 0 0 0 65 82 85 73 106
Science 7 4 0 0 1 2 1 2 0 3 0 0 0 0 0
Social Studies 8 7 3 1 0 0 2 1 5 1 0 0 0 0 0
Subtotal 88 85 42 58 59 13 18 18 12 18 133 161 160 164 207


Career & Technology Education⁷ 42 46 42 44 39 7 5 1 3 3 34 26 31 40 54
HIGH SCHOOL (6-12, 7-12 and 8-12)


Chemistry 0 0 0 0 0 0 0 0 0 0 11 10 3 0 2
Computer Science 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Dance 1 1 3 2 2 0 0 0 0 0 0 1 0 0 0
ELA/Reading 40 29 41 29 41 3 0 1 4 3 61 47 42 56 50
History 18 12 17 10 28 0 1 0 0 0 25 19 6 8 12
Journalism 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Life Sciences 5 6 5 4 6 1 2 1 0 1 19 18 15 13 13
Mathematics 10 9 11 12 9 12 4 0 0 0 27 30 31 26 39
Mathematics/Physical Sc/Enginee 0 0 0 0 0 0 0 0 1 0 4 5 2 2 3
Physical Science 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Physics 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Physics/Mathematics 0 0 0 0 0 0 0 0 0 0 3 3 1 1 2
Science 7 3 3 1 3 5 2 2 0 0 9 9 12 18 16
Secondary French 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Secondary German 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Secondary Latin 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0
Secondary Spanish 12 7 2 0 0 3 3 0 0 0 6 9 4 0 0
Social Studies 14 6 12 10 7 0 1 1 0 0 41 32 28 25 32
Speech 1 1 3 1 2 1 1 0 0 1 2 3 1 3 3
Technology Applications 0 0 0 0 0 1 0 0 1 0 0 0 0 0 0
Subtotal 151 120 139 113 137 33 19 6 9 8 243 212 176 192 226


American Sign Language 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
ALL LEVEL (EC-12 and PK-12)


Fine Arts⁸ 29 34 37 40 39 6 3 1 1 6 3 2 0 0 0
Health and Phy Education 56 52 51 51 41 9 5 6 0 7 59 60 43 39 60
LOTE - French 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1
LOTE - German 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
LOTE - Latin 0 0 0 0 0 0 0 0 0 0 0 0 1 1 0
LOTE - Spanish 0 0 0 5 8 0 0 0 0 0 0 0 7 5 5
Special Education⁹ 37 57 39 40 43 31 29 16 12 13 45 39 53 54 57
Technology Applications 0 0 0 0 0 0 0 0 1 1 1 1 0 0 0
Subtotal 122 143 127 136 131 46 37 23 14 27 108 102 104 99 123


Bilingual 12 9 10 11 9 0 0 0 0 0 1 0 0 0 1
SUPPLEMENTALS


ESL 9 21 99 126 184 0 0 0 0 0 252 303 240 254 289
Gifted/Talented 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Special Education⁹ 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Subtotal 21 30 109 137 193 0 0 0 0 0 253 303 240 254 290
1 Individual candidates may receive multiple certificates.
2 Certificate year equals fiscal year (Sept. 1 ‐ Aug. 31).
3 Includes all other elementary bilingual ESL and bilingual certificates.
4 Includes all other elementary ESL certificates.
5 Includes all other 1‐6, 1‐8, and PK‐6 self contained certificates no longer issued.
6 Includes all other 4‐8 and 6‐12 ESL certificates.


7 Includes technology education, family and consumer sciences composite, human development and 
family studies, hospitality, nutrition, and food sciences, agriculture, science, and technology, 
business education, marketing education, health science technology education, trade and industrial 
education, career and technical education.
8 Includes certificates issued in art, music, theatre.
9 Includes certificates issued in special education, deaf and hard of hearing and teacher of students
  with visual impairment.
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Percent Retained in Spring of Academic Year Attrition
Rate


Preparation Program Name


1


Sam Houston State University
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Teacher Retention Comparison
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 Sam Houston State University Prairie View A&M University Texas A&M University


100.0 93.9 85.2Sam Houston State University 80.9 76.1 23.9


100.0 100.0 90.0Prairie View A&M University 93.3 100.0 0.0


100.0 90.3 82.6Texas A&M University 77.3 69.6 30.4
1 Includes only teachers obtaining certification in FY 2009, becoming employed in AY 2010 with no teaching experience prior to 2010.
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PERFORMANCE ANALYSIS for COLLEGES of EDUCATION 


Changes Made to the 2014 PACE Reports 


Data Sets Used in the PACE Report:  Addition of Texas Academic Performance Reports 
(TAPR) to data set list (page 5). 
 
Section A: Descriptive Reports on the Characteristics of Public Schools in the Proximal 
Zone of Professional Impact.   


A.1:  A definition was added for the following:  English language learner (page 7).   


A.3:  An explanation of the new campus accountability rating system was added (page 8). 
 
Section B:  Educational Trend Reports on Public Schools in the Proximal Zone of 
Professional Impact.   
 B.2.a-b:  Retired. 


B.2.c:  Retired and replaced by STAAR reports B.2 through B.4. This series of reports 
reflect STAAR academic performance for 2012 and 2013 by campus level and ethnicity 
(pages 16-32). 


B.2.d:  Retired and replaced by STARR reports B.5.1-B.5. This series of reports ranks the 
25 highest and lowest achieving campuses by STAAR results on core academic subjects. 


 
 
 


Data Corrections and Data Requests 
 


The 2014 PACE Report is intended for use by various educational stakeholders.  The data 
presented should be validated by each individual university.  Depending on each university’s 
particular need, CREATE offers the additional support and technical assistance described on 
page 6 of this report.   
 


All inquiries regarding PACE and information about obtaining the customized data should be 
forwarded to: 


 
Sherri Lowrey 


CREATE Associate Director of Research 
936-273-7661 


slowrey@createtx.org 


 



mailto:slowrey@createtx.org





 
 


 
 


 


 
  


Mona S. Wineburg 
Executive Director 


mwineburg@createtx.org 


 
Jeanette Narvaez 


Director of Operations & Research Dissemination 
jnarvaez@createtx.org  


 
Sherri Lowrey 


Associate Director of Research 
slowrey@createtx.org  


 
John Beck 


Higher Education Research Liaison 
jbeck@createtx.org 


 
 


Robert Cox  
Higher Education Research Liaison  


rcox@createtx.org  
 
 


Paula Hart    
Administrative Assistant   


phart@createtx.org 


 
Nancy Olson 


Administrative Secretary 
nolson@createtx.org 


 
 
 


 
 
 
 
 
 


 Center for Research, Evaluation & Advancement of Teacher Education 
3232 College Park Drive, Suite 303 


The Woodlands, TX 77384 
www.createtx.org 
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Exhibit 1.4.K: Agency Reports




Key Assessments Inventory and Data Management Schedule 


 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


Graduate/Employer  
Survey 


Unit-Trend Data Follow up survey 
mailed to initial prep 
graduates and 
employers 


Spring -every third 
year 


Fall-every third year  Educator Preparation 
Advisory Council 


 Assessment/ST 1, 2 
Committee 


 SHIPS members 


 Departments 


 Website 


Evaluation of the 
Educator 
Preparation 
Program 
(elementary and 
secondary versions)   


Unit-Trend Data Completed by 
candidates at the end 
of the program 


Each semester Fall, every year  Educator Preparation 
Advisory Council 


 Assessment /ST 1, 2 
Committee   


 Departments 


 Website 


       


Evaluation of the 
Educator  
Preparation  
Program 
(elementary and 
secondary versions)    


Program-Trend Data Completed by 
candidates at the end 
of the program 


Each semester Fall, every year  Educator Preparation 
Service Staff 


 Educator Preparation 
Advisory Council 


 Departments 


 Assessment/ ST 1, 2 
Committee 


 Website 


Form A- Professional 
Development 
Appraisal System 
(adapted form)-
aligned with Texas 
Proficiencies for 
Learner-Centered 
Instruction.  


Unit-Trend Data Performance-based 
assessments 
completed by the 
University Supervisor 
twice in each student 
teaching placement. 
Scored as three 
formative and one 
summative 


Each semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 







Key Assessments Inventory and Data Management Schedule 


 


assessment.    


Form A- Professional 
Development 
Appraisal System 
(adapted form)-
aligned with Texas 
Proficiencies for 
Learner-Centered 
Instruction and 
program standards. 


Program-Trend Data Performance-based 
assessments 
completed by the 
University Supervisor 
twice in each 
placement. Scored as 
three formative and 
one summative 
assessment. 


Each semester Fall, every year  


 Education Preparation 
Advisory Council          
( specific to content) 


 Assessment/ST 1, 2  
Committee 


 COE Departments 
 


Teacher Work 
Sample 


Unit Capstone assessment 
designed to measure 
candidate effect on 
K-12 student 
learning, completed 
during the first 
placement in student 
teaching 


Each semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Teacher Work 
Sample 


Program Capstone assessment 
designed to measure 
candidate effect on 
K-12 student 
learning, completed 
during the first 
placement in student 
teaching 


Each semester Each semester  Education Preparation 
Advisory Council 
(specific to content) 


 Assessment/ST 1, 2  
Committee 


 Departments 
 


TExES Content 
Examination 


Unit ASEP Summary, 
Demographic and All 
Tests Report 
 


Annually  in February 
 
 
 


Fall, every year 
 
 


 SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 







Key Assessments Inventory and Data Management Schedule 


 


 Departments 


 Website 


TExES Pedagogy and 
Professional 
Responsibility 
Examination 


Unit ASEP Summary, 
Demographic and All 
Tests Report 
 


Annually  in  
February 
 
 
 


Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


TExES Content 
Examination 


Program   ASEP  in  February 
 
CAT Monthly 
P&P-4-5 Times per 
year 


March, every year 
 
30 days after P & P 
administration date 


 Ed Prep Advisory 
Council (specific to 
content) 


 Assessment/ ST 1,2 
Committee 


 Departments 


TExES Pedagogy and 
Professional 
Responsibility 
Examination 


Program  ASEP  in  February 
 
CAT Monthly 
P&P-4-5 Times per 
year 


March, every year 
 
30 days after P & P 
administration date 


 Ed Prep Advisory 
Council (specific to 
content) 


 Assessment/ ST 1,2 
Committee 


 Departments 


Form D-Dispositions, 
PPR and Technology 
Standards 


Unit Trend Data External evaluation 
of candidate mastery 
of SHSU Dispositions 
Standards, Texas 
Skills Standards for 
PPR, Texas Standards 
for Technology. 
Completed by the 
classroom mentor 
teacher and the 
University Supervisor 
during Student 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 







Key Assessments Inventory and Data Management Schedule 


 


Teaching. 


Form D-Dispositions, 
PPR and Technology 
Standards 


Program-Trend Data External evaluation 
of candidate mastery 
of SHSU Dispositions 
Standards, Texas 
Skills Standards for 
PPR, Texas Standards 
for Technology. 
Completed by the 
classroom mentor 
teacher and the 
University Supervisor 
during Student 
Teaching. 


Every semester Fall, every year  Education Preparation 
Advisory Council 
(specific to content) 


 Assessment/ST 1, 2  
Committee 


 Departments 
 


Instructional 
Planning Assessment 


Unit-Trend Data Completed during 
the Content Methods 
Block, evaluated by 
faculty 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Instructional 
Planning Assessment 


Program-Trend Data Completed during 
the Content Methods 
Block, evaluated by 
faculty 


Every semester Fall, every year  Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


Guided Reading 
Lesson Plan 


Unit-Trend Data Benchmark 
Assessment 
completed in RDG 
370, evaluated by 
faculty 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 







Key Assessments Inventory and Data Management Schedule 


 


Case Study Unit-Trend Data Benchmark 
Assessment 
completed in RDG 
380, evaluated by 
faculty 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Writing Process 
Lesson Plan 


Unit-Trend Data Benchmark 
assessment 
ompleted in RDG 
390, evaluated by 
faculty,  


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ ST 1, 2  
Committee 


 Departments 


 Website 


Guided Reading 
Lesson Plan 


Program-Trend Data Benchmark 
Assessment 
completed in RDG 
370, evaluated by 
faculty 


Every semester Every semester  Assessment/ST 1, 2  
Committee 


 Departments 


Case Study Program-Trend Data Benchmark 
Assessment 
completed in RDG 
380, evaluated by 
faculty 


Every semester Every semester  Assessment/ST 1, 2  
Committee 


 Departments 


Writing Process 
Lesson Plan 


Program-Trend Data Benchmark 
assessment 
completed in RDG 
390, evaluated by 
faculty, 


Every semester Every semester  Assessment/ST 1, 2  
Committee 


 Departments 
 


Guided Reading 
Lesson Plan 


Individual Student 
Data 


Benchmark 
Assessment 
completed in RDG 
370, evaluated by 


Every semester Every semester  Departments 







Key Assessments Inventory and Data Management Schedule 


 


faculty 


Case Study Individual Student 
Data 


Benchmark 
Assessment 
completed in RDG 
380, evaluated by 
faculty 


Every semester Every semester   Departments 


Writing Process 
Lesson Plan 


Individual Student  
Data 


Benchmark 
assessment 
completed in RDG 
390, evaluated by 
faculty, 


Every semester Every semester  Departments 


Oral 
Communications 
Assessment-My Life 
Project 


Unit-Admission 
Requirement 


Assessment of oral 
communication skills, 
evaluated by faculty 
in SED/EED 374 


Every semester   SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Oral 
Communications 
Assessment-My Life 
Project 


Program-Trend Data Assessment of oral 
communication skills, 
evaluated by faculty 
in SED/EED 374 


Every semester Every semester  Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


Oral 
Communications 
Assessment-My Life 
Project 


Student-Admission 
Requirement 


Assessment of oral 
communication skills, 
evaluated by faculty 
in SED/EED 374 


EED/SED 374 Every semester  Ed Prep Services Staff 


 Student 


Dispositions Self 
Report-Emerging 


Unit –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to the 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 







Key Assessments Inventory and Data Management Schedule 


 


Methods Block.   Website 


Dispositions Self-
Report-Novice 


Unit –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to Literacy 
Methods.  


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Dispositions Self 
Report-Emerging 


Program –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to the 
Methods Block. 


Every semester Fall, every year  SHIPS members 


 Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 


 Website 


Dispositions Self-
Report-Novice 


Program –Trend Data Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to Literacy 
Methods. 


Every semester Fall, every year  Education Preparation 
Advisory Council  


 Assessment/ST 1, 2  
Committee 


 Departments 
 


Dispositions Self 
Report-Emerging 


Individual Student  
Data 


Student Self-report 
and faculty 
evaluation of 
supporting evidence. 
Required for 
entrance to the 
Methods Block. 


Every semester Every semester   Department of C & I 


Dispositions Self-
Report-Novice 


Individual Student 
Data 


Student Self-report 
and faculty 
evaluation of 
supporting evidence. 


Every semester Every semester   Department of LLSP 
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Required for 
entrance to Literacy 
Methods. 


 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


Graduate/Employer  
Survey 


Unit-Trend Data Follow up survey e-
mailed to graduates 
and employers 


Spring -every year Fall, every year  COE Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


       


Graduate/Employer  
Survey 


Program-Trend 
Data 


Follow up survey e-
mailed to graduates 
and employers 


Spring -every year Fall, every year  COE Leadership 
Team 


 SHIPS members 


 Departments 


       


COE Services and 
Operations Survey   


Unit-Trend Data Completed by 
candidates at the 
end of the program 


Each semester Fall, every year  COE Leadership 
Team 


 SHIPS members 


 Educator 
Preparation Service 
Staff 


 Assessment 
Committee  


 Departments 


       


COE Services and 
Operations Survey   


Program-Trend 
Data 


Completed by 
candidates at the 
end of the program 


Each semester Fall, every year  COE Leadership 
Team 


 Departments 


       


TExES Certification 
Examination 


Unit-Trend Data ASEP Summary, 
Demographic and 
All Tests Report 
 


Annually  in 
February 
 
 
 


Fall, every year 
 
 


 COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


      


TExES Certification 
Examination 


Program Trend 
Data 


 ASEP  in  February 
 
CAT Monthly 
P&P-4-5 Times per 
year 


March, every year - 
initial results for  
prior  year 
completer cohort & 
final results of  the 
preceding cohort. 
 
30 days after P & P 
administration date  
30 days after P & P 
administration date 


 COE  Leadership 
Team 
  


 Departments 
 


      


Dispositions/ 
Diversity 
Proficiency Profile 


Unit -Trend Data Faculty evaluation 
of candidate 
mastery of SHSU 
Dispositions and 
Diversity 
Proficiencies. 


Every semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment/ 
Committee  


 Departments 


      


Dispositions/ 
Diversity 
Proficiency Profile 


Program-Trend 
Data 


Faculty evaluation 


of candidate 


mastery of SHSU 


Dispositions and 


Diversity 


Proficiencies 


Every semester Fall, every year  COE  Leadership 
Team 


 Departments 


      


Content Measures 
#2 , #6, #7 and/or  #8 


Unit Varies across Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


programs  Assessment/ 
Committee  


 Departments 


      


Content Measures 
#2 , #6, #7 and/or  #8 


Program Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Departments 


      


Planning #3 Unit Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment/ 
Committee  


 Departments 


      


Planning #3 Program Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 Departments 


      


Clinical Practice #4 Unit Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment/ 
Committee  


 Departments 


       







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


Clinical Practice #4 Program Varies across 


programs 


Each semester Fall, every year   


      


Effect on P-12 
Student Learning #5 


Unit  Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


      


Effect on P-12 
Student Learning #5 


Program Varies across 


programs 


Each semester Fall, every year  COE  Leadership 
Team 


 Departments 


      


Undergraduate GPA Unit Trend Data Required at entry Each semester –
from IRA 


Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


      


Undergraduate GPA Program Trend 
Data 


Required at entry Each semester –
from IRA 


Each semester  COE  Leadership 
Team 


 Departments 


       


GRE Score Unit Required at entry Each semester –
from IRA 


Fall, every year  COE  Leadership 
Team 


 SHIPS members 







Key Assessment Data Management Schedule-Advanced Programs 


Instrument Unit/ Program-
Type of Data 


Description of 
Assessment 


Data Collection Dissemination 
Timeline 


Groups/ Unit 


 Assessment 
Committee  


 Departments 


       


GRE Score Program Required at entry Each semester –
from IRA 


Fall, every year  COE  Leadership 
Team 


 Departments 


       


Graduate School 
GPA 


Unit Monitored at 
transition points 


Each semester Fall, every year  COE  Leadership 
Team 


 SHIPS members 


 Assessment 
Committee  


 Departments 


       


Graduate School 
GPA 


Program Monitored at 
transition points 


Each semester Each semester  COE  Leadership 
Team 


 Departments 
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Data Management Schedule




Detailed Descriptions of Assessment Efforts and Improvements 


 


Key Assessments Across all Programs in the Unit 


TExES Certification Exams 


TExES certification exams are criterion-referenced examinations used in both initial and advanced 
programs designed to measure a candidate's knowledge in relation to content knowledge and/or 
pedagogical knowledge and skills. All of the exams in the TExES program contain multiple-choice 
questions. Some tests also have additional types of questions (e.g., open-ended written or oral responses). 
Most TExES exams are available via computer at specially equipped test centers. Program faculty, 
program advisory committees, and the administrative team use results from each testing cycle to analyze 
performance trends, looking for areas of strength and opportunities for improvement in candidate 
performance and program quality. Most programs have aligned curricula and course content to specific 
questions on their respective TExES exam. Moreover, the unit makes available a number of practice 
exams so that candidates have early opportunities to receive feedback on areas for improvement on exam 
performance.  


Dispositions and Diversity Proficiencies 


Initial and advanced programs make use of the unit-wide Dispositions and Diversity Proficiencies (DDPs) 
which are used to measure candidate performance, abilities to plan lessons, and self-reflect. Candidates 
are required to complete reflections demonstrating elements of each DDPs. The DDPs consist of eight 
unit-wide statements in both initial and advanced programs and 2 additional DDP statements for advanced 
programs. The DDPs are a representation of skills the unit has deemed important for education 
professionals. The DDPs are shared with all candidates via syllabi and program applications. The DDPs 
are a key assessment that helps improve candidate performance and the quality of the program. Faculty 
ask candidates to submit evidence of their abilities in each of the DDP areas articulated for a course (See 
Unit Assessment System Matrix). Then, using faculty-developed rubrics, candidate artifacts are reviewed 
by faculty in Tk20 and data are analyzed regularly to develop recommendations, such as course or 
curricular refinements, professional development sessions, or other improvements Data can be aggregated 
across the entire unit or disaggregated for specific programs, allowing faculty to develop specific 
recommendations for improvement. 


Graduate/Employer Surveys 


 To further triangulate data the Unit Assessment System relies upon Graduate/Employer Surveys and Exit 
Surveys, both of which are currently at the target level. Graduates of any initial or advanced program who 
was employed in any Texas school district received a survey 1 to 3 years after graduation, asking the 
alumni candidate to assess his/her abilities in a number of professional areas (i.e. use of technology, 
ethics, pedagogical theory, leadership, language acquisition theory, etc.). At the same time, candidates’ 
supervisors were also asked to rate their SHSU alumni employee in the same areas. The results of the 
surveys are distributed to members of the Assessment Committee consisting of program coordinators, 
Department Chairs, and Executive Council leaders. The resulting data offer insightful findings and have 
been widely used for program improvement. For example, in 2011, employers of SHSU initial 
certification alumni indicated 55% of alumni exhibited weaknesses in communication. This finding 
allowed faculty to provide additional content and professional development pertaining to communication 
with colleagues, students, and families. Employers of initial certification alumni also indicated strengths 







as candidate knowledge of professional skills (67.4%), technology (58.8%), diversity (52.2%), and 
assessment (34.8%). These data are useful in helping faculty in initial programs understand which 
learning exercises to continue. (See 2011 Graduate/ Employer Survey results- Initial Programs).  


 Between 2009 and 2013, the Graduate/Employer survey was conducted by the Unit. However, in 2013, 
the Texas Education Agency adopted a similar method for alumni surveying in all Educator Preparation 
Programs. As such, the unit discontinued the collection of the duplicated survey. However, 2013 data 
were received in the week prior to this self-study’s submission and have not yet been analyzed or shared 
with the Assessment Committee and faculty, though the will have been by the site visit. Data will inform 
curricular refinements and professional development efforts such as the Bring ‘em Back Kats event.  


 Services and Operations Exit Survey 


 The Services and Operations Exit Survey is sent to all graduating candidates in the College of Education 
every semester. Initial-level candidates complete the survey in Tk20 while advanced level candidates 
complete the survey using Survey Monkey. Candidates offer feedback on the quality of advising and 
services, clarity of application procedures, ease of use of web resources, and factors influencing the 
candidate’s success. Upon graduation, candidates are asked to rate the quality of certification services. 
Based on the 2014 Services and Operations Survey results, 65% of respondents rated the overall quality 
of certification services as a 3 on a 3 point scale. In general, candidates in initial and advanced programs 
have positive attitudes toward the unit’s services. However, the Services and Operations Survey data have 
been useful in refining (a) the unit’s website, (b) resources to support candidates’ use of Tk20, and (c) 
advising. 


Key Assessments for Initial Candidates 


Teacher Work Sample in Initial Programs 


The Teacher Work Sample is the primary capstone assessment incorporated into the unit’s initial teacher 
certification programs. The Teacher Work Sample assessment provides evidence of each candidate’s 
classroom teaching ability in seven domains which constitute effective teaching processes: Contextual 
Factors, Learning Goals, Assessment Plan, Design for Instruction, Instructional Decision Making, 
Analysis of Student Learning, and Reflection and Self-Evaluation. Candidates submit artifacts of their 
skills and abilities related to specific prompts and case studies. These submissions are then scored, using 
rubrics, by at least two reviewers, offering an increased level of validity. Candidates receive feedback on 
their performance and those submissions requiring additional revision are offered an opportunity to 
improve their work through a second submission. Candidates must earn a rating of at least 2 on a 3 point 
scale on all domains in order to graduate. Program faculty, program advisory committees, and the 
administrative team use TWS results each semester to analyze candidate performance, looking for areas 
of strength and opportunities for improvement in candidate performance and program quality. Examples 
of the use of data for program improvement often include increasing or refining course content focused on 
a specific domain in which a number of candidates performed poorly. Faculty have also used TWS data in 
developing online professional modules to support candidate learning and in offering faculty professional 
development series. 


Lesson Plan Assignments for Initial Candidates 


Initial candidates also complete a lesson plan assignment in Tk20. Candidates are evaluated on their 
ability to plan a successful lesson in several areas, including assessment, learning activities, 
differentiation, and technology integration. Using aggregated data, program faculty evaluate areas of 







strength as well as opportunities for improvement in candidate performance and program quality. These 
data have routinely been used to offer improved course content and professional development. For 
example, initial candidates were challenged in their ability to develop learning outcome statements for 
English language learners. These data informed faculty members’ inclusion of additional material on the 
English Language Proficiencies in courses. 


Professional Development and Appraisal System in Initial Programs 


The State of Texas’ Professional Development and Appraisal System (PDAS) is an instrument used to 
evaluate teachers in Texas’ schools. SHSU has modified the PDAS for use by student teaching 
supervisors to appraise student teachers. Rather than evaluate teacher candidates using all six domains of 
the PDAS, unit faculty decided to assess candidates’ skills using 4 domains candidates could experience 
during field experiences. Candidates are evaluated three times using the PDAS during their field work. 
The domains assessed in the PDAS are active, successful student participation in the learning process, 
learner-centered instruction, evaluation and feedback on student progress, and management of student 
discipline, instructional strategies, time, and materials. The final, summative reflection is entered into 
Tk20. The evaluation criteria incorporate the learner-centered proficiencies and promote continuous 
growth. Data from the PDAS are collected each semester and analyzed in efforts to improve candidate 
performance and program quality. This approach to collecting PDAS data is also useful in identifying 
candidates in need of additional support or remediation, and advising resources are offered for such 
candidates. 


Pedagogy and Professional Responsibilities Exam for Initial Certification Candidates 


Initial certification candidates must successfully pass the State of Texas’s Pedagogy and Professional 
Responsibilities (PPR) exam. To develop this as a formative assessment experience, initial certification 
candidates must complete the institution’s Form D assessment, which is a review of their abilities related 
to the PPR items. This is conducted toward the end of the candidates’ field experience. Mentor teachers 
and University supervising teachers complete a review of the candidates’ abilities based upon 
observations and a short reflective essay. Evaluations are conducted by student teaching supervisors and 
mentor teachers using observations of candidates’ skills and a reflective essay pertaining to technology 
use and the DDP statements. Candidates who do not successfully complete the Form D assessment with 
sufficient rankings are not allowed to participate in the PPR exam until they attend specific advising 
events to aid in their development. 


All initial programs also conduct program-specific assessments. These assessments are supported by the 
Center for Assessment and Accreditation through Tk20, surveying software, data management or access 
support, and collegial guidance. Exhibit 2.4.a and Data Management Schedule documents the transition 
points at which all assessments are conducted. Documentation about the program specific assessment is 
offered in Examples of Program Specific Assessments in Standard 2. 


Key Assessments for Advanced Candidates 


Similar to initial-level programs, advanced programs use multiple unit-wide assessments. However, given 
the specialized nature of many of the advanced level programs, all programs have also designed unique 
assessments to gauge candidates’ skills and program quality. Most of these assessments stem from 
program-specific accreditation or professional organization standards. All advanced programs are 
nationally-recognized by their respective SPA or professional organization. Following a description of 
unit-wide assessments, specialized program assessments are described below and include explanations of 
impacts on candidate performance and program quality.  







Dispositions and Diversity Proficiencies 


All programs in the unit participate in the Dispositions and Diversity Proficiencies. In addition to the 8 
DDP statements assessed in initial programs, 2 DDPs were created by graduate faculty to examine 
advanced candidates’ skills and abilities. See Dispositions and Diversity Proficiencies Matrix. In courses 
throughout every program’s curriculum, candidates use Tk20 to submit coursework that exemplifies each 
DDP statement. Faculty then assess candidates’ skills and abilities using rubrics and provide candidates 
with feedback on their performance. 


Graduate/Employer Surveys 


Please see comments on Graduate/Employer Surveys above. To further triangulated data the Unit 
Assessment System relies upon Graduate/Employer Surveys and Exit Surveys, both of which are 
currently at the target level. Any graduate of any initial or advanced program who was employed in any 
Texas school district received a survey 1 to 3 years after graduation, asking the alumni candidate to assess 
his/her abilities in a number of professional areas (i.e. use of technology, ethics, pedagogical theory, 
leadership, language acquisition theory, etc.). At the same time, candidates’ supervisors were also asked 
to rate their SHSU alumni employee in the same areas. The results of the surveys are distributed to 
members of the Assessment Committee consisting of program coordinators, Department Chairs, and 
Executive Council leaders. The resulting data offer insightful findings and have been widely used for 
program improvement.  


Given the professional uniqueness of advanced programs, much of the advanced level program 
assessment is conducted through specialized program-specific assessments. All advanced programs 
conduct these program-specific assessments at meaningful transition points throughout their curricula 
(See Exhibit 2.4.a, Key Assessments Inventory, and Data Management Schedule). These assessments are 
supported by the Center for Assessment and Accreditation through Tk20, surveying software, data 
management or access support, and collegial guidance. Details about the program specific assessments 
are offered in Examples of Program Specific Assessment in Standard 2. 





Detailed Explanation of Program Specific Assessments
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TEXES 172 Agricultural Science and Technology 6-12 93.3 100 100 100 100
TEXES 184 American Sign Language EC-12 88.9
TEXES 178 Art 93.9 100 100 100 100
TEXES 164 Bilingual Education Supplemental 67.7 100 93 81.1 91.3
TEXES 119 Bilingual Generalist 4-8 33.3
TEXES 192 Bilingual Generalist EC-6 44.7
TEXES 190 Bilingual Target Language Proficiency Test (BTLPT)-Spanish 57.6 85.7 75 75 78.6
TEXES 183 Braille 89.6
TEXES 176 Business Education 79.4 80 67 100 82.2
TEXES 140 Chemistry 8-12 81.4
TEXES 141 Computer Science 8-12 74.3
TEXES 179 Dance 8-12 75.9 100 100 100
TEXES 181 Deaf and Hard of Hearing EC-12 84.8
TEXES 153 Educational Diagnostician 84.7 100 79.3 89.7
TEXES 154 English as a Second Language (ESL) Supplemental 79.8 80.1 86 86 84
TEXES 120 English as a Second Language (ESL)/Generalist 4-8 61.1
TEXES 193 English as a Second Language (ESL)/Generalist EC-6 66
TEXES 117 English Language Arts and Reading 4-8 88.9
TEXES 131 English Language Arts and Reading 8-12 82.4 96.3 100 100 98.8
TEXES 113 English Language Arts and Reading/Social Studies 4-8 86.9 83.3 92 93.8 89.6
TEXES 111 Generalist 4-8 86.8
TEXES 191 Generalist EC-6 67.4 84.6 92 90.1 89
TEXES 162 Gifted and Talented Supplemental 90.8
TEXES 157 Health EC-12 95.4 100 100
TEXES 173 Health Science Technology Education 8-12 100
TEXES 133 History 8-12 55.3 69.2 90 73.3 77.3
TEXES 156 Journalism 8-12 75
TEXES 138 Life Science 8-12 49.9 100 100 100 100
TEXES 610 LOTE: French 48.9
TEXES 611 LOTE: German 76.7
TEXES 612 LOTE: Latin 100
TEXES 613 LOTE: Spanish 46.3 67 66.7
TEXES 175 Marketing Education 8-12 68
TEXES 115 Mathematics 4-8 73.6 93.1 96 95.8 95.1
TEXES 135 Mathematics 8-12 54.3 84.6 100 100 94.9
TEXES 114 Mathematics/Science 4-8 73.5 100 100 95.7 98.6
TEXES 177 Music EC-12 82.3 100 97 100 99


Source: State Board of Education Database
For the period 09/01/2011 through 08/31/2012


TExES Pass Rates - Statewide


SHSU Educator Preparation Program
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TEXES 170 Pedagogy & Prof Responsibilities Trade & Industrial Ed  8-12 85.7
TEXES 160 Pedagogy and Professional Responsibilities EC-12 90.2 100 97 97.1 98.2
TEXES 194 Pedagogy and Professional Responsibilities EC-6 0 100 100
TEXES 158 Physical Education EC-12 85.9 95.6 95 93.9 94.7
TEXES 137 Physical Science 8-12 68
TEXES 174 Physical Science/Mathematics/Engineering 63.6
TEXES 143 Physics/Mathematics 8-12 78.6
TEXES 68 Principal 76 92.1 93 94.7 93.2
TEXES 151 Reading Specialist 98.3 100 100 100
TEXES 152 School Counselor 92.9 100 95 100 98.4
TEXES 150 School Librarian 81.6 82.7 81 82.2 82
TEXES 116 Science 4-8 66.2
TEXES 136 Science 8-12** 56.2 100 100
TEXES 118 Social Studies 4-8 79
TEXES 132 Social Studies 8-12 65.5 100 100 75 91.7
TEXES 161 Special Education EC-12 84.8 100 98 96 97.9
TEXES 163 Special Education Supplemental 81.8
TEXES 129 Speech 7-12 62.6 66.7 100 83.5
TEXES 64 Superintendent 51.9 100 100 100 100
TEXES 195 Superintendent 90.5 100 100 100 100
TEXES 139 Technology Applications 8-12 44.2
TEXES 142 Technology Applications EC-12 82.2
TEXES 171 Technology Education 6-12 98.1 100 100
TEXES 180 Theatre EC-12 73 100 100 75 91.7
TEXES 182 Visually Impaired 81.6
TEXES Total Total 74.1 92.9 94 92.6 93.1


* Blanks indicate a program with no enrollment or test takers in that given year.
**2013-14 Science is 7-12, not 8-12





		Statewide and SHSU TExES Pass R



State exam (TExES and PPR) Pass Rates for the Past Three Years




 
Dispositions and Diversity 
Proficiency 


CF CAEP NCATE Novice 
Level 1 


Emerging 
Level 2A 


Emerging 
Level 2B 


SED/PB 
Emerging Level 2 


Competent 
Level 3 Advanced 


1. Demonstrates an attitude of 
reflection and thoughtfulness about 
professional growth and instruction.  


2 1.1 (InTASC 
#10) & 3.3 


1. c., 1.g., 
& 4. c x x x x x x 


2. Demonstrates a commitment to 
using technology to create an 
authentic learning environment that 
promotes problem-solving and 
decision making for diverse learners.  


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


x x x x x x 


3. Practices ethical behavior and 
intellectual honesty.  


3 1.1(InTASC 
#9) , 3.3, & 


3.6 


1.g. & 4.a. 
x x x x x x 


4. Demonstrates thoughtfulness in 
communication and an awareness and 
appreciation of varying voices.  


3 3.1, 3.3 4.a. 


  x x x x x 


5. Demonstrates knowledge of 
second language acquisition and a 
commitment to adapting instruction 
or programs to meet the needs of 
culturally and linguistically diverse 
learners.  


3 & 5 1.1 (InTASC 
#2) 


4.a.& 4.d. 


  x x x x x 


6. Demonstrates ability to be 
understanding, respectful and 
inclusive of diverse populations.  


3 & 5 3.1 4.a. & 4.d. 


    x x x x 


7. Uses assessment as a tool to 
evaluate learning and improve 
instruction for all learners.  


4 1.1 (InTASC 
#6) 


1.d. & 4.a. 


        x x 


8. Demonstrates a commitment to 
literacy, inquiry, and reflection. 


1 & 4 1.1 (InTASC 
#9) & 3.3 


1. d, 1. g., 
& 4.a. x x x x x x 


9. Leads diverse learners to higher 
level thinking in cognitive, affective 
and/or psychomotor domains. 


5 1.1 
(InTASC, & 


#2) 


4.a. 


        x x 


10. Demonstrates a commitment to 
adapting instruction or programs to 
meet the needs of diverse learners. 


5 1.1 (InTASC 
#2 and #9),  
& 1.4, 2.3 


1.c., 3.c., 
4.a., & 


4.d.     x x x x 


 





Dispositions and Diversity Proficiencies Matrix




Unit Assessment System: Transition Point Assessment (Initial Programs) 


*ACEI (EC-6) 
Dr. Lautrice Nickson, 
& Dr. Diana Nabors 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, 3374, ECHE 3315 


Transition Points 1A and 1B 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372, 4310 
1B: CIEE 4334, 4335, 4336, 4227 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4384, 4391, 4392 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    TExES EC-6 Generalist # 191 
TExES EC-12 PPR # 160 


#2 SPA Content Measure  
Literacy Methods Case Study – READ 
3370, 3371, 3372 (Std. 2.1) 
 


  


#3 Instructional Planning  


Math, Science and  Social Studies  
Lesson Plans – Professional Pedagogy- 
Content Methods - CIEE 4434, 4435, 
4436 (Std. 3.1 - 3.5) 
 


  


#4 Clinical Experience   
Professional Development Appraisal 
System (Form A) CIEE 4491, 4492 
(Student Teaching) 


 


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  CIEE 4491, 


4492 (Student Teaching)  


# 6 SPA Content Measure  
Representative Sample of the TExES 
Exam (diagnostic) Literacy Methods – 
READ 3370, 3371, 3372 


  


# 7 SPA Content Measure 
(Optional) 


ECHE 3315 (Std. 2.5, 2.6, 2.7) 
Portfolio – Lesson Plan Development    


# 8 SPA Content Measure 
(Optional)      


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*ACTFL Spanish 
(EC-12) 
Ms. Silvia Huntsman 
& Dr. Kay Raymond  
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


EC-12 Spanish #613 LOTE 
TExES 8-12 Pedagogy & 
Professional Responsibilities  
# 130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning   Spanish Lesson Plan 
  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 
Student Learning   Teacher Work Sample  


# 6 SPA Content Measure    Oral Proficiency Interview  


# 7 SPA Content Measure   Oral Presentation  


#8 SPA Content Measure     


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*CEC 
Special Education  
EC-12  
Dr. Sharon Lynch & 
Dr. Nancy Stockall 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
EED 2333; SPED 2301, 3302, 3304, 3303; 
ECHE 2313, 3243; CIEE 3374, 3323; CIME 
3375; BESL 2301; TESL 3101 


Transition Point 1 
Level 2 Field Experience 
 TESL 4101; CIEE 4334, 4335, 
4336, 4227; READ 3370, 3371, 
3372, 4205; SPED 3305, 4301, 
4302; BESL 3301 


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE 4116, 4117, 4391; SPED 
4303; TESL 4102 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    


TExES EC-12 Special Education 
# 161  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Multiple Choice Test of Content 
Knowledge – During SPED 4302   


#3 Instructional Planning  Case Study Assignment – During SPED 
3305   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure  Special Education Block Work Sampling 
– During SPED 4302   


# 7 SPA Content Measure  Knowledge/Planning/Intervention Paper 
– During SPED 3303   


# 8 SPA Content Measure Special Education Lesson Plan – During SPED 3304    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
 


*NASPE  
Physical Education 
EC-12  
Dr. Jose Santiago 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
KINE 3368;  CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394; READ 4320; 
KINE 4363, 4369  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES EC-12 Physical 
Education # 158  
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


#2 SPA Content Measure  Adaptive Notebook in KINE 4369   


#3 Instructional Planning Skill Theme Approach Planning 
KINE 3368    


#4 Clinical Experience   
Student Teacher Evaluation Tool 
Student Teaching – (CISE 4396, 4397, 
4380) 


 


# 5 Effect on K-12 Student 
Learning  


Lesson Plan Assignment 
Methods  Block - (CISE 4364, 4394; 
READ 4320) 


  


# 6 SPA Content Measure Fitnessgram 
KINE 3368     


#7 Instructional Planning  Unit Planning Assignment 
KINE 4363   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


*NCSS  
Social Studies 8-12  
Dr. Karla Eidson & 
Dr. Jeff Littlejohn 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4380, 4396, 4397, READ 
4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    TExES 8-12 Social Studies #132  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  Social Studies Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 
  


NCTE  
English 8-12 
Dr. Gene Young 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience - CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA ,ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 English #131  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours    


#3 Instructional Planning  English Lesson Plan 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure   English Language Arts and Reading 
Teaching Unit Project   


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*NCTM (8-12) 
Dr. Mary Swarthout & 
Dr. Sylvia Taube 
 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
CISE 3374, CISE 3383,  


Transition Point 1 
Level 2 Field Experience 
CISE  4364, 4394  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience -CISE 
4380, 4396, 4397, READ 4320 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 
 
Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field 
 
Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 
 


College Readiness 
Meet Scoring Criteria on THEA ,ACT,SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CISE 3374)    


#1 Certification Exam    


TExES 8-12 Mathematics #  135  
TExES 8-12 Pedagogy and 
Professional Responsibilities # 
130 


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours   Student Teaching Focused Content 


Evaluation  


#3 Instructional Planning  Mathematics Lesson Plans 
(to move to Transition Point 2)   


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure Mathematics Content Project (MATH 4385)     


#7 SPA Content Measure 
(optional) Historical Connections in Math (MATH 4385)    


#8 SPA Content Measure 
(optional) Technology Applied to Math (MATH 4385)    


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
*AMLE/NMSA  
Middle School 4-8 
Dr. Victoria Hollis 


ENTRY – Admission to Educator 
Preparation Program 
Level 1 Field Experience 
SPED 2301, CIEE 2333, CIEE 3374, CIEE 
3385, CIME 3375,  


Transition Points 1A and 1B; 
Level 2 Field Experience 
1A: READ 3370, 3371, 3372 & 
4310 or READ 3373, 3374; 1B: IEE 
4336 & CIME 4337 or, CIEE 4334 
& CIEE 4335; CIEE 4327, CIME 
3376  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CIEE  4391, 4392, 4316, TESL 
4303 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.5 Overall GPA > 2.5 Mastery of Teacher Work 
Sample 


College Performance GPA > 2.5 in teaching field GPA > 2.5 in teaching field GPA > 2.5 in teaching field Technology Standards Assessed 
(Form D) 


College Performance Grades of “C” or above in all courses required for 
certification 


Grades of “C” or above in all course 
required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 
Meet Scoring Criteria on THEA, ACT, SAT or 
Alternate Indicator in Reading , Mathematics and 
Writing  


   


College Readiness Critical Thinking Skills (meet Reading and Math ) 
Oral Communication Skills (in CIEE 3374)    


#1 Certification Exam    
TExES 4-8 ELAR/SS  # 113, or  
TExES 4-8 Math/Science # 114 
or TExES 4-8 Math # 115  


#2 SPA Content Measure Targeted GPA of Selected Academic Foundations 
Courses / Transfer and SHSU hours     


#3 Instructional Planning  
Math, Science or Social Studies and 
Reading Lesson Plans 
(Required to move to Transition Point 2) 


  


#4 Clinical Experience   Professional Development Appraisal 
System (Form A)  


# 5 Effect on K-12 Student 
Learning   Teacher Work Sample  


# 6 SPA Content Measure     
TExES EC-12 Pedagogy and 
Professional Responsibilities # 
160 


# 7 SPA Content Measure 
(Optional)  


Literacy Methods Case Study 
(Required to move to Transition Point 
1B) 


  


# 8 SPA Content Measure 
(Optional)  


Essay: Personal Philosophy and 
Understanding of Middle Level 
Education 


  


Dispositions Measurement Novice Level Dispositions Emerging Level Dispositions Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey    
Student Teacher Evaluation  of 
Educator Preparation Program 
and COE Services 


Follow-Up Survey    Follow-Up Survey of Graduates 
and Campus Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 
 


 


*NSTA Science 8-12  
Dr. Lisa Brown Dr. 
Andrea Foster, & Dr. 
Marcus Gillespie 


Content Courses –  Prior 
to Admission to Educator 
Preparation Program 
See CAF table 


ENTRY – Admission to 
Educator Preparation Program 
Level 1 Field Experience 
CISE 3384 


Transition Point 1 
Level 2 Field Experience 
CISE 4364, 4377, 4374, 
4375  


Transition Point 2 Admission to 
Student Teaching 
Level 3 Field Experience  
CISE 4394, 4396, 4397 


EXIT – Graduation and 
Recommendation for 
Certification 


College Performance Overall GPA > 2.5 Overall GPA > 2.75 Overall GPA > 2.75 Overall GPA > 2.75 
Mastery of Teacher Work 
Sample 


College Performance Overall GPA > 2.5 GPA > 2.75 in teaching field GPA > 2.5 in teaching field GPA > 2.75 in teaching field 
Technology Standards 
Assessed (Form D) 


College Performance Overall GPA > 2.5 
Grades of “C” or above in all courses 
required for certification 


Grades of “C” or above in all 
course required for certification 


Grades of “C” or above in all course 
required for certification 


All Degree Requirements 
Completed 


College Readiness 


Meet Scoring Criteria on 
THEA, ACT, SAT or Alternate 
Indicator in Reading , 
Mathematics and Writing      


College Readiness 


Critical Thinking Skills (meet 
Reading and Math ) 
 Oral Communication Skills     


#1 Certification Exam     
TExES 8-12: Life Science # 
138 & 238,   


#2 SPA Content Measure 


Targeted GPA of Selected 
Academic Foundations Courses 
/ Transfer and SHSU hours     


#3 Instructional Planning     
Science Unit Plan 
  


#4 Clinical Experience    
Professional Development Appraisal 
System (Form A) 


Focused Science 
Content Observation 


# 5 Effect on K-12 Student 
Learning    Teacher Work Sample  


# 6 SPA Content Measure Science Inquiry Project     


# 7 SPA Content Measure 
Authentic Research 
Investigation   Safety Module Project  


Dispositions Measurement  Novice Level Dispositions Emerging Level Dispositions 
Competent Level Dispositions and 
Diversity Proficiencies  


Student Teacher Survey     


Student Teacher Evaluation  
of Educator Preparation 
Program and COE Services 


Follow-Up Survey     


Follow-Up Survey of 
Graduates and Campus 
Administrators 
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Unit Assessment System: Transition Point Assessment (Initial Programs) 


 


*Post Baccalaureate 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.75 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or full 
Admission Formula: Last 30 hours + GRE ≥925    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  One “C” retain good standing 


Allowed after 6 of 18 credits 
One “C” retain good standing 
Allowed after 12 of 18 credits 


One “C” Allowed at completion 
of 18 credits 
 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional Planning   CIED 5384 
Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section of 
TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5397 
Entry Level Dispositions and Diversity Proficiencies 
& Diversity Proficiencies 


 


CIED 5399 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*CEC  
(Educational 
Diagnostician) 
Dr. Nancy Stockall 


ENTRY -Admission to Educational 
Diagnostician program 
Phase I: Application Process 
Phase II: SPED Coursework. Transition to 
Phase 3 with 12 hours completed, including 
SPED 5301, SPED 5302, SPED 5304. SPED 
6307 


Transition to Assessment Core: 
Phase III: Completion of SPED 
5305 and 6308.   
 


Transition to Internship 
Experience Phase IV: SPED 
6304, 6310, 6312 
 


EXIT – Transition to Exit: 
Phase V: Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of coursework for 
admission Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Acceptable GRE or GPA of 3.0 or more in last 30 
hours of coursework,  for admission,    


Graduate School 
Performance 


Dispositions must meet expectations at any rated 
level for continuation in program 


One “C” permitted to retain good 
standing  


One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


Graduate School  
Performance  


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


Grades of “B” or above in all 
assessment related and SPA content 
courses required for certification 


 


#1 Certification Exam    
Passing Score on TExES 
Educational Diagnostician 
Exam # 153 


#2 SPA Content Measure   
Comprehensive Examinations 
Covering CEC Standards and 
TExES Competencies 


 


#3 Instructional Planning  
SPED 6308: Special Education -
Practicum Case Study 
 


  


#4 Clinical Experience   
SPED 6312: Mentor and University 
Evaluation - Educational 
Diagnostician Practicum 


 


# 5 Effect on K-12 
Student Learning 


SPED 6307: Behavior Change/Intervention 
Project    


# 6 SPA Content 
Measure   SPED 6304: Family Support Plan  


# 7 SPA Content 
Measure (Optional)   


SPED 6312:  Educational 
Diagnostician Content Evaluation 
Portfolio 


 


# 8 SPA Content 
Measure (Optional) 


SPED 5302: Evaluation of Assessment 
Knowledge and Skills    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies 
SPED 5302 


Entry Level Dispositions and Diversity 
Proficiencies SPED 5305 and SPED 
6308 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies SPED 6310 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*IRA  (Master’s in 
Reading/Reading 
Specialist 
Certification) 
Dr. Barbara Greybeck 
& Dr. Nancy Votteler 


ENTRY – Admission to Graduate Studies 
READ 5306, 5330, 5335 


Transition Point 1 
READ 6310, 5315, 5307, 5308, 
5325, 7385 
BESL 5302 


Transition Point 2 
READ 7310, 6320 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework Admission and good standing criteria Admission and good standing criteria  
 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or  
Full Admission Formula: Last 30 Hours + 
GRE > 925 


   


Graduate School  
Readiness Two letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample    


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    


Passing Score on TExES Exam 
# 151  
Not applicable for 30 hour MA 
in Reading w/o Certification 


#2 IRA Content Measure Lamplighter READ 5306 and READ 5335 
(spring 2012 only)    


#3 Instructional Planning  Student Case Study – Read 5307   


#4 Clinical Experience  School Literacy Profile/Project – 
READ 6310   


# 5 Effect on K-12 
Student Learning  


Writing Lesson Plan-READ 5315 
(2012) 
Writing Lesson Plan-READ 5325 
(2013) 


  


# 6 IRA Content Measure   Growth/Showcase Portfolio  
Successful Portfolio Defense  


# 7 IRA Content Measure    Literacy Coaching/Project – READ 
6320  


# 8 IRA Content Measure  Class Discussion/Reflection – READ 5335 (2011) 
Class Discussion/Reflection-READ 5330 (2012)    


 Dispositions 
Measurement READ 5306 READ 5307 and 5308 Growth/Showcase Portfolio  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*ELCC (Masters of 
Education 
Administration with 
Principal Certification) 
Dr. Cynthia Martinez-
Garcia 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 5332, 6378, 5386, 5372, 
6379, 6371, 6385, 6370, and 6394 


Transition Point 2 
Internship 
EDAD 6362 


EXIT 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 in all UG work OR in last 60 hours 
of UG Coursework Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Current Texas Service Record 
Optional GRE Verbal, Quantitative, and 
Writing scores 


   


Graduate School  
Readiness 


One reference letter from school principal or 
assistant principal  
Acceptable Writing Sample 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 068 


#2 ELCC Content 
Measure    


Master of Educational 
Administration 
Comprehensive Exam 


#3 Instructional Planning  Curriculum Alignment Project - 
EDAD 6378   


#4 Clinical Experience  Demographic Study – EDAD 6385 


Internship Performance Surveys – 
Internship Supervisor’s  Evaluation 
of Candidate Performance -  EDAD 
6362 


 


# 5 Effect on K-12 Student 
Learning   School Improvement Project - EDAD 


6362  


# 6 ELCC Content 
Measure    Academic Internship Portfolio  


# 7 ELCC  Content 
Measure (Optional)     


Dispositions Measurement 
Entry-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies EDAD 
5332 


 
Consistently Proficient Dispositions 
and Diversity Proficiencies EDAD 
6632 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of 
Graduates and Employers 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 
 


*ELCC 
(Superintendent 
Certification) Dr. Sue 
Horne 


ENTRY  
Admission to Graduate Studies 


Transition Point 1 
EDAD 6380, 6381, 6382, 6383 


Transition Point 2 
Internship 
EDAD 6383 


EXIT 
Graduation and 
Recommendation for 
Certification 


College Performance GPA > 3.0 in all graduate work accumulated 
prior to program application Admission and good standing criteria Admission and good standing criteria  


 


Graduate School  
Readiness 


Evidence of a Master’s Degree; AND/OR current 
Official Texas Service Record; and/or current 
Texas Principal or Mid-Management 
Certification; AND/OR three letters of reference, 
one from a Superintendent 


   


Graduate School  
Performance  Must maintain at least a  “B” average 


in all course work 
Must maintain at least a  “B” average 
in all course work  


Graduate School 
Performance  One “C” permitted to retain good 


standing  
One “C” permitted to retain good 
standing 


All Degree Requirements 
Completed 


#1 Certification Exam    Passing Score on TExES  
Exam # 195 


#2 ELCC Content 
Measure  Coordinating Plan for the Strategic 


Planning Process – EDAD 6380   


#3 Instructional Planning  Three-year District Revenue Analysis 
Project - EDAD 6381   


#4 Clinical Experience  Internship Progress – Intern Logs, 
Reflections, and Evaluations 


Internship Progress – Intern Logs, 
Reflections, and Evaluations- EDAD 
6383 (note: align evaluations from 
intern with site coordinator) 


 


# 5 Effect on K-12 
Student Learning  


Student Performance and Resource 
Allocations Project - EDAD 6381 & 
6382 


  


# 6 ELCC Content 
Measure  Estimating and Allocating Resources 


Project - EDAD 6381 & 6382   


# 7 ELCC Content 
Measure  Board/Superintendent Procedures and 


Guidelines Project - EDAD 6380   


# 8 ELCC Content 
Measure   Equity and Equality in Funding 


Project- EDAD 6381 & 6382    


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  EDAD 
6380 


EDAD 6382 
Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies EDAD 6383 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey   
 
 
 


Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


*School Librarian Dr. 
Holly Weimar  


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
LSSL 5337, LSSL 5385, LSSL 
5370, LSSL 5396 


Transition Point 2-Exit from 
Clinical Practice 
LSSL 5366 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness Composite of GRE and GPA    


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  Two “C” permitted in program to 


retain good standing  
Two “C” permitted in program to 
retain good standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 150 


#2 ALA/ASL Content 
Measure   Electronic Portfolio  


#3 Instructional Planning  Program Administration Project –  
LSSL 5337   


#4 Clinical Experience   Assessment of Internship –  LSSL 
5366  


# 5 Effect on K-12 
Student Learning   Collaborative Information Literacy 


Lesson  LSSL 5366  


# 6 ALA/ASL Content 
Measure  Reaching Youthful Readers –  LSSL 


5385   


# 7 ALA/ASL Content 
Measure (Optional)  Program Information Technology 


Project - LSSL 5396   


# 8 ALA/ASL Content 
Measure (Optional)  School Library Leadership & 


Advocacy - LSSL 5370   


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5370 


Mid-Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
LSSL 5337 


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  LSSL 5366 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    


Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Technology  
Dr. Kimberly 
LaPrairie 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers  


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 3.0 overall UG Coursework or 
GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


Technology component: Online technology 
project (pre-assessment)    


Graduate School  
Readiness     


Graduate School 
Readiness     


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of 30 
hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 ISTE Content 
Measure    


Comprehensive Examination 
Field and Employment 
Experiences Expectations 
Portfolio (programmatic) 


#3 Instructional Planning   
Student Technology Use Assignment 
Development (CIED 5363); 
Technology Plan (CSTE 5338) 


 


#4 Clinical Experience   Instructional Technology Practicum 
Portfolio (CIED 5369)  


# 5 Effect on K-12 
Student Learning   


Developing Materials for the Web 
(CSTE 5337); Development of a 
Professional Social Network (CSTE 
5338) 


 


# 6 ISTE Content 
Measure  Annotated Bibliography (CIED 5367) Copyright and Fair Use Assignment 


(CIED 5369)  


# 7 ISTE Content 
Measure    Assessing Student Performance With 


Technology (CIED 5369)  


# 8 ISTE Content 
Measure (Optional)     


Dispositions 
Measurement  


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
(programmatic – first or second 
semester in program) 


Consistently Proficient  Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies  (programmatic – last 
semester in program) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 


 


*Instructional 
Leadership Dr. Barbara 
Polnick 
 


ENTRY – Admission to Graduate Studies 
EDAD 5332, EDAD 6368  


Transition Point 1-Admission to 
Clinical Practice  
EDAD 5378 


Transition Point 2-Exit from Clinical 
Practice 
EDAD 6372  


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College Performance GPA > 2.5 in last 60 hours of UG Coursework    
 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal, 
Quantitative, and Writing and must be less than 7 
years old; Current Texas Service Record 


   


Graduate School  
Readiness 


One letter of recommendation from immediate 
supervisor    


Graduate School  
Readiness 


Acceptable Writing Sample required for admission 
for both MEd and MA    


Graduate School 
Performance  


Two “C” permitted to retain good 
standing (I believe the 2nd C warrants 
dismissal---check with department. 
We follow same policy) 


Two “C” permitted to retain good 
standing (see previous comment 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No Certification 


#2 Content Measure 
Leadership Framework , 5 year goals, resume 
F 09, S 10, SU 10 -  EDAD 5332, EDAD 6368 


   


#3 Instructional Planning  
Curriculum Alignment Project  
F 09, S10, SU 10 -  EDAD 5378 


  


#4 Clinical Experience   State of Education Report 
F 09, S 10, SU 10 -  EDAD 6372 


Internship Logs 
F 09, S 10, SU 10 - EDAD 6372 


# 5 Effect on K-12 Student 
Learning   School/Program Improvement Plan 


F 09, S 10, SU 10 -  EDAD 6372  


# 6 Content Measure     


# 7 Content Measure 
(Optional)     Comprehensive Exam 


F 09, S 10, SU 10  EDAD 6372 - 


# 8 Content Measure 
(Optional)    Successful Defense Portfolio 


Dispositions 
Measurement 


Entry Level Dispositions and Diversity Proficiencies  
EDAD 6368 


Mid-Program Dispositions and 
Diversity Proficiencies  
EDAD 5386 


Consistently Proficient Level 
Dispositions and Diversity Proficiencies  
EDAD 6372 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    Follow-Up Survey of Graduates 
and District Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*School Counseling  
 Dr. Mary Nichter 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance 


GPA >2.8 in last 60 hours of UG Coursework or 
>3.0 overall undergraduate GPA    


 


Graduate School  
Readiness 


GRE scores considered in the areas of Verbal and 
Quantitative, must be less than 7 years old; 
Current Texas Service Record 


   


Graduate School  
Readiness Three letters of Recommendation    


Graduate School  
Readiness Acceptable Writing Sample and interview    


Graduate School 
Performance  


Advance to candidacy (15-graduate 
hours) Two “C” permitted to retain 
good standing  


Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Passing Score on TExES Exam 
# 152 


#2 Content Measure  At Candidacy -15 hours and review  Counseling Comprehensive 
Exam 


#3 Instructional 
Planning     


#4 Clinical Experience    
COUN 6376  
Practicum Evaluations (2- mid & 
end) 


COUN 6376  
Supervisor Evaluation (2- mid 
& end) 


# 5 Effect on K-12 
Student Learning 


COUN 5333  
Service Learning 


COUN 6335 
Cultural Competency 


 COUN 6386 
Counseling Proficiencies   


# 6 Content Measure Counseling Potential Scale Counseling Potential Scale Counseling Potential Scale  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


COUN 5333 
Entry-Level Dispositions and Diversity 
Proficiencies  


COUN 6335 
Mid-Level Dispositions and Diversity 
Proficiencies 


COUN 6376 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters -
Curriculum and 
Instruction – Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0     


 


Graduate School  
Readiness 


Candidates with an undergraduate GPA between 
2.5 and 3.0 from the baccalaureate-granting 
institution or between 2.8 and 3.0 in advanced 
hours from the baccalaureate degree-granting 
institution are required to take the GRE. These 
candidates must meet the minimum standard with 
the following formula: 


   


Graduate School  
Readiness 


1. (GPA X 50) + GRE Verbal + GRE Quantitative 
+ GRE Written equal to or great than 435.    


Graduate School  
Readiness 


2.GRE TAKEN BEFORE AUGUST 2011:(GPA X 
200) + GRE Verbal + GRE Quantitative + GRE 
Written equal to or great than 1664 


   


Graduate School 
Performance  


One “C” permitted to retain good 
standing At the completion of 12 of the 
30 hours required in the program 


One “C” permitted to retain good 
standing at the completion of 24 of  
30 hours 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam    Not Applicable –No 
Certification 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning  CIED 5384 


Portrait of a Diverse Learner   


#4 Clinical Experience  CIED 5370 
Citi   


# 5 Effect on K-12 
Student Learning  CIED 5383 


Analysis of Student Learning   


# 6 Content Measure   CIED 5085 
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5085 
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


*Masters-Curriculum 
and Instruction with 
Certification– Dr. 
Andrea Foster 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Course Numbers 


Transition Point 2-Exit from 
Clinical Practice 
Course Numbers 


EXIT – Transition to Exit: 
Graduation and 
Recommendation for 
Certification 


UG College 
Performance GPA > 3.0 in last 60 hours of UG Coursework    


 


Graduate School  
Readiness 


GRE must equal 800 Verbal and Quantitative or 
full Admission Formula: Last 30 hours + GRE 
≥925 


   


Graduate School  
Readiness     


Graduate School  
Readiness     


Graduate School 
Performance  


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


One “C” retain good standing 
Second “C” academic probation 
Third “C” dismisses from program 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam Content Exam   PPR Exam 


#2 Content Measure   CIED 5384 
Curriculum Analysis  


#3 Instructional 
Planning   CIED 5384 


Portrait of a Diverse Learner  


#4 Clinical Experience  
CIED 5399 
Culminating Conference 
Field Experience Portfolio 


  


# 5 Effect on K-12 
Student Learning  


CIED 5383 
Analysis of Student Learning section 
of TWS 


  


# 6 Content Measure   CIED 5085  
Capstone Research Project  


# 7 Content Measure 
(Optional)     


# 8 Content Measure 
(Optional)     


Dispositions 
Measurement 


CIED 5383 
Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies 


 


CIED 5385  
Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies & Diversity 
Proficiencies 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates and District 
Administrators 
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Unit Assessment System: Transition Point Assessment (Advanced Programs) 
 


 


Educational 
Leadership Doctorate 
Dr. Julie Combs 


ENTRY – Admission to Graduate Studies 
Course Numbers 


Transition Point 1-Admission to 
Clinical Practice 
Candidacy 


Transition Point 2-Exit from 
Clinical Practice 
Candidacy 


EXIT – Transition to Exit: 
Graduation  


UG College Performance Acceptable GPA in Undergraduate Coursework    
 


Graduate School  
Readiness Acceptable GRE    


Graduate School  
Readiness 


Three letters of Recommendation 
Work Experience    


Graduate School  
Readiness 


Personal Statement 
Initial Paper Screening - Scored 
Interview – Scored 
Acceptable Writing Sample - Scored 


   


Graduate School 
Performance 


NOTE: Entered, retained, % successful on 
comps, meet research competencies, advance to 
candidacy, proposal, defense, graduation 


12-Graduate Hour Review Two “C” permitted to retain good 
standing 


All Degree / or Program 
Requirements Completed 


#1 Certification Exam     


#2 SPA Content Measure  Comprehensive Exam   


#3 Instructional Planning     


#4 Clinical Experience     


# 5 Effect on K-12 
Student Learning   


Proposal  
EDLD 8333 Dissertation 
Research Competencies met 


 


# 6 SPA Content 
Measure    Defense 


# 7 SPA Content 
Measure (Optional)     


# 8 SPA Content 
Measure (Optional)     


Dispositions 
Measurement 


Entry Level Dispositions and Diversity 
Proficiencies & Diversity Proficiencies  
Professional Writing (EDLD 7337) 


Mid- Level Dispositions and Diversity 
Proficiencies  
Practicum for Superintendents (EDLD 
6383)  


Consistently Proficient Level 
Dispositions and Diversity 
Proficiencies  
Educational Research  (EDLD 7363) 


 


Service and Operations 
Survey   Completion of Advanced Programs 


Services and Operations Survey  


Follow-Up Survey    
Follow-Up Survey of 
Graduates  
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Unit Assessment System Matrix




Examples of Program Specific Assessments 


Examples of Program Specific Assessments for Initial candidates 


A significant facet of the Unit Assessment System is its ability to allow programs the opportunity to 
design assessments to meet candidates’ needs in program-specific learning outcomes.  The following are 
examples of the kinds of program-specific assessments used in various initial programs. 


Reading and literacy faculty are particularly interested in initial candidates’ abilities to develop 
appropriate instructional approaches to student learning and to use language acquisition theories to 
augment instruction.  READ 3371: Literacy Methods Block.  In this course, candidates complete a case 
study analysis and an additional lesson planning activity.  These assignments focus on the acquisition of 
language and English language learners.  Program faculty assess candidate abilities in Tk20 using a rubric 
designed to offer candidates feedback on these topics. 


Courses in Elementary Education in Curriculum and Instruction and Languages (CIEE 3374: Human 
Growth and Development) also contain a My Life assignment.  This assignment is meant to allow initial 
candidates, early in their time in their respective programs, to envision what their professional life will 
entail as a teacher.  Faculty also assess candidates’ oral presentation skills via this assignment.  
Assignments are submitted through Tk20 and assessed by faculty using a rubric that offers specific 
feedback to candidates.   


Clearly initial programs have a dedicated commitment to assessing candidate performance and program 
quality.  Unit faculty support the Unit Assessment System via the Assessment Committee and faculty 
engage in regular reviews of data in program meetings and Data Day efforts.  Advanced-level faculty also 
call upon unit-wide and program-specific assessments which are detailed below. 


Examples of Program-Specific Assessments in Advanced Programs 


M.Ed. in Administration (with Associated Principal Certificate) 


TExES Exam #068 for Principals. The M.Ed. program has aligned it curriculum with the TExES exam 
#068.  This certification exam is taken by the students toward the end of the program and measures nine 
Principal Competencies related to three primary Principal Domain learned in courses. The results aid in 
monitoring program quality and student learning in the Educational Administration and Principal 
Preparation courses.  In recent years, faculty in the program have used these data to revise and improve 
our curriculum, advising, and course content.  These changes have seen improvements in already strong 
pass rates.  In 2011, 92% of candidates passed the TExES Principal Certification.  In 2014, 94% of 
candidates passed the exam. 


Comprehensive Examination. A comprehensive exam covering theories and skills from all coursework is 
given during the last semester of the program and measures content knowledge of campus leadership 
knowledge and skills gained in the courses. It is a multiple choice exam with about 50 questions. The 
results aid in monitoring program quality and candidate learning of campus leadership content.  Revisions 
to textbook selections, course content, and curricula have resulted, in part, due to findings from 
Comprehensive Exams. 


Principal Portfolio. The M.Ed. in Administration employs a Principal Portfolio as is primary means of 
formative assessment of candidate abilities.  Field activities and other campus leadership activities at 
critical transition points in the curricula give candidates opportunities to learn about campus leadership 
knowledge and skills and apply the knowledge and skills during the last two semesters of the program. 







These activities require the students to reflect on their leadership knowledge and skills and areas for 
improvement. This assessment allows faculty to evaluate candidates’ field experiences as well as their 
skills and abilities through reflections as aspiring school leaders. The results aid in monitoring program 
quality and the need to revise and improve our program, curricula, or course content.  Please see Section 
3.2.b for examples of how these data have informed field placements and experiences in the M.Ed. 
Program 


Ed.D. in Educational Leadership (with Associated Superintendent Certificate) 


Dispositions and Academic Performance Review. All Ed.D. candidates participate in formative and 
summative assessments of their performance at specific transition points throughout the curriculum.  The 
disposition areas assessed by Ed.D. faculty include (a) Engagement as a learner; (b) Class attendance; (c) 
Observation of ethical standards; (d) Respect for diverse viewpoints; (e) Submission of assignments by 
deadlines; (f) Demonstration of an attitude of professional growth; and (g) Academic performance.   


After 6 hours, all Ed.D. candidates receive formative feedback in regards to their dispositions and 
academic performance. Faculty use a rubric and observations of candidates and their coursework to assess 
student performance in the aforementioned areas.  The doctoral director conferences with candidates who 
are having concerns in any areas measured.  After 12 hours, candidates receive formative feedback in 
regards to their dispositions and academic performance offered by faculty using a rubric and observations 
or assignments from classes.  After 18 hours, candidates receive summative feedback. At this point, 
doctoral faculty render one of 3 decisions for each candidate: (a) accept into program; (b) continue on 
probation; and (c) dismiss from program. Dismissals can occur for reasons of dispositions or earning 
grades lower than Bs.  These multiple, early opportunities for feedback offer candidates numerous 
chances to improve their performance and model ethical, effective leadership skills, key outcomes for this 
program.  This approach to assessing candidate skills and dispositions has also been a topic of 
considerable discussion at a University Council of Educational Administration Conference (Jones, 
Skidmore, and Combs, 2014). 


Research Competencies.  All Ed.D. candidates must complete a minimum of 4 activities designed to 
measure their content knowledge and application of research skills. These are assigned in the beginning of 
the program and due before the proposal class is taken. Some of these competencies include attending 
dissertation defenses, submitting a manuscript for publication, or presentation at a research conference.  
To date, all candidates have successfully completed their research competencies, showing they have 
exposure to basic research skills necessary for scholarly pursuits in academic settings.  Candidates have 
amassed an impressive list of conference presentations in the past 4 years, as evidenced in Sample of 
Ed.D. Candidates’ Presentations and Dissertations. 


Comprehensive Examinations. A comprehensive exam covering theories and skills from all coursework is 
given during the last semester of the program and measures content knowledge of campus leadership 
knowledge and skills gained in the courses. The results aid in monitoring program quality and candidate 
learning of leadership theories and application of these theories to administrative work. 


Final Defense of Dissertation. To graduate, Candidates must work with a faculty member to propose, 
conduct, and write a comprehensive research study focused on an area of educational research. Faculty 
approve, guide, modify, and/or deny the research study. This last assessment demonstrates that students 
can apply research skills gained in the program coursework and activities, that they possess the skills for 
competent presentation of research, and that they are able to lead a complex research project.  A Sample 
of Ed.D. Candidates’ Presentations and Dissertations is available in the attachments to this report. 







 


Assessment of Ed.D. Candidates Seeking Superintendent’s Certification. 


TExES Exam #195 for Superintendents.  The key assessment for the Superintendent Certification is the 
pass rate on the TExES 195 exam.  In 2010, only 62% of superintendent candidates were passing the 
TExES #195 certification exam.  Faculty began brainstorming reasons for this poor performance and 
concluded that course content was not aligned to the competencies and domains on the exam.  The faculty 
also set a goal of 95% of candidates passing the exam.  Faculty began offering improved coursework that 
directly aligned with TExES exam content, ELCC standards, and TEA standards (See Superintendent 
Content Alignment Matrix).  Since 2012, the Superintendent program has maintained a 100 percent pass 
rate for initial test takers.  Additionally, test results have been used to determine areas of strengths and 
weaknesses in the program.  This information was used to modify course content to improve and, now, 
maintain a quality program. 


Superintendent Portfolio. The Ed.D. in Educational Leadership employs a Superintendent Portfolio as a 
means of offering candidates early and constant feedback on their performance.  Field activities and other 
campus leadership activities at critical transition points in the curricula give candidates opportunities to 
learn about campus leadership knowledge and skills and apply the knowledge and skills during the last 
two semesters of the program. These activities require the students to reflect on their leadership 
knowledge and skills and areas for improvement. This assessment allows faculty to evaluate candidates’ 
field experiences as well as their skills and abilities through reflections as aspiring school leaders. The 
results aid in monitoring program quality and the need to revise and improve our program, curricula, or 
course content.  Please see Section 3.2.b of the Institutional Report for examples of how these data have 
informed field placements and experiences in the M.Ed. Program 


M.Ed. in Instructional Leadership (Non-Thesis Option) and M.A. in Instructional Leadership (Thesis 
Option) 


In addition to the aforementioned unit-wide assessment efforts, a comprehensive exam covering theories 
and skills from all coursework is given during the last semester of the M.Ed. and M.A. in Instructional 
Leadership programs.  The exam covers candidates’ knowledge of campus leadership knowledge and 
skills gained in the courses. The results aid in monitoring program quality and candidate learning of 
theories pertaining to instructional leadership.  The comprehensive exams have been helpful in refining 
course content and developing new curricular focuses. 


Candidates may opt to complete the M.A. Instructional Leadership understanding that the curriculum 
focuses more on research and a thesis is required.  As of the spring 2015 semester, three candidates were 
enrolled in the M.A. program, working toward degree completion via their thesis.  The thesis allows 
faculty to offer guided candidate development in areas pertaining to research and reviewing literature.  It 
also allows faculty to provide candidate, direct feedback to candidates and determine candidates’ overall 
professional capacity and content knowledge in the program.  Theses completed to date have covered a 
wide-range of topics and a number of candidates have gone on to complete doctoral degrees or enter their 
thesis in the University’s annual Graduate Research Exchange. 


M.Ed. in School Counseling 


TExES Exam #152 for School Counselors.  A key assessment for students seeking a certification as a 
school counselor is a passing score in all domains of the TExES Examination #152 for School Counselor 
Certification.  Since course content is aligned to TExES exam content and standards, results provide data 







for counseling faculty to assess the learning experiences of students in the various domains and make 
modifications to improve the quality of the program.  Across the past 3 years, 98.5% of candidates have 
passed this exam.  See State exam (TExES and PPR) Pass Rates for the Past Three Years. 


Counselor Potential Scale (CPS).  Another key assessment for M.Ed. in School Counseling candidates is 
successful completion of the Counselor Potential Scale.  At the completion of each course, faculty fill out 
a Counselor Potential Scale Rubric using their observations of candidates’ performance, assignments, and 
feedback given to candidates. Students must score higher than a 5 on the 7 point scale and feedback is 
requested for candidates rated in the lowest categories.  Each course is assigned an assignment meant to 
assess candidates’ abilities in one or more of the six components of the Counselor Potential Scale [(a) 
Identifiable Interest in Welfare of Others, (b) Receptivity to Feedback, (c) Academic Potential, (d) 
Interpersonal Skills, (e) Participation, and (f) Acceptance of Diverse Ideas and Values].  Candidate 
performance on the CPS has been critical to improving the School Counseling Program and its recent 
achievement accredited status with the Council for the Accreditation of Counseling and Related 
Educational Programs. 


M.Ed. in Special Education with Diagnostician Certification 


Faculty in the M.Ed. in Special Education with associated certification as an Educational Diagnostician 
utilize a number of assessment activities to gauge candidates performance, and program quality while also 
providing early and frequent feedback to candidates.  Below are brief descriptions of the assessment 
efforts in this program.   These assessments are aligned to the Council for Exceptional Children (CEC) 
Advanced content standards and the CEC’s Specialty Sets. 


TExES Exam # 153 for Educational Diagnosticians.  The key assessment for candidates seeking 
certification as an educational diagnostician is a passing score in all domains of the TExES Examination 
for Educational Diagnostician.  Results from the TExES Examination provide data for Special Education 
faculty for the purpose of analyzing student progress in the program. Courses in the program are aligned 
with the Council for Exceptional Children (CEC) Advanced content standards and TExES Exam 153 
content.  This ensures candidates are exposed to critical content through the curriculum.  Across the past 
two years, 89.5% of candidates pass the TExES Exam #153.  Faculty have used a number of other 
assessments to examine this pass rate but note that the institutional pass rate is higher than the state-wide 
pass rate of 84.7%. 


Comprehensive Examination.  A comprehensive exam which is aligned at the question level to the CEC 
Professional Standards is given to candidates near the end of their program experience.  The results aid in 
monitoring program quality and candidate learning of leadership theories and application of these theories 
to administrative work. 


Analysis of Ability to Plan.  This assessment is aligned with CEC Advanced content Standard 2 and 
informed by the appropriate CEC Specialty Sets. Analysis of Ability to Plan is used for the purpose of 
analyzing student progress in the program.   


Educational Diagnostician Internship Evaluation.  The Educational Diagnostician Internship Evaluation 
evaluates the performance of the students’ knowledge and skills. The information is used to determine the 
students’ progress in the program.  


The Functional Behavior Assessment.  This assessment is aligned with CEC Advanced content Standard 5 
and informed by the appropriate specialty sets. The Functional Behavior Assessment is used for the 
purpose of analyzing student progress in the program. 







 


Family Support Plan.  This assessment is aligned with CEC Advanced content Standard 5 and informed 
by the appropriate specialty sets. Family Support Plan is used for the purpose of analyzing student 
progress in the program.   


Educational Diagnostician Content Portfolio.  This assessment is aligned with CEC Advanced content 
Standard 4 and informed by the appropriate specialty sets. Educational Diagnostician Content Portfolio is 
used for the purpose of analyzing student progress in the program.  


Work Sampling Portfolio.  This assessment is aligned with CEC Advanced content Standard 5 and 
informed by the appropriate specialty sets. The Work Sampling Portfolio is used for the purpose of 
analyzing student progress in the program.  Results of the assessment data for the Educational 
Diagnostician are used to make necessary changes to the program each year as noted in Sections 3.2.b and 
4.2.b. 


M.Ed. in Reading/Language Arts (With Associated Reading Specialist Certification) 


TExES Exam #151 for Reading Specialists. The key assessment for students seeking a certification as a 
Reading Specialist is a passing score in all domains of the TExES Examination for Reading Specialist. 
Results from the TExES Examination provide data for Reading faculty for the purpose of analyzing 
student progress in the program. The program as well as the TExES examination is aligned with the 
International Reading Association (IRA) advanced content standards.  Therefore, student performance on 
the exam is an indicator of program quality.  In the past 2 years, 100% of exam participants have passed 
the licensure exam. 


Research Synthesis Assessment. The Research Synthesis Assessment is aligned with the International 
Reading Association’s advanced content Standard 1. The assignment is used for the purpose of analyzing 
student progress in the program. The assignment asks candidates to select an appropriate seminal research 
study, and read and summarize it in a written response. Candidate papers are posted online, read, and 
discussed by all class members.  Faculty assess the quality of student performance using a rubric and the 
Tk20 system.   


Student Case Study.  Candidates conduct an extensive diagnostic study of the reading performance of at 
least two children who the candidates tutor in reading. This study includes the initial diagnostic 
assessment, interpretation of results and planning for an appropriate instructional program.  Candidates 
carry out the intervention program with children, then assess the child at the conclusion of the 
intervention to draw conclusions about the child’s progress and make recommendations for future 
instruction.  These results are then shared with parents and school personnel at parents’ request. In 
addition, the assignment is used for the purpose of analyzing student progress in the program. This 
assignment is aligned with the International Reading Association (IRA) advanced content standards.   


School Literacy Case Study Profile Project.  This assignment is a school literacy program evaluation to be 
carried out while taking READ 6310: The Administration and Supervision of Literacy Programs.  The 
school selected may be either a public or a private school or an adult literacy program.  This project 
involves: (a) establishing a school literacy team, (b) developing a literacy vision statement, (c) assessing 
the literacy needs of the school, (d) preparing a summary report, (e) creating a 2 year program 
improvement plan, and (f) presenting one staff development session to school faculty or grade level team.  
This assessment necessitates a close working relationship with the school principal and colleagues in the 
school.  It also requires written permission from the principal.  In addition, the assignment is used for the 







purpose of analyzing student progress in the program. This assignment is aligned with the International 
Reading Association (IRA) advanced content standards and therefore assists in depicting program quality. 


Lesson Plan Assignment.  In READ 5315: Theory and Instruction of Language Arts, this assessment 
involves writing and teaching a writing lesson plan. Candidates must craft mini-lessons that help students 
see the possibilities for writing, model what good writers do, and provide  the opportunity for students to 
revise and edit their writing.  Candidates design and teach the lesson, document what their students do 
during the lesson, and reflect on the teaching/learning experience. Candidates work on the assignment for 
two weeks, submit it to their writing response group and then revise the lesson based upon feedback from 
their peers before teaching it in their own classroom.  Final reflections include a description of what 
worked and did not work well during the lesson and what candidates would do differently as a result, 
were they to do the lesson again.  


In READ 5325: Improvement in Secondary Schools and Adult Populations candidates plan, implement 
and evaluate a lesson for the secondary classroom focusing on one specific study skill strategy, reading 
rate, time management, or test taking.  The elements of the lesson plan must include the setting of goals, 
the selection of materials, checking for understanding and a reflection of the experience.  In their 
reflections, candidates comment on the effectiveness of their presentation, the level of student interest and 
involvement, and the students’ responses to the lesson. Additionally candidates include any suggestions 
for changing the lesson as a result of their analysis.  


In addition, the assignment is used for the purpose of analyzing candidates’ progress in the program. This 
assignment is aligned with the International Reading Association (IRA) advanced content standards.   


Growth/Showcase Portfolio. The final, comprehensive, summative assessment for the Master of 
Education n Reading program is a portfolio in which candidates demonstrate their growth across 
coursework and which showcase their best work as literacy coaches. It reflects the breadth of their 
graduate studies in reading and is aligned to Texas Standards for Reading Specialists and the International 
Reading Association’s national standards. The portfolio demonstrates: (a) what the candidate knows 
about literacy, (b) what the candidate can do as a literacy teacher and literacy leader, (c) what candidates 
and/or literacy faculty and staff can do as a result of the candidate’s leadership and literacy expertise. The 
portfolio is organized around the six IRA standards. The assignment is used for the purpose of analyzing 
student progress in the program. This assignment is aligned with the International Reading Association 
(IRA) advanced content standards.   


Literacy Coach Project. For this assessment candidates design a literacy project that permits them to 
demonstrate their competence in the five course objectives. The project includes (a) an explanation of 
how the project meets the needs of the school and/or district, (b) a detailed explanation regarding how the 
project meets the objectives for the internship, (c) a listing of the necessary tasks and timeline for 
completion, (d) a reflection on the physical, monetary, and human resources.  The assignment is used for 
the purpose of analyzing student progress in the program and is aligned with the International Reading 
Association (IRA) advanced content standards.   


M.Ed. in Library Science   


TExES Exam #150.  The key assessment for candidates seeking a certification as a Librarian is a passing 
score in all domains of the TExES Examination for Librarians (Exam #150).  The program’s curriculum 
as well as the TExES examination is aligned with the American Library Association and American 
Association of School Librarian Standards content standards.  Results from the TExES Examination 







provide data for Library Science faculty for the purpose of analyzing student progress in the program and, 
since the curriculum is aligned to standards, allows for a description of program quality. 


 
Electronic Portfolio. This assessment is a key assessment of content knowledge in the field of school 
librarianship. Throughout the curriculum, but particularly in the Library Internship experience, candidates 
submit artifacts demonstrating their skills and abilities in 5 standards: (a) teaching for learning, (b) 
literacy and reading, (c) information and knowledge, (d) advocacy and leadership, and (e) program 
management and administration.  These 5 standards contain 31 outcomes candidates must demonstrate 
competence prior to graduation.  Faculty review the portfolios using a rubric and Tk20. 


This assessment provides data for Library Science faculty for the purpose of analyzing student progress in 
the program. The program is aligned with the American Library Association and American Association of 
School Librarian Standards content standards.   


 
Program Administration Project.  In LSSL 5337: School Library Administration, candidates engage in an 
evaluation of an existing school library program using an evaluative model developed by Woolls (2008).  
Students submit a final evaluation paper, a scored evaluation instrument, and a reflection essay.  These 
artifacts are reviewed by faculty using a rubric in Tk20. This assessment evaluates the candidate’s ability 
to plan in order to meet program needs, enact changes to program systems, and lead organizations in 
change. This assessment provides data for Library Science faculty for the purpose of analyzing student 
progress in the program. The program is aligned with the American Library Association and American 
Association of School Librarian Standards content standards.   


Assessment of Internship by Supervising Librarian and Supervising Professor.  This assessment is the 
evaluation of the candidate’s internship experience.  Supervising Librarians and professors complete a 
survey of student abilities using Survey Monkey and Tk20.  Candidates are evaluated on areas aligned 
with the American Library Association and American Association of School Librarian Standards content 
standards.  Data have been very useful in improving Internship experiences for candidates. 


Collaborative Information Literacy Lesson.  In LSSL 5366: Library Internship candidates demonstrate 
their ability to influence on student learning and work with others as a member of a team.  Working with 
the supervising librarian and other candidates, each candidate must develop and deliver an instructional 
episode that addresses a specific concern of an existing school and school library.  Faculty and 
supervising librarians offer feedback and evaluate candidate performance using a rubric in Tk20.  The 
elements of this assessment are aligned with the American Library Association and American Association 
of School Librarian Standards content standards.   


Reaching Youthful Readers.  In LSSL 5385: Literature for Young Adults candidates demonstrate their 
knowledge of major trends in reading material for youth and their ability to select appropriate materials 
for diverse youth.   Candidates provide an essay on trends in youth literature, develop an annotated 
bibliography, an essay on techniques for youthful readers of varying ages and demographics, and a self-
reflection of social networking influence on reading.  These artifacts are graded using a rubric in Tk20.  
This assessment provides data for Library Science faculty for the purpose of analyzing student progress in 
the program. The program is aligned with the American Library Association and American Association of 
School Librarian Standards content standards 2 and 5.   


  







M.Ed. in Instructional Technology 


Comprehensive Examination.  Each M.Ed. in Instructional Technology candidate must complete, during 
their last semester of the program, a comprehensive examination requiring reflection and applications of 
broad concepts, theories, and practices presented in the program as related to each of the ISTE 
Technology Facilitation Standards. Curriculum and Instruction and Computer Science faculty teaching in 
the program review the exams. Candidates are required to pass the comprehensive examination before 
they are allowed to graduate with their Master of Education in Instructional Technology degree. 


Instructional Technology Practicum Portfolio.  All candidates must complete CIED 5369: Practicum for 
Technology Facilitation and gain practical experience and leadership skills in planning, developing, and 
implementing improvements to curriculum in a school/industry field-based setting. This experience is 
intended to involve candidates in a number of real experiences in which they apply what they have 
learned in previous Masters of Instructional Technology courses.  


The portfolio includes two projects completed during the practicum semester: (a) communication project, 
and (b) diversity and equal access project.   The Communication project is designed to provide candidates 
an opportunity to do the following:  


• Conduct a Needs Analysis to determine the communication needs at a specific 
site location or at the district. This analysis will be performed using techniques 
such as observations, interviews and surveys, or some other method where 
appropriate. These communication needs could be with parents, among 
teachers, with administrators, etc.  


• Design a proposal to address one of the communication needs discovered in the Needs 
Analysis. Technology tools that may best fit the communication need could be the 
establishment of a new website, a listserve, a blog, a wiki, a Facebook for a group, etc. 
The need discovered will dictate which technology tool will best address the 
communication need. 


• Present the communication proposal to the appropriate administrator(s) – principal, 
district personnel, etc. Work with them to see what needs to be done to be able to 
implement the tool that will address this need. 


• Implement the approved plan for improving communication at the site, within the 
district, or with parents. 


 


In the diversity and equal access project, the candidate creates a technology infrastructure report in his/her 
school, district, or organization. The comprehensive portfolio provides the following items, but not 
limited to: a layout of technology infrastructure, a list of the educational technology facilities and 
facilitators, hardware and software systems, storage devices, network technology, model integration of 
software in classrooms/offices, and maintenance support system.  These artifacts are reviewed by faculty 
using a rubric and candidates are given feedback on their performance as a summative evaluation of their 
skills and abilities.  Data have been very helpful in refining course content and curricula. 


Field and Employment Experiences Expectations Portfolio.  Candidates in the M.Ed. in Instructional 
Technology complete a portfolio containing elements derived from the International Society for 
Technology in Education’s (ISTE) 5 standards.  Throughout the curriculum, candidates complete 
assignments that offer frequent, early, and thorough feedback on their performance on these areas. 
Faculty assess these assignments using a rubric they developed to examine competence in the ISTE 
standards. 







Student Technology Use Assignment Development and Technology Plan. In CIED 5363: The Role of the 
Technology Liaison,  M.Ed. in Instructional Leadership candidates work with teachers in the creation of a 
learning environment by defining six steps to use in the development of a lesson asking students to create 
a digital product. The teachers, with the direction of the candidate, provide evidence that the teachers 
have planned, researched, organized, provided guidelines for managing technology use, developed an 
alternative disaster plan, and provided a plan for sharing and assessing the digital products. The candidate 
is also required to work with the teacher in implementing the lesson with learners in the classroom.  
Faculty assess the plans, guidelines, and a reflection essay using a rubric in Tk20. 


Comprehensive Technology Planning – In CSTE 5338: Development of Technological Infrastructure 
candidates progress through specific developmental processes to produce a technology plan. Those 
processes include the definition and evaluation of a school profile in terms of the available hardware and 
software, the development of objectives for the technology plan, the definition of funding resources for 
technology, and finally the development of the technology plan itself.  The final technology plan is 
presented to the class and the plan is assessed using a rubric faculty developed for this assignment.  Data 
are vital to improving course content and offerings in support of candidates’ abilities in this critical skill 
set. 


Developing Materials for the Web and Development of a Professional Social Network. 


M.Ed. in Instructional Technology candidates complete the development of materials for the web 
assessment in CSTE 5337: Designing Instructional Materials for the Web. In this assessment candidates 
demonstrate understanding of technology concepts such as website development, a willingness to stay 
aware of new technology resources including web design, and a likelihood of engaging in lifelong 
learning. Candidates are also required to use technology to support student learning and to increase 
instructional productivity with the development of the materials. The developed materials are 
implemented with students and their performance is evaluated. Because the materials are available on the 
web, parents are able to see the kinds of technology efforts being made to nurture student learning. 


Development of a Professional Social Network. Candidates create a blog to post reflections and 
information gathered or observed through readings, survey data collecting, and course interactions. The 
collection of these blogs creates a learning community, a place to exchange information about readings, 
research, and experiences as candidates read and apply course readings to projects, assignments, and the 
workplace. Candidates update and expand their class blog each week with new findings and insights to 
build the learning community, just as researchers publish their research findings to expand knowledge and 
build community.  Faculty assess candidate performance in this class using a rubric.  This assessment is 
situated as candidates transition toward the final phase of the program. 


Copyright and Fair Use Assignment.  In CIED 5369: Practicum for Technology Facilitation candidates 
develop strategies, model, and provide professional development at the school/classroom level for 
teaching social, ethical, and legal issues and responsible use of technology. This assessment is reviewed 
by faculty teaching CIED 5369 in Tk20 that assesses candidates’ grasp of the relevant literature and 
policies on this topic, writing mechanics, and abilities to make sound judgments about fair use of 
materials and copyrights.  In 2014, 94.2% of candidates met the performance indicators for this 
assessment.  Therefore, current instructional efforts in this area will be maintained. 


Annotated Bibliography.  M.Ed. in Instructional Technology candidates develop a skill-specific 
interactive multimedia survival guide to help classroom teachers prepare high school students for global 
citizenship. To accomplish this task, candidates are organized into collaborative teams that address the 
following ISTE Standards: 







• Communication and Collaboration 
• Research and Information Fluency  
• Innovation and Creativity 
• Digital Citizenship - Legal 
• Digital Citizenship – Social  


 


Key components to each interactive multimedia survival guide are as follows: 


• Webpage (or Wiki) 
• Webinar 
• Assessment Questions 
• Annotated Bibliography 


 


Faculty assess candidates’ performance by reviewing a final artifact (the survival guide) which contains 
the annotated bibliography.  All areas are assessed by faculty and feedback is given.  However, since the 
Annotated Bibliography was chosen as the unit’s transition point assessment, this part of the assignment 
is assessed with a rubric stored in Tk20.  In 2014, 89.39% of candidates met the desired performance 
level for this assignment.  The most-problematic element of candidate performance was their ability to 
accurately document others’ work using APA citation structure.  The faculty are considering what kinds 
of additional support are offered 


Assessing Student Performance with Technology.  During fieldwork, M.Ed. in Instructional Technology 
candidates apply technology in assessing student learning of subject matter using a variety of assessment 
techniques. Candidates also use technology resources to collect and analyze data, interpret results, and 
communicate finding to improve instructional practice and maximize student learning. Through this 
particular project, candidates are provided the opportunity to research and evaluate the assessment tools 
used at the district and the site level. With this data, they are able to reflect on their responsibility as a 
technology facilitator to model and guide teachers, assisting them in the evaluation and assessment of 
artifacts and data. In addition, candidates are able to delineate a plan to implement the district’s 
procedures for analyzing results of student assessments at the site location (particularly as it relates to 
technology) and guide teachers in collecting and analyzing data, interpreting results, and using this to 
improve instructional practices and maximize student learning.  A reflective essay is collected and 
assessed by faculty using a rubric.  In 2014, 97.53% of candidates performed acceptably on this 
assessment and faculty will maintain current instructional efforts. 


M.Ed. in Curriculum and Instruction. 


Curriculum Analysis.  This assessment measures the candidate’s ability to apply curriculum principles 
and criteria to a self-selected existing unit, design for instruction, or program plan.  In CIED 5384: 
Curricular Trends for Classroom Teachers candidates makes use of a model for curriculum analysis and, 
throughout the semester, upload artifacts documenting their abilities in 5 elements of this model.  Faculty 
then assess these artifacts using a rubric they developed and stored in Tk20.  The assignment is used for 
the purpose of analyzing student progress in the program.  This assessment provides data for Curriculum 
and Instruction faculty for the purpose of analyzing student progress in the program. 


Portrait of a Diverse Learner.  This assessment measures the candidate’s ability to work with a diverse 
learner (students with exceptionalities, ethnic or cultural diversity, racial diversity, gender differences, 
socioeconomic diversity, linguistic/language diversity, etc.) based on tutoring at least one student in their 







content area/certification level throughout the course period.  Following this tutoring experience, 
candidates craft a reflective essay that examines (a) the unique learning needs of the student, (b) describes 
effective and ineffective learning episodes, and (c) plans for future teaching experiences with diverse 
learners.  The assignment is used for the purpose of analyzing student progress in the program. This 
assessment provides data for Curriculum and Instruction faculty for the purpose of analyzing student 
progress in the program.  In 2014, 88.98% of candidates performed favorably on this assessment.   


CITI Training.  Sam Houston State University participants in the Cooperative Institutional Training 
Initiative led by the University of Miami.  This exercise introduces advanced candidates in the M.Ed. in 
Curriculum and Instruction to basic research ethics and standards.  As a part of this exercise, candidates 
must review modules that provide information on research ethics, conflicts of interest, and best practice in 
several research areas.   Each module contains a test that must be passed before proceeding to the next 
module.  Once students pass all tests, they are given a certificate indicating they have a basic 
understanding in research ethics.  This also ensures that all SHSU researchers satisfy mandatory 
requirements on compliance training prior to conducting research. The passing of this assessment grants 
permission for the candidate’s to conduct research.   


Analysis of Student Learning. M.Ed. in Curriculum and Instruction candidates take CIED 5383: 
Integrating Current Technologies in Teaching.  In this class, candidates complete the Analysis of Student 
Learning Assignment.  Candidates submit a reflective essay which recaps what they have learned about 
students they have observed and how they prefer to use technology for learning.  Faculty assess these 
essays in their courses using a rubric developed for this purpose.   


Capstone Research Project.  This assessment is the evaluation of the candidate’s ability to conduct and 
present research and is assessed as candidates enter the final phase of the M.Ed. in Curriculum and 
Instruction. It is meant to be a summative assessment of candidates’ skills and abilities in conducting and 
presenting, both orally and in written formats, research they have led.  Faculty assess a final research 
paper using a rubric in class.  Results are positive and suggest candidates have a well-rounded, 
appropriate capacity to conduct research. 





Examples of Program Specific Assessments




2011‐12 2012‐13 2013‐14
Number of Matching Scores 960 1068 1084


2011‐12 2012‐13 2013‐14
Contextual Factors 2.57 2.57 2.55
Learning Goals 2.63 2.64 2.67
Assessment Plan  2.51 2.48 2.53
Design for Instruction  2.60 2.58 2.62
Instructional Decision Making  2.63 2.57 2.63
Analysis of Student Learning  2.51 2.52 2.53
Reflection and Self Evaluation 2.52 2.53 2.54


TWS is assessed in CIEE 4391, CIME 4391, CISE 4396 and CIED 5399 by University Supervisors, Faculty and Mentor Teachers
SHSU COE Center for Assessment and Accreditation
Date Generated: June 12, 2014


Scoring: 1 = Not Met; 2 = Partially Met; 3 = Met


Teacher Work Sample
3 Year Trend Data AY  11‐12, 12‐13 & 13‐14


UG and PB Aggregate of all Programs


Overall Domain Scores
Candidate Scores ‐ Mean
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Contextual Factors


Learning Goals


Assessment Plan


Design for Instruction


Instructional Decision Making


Analysis of Student Learning


Reflection and Self Evaluation







2011‐12 2012‐13 2013‐14
Community, School, Classroom  2.72 2.72 2.72
Student Characteristics  2.64 2.66 2.67
Approaches to Learning  2.49 2.47 2.48
Skills and Prior Learning  2.41 2.40 2.36
Implications for Planning and Assessment  2.46 2.47 2.46


TWS is assessed in CIEE 4391, CIME 4391, CISE 4396 and CIED 5399 by University Supervisors, Faculty and Mentor Teachers
SHSU COE Center for Assessment and Accreditation
Date Generated: June 12, 2014


Contextual Factors
Candidate Scores ‐ Mean


Scoring: 1 = Not Met; 2 = Partially Met; 3 = Met


Teacher Work Sample
3 Year Trend Data AY  11‐12, 12‐13 & 13‐14


UG and PB Aggregate of all Programs
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Contextual Factors


Community, School, Classroom


Student Characteristics


Approaches to Learning


Skills and Prior Learning


Implications for Planning and Assessment







2011‐12 2012‐13 2013‐14
Challenge and Variety  2.58 2.56 2.64
Clarity  2.55 2.58 2.60
Appropriateness  2.65 2.64 2.68
Alignment with Standards  2.74 2.73 2.75
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2011‐12 2012‐13 2013‐14
Alignment with Goals and Instruction 2.67 2.64 2.68
Clarity of Criteria and Standards 2.51 2.50 2.53
Modes and Approaches  2.45 2.43 2.48
Technical Soundness 2.41 2.41 2.47
Adaptations Based on Individual Needs  2.35 2.27 2.34
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2011‐12 2012‐13 2013‐14
Alignment with Goals  2.71 2.70 2.72
Representation of Content  2.59 2.58 2.63
Structure  2.56 2.57 2.60
Uses Variety  2.61 2.63 2.62
Use of Contextual Information  2.33 2.28 2.37
Use of Technology  2.58 2.53 2.59
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SHSU COE Center for Assessment and Accreditation
Date Generated: June 12, 2014
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2011‐12 2012‐13 2013‐14
Professional Practice 2.64 2.62 2.67
Modifications  2.57 2.52 2.56
Congruence  2.59 2.54 2.61


TWS is assessed in CIEE 4391, CIME 4391, CISE 4396 and CIED 5399 by University Supervisors, Faculty and Mentor Teachers
SHSU COE Center for Assessment and Accreditation
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2011‐12 2012‐13 2013‐14
Presentation 2.56 2.52 2.56
Alignment with Goals  2.65 2.64 2.64
Data Interpretation  2.44 2.41 2.46
Evidence of Impact  2.47 2.49 2.49
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2011‐12 2012‐13 2013‐14
Interpretation 2.56 2.56 2.58
Insights  2.54 2.54 2.58
Alignment  2.55 2.55 2.57
Implications Future Teaching  2.50 2.50 2.51
Implications Professional Development  2.38 2.40 2.35
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TWS Three Year Trend Data




Academic Year 2013-14


Program


n students 


assessed


Contextual 


Factors


Learning 


Goals


Assessment 


Plan 


Design for 


Instruction 


Instructional 


Decision 


Making 


Analysis of 


Student 


Learning 


Reflection 


and Self 


Evaluation


Overall


All Initial Programs 542 96% 97% 96% 97% 96% 95% 96% 98%


All Undergraduate Initial Programs 489 96% 97% 96% 98% 97% 96% 97% 98%


All Undergraduate INST Majors (Elementary and Middle Level) 363
97% 98% 97% 99% 98% 97% 97% 99%


ELEMENTARY LEVEL 299 98% 98% 97% 99% 98% 96% 98% 99%


Generalist (Grades EC-6) 212 98% 98% 97% 99% 98% 96% 98% 99%


Bilingual Generalist (Grades EC-6) 25 98% 100% 96% 98% 98% 100% 100% 100%


Generalist with SPED (Grades EC-6) 62 99% 98% 97% 99% 96% 96% 98% 100%


MIDDLE LEVEL 64 94% 98% 96% 98% 96% 98% 94% 97%


English Language Arts and Reading, and Social Studies (Grades 4-8) 17 94% 100% 100% 100% 91% 100% 94% 100%


Mathematics (Grades 4-8) 25 92% 98% 94% 96% 98% 96% 90% 96%


Mathematics and Science (Grades 4-8) 22 98% 98% 95% 98% 98% 98% 98% 95%


All Undergraduate Secondary Education Minors (incl ALL LEVEL) 126 94% 93% 94% 94% 95% 94% 96% 97%


SECONDARY LEVEL 54 94% 94% 91% 95% 95% 95% 97% 98%


Agriculture (6-12)


English, Language Arts and Reading (7-12) 18 94% 94% 94% 97% 94% 100% 97% 100%


Family Consumer Science (6-12) 3 100% 100% 100% 100% 100% 100% 100% 100%


History (7-12) 24 92% 94% 85% 92% 94% 90% 96% 96%


Journalism (7-12)


Life Science (7-12) 2 100% 100% 100% 100% 100% 100% 100% 100%


Mathematics (7-12) 6 100% 92% 92% 100% 100% 100% 100% 100%


Social Studies (7-12)


Speech (7-12)


Computer Science (8-12)


Dance (8-12) 1 100% 100% 100% 100% 100% 100% 100% 100%


Science (8-12)


Technology Education (6-12)


Trade and Industrial Education (8-12)


ALL GRADE LEVEL 72 93% 92% 96% 94% 94% 94% 95% 96%


Art (EC-12)


Music (EC-12) 34 97% 96% 96% 99% 100% 99% 97% 100%


Physical Education (EC-12) 28 91% 91% 98% 89% 93% 91% 95% 93%


Spanish (EC-12) 6 83% 75% 83% 83% 75% 83% 83% 83%


Theatre (EC-12) 4 88% 100% 100% 100% 88% 88% 100% 100%


All Post-Baccalaureate Initial Programs 53 89% 93% 92% 92% 90% 87% 89% 92%


The TWS is a Likert scored rubric; scores of 2 or 3 are considered passing.  The data shown above is based on the first two overall matching scores for each student.


Students scoring an overall matching 1 on TWS were required to complete a second TWS or repeat student teaching.


Likert Scale for TWS: 1 = Unmet; 2 = Partially Met; 3 = Met


TWS Pass Rate





TWS Data Report




Compilation of Select Assessment Commitment Meeting Minutes pertaining to 
Dispositions and Diversity Proficiencies 
 
9/22/10 
Assessment Committee Charge 
Dr. Karen Smith discussed the purpose and charge of the Assessment Committee:  to define and 
develop unit program and candidate level assessment for monitoring. Additionally, the 
committee will provide recommendations regarding data collection, analysis, and reporting. All 
programs are now assessing the Conceptual Framework and the Dispositions and Diversity 
Proficiencies. She also reported that six programs had just submitted data for NCATE approval.  
The Assessment Committee will need address issues of data gathering and data reporting as they 
arise. Minutes will be reported on the T-Drive and will be disseminated at Chairs’ Meetings. If 
committee members cannot attend, they will need to send a substitute. 
Old Business 
Dr. Butler and the committee reviewed data from the assessment of the Conceptual Framework 
and the Dispositions and Diversity Proficiencies. Employer ratings were higher than student 
ratings.  These results are taken from the Services and Operations Survey, the Employer and 
Employee Survey, and the Dispositions and Diversity Proficiencies Assessment. Unit wide 
measures will be posted on the T-Drive. 
New Business 
Dr. Butler is requesting that the Assessment Committee members report activity of the 
committee each month at departmental faculty meetings. This will be discussed with department 
chairs. 
Committee members need to review Form D- Guidelines for Student Teaching before next 
month. This assessment is dated and needs to be revised. This assessment addresses dispositions 
and diversity, technology, and the Pedagogy and Professional Responsibilities Standards. It also 
is aligned to the Conceptual Framework. Our deadline for our final revision is April 1st.  
 
  







10/19/10 
Presenter 
Mr. Andy Oswald, Assessment Coordinator, reviewed the data on the provided handouts   


1. DDP’s  - Dispositions and Diversity Proficiencies (Advanced Programs) 
a. One semester of data Summer 2010 
b. Data gathered on the Conceptual Framework (CF) reveals commonalities  of 


responses and proficiencies between advanced programs 
Questions of the terminology for Racial Diversity were discussed. Consensus was to use 
categories that are reflective of the US Census definition of diversity.  
 
  







9/21/11 
Disposition and Diversity Standards.  This year’s DDP committee will continue the work of 
the Assessment Committee regarding DDP for undergraduates. 
 
1/25/11 
Dispositions and Diversity Proficiencies (DDP): 
Dr. Marilyn Butler reminded the committee that the 10 DDP must be integrated into programs 
and that DDP has been approved for advanced programs.  DDP needs to be approved for initial 
programs as well.  DDP will take the place of the 20 SHSU Dispositions Standards in Form D.  
She further said that the purpose of promoting diversity is to equip candidates so all children can 
learn.  DDP adds continuity across the college.  DDP will be used in Form D beginning in fall, 
2011.  Other implementation of DDP will be required later. 
Dr. Marilyn Butler asked for volunteers to form a DDP sub-committee.  Sharon Lynch will be 
chair; members will be Barbara Greybeck, Andrea Foster, Helen Berg, Lawrence Kohn, and 
Mary Swarthout. The sub-committee will be asked to report at the next meeting, February 15, 
2011. 
COE Syllabi Template: 
After a brief discussion the committee agreed to the following: 


1) The revised syllabi template will be the same for both advanced and initial programs.  It 
will be referred to as the College of Education Syllabi Template.  Motion to accept made 
by Dr. Andrea Foster; seconded by Dr. Joan Maier; all present voted to accept.   


2) A list of the 10 DDP with Conceptual Framework indicators, entitled “SHSU 
Dispositions and Diversity Proficiencies,” will be included in the syllabi template. 


 
  







Feb 2011 
Dispositions and Diversity Proficiencies: 
Motion to accept recommendations of the Subcommittee on Dispositions and Diversity 
Proficiencies (DDP) related to development of a rubric to evaluate DDP for undergraduate 
teacher preparation programs was made by Dr. Cindy Simpson; seconded by Dr. Mary Nichter; 
all present voted to accept. 
The recommendations approved are as follows: 


1. Recommendation:  Use the same descriptors for the rubric that are used with graduate 
programs with modifications. 


2. Modification 1:  Order the Disposition and Diversity Standards by Conceptual 
Framework Indicators in the following order:  2, 10, 4, 5, 7, 1, 9, 3, 8, 6. 


3. Modification 2:  Numbers on the scoring rubric should be 1, 2, 3 for consistency with 
other undergraduate rubrics. 


4. Modification 3:  Provide an “N/O” category for both the candidate and instructor when 
the item is “Not Observed with this candidate” 


5. Modification 4:  Candidates will have an entry for each Disposition and Diversity 
Standard.  Candidates will be instructed to “Provide 1 or 2 pieces of evidence reflecting 
on current and previous coursework and life experiences” 


6. Recommendation:  The Disposition and Diversity Standards for undergraduates should be 
evaluated at the beginning level (currently during SED/EED 374), mid-program (Literacy 
Methods and content Methods), and during student teaching by the mentor teachers 


7. Recommendation:  Each time the Dispositions and Diversity Standards are assessed, this 
is done by the candidate and the instructor.  During student teaching assessment is done 
by the candidate, the mentor teacher, and the university supervisor for student teaching.  


 
  







12/12 
Diversity Report: presentation by Andy Oswald and Discussion by Dr. Butler 
 
4/18/13 


o Standard 2 – Report presented by Dr. Sylvia Taube 
 Change in this standard appears to be similar to the medical model using 


terminology such as “Clinical Partnership and Practice” for field 
placement of student teachers in school districts 


 This standard is moving more  toward a hard science focusing on 
quantitative data 


 CAEP Standard 2 replaces mostly NCATE Standard 3 
 Clinical education needs to come from diverse setting experiences for 


teachers in training 
 See handout 


  







9/26/13 
Information learned at the CAEP Fall 2013 Conference was shared with the committee. The 
following is some of what we learned: 1) there are 5-new standards, more holistic than previous 
ones, yet complex and inclusive; 2) there are two major themes that cut across all standards – 
diversity and technology; 3) Statistical measures for reliability and validity are expected in all 
assessments. Additionally, new Language has been adopted. The following are some examples: 
1) Educator Preparation Provider (EPP) replaces Unit; 2) Stipulations replace Areas for 
Improvement (AFI); 3) Evidence replaces Exhibits; 4) Accreditation Team replaces Board of 
Examiners (BOE).  


 


 


 


 


 


  







Compilation of SELECT Assessment Commitment Meeting Minutes pertaining to 
Teacher Work Sample 
 


April 11, 2012 


Dr. Daphne Johnson presented data from the last TWS collection and analysis.  ELL and 
bilingual  language acquisition theories continued to be difficult areas for students.  Discussion 
about improvements were focused on the content methods class and offering online resources for 
candidates.  Dr. Johnson will ask faculty to assist in developing modules that can be used by 
students in Content Methods. 


 


February 19, 2014 


Reliability Validity, and Inner-Rater Reliability (RVIRR) Committee 


Mr. Andy Oswald reported to the committee regarding the establishment of reliability and 
validity criteria for unit level assessments. He has researched articles to verify reliability and 
validity for the TWS. Additionally, Dr. Tony Onwuegbuzie suggested a list of research artifacts 
to establish reliability and validity criteria for the unit level assessments.  


The technical report on all TExES certification exams is available on the TEA website. 


 


May 7, 2014 


The TEA is  transferring its data from AEIS to TAPR 


AEIS nomenclature has changed to TAPR, Texas Academic Performance Report. This 
report looks exactly like the AEIS reports, but “due to changes in legislation, the 
performance report formerly known as the Academic Excellence Indicator System (AEIS) 
report is now the Texas Academic Performance Report (TAPR).” 


The faculty and student notification: 


1. Assessment Committee  
2. COE Chairs Meeting 
3. Fall Faculty Meeting  
4. University Supervisor Training  
5. Department Chairs will notify their faculty  
6. Change is noted in the Student Teacher Guidelines   
7. Refinements on the TWS prompts and rubrics derived from last year’s data 


Announced in all classes, initial and advanced 







 


November 14, 2013 


TWS  -  Inter-rater agreement   


Andy Oswald reported on the Inter-rater agreement training at TWS Scoring Day regarding the 
Instructional Decision-making Domain of the TWS. There were 23 scorers participating. 
Approximately 50% the 23 scored the section as a 3 and the balance as a 2, indicating a mean 
score is approximately 2.5. It was recommended, in the future, that a greater number of scorers 
participate in the training. Overall, the TWS scores indicated the following: approximately 65% 
matching 3’s, approximately 30% matching 2’s, and approximately 5% matching 1’s or 
incompletes. A suggestion was made that a TWS, requiring a fourth scoring, be scored by a 
content specific person. Kinesiology now requires that the kinesiology TWS be graded by at 
least one content specific, Kinesiology, grader and a non-Kinesiology grader. With this process 
in place, they increased agreement on matching scores.  


December 12, 2013 


Teacher Work Sample Assessment Update 


Dr. Johnson, chair of TWS Committee reported about the TWS Assessment to the Assessment 
Committee that scoring of low 2’s will be revised beginning Spring 2014. The average total 
score of all seven domains rather than the elements will determine a score of low 2, less than 2.0.  


 Further discussion regarding TWS: 
 Dr. Foster conducted research on student teachers and the TWS. The results will be 


discussed at the January 22 meeting.  
 The TWS resource site is now on Blackboard and available to students who are 


Interdisciplinary Studies majors, Secondary Education or Education minors, and 
Curriculum & Instruction Post-Baccalaureate and instructors.  


 The TWS Committee is revising prompts and rubrics. Changes and revisions will be 
ready for fall 2014.  


September 26 2013 


The Reliability, Validity, & Inter-rater Reliability Committee, chaired by Mr. Andy Oswald will 
meet to begin work on the Unit Assessments. The inner rater agreement for the TWS was 
discussed. The committee agrees that this is a very good method of establishing inter-rater 
reliability for the assessment. It was recommended that the committee request the TWS 
committee to implement inter-rater reliability prior to the next TWS Scoring Days, October 24 
and 25, 2013. 


 


 







May 2013 


 Motion: Dr. Eidson and 2nd by Dr. Edgington. Assessment committee makes a 
recommendation to TWS committee that scorers should provide more written feedback, 
particularly if a scorer scores a “1”.  Passed unanimously 
 Motion: in consideration of continuous improvement to the assessment procedure, the 
continued use of the TWS as the primary assessment tool will be added to the September agenda. 


September 2013: 


• The motion to consider an increase in feedback to students scoring a 1 was implemented 
successfully. 


February 2015- pertinent references only 
• Dr. Matthew Fuller updated the Assessment Committee about improvements to the TWS 


support day, and the TWS committee’s recommendation to reduce the number of 
reviewers to 1 per entry. 


• The TWS will be the major focus of the April and September 2015 Assessment Meetings 





Compilation of Assessment Committee Meetings
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Teacher Work Sample 
Renaissance Partnership for Improving Teacher Quality 


 
 
 


 
 
                        Office of Field Experience Website:  www.shsu.edu/~edu_ofe 
 


  CampusTools™HigherEd 
© Tk20, Inc. All rights reserved. 


 


Through excellent collaborative instruction, research, and field experiences, the Educator Preparation 
Programs of Sam Houston State University provide candidates with opportunities to develop dispositions, 
skills, and knowledge that enable them to create an environment in which they plan, implement, assess, and 
modify learning processes, while serving effectively in diverse educational roles, reflecting meaningfully on 
their growth, and responding proactively to societal needs.  
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I. STUDENT TEACHING PROCESSES, 
POLICIES AND PROCEDURES 







STUDENT TEACHING PROCESSES, POLICIES AND PROCEDURES 
THE STUDENT TEACHING PROCESS 


 


 


Dear Student Teachers,  


Congratulations! You have reached a milestone semester in your pursuit of a degree in higher education. Your 
student teaching semester will be a time full of new, rewarding, and challenging experiences. Your learning 
curve will be vast but I know at the end of the semester you will be ready to be a qualified, professional, and 
effective teacher.  


This handbook is designed to provide the student teacher, mentor teacher, and university supervisor with an 
overview of the student teaching experience. Pre-service teachers in educator preparation programs offered 
through the Sam Houston Innovative Partnership with Schools (SHIPS) earn 6 hours of university credit for 
14 weeks of successful student teaching experiences. The evaluation of a candidate’s dispositions, knowledge, 
and skills during student teaching is determined by both the public school mentor teacher and the university 
supervisor.  


There are many requirements that you must meet during the student teaching semester. The following list is 
an overview of the most important responsibilities you have this semester but it is by no means conclusive.   


 


 Detailed lesson plans should be developed for each lesson taught.  This procedure is necessary for the 
classroom mentor teacher and University supervisor to learn more about your teaching style and 
organizational strengths. 


 Develop instructional plans according to the building or district standards. 
 Involve learners at every opportunity (See PPR Standards I and III).  
 Familiarize yourself with the Texas Essential Knowledge and Skills (TEKS) and incorporate them into 


your daily teaching. 
 Take every opportunity to add to your expertise through observation and small group/individual 


assistance. 
 Come to school well-prepared to assist your mentor and teach your lessons. 
 Follow your classroom mentor teacher’s professional schedule and calendar. 
 Develop, design, administer and evaluate student progress using a variety of assessment strategies.  
 Comply with district guidelines concerning classroom management standards.  Be consistent in your 


management techniques. 
 Abide by the Texas Code of Ethics for Teachers and the SHSU Standards of professional conduct.  


 
 
As soon as your step onto your assigned campus, you should quickly become familiar with curriculum guides, 
campus discipline plan, dress codes, faculty handbook, physical facilities, school calendar, district and campus 
policies, student handbook, textbooks and resources, library, and we can’t forget- the faculty lounge! 
 
Remember what you have been taught in your educator preparation courses. Every day you should plan 
instruction, implement effectively, assess your students’ learning, reflect and modify instruction in order to 
increase student achievement. I have no doubt in your ability to be an effective teacher. This semester will be 
memorable to you at the beginning of your career in education. Everyone in the College of Education at 
SHSU believes in you. Now get out there and make us proud! Go KATS!  
 
 
Sincerely,  


 
Janet Williams, Director of Educator Preparation Services 
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Spring 2015 Student Teaching Course Syllabus 


College of Education  
Departments of Curriculum and Instruction and Language, Literacy, and Special 


Populations 
 


EC-6/4-8:   CIEE 4391 & CIEE 4392 or SPED 4305, BESL 4320 
8-12:  CISE 4396 & CISE 4397  EC-12: CISE 4396 & CIEE 4392 (Art, Music, Health, Kinesiology, Theater, 
Spanish) 
 
Required courses for EC-6/4-8/8-12/EC-12 Certification. 
 
EC-6 (with Special Education, Bilingual, ESL) Student Teaching Courses:   
CIEE 4391-Student Teaching in the Elementary/Middle Schools.  The student is assigned to student teach in 
an elementary classroom for seven weeks.  Must be taken with CIEE 4392, or BESL 4320, or SPED 4305 for 
a total of six semester credit hours (SCH) for the standard elementary certificate. Prerequisite: Admission to 
Student Teaching program.  Credit-3 SCH. 
CIEE 4392-Student Teaching in the Elementary/Middle Schools.  The student is assigned to student teach in 
an elementary classroom for seven weeks.  Must be taken with CIEE 4391.  Prerequisite: Admission to 
Student Teaching program.  Credit-3 SCH. 
 
Secondary(8-12 or 6-12) Student Teaching Courses-CISE 4396, 4397:   Student Teaching in the 
Secondary Classroom.  The student is assigned full-time student teaching responsibilities at the secondary 
level (Grades 8-12 or 6-12) for fourteen weeks.  This time is divided among observation, participation, 
teaching and conference activities.  The placements will be divided between 2 grade levels (and teaching fields 
if applicable).  Prerequisite: Admission to Student Teaching program.  Credit-6 SCH. 
 
All-Level Student Teaching Courses- CISE 4396 and CIEE 4392:  All Level Student Teaching in the 
Elementary/Secondary School.  The student is assigned full-time teaching responsibilities in an elementary 
placement for seven weeks and a secondary placement for seven weeks for a total of 6 semester credit hours 
for the all-level certificate.  Prerequisite: Admission to Student Teaching program.               Credit-6 SCH. 


                                                                   
Instructor:  University Supervisors - edu_edprep@shsu.edu 
    Steele Center for Professional Practice and Educator Preparation Services 
    TEC 274, SHSU Box 2119 Huntsville, TX 77341 
 936-294-3384, 936-294-3682 (fax); www.shsu.edu\~edu_ofe; Office hours 8-5 


Office hours:   Contact supervisor as needed through shared contact information. 


Class day/location: Class is held daily on public school campuses and occasionally at required 
meetings at locations at SHSU shared on the student teaching calendar. 


Course Description:  These courses provide Sam Houston State University teacher candidates with a 
variety of hands-on experiences in appropriate public school classroom settings which will assist in the 
acquisition, application, and demonstration of the knowledge, skills, and dispositions necessary to become a 
successful teacher.  
  


Textbooks:  Guidelines for Student Teaching - Sam Houston State University and Sam Houston Innovative 
Partnerships with Schools (SHIPS) 
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Tk20 Account is required for this course.  Tk20 is an electronic toolkit used by candidates to 
provide evidence that they have mastered state and professional standards for the profession.  
Additional information regarding Tk20 is available at: https://tk20.shsu.edu/ 


Course Format: These field-based courses are delivered on public school campuses.  Pre-service teachers 
in educator preparation programs offered through the Sam Houston Innovative Partnerships with Schools 
(SHIPS) earn 6 hours credit for 14 weeks of successful student teaching experiences.   


Course Content and Requirements: Concepts are learned through the gradual induction into full teaching 
responsibility in a public school classroom with the support of a classroom mentor teacher, other campus 
personnel, a university supervisor, and the Steele Center for Professional Practice and Educator Preparation 
Services (see “Student Teaching Framework and Sequence-Teacher Work Sample”).  A portion of the 
experience will be articulated in a Teacher Work Sample.  While in an appropriate assigned public school 
setting(s) the candidate will be able to demonstrate the knowledge, skills, and dispositions specified in 
applicable state and institutional standards. The student teacher requirements are:  


Develop detailed lesson plans for each lesson taught.  
Develop instructional plans according to the building and/or district standards. 
Involve the learner at every opportunity.  
Incorporate the Texas Essential Knowledge and Skills (TEKS) into daily teaching. 
Add to expertise through observation and small group/individual assistance. 
Arrive at school consistently and on-time, prepared to teach all required classes. 
Follow the classroom mentor teacher’s professional schedule and calendar. 
Develop, design, administer and evaluate student progress using a variety of assessment strategies. 
Comply with district guidelines concerning classroom management standards. 
Abide by the Texas Code of Ethics and the SHSU Standards of Professional Conduct. 


 
Evaluation:  Student Teaching is a Credit/No-Credit course. Assessments that address objectives/learning 
outcomes and activities for the student teaching semester include the Teacher Work Sample and SHSU 
Evaluation Forms A, B, C, D, which are aligned with state and institutional standards. Student teachers with 
content areas of 8-12 Social Studies, Math, Science, Foreign Language, or EC-12 Kinesiology will also be 
assessed with a Focused Content Evaluation (FCE). All student teachers should refer to the evaluation forms 
in the Guidelines for Student Teaching and may find the complete standards in the locations listed below: 
The Sam Houston Innovative Partnerships with Schools (SHIPS) Student Teacher evaluation forms “A,” 
“B”, “C”, “D,” the Teacher Work Sample, and  Focused Content Evaluation (if applicable) will be utilized for 
evaluation. (A Focused Content Evaluation will be required for student teachers with content areas of 8-12 
Social Studies, Math, Science, Foreign Language or EC-12 Kinesiology.) The student teacher will be evaluated 
by the procedures and practices described in the Guidelines for Student Teaching. Successful performance while 
student teaching is determined collaboratively by the public school mentor teacher and the University 
supervisor.  
 
Teacher Work Sample Evaluation: All Teacher Work Samples (including resubmissions) are to be 
submitted in hard copy format on or before the submission deadline. Incomplete (i.e. missing chapters, 
graphs, charts) or late submissions will not be scored*. Teacher Work Samples must also be submitted 
electronically into Tk20© and Turnitin© through Blackboard or eCollege. Teacher Work Samples are blind scored 
by multiple faculty, supervisors, and mentors.  Students must receive a solid “2” (standard partially met) or a 
“3” (standard met) on their Teacher Work Sample to receive credit for student teaching.  (*Teacher Work 
Samples that are incomplete or submitted late must still be submitted but will not be scored, and another 
Teacher Work Sample submission will be required). 


Other expectations:  Student teachers are to abide with the attendance expectations stated in the Guidelines 
for Student Teaching and attend scheduled student teacher meetings and conferences, including those scheduled 
after the beginning of the semester. Student teachers will be required to complete evaluations of the Educator 
Preparation Program, their university supervisor, and their classroom mentor teachers at the conclusion of 
their student teaching experience. 
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Late assignment policy: All Teacher Work Samples (including resubmissions) are to be submitted in hard 
copy format on or before the submission deadline. Incomplete (i.e. missing chapters, graphs, charts) or late 
submissions will not be scored*. (*Teacher Work Samples that are incomplete or submitted late must still be 
submitted but will not be scored, and another Teacher Work Sample submission will be required). 


Academic Dishonesty: In accordance with the University’s Academic Policy Statement 810213, the 
following statement applies to student teaching and the Teacher Work Sample:  


All students are expected to engage in all academic pursuits in a manner that is above reproach. 
Students are expected to maintain complete honesty and integrity in the academic experiences both 
in and out of the classroom. Any student found guilty of dishonesty in any phase of academic work 
will be subject to disciplinary action. The University and its official representatives may initiate 
disciplinary proceedings against a student accused of any form of academic dishonesty including, but 
not limited to, cheating on an examination or other academic work which is to be submitted, 
plagiarism, collusion, and the abuse of resource materials. 


 
Cell Phone/Electronic Communication: Student teachers should refer to University’s Academic Policy 
Statement 100728 (www.shsu.edu/~vaf_www/aps/documents/100728.pdf) for general guidance regarding 
cell phones.  Related expectations for student teachers can be found in the SHSU Standards of Professional 
Conduct for Students in Field Experiences and Student Teaching:  


Teacher candidates are not to 1) communicate electronically with P-12 students, including but not 
limited to texting, emailing, calling, or accessing social networking sites, or 2) take pictures of P-12 
students.  Teacher candidates are to communicate with P-12 students only concerning academics or 
classroom learning.  All teacher candidates should strongly consider that ANY information in a text 
message or on a social networking site or the internet in general is potentially public information. 
 


STUDENT ABSENCES ON RELIGIOUS HOLY DAYS POLICY 
Section 51.911(b) of the Texas Education Code requires that an institution of higher education excuse a 
student from attending classes or other required activities, including examinations, for the observance of a 
religious holy day, including travel for that purpose.  A student whose absence is excused under this 
subsection may not be penalized for that absence and shall be allowed to take an examination or complete an 
assignment from which the student is excused within a reasonable time after the absence. 
 
University policy 861001 provides the procedures to be followed by the student and instructor.  A student 
desiring to absent himself/herself from a scheduled class in order to observe (a) religious holy day(s) shall 
present to each instructor involved a written statement concerning the religious holy day(s). This request must 
be made in the first fifteen days of the semester or the first seven days of a summer session in which the 
absence(s) will occur. The instructor will complete a form notifying the student of a reasonable timeframe in 
which the missed assignments and/or examinations are to be completed. 


STUDENTS WITH DISABILITIES POLICY  
It is the policy of Sam Houston State University that no otherwise qualified disabled individual shall, solely by 
reason of his/her handicap, be excluded from the participation in, be denied the benefits of, or be subjected 
to discrimination under any academic or Student Life program or activity. Disabled students may request help 
with academically related problems stemming from individual disabilities from their instructors, 
school/department chair, or by contacting the Chair of the Committee for Continuing Assistance for 
Disabled Students and Director of the Counseling Center, Lee Drain Annex, or by calling (936) 294-1720. 


AMERICANS WITH DISABILITIES ACT 
SHSU adheres to all applicable federal, state, and local laws, regulations, and guidelines with respect to 
providing reasonable accommodations for students with disabilities. Students with a disability that may affect 
adversely their work in this class should register with the SHSU Counseling Center and talk with their 
University supervisor and classroom mentor teachers about how they can help. All disclosures of disabilities 
will be kept strictly confidential. NOTE: no accommodation can be made until registration with the 
Counseling Center is complete. 
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NCATE Accreditation 
The Sam Houston State University, College of Education has the distinction of NCATE accreditation since 
1954. As an NCATE accredited program, the College of Education ensures that the best-prepared teachers 
will be in classrooms teaching the next generation of leaders how to solve problems, communicate effectively, 
and work collaboratively. 


In November 2010, NCATE merged with the Teacher Education Accreditation Council (TEAC) to become 
the Council for the Accreditation of Educator Preparation (CAEP), combining the two premiere accrediting 
organizations as a single accrediting agency for reform, innovation, and research in educator preparation. 
SHSU will continue to be NCATE accredited through its next review scheduled for November 2015. 


NCATE Standards 


CAEP Standards 


  


The Conceptual Framework and Model 
The COE Conceptual Framework establishes the shared vision of the college in preparing 
educators to work with P-12 students through programs dedicated to collaboration in 
instruction, field experience, and research, the candidates in Sam Houston State University’s 
Educator Preparation Programs acquire the knowledge, dispositions, and skills necessary to 
create a positive learning environment preparing educators to work with P-12 students. 
Employing a variety of technologies, candidates learn to plan, implement, assess, and modify 
instruction to meet the needs of diverse learners. The Conceptual Framework (CF) 
incorporates five (5) indicators throughout the framework that serve to identify areas tied to 
course work where there is evidence of Conceptual Framework and goals assessment. The five 
indicators are: Knowledge Base (CF1), Technological Learning Environment (CF2), 
Communication (CF3), Assessment (CF4), and Effective Field Experience with Diverse Learners (CF5) 
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SHSU Dispositions and Diversity Proficiencies 


 


 
College of Education Information: 
Please be advised that the College of Education conducts ongoing research regarding the effectiveness of the 
programs. You will receive one survey in the final semester prior to graduation regarding the operations of the 
unit during your time here. A second survey will occur within one year following graduation from or 
completion of a program, and will be sent to you and to your employer. This survey will focus on the 
preparation received at SHSU. Please remember that your response to these surveys is critical to SHSU 
program excellence. 


 
State Standards 


 
Pedagogy and Professional Responsibilities Standards 
 State Board for Educator Certification – www.sbec.state.tx.us 
 
Technology Application Standards 


State Board for Educator Certification – www.sbec.state.tx.us 
 


     
 DDP CF CAEP NCATE 


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 1.1 
(InTASC 
#10) & 3.3 


1. c., 1.g., & 
4. c 


2.  Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem-
solving and decision making for diverse learners. 


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


3. Practices ethical behavior and intellectual honesty. 
 


3 1.1(InTASC 
#9) , 3.3, & 
3.6  


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition 
and a commitment to adapting instruction or programs to 
meet the needs of culturally and linguistically diverse 
learners. 


3 & 5 1.1 
(InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners 


4 1.1 
(InTASC 
#6) 


1.d. & 4.a. 


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


1 & 4 1.1 
(InTASC 
#9) & 3.3 


1. d, 1. g., & 
4.a. 


9. Leads diverse learners to higher level thinking in 
cognitive, affective, and/or psychomotor domains. 


5 1.1 
(InTASC, 
& #2) 


4.a. 


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


5 1.1 
(InTASC #2 
and #9),  & 
1.4, 2.3 


1.c., 3.c., 
4.a., & 4.d. 


     
 DDP CF CAEP NCATE 


1. Demonstrates an attitude of reflection and thoughtfulness 
about professional growth and instruction. 


2 1.1 
(InTASC 
#10) & 3.3 


1. c., 1.g., & 
4. c 


2.  Demonstrates a commitment to using technology to create 
an authentic learning environment that promotes problem-
solving and decision making for diverse learners. 


2 1.5 & 3.4 1.b, 4.a., & 
6.d. 


3. Practices ethical behavior and intellectual honesty. 
 


3 1.1(InTASC 
#9) , 3.3, & 
3.6  


1.g. & 4.a. 


4. Demonstrates thoughtfulness in communication and an 
awareness and appreciation of varying voices. 


3 3.1, 3.3 4.a. 


5. Demonstrates knowledge of second language acquisition 
and a commitment to adapting instruction or programs to 
meet the needs of culturally and linguistically diverse 
learners. 


3 & 5 1.1 
(InTASC 
#2) 


4.a.& 4.d. 


6. Demonstrates ability to be understanding, respectful and 
inclusive of diverse populations. 


3 & 5 3.1 4.a. & 4.d. 


7. Uses assessment as a tool to evaluate learning and improve 
instruction for all learners 


4 1.1 
(InTASC 
#6) 


1.d. & 4.a. 


8. Demonstrates a commitment to literacy, inquiry, and 
reflection. 


1 & 4 1.1 
(InTASC 
#9) & 3.3 


1. d, 1. g., & 
4.a. 


9. Leads diverse learners to higher level thinking in 
cognitive, affective, and/or psychomotor domains. 


5 1.1 
(InTASC, 
& #2) 


4.a. 


10. Demonstrates a commitment to adapting instruction or 
programs to meet the needs of diverse learners. 


5 1.1 
(InTASC #2 
and #9),  & 
1.4, 2.3 


1.c., 3.c., 
4.a., & 4.d. 
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Code of Ethics and Standard Practices for Texas Educators 
State Board for Educator Certification – www.sbec.state.tx.us 


 
Institutional Standards 


 
SHSU Dispositions Standards 
 SHSU Guidelines for Student Teaching 
 
SHSU Institutional Standards 
 SHSU Guidelines for Student Teaching and www.shsu.edu/~edu_ofe 
 
SHSU Standards of Professional Conduct for Students in Field Experience and Student Teaching 
 SHSU Guidelines for Student Teaching and www.shsu.edu/~edu_ofe 
 


 
 
 
 


SHSU Guidelines for Student Teaching p. 11  Spring 2015 
 



http://www.sbec.state.tx.us/





SHSU Student Teaching Matrix 
 


Objectives/Learning 
Outcomes 


Activities Performance 
Assessment 


Standards: 
Pedagogy and 
Professional 


Responsibility 


Standards: 
Conceptual 
Framework 


The candidate will 
develop detailed lesson 
plans incorporating the 
Texas Essential 
Knowledge and Skills 
(TEKS) for each lesson 
taught. 
 
 


Based upon 
contextual factors, 
the candidate will 
develop instruction 
aligned with state 
standards including 
differentiation of 
instruction. 
 


-Lesson Plans 
-Teacher Work 
Sample 
(Contextual 
Factors, 
Objectives, 
Assessment Plan, 
Design for 
Instruction) 
 


2.15s, 2.18s, 2.19s, 
2.20s, 3.1s, 3.3s, 
3.4s, 3.5s, 3.6s, 3.8s, 
3.9s, 3.10s, 3.11s, 
3.12s, 3.13s, 3.14s, 
4.16s 
Tech Standards: 
1.1s, 2.1s, 3.3k, 
3.11s, 3.12s, 3.16s, 
5.1s 


CF1, CF2, CF3, 
CF4, CF5 


The candidate will 
implement detailed 
lesson plans involving all 
learners at every 
opportunity. 
 
 
 


The candidate will 
develop and 
implement 
instruction that 
engages all learners 
to increase an 
understanding of 
subject matter and 
move to higher 
levels of thinking 
by using 
appropriate 
teaching strategies 
including 
technology. 


-Lesson Plans 
-Teacher Work 
Sample 
(Contextual 
Factors, 
Objectives, 
Assessment Plan, 
Design for 
Instruction) 
-PDAS 
Evaluations 


2.15s, 2.16s, 2.18s, 
2.19s, 2.20s, 3.1s, 
3.3s, 3.4s, 3.5s, 3.6s, 
3.8s, 3.9s, 3.10s, 
3.11s, 3.12s, 3.13s, 
3.14s, 3.15s, 3.18s, 
3.19s, 4.16s, 4.17s, 
4.18s 
Tech Standards: 
1.1s, 2.1s, 3.3k, 
3.11s, 3.12s, 3.16s, 
5.13s 
 


CF1, CF2, CF3, 
CF4, CF5 


The candidate will 
develop and implement 
appropriate and varied 
assessments strategies to 
monitor student progress 
before, during and after 
instruction. 


Using contextual 
factors, the 
candidate prepares 
and implements 
assessments 
appropriate 
throughout the 
instructional 
process 


-Teacher Work 
Sample 
(Assessment Plan, 
Design for 
Instruction, 
Instructional 
Decision-Making) 
-PDAS 
Evaluations 


2.15s, 2.16s, 2.18s, 
2.19s, 2.20s, 3.1s, 
3.3s, 3.4s, 3.5s, 3.6s, 
3.8s, 3.9s, 3.10s, 
3.11s, 3.12s, 3.13s, 
3.14s, 3.15s, 3.18s, 
3.19s, 4.16 
 
Tech Standards: 
3.16s, 5.13s 


CF1, CF4 


The candidate will 
modify instruction to 
meet the needs of all 
learners. 
 
 
 
 
 
 
 
 
 


 


In both preparing 
and implementing 
Lesson Plans and 
Teaching Units, 
the candidate will 
ensure that the 
chosen 
instructional 
strategies meet the 
needs of all 
learners, based on 
the contextual 
factors. 


 


-Lesson Plan 
-Teacher Work 
Sample 
(Contextual 
Factors, 
Objectives, 
Assessment Plan, 
Design for 
Instruction, 
Instructional 
Decision-Making) 
-PDAS 
Evaluations 


 


2.15s, 2.16s, 2.18s, 
2.19s, 2.20s, 3.1s, 
3.3s, 3.4s, 3.5s, 
3.6s, 3.8s, 3.9s, 
3.10s, 3.11s, 3.12s, 
3.13s, 3.14s, 3.15s, 
3.18s, 3.19s, 4.16s, 
4.17s, 4.18s 
Tech Standards: 
1.1s, 2.1s, 3.3k, 
3.11s, 3.12s, 3.16s, 
5.13s 
 


 


CF1, CF2, CF3, 
CF4, CF5 
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Objectives/Learning 
Outcomes 


Activities Performance 
Assessment 


 


Standards: 
Pedagogy and 
Professional 


Responsibility 


Standards: 
Conceptual 
Framework 


The candidate fulfills 
professional roles and 
responsibilities, adheres 
to legal and ethical 
requirements of the 
profession and 
demonstrates the 
dispositions necessary 
to be an outstanding 
educator. 


The candidate will 
demonstrate 
punctuality and a 
professional 
approach to 
situations both 
instructionally and 
in interactions 
with students, 
colleagues, 
administrators, 
and parents. 


-PDAS 
Evaluations 
-Dispositions 
Assignment 


2.14s, 2.15s, 2.17s, 
2.18s, 2.19s, 2.20s, 
3.1s, 3.3s, 3.4s, 
3.8s, 3.9s, 3.10s, 
4.16s, 4.17s 
Tech Standards: 
1.1s, 3.11s, 3.12s, 
3.16s, 3.17s 
 


CF2, CF3, CF5 


The candidate creates 
and maintains a 
productive and positive 
learning environment 
that consistently 
implements rules and 
procedures for the 
effective management 
of a diverse student 
population and 
maximizes learner for 
all. 


Management of 
the Classroom and 
individual 
students through 
out the school 
day. 


-Lesson Plans 
-Teacher Work 
Sample (Design 
for Instruction, 
Instructional 
Decision-Making) 
-PDAS 
Evaluations  


2.14s, 2.15s, 2.16s, 
2.17s, 2.18s, 2.19s, 
2.20s, 4.16s, 4.17s, 
4.18s 
 
Tech Standards: 
1.1s, 2.1s, 3.11, 
3.12s, 3.16s, 3.17s, 
5.13s 


CF1, CF2, CF3, 
CF4, CF5 


The candidate 
establishes strong, 
positive relationships 
among students, 
families, colleagues, 
schools and the 
community through 
effective professional 
and interpersonal skills. 


In interaction, 
planning, and 
implementation of 
instruction, the 
candidate plans 
for, implements, 
and demonstrates 
a positive 
environment for 
learning, working 
with colleagues, 
and 
communicating 
with parents. 


-Lesson Plans 
-PDAS 
Observations 
-Dispositions 


2.14s, 2.15s, 2.16s, 
2.18s, 2.19s, 2.20s, 
4.7s, 4.9s, 4.11s, 
4.15s, 4.16s, 4.17s, 
4.18s 
 
Tech Standards: 
 1.1s, 3.11, 3.12s, 
3.16, 3.17s, 5.13s 
 


CF2, CF3, CF5 


 
 
Course evaluation:  Student teachers will have an opportunity at the appropriate time near in the semester to 
complete evaluations on the program, the supervisor, and the classroom mentor teachers. 
 


SHSU Guidelines for Student Teaching p. 13  Spring 2015 
 







Student Teaching - An Intensive, Full-Time Educational Experience 
 


SHSU student teachers are assigned to approved SHIPS public schools on a full-time basis.  In order to 
concentrate fully on their new duties and responsibilities, student teachers should not be employed or 
enroll in any additional coursework during their student teaching semester.   
 
Student Teacher candidates are not granted any official absence days during this semester. You should 
never be absent on a school day during student teaching. As fellow educators, we do realize that 
personal injuries, illnesses, emergency situations, or extenuating circumstances may occur. In case of an 
absence or tardiness, three parties must be contacted: the 1) school, 2) your mentor teacher, and 3) your 
university supervisor. If more than two absences occur during student teaching, the Educator 
Preparation Services office must be contacted. Absences will negatively affect your credit for the 
semester and could result in failure to meet graduation requirements. Any absence must be made-up 
before the conclusion of the semester. It is possible for student teachers to take certification tests or 
attend job interviews during a school day with the mutual consent of the mentor teacher and the 
university supervisor with verifiable evidence. Student teachers will attend professional development 
days listed on the student teaching calendar.  
 


Addressing Challenges: Communication is the Key   
The early identification, discussion, and addressing of difficulties or behavior that may prevent a 
student teacher from successfully completing student teaching is essential.  The student teacher OR 
the classroom mentor teacher must notify the University supervisor as soon as a problem is 
identified.  The University supervisor will then communicate with the Director of Educator 
Preparation Services.  (If the difficulty is specifically related to the University supervisor, the student 
teacher or mentor should contact the Director of Educator Preparation Services directly.)  After 
notification, appropriate corrective feedback/action, such as mentor/ supervisor/coordinator 
conferences, referral to the Professional Concerns Committee or the Associate Dean, implementation 
of a growth plan, placement change, etc., may be initiated.  While these actions may ultimately result 
in No-Credit or in the termination of student teaching, ideally they will lead to a successful 
conclusion of the experience for the student teacher.  
 
Students who do not receive credit for student teaching will have a personalized learning plan 
developed that must be successfully completed if approved for a new placement. The expectations in 
the plan should include specific professional development and activities to support improvement in 
identified areas of concern. These activities may include submitting a second TWS.  All activities should 
be determined by appropriate education faculty via the input and feedback from the student, university 
supervisor, original mentor teacher(s), and a member of the TWS committee. 
  
Refer to Appendix C for information regarding “Roles and Procedures for the Professional Concerns 
Committee” and “Students Rights in Deliberations of the Professional Concerns Committee.” Also, the 
procedure for students to address an academic grievance is outlined in Academic Policy Statement 
900823: www.shsu.edu/~vaf_www/Faculty_Handbook/sections/academic_grievance_procedure_students.html 
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Communication 
 


Please update your addresses, phone numbers, and contact information 
with SHSU on-line. Required: STUDENT TEACHERS MUST 
MAINTAIN THEIR SHSU EMAIL ACCOUNT DAILY. Student 
teachers are expected to regularly email their University supervisors and 
participate in Blackboard and SHSUOnline.  Furthermore, the Steele Center 
for Professional Practice and Educator Preparation Services will 
communicate to student teachers via their SHSU email accounts. 
 
 
 
 
 
 


Substitute Teaching by SHSU Student Teachers 
 


Due to state guidelines that “student teaching shall be unpaid,” the following was shared at the 
October 10, 2007 Board Meeting of the Sam Houston Innovative Partnerships with Schools: 
“Subject to district approval, SHSU student teachers will be available to serve as a substitute teacher, 
without pay, for their current classroom mentor teacher for the purpose of facilitating mentor 
participation in Teacher Work Sample scoring day or other professional development activities (not to 
exceed 3 days per semester) in accordance with district policies and procedures.”   
 


Student Teaching Grades Assignment Policy 
 
 
The grade assigned to a student teacher is the result of all formal and informal 
observations/evaluations by the student teacher’s University supervisor and classroom mentor 
teachers, including the Teacher Work Sample.  The grade assigned by the University supervisor for 
student teaching is designated as Credit or No-Credit.  Credit is earned for successful completion of 
the 6 SCH.  No-Credit can be assigned for student teaching in instances of:   


 
• Excessive absences.  
• Inability to successfully complete the semester due to physical, mental, or emotional 


conditions or challenges. 
• Failure to demonstrate an acceptable level of teaching proficiency after corrective feedback 


and/or intervention (See Disposition Standards, PPR, syllabus, evaluation forms A, B, C, D, 
and the Teacher Work Sample.). 


• Unprofessional or unethical behavior  
(See Dispositions Standards, “Code of Ethics and Standard Practices for Texas Educators” 
and the “Sam Houston State University Standards of Professional Conduct for Field 
Experiences and Student Teaching”). 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Note:  Depending on a student’s degree plan (i.e. Interdisciplinary Studies), a grade of No-Credit can result in a failure to meet 
graduation requirements.  


 
 
 
SHSU Guidelines for Student Teaching  p. 15                                   Spring 2015 
 
 







 
 CampusTools™HigherEd 


© Tk20, Inc. All rights reserved. 
 
 
 
Tk20©’s CampusTools HigherEd is an online support system for colleges of teacher education, created 
for the collection and evaluation of performance data for teacher candidates and for overall 
management of academic activities at the colleges. 
 
The College of Education at Sam Houston State University will be implementing Tk20©’s 
CampusTools HigherEd Assessment and Management System to conduct systematic teaching and 
assessments for all students in the college. This means that the student teaching evaluation forms 
found in this guide will be completed online. Student teachers and University supervisors can log in 
to Tk20© at https://tk20.shsu.edu with their SamWeb username and password. Classroom mentor 
teachers will be given login information and granted access to complete their evaluation of their 
student teacher.  Specific instructions for accessing and submitting the online assessments will be 
forthcoming. Please contact Mr. Andrew Oswald (tk20@shsu.edu) at 936-294-4891 if you have any 
difficulty logging in or completing an assessment. 
 
 


Website address for log-in to   is:      https://tk20.shsu.edu 
 
 
Assistance can be obtained by accessing the “Help” link or by contacting the Tk20 system 
administrator, Andy Oswald at andy@shsu.edu or call 936-294-4891.  
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SAM HOUSTON STATE UNIVERSITY 


 


 


 


 


 


II. SUPPORT ROLES IN STUDENT 
TEACHING 


 
Expectations of Classroom Mentor Teachers 


Expectations of University Supervisors 







 


SUPPORT ROLES IN STUDENT TEACHING 
 


Expectations of the Classroom Mentor Teacher 
 
Student teaching is the final, and perhaps most important, phase of a pre-service teacher’s program.  The 
role of the public school classroom mentor teacher is one of great importance and significant 
responsibility.  The classroom mentor teacher often is the key to the success or failure of the student 
teacher. Classroom mentor teachers also serve as the necessary link between the university and the public 
school classroom, providing necessary feedback to the Sam Houston Innovative Partnerships with 
Schools (SHIPS) Office of Field Experience for program improvement, program development, and the 
continuance of the program.  The purpose of this section is to assist classroom mentor teachers in 
realizing their very important role, in preparing their student teacher for the teaching profession. 
 
Become Acquainted with the Student Teacher 
The Office of Field Experience sends each participating school district the applications of prospective 
student teachers. These applications include specialization/teaching fields and certification areas. From 
this form, the classroom mentor teacher can glean information that will help encourage the student teacher 
to their share aspirations, doubts, and attitudes related to education. 
 
Welcome the Student Teacher 
The classroom mentor teacher must be willing to accept the student teacher as a fellow professional who is 
welcome and wanted in the classroom.  Some proven means of helping ease student teachers into the 
classroom are: 
 Introduce the student teacher as a fellow teacher and colleague.  
 Always address them as Mr., Miss, Ms., or Mrs. in the presence of students. 
 Provide an appropriate work area or desk.  
 
Quickly Orient the Student Teacher to Campus Atmosphere and Procedures 
The student teacher will be in unfamiliar surroundings and will not know how to react to certain situations.  
Therefore, the need to feel comfortable and confident in this new environment is extremely important.  
The following orientation procedures should occur during the first day or two of the placement. The 
classroom mentor teacher should: 
 
 Provide a tour of the building. 
 Introduce the student teacher to principal and colleagues. 
 Furnish policy manuals, handbooks, subject area manuals, and curriculum guides (A complete set 


for them to take home would be helpful.) 
 Encourage the student teacher to ask questions. 
 Explain procedures for the use of technology equipment. 
 Explain procedures for the use of copy machines, video equipment, and other materials. 
 Furnish information about the students in the classroom. 
 Discuss when observations of the student teacher will occur. 
 Discuss when feedback will be provided. 
 Discuss procedures for planning during a conference period. 
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Introductory Questions Student Teachers May Ask 
Classroom Mentor Teachers: Classroom mentor teachers should be prepared to discuss the following 
questions with the student teacher and have seating charts, curriculum guides, a complete set of textbooks, 
and other related materials for the student teacher on their first day on the campus: 
 
□ What lesson plan format is used? 
□ Is there a system or plan for classroom discipline?  If so, how is it used?  
□ What are the behavior expectations for the students? 
□ What time should the student teacher arrive and what time should they leave school each day? 
□ What subject area content is expected of the student teacher to teach to the students? 
□ What materials may the student teacher utilize before and during the student teaching experience? 


 
Introductory Questions Classroom Mentor Teachers May Ask 
Student Teachers:  During the first visit your classroom mentor teacher, be prepared to discuss these 
questions: 
 
□ What experiences do you have with groups of children/youth?   
□ What experiences have you had in Texas public schools? 
□ What experiences did you have during the Methods Block? 
□ Why do you want to be a teacher? 
□ What do you expect to be your greatest challenge? 
□ What do you expect to be your greatest success? 
□ What do you want to learn from your cooperating teacher? 
 
Student Teacher’s Transition from Passive to Active Role in the Classroom 
The student teacher can be guided to a good beginning by observing their mentor teacher teach, assisting 
them with individual and group lessons, team-teaching with their mentor, and teaching independently for 
short periods.  During the first few days, much of the time will be spent in observation.  During the end of 
the first and succeeding weeks, the teaching time should be increased until the full teaching load is 
assumed by the student teacher in the final third of your placement (during the fourth or fifth week). The 
classroom mentor teacher should remain in the classroom, observing, during the first few weeks of student 
teaching, and gradually leave for longer periods of time, but be available.  Refer to the “Student Teacher 
Framework and Sequence” as a guide for the student teacher’s transition from a passive to an active role.  
Provide opportunities for the student teacher to: 
 
 Teach the same lesson to a different class after observing their mentor teacher teach and model. 
 Move about the room and assist individuals with classroom assignments and other work to be 


done at their desks. 
 Team-teach a lesson. 
 Video/audio tape a lesson to identify strengths and weaknesses 
 Plan several mini-lessons before assuming the responsibility  
 for an entire class period.  Video-tape for reflection/analysis. 
 Self-evaluate after each presentation. 
 Present concepts, plan lessons, manage the classroom, review curriculum materials, and help 


perform routine duties. 
 Tutor individual students. 
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Mentor as Colleague, Coach, and Co-Learner 
Some of the most successful student teaching experiences are those where student teachers are given the 
opportunity to “test their wings” and try something different (perhaps something learned in their 
university coursework).  The student teacher – with thoughtful coaching and questioning from the mentor 
- usually learns more through the process.  Furthermore, the mentor benefits through being exposed to 
different teaching techniques and ideas. 
 
Student Teacher/Classroom Mentor Teacher Relationship 
A good student teaching environment is largely dependent upon a healthy mentor/mentee relationship.  
Communication, mutual understanding, and acceptance are essential.  Student teachers often adopt 
attitudes that are similar to their classroom mentor teacher, and this is especially true when mutual respect 
and rapport has been established.  The following suggestions will foster the development of this important 
relationship: 
 Create an environment where there is neither too much pressure nor protection-small failures can 


teach a great deal. 
 Compliment your student teacher whenever an occasion arises. 
 Treat the student teacher as a colleague, not as a student. 
 Hold pre-/post-conferences to provide/discuss your feedback. 
 Critique in private, not in the presence of students or teachers. 
 Be an active listener (what’s the motivation behind their words?) 
 Guide your student teacher through thoughtful questioning. 
 Help your student teacher discover their answer. 
 Encourage your student teacher to develop an independent teaching style; influenced by yours, but 


not a carbon copy. 
 Allow and encourage independent decision-making. 
 Monitor the student teacher’s increasing planning responsibility. 
 Include activities away from the classroom (i.e., other teacher gatherings, informal school 


functions, committee meetings). 
 Give the student teacher the opportunity to work with you on an instructional or behavioral 


problem. 
 Be positive and professional in all discussions about students, teachers, administrators, and the 


teaching profession. 
 Share methods you find to be most helpful in understanding students. 
 Discuss ways to view behavior problems objectively. 
 Be careful not to embarrass students or your student teacher. 
 Emphasize the good and worthwhile aspects of teaching. 
 Provide student teacher copies of handouts, transparencies, tests, etc. 


 
Final Evaluation and Activities 
The classroom mentor teacher and the University supervisor should continuously evaluate their student 
teacher’s progress and performance.  Through regular periods of discussion, successful performance is 
jointly determined by the classroom mentor teacher and the University supervisor.  
 
To evaluate effectively, the classroom mentor teacher should: 
 Evaluate the individual as a beginning, novice teacher, not as an experienced teacher. 
 Encourage the student teacher to use self-evaluation techniques.  (Video and audio taping are 


excellent tools for self-evaluation; some programs may require videotaping.) 
 Include such items as personal appearance, work habits, mannerisms, and voice in your evaluation 


and feedback. 
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 Observe the student teacher in actual teaching situations and make notes that can be used as the 
basis for critiques. 


 Be frank and professional in the evaluation. 
 Share strengths and criticize weaknesses constructively. 
 
During the final week, the classroom mentor teacher should gradually resume major teaching 
responsibilities.  To facilitate this transition, after discussion with your student teacher, please make 
arrangements for:  
 Targeted visitations/observations of other teachers.   
 A conference with the principal or assistant principal to talk about a career in teaching. 
 A joint meeting with the student teacher and University supervisor to discuss the overall experience. 
 Sharing copies of innovative materials to use the following year. 


 
Student teachers are required to participate in the celebration seminar at SHSU, which typically takes place 
the day after student teaching concludes. 
 
The Mentor Orientation Workshop (MOW) provides mentor teachers with guidelines and suggestions on 
working with a student teacher. All mentor teachers will be provided with a link to the SHSU MOW 
webpage. 
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Expectations of the University Supervisor 
 
The university supervisor plays many roles.  The university supervisor is the university instructor of record, 
and also a colleague of both the mentor and the student teacher.  The university supervisor is an advocate, 
a confidant, mentor, a mediator, a coach, liaison, a facilitator, a collaborator, a problem-solver and an 
active listener.  University supervisors apply their understanding of human development, learning theories, 
and educational philosophy to enhance progress throughout the student teaching experience.  As an 
effective communicator, the university supervisor demonstrates the power of language in self-identity, 
expression, and influence.  The university supervisor continually practices active listening and encourages 
honest and open communication.  Communicating with empathy, the university supervisor resolves 
conflicts by capitalizing on knowledge of group processes and the differences that occur during any group 
effort.  Through effective oral and written communication, the university supervisor clearly defines what is 
expected and hoped for in order to enhance the success of the student teacher. 
 
The university supervisor is enthusiastic, respectful, and encourages the student teacher to creatively solve 
problems, celebrates innovation and accomplishment, acknowledges excellence, and views unsuccessful 
experiences as opportunities to learn.  The university supervisor shares in the responsibility for the learning 
community.  The university supervisor acts appropriately to ensure the safety and welfare of community 
members while they are in school and removes barriers that impede success for the student teacher.   
 
The university supervisor ensures that all members of the learning community have an equitable 
opportunity to achieve.  Recognizing that a diverse population enhances the learning environment, the 
university supervisor respects all learners, is sensitive to their needs, and encourages them to use all their 
skills and talents.  Because the university supervisor views differences as opportunities for learning, cross-
cultural experiences are an integral part of the learner-centered community, and the cultures of school 
families are affirmed.  
 
The University Supervisor should: 


 Require detailed lesson plans to assist in assessing preparedness of the student teacher 
 Facilitates communication between the student teacher and mentor when needed 
 Serve as a mediator to resolve conflicts between student teacher and school personnel 
 Serve as an advocate or an enforcer, depending on the circumstances 
 Have a minimum of 8 contacts during the semester with the student teacher, including 


orientations, seminars, and formal observations (some situations and student teachers may require 
more) 


 Schedule a minimum of 2 formal observations each half of the semester for evaluations 
 Schedule a student teacher seminar during the second or third week of each half  
 Be able to communicate with their student teachers by phone (share all phone numbers, and phone 


calls at home should be welcomed at reasonable hours,  
 Communicate with the student teachers by email (verify receipt on important issues) 
 Schedule observations to maximize the efficiency of travel when possible 
 Complete and submit documentation on schedule 
 Encourage use of technology in and out of the classroom 
 Inform the classroom mentor teacher of university expectations 
 Communicates with the administration and mentor regarding substitute teaching policy 
 Conference with the student teacher following each observation and provide feedback 
 Facilitate completion of the Program Evaluation Survey by the classroom mentor teacher 
 Be an advocate for the teacher profession and Sam Houston State University 


SHSU Guidelines for Student Teaching p. 21  Spring 2015 
 







 


SHSU Guidelines for Student Teaching p. 22  Spring 2015 
 







SAM HOUSTON STATE UNIVERSITY 


 


 


 


 


III. STANDARDS FOR TEACHER CANDIDATES 
 


State Standards 


Pedagogy and Professional Responsibilities Standards 


State Board for Educator Certification – www.sbec.state.tx.us 


Texas Examinations of Educator Standards Framework 


State Board for Educator Certification- www.sbec.state.tx.us 


Technology Application Standards 


State Board for Educator Certification – www.sbec.state.tx.us 


Code of Ethics and Standard Practices for Texas Educators 


State Board for Educator Certification – www.sbec.state.tx.us 


 


Institutional Standards 


SHSU Dispositions Standards 


SHSU Guidelines for Student Teaching 


SHSU Institutional Standards 


SHSU Guidelines for Student Teaching and www.shsu.edu/~edu_ofe 


SHSU Standards of Professional Conduct for Students in Student Teaching 


See Appendix C and www.shsu.edu/~edu_ofe 
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Sam Houston State University - College of Education 
STANDARDS FOR TEACHER CANDIDATES 


INSTITUTIONAL STANDARDS FOR SHSU EDUCATOR PREPARATION PROGRAMS 
 


Knowledge & Skills Standards 
 


Teacher Candidates completing Educator Preparation Programs culminating in initial certification 
shall: 
1.  (Knowledge) Possess a knowledge base that is comprehensive and directed to candidates’ individual needs, which 


can be demonstrated - the candidate is able to:  
(Skill) Use current content area knowledge when planning and implementing instruction 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Learner centered instruction II.1) 
 


*************** 
2. (Knowledge) Possess and apply understanding of theories of effective planning, implementation, assessment, and 


modification of learning, which can be demonstrated - the candidate is able to: 
 (Skill) Collaborate in the planning, delivery and assessment of teaching and learning 
 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I.1, 3, 4, 5; Learner 
centered instruction: II. 2, 3, 5, 8; Evaluation and Feedback on Student Progress: III.1, 2, 3, 4, 6; Management 
IV.3) 


*************** 
3. (Knowledge) Understand the importance of the roles of reflection, self-assessment, and inquiry to the process of 


becoming an effective educator, which can be demonstrated - the candidate is able to: 
(Skill) Reflect on practice in order to improve instruction, use self-assessment as a part of teaching and reflection, 
and use inquiry as one method for professional growth 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I.4, 5; Learner 
centered instruction: II. 2, 3, 8; Evaluation and Feedback on Student Progress: III.6; Management IV.2, 3) 


 
*************** 


4. (Knowledge) Know the importance of using technology to plan, implement and assess instruction and of 
evaluating technology for effectiveness, which can be demonstrated - the candidate is able to: 
(Skill) Use technology to enhance instruction 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Learner centered instruction: II. 9; 
Evaluation and Feedback on Student Progress: III.1, 4; Management IV.3) 


 
*************** 


5. (Knowledge) Know the research based best practices, which can be demonstrated - the candidate is able to: 
(Skill) Use research-based best practice to plan, deliver, assess and modify instruction 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I. 3, 4; Learner 
centered instruction: II. 2, 3, 4, 5; Evaluation and Feedback on Student Progress: III.5; Management IV.8) 


 
*************** 


6. (Knowledge) Know the theories of developmental learning including cognitive, affective and physical domains, 
which can be demonstrated - the candidate is able to: 
(Skill) Create environments that support student learning and that nurture the individual differences of the 
students 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I.1, 5; Learner 
centered instruction: II. 5, 7; Evaluation and Feedback on Student Progress: III. 4, 5; Management IV.1, 3, 4, 5, 6, 
7) 
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7. (Knowledge) Understand differences in styles of learning and teaching that meet the needs of diverse learners, 
which can be demonstrated - the candidate is able to: 
(Skill) Use learner profiles to plan, implement, and assess 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I.1, 4, 5; Learner 
centered instruction: II. 7; Management IV.2, 3, 4, 5, 6, 7) 


 
*************** 


8. (Knowledge) Know the characteristics of an effective learning environment which employs a variety of student-
centered instructional methods and a range of motivational strategies, which can be demonstrated - the candidate 
is able to: 
(Skill) Uses diverse technologies, group activities and effective teaching strategies 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I.2, 4, 5; Learner 
centered instruction: II. 6, 7; Evaluation and Feedback on Student Progress: III. 6; Management IV.3, 4, 5, 6, 7, 8) 


*************** 
9. (Knowledge) Know a variety of methods for effectively managing student behavior, which can be demonstrated - 


the candidate is able to: 
(Skill) Use a variety of classroom management techniques to optimize the learning environment 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Learner centered instruction: II.6; 
Evaluation and Feedback on Student Progress: III.1; Management IV.1, 2, 4, 5, 6, 7, 8) 


 
*************** 


10. (Knowledge) Know how to assess performance with variety of formal and informal tools and provide substantive 
feedback, which can be demonstrated - the candidate is able to: 
(Skill) Use informal and formal methods of assessment 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Student Participation: I.2; Evaluation and 
Feedback on Student Progress: III. 1, 2, 3, 6; Management IV.2, 4, 5, 6, 7, 8) 


 
*************** 


11. (Knowledge) Understand the importance of continuous growth through professional involvement and 
membership, which can be demonstrated - the candidate is able to: 
(Skill) Models life-long learning and literacy and promotes life-long learning and literacy among students 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Management IV.8) 
 


*************** 
12. (Knowledge) Know the national, state and local standards appropriate for specific educational contexts, which 


can be demonstrated - the candidate is able to: 
(Skill) Understand how to align the standards at national, state, and local levels 


 


These knowledge/skills are realized in the candidates’ classrooms (PDAS - Learner centered instruction: II.5) 
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DISPOSITIONS STANDARDS 
SHSU EDUCATOR PREPARATION PROGRAM CANDIDATES/GRADUATES 


 


Disposition Novice 
Must present evidence upon application to 


Educator Preparation Program 
(To be demonstrated during CISE 3374 and/or 


SPED 2301) 


Emerging Competence 
Must present evidence upon application to  


Student Teaching 
(To be demonstrated during READ 3370/3372 and READ 


3371 and/or Method Courses) 


Competent 
Must present evidence before recommendation for 


certification; Also, baseline dispositions for graduate 
education 


(To be demonstrated during Student Teaching or other 
approved teaching experiences) 


Values – For student 
academic success, the 
candidate  
seeks to create supportive 
environments sensitive to 
learning and cultural 
differences. 


  Aware that learning styles 
are unique to individuals 


  Aware that all children can 
learn something 


  Recognizes and accepts 
linguistic differences 


  Recognizes and accepts 
cultural differences 


  Recognizes and accepts 
individual differences 


 


  Plans for active engagement of all 
students 


  Plans for and independent thinking of 
all students 


  Accepts responsibility to help all 
students succeed 


  Values diversity 
  Seeks family, community, and cultural 


information regarding beliefs, values, 
traditions of self and others 


  Develops the role of students in 
promoting each other’s learning 


 


  Creates responsive/ supportive learning 
environments that nourish/promote 
individual student development 


  Respects cultural and linguistic 
differences 


  Celebrates individual differences 
  Demonstrates equity in daily interactions 
  Uses multiple forms of on-going 


assessment to guide instruction 
  Considers family, community, and 


cultural information regarding beliefs, 
values, traditions of self and other 


  Develops intrinsic motivation of the 
student for lifelong learning 


 


Disposition Novice Emerging Competence Competent 


Commitment – For student 
academic success, the 
candidate  
fosters respect for teaching 
profession, positive human 
interactions, and 
collaboration. 


  Views teaching profession as 
important to future of 
society 


  Participates actively with 
classmates/co-workers  


  Assumes fair share of 
responsibility 


  Communicates in a manner 
consistent with respect for 
others 


  Demonstrates active, 
thoughtful, and responsive 
listening 


  Demonstrates respect for 
authority 


 


  Demonstrates leadership  
  Demonstrates warmth  
  Demonstrates empathy 
  Demonstrates humor  
  Demonstrates eagerness to learn  
  Accepts constructive feedback from 


supervisors 
  Accepts constructive feedback from 


peers 
  Accepts constructive feedback from 


students 
  Seeks to work cooperatively  
  Develops respectful/productive 


working relationships in cooperative 
endeavors 


  Recognizes strengths/talents of 
self/others 


 


  Establishes/fosters respectful, 
productive and collaborative 
relationships with professionals and/or 
agencies 


  Establishes/fosters respectful, 
productive, and collaborative 
relationships with community members 
and/or caregivers  


  Maintains confidentiality 
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DISPOSITIONS STANDARDS FOR SHSU EDUCATOR PREPARATION PROGARAM CANDIDATES/GRADUATES 
(p. 2) 


 
 


 
 Revised Fall 2006 
 
 
 
 


Disposition Novice Emerging Competence Competent 


Professional Ethics –  
For student academic 
success, the candidate  
exhibits professional 
development through 
intellectual curiosity, 
reflection, self-assessment, 
ethical practice, and 
communication skills. 


  Seeks experiences that broaden 
knowledge 


  Accepts divergent viewpoints as 
opportunities for 
personal/professional development 


  Adheres to guidelines established for 
courses and the university 


  Aware that laws and ethics guide the 
teaching profession 


  Aware that teaching professionals are 
competent in writing skills 


   that teaching professionals are 
competent in oral communication 
skills 


 


  Considers and reflects upon differing 
viewpoints  


  Participates in professional activities 
other than those required 


  Ponders and revises evolving personal 
/professional philosophy 


  Exhibits appropriate 
professional/ethical behaviors 


  Demonstrates professional oral 
proficiency  


  Demonstrates written proficiency   
 


  Stays current in evolving nature of 
profession 


  Seeks differing points of view 
(theories, models, and research 
evidence) 


  Adopts an inquiry/problem solving 
orientation 


  Communicates effectively and 
appropriately to a variety of 
audiences 


  Practices reflection as a means of 
engaging in ongoing professional 
development  


  Practices self-assessment as a means 
of engaging in ongoing professional 
development 


  Adheres to guidelines of field-based 
courses and sites 


 


Disposition Novice Emerging Competence Competent 


Organization/ 
 Flexibility -  For student 
academic success, the 
candidate 
exhibits structure, 
flexibility, and patience. 


  Models the ability to be organized 
  Models punctuality including 


attendance  
  Understands the need to be flexible 
  Understands the need to be patient  
 


  Models flexibility  
  Models patience  
  Plans carefully for optimal learning 
  Prepares contingency plans 
 
 


  Demonstrates ability to organize 
highly structured learning 
experiences  


  Is flexible if plans need to be 
changed with little or no notice 


  Adheres to time schedules of field 
sites and required activities 
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Texas Examinations of Educator Standards (TExES) 
Framework for Pedagogy and Professional Responsibilities 


 
             
 
Domain I Designing Instruction and Assessment to Promote Student Learning  


(approximately 31% of the test) 
  Standards Assessed: 
 Pedagogy and Professional Responsibilities Standard I: 


The teacher designs instruction appropriate for all students that reflects an 
 understanding of relevant content and is based on continuous and appropriate 
 assessment. 
 
Domain II Creating a Positive, Productive Classroom Environment 
 (approximately 15% of the test) 
 Standards Assessed: 
  Pedagogy and Professional Responsibilities Standard II: 


The teacher creates a classroom environment of respect and rapport that fosters  
a positive climate for learning, equity, and excellence. 


 
Domain III Implementing Effective, Responsive Instruction and Assessment 
 (approximately 31% of the test) 
 Standards Assessed: 
  Pedagogy and Professional Responsibilities Standard I: 


The teacher designs instruction appropriate for all students that reflects an  
understanding of relevant content and is based on continuous and appropriate  
assessment. 
 
Pedagogy and Professional Responsibilities Standard III: 
The teacher promotes student learning by providing responsive instruction that makes 
use of effective communication techniques, instructional strategies that actively engage 
students in the learning process, and timely, high-quality feedback. 
 
Technology Applications Standards I-V: 
All teachers use technology-related terms, concepts, data input strategies, and ethical practices 
to make informed decisions about current technologies and their applications.  
 
All teachers identify task requirements, apply search strategies, and use current  
technology to efficiently acquire, analyze, and evaluate a variety of electronic  
information. 
 
All teachers use task-appropriate tools to synthesize knowledge, create and modify solutions, 
and evaluate results in a way that supports the work of individuals and groups  
in problem-solving situations. 
 
All teachers communicate information in different formats and for diverse audience. 
 
All teachers know how to plan, organize, deliver, and evaluate instruction for all students that 
incorporates the effective use of current technology for teaching and integrating the 
Technology Applications Texas Essential knowledge and Skills (TEKS) into the curriculum. 
 


Domain IV Fulfilling Professional Roles and Responsibilities 
  (approximately 23% of the test) 
  Standards Assessed: 
  Pedagogy and Professional Responsibilities Standard IV: 


The teachers fulfills professional roles and responsibilities and adheres to legal and ethical 
requirements of the profession. 
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Code of Ethics and Standard Practices for Texas 
Educators 


(amended code effective December 26, 2010) 
__________________ 


S.B.E.C. Criminal History Check Provision 
__________________ 


 


TEXAS ADMINISTRATIVE CODE - TITLE 19   EDUCATION  
PART  7 STATE BOARD FOR EDUCATOR CERTIFICATION  
 CHAPTER 247 EDUCATORS' CODE OF ETHICS   
RULE §247.2  Code of Ethics and Standard Practices for Texas Educators 
 
Source Note: The provisions of this §247.1 adopted to be effective March 1, 1998, 23 TexReg 
1022; amended to be effective December 26, 2010, 35 TexReg 11242 (State Board for 
Educator Certification-Professional Discipline: http://www.sbec.state.tx.us,) 
 
STATEMENT OF PURPOSE 
• The Texas educator shall comply with standard practices and ethical conduct toward 


students, professional colleagues, school officials, parents, and members of the community 
and shall safeguard academic freedom.  


• The Texas educator, in maintaining the dignity of the profession, shall respect and obey the 
law, demonstrate personal integrity, and exemplify honesty and good moral character.  


• The Texas educator, in exemplifying ethical relations with colleagues, shall extend just and 
equitable treatment to all members of the profession. 


•  The Texas educator, in accepting a position of public trust, shall measure success by the 
progress of each student toward realization of his or her potential as an effective citizen. 


•  The Texas educator, in fulfilling responsibilities in the community, shall cooperate with 
parents and others to improve the public schools of the community. This chapter shall apply 
to educators and candidates for certification.  


• The SBEC is solely responsible for enforcing the Educators' Code of Ethics for purposes 
related to certification disciplinary proceedings. The Educators' Code of Ethics is enforced 
through the disciplinary procedure set forth in Chapter 249 of this title (relating to 
Disciplinary Proceedings, Sanctions, and Contested Cases) pursuant to the purposes stated 
therein.  
 


As provided in §249.5 of this title (relating to Purpose), the primary goals the SBEC seeks 
to achieve in educator disciplinary matters are:  


o to protect the safety and welfare of Texas schoolchildren and school personnel;  
o to ensure educators and applicants are morally fit and worthy to instruct or to 


supervise the youth of the state; and  
o to fairly and efficiently resolve educator disciplinary proceedings at the least expense 


possible to the parties and the state.  
 


I. Professional Ethical Conduct, Practices and Performance.  
 


Enforceable Standards 
A. Standard 1.1. The educator shall not intentionally, knowingly , or recklessly engage 


in deceptive practices regarding official policies of the school district , [or] educational 
institution , educator preparation program, the Texas Education Agency, or the State 
Board for Educator Certification (SBEC) and its certification process . 
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B. Standard 1.2. The educator shall not knowingly misappropriate, divert, or use 
monies, personnel, property, or equipment committed to his or her charge for 
personal gain or advantage.  


C. Standard 1.3. The educator shall not submit fraudulent requests for reimbursement, 
expenses, or pay.  


D. Standard 1.4. The educator shall not use institutional or professional privileges for 
personal or partisan advantage.  


E. Standard 1.5. The educator shall neither accept nor offer gratuities, gifts, or favors 
that impair professional judgment or to obtain special advantage. This standard shall 
not restrict the acceptance of gifts or tokens offered and accepted openly from 
students, parents of students, or other persons or organizations in recognition or 
appreciation of service.  


F. Standard 1.6. The educator shall not falsify records, or direct or coerce others to do 
so.  


G. Standard 1.7. The educator shall comply with state regulations, written local school 
board policies, and other [applicable] state and federal laws.  


H. Standard 1.8. The educator shall apply for, accept, offer, or assign a position or a 
responsibility on the basis of professional qualifications.  


I. Standard 1.9. The educator shall not make threats of violence against school district 
employees, school board members, students, or parents of students.  


J. Standard 1.10. As defined in §249.3 of this title (relating to Definitions), the educator 
shall be of good moral character and demonstrate that he or she is fit and worthy to 
instruct or supervise the youth of this state.  


K. Standard 1.11. The educator shall not purposefully misrepresent the circumstances 
of his or her prior employment, criminal history, and/or disciplinary record when 
applying for subsequent employment.  


L. Standard 1.12. The educator shall refrain from the illegal use or distribution of 
controlled substances and/or abuse of prescription drugs and toxic inhalants.  


M. Standard 1.13. The educator shall not consume alcoholic beverages on school 
property or during school activities when students are present.  


 
II. Ethical Conduct Toward Professional Colleagues. 


 
Enforceable Standards 


A. Standard 2.1. The educator shall not reveal confidential health or personnel information 
concerning colleagues unless disclosure serves lawful professional purposes or is 
required by law.  


B. Standard 2.2. The educator shall not harm others by knowingly or recklessly making 
false statements about a colleague or the school system.  


C. Standard 2.3. The educator shall adhere to written local school board policies and state 
and federal laws regarding the hiring, evaluation, and dismissal of personnel. 


D. Standard 2.4. The educator shall not interfere with a colleague's exercise of political, 
professional, or citizenship rights and responsibilities.  


E. Standard 2.5. The educator shall not discriminate against or coerce a colleague on the 
basis of race, color, religion, national origin, age, gender [sex] , disability, [or] family 
status , or sexual orientation. 


F. Standard 2.6. The educator shall not use coercive means or promise of special 
treatment in order to influence professional decisions or colleagues. 


G. Standard 2.7. The educator shall not retaliate against any individual who has filed a 
complaint with the SBEC or who provides information for a disciplinary investigation or 
proceeding under this chapter.  
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III. Ethical Conduct Toward Students.  
 


Enforceable Standards  
A. Standard 3.1. The educator shall not reveal confidential information concerning students 


unless disclosure serves lawful professional purposes or is required by law.  
B. Standard 3.2. The educator shall not intentionally, knowingly , recklessly, or negligently 


treat a student or minor in a manner that adversely affects or endangers the [student's] 
learning, physical health, mental health, or safety of the student or minor.  


C. Standard 3.3. The educator shall not intentionally, [deliberately or] knowingly , or 
recklessly misrepresent facts regarding a student.  


D. Standard 3.4. The educator shall not exclude a student from participation in a program, 
deny benefits to a student, or grant an advantage to a student on the basis of race, 
color, gender [sex] , disability, national origin, religion, [or] family status , or sexual 
orientation.  


E. Standard 3.5. The educator shall not intentionally, knowingly, or recklessly engage in 
physical mistreatment , neglect, or abuse of a student or minor.  


F. Standard 3.6. The educator shall not solicit or engage in sexual conduct or a romantic 
relationship with a student or minor.  


G. Standard 3.7. The educator shall not furnish alcohol or illegal/unauthorized drugs to any 
student or minor or knowingly allow any student or minor to consume alcohol or 
illegal/unauthorized drugs in the presence of the educator.  


H. Standard 3.8. The educator shall maintain appropriate professional educator-student 
relationships.  


I. Standard 3.9. The educator shall refrain from excessive and/or inappropriate 
communication with a student or minor, including, but not limited to, electronic 
communication such as cell phone, text messaging, email, instant messaging, blogging, 
or other social network communication. Factors that may be considered in assessing 
whether the communication is excessive or inappropriate include, but are not limited to:  


a. the nature, purpose, timing, and amount of the communication;  
the subject matter of the communication;  


b. whether the communication was made openly or the educator attempted to 
conceal the communication;  


c. whether the communication could be reasonably interpreted as soliciting sexual 
contact or a romantic relationship;  


d. whether the communication was sexually explicit; and  
e.  whether the communication involved discussion(s) of the physical or sexual 


attractiveness or the sexual history, activities, preferences, or fantasies of either 
the educator or the student. 


 
 


SHSU Teacher Candidates will acknowledge and agree to abide by the above Code of 
Ethics and Standard Practices for Texas Educators. 


 
 


SHSU Teacher Candidates will acknowledge and agree to abide by all Texas state child 
abuse reporting laws. 


 
 


Criminal History Check Provision 
Vernon’s Texas Statutes and Codes Annotated Education Code § 22.082 provides that "the State Board for 
Educator Certification shall obtain from any law enforcement or criminal justice agency all criminal history record 
information that relates to an applicant for or holder of a certificate issued under Subchapter B, Chapter 21." In 
accordance with this mandate, SBEC conducts a criminal history check on all applicants for certification.   
(Contact the State Board for Educator Certification: http://www.sbec.state.tx.us) 


SHSU Guidelines for Student Teaching  p. 30  Spring 2015   
 
  



http://www.sbec.state.tx.us/





SAM HOUSTON STATE UNIVERSITY 


 


APPENDIX A 


TEACHER WORK SAMPLE  


SHSU CAPSTONE EVALUATION 


 


1. Contextual Factors  
2. Learning Objectives/Goals 
3. Assessment Plan  
4. Design for Instruction 
5. Instructional Decision Making  
6. Analysis of Student Learning 
7. Reflection and Self-Evaluation 


 
Plan                             Implement 


 


TEACHER WORK SAMPLE 


 


Assess                                  Modify 







Brief History and Description of the Teacher Work Sample 
The Teacher Educator, vol. 39, no. 4, Spring 2004 


 
 The origins of teacher work sample methodology are consonant with the shift away from the traditional 
view of educational assessment as objective testing and toward the increased utilization of performance-based 
assessments (Hambleton, 1996). Within this emerging paradigm, the benefits of portfolio assessment for preservice 
teachers have been widely documented (e.g., Costantino & Lorenzo, 2002; Bullock & Hawk, 2001; Campbell, 
Melenyzer, Nettles, & Wyman 2000). Like portfolios, teacher work samples address standards-based instruction, can 
serve as an alternative measure of student performance, and can be utilized as documentation of “the developing 
achievement” of preservice teachers (Wolf & Reardon, 1996.). First developed at Western Oregon University in the 
1980s, the purpose of teacher work sample methodology is to provide authentic evidence of a minimal level of 
competency before receiving licensure (Schalock & Myton, 1988). 
 The University of Northern Iowa’s involvement with the teacher work sample methodology began in 
association with ten teacher preparation universities belonging to The Renaissance Group are located in California, 
Idaho, Iowa, Kentucky, Kansas, Michigan, Missouri, Pennsylvania, and Virginia. The Renaissance Group utilized the 
University of Western Oregon’s research, development, and previous experience to develop its own version of the 
teacher work sample, as part of a 5-year Title II Federal Grant originally funded in 1999 and entitled “The 
Renaissance Partnership for Improving Teacher Quality.” Completed teacher work samples consist of a description 
and analysis of a 2-3 week teaching unit, are approximately 20 pages or more in length, and are written in response 
to the teacher work sample performance prompt. The following sections represent the seven teaching processes: 
 


1. Contextual Factors: In this section of the teacher work sample, preservice 
teachers are prompted to analyze contextual information to plan instruction and 
assessment, including community, district, and school factors; classroom factors; 
and student characteristics. More specifically, student characteristics would 
include factors such as age, gender, ethnicity, special needs, developmental levels, 
culture, language, interests, learning styles, or skill levels. As part of the 
contextual factors, preservice teacher discuss at least two implications for their 
instruction: The suggested length for this section is 1-2 pages. 


2. Learning Goals: Preservice teachers are prompted to set appropriate and 
challenging learning goals; to show how the goals are aligned with local, state, or 
national standards; to describe the types and levels of their learning goals; and to 
discuss why their learning goals are appropriate in terms of development, 
prerequisite knowledge, and other students needs. The suggested length for this 
section is 1-2 pages.  


3. Assessment Plan: Preservice teachers are prompted to provide an overview of 
their assessment plan; to align their pre- and post-assessments with their learning 
goals; and to discuss their plan for formative assessment. The suggested length 
for this section is 2 pages plus pre- and post-assessment instruments, scoring 
rubrics, and assessment table. 


4. Design for Instruction: Preservice teachers are prompted to analyze the results 
of their pre-assessment, to provide an overview of their unit, to describe at least 
three activities that reflect a variety of instructional strategies, to explain why they 
are planning these specific activities, and to describe how they will use technology 
in their instruction.  The suggested length is 3 pages plus a visual organizer. 


5. Instructional Decision Making: Preservice teachers are prompted to describe a 
time during their unit when student response caused them to modify their 
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original design for instruction. Two classroom episodes are identified, the 
adaptations are explained, and a rationale for the change is given. The suggested 
length is 3-4 pages. 


6. Analysis of Student Learning: Preservice teachers are prompted to analyze 
student assessment data in relation to the unit learning goals at three levels of 
analysis. At the first level, pre- and post- assessment data are compared for the 
whole class in relation to all the learning goals. At the second level, preservice 
teachers divide the class into at least two subgroups (e.g., gender, performance 
level, socioeconomic status, or language proficiency) and analyze pre- and post-
assessment data in relation to one learning goal. At the third level, the pre-, 
formative, and post-assessment data of two individual students are analyzed. The 
suggested length is 4 pages plus graphs and student work examples. 


7. Reflection and Self-Evaluation: Preservice teachers are prompted to evaluate 
their performance based on student learning. They reflect on learning goals for 
which students were most and least successful, identify future actions for 
improved practice, and describe at least two professional activities that will 
contribute to their professional growth. The suggested length is at least 2 pages. 
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The Renaissance 
Partnership  


For Improving Teacher 
Quality  


  
  
  
  


Teacher Work Sample:  
• Overview 
• Performance Prompt  
• Teaching Process Standards 
• Scoring Prompts and Rubrics 


 
June 2002  


  
  


The June 2002 prompt and scoring rubric was revised by representatives from the eleven 
Renaissance Partnership Project sites:  


  
California State University at Fresno, Eastern Michigan University, Emporia State University, 
Idaho State University, Kentucky State University, Longwood College, Middle Tennessee State 
University, Millersville University, Southeast Missouri State University, University of Northern 
Iowa, Western Kentucky University.  


  
 Notice:  The materials in this document were developed by representatives of the 
Renaissance Partnership Institutions and may not be used or reproduced without citing 
The Renaissance Partnership for Improving Teacher Quality Project 
http://fp.uni.edu/itq   
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Overview of Teacher Work Sample (TWS)  
  
The Vision  
Successful teacher candidates support learning by designing a Teacher Work Sample that employs a range 
of strategies and builds on each student’s strengths, needs, and prior experiences.  Through this  
performance assessment, teacher candidates provide credible evidence of their ability to facilitate learning 
by meeting the following TWS standards:  


• The teacher uses information about the learning-teaching context and student individual differences to set learning goals 
and plan instruction and assessment.  


• The teacher sets significant, challenging, varied, and appropriate learning goals.  
• The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student learning before, 


during, and after instruction.  
• The teacher designs instruction for specific learning goals, student characteristics and needs, and learning contexts.  
• The teacher uses regular and systematic evaluations of student learning to make instructional decisions.  
• The teacher uses assessment data to profile student learning and communicate information about student progress and 


achievement.  
• The teacher reflects on his or her instruction and student learning in order to improve teaching practice.  


 
  
Your Assignment  
The TWS contains seven teaching processes identified by research and best practice as fundamental to 
improving student learning.  Each Teaching Process is followed by a TWS Standard, the Task, a Prompt, 
and a Rubric that defines various levels of performance on the standard.  The Standards and Rubrics will 
be used to evaluate your TWS.  The Prompts (or directions) help you document the extent to which you 
have met each the standard. The underlined words in the Rubric and Prompts are defined in the Glossary.  
  
You are required to teach a comprehensive unit.  Before you teach the unit, you will describe contextual 
factors, identify learning goals based on your state or district content standards, create an assessment plan 
designed to measure student performance before (pre-assessment), during (formative assessment) and 
after (post-assessment), and plan for your instruction.  After you teach the unit, you will analyze student 
learning and then reflect upon and evaluate your teaching as related to student learning.   
  
Format  
• Ownership.  Complete a cover page that includes (a) your name, (b) date submitted, (c) grade level  


taught, (d) subject taught, (d) your university, (e) course number and title.  Write a three-letter 
university code plus a four-digit student identification code on each page of the entire document.  


• Table of Contents.  Provide a Table of Contents that lists the sections and attachments in your TWS 
document with page numbers.  


• Charts, graphs and attachments.  Charts, graphs and assessment instruments are required as part of the  
 
  TWS document.  You may also want to provide other attachments, such as student work.  However, you 


should be very selective and make sure your attachments provide clear, concise evidence of your 
performance related to TWS standards and your students’ learning progress.  


• Narrative length.  A suggested page length for your narrative is given at the end of each component 
section.  You have some flexibility of length across components, but the total length of your written 
narrative (excluding charts, graphs, attachments and references) should not exceed twenty (20) word-
processed pages, double-spaced in 12-point font, with 1-inch margins.  


• References and Credits (not included in total page length).  If you referred to another person’s ideas or 
material in your narrative, you should cite these in a separate section at the end of your narrative under 
References and Credits.  You may use any standard form for references; however, the American 
Psychological Association (APA) style is a recommended format (explained in the manual entitled 
“Publication Manual of the American Psychological Association”).  


• Anonymity.  In order to insure the anonymity of students in your class, do not include any student 
names or identification in any part of your TWS.    
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Performance Prompt 
 
TWS Process Be sure to DO This Be sure NOT to do this Additional Information 
Contextual Factors —Elaborate about each factor…remember, the 


reader does not know your district, community, 
school, classroom, or students. Write 
descriptively! 
 
For Instructional Implications Section 
—How do district and community factors affect 
your instruction AND assessment? 
—How do school factors affect your instruction 
AND assessment? 
—How do student factors affect your instruction 
AND assessment? 
 


DO NOT forget ANY factor when writing 
about instructional implications. 


Skills and Prior levels of learning is the criterion on which students 
score most poorly when discussing student factors. You have to be 
descriptive concerning the students in the ONE class you are 
analyzing concerning their level of skills and prior learning. How? 
Speak with your mentor teacher. Ask the students. You have lots of 
ways to discover this. 


Learning Objectives —Different levels of Blooms for your objectives 
—Justify why they are appropriate 
—Align them with the TEKS and student 
expectation statements 
 


DO NOT write an activity instead of an 
objective; you cannot measure an activity! 
If you are not sure, ask your mentor or 
supervisor; ask one of us! 


Clarity & Challenge and Variety is the criterion on which students 
score most poorly in this process. Write clear objectives that will 
challenge students to think hard AND vary their Blooms levels.  
 


Assessment Plan —Formative Assessments are planned activities 
and administered DURING or AFTER the 
learning.  
—NEVER graded (can be scored) 
—used to inform your instruction AND  
—used to give feedback to students to help with 
their learning tactics 
—Google Formative Assessment Strategies as a 
resources 
—Post-assessment items are tied to your 
objectives and “match” your pre-assessment 


DO NOT “grade” pre-assessments or 
formative assessments…not for 
participation grades or completion grades 
or daily grades (These should never be 
used anyway). Once you grade something, 
it becomes a summative assessment.  See 
notes next column. 


You should SCORE the pre and formative assessments and record the 
results—but this is for the purpose of data gathering for you.  
 
Also, think how the data you gather from formative assessments will 
be used when you make instructional decisions 
 
For formative assessment strategies you can easily use, see: 
www.daretodifferentiate.wikispaces.com/file/view/03+-
+Formative+Assessment+Strategies.pdf 
 
Adaptations Based on Individual Needs is the criterion on which 
students score most poorly. Be sure you think of student factors and 
how you might make adaptations for these factors throughout your 
assessment plan 


Design for 
Instruction 


—Aligned with your objectives 
—Utilize varied activities and approaches that 
allow students to work toward mastery of the 
objectives 
—Utilizes data from contextual factors— 
—Excellent to discuss how your design is affected 
by the contextual factors 
—Use your Instructional Implications Section to 
guide you 
 
 
 
 
 
 


DO NOT create activities that are fun but 
do not directly tie to the mastery of an 
objective.  


Use of Contextual Information consistently lower than others criterion 
in this section. Go back to your contextual factors, in particular 
Instructional Implications. Write about how you used them to design 
your instruction. 
 
Ask yourself, “How will this activity lead to the mastery of the 
lesson’s objective?” If you can’t answer that well, it’s probably not 
worth doing! 
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Instructional 
Decision-Making 


 
 
—DO base your decisions on student learning or 
non-learning. How do you know? 
—Formative assessment results! Use questions, 
monitoring, checklists, one-minute writes, exit 
tickets, think-pair-share and other formative 
assessments. The results of these tell you if 
learning is successful or not. 
—Instructional Decisions are in-flight corrections 
AND/OR the results of assessments you are 
analyzing or scoring so the next day you can try a 
new way if necessary. 
 
 


 
 
—NOT based on student behavior, fire 
drills, or other non-academic reasons. 
—NOT based on cues, nods, head shakes, 
or expressions.  
 


 
 
While cues can LEAD you to probe more using questioning or other 
formative assessment strategies, they alone are not enough to make an 
instructional decision. 
 
Modification is the criterion on which students score most poorly. 
How did you modify your instruction and why? Be descriptive. 


Analysis of Student 
Learning 


Tell what happened! 
 
—Interpretation is meaningful, and appropriate 
conclusions are drawn from the data. 
—Interpret your tables, charts and graphs in your 
narrative—just relay the facts…what happened 
based on the data?? (You explain WHY in 
Reflection and Self Evaluation) 
—Analysis of student learning includes evidence 
of the impact on student learning in terms of 
number of students who achieved and made 
progress toward each learning objective. 
 


DO not need to explain much concerning 
why things happened yet—that’s for 
Reflection and Self-Evaluation. 
 
Do not neglect to include the required 
charts and graphs…see next column  


REQUIRED CHARTS AND GRAPHS 
—Whole Class: 
—Table comparing each students’ pre- and post- assessment scores on 
each objective. 
—Graph (bar or pie) showing the extent to which your class made 
progress from pre- to post- assessment for each objective. 
—Subgroups: 
—Graph (bar or pie) comparing pre- and post-assessments by 
subgroup on the one learning objective you chose. 
 
Use the Excel video tutorial cited above for help. 
 
 


Reflection and Self-
Evaluation 


—Explain why the most successful objective was 
most successful based on the analysis of student 
learning 
—Explain why the least successful objective was 
least successful based on the analysis of student 
learning 
—Explain how you would teach the unit 
differently based on the analysis of student 
learning 
—Explain how you would improve yourself as a 
teacher through professional development 
opportunities. How could you improve yourself in 
order to improve how you teach? 
 


DO NOT slack on elaborating and 
explaining each question from the 
prompt—be descriptive and 
elaborate…dig! 


You might have to research a bit concerning professional 
development, as it is the lowest scoring criterion in this section. Ask 
your mentor how she does this, ask your university supervisor about 
professional development….Google it.  
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SHSU-Teaching Processes Assessed by the Renaissance Teacher Work 
Sample 


Teaching Processes, TWS Standards, and Indicators 


Contextual Factors  
The teacher uses information about the learning-teaching context and student individual differences to set learning 
objectives and plan instruction and assessment. 
• Knowledge of community, school, and classroom factors 
• Knowledge of characteristics of students 
• Knowledge of students’ varied approaches to learning 
• Knowledge of students’ skills and prior learning 
• Implications for instructional planning and assessment 


Learning Objectives  
The teacher sets significant, challenging, varied, and appropriate learning objectives.  
• Significance, Challenge and Variety  
• Clarity 
• Appropriateness for students   
• Alignment with national, state, or local standards   


Assessment Plan  
The teacher uses multiple assessment modes and approaches aligned with learning objectives to assess student learning 
before, during, and after instruction.  
• Alignment with learning objectives and instruction  
• Clarity of criteria for performance   
• Multiple modes and approaches   
• Technical soundness  
• Adaptations based on the individual needs of students  


Design for Instruction  
The teacher designs instruction for specific learning objectives, student characteristics and needs, and learning 
contexts. 
• Alignment with learning objectives   
• Accurate representation of content   
• Organized lesson and unit structure   
• Use of a variety of instruction, activities, assignments, and resources   
• Use of contextual information and data to select appropriate and relevant activities, assignments and resources  
• Use of technology that makes a significant contribution to teaching and learning 


Instructional Decision-Making  
The teacher uses on-going analysis of student learning to make instructional decisions.  
• Sound professional practice   
• Adjustments based on analysis of student learning   
• Congruence between modifications and learning objectives  


Analysis of Student Learning  
The teacher uses assessment data to profile student learning and communicate information about student progress and 
achievement.  
• Clarity and accuracy of presentation   
• Alignment with learning objectives   
• Interpretation of data  
• Evidence of impact on student learning  


Reflection and Self-Evaluation  
The teacher reflects on his or her instruction and student learning in order to improve teaching practice.  
• Interpretation of student learning   
• Insights on effective instruction, and assessment 
• Alignment among objectives, instruction and assessment   
• Implications for future teaching  
• Implications for professional development  
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SHSU-Contextual Factors 


TWS Standard 
The teacher uses information about the learning-teaching context and student individual differences to 
set learning objectives and plan instruction and assessment. 
 
Task 
Discuss relevant factors and how they may affect the teaching-learning process.  Include any supports 
and challenges that affect instruction and student learning. 
 
Prompt 
In your discussion, include: 


• Community, district, and school factors.  Address geographic location, community, and school 
population, socio-economic profile and race/ethnicity (this information should be obtained from 
the campus TAPR report).  You might also address such things as stability of community, 
political climate, community support for education, and other environmental factors.  A 
Community Chamber of Commerce website usually offers this information.  


• Classroom factors.  Address physical features, availability of technology equipment, resources, 
and the extent of parental involvement.  You might also discuss other relevant factors such as 
classroom rules and routines, grouping patterns, scheduling and classroom arrangement. 


• Student characteristics.  Address student characteristics you must as you design instruction and 
assess learning.  Include factors such as: 


o students’ characteristics (i.e., age, gender, race/ethnicity, special needs, 
achievement/developmental levels, culture, interests, etc.);  


o students’ varied approaches to learning (i.e., English Language Proficiency level, 
Reading level, Response to Intervention (RtI), Learning Modalities, etc.); and 


o students’ skill levels and prior learning that may influence the development of learning 
objectives, instruction and assessments. 


• Instructional implications.  Address how contextual characteristics of the community, district, 
school, classroom, and students have implications for instructional planning and assessment.  
Include specific instructional implications for at least two characteristics and any other factors 
that will influence how you plan and implement your unit. 


 
Suggested Page Length: 1 – 2 
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SHSU-Contextual Factors 
Rubric 


 
TWS Standard: The teacher uses information about the learning/teaching context and student 
individual differences to set learning objectives, plan instruction, and assess learning. 
 
Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Knowledge of 
Community, 


District, School, 
and Classroom 


Factors 


Teacher displays minimal, 
irrelevant, or biased 
knowledge of the 
characteristics of the 
community, school, and 
classroom. 


Teacher displays some 
knowledge of the 
characteristics of the 
community, school, and 
classroom that may affect 
learning. 


Teacher displays a 
comprehensive 
understanding of the 
characteristics of the 
community, school, and 
classroom that may affect 
learning. 


 


Knowledge of 
Characteristics of 


Students 


Teacher displays minimal, 
stereotypical, or irrelevant 
knowledge of student 
differences (i.e., 
development, interests, 
culture, abilities/disabilities, 
etc.). 


Teacher displays general 
knowledge of student 
differences (i.e., development, 
interests, culture, 
abilities/disabilities, etc.) that 
may affect learning. 


Teacher displays general 
and specific understanding 
of student differences (i.e., 
development, interests, 
culture, 
abilities/disabilities, etc.) 
that may affect learning. 


 


Knowledge of 
Students’ Varied 


Approaches to 
Learning 


Teacher displays minimal, 
stereotypical, or irrelevant 
knowledge about the different 
ways students learn. 


Teacher displays general 
knowledge about the different 
ways students learn. 


Teacher displays general 
and specific understanding 
of the different ways 
students learn. 


 


Knowledge of 
Students’ Skills 


and Prior 
Learning 


Teacher displays little or 
irrelevant knowledge of 
students’ skills and prior 
learning. 


Teacher displays general 
knowledge of students’ skills 
and prior learning that may 
affect learning. 


Teacher displays general 
and specific knowledge of 
students’ skills and prior 
learning that may affect 
learning. 


 


Implications for 
Instructional 
Planning and 
Assessment 


Teacher does not provide 
implications for instruction 
and assessment based on 
student individual differences 
and community, school, and 
classroom characteristics or 
provides inappropriate 
implications. 


Teacher provides general 
implications for instruction and 
assessment based on student 
individual differences and 
community, school, and 
classroom characteristics. 


Teacher provides specific 
implications for 
instruction and assessment 
based on student 
individual differences and 
community, district, 
school, and classroom 
characteristics. 
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SHSU-Learning Objectives 


TWS Standard 
The teacher sets significant, challenging, varied, and appropriate learning objectives. 
 
Task 
Provide and justify the learning objectives for the unit. 
 
Prompt 


• List the learning objectives (not the activities) that will guide the planning delivery and 
assessment of your unit.  These objectives should be clearly written, measureable, and define 
what you expect students to know and be able to do at the end of the unit.  The objectives should 
be significant (reflect the big ideas or structure of the discipline) challenging, varied, and 
appropriate.  Number or code each learning objective so you can reference it later. 


• Show how the objectives are aligned with national, state (TEKS), or local standards (Identify 
the source of the standards). 


• Describe the types and levels (i.e., Bloom’s Taxonomy, English Language Proficiency 
Standards (ELPs), Reading and Writing level, etc.) of your learning objectives. 


• Discuss why your learning objectives are appropriate in terms of development; pre-requisite 
knowledge, skills, experience, and other student needs. 


• Cite research and/or theory to support your justification. 
 
Suggested Page Length: 1 – 2  
 


Learning Objectives 
Rubric 


 
TWS Standard: The teacher sets significant, challenging, varied, and appropriate learning objectives. 
 


Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Significance, 
Challenge, and 


Variety 


Objectives reflect only one 
type or level of learning. 


Objectives reflect several types 
or levels of learning but lack 
significance or challenge. 


Objectives reflect several 
types or levels of learning 
and are significant and 
challenging. 


 


Clarity 
Objectives are not stated 
clearly and are activities 
rather than learning 
outcomes. 


The majority of the objectives 
are clearly stated as learning 
outcomes. 


Objectives are clearly 
stated as learning 
outcomes. 


 


Appropriateness 
For Students 


Objectives are not 
appropriate for the 
development, pre-requisite 
knowledge, skills, 
experiences, or other student 
needs. 


The majority of the objectives 
are appropriate for the 
development, pre-requisite 
knowledge, skills, experiences, 
and other student needs. 


Objectives are appropriate 
for the development, pre-
requisite knowledge, 
skills, experiences, and 
other student needs 
supported by research 
and/or theory. 


 


Alignment with 
National, State, 


or Local 
Standards 


Objectives are not aligned 
with national, state, or local 
standards. 


The majority of the objectives 
are aligned with national, state, 
or local standards. 


Objectives are explicitly 
aligned with national, 
state, or local standards. 
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SHSU-Assessment Plan 
TWS Standard 
The teacher uses multiple assessment modes and approaches aligned with learning objectives to assess 
student learning before, during, and after instruction.  
 
Task 
Design an assessment plan to monitor student progress toward your learning objectives.  Use multiple 
assessment modes and approaches aligned with learning objectives to assess student learning before, 
during, and after instruction.  These assessments should authentically measure student learning and may 
include performance-based tasks, paper-and-pencil tasks, or personal communication with the students.  
Describe why your assessments are appropriate for measuring learning. 


Prompt 
• Provide an overview of the assessment plan.  Use a visual organizer such as a table, outline, 


or other means to make your plan clear.  For each learning objective include: assessments used 
to judge student performance, format of each assessment, and adaptations of the assessments for 
the individual needs of students based on pre-assessment and contextual factors.  The purpose of 
this overview is to depict the alignment between learning objectives and assessments and to show 
adaptations to meet the individual needs of students (i.e., Special Education, RtI, ELLs, 504, 
Gifted/Talented (GT), etc.) discussed in contextual factors.   


• Describe the pre- and post- assessments that are aligned with your learning objectives.   
Clearly explain how you will evaluate or score pre- and post-assessments, including criteria you 
will use to determine if the students’ performance meets the learning objectives.  Include copies 
of assessments, prompts, and/or student directions and criteria for judging student 
performance (i.e., scoring rubrics, observation checklist, rating scales, item weights, test 
blueprint, answer key, etc.) in the TWS Appendix. 


• Discuss your plan for formative assessment that will help you determine student progress 
during the unit.  Describe the assessments you plan to use to monitor student progress and 
comment on the importance of collecting that particular evidence.   
 
 


Example of Assessment Plan Table: Kindergarten 
Learning Objectives Assessments Format of Assessment Adaptations 


Learning Objective 1 
 
Write out your full 
objectives here. 


Pre-Assessment 
 
 
 
 
Formative Assessment 
 
 
 
Post-Assessment 


Clearly and briefly describe your 
pre-assessment 
 
 
 
Clearly and briefly describe your 
formative assessment. 
 
 
Clearly and briefly describe your 
post-assessment 
 


Describe the pre-assessment 
modifications you will implement for 
the students described in Contextual 
Factors. 
 
Describe the formative modifications 
you will implement for the students 
described in Contextual Factors. 
 
Describe the post-assessment 
modifications you will implement for 
the students described in Contextual 
Factors. 
 


 
Suggested Page Length: 2+ pre- and post-assessment instruments, scoring rubrics/keys, and 
assessment plan table 
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SHSU-Assessment Plan 


Rubric 
 


TWS Standard: The teacher uses multiple assessment modes and approaches aligned with learning 
objectives to assess student learning before, during, and after instruction. 
 
Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Alignment with 
Learning 


Objectives and 
Instruction 


Content and methods of 
assessment lack alignment 
with learning objectives or 
lack cognitive complexity. 


Some of the learning 
objectives are assessed through 
the assessment plan, but many 
are not aligned with learning 
objectives in content and 
cognitive complexity. 


Each of the learning 
objectives is assessed 
through the assessment 
plan; assessments are 
aligned with the learning 
objectives in content and 
cognitive complexity. 


 


Clarity of 
Criteria and 


Standards for 
Performance 


The assessments contain no 
clear criteria for measuring 
student performance relative 
to the learning objectives. 


Assessment criteria have been 
developed, but they are not 
clear or are not explicitly 
linked to the learning 
objectives. 


Assessment criteria are 
clear and are explicitly 
linked to the learning 
objectives. 


 


Multiple Modes 
and Approaches 


The assessment plan includes 
only one assessment mode 
and does not assess students 
before, during, and after 
instruction. 


The assessment plan includes 
multiple modes but all are 
either pencil/paper based (i.e., 
they are not performance 
assessments) and/or do not 
require the integration of 
knowledge, skills, and 
reasoning ability. 


The assessment plan 
includes multiple 
assessment modes 
(including performance 
assessments, lab reports, 
research projects, etc.) and 
assesses student 
performance throughout 
the instructional sequence. 


 


Technical 
Soundness 


Assessments are not valid; 
scoring procedures are absent 
or inaccurate; items or 
prompts are poorly written; 
directions and procedures are 
confusing to students. 


Assessments appear to have 
some validity; most scoring 
procedures are explained; most 
items or prompts are clearly 
written; most directions and 
procedures are clear to 
students. 


Assessments appear valid; 
scoring procedures are 
explained; items or 
prompts are clearly 
written; directions and 
procedures are clear to 
students. 


 


Adaptations 
Based on the 


Individual Needs 
of Students (i.e., 


Special 
Education, RtI, 
ELLs, 504, GT, 


etc.) 


Teacher does not adapt 
assessments to meet the 
individual needs of the 
students or these assessments 
are inappropriate. 


Teacher makes adaptations to 
assessments that are 
appropriate to meet the 
individual needs of most 
students. 


Teacher makes 
adaptations to assessments 
that are appropriate to 
meet the individual needs 
of students. 
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SHSU-Design for Instruction 
 


TWS Standard 
The teacher designs instruction for specific learning objectives, student characteristics and needs, and 
learning contexts. 
 
Task 
Describe how you will design your unit instruction related to unit objectives, students’ characteristics and 
needs, and the specific learning context. 
 
Prompt 


• Results of pre-assessment. Use a visual organizer (i.e., table, graph, or chart). After 
administering the pre-assessment, analyze student performance relative to learning objectives.  
Depict the results of the pre-assessment in a format that allows you to find patterns of student 
performance relative to each learning objective. Describe the pattern(s) you find that will guide 
your instruction or modification of the learning objectives. 


• Unit overview.  Provide an overview of your unit.  Use a visual organizer such as a block plan or 
outline to make your unit plan clear.  Include the topic or activity you are planning for each 
day/period.  Also indicate the objective or objectives (coded from your Learning Objectives 
section) that you are addressing in each activity.  Make sure that every objective is addressed by 
at least one activity and that every activity relates to at least one objective. 


• Activities.  Describe at least three unit activities that reflect a variety of instructional 
strategies/techniques and explain why you are planning those specific activities.  In your 
explanation for each activity, include: 


 how the content aligns to your instructional objective(s); 
 how the activity stems from your pre-assessment information and contextual 


factors; 
 what materials and technology you will need to implement the activity; and 
 how you plan to assess student learning during and following the activity (i.e., 


formative assessment). 
• Technology.  Describe how you and your students will use technology in this unit. How will you 


integrate technology to make a significant contribution to teaching and learning?  
 
Suggested Page Length: 3+ visual organizers 
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SHSU-Design for Instruction 


Rubric 
 


TWS Standard: The teacher designs instruction for specific learning objectives, student 
characteristics and needs, and learning contexts. 


Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Alignment with 
Learning 


Objectives  


Few lessons are explicitly linked 
to learning objectives. Few 
learning activities, assignments, 
and resources are aligned with 
learning objectives. Not all 
learning objectives are covered 
in the design. 


Most lessons are explicitly 
linked to learning objectives. 
Most learning activities, 
assignments, and resources are 
aligned with learning 
objectives. Most learning 
objectives are covered in the 
design. 


All lessons are explicitly linked 
to learning objectives. All 
learning activities, assignments, 
and resources are aligned with 
learning objectives. All learning 
objectives are covered in the 
design. 


 


Accurate 
Representation of 


Content 


Teacher’s use of content appears 
to contain numerous 
inaccuracies. Content seems to 
be viewed more as isolated skills 
and facts rather than as part of a 
larger conceptual structure.  
Content is not appropriately 
aligned with developmental level 
of students. 


Teacher’s use of content 
appears to be mostly accurate.  
Majority of the content is 
aligned with developmental 
level of students.  Shows some 
awareness of the big ideas or 
structure of the discipline. 


Teacher’s use of content 
appears to be accurate including 
the depth and rigor appropriate 
to the developmental level of 
students. Focus of the content is 
congruent with the big ideas or 
structure of the discipline. 


 


Organized Lesson 
and Unit 
Structure 


The lessons within the unit are 
not logically organized (i.e., 
sequenced) and are not useful in 
moving students toward 
achieving the learning 
objectives. 


The lessons within the unit 
have some logical organization 
and appear to be somewhat 
useful in moving students 
toward achieving the learning 
objectives. 


The lessons within the unit are 
logically organized and appear 
to be useful in moving students 
toward achieving the learning 
objectives. 


 


Use of a Variety of 
Instruction, 
Activities, 


Assignments and 
Resources 


Little variety of instruction, 
activities, assignments, and 
resources. Heavy reliance on 
textbook or single resource (i.e., 
worksheets). 


Some variety of instruction, 
activities, assignments, and 
resources but with limited 
contribution to student 
learning. 


Significant variety across 
instruction, activities, 
assignments, and/or resources. 
This variety makes a clear 
contribution to student learning. 


 


Use of Contextual 
Information and 


Data to Select 
Appropriate and 


Relevant 
Activities, 


Assignments and 
Resources 


Instruction has not been designed 
with reference to contextual 
factors and pre-assessment data. 
Activities and assignments do 
not appear productive and 
appropriate for each student. 


Most instruction has been 
designed with reference to 
contextual factors and pre-
assessment data.  Most 
activities and assignments 
appear productive and 
appropriate for each student. 


Instruction has been designed 
with reference to contextual 
factors and pre-assessment 
data. Activities and 
assignments are productive and 
appropriate for each student. 


 


Significant Use of 
Technology 


Technology not integrated or not 
integrated to enhance teaching 
and learning. 


Teacher uses technology but it 
does not make a significant 
contribution to teaching and 
learning.  


Teacher integrates appropriate 
technology that makes a 
significant contribution to 
teaching and learning.   
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SHSU-Instructional Decision-Making 
 


TWS Standard 
The teacher uses on-going analysis of student learning to make instructional decisions. 
 
Task 
Provide two significant examples of instructional decision-making* based on students’ learning or 
responses. 
 
Prompt 


• Instructional Decision #1.  Think of a time during your unit when one or more student(s) caused 
you to modify your original design for instruction.  (The resulting modification may affect other 
students as well.)  Cite specific evidence to support your answers to the following: 


 Describe the learning or response that caused you to rethink your plans.  This 
learning or response may come from a planned formative assessment or another 
source (not the pre-assessment). 
 Describe what you did next and explain why you thought this would improve 


student progress toward the learning objective. 
 


• Instructional Decision #2.  Think of a time during your unit when one or more student(s) caused 
you to modify your original design for instruction.  (The resulting modification may affect other 
students as well.)  Cite specific evidence to support your answers to the following: 


 Describe the learning or response that caused you to rethink your plans.  This 
learning or response may come from a planned formative assessment or another 
source (not the pre-assessment). 
 Describe what you did next and explain why you thought this would improve 


student progress toward the learning objective. 
 


 
Suggested Page Length: 2-3  


            
*Note:  This section is not about classroom management decision-making.  Rather, it is about 
decisions made to improve student learning.  
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SHSU-Instructional Decision-Making 
Rubric 


 
TWS Standard: The teacher uses on-going analysis of student learning to make instructional 
decisions. 
 
Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Sound 
Professional 


Practice 


Instructional decisions are 
inappropriate and not 
pedagogically sound. 


Instructional decisions are 
mostly appropriate, but some 
decisions are not pedagogically 
sound. 


Instructional decisions are 
pedagogically sound (i.e., 
they are likely to lead to 
student learning). 


 


Modifications 
Based on 


Analysis of 
Student Learning 


Teacher treats class as “one 
plan fits all” with no 
modifications. 


Modifications of the 
instructional plan are made to 
address individual student 
needs, but these are not based 
on the analysis of student 
learning, best practice, or 
contextual factors. 


Appropriate modifications 
of the instructional plan 
are made to address 
individual student needs.  
These modifications are 
informed by the analysis 
of student 
learning/performance, 
best practice, or 
contextual factors.  
Explanation of why the 
modifications would 
improve student progress 
was included and 
appropriate. 


 


Alignment 
Between 


Modifications 
and Learning 


Objectives 


Modifications in instruction 
lack alignment with learning 
objectives. 


Modifications in instruction are 
somewhat aligned with 
learning objectives. 


Modifications in 
instruction are aligned 
with learning objectives.  
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SHSU-Analysis of Student Learning 
 


TWS Standard 
The teacher uses assessment data to profile student learning and communicate information about 
student progress and achievement. 
 
Task 
Analyze your assessment data, including pre/post assessments and formative assessments to determine 
students’ progress related to the unit learning objectives.  Use visual representations and narrative to 
communicate the performance of the whole class, subgroups, and two individual students.  Conclusions 
drawn from this analysis should be provided in the Reflection and Self-Evaluation section. 
 
Prompt 
In this section, you will analyze data to explain progress and achievement toward learning objectives 
demonstrated by your whole class, a selected subgroup of students, and two individual students. 
 


• Whole class.  To analyze the progress of your whole class: 
o complete the Whole Class Table of Results*;    
o create a graph** that communicates the overall extent to which your students made 


progress on the unit (from Unit Pre-Assessment Mean to Unit Post-Assessment Mean) 
toward the learning criterion that you identified for each learning objective (identified in 
your Assessment Plan section); and  


o Summarize, in a narrative, what the graph tells you about your students’ learning in this 
unit (i.e., the number of students met the criterion, etc.). 


• Subgroups.  Select a group characteristic (i.e., performance level, socio-economic status, 
language proficiency, etc.) to analyze in terms of one learning objective.  Provide a rationale for 
your selection of this characteristic to form subgroups (i.e., high- vs. low-performers).  Create one 
graph*** that compares pre- and post-assessment results for the selected subgroup on this 
learning objective.  Summarize what these data show about student learning. 


• Individuals.  Select two students that demonstrated different levels of performance.  Explain why 
it is important to understand the learning of these particular students.  Use pre-, formative, and 
post-assessment data with examples of the students’ work to draw conclusions about the extent to 
which these students attained the learning objectives.  Graphs are not necessary for this 
subsection. 


 
Reminder:   You will provide possible reasons for why your students learned (or did not learn) in the 
next section, Reflection and Self-Evaluation. 
 
Suggested Page Length:  4 + with required charts  
 
*Note:  Whole Class Table Template Required (see Blackboard). 
**Note:  Unit Assessment Mean Graph Required (see Blackboard). 
***Note:  Sub-Group Graph example Required (see Blackboard). 
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SHSU-Analysis of Student Learning 
Rubric 


TWS Standard 
The teacher uses assessment data to profile student learning and communicate information about 
student progress and achievement. 
 
 
Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Clarity and 
Accuracy of 
Presentation 


Presentation is not clear and 
accurate; it does not 
accurately reflect the data. 


Presentation is understandable 
and contains few errors. 


Presentation is easy to 
understand and contains 
no errors of 
representation. 


 


Alignment with 
Learning 


Objectives 


Analysis of student learning 
is not aligned with learning 
objectives. 


Analysis of student learning is 
partially aligned with learning 
objectives and/or fails to 
provide a comprehensive 
profile of student learning 
relative to objectives for the 
whole class, subgroups, and 
two individuals. 


Analysis is fully aligned 
with learning objectives 
and provides a 
comprehensive profile of 
student learning for the 
whole class, subgroups, 
and two individuals. 


 


Interpretation of 
Data 


Interpretation is inaccurate, 
and conclusions are missing 
or unsupported by data. 


Interpretation is technically 
accurate, but conclusions are 
missing or not fully supported 
by data. 


Interpretation is 
meaningful, and 
appropriate conclusions 
are drawn from the data.  


Evidence of 
Impact on 


Student Learning 


Analysis of student learning 
fails to include evidence of 
impact on student learning in 
terms of numbers of students 
who achieved and made 
progress toward learning 
objectives. 


Analysis of student learning 
includes incomplete evidence 
of the impact on student 
learning in terms of numbers of 
students who achieved and 
made progress toward learning 
objectives. 


Analysis of student 
learning includes 
evidence of the impact on 
student learning in terms 
of number of students 
who achieved and made 
progress toward each 
learning. 


 


 
REQUIRED CHARTS AND GRAPHS – See Required Templates and Examples in Blackboard. 


• One table comparing every students’ pre- and post- assessment scores on each objective 
and overall unit 


• One graph (bar or pie) showing the extent to which your class made progress from pre- to 
post- assessment in your unit. 


• One graph (bar or pie) comparing pre- and post-assessments by selected subgroup on the 
one chosen learning objective. 
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SHSU-Reflection and Self-Evaluation 
 


TWS Standard 
The teacher analyzes the relationship between his or her instruction and student learning in order to 
improve teaching practice. 
 
Task 
Reflect on your performance as a teacher and link your performance to student learning results.  Evaluate 
your performance and identify future actions for improved practice and professional growth. 
 
Prompt 


Use evidence from conclusions you have made in your Analysis of Student Learning section. To do so: 


1. Most Successful Learning Objective.  Select the learning objective where your students were 
most successful (first three rubric indicators).  


a. First, explain why they were successful in terms of the objective itself, instructional 
strategies you used, and assessment(s) you used.  


b. Next, explain why they were successful in terms of student characteristics and other 
contextual factors under your control.  


c. Third, use theory and/or research to explain this success.  
d. Finally, discuss the degree to which this objective, your instruction and the assessment(s) 


you used aligned AND the effect this had on student learning. 
 


2. Least Successful Learning Objective.  Select the learning objective where your students were 
least successful (first three rubric indicators).   


a. Provide several hypotheses why some students did not meet this objective and discuss 
these hypotheses in terms of your instruction, the activities you used, and the 
assessment(s) you used. 


b. Next, explain why they were NOT successful in terms of student characteristics and other 
contextual factors NOT under your control.  


c.  Finally, discuss the degree to which this objective, your instruction and the assessment(s) 
you used aligned AND the effect this had on student learning. 


 
3. Implications for Future Teaching.  Explain how you would improve student learning by 


making modifications for future teaching experiences. To do so: 
a. Explain how you would redesign objectives, instruction and the assessment(s) you used. 
b. Explain why these would improve student learning. 


 


4. Implications for Professional Development.  Based on all you have written, explain what 
professional development you might seek to improve your practice. To do so: 


a. Discuss at least two professional learning objectives you will set for yourself as a result 
of this experience.  


b. Describe specific steps you will take to reach each of these objectives. 
c. Identify professional organizations that might support your professional learning 


objectives. 
 
Suggested Page Length:  2 
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SHSU-Reflection and Self-Evaluation 
Rubric 


TWS Standard 
The teacher analyzes the relationship between his or her instruction and student learning in order to 
improve teaching practice. 
Rating 


Indicator 
1 


Indicator Not Met 
2 


Indicator Partially Met 
3 


Indicator Met Score 


Interpretation of 
Student Learning 


No evidence or reasons 
provided to support 
conclusions drawn in 
Analysis of Student 
Learning section. 


Provides evidence but no (or 
simplistic, superficial) reasons 
or hypotheses to support 
conclusions drawn in Analysis 
of Student Learning sections. 


Uses evidence to support 
conclusions drawn in 
Analysis of Student 
Learning section.  
Explores multiple 
hypotheses for why some 
students did not meet 
learning objectives. 


 


Insights on 
Effective 


Instruction and 
Assessment(s) 


Provides no rationale for why 
some objectives or 
assessments were more 
successful than others. 


Identifies the most and least 
successful objectives or 
assessments and superficially 
explores reasons for their 
success or lack thereof (no use 
of theory or research). 


Identifies the most and 
least successful objectives 
and assessments and 
provides plausible reasons 
(based on theory or 
research) for their success 
or lack thereof. 


 


Alignment 
Among 


Objectives, 
Instruction, and 
Assessment(s) 


Does not connect learning 
objectives, instruction, and 
assessment results in the 
discussion of student learning 
and effective instruction 
and/or the connections are 
irrelevant or inaccurate. 


Connects learning objectives, 
instruction, and assessment 
results in the discussion of 
student learning and effective 
instruction, but 
misunderstandings or 
conceptual gaps are present. 


Logically connects 
learning objectives, 
instruction, and 
assessment results in the 
discussion of student 
learning and effective 
instruction. 


 


Implications for 
Future Teaching 


Provides no ideas or 
inappropriate ideas for 
redesigning learning 
objectives, instruction, and 
assessment. 


Provides ideas for redesigning 
learning objectives, 
instruction, and assessment but 
offers no rationale for why 
these changes would improve 
student learning. 


Provides ideas for 
redesigning learning 
objectives, instruction, and 
assessment and explains 
why these modifications 
would improve student 
learning. 


 


Implications for 
Professional 
Development 


Provides no professional 
learning objectives or 
objectives that are not related 
to the insights and 
experiences described in this 
section. 


Presents professional learning 
objectives that are not strongly 
related to the insights and 
experiences described in this 
section and/or provides a 
vague plan for meeting the 
objectives. 


Presents a small number 
of professional learning 
objectives that clearly 
emerge from the insights 
and experiences described 
in this section.  Describes 
specific steps to meet 
these objectives.  
Identifies professional 
organizations. 
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The Renaissance 
Partnership  


For Improving Teacher 
Quality  


 


Teacher Work Sample  


 


• TWS Standard Sections 
o Standards 
o Sources of Evidence 
o Assessment Indicators and Questions 
o Definition of Terms 
o General Consideration 


• Format and Submission Guidelines 
• Sample Scoring Sheet 
• Sample Data Sheet (Analysis of Learning) 
• Framework of Teaching Placement and TWS 


Incorporation 
 


 
June 2002  


The June 2002 scoring guide was developed by representatives from the eleven Renaissance Partnership Project sites: 
California State University at Fresno, Eastern Michigan University, Emporia State University, Idaho State University, 
Kentucky State University, Longwood College, Middle Tennessee State University, Millersville University, Southeast 
Missouri State University, University of Northern Iowa, Western Kentucky University.  
 
 
Notice: The materials in this document were developed by representatives of the Renaissance Partnership institutions and 
may not be used or reproduced without citing the Renaissance Partnership for Improving Teacher Quality 
http://fp.uni.edu/itq  
 


The Renaissance Partnership for Improving Teacher Quality is a Title II federally funded project with 
offices at Western Kentucky University. Director: Roger Pankratz roger.pankratz@wku.edu 
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Contextual Factors 


Scoring Guide  
 


Standard  
The teacher uses information about the learning-teaching context and student individual differences to set 
learning goals, plan instruction and assessment.  
 
Sources of Evidence  
• Contextual Factors  
• Learning Goals  
• Assessment Plan  
• Design for Instruction  
• Instructional Decision Making  
 
Assessment Indicators and Questions  
1. Knowledge of Community, School, and Classroom Factors  


Does the teacher display comprehensive understanding of the characteristics of the community,  
school, and classroom that may affect learning?  


2. Knowledge of Characteristics of Students  
Does the teacher display general and specific understanding of student differences that may affect learning?  


3. Knowledge of Students’ Varied Approaches to Learning  
Does the teacher display general and specific understanding of the different ways students learn that may 
affect learning?  


4. Knowledge of Students’ Skills and Prior Learning  
Does the teacher display general and specific understanding of students’ skills and prior learning that 
may affect learning?  


5. Implications for Instructional Planning and Assessment  
Does the teacher provide specific implications for instruction and assessment based on student  
individual differences and community, school, and classroom characteristics?  


 
Definition of Terms  
• Community: Places where students live (i.e., neighborhoods, towns, cities); school district  
• Learning styles: A general term to describe how students naturally learn and process information  
• Learning modalities: Usually refers to the preferred senses students use for learning, such as visual or 


auditory  
•Skills: Ability to perform processes or tasks  
• Prior learning: Student competencies, experiences, information that may affect learning.  
 
General Considerations  
•Must the teacher provide an implication for every contextual factor described? No.  
•What are specific implications? Those things that will affect planning for instruction and assessment.  
•Must the teacher discuss factors related only to the learning goals featured in the TWS? No, but factors 


discussed should relate to learning of students and should not stray too far from the learning goals.  
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Learning Goals  
Scoring Guide  


 
Standard  
The teacher sets significant, challenging, varied, and appropriate learning goals.  
 
Sources of Evidence  
• Learning Goals  
• Assessment Plan  
• Design for Instruction  
• Instructional Decision-Making  
 
Assessment Indicators and Questions  
1. Significance, Challenge, and Variety  


Do the goals reflect several types or levels of learning and are they significant and challenging?  
2. Clarity  


Are the goals clearly stated as learning outcomes?  
3. Appropriateness for Students  


Are the goals developmentally appropriate? Are they appropriate for prerequisite knowledge, skills, and 
experience? Do the goals meet the needs of the students?  


4. Alignment with National, State or Local Standards  
Are the goals explicitly aligned with national, state, or local standards?  
 


Definition of Terms  
• Types of learning: Knowledge, skills and dispositions  
• Levels of learning: General term used to differentiate between lower levels such as memory, knowledge or 


a simple application; and higher levels that require more complex mental processes, such as analysis, 
making inferences and evaluative judgements  


• National, state, or local standards: General statements about learning expectations or what P-12 students or 
teacher candidates should know and be able to do as required by national, state, or local standards  


• Learning Outcomes: (Learning target as stated in glossary) A general term that is used to replace “learning 
objective” and states more specifically what students should know and be able to do in measurable terms  


• Appropriate for development: Appropriate for the student’s level of learning based on knowledge of his/her 
physical, social, emotional, intellectual development and/ or prior level of achievement  


 
General Considerations  
• How many learning goals should be cited? More than one  
• Must the learning goals be written in a specific format? No  
• Is it acceptable to cite only one type of standard (national, state, local)? Yes  
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Assessment Plan 
Scoring Guide  


 
Standard  
The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student 
learning before, during and after instruction.  
 
Sources of Evidence  
• Assessment Plan  
• Design for Instruction  
 
Assessment Indicators and Questions  
1. Alignment with Learning Goals and Instruction  


Are the learning goals assessed through the assessment plan? Are assessments congruent with the 
learning goals in content and cognitive complexity?  


2. Clarity of Criteria for Performance  
Are assessment criteria clear and explicitly linked to the learning goals?  


3. Multiple Modes and Approaches  
Does the assessment plan include multiple assessment modes? Does the assessment plan assess student 
performance throughout the instructional sequence?  


4. Technical Soundness  
Do the assessments appear to be valid? Are scoring procedures clearly explained? Are directions and 
procedures clear to students?  


5. Adaptations Based on the Individual Needs of Students  
Does the teacher make adaptations to assessments that are appropriate to meet the individual needs of 
students? 
  


Definition of Terms  
• Cognitive complexity: Variety of levels of learning goals, such as Bloom’s Taxonomy.  
• Criteria for performance: The evidence you are going to use to determine the extent to which the student 


will demonstrate performance relative to the learning goals.  
• Assessment mode: Variety of assessment methods used.  
• Valid: An assessment instrument is valid if it measures the learning goals.  
 
General Considerations  
• Must the assessment plan include performance assessment? No, if the teacher includes other modes or 


varieties.  
• How many types of assessments constitute “multiple” assessments? Two or more.  
• What types of validity information should be provided? Content validity (alignment of learning goals and 


content of the assessment).  
• How does the assessor know if directions and prompts are clear to students? Teacher includes directions for 


the assessment.  
• Must there be an adaptation for every assessment included in the assessment plan? No, but if no adaptations 


were needed throughout the TWS, the teacher must give rationale.  
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Design for Instruction  
Scoring Guide  


Standard  
The teacher designs instruction for specific learning goals, student characteristics and needs, and learning 
contexts.  
 
Sources of Evidence  
• Design for Instruction  
• Instructional Decision-Making  
 
Assessment Indicators and Questions 
1. Alignment with Learning Goals  


Are all lessons explicitly linked to learning goals? Are all learning activities, assignments, and resources 
aligned with learning goals? Are all learning goals covered in the design?  


2. Accurate Representation of Content  
Does the teacher’s use of content appear to be accurate? Is the focus of the content congruent with the big 
ideas or structure of the discipline?  


3. Lesson and Unit Structure  
Are lessons within the unit logically organized? Do lessons appear to be useful in moving students toward 
achieving the learning goals?  


4. Use of a Variety of Instruction, Activities, Assignments, and Resources  
Does the instructional design include variety across instruction, activities, assignments, and resources? Does 
this variety clearly contribute to learning?  


5. Use of Contextual Information and Data to Select Appropriate and Relevant Activities, Assignments and 
Resources  
Has instruction been designed with reference to contextual factors and pre-assessment data? Are activities and 
assignments productive and appropriate for each student?  


6. Use of Technology  
Does the teacher integrate appropriate technology that makes a significant contribution to teaching and 
learning? If no technology is used, does the teacher provide a rationale?  
 


Definition of Terms  
• Big ideas: Concepts or principles that are central to the particular topic.  
• Structure of the discipline: Tools or processes of the discipline used to understand the big ideas.  
• Technology: Electronic tools; computers, calculators, cameras, audio-visual recorders, assistive technology, 


or other tools of the discipline (e.g., Microscopes, probes).  
 
General Considerations  
• What constitutes sufficient variety of instruction, activities, assignments, and resources? At least three 


different instructional activities, assignments, or resources.  
• Are published worksheets acceptable? Yes, but not exclusively. Must be contextually appropriate. Must cite 


references.  
• What is appropriate technology integration? Use for either teacher facilitation of student learning or for 


students’ use to facilitate their learning.  
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Instructional Decision Making  
Scoring Guide  


 
Standard  
The teacher uses on-going analysis of student learning to make instructional decisions.  
 
Sources of Evidence  
• Instructional Decision-Making  
• Design for Instruction  
 
Assessment Indicators and Questions 
1. Sound Professional Practice  


Are instructional decisions pedagogically sound?  
2. Modifications Based on Analysis of Student Learning  


Have appropriate modifications of the instructional plan been made to address individual student needs? 
Are these modifications informed by the analysis of student learning/performance, best practices, or 
contextual factors? Are explanations included as to why the modifications would improve student 
progress?  


3. Congruence Between Modifications and Learning Goals  
Are modifications in instruction congruent with learning goals?  


 
Definition of Terms  
• Pedagogically sound: The methods or strategies are appropriate for the specific content and for diversity of 


the learners  
• Modifications: Change from original instructional plan (i.e., materials, learning environment, strategies, 


etc.) based on information about students  
 
General Considerations  
• What constitutes an “appropriate” modification? The modification has the potential to improve student 


learning and/or performance.  
• Must all modifications be informed by student learning/performance, best practice, or demands of the 


context? Yes  
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Analysis of Student Learning 
Scoring Guide  


 
Standard  
The teacher uses assessment data to profile student learning and communicate information about student 
progress and achievement.  
 
Sources of Evidence  
• Analysis of Learning Results  
• Evaluation and Self-Reflection  
 
Assessment Indicators and Questions  
1. Clarity and Accuracy of Presentation  


Is the presentation easy to understand? Is the presentation free of errors?  
2. Alignment with Learning Goals  


Is the analysis aligned with learning goals? Does the analysis provide a comprehensive profile of student 
learning for the whole class, subgroups, and two individuals?  


3. Interpretation of Data  
Is the interpretation of data meaningful? Are appropriate conclusions drawn from the data?  


4. Provides Evidence of Impact on Student Learning  
Does the analysis include evidence of the impact on student learning in terms of the number of students 
who achieved and made progress towards each learning goal?  


 
Definition of Terms  
• Technically accurate: Collect, analyze and accurately report data in graphic and narrative format; 


conclusions must be supported by data  
• Subgroups: A subset of the class based on specific, distinguishing characteristics  
• Comprehensive profile: Both aggregated and disaggregated data that reflect learning goals  
 
General Considerations  
• How does the teacher work sample assessment prompt define a “comprehensive profile” of student 


learning? Pre and post assessment for all learning goals and graphic representation.  
• What data needs to be included for the whole class? For the subgroup(s)? For individual students?  


--Whole class: pre- and post-assessment for all learning goals and graphic representation  
--Subgroups: pre- and post-assessments on one learning goal, graphic representation  
--Individuals: pre-, formative, and post-assessments; specific examples of student work on two learning 
goals.  


• What constitutes “evidence of impact on student learning”? Change in student scores between pre- and 
post-assessments or individual examples of student work.  
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Reflection and Self-Evaluation  
Scoring Guide  


 
Standard  
The teacher reflects on his or her instruction and student learning in order to improve teaching practice. 
  
Sources of Evidence  
• Evaluation and Self-Reflection  
• Analysis of Learning Results  
 
Assessment Indicators and Questions 
1. Interpretation of Student Learning  


Does the teacher use evidence to support conclusions drawn in the Analysis of Student Learning section? 
Does the teacher explore multiple hypotheses for why some students did not meet learning goals?  


2. Insights on Effective Instruction and Assessment  
Does the teacher identify successful and unsuccessful activities and assessments and provide plausible 
reasons (based on theory or research) for their success or lack thereof?  


3. Alignment Among Goals, Instruction, and Assessment  
Does the teacher logically connect learning goals, instruction and assessment results in the discussion of 
student learning and effective instruction?  


4. Implications for Future Teaching  
Does the teacher provide ideas for redesigning learning goals, assessment, and instruction and explain 
why these modifications would improve student learning?  


5. Implications for Professional Development  
Does the teacher present professional learning goals that clearly emerge from the insights and experiences 
described in this section? Does the teacher describe specific steps for meeting these goals?  


 
Definition of Terms  
• Hypotheses: Probable reasons why learning did or did not occur. Possible explanations for why learning did 


or did not occur  
• Professional learning goals: From the TWS experience, what has the teacher identified that he or she needs 


to know and be able to do to improve student learning. The teacher must identify specific steps (e.g., a 
book to read, workshop to attend, teacher to observe etc.)  


 
General Considerations  
• To what extent do research and theory need to be cited? Only to the extent that it is referenced in the TWS.  
• How comprehensive should the professional learning goals be? The professional goals must state what 


needs to be learned and what specific steps need to be taken.  
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Sam Houston State University 
College of Education - Educator Preparation Program 


 


TWS Format and Submission Guidelines 
 


Format Guidelines 
You should refer to the Teacher Work Sample resources.  There are links to numerous examples 
of Teacher Work Samples on the Teacher Work Sample Blackboard Site, and you can contact 
your supervisor and SHSU educator preparation faculty. 
 
Your Teacher Work Sample should follow the following format guidelines: 
 


1. Teacher Work Sample Cover Page (hard copy) should be completed and signed by the 
Teacher Candidate and Classroom Mentor Teacher of the class taught. A completed 
unsigned copy should be the first page of your single file document submitted into 
Tk20© and Turnitin©. 
 


2. Teacher Work Samples should be based on a 1 - 3 week unit of instruction in one class. 
 


3. Table of Contents – include page numbers for the seven sections of the Teacher Work 
Sample and appendices.  Each appendix should be labeled A, B, C, etc. with a short title 
identifying the information it contains. 
 


4. All pages should be double spaced with a 1½ inch left margin with all other margins 1 
inch.  The recommended length of the TWS is approximately 20 typewritten pages (not 
including tables, charts, or graphs).  Required tables, charts, and graphs can be embedded 
within the TWS text (preferred) or included in an appendix. 


 
5. Do not use names of students or teachers (use “student 1” or “my mentor”). 


 
6. Footer on all pages (including appendices) of TWS should include: 


1) 8-digit TWS Scoring ID* 
2) Certification & Specialization 
3) page number 
4) Semester and year (example: Fall 2012)  


 
(*TWS Scoring ID = last 4 digits of SamID + birth month & year in MMYY format) 


 
      (EXAMPLE OF FOOTER:                49730361     EC-6 Generalist/Bilingual        1) 


 
7. Important:  Assemble and submit your Teacher Work Sample with a metal “binder” clip. 


(No staples, folders, notebooks, or sheet protectors.) 
 


8. Submit electronically, your single file document into Tk20© and Turnitin©. 
 


MAKE A COPY FOR YOUSELF AS THE HARD COPY OF YOUR ORIGINAL 
TEACHER WORK SAMPLE WILL NOT BE RETURNED TO YOU. 
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Submission Guidelines: 
 


All TWS submissions (and resubmissions) must be submitted 3 times (Hard Copy, Turnitin©, and Tk20©) 
 
Students should be prepared to submit (by the due date) their TWS in hard copy form and two times 
electronically:  1) through Tk20© and 2) to Turnitin© (see www.turnitin.com) through their supervisor’s 
SHSUOnline course. Further instructions for electronic submissions are posted on the Office of Field 
Experience website and may also be emailed to students. 
 


I. Hard Copy Submission 
 
The date for submitting the Teacher Work Sample is posted on the Office of 
Field Experience website.  All Teacher Work Samples (including resubmissions) 
are to be submitted in hard copy format on or before the submission deadline. 
Teacher Work Samples that are incomplete or submitted late must still be 
submitted but will not be scored.   
(see syllabus for additional details). 
 


II. Electronic Submission 
When submitting their TWS electronically, students should carefully follow the following 
guidelines for submission: 
 
A.  Turnitin Submission in Blackboard or SHSUOnline 
 
1. All electronic text of the TWS should be compiled into one Microsoft Word© document. Do 


not scan your TWS for submission. (If the charts and appendices cannot be imported into 
Microsoft Word©, you are not expected to scan these documents for the Turnitin© submission.) 


 
2. A completed cover sheet (unsigned) in Microsoft Word© should be inserted (pasted) as the first 


page of the TWS. 
 


3. Submit the TWS into your supervisor’s Blackboard or SHSUOnline course. (You will not 
submit your TWS into the “Master” student teaching course.) 


 
 


B. Tk20 Submission 
 
1. It is preferable that the entire TWS is compiled into one Microsoft Word© document. 


 
2. Charts, tables, and graphs can and should be imported into the Microsoft Word© document. 


Students are encouraged but not required, to scan appendix materials (class documents, etc.) in 
for the Tk20© submission.  


 
3. Paste a completed cover sheet (unsigned) into the one Microsoft Word© document as the first 


page of the TWS. 
 


 
See the TWS Blackboard site (listed as an organization on your 


Blackboard page) for useful links, updated prompts and rubrics, and 
TWS exemplars.  
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8-digit* TWS Scoring Identification Number:   
                *Last 4 digits of SamID + birth month & year in MMYY format 
  


Include TWS Scoring ID, Certification & Specialization, and page number on each page of TWS  
(EXAMPLE OF FOOTER:               49730361       EC-6 Generalist/Bilingual             1) 


 
Sam Houston State University - College of Education 


 


   Teacher Work Sample Cover Page – Spring 2015 
             


        Date Submitted (late/incomplete submissions will not be scored -see syllabus) 
  


Assemble and submit your Teacher Work Sample with a metal “binder” clip. 
                                                                
                                                                     
Name              
 
SamID Number    SHSU email address 
 
 
Permanent Address    
 
*Certification (i.e., EC-6) 
 
*Specialization/Teaching Field 
 (i.e. ESL, RLA, History, etc.)  
         
University Supervisor     
 
 
 Student Teaching Campus   
 
      School District 
 
 TWS classroom - grade level(s)  
 
 TWS subject(s) taught  
 
 
I agree and testify that all materials included in this Teacher Work Sample were completed by me. I 
understand that submission of materials identical to those of another teacher education student constitutes 
academic dishonesty and may lead to dismissal from the teacher education program. (I also grant permission for 
my TWS to be used for faculty research and as an example for future education students.) 
 
 
Signature:  ____________________________________  Date: __________________ 
         Teacher Candidate (required on hard copy only) 
 
Signature:  ____________________________________            Date:    __________________ 
      Classroom Mentor Teacher (required on hard copy only  
 
Students should be prepared to ALSO electronically submit (by the due date) their TWS two times:  
1) through Tk20© and 2) to Turnitin© (See www.turnitin.com) through their supervisor’s Blackboard or SHSUOnline 
course. 
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Sample Data Sheet 
 
TWS Analysis of Learning- Whole Class/Table of Results 


Name Subgroup Objective 1 Increase/ 
Decrease 


(Obj 1) 


Objective 2 Increase/ 
Decrease 


(Obj 2) 


Objective 3 Increase/ 
Decrease 


(Obj 3) 


Unit Pre 
Assessment 


Mean 
(Overall) 


Unit Post 
Assessment 


Mean 
(Overall) 


Increase/ 
Decrease 
(Overall) 


 Ethnicity* Pre Post  Pre Post  Pre Post     
Student 1 A 60 85 I 40 90 I 90 50 D 63 75 I 
Student 2 W 96 90 D 75 96 I 96 90 D 89 92 I 
Student 3 W 69 87 I 35 69 I 69 87 I 58 84 I 
Student 4 O 9 65 I 88 86 D 55 65 I 51 72 I 
Student 5 H 56 66 I 85 56 D 50 66 I 64 63 D 
Student 6 W 32 73 I 100 32 D 52 73 I 61 59 D 
Student 7 A 87 99 I 87 100 I 87 99 I 87 99 I 
Student 8 W 88 90 I 32 88 I 88 90 I 69 89 I 
Student 9 W 75 80 I 56 75 I 75 80 I 69 78 I 
Student 10 W 100 80 D 14 100 I 100 80 D 71 87 I 
Student 11 W 85 99 I 68 85 I 85 99 I 79 94 I 
Student 12 AA 88 89 I 96 88 D 78 89 I 87 89 I 
Student 13 H 35 90 I 85 35 D 65 90 I 62 72 I 
Student 14 AA 100 88 D 87 100 I 95 80 D 61 89 I 
Student 15 W 75 89 I 79 75 D 75 96 I 76 87 I 
              
Class Average  70.33 84.67 I 68.47 78.33 I 77.33 82.27 I 69.8 81.9 I 
 


 *Note: Ethnicity is one example that can fulfill your subgroup requirement. Other possibilities exist including ELL, reading level, gender, etc. A = Asian/Pacific Islander 
AA = African American 
H= Hispanic 
N=Native American 
O= Other 
W= White 
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Dual Student Teaching Placements 


Framework and Sequence to Incorporate Teacher Work Sample 
 


Student teachers should steadily progress from Observing, Tutoring, Assisting, Team 
Teaching, and Teaching in the first week to full teaching responsibility the last 2 to 2 ½ 
weeks.  (Second placements typically do not include writing a TWS.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 


 


BBeeggiinnnniinngg  ooff  ppllaacceemmeenntt - 1 to 2 weeks 
 


Observe, Tutor, Assist, Team Teach, Teach 
 


• Determine TWS designated class and plan “unit” with Classroom Mentor 
Teacher 


• Research TWS Contextual Factors and begin forming TWS Learning Goals 
• Begin Design for Instruction (esp. in TWS designated class) 
           


 
 Middle of placement - 3 to 4 weeks 


 


Complete TWS, increase teaching to full-time 
 


• Teaching responsibility increases to full-time (minimum of 2 to 2 ½ weeks per placement) 
• Conduct Pre-assessments (esp. in TWS designated class) 
• Continue Design for Instruction (esp. in TWS designated class) 
• Teach TWS unit (approximately one week) 
• Conduct Formative assessments (esp. in TWS designated class) 
• Conduct Analysis of Student Learning (esp. in TWS designated class) 
• Instructional Decision-Making (esp. in TWS designated class) 
• Conduct summative assessment of unit (esp. in TWS designated class) 
• Complete classroom components of TWS 
• Reflection and Self-Evaluation 
• Complete writing of TWS 


 


End of placement - 1 to 2 weeks 
 


Complete full-time teaching responsibility 
 


• Continue full-time teaching  
• Submit TWS (hard copy and electronic) on the designed TWS submission day  
• Transition classroom back to mentor 
• Plan to Substitute for Mentor on TWS Scoring Day  
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Single Student Teaching Placement 
Framework and Sequence to Incorporate Teacher Work Sample 


 


Student teachers should steadily progress from Observing, Tutoring, Assisting, Team 
Teaching, and Teaching in the first week, to 3-5 weeks of full-time teaching 
responsibility.  (The second half of the semester typically does not include writing a TWS.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 


 
 


BBeeggiinnnniinngg  ooff  ppllaacceemmeenntt - 1 to 2 weeks 
 


Observe, Tutor, Assist, Team Teach, Teach 
 


• Determine TWS designated class and plan “unit” with Classroom Mentor 
Teacher 


• Research TWS Contextual Factors and begin forming TWS Learning Goals 
• Begin Design for Instruction (esp. in TWS designated class) 
• Teach full-time in TWS designated class as soon as possible 


 
 


Middle of placement -  10 to 12 weeks 
 


Complete TWS early in semester, increase teaching to full-time 
 


• Teaching responsibility increases to full-time (minimum of 3 to 5 weeks in a single 
placement) 


• Conduct Pre-assessments (esp. in TWS designated class) 
• Continue Design for Instruction (esp. in TWS designated class) 
• Teach TWS unit (approximately one week) 
• Conduct Formative assessments (esp. in TWS designated class) 
• Conduct Analysis of Student Learning (esp. in TWS designated class) 
• Instructional Decision-Making (esp. in TWS designated class) 
• Conduct summative assessment of unit (esp. in TWS designated class) 
• Complete classroom components of TWS 
• Reflection and Self-Evaluation 
• Complete writing of TWS  
• Submit TWS (hard copy and electronic) on the designated TWS submission day   
• Plan to substitute for Mentor on TWS Scoring Day  
• Increase (or continue) full-time teaching responsibility 


 


End of placement - 1 to 2 weeks 
 


Complete full-time teaching responsibility 
 


• Continue full-time teaching  
• Transition classroom back to mentor 
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SAM HOUSTON STATE UNIVERSITY 


 


 


APPENDIX B  


OTHER EVALUATIONS 


 
EVALUATIONS OF STUDENT TEACHERS 


Form A* - University Supervisors (4) 


Form B  - Student Teachers (2) & Mentors (2) 


Form C  - Mentors (2) 


Form D* - Mentors (2) & University Supervisors 


Focused Content Evaluations 


 


EVALUATIONS COMPLETED BY STUDENT TEACHERS 


Evaluation of Classroom Mentor Teachers* 


Evaluation of University Supervisor*  


Evaluation of SHSU Educator Preparation Program* 


EVALUATION OF CLASSROOM MENTOR TEACHER 


Evaluation of Classroom Mentor Teachers-Completed by University Supervisors* 


*Reported through Tk20© CampusTools™ HigherEd 







 
 


Student Teacher:_____________________________  Supervisor:_____________________________ Subject/Grade:______________/_____ District _______________________ 


Campus: _________________________ Mentor: _______________________________ Date:_____/_____/_______ Begin_____:_____ End_____:_____ Total Min.___________ 


S A M  H O U S T O N  I N N O V A T I V E  P A R T N E R S H I P S  W I T H  S C H O O L S  ( S H I P S )  
         Observation Summary      S T U D E N T  T E A C H I N G  E V A L U A T I O N  F O R M  A                Summative Appraisal 


(Based on the Professional Development and Appraisal System and the SHSU Institutional Standards for Educator Preparation Programs)
Domain I: Active, Successful Student Participation in the Learning Process 
  


Exceeds  
(x 5) 


 
Proficient  


(x 3) 


 
Below  
(x  1) 


Unsatis-
factory  
(x 0) 


 


 
1. Engaged in learning 
 
2. Successful in learning 
 
3. Critical thinking/ 


problem solving 
 
4. Self-directed 
 
5. Connects learning 
 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 


 
 
 
 
 
 
 
 
 
 
 


TOTAL 
 


SUBTOTAL 
     


 


 
 Total: 20 to 25 Exceeds Expectations 
  12 to 19 Proficient 
  4 to 11 Below Expectations 
  0 to 3 Unsatisfactory 


Comments: 


 
 
 
 
 


Strengths Areas to Address 
 


 
 
 
 
 
 
 


 


Domain II:  Learner-Centered Instruction 
  


Exceeds  
(x 5) 


 
Proficient  


(x 3) 


 
Below  
(x 1) 


Unsatis-
factory 
(x 0)  


 


 
1. Goals and objectives 
 
2. Learner-centered 
 
3. Critical thinking and 


problem solving 
 
4. Motivational strategies 
 
5. Alignment 
 
6. Pacing/sequencing 
 
 
7. Value and importance 
 
8. Appropriate questioning 


and inquiry 
 
9. Use of technology 
 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 
 


6. ____ 
 
 


7. ____ 
 


8. ____ 
 
 


9. ____ 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 
 


6. ____ 
 
 


7. ____ 
 


8. ____ 
 
 


9. ____ 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 
 


6. ____ 
 
 


7. ____ 
 


8. ____ 
 
 


9. ____ 


 
1. ____ 


 
2. ____ 


 
3. ____ 


 
 


4. ____ 
 


5. ____ 
 


6. ____ 
 
 


7. ____ 
 


8. ____ 
 
 


9. ____ 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


TOTAL 


 
SUBTOTAL 


     
 


 Total: 37 to 45 Exceeds Expectations 
  23 to 36 Proficient 
  7 to 22 Below Expectations 
  0 to 6 Unsatisfactory 


Comments: 


Strengths Areas to Address 
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S A M  H O U S T O N  I N N O V A T I V E  P A R T N E R S H I P S  W I T H  S C H O O L S  ( S H I P S )  


S T U D E N T  T E A C H I N G  E V A L U A T I O N  F O R M  A  (page 2) 


 
Domain III:  Evaluation and Feedback on Student Progress 
  


Exceeds  
(x 5) 


 
Proficient  


(x 3) 


 
Below  
(x 1) 


Unsatis-
factory  
(x 0) 


 


 
1. Monitored and  


assessed 
 
2. Assessment and 


instruction are aligned 
 
3. Appropriate assessment 
 
4. Learning reinforced 
 
5. Constructive feedback 
 
6. Relearning and  


re-evaluation 
 


 
1. ____ 


 
 


2. ____ 
 
 


3. ____ 
 


   4. ____ 
 


5. ____ 
 


6. ____ 
 
 


 
1. ____ 


 
 


2. ____ 
 
 


3. ____ 
 


     4. ____ 
 


5. ____ 
 


6. ____ 
 
 


 
1. ____ 


 
 


2. ____ 
 
 


3. ____ 
 


   4. ____ 
 


5. ____ 
 


6. ____ 
 
 


 
1. ____ 


 
 


2. ____ 
 
 


3. ____ 
 


   4. ____ 
 


5. ____ 
 


6. ____ 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
TOTAL 


 
SUBTOTAL 


     
 


 Total: 25 to 30 Exceeds Expectations 
  15 to 24 Proficient 
  5 to 14 Below Expectations 
  0 to 4 Unsatisfactory 


Comments: 


 
 
 


Strengths Areas to Address 
 


 
 
 
 
 
 


 


____________________________  ________________________________ 
Supervisor signature                    Student Teacher signature 
 
Copy 1- Supervisor   Copy 2- Candidate   Copy 3- Campus Administrator  


Domain IV: Management of Student Discipline, Instructional Strategies, 
                   Time, and Materials 
  


Exceeds  
(x 5) 


 
Proficient  


(x 3) 


 
Below  
(x 1) 


Unsatis-
factory  
(x 0) 


 


 
1. Discipline procedures 
 
2. Self-discipline and self-


directed learning 
 
3. Equitable teacher-student 


interaction 
 
4. Expectations for  


behavior 
 
5. Redirects disruptive 


behavior 
 
6. Reinforces desired 


behavior 
 
7. Equitable and varied 


characteristics 
 
8. Manages time and 


materials 
 


 
1. ____ 


 
2. ____ 


 
 


3. ____ 
 
 


4. ____ 
 
 


5. ____ 
 
 


6. ____ 
 
 


7. ____ 
 
 


8. ____ 
 
 


 
1. ____ 


 
2. ____ 


 
 


3. ____ 
 
 


4. ____ 
 
 


5. ____ 
 
 


6. ____ 
 
 


7. ____ 
 
 


8. ____ 
 
 


 
1. ____ 


 
2. ____ 


 
 


3. ____ 
 
 


4. ____ 
 
 


5. ____ 
 
 


6. ____ 
 
 


7. ____ 
 
 


8. ____ 
 
 


 
1. ____ 


 
2. ____ 


 
 


3. ____ 
 
 


4. ____ 
 
 


5. ____ 
 
 


6. ____ 
 
 


7. ____ 
 
 


8. ____ 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


TOTAL 


 
SUBTOTAL 


     
 


 Total: 34  to  40 Exceeds Expectations 
  20  to  33 Proficient 
  6  to  19 Below Expectations 
  0  to  5 Unsatisfactory 


Comments: 
 
 
 
 
 


Strengths Areas to Address 
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2004 PDAS Revision 


 


Appraisal Framework 
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Revised June 2004 


P R O F E S S I O N A L  D E V E L O P M E N T  A N D  A P P R A I S A L  S Y S T E M  
APPRAISAL FRAMEWORK 


Domain I: Active, Successful Student Participation in the Learning Process 
Evaluation Dimensions:   
a. Quantity and quality of active student participation in the learning process is evident.
b. Students are challenged by instruction and make connections to work and life applications, both within the discipline and with other disciplines.


E V A L U A T I O N  C R I T E R I A
Exceeds Expectations 


ALMOST ALL OF THE 


Proficient 


MOST OF THE 


Below Expectations 


SOME OF THE 


Unsatisfactory 


LESS THAN HALF OF THE 


1. Students are actively engaged in
learning.


1. Students are actively engaged in
learning.


1. Students are actively engaged in
learning.


1. Students are actively engaged in
learning.


2. Students are successful in learning. 2. Students are successful in learning. 2. Students are successful in learning. 2. Students are successful in learning.


3. Student behaviors indicate learning
is at a high cognitive level (e.g.,
critical thinking, creative thinking,
problem solving, etc.).


3. Student behaviors indicate learning
is at a high cognitive level (e.g.,
critical thinking, creative thinking,
problem solving, etc.).


3. Student behaviors indicate learning
is at a high cognitive level (e.g.,
critical thinking, creative thinking,
problem solving, etc.).


3. Student behaviors indicate learning
is at a high cognitive level (e.g.,
critical thinking, creative thinking,
problem solving, etc.).


4. Students are self-directed/self-
initiated as appropriate to the lesson
objectives.


4. Students are self-directed/self-
initiated as appropriate to the lesson
objectives.


4. Students are self-directed/self-
initiated as appropriate to the lesson
objectives.


4. Students are self-directed/self-
initiated as appropriate to the lesson
objectives.


5. Students are connecting learning to
work and life applications, both
within the discipline and with other
disciplines.


5. Students are connecting learning to
work and life applications, both
within the discipline and with other
disciplines.


5. Students are connecting learning to
work and life applications, both
within the discipline and with other
disciplines.


5. Students are connecting learning to
work and life applications, both
within the discipline and with other
disciplines.
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Revised June 2004 


Domain II: Learner-Centered Instruction 
Evaluation Dimensions:   
a. The instructional content is based on appropriate goals and objectives.
b. The instructional content includes basic knowledge and skills, as well as central themes and concepts, both within the discipline and with other disciplines.
c. The instructional strategies are aligned with learning objectives and activities, student needs, and work and life applications, both within the discipline and with
other disciplines. 
d. The instructional strategies promote application of learning through critical thinking and problem solving.
e. The teacher uses appropriate motivational and instructional strategies which successfully and actively engage students in the learning process.


E V A L U A T I O N  C R I T E R I A
Exceeds Expectations 


ALMOST ALL OF THE TIME 


Proficient 


MOST OF THE TIME 


Below Expectations 


SOME OF THE TIME 


Unsatisfactory 


LESS THAN HALF OF THE TIME 


1. Objectives and goals include basic
knowledge/skills and central
themes/concepts of the discipline.


1. Objectives and goals include basic
knowledge/skills and central
themes/concepts of the discipline.


1. Objectives and goals include basic
knowledge/skills and central
themes/concepts of the discipline.


1. Objectives and goals include basic
knowledge/skills and central
themes/concepts of the discipline.


2. Instructional content is learner-
centered (e.g., relates to the
interests and varied characteristics
of students).


2. Instructional content is learner-
centered (e.g., relates to the
interests and varied characteristics
of students).


2. Instructional content is learner-
centered (e.g., relates to the
interests and varied characteristics
of students).


2. Instructional content is learner-
centered (e.g., relates to the
interests and varied characteristics
of students).


3. Instructional strategies promote
critical thinking and problem
solving.


3. Instructional strategies promote
critical thinking and problem
solving.


3. Instructional strategies promote
critical thinking and problem
solving.


3. Instructional strategies promote
critical    thinking and problem
solving.


4. Instructional strategies include
motivational techniques to
successfully and actively engage
students in the learning process.


4. Instructional strategies include
motivational techniques to
successfully and actively engage
students in the learning process.


4. Instructional strategies include
motivational techniques to
successfully and actively engage
students in the learning process.


4. Instructional strategies include
motivational techniques to
successfully and actively engage
students in the learning process.


5. Instructional strategies are aligned
with the objectives, activities,
student characteristics, prior
learning, and work and life
applications, both within the
discipline and with other disciplines.


5. Instructional strategies are aligned
with the objectives, activities,
student characteristics, prior
learning, and work and life
applications, both within the
discipline and with other disciplines.


5. Instructional strategies are aligned
with the objectives, activities,
student characteristics, prior
learning, and work and life
applications, both within the
discipline and with other disciplines.


5. Instructional strategies are aligned
with the objectives, activities,
student characteristics, prior
learning, and work and life
applications, both within the
discipline and with other disciplines.


6. The teacher varies activities
appropriately and maintains
appropriate pacing and sequencing
of instruction.


6. The teacher varies activities
appropriately and maintains
appropriate pacing and sequencing
of instruction.


6. The teacher varies activities
appropriately and maintains
appropriate pacing and sequencing
of instruction.


6. The teacher varies activities
appropriately   and maintains
appropriate pacing and sequencing
of instruction.
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Revised June 2004 


Domain II: Learner-Centered Instruction, continued 


7. The teacher emphasizes the value
and importance of the
activity/content.


7. The teacher emphasizes the value
and importance of the
activity/content.


7. The teacher emphasizes the value
and importance of the
activity/content.


7. The teacher emphasizes the value
and importance of the
activity/content.


8. The teacher uses appropriate
questioning and inquiry techniques
to challenge students.


8. The teacher uses appropriate
questioning and inquiry techniques
to challenge students.


8. The teacher uses appropriate
questioning and inquiry techniques
to challenge students.


8. The teacher uses appropriate
questioning and inquiry techniques
to challenge students.


9. The teacher makes appropriate and
effective use of available technology
as a part of the instructional
process.


9. The teacher makes appropriate and
effective use of available technology
as a part of the instructional
process.


9. The teacher makes appropriate and
effective use of available technology
as a part of the instructional
process.


9. The teacher makes appropriate and
effective use of available technology
as a part of the instructional
process.
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Revised June 2004 


Domain III: Evaluation and Feedback on Student Progress 
Evaluation Dimensions:  
a. The teacher aligns assessment and feedback with goals and objectives and instructional strategies.
b. The teacher uses a variety of evaluation and feedback strategies which are appropriate to the varied characteristics of the students.


E V A L U A T I O N  C R I T E R I A
Exceeds Expectations 


ALMOST ALL OF THE TIME 


Proficient 


MOST OF THE TIME 


Below Expectations 


SOME OF THE TIME 


Unsatisfactory 


LESS THAN HALF OF THE TIME 


1. Academic progress of students is
monitored and assessed.


1. Academic progress of students is
monitored and assessed.


1. Academic progress of students is
monitored and assessed.


1. Academic progress of students is
monitored and assessed.


2. Assessment and feedback are
aligned with goals and objectives
and instructional strategies.


2. Assessment and feedback are
aligned with goals and objectives
and instructional strategies.


2. Assessment and feedback are
aligned with goals and objectives
and instructional strategies.


2. Assessment and feedback are
aligned with goals and objectives
and instructional strategies.


3. Assessment strategies are
appropriate to the varied
characteristics of students.


3. Assessment strategies are
appropriate to the varied
characteristics of students.


3. Assessment strategies are
appropriate to the varied
characteristics of students.


3. Assessment strategies are
appropriate to the varied
characteristics of students.


4. Student learning is reinforced. 4. Student learning is reinforced. 4. Student learning is reinforced. 4. Student learning is reinforced.


5. Students receive specific
constructive feedback.


5. Students receive specific
constructive feedback.


5. Students receive specific
constructive feedback.


5. Students receive specific
constructive feedback.


6. The teacher provides opportunities
for relearning and re-evaluation of
material.


6. The teacher provides opportunities
for relearning and re-evaluation of
material.


6. The teacher provides opportunities
for relearning and re-evaluation of
material.


6. The teacher provides opportunities
for relearning and re-evaluation of
material.
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Domain IV: Management of Student Discipline, Instructional Strategies, Time, and Materials 
Evaluation Dimensions:   
a. The teacher effectively implements the discipline-management procedures approved by the district.
b. The teacher establishes a classroom environment which promotes and encourages self-discipline and self-directed learning.
c. The teacher selects instructional materials which are equitable and acknowledge the varied characteristics of all students.
d. The teacher effectively and efficiently manages time and materials.


E V A L U A T I O N  C R I T E R I A
Exceeds Expectations 


ALMOST ALL OF THE TIME 


Proficient 


MOST OF THE TIME 


Below Expectations 


SOME OF THE TIME 


Unsatisfactory 


LESS THAN HALF OF THE TIME 


1. The teacher effectively implements
the discipline-management
procedures approved by the campus.
The teacher participates in the
development of discipline
management procedures and offers
suggestions for improvement.


1. The teacher effectively implements
the discipline-management
procedures approved by the campus.
Any lack of effective implementation
is rare, inadvertent, and does not
seriously compromise the needs of
students or the effective operation of
the classroom or campus.


1. The teacher effectively implements
the discipline-management
procedures approved by the campus.
Any lack of effective implementation
is rare, inadvertent, and does not
seriously compromise the needs of
students or the effective operation of
the classroom or campus.


1. The teacher effectively implements
the discipline-management
procedures approved by the campus.
Any lack of effective implementation
is rare, inadvertent, and does not
seriously compromise the needs of
students or the effective operation of
the classroom or campus.


2. The teacher establishes a classroom
environment which promotes and
encourages self-discipline and self-
directed learning as appropriate.


2. The teacher establishes a classroom
environment which promotes and
encourages self-discipline and self-
directed learning as appropriate.


2. The teacher establishes a classroom
environment which promotes and
encourages self-discipline and self-
directed learning as appropriate.


2. The teacher establishes a classroom
environment which promotes and
encourages self-discipline and self-
directed learning as appropriate.


3. The teacher interacts with students in
an equitable manner, including the
fair application of rules.


3. The teacher interacts with students in
an equitable manner, including the
fair application of rules.


3. The teacher interacts with students in
an equitable manner, including the
fair application of rules.


3. The teacher interacts with students in
an equitable manner, including the
fair application of rules.


4. The teacher specifies expectations
for desired behavior.


4. The teacher specifies expectations
for desired behavior.


4. The teacher specifies expectations
for desired behavior.


4. The teacher specifies expectations
for desired behavior.


5. The teacher intervenes and re-directs
off-task, inappropriate or disruptive
behavior as needed.


5. The teacher intervenes and re-directs
off-task, inappropriate or disruptive
behavior as needed.


5. The teacher intervenes and re-directs
off-task, inappropriate or disruptive
behavior as needed.


5. The teacher intervenes and re-directs
off-task, inappropriate or disruptive
behavior as needed.


6. The teacher reinforces desired
behavior when appropriate.


6. The teacher reinforces desired
behavior when appropriate.


6. The teacher reinforces desired
behavior when appropriate.


6. The teacher reinforces desired
behavior when appropriate.


7. The instructional materials selected
by the teacher are equitable and
acknowledge the varied
characteristics of all students.


7. The instructional materials selected
by the teacher are equitable and
acknowledge the varied
characteristics of all students.


7. The instructional materials selected
by the teacher are equitable and
acknowledge the varied
characteristics of all students.


7. The instructional materials selected
by the teacher are equitable and
acknowledge the varied
characteristics of all students.


8. The teacher effectively and efficiently
manages time and materials.


8. The teacher effectively and efficiently
manages time and materials.


8. The teacher effectively and efficiently
manages time and materials.


8. The teacher effectively and efficiently
manages time and materials.
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PROFESSIONAL DEVELOPMENT AND APPRAISAL SYSTEM 
Scoring Factors and Performance Level Standards 


2004 Revision 


A. CRITICAL ATTRIBUTES  
As described in the Appraisal Framework and the Observation Summary 


B. Scoring Standards for QUALITY  


Exceeds Expectations (Great)  Below Expectations (Limited) 
Proficient (Considerable) Unsatisfactory (Little or None) 


For criteria judged by APPROPRIATENESS (see Scoring Factors listed below) 


SCORING FACTORS 


Strength 
• thinking at high cognitive levels
• depth and complexity
• significant content knowledge
• making connections within and


across disciplines
• connecting learning to work and


life applications


Impact 
• student success
• effective formative and


summative assessment
• multiple forms of assessments
• data-driven decision-making


Variety 
• varied needs and characteristics


of learners
• differentiated instruction
• range of strategies and support


services


Alignment 
• TEKS and district curriculum


alignment
• assessment data
• targeted instruction
• understanding of unified whole


C. Scoring Standards for QUANTITY  
For criteria judged by FREQUENCY/PERCENTAGE OF TIME/REPEATED EVIDENCE 


Exceeds Expectations 
(All/Almost All) 
90-100% 


Proficient 
(Most) 
80-89% 


Below Expectations 
(Some) 
50-79% 


Unsatisfactory 
(Less than Half) 
49% or less 


Consistently: 
• uniformly
• seen from beginning to end
• highly predictable
• seamless routines


Generally: 
• common practice
• predictable
• typical
• prevalent
• as a rule


Occasionally: 
• sporadic
• random
• moderately
• more often than not
• irregular
• seldom


Rarely: 
• infrequent
• nonexistent
• not attempted
• minimal
• hardly ever


Curriculum:  What 
(TEKS/TAKS, district, 
campus, teacher) 


Instruction:  How 
(instructional attributes, 
designs, strategies) 


Quality 
Student 


Performance 


Assessment:  To what extent 
(TEKS/TAKS, district, teacher) 


Thinking at High Cognitive Levels and Making Connections = Strength (PDAS) 


Assessing Student Progress = Impact (PDAS) A
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Sam Houston State University 


“FORM B” 
Student Teacher Reflection/Mentor Teacher Formative Observation 


 
Student Teacher     Classroom Mentor Teacher     Date _________________ 
                 
School District      Campus       Placement (circle one)  1st   2nd  
 
Placement-Grade(s),Subject, etc.     University Supervisor      


(Two “Form B’s” are to be completed - one by the Student Teacher as a reflective self-assessment and one by the Classroom Mentor Teacher - before the Student 
Teaching Seminar held during second or third week of the seven-week placement.) 


COMPLETED BY: 
____________________________________                                                                                            ____________________________________ 
Student Teacher - Signature/date       or                       Classroom Mentor Teacher - Signature/date 
 
OBSERVED AREAS OF STRENGTH-CONTENT (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines):  
 
 
 
 
 
OBSERVED AREAS TO IMPROVE-CONTENT (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines): 
 
 
 
 
 
 
OBSERVED AREAS OF STRENGTH-DELIVERY (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines): 
 
 
 
 
 
 
OBSERVED AREAS TO IMPROVE-DELIVERY (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines): 
 
 
 
 
 
OTHER OBSERVATIONS/RECOMMENDATIONS (State PPR Application Standard II – Management and Standard IV –Professionalism see Guidelines): 
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Sam Houston State University 
“FORM C” 


Final Student Teacher Evaluation by the Classroom Mentor Teacher  
Please forward to the University supervisor on Final Observation  


 
Student Teacher_______________________________________            Placement (circle one) 1st   2nd   Single 
 
School District_________________________________ Campus______________________________________  
 
Placement-Grade(s), Subject, etc. __________________________________________University Supervisor___________________________ 


    
OBSERVED AREAS OF STRENGTH-CONTENT (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines):  
 
 
 
 
 
OBSERVED AREAS TO IMPROVE–CONTENT (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines): 
 
 
 
 
 
OBSERVED AREAS OF STRENGTH-DELIVERY (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines): 
 
 
 
 
 
OBSERVED AREAS TO IMPROVE–DELIVERY (State PPR Application Standard I – Instruction and Standard III – Student Learning; see Guidelines): 
 
 
 
 
 
COMPLIES WITH POLICIES, OPERATING PROCEDURES, AND REQUIREMENTS: 
 
 
 
I understand my responsibilities as a classroom mentor teacher.  I have read the guidelines furnished to me by my 
student teacher.  I feel confident that I have exhibited the best possible qualities of a classroom mentor teacher. 
 
Classroom Mentor Teacher (Signature) _______________________________________________________ Date_________________________ 
 
DO YOU BELIEVE THE STUDENT TEACHER SUCCESSFULLY TRANSFERRED FROM THE ROLE OF STUDENT TO 
THE ROLE OF TEACHER?     (circle one)   YES       NO         COMMENTS:       (May be continued on the back) 


Revised 7/7/09 
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STUDENT TEACHER PERFORMANCE EVALUATION - FORM D 
Technology, Pedagogy and Professional Responsibility, and Disposition/Diversity Proficiency Standards 


Student Teacher Performance Evaluation - Form D is completed by the classroom mentor teacher and the University supervisor. It can be utilized 
as an ongoing evaluation instrument by the student teacher as a tool for reflection and self-assessment. The evaluation will be completed on-line. 
This is a reference for evaluators and student teachers in preparation for evaluation. On the actual evaluation, the student teacher will be rated on a 
scale of 1 to 3 on all items. An indication of not observed will not affect a student’s score. 


Not Observed       (N/O) Rarely (Unsatisfactory) 
(1) 


Sometimes (Exhibits 
Progress) (2)  


TARGET Consistently 
(Proficient) (3)  


 
Technology Standards 


(International Society for Technology in Education – NETS*T) 


Effective teachers model and apply the National Educational Technology Standards for Students (NETS•S) as they design, implement, 
and assess learning experiences to engage students and improve learning; enrich professional practice; and provide positive models for 
students, colleagues, and the community. All teachers should meet the following standards and performance indicators.  
Please assess the teacher candidate on his/her demonstrated ability to: 


1. Facilitate and Inspire Student Learning and Creativity: Teacher candidates use their knowledge of subject matter, teaching and learning, 
and technology to facilitate experiences that advance student learning, creativity, and innovation in both face-to-face and virtual environments.  


Examples of this include, but are not limited to, the demonstration of the following: 
a. promote, support, and model creative and innovative thinking and inventiveness 
b. engage students in exploring real-world issues and solving authentic problems using digital tools and resources 
c. promote student reflection using collaborative tools to reveal and clarify students’ conceptual understanding and thinking, planning, and 
creative processes 


d. model collaborative knowledge construction by engaging in learning with students, colleagues, and others in face-to-face and virtual 
environments 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to facilitate and inspire 
student learning and creativity 


Exhibits progress and growing dedication 
to facilitating and inspiring student 
learning and creativity 


Clearly demonstrates a strong, consistent 
commitment to facilitating and inspiring student 
learning and creativity 
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2. Design and Develop Digital-Age Learning Experiences and Assessments: Teacher candidates design, develop, and evaluate authentic 
learning experiences and assessments incorporating contemporary tools and resources to maximize content learning in context and to develop the 
knowledge, skills, and attitudes identified in the NETS•S.  


Examples of this include, but are not limited to, the demonstration of the following: 
a. design or adapt relevant learning experiences that incorporate digital tools and resources to promote student learning and creativity 
b. develop technology-enriched learning environments that enable all students to pursue their individual curiosities and become active 
participants in setting their own educational goals, managing their own learning, and assessing their own progress 
c. customize and personalize learning activities to address students’ diverse learning styles, working strategies, and abilities using digital 
tools and resources 


d. provide students with multiple and varied formative and summative assessments aligned with content and technology standards and use 
resulting data to inform learning and teaching 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to design and develop 
digital-age learning experiences and 
assessments 


Exhibits progress and growing 
dedication to designing and developing 
digital-age learning experiences and 
assessments 


Clearly demonstrates a strong, consistent 
commitment to designing and developing digital-
age learning experiences and assessments 


 
3. Model Digital-Age Work and Learning: Teacher candidates exhibit knowledge, skills, and work processes representative of an innovative 
professional in a global and digital society.  


Examples of this include, but are not limited to, the demonstration of the following: 
a. demonstrate fluency in technology systems and the transfer of current knowledge to new technologies and situations 
b. collaborate with students, peers, parents, and community members using digital tools and resources to support student success and 
innovation 
c. communicate relevant information and ideas effectively to students, parents, and peers using a variety of digital-age media and formats 


d. model and facilitate effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to 
support research and learning 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to model digital- age work 
and learning 


Exhibits progress and growing 
dedication to modeling digital-age work 
and learning 


Clearly demonstrates a strong, consistent 
commitment to modeling digital-age work and 
learning 
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4. Promote and Model Digital Citizenship and Responsibility: Teacher candidates understand local and global societal issues and 
responsibilities in an evolving digital culture and exhibit legal and ethical behavior in their professional practices.  


Examples of this include, but are not limited to, the demonstration of the following: 
a. advocate, model, and teach safe, legal, and ethical use of digital information and technology, including respect for copyright, intellectual 
property, and the appropriate documentation of sources 
b. address the diverse needs of all learners by using learner-centered strategies and providing equitable access to appropriate digital tools 
and resources 
c. promote and model digital etiquette and responsible social interactions related to the use of technology and information 
d. develop and model cultural understanding and global awareness by engaging with colleagues and students of other cultures using digital-
age communication and collaboration tools 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to promote and model 
digital citizenship and responsibility 


Exhibits progress and growing 
dedication to promoting and modeling 
digital citizenship and responsibility 


Clearly demonstrates a strong, consistent 
commitment to promoting and modeling digital 
citizenship and responsibility 


5. Engage in Professional Growth and Leadership: Teacher candidates continuously improve their professional practice, model lifelong 
learning, and exhibit leadership in their school and professional community by promoting and demonstrating the effective use of digital tools and 
resources.  


Examples of this include, but are not limited to, the demonstration of the following: 
a. participate in local and global learning communities to explore creative applications of technology to improve student learning 
b. exhibit leadership by demonstrating a vision of technology infusion, participating in shared decision making and community building, and 
developing the leadership and technology skills of others 
c. evaluate and reflect on current research and professional practice on a regular basis to make effective use of existing and emerging 
digital tools and resources in support of student learning 
d. contribute to the effectiveness, vitality, and self-renewal of the teaching profession and of their school and community 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to engage in professional 
growth and leadership 


Exhibits progress and growing 
dedication to engaging in professional 
growth and leadership 


Clearly demonstrates a strong, consistent 
commitment to engaging in professional growth and 
leadership 


Comments/Observations: 
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EC-12 Pedagogy and Professional Responsibility (PPR) Standards 
(Teacher Work Sample Processes in parenthesis) 


The beginning teacher is able to demonstrate the following: 
 
PPR STANDARD I- PLANNING CONTENT FOR ALL STUDENTS  
Student Characteristic (Contextual Factors) 
 
(1) 1.1s,1.2s,  1.5s plan lessons that demonstrate a respect and understanding of students’ developmental characteristics and needs, and cultural and 


socioeconomic differences and use instructional approaches to address students’ varied backgrounds, skills, and learning skills, including the needs of 
English language learners; (1.1k-1.3k, 1.5k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to plan 
lessons that demonstrate a respect and 
understanding of all students’ diverse 
characteristics and learning needs including 
needs of ELL 


Exhibits progress and growing knowledge and 
skills to plan lessons that demonstrate a 
respect and understanding of all students’ 
diverse characteristics and learning needs 
including needs of ELL 


Clearly demonstrates strong, consistent 
knowledge and skills to plan lessons that 
demonstrate a respect and understanding of 
all students’ diverse characteristics and 
learning needs including needs of ELL 


 
(2) 1.3s, 1.4s plan lessons with effective instructional approaches that motivate all students to want to learn and achieve. (1.4k, 1.6k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to plan lessons 
with effective instructional approaches that motivate 
all students to learn. 


Exhibits progress and growing knowledge and skills 
to plan lessons with effective instructional 
approaches that motivate all students to learn. 


Clearly demonstrates strong, consistent 
knowledge and skills to plan lessons with 
effective instructional approaches that motivate 
all students to learn. 


 
Content, Pedagogy, and Resources (Learning Goals, Assessment Plan, Design for Instruction) 
 
(3) 1.6s – 1.8s use the TEKS to plan instruction and demonstrate appropriate knowledge of a subject to promote student learning including knowledge of 


common student misconceptions or sources of content error; (1.7k-1.9k) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use TEKS 
and subject knowledge, including common student 
misconceptions or sources of content error, to plan 
instruction that promotes student learning. 


Exhibits progress and growing knowledge and skills to 
use TEKS and subject knowledge, including common 
student misconceptions or sources of content error, to 
plan instruction that promotes student learning. 


Clearly demonstrates strong, consistent 
knowledge and skills to use TEKS and subject 
knowledge, including common student 
misconceptions or sources of content error, to 
plan instruction that promotes student 
learning. 
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(4) 1.9s – 1.11s  & 1.19s-1.23s plan instruction, using the TEKS, that demonstrates an understanding of important content prerequisite relationships, connections 
within the discipline and across disciplines, how content progresses sequentially, explores content from various perspectives, and engages students in content 
by using research-based pedagogical and assessment methods;  (1.9k-1.11k, 1.19-1.21k, 1.23k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
TEKS, research-based pedagogical and 
assessment methods to plan instruction that 
demonstrates an understanding of important 
content prerequisites, various perspectives and 
sequential progress, connections within and 
across the disciplines to engage students in the 
content 


Exhibits progress and growing  
knowledge and skills to use TEKS, research-based 
pedagogical and assessment methods to plan instruction 
that demonstrates an understanding of important content 
prerequisites, various perspectives and sequential 
progress, connections within and across the disciplines 
to engage students in the content 


Clearly demonstrates strong, consistent 
knowledge and skills to use TEKS, research-based 
pedagogical and assessment methods to plan 
instruction that demonstrates an understanding of 
important content prerequisites, various 
perspectives and sequential progress, connections 
within and across the disciplines to engage 
students in the content.  


 
(5) 1.12s – 1.15s develop instructional goals and objectives that are clear, relevant, meaningful, challenging, measureable, and are developmentally appropriate, 


connecting to students’ prior knowledge and skills, background and interests, and different types of learning; (1.12k-1.15k) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to develop 
instructional goals and objectives that are clear, 
relevant, meaningful, challenging, measurable, 
developmentally appropriate and connected to 
students’ prior knowledge, skills, background, 
interest and differentiated learning. 


Exhibits progress and growing  
knowledge and skills to develop instructional goals 
and objectives that are clear, relevant, meaningful, 
challenging, measurable, developmentally 
appropriate and connected to students’ prior 
knowledge, skills, background, interest and 
differentiated learning. 


Clearly demonstrates strong, consistent 
knowledge and skills to develop instructional 
goals and objectives that are clear, relevant, 
meaningful, challenging, measurable, 
developmentally appropriate and connected to 
students’ prior knowledge, skills, background, 
interest and differentiated learning. 


 
(6) 1.16s – 1.18s use and engage students in using various types of materials and other resources including technological tools and resources available outside 


the school (e.g., museums, business and community members). (1.16k-1.18k)  
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
and engage students in using various types of 
materials, resources including technological 
tools and resources available in and outside the 
school building. 


Exhibits progress and growing knowledge and 
skills to use and engage students in using various 
types of materials, resources including 
technological tools and resources available in 
and outside the school building.  


Clearly demonstrates strong, consistent 
knowledge and skills to use and engage 
students in using various types of materials 
and resources including technological tools 
and resources available in and outside the 
school building.   


 
Assessment (Assessment Plan, Instructional Decision Making and Analysis of Student Learning) 
 
(7) 1.24s and 1.26s use a variety of (pre, formative, and post)assessment methods including technology that are appropriate and reflect real-world applications to 


evaluate student achievement of instructional goals and objectives; (1.25k-1.28k) 
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N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use a 
variety of assessment methods including 
technology that are appropriate and reflect 
real-world application to evaluate student 
achievement of goals and objectives.  


Exhibits progress and growing 
knowledge and skills to use a variety of 
assessment methods including technology that 
are appropriate and reflect real-world 
application to evaluate student achievement of 
goals and objectives.  


Clearly demonstrates strong, consistent 
knowledge and skills to use a variety of 
assessment methods including technology 
that are appropriate and reflect real-world 
application to evaluate student achievement 
of goals and objectives.  


 
(8) 1.28s, 1.29s, 3.19s analyze and use assessment results to plan responsive instruction for individual and groups of students learning of instructional goals and 


objectives; (1.31k, 3.19k) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
analyze and use assessment results to plan 
responsive instruction of instructional goals 
and objectives for individual and groups of 
students’ learning. 


Exhibits progress and growing 
.knowledge and skills to analyze and use 
assessment results to plan responsive 
instruction of instructional goals and objectives 
for individual and groups of students’ learning.   


Clearly demonstrates strong, consistent 
.knowledge and skills to analyze and use 
assessment results to plan responsive 
instruction of instructional goals and 
objectives for individual and groups of 
students’ learning. 


 
(9) 1.25s and 1.27s communicate assessment criteria, goals and objectives to students and promote students’ use of self-monitoring and self-assessment of 


learning. (1.29k) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
communicate assessment criteria, goals and 
objectives to students and promote students’ 
use of self-monitoring and self- assessment 
for learning. 


Exhibits progress and growing  
knowledge and skills to communicate 
assessment criteria, goals and objectives to 
students and promote students’ use of self-
monitoring and self- assessment for learning. 


Clearly demonstrates strong, consistent 
knowledge and skills to communicate 
assessment criteria, goals and objectives to 
students and promote students’ use of self-
monitoring and self- assessment for learning. 


 
PPR STANDARD II- FOSTERING A POSITIVE LEARNING CLIMATE FOR ALL STUDENTS 
 
Encourages Respect and Rapport to Foster Learning and Excellence (Instructional Decision Making) 
(10) 2.1s – 2.3 interact with students using strategies of support, cooperation, and respect for all students including the interactions among individuals and 


groups within the learning environment to promote active engagement in learning. (2.1k-2.3k) 
 
 
 
 
 


SHSU Guidelines for Student Teaching p. 85      Spring 2015  







N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
supportive, cooperative and respectful 
interactions with and among all students for 
an engaged learning environment. 


Exhibits progress and growing  
knowledge and skills to promote supportive, 
cooperative and respectful interactions with 
and among all students for an engaged learning 
.environment. 


Clearly demonstrates strong, consistent 
knowledge and skills to promote supportive, 
cooperative and respectful interactions with 
and among all students for an engaged 
learning environment.   


 
Managing Classroom Procedures (Instructional Decision Making) 
(11) 2.6s, 2.7s and 2.10s implement classroom rules, procedures, and  routines, effective management of materials, resources, and technology, organize and 


manage groups of students to work together cooperatively  to promote a productive learning environment; (2.6k, 2.7k, 2.10k) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
implement classroom rules, procedures and 
routines, organize and manage groups of 
students, and effective use of management 
materials including technology to promote a 
cooperative and productive learning 
environment. 


Exhibits progress and growing knowledge and 
skills to implement classroom rules, procedures 
and routines, organize and manage groups of 
students, and  effective use of management 
materials including technology to promote a 
cooperative and productive learning 
environment. 


Clearly demonstrates strong, consistent 
knowledge and skills to implement classroom 
rules, procedures and routines, organize and 
manage groups of students, and effective use 
of management materials including 
technology to promote a cooperative and 
productive learning environment. 


 
(12) 2.8s, 2.9s, 2.11s plan and manage instruction with non-instructional duties, transitions and class time to maximize student learning. (2.8k, 2.9k, 2.11k)   
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to plan and 
manage instruction including non-instructional 
duties, transitions and class time to maximize 
student learning. 


Exhibits progress and growing knowledge and 
skills to plan and manage instruction including non-
instructional duties, transitions and class time to 
maximize student learning.  


Clearly demonstrates strong, consistent 
knowledge and skills to plan and manage 
instruction including non-instructional duties, 
transitions and class time to maximize student 
learning.  


 
Managing Student Behavior (Instructional Decision Making) 


(13) 2.14s – 2.15s communicate and consistently enforce high and realistic expectations for students’ behavior, ethical work habits, and ensure students understand behavior 
expectations and consequences for misbehavior; (2.13k-2.15k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
communicate and consistently enforce high 
and realistic expectations for students’ 
behavior, ethical work habits and ensure 
students understand behavior expectations and 
consequences for misbehavior. 


Exhibits progress and growing. 
knowledge and skills to communicate and 
consistently enforce high and realistic expectations 
for students’ behavior, ethical work habits and 
ensure students understand behavior expectations 
and consequences for misbehavior. 


Clearly demonstrates strong, consistent knowledge 
and skills to communicate and consistently enforce 
high and realistic expectations for students’ 
behavior, ethical work habits and ensure students 
understand behavior expectations and consequences 
for misbehavior.  
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(14) 2.16s- 2.17s use effective and ethical methods and procedures for monitoring and responding to positive and negative student behaviors, and helping students to monitor 
their own behaviors; (2.16k-2.18k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
effective and ethical methods for monitoring 
and responding to positive and negative student 
behaviors, and helping students to monitor their 
own behaviors. 


Exhibits progress and growing knowledge and 
skills to use effective and ethical methods for 
monitoring and responding to positive and negative 
student behaviors, and helping students to monitor 
their own behaviors. 


Clearly demonstrates strong, consistent knowledge 
and skills to use effective and ethical methods for 
monitoring and responding to positive and negative 
student behaviors, and helping students to monitor 
their own behaviors. 


 
(15) 2.18s – 2.21s encourage a physical and emotional environment that is safe, inclusive, respects students’ rights and dignity to promote and maximize learning. (2.19k-2.23k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
encourage a physical and emotional environment 
that is safe, inclusive, respects students’ rights 
and dignity to promote and maximize learning.   


Exhibits progress and growing knowledge and 
skills to encourage a physical and emotional 
environment that is safe, inclusive, respects 
students’ rights and dignity to promote and 
maximize learning.  . 


Clearly demonstrates strong, consistent knowledge 
and skills to encourage a physical and emotional 
environment that is safe, inclusive, respects 
students’ rights and dignity to promote and 
maximize learning.   


 
PPR STANDARD III- IMPLEMENTING RESPONSIVE INSTRUCTION FOR ALL STUDENTS  
Communication and Engaging Students in Learning (Instructional Decision Making, Analysis of Student Learning) 
 
(16) 3.1s – 3.3s use effective communication (oral and written) and interpersonal skills (including verbal and nonverbal) to inform students of directions, content, 


and explanations accurately, clearly, and developmentally appropriate with necessary detail that demonstrates the teacher’s commitment to student learning; 
(3.1k-3.3k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
effective communication (oral and written) and 
interpersonal skills (verbal and nonverbal) to 
inform students of directions, content, and 
explanations accurately, clearly, developmentally 
appropriate and detailed that demonstrates a 
commitment to student learning 


Exhibits progress and growing knowledge and 
skills to use effective communication (oral 
and written) and interpersonal skills (verbal 
and nonverbal) to inform students of 
directions, content, and explanations 
accurately, clearly, developmentally 
appropriate and detailed that demonstrates a 
commitment to student 
 learning 


Clearly demonstrates strong, consistent 
knowledge and skills to use effective 
communication (oral and written) and 
interpersonal skills (verbal and nonverbal) to 
inform students of directions, content, and 
explanations accurately, clearly,  
developmentally appropriate and detailed 
that demonstrates a commitment to student 
learning...  
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(17) 3.4s-3.6s use effective questioning and discussion communication skills to promote active student inquiry, higher-order thinking, and problem solving to 
enable students to listen to others, reflect on and extend their own understanding of content and other possibilities; (3.4k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
effective questioning and discussion 
communication skills to promote active 
student inquiry, higher-order thinking, and 
problem solving to enable students to listen to 
others, reflect on and extend their own 
understanding of content and other 
possibilities. 


Exhibits progress and growing knowledge and 
skills to use effective questioning and 
discussion communication skills to promote 
active student inquiry, higher-order thinking, 
and problem solving to enable students to listen 
to others, reflect on and extend their own 
understanding of content and other 
possibilities. 


Clearly demonstrates strong, consistent 
knowledge and skills to use effective 
questioning and discussion communication 
skills to promote active student inquiry, 
higher-order thinking, and problem solving to 
enable students to listen to others, reflect on 
and extend their own understanding of 
content and other possibilities. 


 
(18) 3.11s- 3.14s, 3.19s use research based instruction and assessment methods that demonstrate an analysis of student learning and ongoing assessment of 


student understanding to promote students’ self-motivation for learning, pace instruction appropriately and flexibly in response to student needs, and engage 
all students intellectually and actively in the learning process. (3.8k-3.11k, 3.14k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
research based instruction and assessment methods 
that demonstrate an analysis of student learning 
and ongoing assessment of student understanding 
to promote students’ self-motivation for learning, 
pace instruction appropriately and flexibly in 
response to student needs, and engage all students 
intellectually and actively in the learning process.   


Exhibits progress and growing knowledge and skills 
to use research based instruction and assessment 
methods that demonstrate an analysis of student 
learning and ongoing assessment of student 
understanding to promote students’ self-motivation 
for learning, pace instruction appropriately and 
flexibly in response to student needs, and engage all 
students intellectually and actively in the learning 
process.   


Clearly demonstrates strong, consistent knowledge 
and skills to use research based instruction and 
assessment methods that demonstrate an analysis of 
student learning and ongoing assessment of student 
understanding to promote students’ self-motivation 
for learning, pace instruction appropriately and 
flexibly in response to student needs, and engage all 
students intellectually and actively in the learning 
process.   


 
Feedback (Assessment Plan, Analysis of Student Learning) 
(19) 3.15s – 3.17s use appropriate communication and formats based on analysis of student’s  learning to provide individual students with timely feedback that is 


accurate, constructive, substantive, and specific to promote each student’s ability to use the feedback to guide and enhance her/his learning. (3.12k, 3.13k)   
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to use 
appropriate communication and formats based 
on analysis of student’s learning to provide 
individual students with timely feedback that 
is accurate, constructive, substantive, and 
specific to promote each student’s ability to 
use the feedback to guide and enhance her/his 
learning. 


Exhibits progress and growing knowledge 
and skills to use appropriate communication 
and formats based on analysis of student’s 
learning to provide individual students with 
timely feedback that is accurate, constructive, 
substantive, and specific to promote each 
student’s ability to use the feedback to guide 
and enhance her/his learning. 


Clearly demonstrates strong, consistent 
knowledge and skills to use appropriate 
communication and formats based on analysis 
of student’s learning to provide individual 
students with timely feedback that is accurate, 
constructive, substantive, and specific to 
promote each student’s ability to use the 
feedback to guide and enhance their learning. 
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Flexibility and Responsiveness (Instructional Decision Making) 


(20)  3.18s, 3.20s respond flexibly to and actively listen for student engagement or non-engagement in learning, and unanticipated learning/teaching opportunities 
to ensure all students learn and succeed. (3.15k, 3.16k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
respond flexibly to and actively listen for 
student engagement or non-engagement in 
learning, and unanticipated learning/ teaching 
opportunities to ensure all students learn and 
succeed. 


Exhibits progress and growing knowledge and 
skills to respond flexibly to and actively listen 
for student engagement or non-engagement in 
learning, and unanticipated learning/teaching 
opportunities to ensure all students learn and 
succeed.  


Clearly demonstrates strong, consistent 
knowledge and skills to respond flexibly to 
and actively listen for student engagement or 
non-engagement in learning, and 
unanticipated learning/teaching opportunities 
to ensure all students learn and succeed.  


 
PPR STANDARD IV- DEMONSTRATING PROFESSIONALISM FOR ALL STUDENTS 
 
Interacting and Communicating with Families (Analysis of Student Learning) 
 
(21) 4.1k – 4.2k and 4.1s – 4.4s  develop knowledge and skills, which demonstrate an understanding of the importance of families’ involvement in their 


children’s education, and working and communicating effectively with families in varied contexts.  
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited development of knowledge 
and skills, for understanding the importance 
of families’ involvement in their children’s 
education, and working and communicating 
effectively with families in varied contexts.  


Exhibits progress and growing development 
of knowledge and skills for  understanding  
the importance of families’ involvement in 
their children’s education, and working and 
communicating effectively with families in 
varied contexts.  


Clearly demonstrates strong, consistent 
development of knowledge and skills for 
understanding the importance of families’ 
involvement in their children’s education, and 
working and communicating effectively with 
families in varied contexts.  


 
Professional Collaboration (Reflection and Self-Evaluation) 
 
(22) 4.5s – 4.11s, 2.12s, 2.13s collaborate professionally with members of the school community including working with volunteers and paraprofessionals in 


accordance with district policies and procedures to achieve school and district educational goals to enhance instruction. by participating in decision making, 
problem solving, and sharing ideas and experiences; assume professional responsibilities and non-teaching duties outside the classroom, as appropriate (e.g., 
volunteer to participate in events and projects, lunch room duty, serve on committees). (4.3k -4.8k) 
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N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
collaborate professionally with members of 
the school community including working 
with volunteers and paraprofessionals in 
accordance with district policies and 
procedures to achieve school and district 
educational goals to enhance instruction by 
participating in decision making, problem 
solving, and sharing ideas and experiences; 
assume professional responsibilities and 
non-teaching duties outside the classroom, 
as appropriate. 


Exhibits progress and growing knowledge and 
skills to collaborate professionally with 
members of the school community including 
working with volunteers and paraprofessionals 
in accordance with district policies and 
procedures to achieve school and district 
educational goals to enhance instruction. by 
participating in decision making, problem 
solving, and sharing ideas and experiences; 
assume professional responsibilities and non-
teaching duties outside the classroom, as 
appropriate. 


Clearly demonstrates strong, consistent 
knowledge and skills to collaborate 
professionally with members of the school 
community including working with 
volunteers and paraprofessionals in 
accordance with district policies and 
procedures to achieve school and district 
educational goals to enhance instruction. by 
participating in decision making, problem 
solving, and sharing ideas and experiences; 
assume professional responsibilities and non-
teaching duties outside the classroom, as 
appropriate. 


 
Continuing Professional Development (Reflection and Self-Evaluation) 
 
(23) 4.12s- 4.15s  use evidence of self-assessment to identify  teaching strengths, challenges, and potential problems, improve teaching performance by seeking 


and participating in various types of professional development opportunities to enhance content, pedagogical and assessment knowledge and skills; (4.9k-
4.12k) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited knowledge and skills to 
use evidence of self-assessment to 
identify teaching strengths, challenges, 
and potential problems, improve teaching 
performance by seeking and participating 
in various types of professional 
development opportunities to enhance 
content, pedagogical and assessment 
knowledge and skills. 


Exhibits progress and growing knowledge and 
skills to use evidence of self-assessment to 
identify teaching strengths, challenges, and 
potential problems, improve teaching 
performance by seeking and participating in 
various types of professional development 
opportunities to enhance content, pedagogical 
and assessment knowledge and skills. 


Clearly demonstrates strong, consistent 
knowledge and skills to use evidence of self-
assessment to identify teaching strengths, 
challenges, and potential problems, improve 
teaching performance by seeking and 
participating in various types of professional 
development opportunities to enhance content, 
pedagogical and assessment knowledge and 
skills. 
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(24) 4.16s - 4.19s use knowledge of legal and ethical requirements to guide professional behavior, maintain accurate student records, and advocate for students 
and the profession. (4.13k-4.18k) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited use knowledge of legal 
and ethical requirements to guide 
professional behavior, maintain accurate 
student records, and advocate for students 
and the profession. 


Exhibits progress and growing use knowledge of 
legal and ethical requirements to guide 
professional behavior, maintain accurate student 
records, and advocate for students and the 
profession. 


Clearly demonstrates strong, consistent 
knowledge and skills to use knowledge of 
legal and ethical requirements to guide 
professional behavior, maintain accurate 
student records, and advocate for students 
and the profession. 


Comments/Observations: 
 
Texas Education Agency, (2010).  Pedagogy and Professional Responsibilities Standards Early Childhood-Grade 12.  Retrieved from http: 
//www.sbec.state.tx.us/sbeconline/standtest/standards. 
Renaissance Partnership for Improving Teacher Quality Project, (2002).  Teacher Work Sample. Retrieved from http://uni.edu/itq 
 


SHSU Dispositions/ Diversity Proficiencies (DDP) for Undergraduate Programs Rubric for Assessment 


This portion of the evaluation is completed by the candidate, mentor teacher, and university professional. Step 1: During student teaching, 
candidates are required to submit 1 or 2 pieces of evidence reflecting progress toward proficiency of each DDP for evaluation by the 
mentor teacher and/or university supervisor. Step 2: During student teaching, the mentor teacher and/or university supervisor will evaluate 
the candidate based on observation and the evidence using the rubric. 


1. Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction. (CF1) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to professional growth 
and instruction. 
 


Exhibits progress towards an attitude 
of reflection and thoughtfulness 
about professional growth and 
instruction. 


Clearly demonstrates an attitude of reflection and 
thoughtfulness about professional growth and instruction. 


 
2. Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem-solving and decision making for diverse 


learners. (CF 2) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited commitment to 
technology use. 


Exhibits progress towards a 
commitment to use technology. 


Clearly demonstrates a strong, consistent commitment to 
use of technology. 
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3. Practices ethical behavior and intellectual honesty. (CF 3) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited commitment to 
ethical behavior and intellectual 
honesty. 


Exhibits progress towards 
demonstrating ethical behavior and 
intellectual honesty. 


Clearly demonstrates ethical behavior and intellectual 
honesty. 
 


 
4. Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices. (CF 3) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited thoughtfulness in 
communication or awareness and 
appreciation of varying voices. 


 


Exhibits progress towards 
demonstrating thoughtfulness in 
communication and an awareness and 
appreciation of varying voices. 


Clearly demonstrates thoughtfulness in communication 
and an awareness and appreciation of varying voices. 
 


 
5. Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or programs to meet the needs of culturally 


and linguistically diverse learners. (CF 3; CF 5) 
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited commitment to 
learners’ individual needs. 


Exhibits progress towards 
demonstrating  knowledge of second 
language acquisition and a commitment 
to adapting instruction or programs to 
meet the needs of culturally and 
linguistically diverse learners 


Clearly demonstrates knowledge of second language 
acquisition and a commitment to adapting instruction 
or programs to meet the needs of culturally and 
linguistically diverse learners. 
 


 
6. Demonstrates ability to be understanding, respectful and inclusive of diverse populations. (CF 3; CF 5) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to understanding and 
exhibiting respect for diverse 
populations. 


Exhibits progress and growing 
dedication to understanding and 
exhibiting respect for diverse 
populations. 


Clearly demonstrates a strong, consistent commitment 
to understanding and exhibiting respect for diverse 
populations. 
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7. Uses assessment as a tool to evaluate learning and improve instruction for all learners. (CF 4)  
N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of the 
purpose of assessment.  


Exhibits progress towards 
demonstration that assessment is 
viewed as a tool to evaluate learning 
and improve instruction. 


Clearly demonstrates, through documentation, that 
assessment is viewed as a tool to evaluate learning 
and improve instruction. 


 
8. Demonstrates a commitment to literacy, inquiry, and reflection. (CF 1; CF 4) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited commitment to 
literacy, inquiry, and reflection. 
 


Exhibits progress towards 
demonstrating a commitment to 
literacy, inquiry, and reflection. 


Clearly demonstrates a commitment to literacy, 
inquiry, and reflection. 
 


 
9. Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor domains. (CF 5) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited awareness of or 
commitment to leading students to 
higher level thinking in cognitive, 
affective and psychomotor domains.  


Exhibits progress towards a belief in 
leading students to higher level thinking 
in cognitive, affective and/or 
psychomotor domains.  


Clearly demonstrates a belief in leading students to 
higher level thinking in cognitive, affective and 
psychomotor domains.  


 
10. Demonstrates a commitment to adapting instruction or programs to meet the needs of diverse learners. (CF 5) 


N/O (Not 
Observed) 


1 
Rarely (Unsatisfactory) 


2 
Sometimes (Exhibits Progress) 


3 
Consistently (Proficient) 


 Exhibits limited commitment to 
learners’ individual needs 


Exhibits progress towards a 
commitment to adapting instruction or 
programs to meet the needs of diverse 
learners. 


Clearly demonstrates a commitment to adapting 
instruction or programs to meet the needs of diverse 
learners. 


 
Comments/Observations: 
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Syllabus Addendum for Student Teachers  
Focused Content Evaluation (FCE) in Math, Social Studies, 
and Foreign Language, and the FCE-Physical Education for 


EC-12 Physical Education Student Teachers 
 
To improve programs, address national accreditation standards, and implement 
actions identified in the continuous review process of Educator Preparation Programs 
at SHSU, numerous program areas have aligned themselves with national Specialty 
Program Areas (SPA).  Among them, Math, Social Studies, Foreign Language and 
*Physical Education SPAs have established criteria related to the content evaluation 
of SHSU student teachers and content evaluator qualifications.  
  


• *EC-12 Physical Education (Classroom Mentor Teachers will evaluate each 
half of the semester using the Physical Education Evaluation Instrument). 


• Math 8-12 (Taught math at the secondary level) 
• Social Studies 8-12 (graduate studies in teaching Social Studies) 
• Foreign Language 8-12 (foreign language educator knowledgeable about 


current instructional approaches) 
 
MATH, SOCIAL STUDIES, FOREIGN LANGUAGE 
Math, Social Studies, and Foreign Language student teachers will be observed and 
evaluated by a qualified Focused Content Observer (FCO) who is secured by the 
university.  The FCO may be full-time university faculty, a university supervisor or 
other qualified evaluator secured by the university.   
 
These student teachers will be expected to present lesson plans to the FCO in 
advance of the observation. FCOs  who are not the student teacher’s University 
Supervisor will be responsible for scheduling an observation of a class (a minimum of 
40 minutes) where the student teacher is actively engaged in teaching a lesson that 
demonstrates knowledge in their content area/teaching field.   
 
Following the observation, the Focused Content Observer will conference with the 
student teacher to discuss the class activity and the related evaluation.  
 
University Supervisors can serve as their student teacher’s Focused Content Observer.   
Meeting the content evaluator qualifications, they  will base their Focused Content 
Evaluation on one or more of their scheduled “Form A” observations, and will 
include discussion of the Focused Content Evaluation with their student teacher in at 
least one of the post-observation conferences.  
 
FCOs will submit their evaluation online on Tk20 within one week of the 
observation.  
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Student Teacher Evaluation of Classroom Mentor Teacher 
 


Sam Houston State University teacher candidates placed into the public schools during the student 
teaching semester are asked to thoughtfully respond to the following items as related to their 
classroom mentor teacher.  Feedback will be analyzed and utilized for training to improve the pool 
of future mentor teachers.  


 
 


I.   CLASSROOM MENTOR TEACHER BACKGROUND INFORMATION 
To assist in determining the diversity of classroom mentor teachers, please respond to the following items 
to the best of your knowledge: 
 
Gender: ○Male  ○Female    Degree Status:    ○Bachelor’s        ○Master’s           ○ Doctorate 
        
Race/Ethnicity: ○American Indian/Alaskan Native  ○Asian or Pacific Islander    


○Black (not of Hispanic origin)  ○ Hispanic  
○White (not of Hispanic origin)  ○Other 


 
 
II.  SHSU EXPECTATIONS FOR CLASSROOM MENTOR TEACHERS  


To assist SHSU in assessing the level of support provided for student teachers, please respond  
“Yes” or “No” (or “not applicable”) to the following items. 


My classroom mentor teacher: 


1. Took time to plan lessons with me. 


2. Observed my teaching. 


3. Provided feedback. 


4. Worked with me to establish effective classroom management procedures for my classroom. 


5. Was prepared for the role of mentor for a student teacher. 


6. Had mentor training or previous experience mentoring student teachers. 


7. Provided appropriate curriculum guides, policy manuals, and materials. 


8. Provided a tour of the building. 


9. Arranged for me to observe in other classrooms. 


10. Arranged for me to attend relevant professional development activities. 


11. Encouraged me to ask questions. 


12. Introduced me to the principal and other staff members. 


13. Explained policy procedures for technology (copyright, fair use policy, etc.) to be used in the 
classroom. 


14. Facilitated opportunities for me to interact with student families through school activities, parent 
teacher conferences, ARD (Admission, Review Dismissal) meetings, etc. 


15. Provided opportunities for me to use information technology to support teaching and learning. 


16. Worked with me to evaluate student outcomes and plan for improved student learning. 
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III. TEACHING PROFICIENCIES OF THE CLASSROOM MENTOR TEACHER  
With the expectation that classroom mentor teachers model the Texas Pedagogy and Professional 
Responsibility Standards, please indicate with what frequency you observed the following teaching 
proficiencies in your mentor. 
  


1 = never 2 = rarely 3 = frequently   4 = most of the time  
  X = not observed/not applicable  


 
Pedagogy And Professional Responsibilities Standards For Texas Educators 


 
DOMAIN I  


1. Competency 001 
Demonstrated an understanding of human developmental processes and applied this knowledge to plan 
instruction and ongoing assessment that motivated students. 


2. Competency 002 
Demonstrated an understanding of student diversity and knew how to plan learning experiences and design 
assessments that were responsive to differences among students and that promoted all students' learning. 


3. Competency 003 
Demonstrated an understanding of procedures for designing effective and coherent instruction and assessment 
based on appropriate learning goals and objectives. 


4. Competency 004 
Demonstrated an understanding of learning processes and factors that impact student learning and 
demonstrated this knowledge by planning effective, engaging instruction and appropriate assessments. 
 


DOMAIN II 
5. Competency 005 


Knew how to establish a classroom climate that fostered learning, equity, and excellence and used this 
knowledge to create a physical and emotional environment that was safe and productive. 


6. Competency 006 
Demonstrated an understanding of strategies for creating an organized and productive learning environment and 
for managing student behavior. 


7. Competency 007 
Demonstrated an understanding and applied principles and strategies for communicating effectively in varied 
teaching and learning contexts. 


 
DOMAIN III 


8. Competency 008 
Provided appropriate instruction that actively engaged students in the learning process. 


9. Competency 009 
Incorporated the effective use of technology to plan, organize, deliver, and evaluate instruction for all students. 


10. Competency 010 
Monitored student performance and achievement; provided students with timely, high-quality feedback; and 
responded flexibly to promote learning for all students. 


 
DOMAIN IV 


11. Competency 011 
Demonstrated an understanding of the importance of family involvement in student's education and knew how 
to interact and communicate effectively with families. 


12. Competency 012 
Enhanced professional knowledge and skills by effectively interacting with other members of the educational 
community and participated in various types of professional activities. 


13. Competency 013 
Demonstrated an understanding and adhered to legal and ethical requirements for educators and was 
knowledgeable of the structure of education in Texas.                                                        


Adopted fall 2009 
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Student Teacher Evaluation of University Supervisor 
 


Sam Houston State University teacher candidates at the conclusion of the student teaching semester are asked to 
thoughtfully respond to the following items as related to their university supervisor.  This feedback will be analyzed 
and utilized for training and to improve the student teaching experience.  
 


 


Using the criteria below, please rate the professional support you received from your university supervisor: 
1 = below expectations  2 = meets expectations  3 = exceeds expectations    


 


4 = outstanding   X = not observed/not applicable 
 


 
Pedagogy and Professional Responsibility Standard I – Has Knowledge of Relevant Content: 
1. Had a thorough knowledge of procedures for the student teaching experience. 
2. Conveyed expectations of you as a student teacher at his/her initial orientation meeting. 
3. Sought to find answers to your questions if the answer was not known when first asked. (select X if not applicable) 
4. Supported your preparation of the Teacher Work Sample (answering specific questions if asked, general guidance, etc.). 


 


PPR Standards III and IV – Engages Student, Provides Timely, Quality Feedback, Fulfills Professional Responsibilities: 
5. Followed scheduled observations with a face-to-face conference (on the same day) and written comments on “Form A.” 
6. Spent an appropriate amount of time (minimum 40 minutes per evaluation) observing you instructing in the classroom.  
7. Incorporated appropriate practices to assess your teaching skills.  


 


PPR Standard III – Utilizes Effective Communication Techniques: 
8. Informed you of your progress during the semester. 
9. Was available to you via phone and email. 
10. Responded in a timely manner to your communications. 
11. Communicated with the classroom mentor teacher(s) throughout the semester. 
12. Assisted with challenges you encountered in interactions with classroom mentor teachers and other public school faculty/staff. (select 


X if not applicable) 
 


PPR Standards II, IV -  Creates Environment of Respect. Fulfills Professional Responsibilities: 
13. Established collegial rapport that facilitated your professional growth. 
14. Kept scheduled observations/appointments with you. 
15. Interacted professionally with you.  
16. Interacted respectfully with you. 
 
Technology Applications Standard II, IV - Uses Task-Appropriate Tools, Communicate in Different Formats: 
17. Facilitated the electronic submission of your Teacher Work Sample into Blackboard and Turnitin. 
18. Established and facilitated at least TWO on-line group discussions on Blackboard Discussion Board (or facilitated your joining another 


supervisor’s Discussion Board). 
 


PPR Standard II, III, and IV – Instructs Responsively, Fosters Learning Climate, Fulfills Professional Responsibilities: 
19. Conveyed an interest in your progress throughout the semester. 
20. Was sensitive to your needs as an individual student teacher. 
21. Enhanced your student teaching experience. 
22. Helped you become a better teacher. 
23. Overall, please rate your university supervisor. 
 
 Adopted Fall 2009 
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University Supervisor Evaluation of Classroom Mentor Teacher 
 


“The University Supervisor Evaluation of Classroom Mentor Teacher” is completed by the 
University Supervisor. It will be completed on-line through Tk20. On the actual evaluation, the 
Classroom Mentor Teacher will be rated on a scale of 1 to 5 on 9 items (an indication of “not 
observed” will not affect a student’s score). 


 
X = Not Observed/Don’t Know/Not Applicable 


1 = to an unsatisfactory degree 
2 = to a basic/low degree 


3 = to an acceptable degree 
4 = to a proficient degree 


5 = to a distinguished degree 
 


1. To what degree do you believe the classroom mentor teacher provided the student teacher 
with an independent work space to review guidebooks, textbooks, grades, lesson plans, 
etc? 
 


2. To what degree do you believe the classroom mentor teacher offered frequent and regular 
constructive feedback for improvement regarding performance? 
 


3. To what degree do you believe the classroom mentor teacher used a variety of methods to 
analyze student teacher performance? 


 
4. To what degree do you believe the classroom mentor teacher assumed a collaborative 


role to assist the student teacher in developing professional skills?  
 


5. To what degree do you believe the classroom mentor teacher demonstrated realistic and 
fair expectations of him/her? 


 
6. To what degree do you believe the classroom mentor teacher guided your student teacher 


through the entire placement? 
 


7. To what degree do you believe the classroom mentor teacher demonstrated familiarity 
with the Student Teacher Guidelines and the Mentor Teacher responsibilities? 


 
8. To what degree do you believe the classroom mentor teacher completed required 


evaluations and paperwork (Form B, C, and D)? 
 


9. To what degree do you believe the classroom mentor teacher communicated with the 
university supervisor early in the placement? 


 
 
Please provide additional comments: 
 


Created  July 2008 
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STANDARDS OF PROFESSIONAL CONDUCT 
FOR STUDENTS IN FIELD EXPERIENCES AND STUDENT TEACHING 


 


Sam Houston State University 
 


Teachers have a responsibility for professional behavior and conduct at all times, as stated in the Code of Ethics and 
Standard Practices for Texas Educators.  Sam Houston State University’s Educator Preparation Program expects the 
highest standards of professional conduct during teacher preparation training and field-based experiences. The 
following categories describe, in general, the level of professionalism expected of its teacher candidates. 


 
I.  Attendance and Punctuality 


 
Attendance and punctuality are required for all classes, tests, seminars, group meetings, small and large group 
collaboration, and for all field-based experiences. 


 
II. Professional Attitude 


 
The teacher candidate’s maturity and commitment to the profession of teaching will be reflected by his/her 
positive attitude. Keeping a positive, professional attitude is crucially important to one’s course work and field 
experiences. 


 
III. Professional Communication Skills 


 
Professionalism in the teacher candidate’s interactions with public school and university personnel and other 
teacher candidates implies (1) active listening, (2) thoughtful responses, and (3) active participation in class and 
field-based experiences. Assuming full professional responsibility also means contributing to small and large group 
interactions, planning sessions, and assuming an active role in one’s professional development. 


 
The teacher candidate’s professional reputation and that of the University rests in one’s field experiences. 
Professional behaviors will communicate the student’s integrity and character. These professional behaviors 
include how well one articulates his/her ideas and beliefs in facilitating instruction, the speech they use, 
interactions with their peers, regard for school district dress and appearance guidelines, and the highest respect for 
teacher-student relationships. 


 
Teacher candidates are not to 1) communicate electronically with P-12 students, including but not 
limited to texting, emailing, calling, or accessing social networking sites, or 2) take pictures of P-12 
students.  Teacher candidates are to communicate with P-12 students only concerning academics or 
classroom learning. All teacher candidates should strongly consider that ANY information in a text 
message or on a social networking site or the internet in general is potentially public information.(added Jan. 2011) 


 
It is extremely important to respect and honor the confidentiality of all interactions with school districts, 
administrators, teachers, and students during field experience. 


 
IV. Honesty and Ethical Behavior Reflecting Good Character 


 
It is imperative, of course, that the teacher candidate’s actions communicate personal and professional integrity. 
For any assignments and examinations, students in field experiences and student teaching will adhere to the 
University policy of personal responsibility for one’s own work and uphold the Pedagogy and Professional 
Responsibilities Standard IV., “The teacher fulfills professional roles and responsibilities and adheres to legal and 
ethical requirements of the profession.” 


 
I have carefully read and agree to abide by these guidelines for professionalism and ethical behavior. I 
further agree that I am responsible for information related to my program and my field experience that is 
posted on the Educator Preparation Services website. 


 
 
Name (Please Print) Signature * Date 


 
*Teacher candidates should expect to acknowledge these standards and the Code of Ethics and Standard Practices for Texas Educators multiple times during their program. 
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SHSU College of Education 
Role and Procedures for the Professional Concerns Committee  


The Professional Concerns Committee represents the faculty and administration of the Educator 


Preparation programs of the College of Education for the purpose of providing feedback regarding 


student dispositions to candidates and to develop recommendations for action of the College 


administration and/ or the University administration, when required. This committee provides 


guidance to candidates and on occasion requires a hearing for candidates with professional 


dispositions concerns. The committee is a standing committee in the College of Education and is 


composed of representative faculty from the Educator Preparation programs across the University.  


The Professional Concerns Committee of the College of Education will investigate alleged violations 


of the Professional Standards of the College of Education or the Code of Student Conduct 


and Discipline, following the procedures in section 5.61 and 5.62 of that Code. 


During the investigation of an allegation, if the student is available, the committee will give the 


student an opportunity to explain the incident. If the committee concludes that the student has 


violated a System or component policy, the committee will determine (but not assess) an appropriate 


disciplinary penalty.  


1. The committee will discuss its findings and determination of an appropriate penalty with 


the student, if the student is available, and will give the student an opportunity either to 


accept or reject the committee’s decision.  


2. If the student accepts the committee’s decision, the student will so indicate in writing 


and waive his or her right to a hearing. The committee may then recommend to the 


Dean of the College or the appropriate administrator that the disciplinary penalty be 


assessed. 


3. If the student does not accept the committee’s decision or does not waive his or her 


right to a hearing, a disciplinary hearing will be scheduled by the Dean of Students in 


accordance with Subsections 5.7 and 5.10 of the Student Code of Conduct and 


Discipline. 


If the student does not execute a written waiver of the hearing process, then the committee chair 


shall prepare a written statement of the professional concern(s) and of the evidence supporting 


such concerns, including a list of witnesses and a brief summary of the testimony to be given by 


each and shall send a notification of such charges and statement to the Dean of Students  and to 


the candidate by certified mail, return receipt requested, addressed to the address appearing in 


the Registrar’s records, or shall hand deliver said document with the student signing a receipt. 
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SHSU College of Education 
Student Rights in Deliberations of the Professional Concerns Committee 


 
 


 


1. The following rights apply to a student who is referred for action to the Professional Concerns 
Committee by the College of Education administration, faculty or staff, a University Student 
Teaching Supervisor or a school district employee at a field experience site.   


a. Right to be informed in writing of all concerns before any hearing may proceed. 


b. Right to waive the notice of referral, 


c. Right to reasonable access to the hearing files, which shall be maintained by the 


Professional Concerns Committee chairperson, 


d. Right to be accompanied by a counselor or advisor who may advise the student privately 


outside the meeting area.  Such a counselor or advisor may not attend the hearing or 


appear in lieu of the student.  


e. Right to review evidence used in disciplinary action against him. 


f. Right to appeal the decision through the appropriate University channels. However, 


neither party may appeal if the committee determines that the concerns about the 


candidate’s professionalism are true, but the only punishment assessed is verbal or 


written warning or disciplinary probation. 


2. A student may not be expelled or suspended prior to an administrative interview by Dean of 
Students.  However, when the presence of a student on campus poses continuing danger to 
persons or property or presents an ongoing threat of disrupting the academic process on the 
University campus or a public or private school field experience site, an interim suspension may 
be imposed.  A hearing or administrative interview by the Professional Concerns Committee or 
the Dean of Students will be scheduled as soon thereafter as practicable.  
 


3. The above stated list of rights is not necessarily exhaustive; and, the student is advised to consult 
the Code of Student Conduct and the Rules and Regulations of the Board of Regents, Texas 
State University System for an unabridged enumeration of his or her rights.  
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FERPA Consent to Release Educational Records and Information 
 


This release represents your written consent to permit Educator Preparation Services of  
Sam Houston State University to disclose educational records specifically listed below 
and any information contained therein to the organizations and individual(s) identified 
below. Release of these records facilitates educational field based experiences. Please 
read this document carefully and fill in all blanks. 
 


I, ____________________________________________________[print full name] am a candidate 
at the Sam Houston State University Educator Preparation Services Program and hereby give my 
voluntary consent and authorize the program to release records as follows: 
 


A. To disclose the following records: 
• Records relating to any of my field-based experiences 
• Records relating to my performance in the field 
• TExES test score results 


 
B. To the following person(s): 


• School districts or other agencies associated with field-based experiences 
• School-based/Agency-based administrators 
• School-based/Agency-based cooperating teachers/mentors 
• Program faculty 


 
C. These records are being released for the purpose of: 


• Conversing and reviewing performance 
• Acquiring feedback 
• Procuring required signatures 


I understand that under the Family Educational Rights and Privacy Act of 1974 (“FERPA” 20 USC 
123g; 34 CFR §99; commonly known as the “Buckley Amendment”) no disclosure of my records 
can be made without my written consent unless otherwise provided for in legal statutes and 
judicial decisions. I also understand that I may revoke this consent at any time (via written request 
to the educator preparation program) except to the extent that action has already been taken upon 
this release. Further, without such a release, I am unable to participate in any field-based 
experiences including 30 clock hours of observation, clinical teaching, student teaching, or 
internships. 


___________________________________________   _________________________ 
Signature of Candidate       Date 
 
Sam ID Number: 
Date of Birth: 
Email: 
Phone Number: 
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Exhibit 1.4.g 


Examples of candidates' assessment and analysis of P-12 student learning 


The Unit Assessment System is a comprehensive system for collecting, analyzing, and using 
evidence for improvements.  Since 2008, the unit has collected thousands of artifacts of 
candidates’ abilities to analyze P-12 student learning, environmental contexts, leadership 
challenges, and other areas in which faculty are interested.  The following sections offer a 
sample of initial and advanced candidates’ abilities to analyze P-12 student learning.  These 
samples were selected as a means of documenting excellent, moderate, and sub-standard student 
performance in analyzing P-12 student learning.  The examples below are not meant to serve as a 
comprehensive overview of candidate abilities across the unit or programs.  While most major 
sources of data are represented in the sections below, additional samples of student work will be 
available during the site visit.  Advanced programs offer a number of portfolios as a means of 
analyzing and assessing P-12 learning.  Examples of portfolio entries are available in Exhibit 
1.4.h and will be available during the site visit. 


 


TWS Example from an EC-6 initial candidates (focusing on 1st Grade)…………………….......2 


TWS Sample from a 4-8 Candidate (Focusing on 4th grade Social Studies)…………………...31  


TWS Sample from a American History Initial Candidate (Focus on 8th Grade)……………….56 


TWS Example from an EC-12 Spanish Initial Candidate…………….........................................85 


 
Additional initial candidate samples and samples of advanced candidate work will be 
available during the site visit. 


  







TWS Example from an EC-6 initial candidates 
(focusing on 1st grade) 
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Contextual Factors 


Community, District, and School 


 Matke Elementary, a title 1 school, is located in Northwest Houston. The ethnic 


make-up of the community is primarily Caucasian and Hispanic. The major occupations 


that drive people to live in the community are manufacturing, retail, and education. The 


crime rate in the population is also higher than the state of Texas over the past ten 


years. The highest level of education for almost half of the residents is a high school 


diploma.  


 The school is a part of Cypress-Fairbanks ISD 52 elementary schools. Cy-Fair 


elementary school classrooms are based on “open concept”. There is one large pod 


and four classrooms with-in the pod. The classrooms are separated by bookshelves, 


cabinets, or patricians. The school district offers many programs to help students 


succeed such as “Club Rewind”, a before and after school program where students 


participate in learning activities. Matke elementary offers SGRI, a pull out reading 


program that helps struggling readers. Classroom teachers also tutor in the morning 


once a week for students who need extra support. The school also pays for a computer 


program “I-Station”. The program is catered to each student and tracks their progress 


on reading. The school is very current in all the new research and ways of teaching.  


 There is a huge support in PTO who helps fund cultural arts activities and field 


trips. The PTO also holds fundraisers that provide funds for technology, playground 


equipment, and landscaping. Every last Thursday and Friday of each month the PTO 







holds a “Spirit Shop” in the cafeteria where students can purchase Matke memorabilia 


and school supplies for as low as ten cents. 


 According to the AEIS report for Matke Elementary, an exemplary campus, 900 


students are enrolled. The ethnic make up for the school is made up of 38% Hispanic, 


37% White, 15% African American, and 8% Asian. Forty-Five percent of the school is 


economically disadvantaged and 37% are eligible for free and reduced lunch. The 


Limited English Proficiency (LEP) student population is 27% and there are 38% of 


students who are at-risk. The goal at Matke, according to the school’s website, is to 


“help each child be happy, productive, and informed citizen. This goal is achieved as 


staff, parents, and community work together to establish an environment which 


promotes high expectations and academic growth”.  


Classroom Factors 


 I taught in a first grade language arts classroom. First grade at Matke Elementary 


is departmentalized. I focused my Teacher Work Sample on the afternoon class which 


was made up of twenty students. There are five tables which seat four students each. 


There are three computers and two laptops used for I-station. Other than computers 


there is no other technology found in this classroom. There is a Smart Board in all the 


math/science rooms, so the students have experience with using one. The curriculum in 


first grade at Matke Elementary can be found on the district website and is consistent 


throughout all the schools in Cy-Fair. They focus mainly on reading and writing 


workshops. Social studies is only taught twenty minutes in this classroom. Recently the 


district cut back on large group time (P.E, Art, Music) in order to focus more on teaching 


and classroom time. There is no time wasted. The students come into the classroom 







and know exactly what to do which explains why there is rarely any behavior problems 


in this class. First grade at Matke has set up their own way to monitor behavior. If the 


students act according to the set rules they get a “clip” which can be turned in for a 


Matke Buck at the end of the day. They can also get clips taken away for unacceptable 


behavior. The bucks can buy anything from line leader to lunch with the teacher.  


Student Factors 


 Of the 20 students, there are 10 girls and 10 boys. The ethnic make-up of the 


students is 13 Whites, 3 African American, 2 mixed-races, 1 Hispanic, and 1 Indian. Two 


have been tested and qualify for gifted and talented, even though they do not receive 


any special programs until second grade. One student was new to the classroom mid-


year and was retained in first grade at her previous school. Two students are pulled out 


for SGRI in reading and those two students also come for morning tutoring with the 


classroom teacher for reading. All the students are native English speakers, but one is 


also fluent in Japanese as she is mixed with Caucasian and Japanese. The student’s 


social skills with one another are greater than what I have experienced in a first grade 


classroom. The class was mature for their age and the teacher expected a lot from them 


and presented them with higher level thinking questions often. They are able to think 


and express what they are feeling in the classroom. Since I came in mid-year, the 


majority of the students in this classroom already knew how to write and read on level. 


They had experience in reading fiction books and they were now getting ready to learn 


to read and write about nonfiction topics. The classroom is run different than I have 


experienced before. There are certain requirements that say the students have to be 


reading and writing independently a certain amount of time each day. This cuts the 







actual lesson time down. The teacher only conducts fifteen-twenty minute mini-lessons 


and the rest of the time is spent on the students doing independent work. Because of 


the students age and ability to sit for long periods of time this worked out well with the 


class. They were aware of the routine and succeeded in it. 


Instructional Implications 


 According to Piaget's Cognitive Stages, the students in my class should be in the 


concrete stage of development. Most of them are in that stage, but some are still in the 


late pre-operational stage. During the pre-operational stage a child has no concept of 


time and is engulfed in their own fantasy world, which they expect everyone else to see. 


While teaching, I will have to acknowledge these characteristics and let the child have 


an active role in his/her learning. The students in my class who are at the concrete 


stage of development are beginning to think abstractly about concrete processes. While 


teaching, I will need to help them explore this new way of thinking by asking questions 


and give them opportunities to talk about what they learned. 


 While I am teaching I also have to remember that this is a title 1 school, the 


students have many different backgrounds and prior knowledge that I will have to 


consider when planning lessons. But because this is an overall smarter class I have set 


my expectations high with passing level at 85%. The students are already paired in 


reading and writing with “buddies”. The classroom teacher put them into pairs according 


to their reading level (high with high, and low with low). I will have them meet a lot as I 


believe in the social part of learning and talking about what you are learning.  


 


  







Learning Goals 


Leaning Goal #1: The Student Will identify the five features of an “All-About Book”. 


Justification: The students will be introduced to All-About Books, which are an example 


of nonfiction writing. This goal is appropriate because the students will be reading non-


fiction books as well as learning how to write them. These features will be seen in their 


non-fiction books throughout their schooling and they will need to learn them young. 


The goal is aligned with the Texas Essential Knowledge and Skill 110.12 (10) 


“Reading/Comprehension of Literary Text/Literary Nonfiction. Students understand, 


make inferences and draw conclusions about the varied structural patterns and features 


of literary nonfiction and respond by providing evidence from text to support their 


understanding”. 


Learning Goal #2: The Student Will identify ways to research topics they are interested 


in. 


Justification: The students need to know what topics fit them the best. Some topics they 


may not know anything about and they need to do some research. The goal aligns with 


the Texas Essential Knowledge and Skill 110.12 (23) “Research/Research Plan. 


Students ask open-ended research questions and develop a plan for answering them. 


Students (with adult assistance) are expected to generate a list of topics of class-wide 


interest and formulate open-ended questions about one or two of the topics”. An 


important part of this goal is to pick topics that interest them in order to engage them in 


learning. 


Learning Goal #3: The Student Will create their own All-About Book. 







Justification: This goal enables the students to write about the topics they have been 


researching and learning about and use the features of an All-About Book on their own. 


This goal is aligned with the Texas Essential Knowledge and Skill 110.12 (19) 


“Writing/Expository and Procedural Texts. Students write expository and procedural or 


work-related texts to communicate ideas and information to specific audiences for 


specific purposes. The student will be able to write brief compositions about topics of 


interest to the student”. The students will enjoy this part of the process as it lets them 


use their creativity in how to express and present their own topics. 


 


Assessment Plan 


Learning Goals Assessments Format of 
Assessment 


Adaptations 


 
Learning Goal 1 


 
The Student Will 
identify the five 


features of an “All-
About Book” 


 


Pre Assessment 


 


 


 


 
 


Formative 
Assessment 


 
 
 
 
 
 


Post Assessment 
 
 
 
 


A list of the features 
of an All About Book 
and features of fiction 
books (a total of 10). 
The students have to 
circle the correct 
features. 
 
 
Walk around and 
observe while they 
are meeting with their 
partners to look at All 
About Books. Who is 
contributing and who 
is not. 
 
 
Administer the same 
paper and pencil test 
as the pre 
assessment. 


Read each feature to 
the students as they 
are taking the 
assessment. 
 
 
 
 
 
Ask questions to the 
ones who are not 
talking such as “what 
are you finding in the 
books?”.  
 
 
 
 
I will mix up the order 
the features were in 
from the pre 
assessment. I will 
again read the 
assessment to the 
students. 







 
 


 


Learning Goal 2 


 


The student will 
identify ways we 


can research topics 
we are interested in. 


 


 


Pre Assessment 


 
 


 


 


 


 
 
 
 
 


Formative 
Assessment 


 
 
 
 
 
 
 
 


Post Assessment 


Individual students 
will be asked to 
explain what different 
ways we can 
research topics are. 
Checklist includes 
books, computer, 
movies, magazines, 
and experts. Mastery 
will be based on how 
many words they get 
on teacher checklist. 
 
 
 
 
 
 
Observations and 
questions while 
students are 
researching their own 
topics.  
 
 
 
 
Individual students 
will be asked to 
explain what different 
ways we can 
research topics are. 
Checklist includes 
books, computer, 
movies, magazines, 
and experts. Mastery 
will be based on how 
many of the 5 words 
they say on teacher 
checklist. 
 


Give one example to 
students who do not 
understand what is 
being asked. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Work one-on-one 
with students who 
need extra support. 
Have them work in 
reading/writing 
buddies if need help 
in researching. 
 
 
Repeat my question; 
no students should 
need me to give 
example as we will 
go over ways to 
research before post 
assessment. 
 
 


 
Learning Goal 3 


 
The Student Will 


create their own All 
About Book.  


 


Pre Assessment 


 


 


The students will 
create a draft of an 
All-About Book on 
the topic they chose 
and researched. The 
draft will be scored 
on a scale of 1-4 (1 


Meet one-on-one with 
students who need 
guidance in creating 
their draft.  
 
 
 
 







 


 


Formative 
Assessment 


 
 
 
 


Post Assessment 


being the lowest and 
4 highest).  
 
 
 
Observations during 
writer’s workshop. 
 
 
 
 
The final copy of the 
All-About Book will 
be taken up and 
scored on the scale 
of 1-4. 


 
 
 
 
Meet one-one-one 
with students 
Reinforce good 
writing strategies. 
 
 
Meet one-on-one with 
students. Reinforce 
good writing 
strategies. 
 


 


 The assessment plan above will provide information on if the students 


comprehend the features, steps, and creating All-About Books. The pre- and post-


assessments for each learning objective are aligned in order to see if each was 


mastered. For learning objective #1, the students will see new vocabulary in the pre-


assessment that will be more familiar to them for the post. They will have to circle the 


features of an All-About book, and not be confused by the fiction features-which they 


have already learned about (see example below*) I used the new vocabulary in the pre-


assessment so when we talk about it during the lesson it will not be the first time the 


students hear it. The mastery level for this objective is 80%. I am confident the students 


will all master this objective as we will be talking about it a lot throughout the unit.  


 The assessment plan for learning objective #2 is less stressful for the students as 


it is not presented in paper and pencil format. The pre- and post-assessments are more 


broad and I will accept many answers. I hope to hear at least one or two ways we can 


research topics of interest during the pre-assessment. The students have prior 


knowledge of using Encyclopedias, which they covered before I was student teaching. 







The mastery level for this objective is also 80%. That would mean the student would 


identify 4 out of the 5 research sources. 


 For learning objective #3, they are expected to create their own All-About Book. 


They have prior knowledge on creating stories and putting details into their stories. I will 


be looking for the organization and details in their draft and final copy as they have had 


lessons on this before. I will be using the rubric that is provided by the district for 


grading writing samples. The rubric is on a 1, 2, 3, 4 scale. Mastery for this objective is 


a 2. I have made it a 2 because this is the first time they have been asked to write 


nonfiction books. I am excited and looking forward to see their ending result.  


 The formative assessment for all 3 objectives is mainly observations. The 


students will be doing a lot of partner and independent work and I will be walking around 


monitoring each individual and pair. If there is something I see the whole class having 


trouble on I will have to make adjustments and teach something over. I will also be 


meeting with individual groups (lower) to see their progress and encourage them.  


 


 


 


 


 


 


 







 


 


 


Name _____________________________ 


 


Circle the features that can be found in All-About books… 
 
Setting 
 


A big All-About title 
 


Characters 
 


Headings 
 


Chapters 
 


A how-to section 
 


Solution 
 


Table of Contents 
 


Beginning, middle, and end 
 


Repeating lines 


 


*Learning Goal #1 pre- and post- assessment. 







Design for Instruction 


 According to my pre-assessment for learning objective #1, the students do not 


have knowledge on the features of All-About Books. Six out of the twenty students 


circled all the features on the page, and when asking one about why they circled all of 


them they stated “I didn’t know any of them”. The average score of the students was 52. 


The scores ranged from 30 to 100. This was very good for me, I knew that my lesson 


would be very beneficial to the students as. I expect that all of them will master or come 


close when they take the post-assessment. 


 The pre-assessment for learning objective #2, where the students had to name 


sources where we can research information about a topic, had results much of the 


same as learning object #1 pre-assessment. Zero out of the twenty said 


magazine/newspaper. I will stress to the class that these are two resources that 


information can be found in. Twelve out of the twenty had said computer. I furthered my 


pre-assessment then what I had planned, and asked the students who had said 


computer where on the computer can we look and only 5 out of the 12 said internet. So 


that is something I will focus on when I am talking about the computer as a source. I will 


use www.globio.com/glossopedia as the site for them to find information. It is an 


educational site that students can use to look up their topics, includes pictures. Two out 


of the twenty said teacher/adult, I accepted this as an expert. It was no surprise to me 


that the whole class said books. This is something they are learning in reading as well in 


their unit on reading nonfiction to find information, so I was happy to not only integrate it 


but to see the students were understanding their reading unit. When teaching, I will 


have one class subject, and as a class we will research about that one topic.  



http://www.globio.com/glossopedia





 The drafts for learning objective #3 were better than I expected. I think because 


of all the practice they have had in writing and the research they have done on their 


topic made for a well written draft. The scores ranged from 1-2. I expect them all to 


master creating their own All-About books and for a lot of them to exceed mastery with 


a score of 3 or 4.  


Unit Overview 


 This unit is for first grade writing. It covers identifying features of an All-About 


book, researching topics, and then using that research to create an All-About book. The 


unit is longer than others because there is a lot to cover. You also have to give the 


students an appropriate amount of time to write. The activities included in this unit give 


time for students to talk with partners about their learning, which I believe is a key to 


success especially for first graders development stage. Students will have the prior 


knowledge of writing stories and how they should be organized and writing details. This 


All-About Book unit integrates what the students are learning in reading about nonfiction 


books. Also what they choose for their topics (animals, countries, sports), could be 


integrated into any other subject! The following is an outline to visually show what is 


planned for each day.  


 


Day Learning Goal Activity 


Wednesday 


January 26, 2011 


1,2 Pre-Assessment 


Friday 1 Students will learn from the 
“experts”. With partners, will 







January 28, 2011 look through All-About books 
and find different features 
they see in each book. Make 
anchor chart with these 
features. 
 
Generate a list of possible 
topics they could write an All-
About book over, something 
that interests them.  


January 31, 2011 2 Post Assessment (#1) 
 
Make anchor chart on 
sources we use to research 
topics. Books, magazines, 
newspapers, computers 
(internet), and experts 
(teachers, parents, or people 
who have studied the topic).  
 
Introduce finding information 
in a book, magazine and 
newspaper. 
 
Have one class subject 
(bears) and create list of 
questions we can ask about 
dogs. Have students look 
through pre-selected books, 
magazines, and newspapers 
about bears for students to 
find the answers to the 
questions. 


Tuesday 


February 1, 2011 


1,2 Review our questions about 
dogs and what we found 
yesterday from using books, 
magazines, and newspapers. 
Refer to anchor chart on 
sources.  
 
Introduce finding information 
on the internet using 
computers using the internet 
site 
www.globio.com/glossopedia. 
 







Take turns with writing buddy 
using computer (only 5 in 
classroom) to find information 
about bears.  


Wednesday  


February 2, 2011 


2,3 Have students choose what 
they will write about. Model 
“trying on” a topic to see if it 
fits-do you know enough 
about the topic to write a 
book on it.  
 
Have students start to 
research their topics using 
what they learned about 
researching in the previous 
days. 


Thursday and Friday 


February 3-4, 2011 


2,3 The students will continue to 
research their topics, meet 
with writing buddy to share 
learning and start writing their 
draft. 
 
Teacher will take up draft for 
pre-assessment grade on 
Friday.  
 
Post assessment #2 


Monday, Tuesday, and 
Wednesday 
 
February 7-9, 2011 


3 Students will meet with their 
writing buddy to review their 
draft and to help make 
suggestions.  
 
Students will continue writing 
their final copy individually.  
 
Take up final copy for a 
grade. (post assessment #3). 


 


Activity One: I will explain to the students when I play tennis, I watch the pros and see 


what they do. And since the students will be writing their own All-About Books they will 


look at what the pros do. We will make an anchor chart titled All-About Books Often 


Have and start to model how I will look at the pros in one book. I see that the book has 







a Big All-About Title, and explain that it is like a watermelon and the seeds are the 


different sections in a book. I then will let the students meet with their reading buddy 


and find other features in All-About Books around the room. I am looking for table of 


contents, headings, chapters, and a how to section. I will walk around and monitor the 


students, and may have to guide them into finding the features I am looking for. We will 


meet back on the floor and add what we found on our anchor chart. This activity goes 


with learning goal #1 as they are finding the features.  


Activity Two: Make anchor chart on ways we could research our topics books, 


magazines, newspapers, internet, and expert. Pick a class topic, bears, and say that is 


what I am going to write my All-About book over and I need help from them to find 


information. Generate a list of questions that we may have about bears. Model looking 


in books, magazines, and newspapers to find information and how I would write it down. 


I will need to have pre-selected texts that have information on dogs. I will also need to 


have books on all different levels as the students are reading at different levels. Have 


students now go with their buddy to look at the texts to find information on bears.  I will 


guide students to books that are on their level. I will walk around to see what the 


students are finding. 


Activity Three: After reviewing what they researched about bears in their texts we will 


refer back to our anchor chart about the sources we use to research topics. I will then 


model finding information on our class topic “bears” on the website 


www.globio.com/glossopedia . New information I find I will write down. The students will 


then get with their buddy, and since there are only 5 computers, half will look at the 


different texts we had the day before to find new information and then they will switch. 







This activity goes with learning goal 2, because the students have to research 


information on the computer about a topic. This is the final day of teaching about the 


sources we can use to research and since we made an anchor chart about them and 


the students also got to use each hands-on I believe the post-assessment scores will be 


much higher.  


Activity Three: The students have already generated a list of possible topics they would 


want to write about so I have gone and pre-selected texts about subjects the students 


wanted to write about and put them in boxes around the room. I will model “trying-on” a 


topic to write an All-About book over as if I was trying on a sweater. I pulled out my list 


which has Egypt, Dogs, and Tennis. I will show how I do not know anything about Egypt 


so it would not be a good fit for me but since I know a whole lot about tennis it would. 


The students will meet with their buddy to try-on their topics and then choose one. 


Research will begin and last for 2 days. Paper will be provided for students to write 


information.  


Activity Four: Students will start the actual compiling of information into a book. We will 


refer back to the table of contents page from some of the “pros” books. They will then 


make their own table of contents and start writing their sections. This will be their first 


draft (pre-assessment). I will be working with students one-on-one or in writing buddies 


to see how they are coming along, remember they are in first grade. After the draft has 


been graded they will construct their final copy. This activity is what the whole unit is 


about, in the previous lessons they have been acquiring the tools they need in order to 


write an All-About book and now is their time to put the tools to work! I am confident 


they will do well. 







Technology: The technology used in the unit is the computers. The classroom I came 


into does not have many resources for technology so I will be using the computers for 


their researching. I have been in schools where they are very fortunate to have a class 


set of laptops, but at Matke they only have two per classroom. I will have to use what I 


have learned in time management to allow each student the opportunity to research on 


a computer. 


Instructional Decision Making 


Incident One: 


 On Friday, January 28, 2011, the students were meeting with their buddies to 


review what the “pros” had used in their All-About books to help readers (the features). I 


modeled what the students will be looking for and sent them on their way. While the 


students were with their buddies I walked around to see what their findings were. I 


noticed a lot of the groups were looking at the information that the book was covering 


(i.e. all about dogs, space, China) instead of the features. I realized they did not 


understand what they were looking for so I brought them back to the carpet. I pulled one 


student up and said to the class that he and I were partners and “we are going to look at 


this book titled “The Pumpkin Book” to find features of an All-About Book, which are 


ways the author helps the reader to locate information” (I had to clarity again what they 


are looking for). I then asked my partner if this book had an Big All-About title, that we 


had already added to our list when I modeled it the first time by myself. He said yes, and 


we opened the book. I then showed that the first page is the “table of contents” and 


asked my partner if that is something we could write down as a feature of an All-About 


Book and he said yes. I pointed out that my partner and I were not looking at what the 







author is writing about pumpkins, but something that could be used in our own All-About 


books that we will write. I let the students then go back with their partners to find 


information and they were much more successful in finding the information this time 


around. 


 


Incident Two: 


 On Tuesday, February 1, 2011, the students were introduced to finding 


information on the internet using the website www.globio.com/glossopedia. I had 


modeled finding information on our class topic “bears” and then thought it was ok to 


send the students to find information on bears using the website. I was wrong. The 


information on the website was WAY above level for about 75% of the class. I was 


being called over to every computer with the comment “I can’t read this”. Luckily I was in 


a class with exceptional readers, 5 of them being on end of second grade reading level 


and higher. I placed one of the high level readers at each of the computers to meet with 


each group and help them read the information. This decision was made very quickly 


and now looking back I wish I had done things differently.  


  



http://www.globio.com/glossopedia





Analysis of Student Learning 
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Learning Goal #1


Pre-Assessment Score Post Assessment Score


Student Pre-Assessment 
Score 


Post Assessment 
Score 


Increase/Decrease Change in Points 


A 50 100 I 50 
B 40 100 I 60 
C 50 80 I 30 
D 50 100 I 50 
E 50 100 I 50 
F 40 70 I 30 
G 40 90 I 50 
H 60 90 I 30 
I 70 100 I 30 
J 50 100 I 50 
K 100 100 I 0 
L 70 100 I 30 
M 60 90 I 30 
N 70 100 I 30 
O 30 90 I 60 
P 50 100 I 50 
Q 80 100 I 20 
R 30 80 I 50 







  


 The charts shows the pre- and post-assessment for each child and if the student 


had increased their score or decreased and by how many points for learning goal 


number 1. The chart shows that every student increased their score by at least 30 


points, besides the student who had already made a 100 on the pre-assessment. The 


class average for the pre-assessment was a 52 and the average for post assessment 


was 93. There is a significant improvement in the pre-assessment and post-assessment 


scores.  The criterion for learning goal #1, is 80 and 19 out of the 20 students met that.  


 


Student Pre-Assessment 
Score 


Post Assessment 
Score 


Increase/Decrease Change in Points 


A 20 80 I 60 
B 40 80 I 40 
C 40 100 I 60 
D 20 100 I 80 
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Learning Goal #2


Pre-Assessment Score Post Assessment Score


S 50 80 I 30 
T 60 100 I 40 







E 60 100 I 40 
F 20 60 I 60 
G 60 80 I 20 
H 40 100 I 60 
I 20 100 I 80 
J 40 80 I 40 
K 60 100 I 40 
L 40 100 I 60 
M 40 100 I 60 
N 20 80 I 60 
O 20 80 I 80 
P 40 100 I 60 
Q 20 80 I 60 
R 20 100 I 80 
S 40 100 I 100 
T 40 100 I 60 


 


 Learning goal #2 also showed major improvement with the whole class. Nineteen 


out of twenty met the criterion level at 80%. Student F was the only student who did not 


score an 80, just as in Learning Goal #1. Since there were only 5 items I was looking for 


on the checklist, the student’s score jumped by twenty points for each correct answer. 


The average score for the pre-assessment was 35 and the average of the post 


assessment was 91, which is a huge improvement. I have an idea of why both learning 


goal 1 and 2 showed such great success which I will talk about in reflection.  







 


0


1


2


3


4


A B C D E F G H I J K L M N O P Q R S T


Leaning Goal #3


Pre-Assessment Score Post Assessment Score


Student Pre-Assessment 
Score 


Post Assessment 
Score 


Increase/Decrease Change in Points 


A 1 2 I 1 
B 3 3 N 0 
C 1 2 I 1 
D 2 2 N 0 
E 2 2 N 0 
F 1 2 I 1 
G 1 2 I 1 
H 2 2 N 0 
I 2 2 N 0 
J 2 2 N 0 
K 3 3 N 0 
L 2 3 I 1 
M 1 2 I 1 
N 3 4 I 1 
O 1 2 I 1 







 


 According to my mentor teacher, if they have anything written down on their 


paper they should receive a 2. For the draft (pre-assessment), the scores were lower 


than I expected because many of the drafts were not complete. The average for the pre-


assessment was 1.75 and the average for the post assessment was 2.25. I am happy to 


say that everyone met the criterion for learning goal #3 with scoring a 2 or better. 


Student N even received a score of 4! Many factors go into scoring a writing sample 


instead of just the content such as capitalization, spelling, punctuation, and 


organization. The fact that every student scored at least a 2 makes me very proud. 


Subgroups: 


Leaning Goal #1 


P 2 2 N 0 
Q 2 2 N 0 
R 1 2 I 1 
S 1 2 I 1 
T 2 2 N 0 


Student Gender Pre-Assessment Post-Assessment 
A Female 50 100 
B Female 40 100 
F Female 40 70 
G Female 40 90 
K Female 100 100 
L Female 70 100 
M Female 60 90 
O Female 30 90 
Q Female 80 100 
T Female 60 100 
Average  57 94 
C Male 50 80 







  


 


 


 


 


 For the subgroups I decided to look at males and females for learning goal #1. 


The class is divided 50/50 in males and females so I believe this would be a good 


subgroup to observe. This was the only paper based assessment that I used in my unit 


so I figured it would be reliable. According to the chart, the females scored higher on 


average on the pre-assessment and post-assessment. Looking over the assessments, 


many of the males drew a large circle around all of the features listed, which I assume 


they had guessed. The female’s average was higher than the males for the pre-


assessment, but the males made more of an improvement from the pre-assessment to 


the post assessment. All the males made a passing score on the pre-assessment, while 


9 out of the 10 females passed. Two of the ten females made passing scores on the 


pre-assessment which were the only two in the whole class. The females of the class, 


based on personal experience being with the students, are more creative and interested 


in learning about writing. This is why I believe they outscored the boys, but not by much! 


Individuals: 


 Student F is an African American female who has been retained in 1st grade at 


her previous school. She just transferred to Matke Elementary only a month before I got 


there. She is the new kid and very shy but very sweet. She is reading way below level 


D Male 50 100 
E Male 50 100 
H Male 60 90 
I Male 70 100 
J Male 50 100 
N Male 70 100 
P Male 50 100 
R Male 30 80 
S Male 50 80 
Average  53 93 







and is pulled out for SGRI and also comes in for morning tutoring. She is not making 


any progress since she has been at Matke despite all the help she is receiving. Since 


she has already been held back they are beginning to start the steps to identify special 


needs. I was happy that with each learning goal she made progress, even though she 


did not make passing scores for learning goals 1 & 2. I had to make many modifications 


for her during the unit and met with her many times one-on-one and with her partner 


who is also reading below level but is not as severe.  


 Student N is a Caucasian male who has been tested as gifted and talented. He is 


also very shy but very intelligent. He is reading at a third grade level and his handwriting 


is the best in his class. He was the only student in the class to receive a score of 4 for 


post-assessment #3. He did not need any assistance using the computer to research or 


did not need much prompting or guidance in his writing. 


 Looking at the two individuals, student F and student N, shows me that you 


cannot just teach a unit to a class of first graders and expect that everyone will learn it 


the same way. Student F needed much more guidance from me the teacher, and still 


did not make passing scores for learning goals 1 and 2. Student N needed no guidance 


at all and passed with flying colors. In my future classroom I will have to remember that 


not all students are the same and learn the same and I will have to modify my lessons 


to cater to each child.  


  







Reflection and Self Evaluation 


 Upon completion of the TWS I had mixed feelings. I was excited to have 


completed it and hoped it was enough to help me graduate, but this also means my first 


placement of student teaching is over. I have loved first grade and have learned so 


much about the students, but also myself in such a short time. It is not required of me 


next placement to research in this much detail one unit, but while doing it it has brought 


me so much closer to the students. I’ll miss my first graders. I see the importance of the 


TWS as a future teacher. It not only helps you get to know the students and their 


background, but to take that knowledge and plan a meaningful lesson out of it. I have 


seen in detail now where I was successful and what my areas of weakness were in the 


one unit. 


 Learning goal #1 and #2 were my most successful. I had predicted they would be 


because they are not very high in blooms taxonomy as the students only had to identify 


in both goals. Another reason I believe the students were so successful was because of 


the anchor charts I made for each lesson. When arriving at Matke I saw anchor charts 


EVERYWHERE on the walls. I thought it was kind of cluttered. But the best advice I 


received from my mentor teacher was that “if you make something in front of the 


students it means more to them”. And that is what anchor charts are. I wrote down the 


features and the research sources on anchor charts and posted them in the room. 


Referring back to the charts are important as well so the students start to link what is on 


the charts with their activity they are doing.  


 Learning goal #3 is where I was least successful. This is the objective that had the 


highest level of blooms taxonomy. They had to create an All-About book. If I had to do 







the unit again, I would first create a class All-About book on “bears” through interactive 


writing. This would be a great reference for the students while they were writing their own 


papers. All the students did master this goal, but I would have liked to have seen more 


3’s and 4’s because of all the prior knowledge the students had on writing and the higher 


levels of learning the students are at. This is also their first time writing in nonfiction form, 


I wish I could have taken more time to review other forms of nonfiction writing such as 


how-to’s.  


 When teaching in the future I now know after completing the TWS I need to do 


more activities that incorporate all learners-auditory, visual, and kinesthetic and to make 


learning fun. In methods, I was in a math/science classroom. It is VERY easy to integrate 


lessons and come up with experiments that are fun and engaging for ALL the students. 


When I entered a language arts classroom in first grade I was so nervous. I never felt 


more nervous in a classroom then I did the first day! I didn’t know how to teach reading 


and writing strategies in a fun and engaging manner. I hate to admit I still don’t. I would 


love to attend workshops, observe the experts, and research more ways I can make this 


happen.  


 From my first observation from my supervisor to my last day in first grade my 


success in classroom management has grown tremendously. I feel more confident 


standing up in front of a classroom and teaching a lesson. During the two weeks where I 


taught full time my mentor teacher was absent and I was able to tell the sub, “sit back 


and relax, I got this!”…and I did! I grew more as a teacher those few days then I have the 


past four years (ok 5 years) I was at Sam Houston. In classroom management I learned 


to PRAISE the students for good behavior, especially after they had done unacceptable 







behavior. I am proud of the teacher I have become but I will never stop learning on ways 


I can improve!  
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Contextual Factors 







Community, School and District: 


 Brenham Junior High School is located in Brenham, TX and serves a diverse community.  There 


are currently 324 7th grade students and 329 8th grade students in the school.  Overall, the school is 


60.5% white, 20.5% African American, 16.8% Hispanic and 2.1% other.  These demographics are very 


similar to those of the community as a whole.  In Brenham there are several things that affect the 


demographics.  There are many major industries including tourism and the Blue Bell Factory where 


many student’s parents are employed.  Brenham is also home to Blinn College.  This brings in a 


community of predominantly 17-23 year olds for much of the college.  Blinn College also employs a large 


number of people.  


Classroom: 


 The eighth grade classroom in which I taught was very large.  Classes ranged from 11-26 


students.  The desks are arranged in rows to avoid the unnecessary talking that comes with middle 


school students.  In order to work in groups, they would have to rearrange their desks in small groups.  


Each teacher was given a smart board this year whereas last year there were only one per department.  


This has proven to be a great tool in the classroom, not only for broadening the knowledge of 


technology but also in engaging the students in their learning.  There was only a computer for the 


teacher, an overhead projector shared by the team, and a t.v./v.c.r.  The curriculum taught in my 


classroom was mostly shared by the History teachers from other teams in the 8th grade, but some was 


also unique to my class of students.  There are no teams at Brenham Junior High.  Each department 


meets at the beginning of school and creates a pacing chart to ensure all teachers stay close to the same 


topic, but there are not meetings after that.  The rules and dress code were consistent for the entire 


school and was clearly posted at least once in each classroom.  The students all attended 7 classes each 


day for approximately 55 minutes.   







Student Factors: 


 In the 6 classes I taught, there were 116 total students.  I had 56 boys and 60 girls.  The students 


were mostly white, but there was also a significant number of black students.  The students ages ranged 


from 13-15.  Approximately 33 students in these four classes qualify for free lunch.  Most students were 


primarily English speakers, but at least 1 student from each class spoke only Spanish at their home, but 


could at least understand English.  Two students could not speak English at all and would turn to their 


friends for help.  An aid was eventually brought in to take these students out when the need arose.  


Most students tend to show a kinesthetic learning style.  As they become restless easily it appears that 


teaching in a way that they can constantly move around has proven itself most effective.  The Smart 


Board has been a great tool in engaging the students in learning.  On the first day of school I handed out 


a welcome packet to anyone who didn’t attend the open house the week before.  I had ran off too many 


copies because to my surprise well over half of the students attended open house and were already 


prepared with the necessary school supplies.  


 


Instructional Implications: 


 Both small group and whole class instruction is alternated to keep and maintain their attention.  


Technology is used as often as possible to maintain the much needed change.  Movie clips and power 


points are used as often as possible.  Throughout the 55 minute instructional period, I would make an 


effort to engage at least 2-3 different learning styles each day.  The students work best when they are 


allowed to work in small groups.  Although this can sometimes be dangerous, it is important to allow 


them to engage in conversation with their peers.  Student grouping varies, but is most often chosen by 


the teacher to minimize unnecessary talking.  As they can prove their maturity, I will slowly allow them 


to choose their own groups provided they actually successfully engage in learning.  One boy in 







particular, a Hispanic boy in the 8th grade is having serious issues at home.  His mother is not very 


nurturing and cusses at him.  He is often engaged in fighting at school.  When his mother is called, she 


yells at him and cusses.  Some days he doesn’t feel like doing work and has a hard time staying awake.  It 


is difficult to engage him, but reassuring him he is in a safe environment at school seems to help him 


relax and get things done.  In order to track student progress, pre and post assessments are used.  


Grades are sent home every six weeks at the end of that term.  The school is on 3 six-week terms per 


semester.  


 


 


 


 


 


 


 


 


  







Learning Objectives 


Learning Goal #1: Students will identify the major eras in U.S. History through 1877 and describe their 


identifying characteristics. 


 Justification: The objective is on the knowledge level.  As eighth grade students begin to study 


these historical points, it will accommodate visual learners by taking notes and outlining the chapters, 


auditory learners by listening to the daily lectures and kinesthetic learners by engaging in activities on 


the smart board.  This goal is aligned with the Texas Essential Knowledge and Skills for Social Studies, 


Grade 8 (113.24) (1) History (A) The student understands traditional historical points of reference in U.S. 


History through 1877.  The student is expected to identify the major eras through 1877 and describe 


their defining characteristics. 


Learning Goal #2: Students will describe how religion contributed to the growth of representative 


government in the American Colonies. 


 Justification: This objective is on the knowledge level.  The use of different religious symbols 


from this time period will enhance learning for both visual and kinesthetic learners.  Auditory learners 


will benefit from the short clips played on the t.v. regarding religion in the American Colonies.  This goal 


is aligned with the TEKS for Social Studies, Grade 8 (113.24) (3) Knowledge and Skills (C).  The student 


understands the foundations of representative government in the United States.  The student is 


expected to describe how religion contributed to the growth of representative government in the 


American Colonies. 


Learning Goal #3: Students will summarize the strengths and weaknesses of the Articles of 


Confederation. 


  







 Justification: This objective is on the Comprehension level.  Students will engage in the reading 


and study of the Articles of Confederation.  Kinesthetic and visual learners will be engaged through 


hands on activities with individual copes of the Articles of Confederation.  Auditory learners will be 


engaged through the reading of the Articles of Confederation.  Students will enhance their knowledge by 


writing a summary of the articles.  This goal is aligned with the Texas Essential Knowledge and Skills for 


Social Studies, Grade 8, (113.24) (16) Government.  The student understands the American beliefs and 


principles reflected in the U.S. Constitution and other important historic documents.  (B) The student is 


expected to summarize the strengths and weaknesses of the Articles of Confederation. 


Assessment Plan 


Summary of Pre and Post Assessments: 


 The pre-assessments for all three learning goals are on one paper/pen quiz.  The quiz consists of 


10 multiple choice questions and 3 short answer questions.  Four questions addressed learning goal one, 


four questions addressed learning goal two and five questions addressed learning goal three.  Although 


there will not be a grade recorded in the gradebook for this assessment, the students will complete the 


pre-assessment as part of their daily warm-up, which reflects 10% of their final notebook grade for the 


six weeks.   


  


 The post-assessment for learning goals one and two will be given in paper/pen test format 


following the completion of the unit.  Students will be given a chapter test review and will be engaged in 


a classroom discussion of the review one day prior to administering the test.  The test consists of 15 


multiple choice questions, 3 map relate questions, and 2 short essay options where they will be 


prompted to choose one of the two and write a 5-10 sentence essay.  Each of the multiple choice 


questions is worth 5 points and the essay is worth 25 points.  Partial points will be given for partial 







completion of the essay question.  Automatically, 15 points will be deducted if the essay doesn’t consist 


of at least 5 sentences.  The kinesthetic learners will respond best to the multiple choice questions, the 


visual students will respond best to the map questions and the auditory learners will respond best to the 


essay.  Students much achieve a passing score of 70% to ensure understanding of the material and the 


readiness to move to the next unit. 


 


 The post-assessment for learning goal three will be a group activity.  Students will be put into 


groups of no more than 3 students.  They will all be given a large presentation paper where they will all 


write the strengths and weaknesses of the articles of confederation.  With 20 minutes left in class, each 


group will be given the opportunity to present their paper, engaging a class discussion.   Students will 


earn their grade based on the following rubric: 


 


Poster is Unique and Clear 0-5 points 


Presentation shows knowledge of topic 0-5 points 


        Total _____/10 points 


Summary of Formative Assessments: 


 The formative assessments will include work done on an individual basis as well as work done 


collaboratively as a group.  Learning goal one will have one formative assessment.  Students will work 


individually to complete a skills worksheet after instruction on the major eras in U.S. History through 


1877.  This assessment will not be graded for accuracy but rather for completion.  It will be checked for 


accuracy even though obvious effort will be awarded full credit.  The worksheet will be checked to 


ensure the student’s understanding of the topic.   







 There is one formative assessment for learning goal two.  Students will watch a 30 minute video 


on how religion contributed to the growth of representative government in the American Colonies.  


During the video, students will answer questions regarding the material.  This will benefit auditory and 


visual learning styles.  After the video, students will get in groups of 2 and create a table of different 


religions and at least 1 impact of each.  This will not be a formal grade, but rather an assessment of 


knowledge by walking around and observing. 


 There are 2 formative assessments for learning goal three.  Students will complete a worksheet 


titles “Articles of Confederation”.  Students will then create their own Articles of Confederation or edit 


them to what they feel would be most beneficial to all.  They will also be prepared to explain their 


reasoning.  These will be graded based on the following rubric: 


 


Creative Revisions to the 
Articles of Confederation 


0-5 points 


Justifications to the 
changes made to the 
Articles 


0-5 points 


Worksheet on the 
Articles of Confederation 


0-10 points 


       Total: _____/20 points 


 
Learning Goals Assessments Format of 


Assessment 
Adaptation 


Learning goal 1: 
Students will identify 


Pre-Assessment The pre-assessment 
for learning goal #1 


Explain to students 
that this is a pre-test 







the major eras in U.S. 
History through 1877 
and describe their 
identifying 
characteristics. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Formative 
Assessment 


 


 


 


 


 


 


Post assessment 


will be combined with 
learning goal #2&3.   


 


Students will answer 
10 multiple choice 
questions and 3 short 
answer questions 
regarding the 
material from all 
three learning goals. 


 


 


 


Students will 
complete a skills 
worksheet. 


 


 


 


 


 


The post-assessment 
for learning goal 1 will 
be combined with 
learning goal 2 and 
will consist of a 
paper/pen test. 


and is to show what is 
already known.  
Explain it will not be 
taken for a grade 
based on accuracy, 
but rather as a warm-
up grade based on 
completion. 


 


 


 


 


 


Do #1 as a class as an 
example so that 
students are 
comfortable 
completing worksheet 
alone. 


 


 


Post assessment will 
be done alone in 
pen/paper form.  It 
will require skills from 
all learning styles.  
70% is required to be 
considered ready to 
move to next unit. 


Learning goal #2: 
Students will describe 
how religion 
contributed to the 
growth of 
representative 


Pre-Assessment 


 


 


 


 


The pre-assessment 
for learning goal #1 
will be combined with 
learning goal #2&3.   


 


Explain to students 
that this is a pre-test 
and is to show what is 
already known.  
Explain it will not be 
taken for a grade 
based on accuracy, 







government in the 
American Colonies. 


 


 


 


 


 


 


 


 


 


 


 


Formative 
Assessment 


 


 


 


 


 


 


 


 


 


 


 


 


 


Post Assessment 


Students will answer 
10 multiple choice 
questions and 3 short 
answer questions 
regarding the 
material from all 
three learning goals. 


 


 


Students will 
complete a 
questionnaire as 
watch the video of 
how religion 
impacted the 
American Colonies. 


 


 


 


 


 


 


 


 


Paper/pen test 
following completion 
of the unit. 


but rather as a warm-
up grade based on 
completion. 


 


 


 


 


Students will be 
arranged where they 
have a good view of 
the t.v.  Anyone with 
sight or hearing issues 
will be moved to the 
front to ensure they 
can hear the video.  
Students will be 
aware that the 
questionnaire is going 
to be graded for 
completion. 


 


Students will take a 
paper/pen test 
following completion 
of the unit.  This will 
be graded for 
accuracy.  A modified 
version of the test will 
be given to 
appropriate students.  
The modified version 
will consist of less 
answer choices on the 
multiple choice and 
the essay will be 
omitted.  70% passing 
will be necessary to 
ensure readiness to 
move to next unit.   







Learning goal #3: 
Students will 
summarize the 
strengths and 
weaknesses of the 
Articles of 
Confederation. 


Pre-Assessment 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Formative 
Assessment 


 


 


 


 


 


 


 


 


 


Post Assessment 


The pre-assessment 
for learning goal #1 
will be combined with 
learning goal #2&3.   


 


Students will answer 
10 multiple choice 
questions and 3 short 
answer questions 
regarding the 
material from all 
three learning goals. 


 


 


Students will 
complete a skills 
worksheet following 
instruction on the 
major eras in U.S. 
History through 1877. 


 


 


 


 


Group Activity over 
the Articles of 
Confederation.  
Students will be in 
groups of no more 
than 3 students.  
Students will present 
their poster over the 
articles. 


Explain to students 
that this is a pre-test 
and is to show what is 
already known.  
Explain it will not be 
taken for a grade 
based on accuracy, 
but rather as a warm-
up grade based on 
completion. 


 


 


 


 


This activity will be 
done individually but 
the first question will 
be done as a class to 
ensure everyone 
understands how to 
complete the 
remainder of the 
assignment.  


 


Students will be in 
groups for this, but 
they will understand 
that their grade is 
individual based on 
their own knowledge 
and participation.  
The grade will also 
reflect the poster 
being unique and 
clear. 


 


 







Design for Instruction 


 The following data was compiled after a pre-assessment given to 106 eighth grade students in 6 


classes.  The pre-assessment was on the students understanding of three learning goals; identifying 


major eras in U.S. History, how religion contributed to growth in the American colonies, and the 


strengths and weaknesses of the Articles of Confederation.  The overall class average was 56%.  Whites 


scored higher than African Americans or Hispanics with a 62%.  African Americans scored an 52% and 


Hispanics scored an 54%. 


 Learning goal #1 focused on students ability to identify major eras in U.S. history up to 1877.  


This was the goal that had the least percentage of students passing.  The average for this objective was 


88%.  Whites scored 92% and both African American and Hispanics scored 84%.  This particular objective 


covered more areas and more details than learning goal 2 & 3, so this could be partly why the scores 


reflected a lower understanding.  During the instruction of this material, we will pay particularly close 


attention to the eras of this time.  Since the class did poorly overall, I will change the daily schedule to 


allow an extra day focusing on this area.  We will spend time studying and reviewing the major eras to 


ensure comprehension prior to the final assessment.   


 Learning goal #2 focused on students ability to describe how religion contributed to the growth 


of representative government in the American Colonies.  The class did well overall on this part of the 


pre-assessment.  The class average as a whole was 91%.  African Americans did the best on this goal 


with a 93% passing rate.  Whites did 91% and Hispanics 90%.  This particular goal allows students to 


think more independently and form their own assumptions.  This goal seemed to be grasped very well as 


a class, therefore it will be easy to remove one day of instruction set aside for this lesson and 


incorporate learning goal #1 into that space.  As a class we will watch a video over religion in the 







American Colonies as well as do several daily activities to ensure that students are ready to move on to 


the next objective with optimum knowledge of this objective. 


 Learning goal #3 focused on student’s ability to summarize the strengths and weaknesses of the 


Articles of Confederation.  The class as a whole had a passing rate of 90% which was very unexpected 


since this is the first year they have been exposed to this document.  White students scored an average 


of 90%, and African Americans scored 92% and Hispanics scored 88%.  During instruction of this 


objective, each student will be given a copy of the Articles of Confederation to keep and refer to.  They 


will engage in several activities that will require them to read the entire document.  We will also watch a 


short film regarding the process that led to the writing of the Articles of Confederation and the 


reasoning behind it.  From this, each student will be able to compile a list of strengths and weaknesses 


of the Articles.  Students are working towards broadening their understanding of the Articles and 


through these activities this will be achieved.   


 


Unit Overview: The unit of study for these three learning goals is called “Eras in History: and important 


colonies and documents”.  This unit focuses on students understanding of what eras each religion 


played a part in, and how they helped form the American Colonies.  It will also discuss how the Articles 


of Confederation played a roll in the formation of the American Colonies.  Throughout this unit, many 


eras will also be discussed and compiled onto a timeline for visual understanding.  At the beginning of 


the lesson the students will be pre-tested on all three learning goals.  Then they will have formative 


assessments throughout the unit.  Some assessments will be graded for accuracy while others are for 


completion and effort.  The Post-test will be done separately for each learning goal and will focus on 


each goal individually.  The unit will be expressed in many ways and all learning styles will be 







accommodated as much as possible to ensure understanding for all.  The following is an outline of the 


activities planned for this unit of study. 


 


 


Day Learning Goal Activity 


Monday September 21, 2009 1, 2, 3 Pre-test 


 


Students will be given a pre-
test consisting 10 multiple 
choice questions and 3 short 
answer questions.  Four 
questions addressed learning 
goal one, four questions 
addressed learning goal two 
and five questions addressed 
learning goal three. 


 


Students will get an overview 
of major eras in History up to 
1877.  We will do an outline 
as a class on the smartboard.  
Students will be asked to copy 
it into their 6-weeks journal as 
notes for the day. 


Tuesday September 22, 2009 1 Students will complete a skills 
worksheet over the eras in 
History up to 1877. 


 


Do #1 as a class as an example 
so that students are 
comfortable completing 
worksheet alone. 


 


Wednesday September 23, 
2009 


2 Students will complete a 
questionnaire as watch the 







video of how religion 
impacted the American 
Colonies. 


 


Students will be arranged 
where they have a good view 
of the t.v.  Anyone with sight 
or hearing issues will be 
moved to the front to ensure 
they can hear the video.  
Students will be aware that 
the questionnaire is going to 
be graded for completion. 


 


Thursday September 24, 2009 3 Students will complete a skills 
worksheet following 
instruction on the major eras 
in U.S. History through 1877. 


 


This activity will be done 
individually but the first 
question will be done as a 
class to ensure everyone 
understands how to complete 
the remainder of the 
assignment.  


 


 


 


Group Activity over the 
Articles of Confederation.  
Students will be in groups of 
no more than 3 students.  
Students will present their 
poster over the articles. 


 







Students will be in groups for 
this, but they will understand 
that their grade is individual 
based on their own 
knowledge and participation.  
The grade will also reflect the 
poster being unique and clear. 


Friday September 25, 2009 1, 2, and 3 Post Assessment will be given 
to all students in the form of 
pen/paper. 


 


Students will take a 
paper/pen test following 
completion of the unit.  This 
will be graded for accuracy.  A 
modified version of the test 
will be given to appropriate 
students.  The modified 
version will consist of less 
answer choices on the 
multiple choice and the essay 
will be omitted.  70% passing 
will be necessary to ensure 
readiness to move to next 
unit.   


 


Activity one:  The students will begin to focus on Learning goal #1 in this lesson.  The lesson will begin 


with a warm-up question on the board that they will copy down and answer in their six weeks 


notebooks.  We will have a class lecture over the major eras in U.S. History up to 1877.  This will be an 


overview that we will go into more detail with as the year progresses.  The different learning styles will 


all be incorporated into this activity.  The lecture will engage the auditory learners.  Next, we will then 


do a skills worksheet over the eras and this will engage the visual and kinesthetic learners.   


Activity two: The students will begin to focus on Learning goal #2 in this lesson.  The lesson will begin 


with a warm-up question on the board about the previous day’s lecture on eras in History.  The students 







will copy the question down and find the answer in their notes and put the answer down as well. Next 


we will have a class lecture on the contribution religion made to the American Colonies.  This will engage 


auditory learners as we discuss the lecture.  We will then watch a video on the T.V. of how religion 


contributed to the American Colonies and do a questionnaire that goes along with it.  There are several 


students with vision problems, so I will move them as close to the T.V. as possible to ensure they get the 


same benefits from the movie that the other students do.  I will also make sure that heavy talkers are 


moved from each other so that the movie can be watched without any distraction. 


Activity three: The students will begin to focus on Learning goal #3 in this lesson.  The lesson will begin 


with a warm-up question on the board about the previous day’s lecture on religion in the American 


Colonies.  The students will copy the question down from the board and find the answer in their notes 


from yesterday.  Next, each student will be given a copy of the Articles of Confederation to keep and 


read from as we go along.  We will then lecture over the Articles of Confederation and students will take 


notes.   Following the lecture students will be placed into groups of no more than 3 people.  I will decide 


these groups ahead of time to ensure that students who have trouble staying on task are not placed in 


the same group.  They will then make a poster of the strengths and weaknesses of the Articles of 


Confederation.  The groups will present their posters and engage in a classroom discussion.   


Technology:  The computer as well as the internet were used to develop these lessons by the instructor.  


The smartboard was used during lectures to engage students in learning as well as to help visual 


learners.  A T.V. and V.C.R. were used to play the video on religion in the American colonies.   


 


 


Instructional Decision Making 







 


Incident one: On Thursday September 17, 2009, I was teaching a lesson on American Colonies, but was 


also incorporating the Constitution into my lesson at the end, because it was National Constitution Day.  


I had pre-printed copies of “Fun Constitution Facts” for the students and had passed them to all 


students first period thinking they already at least knew what the constitution was.  After passing them 


out to the students first period, I was swarmed with questions on what the constitution was and how it 


had anything to do with the American Colonies that we just finished discussing.  It was very clear at this 


point that the students couldn’t grasp two different eras on the same day, even if I explained they had 


nothing to do with each other.  I explained it was National Constitution Day and that 8th graders all 


across the country were discussing the Constitution for at least 10 minutes.  They still did not 


understand how this had to do with the American Colonies even though I explained that it didn’t.  So 


from 2nd period on, I decided to hold off on Chapter 3-2 about the American Colonies and focus only on 


the state mandated day set aside for the U.S. Constitution.  I quickly found a video online and streamed 


that to the class via smartboard.  This made the rest of the day run much smoother.  I had already 


planned a cushion into my monthly calendar in the event something would have to be pushed back, so 


this didn’t disrupt any plans for the rest of the six weeks when I pushed the American Colonies lesson 


back a day. 


 


Incident two: On Monday September 21, 2009 I had begun giving instructions on doing the chapter 5 


overview in the front of their six-weeks journals.  We have already done this for two other chapters as a 


class, so this would be the first time they were doing it on their own.  I gave instructions to flip back to 


the other overviews and see how they did them to guide them in doing this third one.  For most 


students this was easy, but for one student in particular, he could not flip back and forth without getting 







extremely sidetracked, so I quickly decided to run copy his chapter 3 overview so that he could have it to 


look at without having to flip back and forth.  Luckily after this class I have a conference period where I 


was able to make up an example chapter overview for this chapter and make copies.  For any student 


receiving modifications that ask for notes to be given to them on paper, I also gave them the example 


chapter overview to help them stay focused.  This was a great learning experience for me, because I 


learned how something so simple can make a huge modification for a student.   


Analysis of Student Learning 


Whole Class: 


 Learning Goal 1 


 The class average on the pre-assessment was 56%.  The class average on the post assessment 


was 88% which was a great progress from the pre-assessment.  There was a wide range of students 


scores.  Three students scored worse on the post-assessment than the pre-assessment.  I think the 


reason for this was that these particular students were in content mastery during the pre-assessment 


and stayed in class for the post-assessment because the content mastery teacher was out for the day. 


 Learning Goal 2 


 The class average on the pre-assessment was 56%.  The class average on the post assessment 


was 91% which was a reasonable increase from the pre-assessment.  This was reasonably progress in 


this learning goal.  The required grade for passing was 70% and of 17 students I had 4 that scored lower 


than 70%.  The class average increased by 34%.  Of the 4 students who scored lower than 70%, 2 of 


them were in the 60s and 2 were in the 50s.  For the two students who were in the 50s, there will need 


to be a time to go back and re-visit this learning goal.  A possible after school tutorial would suffice this 


need. 







 Learning Goal 3 


 The class average on the pre-assessment was 56%.  The class average on the post assessment 


was 82% which was a very reasonable increase from the pre-assessment.  This was good progress for 


this learning goal.  The required grade for passing was 70% to ensure readiness to move onto the next 


objective.  The class average increased by 26%.  There were only 3 students out of 17 that made less 


than 70% and these students all receive special education modifications, so having grades in the 60% 


range was actually a decent increase from where they tested in the pre-assessment.  We will still re-visit 


the material, but I am not disappointed with these numbers.   


 


Subgroup: 


 After analyzing all of the scores on the basis of gender, ethnicity, and learning style the biggest 


difference in the score from pre to post-assessment was seen in the kinesthetic learners.  There was an 


average increase of 58% with the visual learners.  I feel the reason for this was that the pre-assessment 


was in a pen/paper format and the post assessment was more hands-on.  It was a video that was 


watched and discussed and then an activity to follow.  This was a great activity for the visual learners as 


well as kinesthetic learners, but more so for the visual.    It contained more activity based assessments 


rather than a simple pen/paper test.  This is a very clear explanation of the major increase in grades with 


this learning style.  Kinesthetic learners had the next highest increase and this was very predictable 


given the format of the post assessment.    


 The lowest increase was in the Hispanic males.  There was a 4% increase in the post assessment 


from the pre-assessment.  I feel the explanation for this is that these are not primarily English speakers 


and there is a learning boundary with them.  I am still pleased to have at least had some progress with 


this group because I didn’t expect to.  I wasn’t sure if there was any level of understanding at all, but this 







shows there was a little.  I still have a need to go back over this material and help them as much as I can, 


but there is no need to hold up the entire class for this small group of students.  I will likely just pull 


them out and work with them in small groups when there is extra time over the coming weeks.   


 


Individuals: 


 Student # 6 is Hispanic Male who is a kinesthetic learner.  He scored 54% on the pre-assessment.  


He scored 52% on learning goal #1 post assessment, 96% on learning goal #2 post assessment, and 64% 


on learning goal #3 post assessment.  Spanish is the primary language spoken at home, so this is an easy 


explanation of the 17% increase, but that is still a decent increase given those circumstances.  I feel that 


the post test being geared towards visual and kinesthetic learners was a good balance for his 


disadvantage as being primarily a Spanish speaker.  I think that if he was paired with an English speaker 


more often when studying, he would benefit more and have a greater increase on the next set of 


assessments.   


 Student #14 is a White Female who is a Visual learner.  She scored 32% on her pre-assessment.  


She scored 89% on learning goal #1 post assessment, 94% on learning goal #2 post assessment and 86% 


on learning goal #3 post assessment.  This is a very intelligent young lady who strives to excel in school.  


She took a strong effort in her learning and I would often see her with note cards to study for tests.  I 


think this was a big benefit for her as a visual learner and it showed to have worked with the 58% 


increases overall in her post assessments as compared to her pre-assessments.  I think she was also at a 


slight advantage that the post-assessment was geared more towards visual learners and kinesthetic 


learners rather than auditory learners.   


 







Student 
Pre-
Assessment 


LG #1 
Post 


LG#2 
Post 


LG #3 
Post Ethnicity 


Learning 
style Sex 


Avg. 
Increase 


1 76 98 97 94 A K M 20% 


2 72 99 94 98 W A M 25% 


3 47 86 90 95 W A F 43% 


4 43 90 94 99 H K F 4% 


5 51 76 99 90 W K F 37% 


6 54 52 96 64 H K M 17% 


7 81 80 65 66 H V M -10% 


8 70 65 97 67 H A M 6% 


9 61 88 95 88 A K F 29% 


10 64 94 95 84 A V F 27% 


11 37 94 54 91 W V F 43% 


12 60 92 67 96 W K F 25% 


13 58 96 98 87 A A M 36% 


14 32 89 94 86 W V F 58% 


15 59 95 57 92 W A M 22% 


16 56 98 88 97 H K F 38% 


17 37 98 89 77 W K M 51% 


                  


AVG 56% 88% 91% 82%         


(FIG A) 







 


(FIG B) 


Very few students met the passing criterion of 70% on the pre-assessment which was to be expected 
since this was material not yet covered.  The data shows that the average score for learning goal #1 is 
88%, learning goal #2 is 91% and learning goal #3 is 82%.  This is a significant average increase over the 
56% average on the pre-assessment.   


 


 


 


(FIG C) 
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This chart represent the average increase in each ethnic/gender category in increasing order with 
Hispanic Males showing the least amount of improvement after the final post-assessment.  The Hispanic 
males in this study were all primarily Spanish speakers which was a reasonable explanation of the small 
increase in performance.   


 


 


 (FIG D) 


These are the average percent increases for the whole class.  (notice numbers may be changed slightly 
to accommodate for the 100%)   


 


The Visual learners had the highest increase in averages on the post assessments.  This was understood 
when the post assessment was a hands-on/video activity that was geared more towards visual and 
kinesthetic learners.   


 


  


Reflection and self-evaluation 
 


Most Successful: 


 Learning goal #2 was the most successful.  The post-assessment average was 91% which was an 


increase of 35% over the pre-assessment average of 56%.  I believe the success of this learning goal was 


Kinesthetic 
27%


Auditory
17%


Visual
56%







that it was more of an activity based objective with group work and critical thinking engaged in a fun 


environment.  It is not ideal to have group work and activities all the time, but there is definitely a 


developmental increase when students are able to move around and be engaged in their learning and 


take control of it.  The assignment addressed all three learning styles in one way or another which was a 


benefit to all students progress. 


Least Successful: 


 Learning goal #3 was the least successful.  The post-assessment average was 82%, which was an 


increase of 26% over the pre-assessment average of 56%.  This learning goal was more pen/paper 


format and was not as accommodating to all learning styles as learning goal #2 was.  This was more 


engaging for the visual learners but not so much for the kinesthetic or auditory learners which make up 


a majority of the class.  I believe this is a strong explanation of the lesser increase in success over the 


other 2 learning goals.   


Personal goals for professional growth: 


 Throughout the duration of my student teaching this semester, I have learned two things for 


sure.  For one, I need to be more engaging in my students learning.  For example, I need to have pre-


determined questions for my lectures to ensure that the students are following along and engaged in 


their own learning.  I know this will benefit the students because they will stay aware and alert at what 


we are discussing as a class.  One way to do this is to have the power points I lecture from printed out 


for myself and have at least one question written down on each slide to ensure I don’t become 


complacent and forget to ask them a higher order thinking question. 


 My second goal is to create lessons that are more balanced between the learning styles.  I have 


learned that this is very hard, but with extra time and dedication it can be done.  I want to ensure that 


all of my students are given the same opportunity to learn.  As a kinesthetic learner, I appreciate this 







effort and I know my students will as well.  Another way for me to gain insight on this teaching style 


would be to attend more workshops as well as read my magazines that come with my various 


memberships like ATPE, TMSA, etc.  There are often engaging activity ideas in these books that balance 


the learning among the learning styles.  I will take an honest effort in using these resources for the 


benefit of me as well as my students. 
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Contextual Factors 


Community, School and District: 


 Brenham Junior High School is located in Brenham, TX and serves a diverse community.  There 


are currently 324 7th grade students and 329 8th grade students in the school.  Overall, the school is 


60.5% white, 20.5% African American, 16.8% Hispanic and 2.1% other.  These demographics are very 


similar to those of the community as a whole.  In Brenham there are several things that affect the 


demographics.  There are many major industries including tourism and the Blue Bell Factory where 


many student’s parents are employed.  Brenham is also home to Blinn College.  This brings in a 


community of predominantly 17-23 year olds for much of the college.  Blinn College also employs a large 


number of people.  


Classroom: 







 The eighth grade classroom in which I taught was very large.  Classes ranged from 11-26 


students.  The desks are arranged in rows to avoid the unnecessary talking that comes with middle 


school students.  In order to work in groups, they would have to rearrange their desks in small groups.  


Each teacher was given a smart board this year whereas last year there were only one per department.  


This has proven to be a great tool in the classroom, not only for broadening the knowledge of 


technology but also in engaging the students in their learning.  There was only a computer for the 


teacher, an overhead projector shared by the team, and a t.v./v.c.r.  The curriculum taught in my 


classroom was mostly shared by the History teachers from other teams in the 8th grade, but some was 


also unique to my class of students.  There are no teams at Brenham Junior High.  Each department 


meets at the beginning of school and creates a pacing chart to ensure all teachers stay close to the same 


topic, but there are not meetings after that.  The rules and dress code were consistent for the entire 


school and was clearly posted at least once in each classroom.  The students all attended 7 classes each 


day for approximately 55 minutes.   


Student Factors: 


 In the 6 classes I taught, there were 116 total students.  I had 56 boys and 60 girls.  The students 


were mostly white, but there was also a significant number of black students.  The students ages ranged 


from 13-15.  Approximately 33 students in these four classes qualify for free lunch.  Most students were 


primarily English speakers, but at least 1 student from each class spoke only Spanish at their home, but 


could at least understand English.  Two students could not speak English at all and would turn to their 


friends for help.  An aid was eventually brought in to take these students out when the need arose.  


Most students tend to show a kinesthetic learning style.  As they become restless easily it appears that 


teaching in a way that they can constantly move around has proven itself most effective.  The Smart 


Board has been a great tool in engaging the students in learning.  On the first day of school I handed out 


a welcome packet to anyone who didn’t attend the open house the week before.  I had ran off too many 







copies because to my surprise well over half of the students attended open house and were already 


prepared with the necessary school supplies.  


 


Instructional Implications: 


 Both small group and whole class instruction is alternated to keep and maintain their attention.  


Technology is used as often as possible to maintain the much needed change.  Movie clips and power 


points are used as often as possible.  Throughout the 55 minute instructional period, I would make an 


effort to engage at least 2-3 different learning styles each day.  The students work best when they are 


allowed to work in small groups.  Although this can sometimes be dangerous, it is important to allow 


them to engage in conversation with their peers.  Student grouping varies, but is most often chosen by 


the teacher to minimize unnecessary talking.  As they can prove their maturity, I will slowly allow them 


to choose their own groups provided they actually successfully engage in learning.  One boy in 


particular, a Hispanic boy in the 8th grade is having serious issues at home.  His mother is not very 


nurturing and cusses at him.  He is often engaged in fighting at school.  When his mother is called, she 


yells at him and cusses.  Some days he doesn’t feel like doing work and has a hard time staying awake.  It 


is difficult to engage him, but reassuring him he is in a safe environment at school seems to help him 


relax and get things done.  In order to track student progress, pre and post assessments are used.  


Grades are sent home every six weeks at the end of that term.  The school is on 3 six-week terms per 


semester.  


 


 


 







 


 


 


 


 


Learning Objectives 


 


Learning Goal #1: Students will identify the major eras in U.S. History through 1877 and describe their 


identifying characteristics. 


 


 Justification: The objective is on the knowledge level.  As eighth grade students begin to study 


these historical points, it will accommodate visual learners by taking notes and outlining the chapters, 


auditory learners by listening to the daily lectures and kinesthetic learners by engaging in activities on 


the smart board.  This goal is aligned with the Texas Essential Knowledge and Skills for Social Studies, 


Grade 8 (113.24) (1) History (A) The student understands traditional historical points of reference in U.S. 


History through 1877.  The student is expected to identify the major eras through 1877 and describe 


their defining characteristics. 


 


Learning Goal #2: Students will describe how religion contributed to the growth of representative 


government in the American Colonies. 







 


 Justification: This objective is on the knowledge level.  The use of different religious symbols 


from this time period will enhance learning for both visual and kinesthetic learners.  Auditory learners 


will benefit from the short clips played on the t.v. regarding religion in the American Colonies.  This goal 


is aligned with the TEKS for Social Studies, Grade 8 (113.24) (3) Knowledge and Skills (C).  The student 


understands the foundations of representative government in the United States.  The student is 


expected to describe how religion contributed to the growth of representative government in the 


American Colonies. 


 


Learning Goal #3: Students will summarize the strengths and weaknesses of the Articles of 


Confederation. 


  


 Justification: This objective is on the Comprehension level.  Students will engage in the reading 


and study of the Articles of Confederation.  Kinesthetic and visual learners will be engaged through 


hands on activities with individual copes of the Articles of Confederation.  Auditory learners will be 


engaged through the reading of the Articles of Confederation.  Students will enhance their knowledge by 


writing a summary of the articles.  This goal is aligned with the Texas Essential Knowledge and Skills for 


Social Studies, Grade 8, (113.24) (16) Government.  The student understands the American beliefs and 


principles reflected in the U.S. Constitution and other important historic documents.  (B) The student is 


expected to summarize the strengths and weaknesses of the Articles of Confederation. 


 


 







 


 


 


 


 


Assessment Plan 


Summary of Pre and Post Assessments: 


 


 The pre-assessments for all three learning goals are on one paper/pen quiz.  The quiz consists of 


10 multiple choice questions and 3 short answer questions.  Four questions addressed learning goal one, 


four questions addressed learning goal two and five questions addressed learning goal three.  Although 


there will not be a grade recorded in the gradebook for this assessment, the students will complete the 


pre-assessment as part of their daily warm-up, which reflects 10% of their final notebook grade for the 


six weeks.   


  


 The post-assessment for learning goals one and two will be given in paper/pen test format 


following the completion of the unit.  Students will be given a chapter test review and will be engaged in 


a classroom discussion of the review one day prior to administering the test.  The test consists of 15 


multiple choice questions, 3 map relate questions, and 2 short essay options where they will be 


prompted to choose one of the two and write a 5-10 sentence essay.  Each of the multiple choice 


questions is worth 5 points and the essay is worth 25 points.  Partial points will be given for partial 







completion of the essay question.  Automatically, 15 points will be deducted if the essay doesn’t consist 


of at least 5 sentences.  The kinesthetic learners will respond best to the multiple choice questions, the 


visual students will respond best to the map questions and the auditory learners will respond best to the 


essay.  Students much achieve a passing score of 70% to ensure understanding of the material and the 


readiness to move to the next unit. 


 


 The post-assessment for learning goal three will be a group activity.  Students will be put into 


groups of no more than 3 students.  They will all be given a large presentation paper where they will all 


write the strengths and weaknesses of the articles of confederation.  With 20 minutes left in class, each 


group will be given the opportunity to present their paper, engaging a class discussion.   Students will 


earn their grade based on the following rubric: 


 


Poster is Unique and Clear 0-5 points 


Presentation shows knowledge of topic 0-5 points 


        Total _____/10 points 


 


 


Summary of Formative Assessments: 


 


 The formative assessments will include work done on an individual basis as well as work done 


collaboratively as a group.  Learning goal one will have one formative assessment.  Students will work 







individually to complete a skills worksheet after instruction on the major eras in U.S. History through 


1877.  This assessment will not be graded for accuracy but rather for completion.  It will be checked for 


accuracy even though obvious effort will be awarded full credit.  The worksheet will be checked to 


ensure the student’s understanding of the topic.   


 There is one formative assessment for learning goal two.  Students will watch a 30 minute video 


on how religion contributed to the growth of representative government in the American Colonies.  


During the video, students will answer questions regarding the material.  This will benefit auditory and 


visual learning styles.  After the video, students will get in groups of 2 and create a table of different 


religions and at least 1 impact of each.  This will not be a formal grade, but rather an assessment of 


knowledge by walking around and observing. 


 There are 2 formative assessments for learning goal three.  Students will complete a worksheet 


titles “Articles of Confederation”.  Students will then create their own Articles of Confederation or edit 


them to what they feel would be most beneficial to all.  They will also be prepared to explain their 


reasoning.  These will be graded based on the following rubric: 


 


Creative Revisions to the 
Articles of Confederation 


0-5 points 


Justifications to the 
changes made to the 
Articles 


0-5 points 


Worksheet on the 
Articles of Confederation 


0-10 points 







       Total: _____/20 points 


 
Learning Goals Assessments Format of 


Assessment 
Adaptation 


Learning goal 1: 
Students will identify 
the major eras in U.S. 
History through 1877 
and describe their 
identifying 
characteristics. 


Pre-Assessment 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Formative 
Assessment 


 


 


 


 


 


 


The pre-assessment 
for learning goal #1 
will be combined with 
learning goal #2&3.   


 


Students will answer 
10 multiple choice 
questions and 3 short 
answer questions 
regarding the 
material from all 
three learning goals. 


 


 


 


Students will 
complete a skills 
worksheet. 


 


 


 


 


 


The post-assessment 
for learning goal 1 will 
be combined with 
learning goal 2 and 
will consist of a 
paper/pen test. 


Explain to students 
that this is a pre-test 
and is to show what is 
already known.  
Explain it will not be 
taken for a grade 
based on accuracy, 
but rather as a warm-
up grade based on 
completion. 


 


 


 


 


 


Do #1 as a class as an 
example so that 
students are 
comfortable 
completing worksheet 
alone. 


 


 


Post assessment will 
be done alone in 
pen/paper form.  It 
will require skills from 
all learning styles.  
70% is required to be 
considered ready to 
move to next unit. 







Post assessment 


Learning goal #2: 
Students will describe 
how religion 
contributed to the 
growth of 
representative 
government in the 
American Colonies. 


 


Pre-Assessment 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Formative 
Assessment 


 


 


 


 


 


 


 


 


 


 


 


The pre-assessment 
for learning goal #1 
will be combined with 
learning goal #2&3.   


 


Students will answer 
10 multiple choice 
questions and 3 short 
answer questions 
regarding the 
material from all 
three learning goals. 


 


 


Students will 
complete a 
questionnaire as 
watch the video of 
how religion 
impacted the 
American Colonies. 


 


 


 


 


 


 


 


 


Paper/pen test 
following completion 
of the unit. 


Explain to students 
that this is a pre-test 
and is to show what is 
already known.  
Explain it will not be 
taken for a grade 
based on accuracy, 
but rather as a warm-
up grade based on 
completion. 


 


 


 


 


Students will be 
arranged where they 
have a good view of 
the t.v.  Anyone with 
sight or hearing issues 
will be moved to the 
front to ensure they 
can hear the video.  
Students will be 
aware that the 
questionnaire is going 
to be graded for 
completion. 


 


Students will take a 
paper/pen test 
following completion 
of the unit.  This will 
be graded for 
accuracy.  A modified 
version of the test will 
be given to 
appropriate students.  
The modified version 
will consist of less 







 


 


Post Assessment 


answer choices on the 
multiple choice and 
the essay will be 
omitted.  70% passing 
will be necessary to 
ensure readiness to 
move to next unit.   


Learning goal #3: 
Students will 
summarize the 
strengths and 
weaknesses of the 
Articles of 
Confederation. 


Pre-Assessment 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Formative 
Assessment 


 


 


 


 


 


 


 


The pre-assessment 
for learning goal #1 
will be combined with 
learning goal #2&3.   


 


Students will answer 
10 multiple choice 
questions and 3 short 
answer questions 
regarding the 
material from all 
three learning goals. 


 


 


Students will 
complete a skills 
worksheet following 
instruction on the 
major eras in U.S. 
History through 1877. 


 


 


 


 


Group Activity over 
the Articles of 
Confederation.  
Students will be in 
groups of no more 
than 3 students.  
Students will present 


Explain to students 
that this is a pre-test 
and is to show what is 
already known.  
Explain it will not be 
taken for a grade 
based on accuracy, 
but rather as a warm-
up grade based on 
completion. 


 


 


 


 


This activity will be 
done individually but 
the first question will 
be done as a class to 
ensure everyone 
understands how to 
complete the 
remainder of the 
assignment.  


 


Students will be in 
groups for this, but 
they will understand 
that their grade is 
individual based on 
their own knowledge 
and participation.  
The grade will also 
reflect the poster 







 


 


Post Assessment 


their poster over the 
articles. 


being unique and 
clear. 


 


 


 


 


 


 


 


 


 


 


 


 


Design for Instruction 


 The following data was compiled after a pre-assessment given to 106 eighth grade students in 6 


classes.  The pre-assessment was on the students understanding of three learning goals; identifying 


major eras in U.S. History, how religion contributed to growth in the American colonies, and the 


strengths and weaknesses of the Articles of Confederation.  The overall class average was 56%.  Whites 







scored higher than African Americans or Hispanics with a 62%.  African Americans scored an 52% and 


Hispanics scored an 54%. 


 Learning goal #1 focused on students ability to identify major eras in U.S. history up to 1877.  


This was the goal that had the least percentage of students passing.  The average for this objective was 


88%.  Whites scored 92% and both African American and Hispanics scored 84%.  This particular objective 


covered more areas and more details than learning goal 2 & 3, so this could be partly why the scores 


reflected a lower understanding.  During the instruction of this material, we will pay particularly close 


attention to the eras of this time.  Since the class did poorly overall, I will change the daily schedule to 


allow an extra day focusing on this area.  We will spend time studying and reviewing the major eras to 


ensure comprehension prior to the final assessment.   


 Learning goal #2 focused on students ability to describe how religion contributed to the growth 


of representative government in the American Colonies.  The class did well overall on this part of the 


pre-assessment.  The class average as a whole was 91%.  African Americans did the best on this goal 


with a 93% passing rate.  Whites did 91% and Hispanics 90%.  This particular goal allows students to 


think more independently and form their own assumptions.  This goal seemed to be grasped very well as 


a class, therefore it will be easy to remove one day of instruction set aside for this lesson and 


incorporate learning goal #1 into that space.  As a class we will watch a video over religion in the 


American Colonies as well as do several daily activities to ensure that students are ready to move on to 


the next objective with optimum knowledge of this objective. 


 Learning goal #3 focused on student’s ability to summarize the strengths and weaknesses of the 


Articles of Confederation.  The class as a whole had a passing rate of 90% which was very unexpected 


since this is the first year they have been exposed to this document.  White students scored an average 


of 90%, and African Americans scored 92% and Hispanics scored 88%.  During instruction of this 







objective, each student will be given a copy of the Articles of Confederation to keep and refer to.  They 


will engage in several activities that will require them to read the entire document.  We will also watch a 


short film regarding the process that led to the writing of the Articles of Confederation and the 


reasoning behind it.  From this, each student will be able to compile a list of strengths and weaknesses 


of the Articles.  Students are working towards broadening their understanding of the Articles and 


through these activities this will be achieved.   


 


Unit Overview: The unit of study for these three learning goals is called “Eras in History: and important 


colonies and documents”.  This unit focuses on students understanding of what eras each religion 


played a part in, and how they helped form the American Colonies.  It will also discuss how the Articles 


of Confederation played a roll in the formation of the American Colonies.  Throughout this unit, many 


eras will also be discussed and compiled onto a timeline for visual understanding.  At the beginning of 


the lesson the students will be pre-tested on all three learning goals.  Then they will have formative 


assessments throughout the unit.  Some assessments will be graded for accuracy while others are for 


completion and effort.  The Post-test will be done separately for each learning goal and will focus on 


each goal individually.  The unit will be expressed in many ways and all learning styles will be 


accommodated as much as possible to ensure understanding for all.  The following is an outline of the 


activities planned for this unit of study. 


 


 


Day Learning Goal Activity 


Monday September 21, 2009 1, 2, 3 Pre-test 


 







Students will be given a pre-
test consisting 10 multiple 
choice questions and 3 short 
answer questions.  Four 
questions addressed learning 
goal one, four questions 
addressed learning goal two 
and five questions addressed 
learning goal three. 


 


Students will get an overview 
of major eras in History up to 
1877.  We will do an outline 
as a class on the smartboard.  
Students will be asked to copy 
it into their 6-weeks journal as 
notes for the day. 


Tuesday September 22, 2009 1 Students will complete a skills 
worksheet over the eras in 
History up to 1877. 


 


Do #1 as a class as an example 
so that students are 
comfortable completing 
worksheet alone. 


 


Wednesday September 23, 
2009 


2 Students will complete a 
questionnaire as watch the 
video of how religion 
impacted the American 
Colonies. 


 


Students will be arranged 
where they have a good view 
of the t.v.  Anyone with sight 
or hearing issues will be 
moved to the front to ensure 
they can hear the video.  
Students will be aware that 







the questionnaire is going to 
be graded for completion. 


 


Thursday September 24, 2009 3 Students will complete a skills 
worksheet following 
instruction on the major eras 
in U.S. History through 1877. 


 


This activity will be done 
individually but the first 
question will be done as a 
class to ensure everyone 
understands how to complete 
the remainder of the 
assignment.  


 


 


 


Group Activity over the 
Articles of Confederation.  
Students will be in groups of 
no more than 3 students.  
Students will present their 
poster over the articles. 


 


Students will be in groups for 
this, but they will understand 
that their grade is individual 
based on their own 
knowledge and participation.  
The grade will also reflect the 
poster being unique and clear. 


Friday September 25, 2009 1, 2, and 3 Post Assessment will be given 
to all students in the form of 
pen/paper. 


 







Students will take a 
paper/pen test following 
completion of the unit.  This 
will be graded for accuracy.  A 
modified version of the test 
will be given to appropriate 
students.  The modified 
version will consist of less 
answer choices on the 
multiple choice and the essay 
will be omitted.  70% passing 
will be necessary to ensure 
readiness to move to next 
unit.   


 


Activity one:  The students will begin to focus on Learning goal #1 in this lesson.  The lesson will begin 


with a warm-up question on the board that they will copy down and answer in their six weeks 


notebooks.  We will have a class lecture over the major eras in U.S. History up to 1877.  This will be an 


overview that we will go into more detail with as the year progresses.  The different learning styles will 


all be incorporated into this activity.  The lecture will engage the auditory learners.  Next, we will then 


do a skills worksheet over the eras and this will engage the visual and kinesthetic learners.   


Activity two: The students will begin to focus on Learning goal #2 in this lesson.  The lesson will begin 


with a warm-up question on the board about the previous day’s lecture on eras in History.  The students 


will copy the question down and find the answer in their notes and put the answer down as well. Next 


we will have a class lecture on the contribution religion made to the American Colonies.  This will engage 


auditory learners as we discuss the lecture.  We will then watch a video on the T.V. of how religion 


contributed to the American Colonies and do a questionnaire that goes along with it.  There are several 


students with vision problems, so I will move them as close to the T.V. as possible to ensure they get the 


same benefits from the movie that the other students do.  I will also make sure that heavy talkers are 


moved from each other so that the movie can be watched without any distraction. 







Activity three: The students will begin to focus on Learning goal #3 in this lesson.  The lesson will begin 


with a warm-up question on the board about the previous day’s lecture on religion in the American 


Colonies.  The students will copy the question down from the board and find the answer in their notes 


from yesterday.  Next, each student will be given a copy of the Articles of Confederation to keep and 


read from as we go along.  We will then lecture over the Articles of Confederation and students will take 


notes.   Following the lecture students will be placed into groups of no more than 3 people.  I will decide 


these groups ahead of time to ensure that students who have trouble staying on task are not placed in 


the same group.  They will then make a poster of the strengths and weaknesses of the Articles of 


Confederation.  The groups will present their posters and engage in a classroom discussion.   


Technology:  The computer as well as the internet were used to develop these lessons by the instructor.  


The smartboard was used during lectures to engage students in learning as well as to help visual 


learners.  A T.V. and V.C.R. were used to play the video on religion in the American colonies.   


 


 


Instructional Decision Making 


 


Incident one: On Thursday September 17, 2009, I was teaching a lesson on American Colonies, but was 


also incorporating the Constitution into my lesson at the end, because it was National Constitution Day.  


I had pre-printed copies of “Fun Constitution Facts” for the students and had passed them to all 


students first period thinking they already at least knew what the constitution was.  After passing them 


out to the students first period, I was swarmed with questions on what the constitution was and how it 


had anything to do with the American Colonies that we just finished discussing.  It was very clear at this 







point that the students couldn’t grasp two different eras on the same day, even if I explained they had 


nothing to do with each other.  I explained it was National Constitution Day and that 8th graders all 


across the country were discussing the Constitution for at least 10 minutes.  They still did not 


understand how this had to do with the American Colonies even though I explained that it didn’t.  So 


from 2nd period on, I decided to hold off on Chapter 3-2 about the American Colonies and focus only on 


the state mandated day set aside for the U.S. Constitution.  I quickly found a video online and streamed 


that to the class via smartboard.  This made the rest of the day run much smoother.  I had already 


planned a cushion into my monthly calendar in the event something would have to be pushed back, so 


this didn’t disrupt any plans for the rest of the six weeks when I pushed the American Colonies lesson 


back a day. 


 


Incident two: On Monday September 21, 2009 I had begun giving instructions on doing the chapter 5 


overview in the front of their six-weeks journals.  We have already done this for two other chapters as a 


class, so this would be the first time they were doing it on their own.  I gave instructions to flip back to 


the other overviews and see how they did them to guide them in doing this third one.  For most 


students this was easy, but for one student in particular, he could not flip back and forth without getting 


extremely sidetracked, so I quickly decided to run copy his chapter 3 overview so that he could have it to 


look at without having to flip back and forth.  Luckily after this class I have a conference period where I 


was able to make up an example chapter overview for this chapter and make copies.  For any student 


receiving modifications that ask for notes to be given to them on paper, I also gave them the example 


chapter overview to help them stay focused.  This was a great learning experience for me, because I 


learned how something so simple can make a huge modification for a student.   


 







 


 


 


 


 


 


 


 


 


 


 


Analysis of Student Learning 


Whole Class: 


 Learning Goal 1 


 The class average on the pre-assessment was 56%.  The class average on the post assessment 


was 88% which was a great progress from the pre-assessment.  There was a wide range of students 


scores.  Three students scored worse on the post-assessment than the pre-assessment.  I think the 


reason for this was that these particular students were in content mastery during the pre-assessment 


and stayed in class for the post-assessment because the content mastery teacher was out for the day. 







 Learning Goal 2 


 The class average on the pre-assessment was 56%.  The class average on the post assessment 


was 91% which was a reasonable increase from the pre-assessment.  This was reasonably progress in 


this learning goal.  The required grade for passing was 70% and of 17 students I had 4 that scored lower 


than 70%.  The class average increased by 34%.  Of the 4 students who scored lower than 70%, 2 of 


them were in the 60s and 2 were in the 50s.  For the two students who were in the 50s, there will need 


to be a time to go back and re-visit this learning goal.  A possible after school tutorial would suffice this 


need. 


 Learning Goal 3 


 The class average on the pre-assessment was 56%.  The class average on the post assessment 


was 82% which was a very reasonable increase from the pre-assessment.  This was good progress for 


this learning goal.  The required grade for passing was 70% to ensure readiness to move onto the next 


objective.  The class average increased by 26%.  There were only 3 students out of 17 that made less 


than 70% and these students all receive special education modifications, so having grades in the 60% 


range was actually a decent increase from where they tested in the pre-assessment.  We will still re-visit 


the material, but I am not disappointed with these numbers.   


 


Subgroup: 


 After analyzing all of the scores on the basis of gender, ethnicity, and learning style the biggest 


difference in the score from pre to post-assessment was seen in the kinesthetic learners.  There was an 


average increase of 58% with the visual learners.  I feel the reason for this was that the pre-assessment 


was in a pen/paper format and the post assessment was more hands-on.  It was a video that was 


watched and discussed and then an activity to follow.  This was a great activity for the visual learners as 







well as kinesthetic learners, but more so for the visual.    It contained more activity based assessments 


rather than a simple pen/paper test.  This is a very clear explanation of the major increase in grades with 


this learning style.  Kinesthetic learners had the next highest increase and this was very predictable 


given the format of the post assessment.    


 The lowest increase was in the Hispanic males.  There was a 4% increase in the post assessment 


from the pre-assessment.  I feel the explanation for this is that these are not primarily English speakers 


and there is a learning boundary with them.  I am still pleased to have at least had some progress with 


this group because I didn’t expect to.  I wasn’t sure if there was any level of understanding at all, but this 


shows there was a little.  I still have a need to go back over this material and help them as much as I can, 


but there is no need to hold up the entire class for this small group of students.  I will likely just pull 


them out and work with them in small groups when there is extra time over the coming weeks.   


 


Individuals: 


 Student # 6 is Hispanic Male who is a kinesthetic learner.  He scored 54% on the pre-assessment.  


He scored 52% on learning goal #1 post assessment, 96% on learning goal #2 post assessment, and 64% 


on learning goal #3 post assessment.  Spanish is the primary language spoken at home, so this is an easy 


explanation of the 17% increase, but that is still a decent increase given those circumstances.  I feel that 


the post test being geared towards visual and kinesthetic learners was a good balance for his 


disadvantage as being primarily a Spanish speaker.  I think that if he was paired with an English speaker 


more often when studying, he would benefit more and have a greater increase on the next set of 


assessments.   


 Student #14 is a White Female who is a Visual learner.  She scored 32% on her pre-assessment.  


She scored 89% on learning goal #1 post assessment, 94% on learning goal #2 post assessment and 86% 







on learning goal #3 post assessment.  This is a very intelligent young lady who strives to excel in school.  


She took a strong effort in her learning and I would often see her with note cards to study for tests.  I 


think this was a big benefit for her as a visual learner and it showed to have worked with the 58% 


increases overall in her post assessments as compared to her pre-assessments.  I think she was also at a 


slight advantage that the post-assessment was geared more towards visual learners and kinesthetic 


learners rather than auditory learners.   


 


Student 
Pre-
Assessment 


LG #1 
Post 


LG#2 
Post 


LG #3 
Post Ethnicity 


Learning 
style Sex 


Avg. 
Increase 


1 76 98 97 94 A K M 20% 


2 72 99 94 98 W A M 25% 


3 47 86 90 95 W A F 43% 


4 43 90 94 99 H K F 4% 


5 51 76 99 90 W K F 37% 


6 54 52 96 64 H K M 17% 


7 81 80 65 66 H V M -10% 


8 70 65 97 67 H A M 6% 


9 61 88 95 88 A K F 29% 


10 64 94 95 84 A V F 27% 


11 37 94 54 91 W V F 43% 


12 60 92 67 96 W K F 25% 


13 58 96 98 87 A A M 36% 


14 32 89 94 86 W V F 58% 


15 59 95 57 92 W A M 22% 


16 56 98 88 97 H K F 38% 


17 37 98 89 77 W K M 51% 


                  


AVG 56% 88% 91% 82%         







(FIG A) 


 


(FIG B) 


Very few students met the passing criterion of 70% on the pre-assessment which was to be expected 
since this was material not yet covered.  The data shows that the average score for learning goal #1 is 
88%, learning goal #2 is 91% and learning goal #3 is 82%.  This is a significant average increase over the 
56% average on the pre-assessment.   
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This chart represent the average increase in each ethnic/gender category in increasing order with 
Hispanic Males showing the least amount of improvement after the final post-assessment.  The Hispanic 
males in this study were all primarily Spanish speakers which was a reasonable explanation of the small 
increase in performance.   


 


 


 (FIG D) 


These are the average percent increases for the whole class.  (notice numbers may be changed slightly 
to accommodate for the 100%)   


 


The Visual learners had the highest increase in averages on the post assessments.  This was understood 
when the post assessment was a hands-on/video activity that was geared more towards visual and 
kinesthetic learners.   


 


  


Reflection and self-evaluation 
 


Most Successful: 


 Learning goal #2 was the most successful.  The post-assessment average was 91% which was an 


increase of 35% over the pre-assessment average of 56%.  I believe the success of this learning goal was 


Kinesthetic 
27%


Auditory
17%


Visual
56%







that it was more of an activity based objective with group work and critical thinking engaged in a fun 


environment.  It is not ideal to have group work and activities all the time, but there is definitely a 


developmental increase when students are able to move around and be engaged in their learning and 


take control of it.  The assignment addressed all three learning styles in one way or another which was a 


benefit to all students progress. 


 


Least Successful: 


 Learning goal #3 was the least successful.  The post-assessment average was 82%, which was an 


increase of 26% over the pre-assessment average of 56%.  This learning goal was more pen/paper 


format and was not as accommodating to all learning styles as learning goal #2 was.  This was more 


engaging for the visual learners but not so much for the kinesthetic or auditory learners which make up 


a majority of the class.  I believe this is a strong explanation of the lesser increase in success over the 


other 2 learning goals.   


 


Personal goals for professional growth: 


 Throughout the duration of my student teaching this semester, I have learned two things for 


sure.  For one, I need to be more engaging in my students learning.  For example, I need to have pre-


determined questions for my lectures to ensure that the students are following along and engaged in 


their own learning.  I know this will benefit the students because they will stay aware and alert at what 


we are discussing as a class.  One way to do this is to have the power points I lecture from printed out 


for myself and have at least one question written down on each slide to ensure I don’t become 


complacent and forget to ask them a higher order thinking question. 







 My second goal is to create lessons that are more balanced between the learning styles.  I have 


learned that this is very hard, but with extra time and dedication it can be done.  I want to ensure that 


all of my students are given the same opportunity to learn.  As a kinesthetic learner, I appreciate this 


effort and I know my students will as well.  Another way for me to gain insight on this teaching style 


would be to attend more workshops as well as read my magazines that come with my various 


memberships like ATPE, TMSA, etc.  There are often engaging activity ideas in these books that balance 


the learning among the learning styles.  I will take an honest effort in using these resources for the 


benefit of me as well as my students.  







TWS Example from an EC-12 Spanish Initial Candidate 


CONTEXTUAL FACTORS 


 


Community Factors –  


Centerville, Texas is located on Interstate 45 halfway between Dallas and Houston. It is a small, 


rural community with a population of 977. It is a strong, united community where everyone 


knows everyone else. Most of these citizens support the school because it is where their children 


and grandchildren go to school. The majority of the population has a middle class income and 


the standard of living reflects that. The whole community supports the school and there are 


several community organizations that have college scholarships available for graduating 


students. One of these groups is the Chamber of Commerce. Their school group is called the 


Future Chamber of Commerce or FCC. This group runs the concession stand at all the home 


athletic events. The profit from these events is then funneled back into the athletic program 


where needed and into a scholarship fund. The County Livestock Commission also has 


scholarships available for graduating seniors who are going into agricultural studies. These 


scholarships, however, are made available only to students who show projects at the fair and are 


available to all school districts county-wide. Another supporting community group is the Retired 


Teacher’s Association which supports the current teachers at the school with a luncheon several 


times a year on the teachers’ work days. This promotes a strong foundation for the teachers to 


enjoy visiting with one another while in a relaxed environment. These retired teachers also 


mentor younger teachers with less experience. This gives a new teacher an extra mentor who is 


not busy with his or her own classes to lean on when they might need extra help. An 


inexperienced teacher then feels like there is someone to turn to without burdening an already 


busy current teacher. This, to me, seems to make an exceptionally strong teaching staff.  







School / Classroom Factors –  


The main school building is a U-shaped building. As one walks in the school building, offices 


are located on both sides of the entry hall. The secretaries on either side monitor people that 


come and go. Directly in front of the entry doors is the library. The library is central to the main 


building with classrooms located around the outside of the U-shape. Lockers are located in the 


hallways. Since the school has grown since 1971 when the main building was built, there are 


several other buildings that house the fine arts department, the agricultural studies department, 


the cafeteria and the 7th and 8th grade core classes. The classrooms are roomy and well-


organized. The building is older, but well maintained. In my classroom, there are 22 desks 


situated in 6 rows of 4 with two rows of 3 to accommodate a teaching podium in the front of the 


room. The teacher’s desk is at the back of the classroom. There is a projector that is frequently 


used for instruction. There is little technology in the room. The teacher has a computer which is 


connected to the internet and the projector. There is audio/video equipment available for 


classroom use. The teacher also has a “Moby” writer that can be passed from student to student 


to complete assignments on the board without the shuffle of students getting out of their desks. 


There are no student computers available in the classroom. There are large whiteboards at the 


front and along one wall that are used to display assignments. There are 2 bulletin boards that 


hold student work and other important information. The classroom rules are displayed along with 


a bell schedule and sporting event schedules. There is a table at the back of the room which is 


used when students need to do makeup work in class. The classroom has a bright and airy feeling 


because of two windows along one wall that overlook the front of the Superintendent’s office. 


The classroom is decorated with posters of common Spanish words and student projects. There 







are large murals on one wall. This makes the room welcoming for students and visitors and 


encourages them to feel comfortable.  


 


Student Factors -  


In the class that I am teaching during my student teaching semester, there are 19 students. They 


are a mixture of 8th and 9th graders. There is one student with an IEP, but it has simple 


modifications, such as extra encouragement and extra time to finish assignments. The student 


does well in the class with these modifications. Of the 19 students, 47% are female and 53% are 


male. Class ethnicity is 68% white, 21% African American, and 11% Hispanic. Many of these 


students are involved in extra-curricular activities and this encourages the whole class to keep 


grades high. 58% of the students are involved in sports, 21% in livestock projects and 34% in 


UIL competitions. The class average for the last 6 weeks was an 86. Listed below are school 


wide ethnicity percentages. This class is an accurate picture of the total school population and 


work ethic. There are 338 total students in grades 7-12. The racial make-up is 80.5% white, 9.5% 


African American, 9.2% Hispanic, and 0.8%Asian. The number of economically disadvantaged 


students is 31.7%. LEP students make up 1.2% of the school and 25.4% are disciplinary 


placements. The percent of the student body that is at-risk is 34.3%, but the teachers have an 


average of 11.7 years teaching experience to help those students. The students’ TAKS scores 


were improved from 2009 to 2010. In ’09 the campus had a 68% passing rate and in ’10 they had 


a 73% passing rate. 11% of the students received commended on their scores. 


 


 







  


Instructional Implications –  


The tight-knit community makes a wonderful environment for learning. The teachers work 


together with one another and parents to keep students on track. The lack of “new” school 


equipment does not slow down students’ learning. The students who need extra help or 


encouragement receive it from both teachers and fellow students. Tutoring is also available for 


students to come and receive extra help. The coaches insist that their athletes keep a better than 


“barely” passing grade and teachers receive a lot of support from the coaches in this respect. This 


teacher-teacher cooperation and communication encourages students to try hard and complete 


their school work. This is one of the best schools I have observed. As a mother of children this 


age, I would send my children here to be educated. As a future teacher, I would enjoy the 


working conditions and environment.  


 


 


  







LEARNING OBJECTIVES 


 


Learning Objective #1: The student will identify and comprehend the differences in the 


verbs ser and estar. The student will apply these 2 verbs correctly. 


 


Justification: This objective focuses on the comprehension and 


application levels of Bloom’s taxonomy. Students will be allowed to work 


problems out as individuals and then will be given corrections immediately. This 


will help them to become more confident and see the mistakes they make 


immediately. This will all happen while they are still in tle learning process. This 


goal is aligned with the Texas Essential Knowledge and Skills for Languages 


other than English, high school level (114.22) (3)(G). The student is expected to 


use knowledge of the components of language, including grammar, to increase 


accuracy of expression.  


 


Learning Objective #2:   Students will identify and comprehend vocabulary related to 


health and medicine. 


 


 


Justification:   This objective focuses on the knowledge section of Bloom’s 


taxonomy. These words are new to level one language learners and will be 


intensively studied to build vocabulary. Students will then be prepared to compare 







the differences in English and Spanish vocabulary.  This goal is aligned with the 


Texas Essential Knowledge and Skills for Languages other than English, high 


school level (114.22) (a)(2). Using age-appropriate activities, students develop the 


ability to perform the tasks of the novice language learner. The novice language 


learner, when dealing with familiar topics, should: 


(A) Understand short utterances when listening and respond orally with 


learned material; 


(B) Produce learned words, phrases, and sentences when speaking and 


writing; 


This objective also aligns with the Texas Essential Knowledge and Skills for 


Languages other than English, high school level (114.22) (b)(3)(B). The student 


uses the language to make connections with other subject areas and to acquire 


information. The student is expected to use the language to obtain, reinforce, or 


expand knowledge of other subject areas, and (4)(A) The student develops insight 


into the nature of language and culture by comparing the student’s own language 


to another. The student is expected to demonstrate an understanding of the nature 


of language through comparisons of the student’s own language and the language 


studied.  


Learning Objective #3: The student will be able to identify and correctly use object 


pronouns, me, te, and nos.  


Justification: This objective focuses on the comprehension and 


application levels of Bloom’s taxonomy. This goal is aligned with the Texas 


Essential Knowledge and Skills for Languages other than English, high school 







level (114.22) (3)(G). The student is expected to use knowledge of the 


components of language, including grammar, to increase accuracy of expression.  


 


  







ASSESSMENT PLAN 


Learning Objective Assessment Format of 
Assessment 


Adaptations 


Learning Objective #1 
The student will be 
able to identify and 
comprehend the 
differences in the 
verbs ‘ser’ and ‘estar’ 
so that the student can 
apply these 2 verbs 
correctly. 


Pre-assessment 
 
 
 
 
 
 
 
 
 
Formative 
Assessment 
 
 
 
 
Post-Assessment 


The pre-assessment is 
combined with 
learning goals two and 
three. Five of ten 
questions will deal 
with ser/estar. 
 
 
 
 
Students will complete 
three daily worksheets 
that will be graded and 
then passed back for 
corrections.  
 
Students will be given 
an end of unit test 
similar to the pretest 
but longer and more in 
depth. They will fill in 
the appropriate form 
of the verb and 
conjugate correctly. It 
will be combined with 
the post assessment 
for learning objective 
two and three.  
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
Daily repetition of 
the ser/estar rules 
will reinforce 
retention. 
 
 
 
Those students 
who do not meet 
the passing 
requirement of 
70% must attend 
tutorials and a 
 re-take.  







 
 
 


 







Learning Objectives Assessment Format of 
Assessment 


Adaptations 


Learning Objective 
#2 
Students will be able 
to identify and 
comprehend 
vocabulary related to 
health and medicine. 


Pre-assessment 
 
 
 
 
 
 
 
 
 
 
Formative 
Assessment 
 
 
 
 
 
 
 
 
 
 
Post-assessment 


The pre-assessment 
for learning goal two 
is combined with the 
pre-assessment for 
learning goals one 
and three.  Students 
will have pictures to 
identify and describe.  
 
 
 
Students will act out 
a scenario from a 
picture drawn out of a 
jar. Students not 
acting will describe 
the actor’s ailment in 
Spanish. 
 
 
 
 
 
The post-assessment 
will be similar to the 
pre-assessment 
questions and will be 
combined with 
learning goals one 
and three. The 
students will be given 
a written summative 
assessment in which 
they are to identify 
pictures of ailments 
in Spanish using 
complete 
grammatical 
sentences.   
 
 
 
 
 
 


The assessments suit 
all learners with the 
fact that the 
assessment provides 
pictures for visual 
learners, writing for 
kinesthetic learners 
and the instructions 
will be read orally for 
auditory learners.  
 
The visual learners 
will identify the 
words to actions 
presented and 
kinesthetic learners 
will reinforce by 
acting out a scenario. 
 
 
 
 
 
 







 


Learning Objectives Assessment Format of 
Assessment 


Adaptations 


Learning Objective 
#3 
Students will be able 
to identify and 
correctly use object 
pronouns ‘Me, Te, 
and Nos’. 
 


Pre-assessment 
 
 
 
 
 
 
 
 
 
Formative 
assessment 
 
 
 
 
 
 
 
 
 
 
 
Post-assessment 


The pre-assessment 
for learning goal 
three is combined 
with  learning 
objectives one and 
two. There will be 5 
fill in the blank 
sentences to 
complete. 
 
 
The students will be 
given a worksheet 
that reinforces the 
object pronouns. 
After grading the 
worksheets will be 
handed back for 
correction.  
 
 
 
 
 
The post assessment 
will be combined 
with objective one 
and two. Students 
will fill in sentences 
correctly similar to 
the worksheets and 
pre-assessment. 
 
 
 
 
 
 
 
 
 
 
 


For assessment of all 
three objectives, I 
will make sure to 
explain the 
assessment and 
provide verbal 
instructions to help 
all learners.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 


Summary of Pre Assessment:  


The pre-assessment for learning objective one is combined with learning objective two and three. 


Five out of ten questions will apply to learning objective one. Students will choose the right verb 


form and conjugation to fill into a sentence. I will instruct students to try hard to correctly answer 


questions as this will affect the amount and intensity of class work and homework they will have. 


The pre-assessment for learning objective two will be combined with one and three. The students 


will have to correctly identify a picture of an ailment and describe it in a sentence. This will be 


combined with blanks for learning objective three. There will be five questions over these two 


learning objectives. Passing rate will be 70%. If less than 85% of the students pass, I will 


proceed with teaching this unit.  


Summary of Formative Assessments: 


Formative assessment of learning objective one and three will consist of five worksheets with fill 


in the blank sentences. Each worksheet will have conjugation boxes to fill in and a place for 


students to write the grammar rule in English at the top of the page. All worksheets will be 


handed in, checked, and then handed back for class corrections. This will allow students time to 


ask questions and reinforce through repetition. Formative assessment of learning objective two 


will consist of students acting or drawing out vocabulary words that other students will write 


down. All sentences must be grammatically correct and translated. These will be done 


individually and handed in for correction.  


Summary of Post-Assessment:  







Post-assessment of all learning objectives will be in test form. It will be similar to pre-


assessment, but longer and with more detail. It will consist of twenty fill in the blank sentences 


plus translation of those sentences and ten matching pictures to a word bank. Any student who 


receives less than 70% on the post-assessment must schedule tutoring and take a retake. Any 


other student who feels that they need more help can also come to tutoring and take a retake.  


 


 


 


 


 


 


 


 


 


 


 


 


 


 







 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Me/Te/Le/Nos    duele 


Me/Te/Le/Nos    duele 


Me/Te/Le/Nos     duele 


Me/Te/Le/Nos     duele 


Me/Te/Le/Nos     duele 


Pre-Assessment for 
Spanish I 







Nombre:_________________________                                          Fecha:__________________________ 


Worksheet 1 – ser/estar 


Use the appropriate form of ser or estar in each sentence or phrase. Then 
translate the sentences. 


1. Los niños                                            sentados. 


2. Mi madre                                           Mexicana. 


3. Nosotros                                           inteligentes. 


4. Yo                                                      medico. 


5. No es la una. Ahora                                                     las tres. 


6. Las mesas                                                    de madera. 


7. Hoy                                                     el primero de junio. 


8. La casa                                                    de mi abuela. 


9. Tú y yo                                                    en San Francisco. 


10. Tú                                         de Chicago. 


11. La escuela                                       abierta. 


12. Yo                                     aquí. 


13.  ¿                                                    tú cansada? 


14. Juana                             enferma. 


15. Los alumnos                                      ausentes. 


 


Worksheet #1 







NOMBRE: 
FECHA: 
Worksheet 2 
 
1. Yo ________________ americano. ___________ 


2. Ellas _____________ cansadas. __________ 


3. Mi madre ____________ rubia. ____________ 


4. Nosotros ________________ enfermas. ____________ 


5. Él ____________ serio. ____________ 


6. Tú ____________ medica. _________ 


7. Ella _____________ comica. ____________ 


8. Señora Guiton ______________ baja. ___________ 


9. Los niños ____________ morenos. __________ 


10. La maestra _____________ comica. ____________ 


SPANISH I -VERBOS (SER & ESTAR) 
CONJUGATION & TRANSLATION 


 


Worksheet #2 







 


 


 


 


  


Worksheet #3 







DESIGN FOR INSTRUCTION 


Pre-assessment 


The pre-assessment plan for this class will let me know how in-depth and how many days of 


instruction the class will need for maximum retention of these learning objectives. The pre-


assessment will consist of 10 fill-in-the blank questions. Since this is a small class, I will be able 


to gather assessment results right away by walking around as students are taking the pre-


assessment.  If no students answer 100% of the questions correctly, this will indicate to me that 


the class will need to hear the complete lesson from the beginning. I will need to include at least 


one extra day of instruction for these particular learning objectives, since they are basically 


unknown to the students. 


 Unit Overview 


This unit will cover the Spanish verb forms “ser / estar”. In English, there is only one form of “to 


be” and to learn the differences in these two forms of “to be” can be difficult for an English 


speaker. Correct usage of these verbs is very important and each has a slightly different meaning 


depending on how used. Therefore, 100% of students must pass this objective. For instruction, I 


will explain the different in the two verbs, and use a power point presentation to show difference 


incidences and conjugations for each verb. Students will do a fill in the blank worksheet. I will 


walk around the class to see how students are doing with the worksheet. This will give me an 


idea of how well the students are understanding objective one. Homework from the workbook 


will be given.  


The second day of instruction, I will start by going over the homework assigned the day before. 


Students will grade their own homework and correct where necessary. This corrected homework 







will be stored in their class folders to use as a future study guide. I will recap the highlights of 


the lesson from the day before and will ask if there are any questions. If the students have 


questions about the specific uses of ser/ estar, I will explain the differences between using estar 


for a temporary state of being and ser as a permanent state of being. (I am sick/ I am female). 


Students will be given a longer worksheet as homework to be turned in the following day. 


On day three of instruction, we will correct these papers as a class and I will give time for the 


students to ask any questions. If they are still confused on the uses of ser/estar, I will assign 


another worksheet for homework to be taken as a grade. I will then move on to learning 


objectives two and three. I will introduce learning objective two from the book. I will have the 


students read in English while I pronounce the vocabulary words in Spanish. I will then go over 


the rules for object pronouns. As a class we will compare Spanish object pronoun usage and 


rules and English usage and rules. I will then give the students a short worksheet to complete and 


turn in during the few remaining minutes of class. I will review these later to see how the 


students are doing on the vocabulary and the direct pronouns.  


On the fourth day of instruction I will go over the direct pronoun worksheets with the students as 


a class. We will make corrections to the worksheet from the day before and I will hand them 


another to do for homework. We will then move on to a reinforcing game for the vocabulary. 


Each student, in turn, will be given a vocabulary word to act out or draw on the white board. All 


students will write down on their paper the vocabulary word being acted out or drawn. The 


students will use their imaginations to try to think of fun ways for everyone to guess their work. I 


will take the papers at the end of class to see how well students have done.  


On the fifth day of instruction, we will review all that has been learned in the past four days. I 


will inform the students that they will have a test the next day and give them thirty minutes of the 







class period to “write their own tests”.  After they have written fill in the blank sentences, I will 


take them up and as a class we will go over them. I will note any misuse of vocabulary or 


grammar without calling out student names. This will give me an insight into what the students 


know or do not know. I will tell them I will use at least five random sentences from the student-


made tests on tomorrow’s test.  


On the sixth day of instruction, I will give the students their post-assessment test. The tests will 


consist of five student developed fill in the blank sentences, ten fill in the blank sentences for the 


verbs ser/estar, five object pronoun sentences and ten matching pictures with a vocabulary word 


bank. All sentences are to be translated.  


Technology 


Technology will be used to present the power point presentation. The technology will make the 


lesson easier to teach. The power point presentation will break down the different uses of the 


verb forms into easier to understand pieces of information. For classroom correction of 


worksheets, we will use the ELMO projector. This projector will enable all students to see the 


same sentence while individual student will take turns going to the board to fill in the correct 


answer and translate the sentence.  


 


 


 


  







INSTRUCTIONAL DECISION MAKING 


Incident #1 


My original plan for teaching this unit was to have three days of lessons with some homework to 


be turned in the following day. I wanted to do at least 2 different vocabulary reinforcing 


activities, but after realizing that the students had a hard time understanding the differences in ser 


and estar, I decided to spend an extra day on that instead. Since English does not have two forms 


of “to be”, it can sometimes be difficult for English speakers to understand this concept. This is a 


small rural community with very few native or heritage Spanish speakers. This means that most 


of the students at this school are exposed to little, if any Spanish.  


 


Incident #2 


The lesson that I presented for object pronouns did not go well. I presented well, but all I got 


from students were blank stares. I then asked the students to explain to me what an object 


pronoun was in English. I soon realized that they did not understand the English grammar and 


decided that we should discuss object pronouns in English. To have a deeper understanding in 


Spanish, the second language learner must have a grasp on the English concept. 


 


Incident #3 


The vocabulary seemed easy for the students and I felt that they did not need extra time on that. I 


was also pressed for days because of upcoming six weeks tests. The school schedules six weeks 


tests so that students have only 2 to 3 tests per day during the end of the six weeks. I did not feel 







that it was fair to the students to take a class day away from a much needed review for the six 


weeks test to reinforce something the students already understood.  


 


ANALYSIS OF STUDENT LEARNING 


 


Whole Class: 


I set the passing criterion at 70% for this class. These Spanish 1 students were mostly 8th graders 


with the exception of two sophomores. They were all Caucasian and only one of the students had 


prior exposure to Spanish, student #10. He had lived and gone to school for six years in South 


Texas very near Mexico’s border. The class average for pre-assessment was 38%, with no 


students passing the pre-assessment. The average increased to 86% for the post-assessment with 


ten out of twelve students passing. Below is a graph displaying the differences in pre- and post-


assessment scores by student.  


 


                                               


 


 


 


 


 


 


Student 
Number Gender 


Pre-
Assessment 


Pre-
Assessment 
Score as a  


%       
(Criterion is  


70%)    
Post-


Assessment 


Post-
Assessment 
Score as a 


%       
(Criterion is  


70%)        
Increase/
Decrease 


Change in 
Points 


%Increase/
Decrease 


1 b 30 30% 76 76% I 46 46% 
2 g 35 35% 82 82% I 47 47% 
3 g 35 35% 88 88% I 53 53% 
4 b 10 10% 68 68% I 58 58% 
5 b 45 45% 90 90% I 45 45% 
6 g 55 55% 100 100% I 45 45% 
7 b 15 15% 66 66% I 51 51% 
8 g 40 40% 88 88% I 48 48% 
9 g 35 35% 82 82% I 47 47% 


10 b 60 60% 98 98% I 38 38% 
11 b 50 50% 94 94% I 44 44% 
12 g 50 50% 98 98% I 48 48% 


 







 


The information in this table clearly shows that all students increased their scores significantly 


between pre and post-assessment. The following tables and graphs breaks down student 


improvement by learning objective.  
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Learning Objective 3 


Student 
Number Gender Pre-Test     


Obj. #3 


Pre-Test 
Score as a 


%       


Post-
Test 


Obj. #3 


Post-Test 
Score as a 


% 


    Object 
Pronoun 


(Criterion 
is  70%)  


Object 
Pronoun 


(Criterion 
is  70%)  


            
1 b 0 0% 50 50% 
2 g 0 0% 60 60% 
3 g 0 0% 80 80% 
4 b 0 0% 30 30% 
5 b 40 40% 80 80% 
6 g 40 40% 100 100% 
7 b 0 0% 20 20% 
8 g 0 0% 60 60% 
9 g 60 60% 60 60% 


10 b 40 40% 90 90% 
11 b 20 20% 80 80% 
12 g 0 0% 100 100% 


 







 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Learning Objective 1 


Student 
Number Gender Pre-Test     


Obj. #1 


Pre-Test 
Score as a 


%       


Post-Test 
Obj. #1 


Post-Test 
Score as a 


% 


    Ser/Estar (Criterion 
is  70%)  Ser/Estar (Criterion 


is  70%)  
           


1 b 30 30% 60 60% 
2 g 40 40% 60 60% 
3 g 30 30% 80 80% 
4 b 10 10% 60 60% 
5 b 40 40% 80 80% 
6 g 60 60% 100 100% 
7 b 10 10% 40 40% 
8 g 40 40% 90 90% 
9 g 10 10% 70 70% 


10 b 50 50% 100 100% 
11 b 60 60% 90 90% 
12 g 60 60% 90 90% 


 


 


 


 


 


Learning Objective 2 


Student 
Number Gender Pre-Test     


Obj. #2 


Pre-Test 
Score as a 


%       


Post-Test 
Obj. #2 


Post-Test 
Score as a 


% 


    Medical 
vocabulary 


(Criterion 
is  70%)  


Medical 
vocabulary 


(Criterion 
is  70%)  


            
1 b 60 60% 70 70% 
2 g 60 60% 90 90% 
3 g 80 80% 80 80% 
4 b 10 10% 50 50% 
5 b 60 60% 90 90% 
6 g 60 60% 100 100% 
7 b 40 40% 70 70% 
8 g 80 80% 90 90% 
9 g 60 60% 80 80% 


10 b 80 80% 100 100% 
11 b 60 60% 100 100% 
12 g 80 80% 100 100% 
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Mastery by Objective: 


This unit contained three learning objectives. Even though lessons were conducted separately for 


each objective, the test was inclusive of all three. For the learning objective one pre-assessment, 


all students failed to meet the criterion of 70%. In the post-assessment for learning objective one, 


four students did not meet the required 70%. Their grades were significantly better than in the 


pre-assessment. 


For the learning objective two pre-assessment, four students passed the set criterion. I believe the 


students had a better grasp of this particular set of vocabulary due to the inclusion of body parts 
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vocabulary in the prior unit. Many of the vocabulary words for this unit are also cognates making 


retention much easier.  All students improved from pre- to post-assessment for this learning 


objective except one, who stayed the same and was above the 70% criterion.  


In the pre-assessment scores for learning objective three chart, we saw that this learning 


objective was a totally unknown concept for the students. There were 7 students who made a 0 


for this learning objective on the pre-assessment. I asked the students who did not make 0 and 


they informed me that they were able to deduce or guess the answers that were correct. On the 


post-assessment for learning objective three, all students improved but only 50% of the students 


achieved the set criterion of 70%.  


Sub Groups: 


The sub groups I chose to analyze in the class were boys and girls. I chose this subgroup because 


all students are of the same race and the majority of the students are in the same grade. The boys’ 


average for pre-assessment was 35% and 82% for post-assessment. The girls’ average was 42% 


on pre-assessment and 90% on the post-assessment. The average increase for boys was 47 points 


and was 48 points for the girls. I concluded that even though the girls did better on pre-and post-


assessment, improvement in both groups was about the same. I believe that this is because of the 


greater maturity level of 8th grade girls as compared to 8th grade boys.  







 


 


Individuals: 


I chose to compare students number 6 and 12. Both are girls and Caucasian, but with very 


different economic backgrounds. Student 6 comes from middle-class, college educated parents. 


Her mother is an elementary teacher. Student 12 comes from an economically challenged family. 


While both are excellent students, #6 gets lots of encouragement from home and is expected to 


do well. Number 12 does not have the same home support system. I have to admire student 12’s 


level of dedication at such a young age. I learned in my education classes about the cycle of 


poverty and how difficult it is even for bright students to break it. This student is determined to 


get a scholarship to college and make something of her life. Student 12’s scores, along with other 


grades, show that determination and hard work make a major impact on a student’s study habits 


and success rate.  


 


Reflection and Self Evaluation 


I was not surprised by the results of the assessments. Learning objective three had the most 


increase in points between pre- and post-assessment followed by learning objective one. 
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Learning objective two had the least amount of increase even though students had the easiest 


time learning it. This is because of its lower classification in Bloom’s Taxonomy. Rote 


memorization of words and their meaning is at the Knowledge level of Bloom’s where as being 


able to conjugate and use grammar correctly is in the third level, Application.  


I believe that doing several worksheets on each grammar concept and correcting them in class 


was the reason that there was so much improvement in scores. Learning objective 1 and 3 are 


hard concepts for this age group, because they have only a basic grammar foundation in English. 


Many of them have nothing to compare these concepts to in English. I realized as I taught these 


concepts that some of the students had little understanding of English grammar. I have not had 


an English grammar class in over twenty years. Therefore, I went home and looked up all the 


equivalent English grammar rules of the concepts that I was teaching in Spanish. This made it 


easier for me to go back to the class and explain the differences between the rules of the two 


languages. I am planning on doing this for all my Spanish grammar classes in the future.  


The sophomore that I have in class has a better understanding of these concepts. I cannot tell if it 


is because of his age and higher grade or if his prior exposure to Spanish at a young age helped 


with his understanding..  


The students enjoyed the vocabulary reinforcing activities where they had to act out or draw the 


vocabulary words. I believe that these “games” draw in the students who are more easily 


distracted or bored by traditional approaches. I think that these reinforcing activities are helpful 


when students must learn a concept for Spanish I and then recall it for use in Spanish II. When 


the students have done some kind of activity, they have a point of reference…”remember when 


we played…..”. This is much harder when all concepts are reinforced with 


worksheets….”remember when we did that worksheet?....”. Students are most likely to respond 







with “which time?”. These activities work especially well with visual and kinesthetic learners. I 


would like to find some grammar based activities before I teach this unit the next time.  


The most important thing that I learned is that organization is the key to learning and teaching. If 


a teacher is not organized in their method of delivery of a lesson, students will have a harder time 


grasping what they are saying. My professors in every education class I had told me this, but I 


saw it in action when I compared my methods mentor to my student teaching mentor. My student 


teaching mentor has her classes under control. She delivered the lesson the same way and the 


students knew what to expect every day. Another important thing that I got to compare was 


classroom management styles.  I thought that teachers that were picky about students raising 


their hands before being out of their seats and things were just being hard to get along with. 


However, I have decided after seeing an example of both discipline management methods at 


work, that when a teacher is particular about little issues, then the students don’t give him or her 


a hard time with the big issues. I have also learned not to let them get away with anything 


without at least saying something. This lets the students know that you are actually paying 


attention.  


One other observation that I have made this semester is the idea of a “safe learning 


environment”. According to Dr. Stephen Krashen’s affective filter theory, a student’s ability to 


learn is affected by anxiety, self-doubt and even boredom. Therefore my classroom must be a 


place where one student is not allowed to make fun of another. It also must not be boring, as that 


will keep students from learning. 


 My future plans include gaining a masters of education specializing in curriculum and 


instruction and use of technology in the classroom. This and professional workshops through 


Region 6 will help me immensely in this area. I am also planning on becoming a member of the 







AATSP (American Association for Teachers of Spanish and Portuguese). There are many 


workshops available through this organization that will get me in touch with other experienced 


Spanish teachers and give me resources for my classroom. I am looking forward to continuing 


my education at Sam Houston State University. I am even more excited about having my own 


classroom to put into practice the things I have learned. 


 


 


 


 


 


 





Exhibit 1.4.g: Analysis of P-12 Learning Examples




Exhibit 4.4.a 


Aggregate data on proficiencies related to diversity that candidates are expected to 
demonstrate through working with students from diverse groups in classrooms and 


schools, including impact on student learning. 


The following reports include aggregate reports for initial programs, aggregate reports for 
advanced programs, and a comparison report for advanced level programs. This last report is 
useful in examining candidate growth across time.  The unit aggregates these data annually for 
review by the assessment committee.  Additionally, program areas review data annually and 
program-level reports are available for review during the site visit.  Program areas are 
highlighted at the beginning of each report for ease of navigating the report.  The following 
reports are for Academic Year 2013-2014.  The unit has data available in aggregate and 
disaggregate form for any period between 2010-2014.  Data from 2015 will be available at the 
site visit. 


 







Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments 


Program: All Initial Elementary Education AY 2013‐14 Count (Percent)


Rarely
Exhibits 


Progress
Consistently Rarely


Exhibits 


Progress
Consistently Rarely


Exhibits 


Progress
Consistently Rarely


Exhibits 


Progress
Consistently


1. Demonstrates an attitude of reflection


and thoughtfulness about professional 


growth and instruction. 


6 (1.94%) 19 (6.13%) 285 (91.94%) 5 (2%) 59 (23.6%) 186 (74.4%) 0 (0%) 16 (6.18%) 243 (93.82%) 0 (0%) 45 (12.75%) 308 (87.25%)


2. Demonstrates a commitment to using


technology to create an authentic learning 


environment that promotes problem‐


solving and decision making for diverse 


learners. 


3 (0.97%) 24 (7.74%) 283 (91.29%) 3 (1.2%) 62 (24.8%) 185 (74%) 2 (0.85%) 9 (3.83%) 224 (95.32%) 1 (0.29%) 58 (16.57%) 291 (83.14%)


3. Practices ethical behavior and intellectual


honesty. 
7 (2.26%) 19 (6.13%) 284 (91.61%) 1 (0.4%) 44 (17.6%) 205 (82%) 0 (0%) 7 (2.7%) 252 (97.3%) 0 (0%) 17 (4.8%) 337 (95.2%)


4. Demonstrates thoughtfulness in


communication and an awareness and 


appreciation of varying voices. 


2 (0.8%) 52 (20.8%) 196 (78.4%) 1 (0.39%) 17 (6.56%) 241 (93.05%) 0 (0%) 45 (12.78%) 307 (87.22%)


5. Demonstrates knowledge of second


language acquisition and a commitment to 


adapting instruction or programs to meet 


the needs of culturally and linguistically 


diverse learners.


2 (0.8%) 88 (35.34%) 159 (63.86%) 0 (0%) 13 (5.02%) 246 (94.98%) 0 (0%) 84 (24.35%) 261 (75.65%)


6. Demonstrates ability to be 


understanding, respectful and inclusive of 


diverse populations.


0 (0%) 8 (3.09%) 251 (96.91%) 0 (0%) 42 (11.86%) 312 (88.14%)


7. Uses assessment as a tool to evaluate 


learning and improve instruction for all 


learners. 


1 (0.28%) 57 (16.19%) 294 (83.52%)


8. Demonstrates a commitment to literacy, 


inquiry, and reflection. 
8 (2.58%) 20 (6.45%) 282 (90.97%) 2 (0.8%) 59 (23.69%) 188 (75.5%) 0 (0%) 15 (5.79%) 244 (94.21%) 0 (0%) 49 (13.84%) 305 (86.16%)


9. Leads diverse learners to higher level 


thinking in cognitive, affective and/or 


psychomotor domains.


1 (0.28%) 82 (23.16%) 271 (76.55%)


10. Demonstrates a commitment to


adapting instruction or programs to meet 


the needs of diverse learners. 


0 (0%) 8 (3.09%) 251 (96.91%) 2 (0.57%) 53 (15.01%) 298 (84.42%)


Level 1 (DDP Standards 1,2,3 & 8) is 


assessed in CIEE 3374.


Level 2a (DDP Standards 1,2,3,4,5 & 8) is assessed in Literacy Methods.


Level 2b (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Content Methods.


Level 3 (All 10 DDP Standards) is assessed in 


Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on December 11, 2014


SHSU COE Center for Assessment and 


Accreditation


Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments


Program: All Initial Secondary Education AY 2013‐14 Count (Percent)


Rarely
Exhibits 


Progress
Consistently Rarely


Exhibits 


Progress
Consistently Rarely


Exhibits 


Progress
Consistently


1. Demonstrates an attitude of reflection


and thoughtfulness about professional 


growth and instruction. 


2 (1.08%) 98 (52.97%) 85 (45.95%) 2 (1.32%) 7 (4.64%) 142 (94.04%) 0 (0%) 25 (19.23%) 105 (80.77%)


2. Demonstrates a commitment to using


technology to create an authentic learning 


environment that promotes problem‐


solving and decision making for diverse 


learners. 


2 (1.08%) 94 (50.81%) 89 (48.11%) 2 (1.32%) 11 (7.28%) 138 (91.39%) 0 (0%) 41 (32.28%) 86 (67.72%)


3. Practices ethical behavior and intellectual


honesty. 
5 (2.7%) 84 (45.41%) 96 (51.89%) 1 (0.66%) 6 (3.97%) 144 (95.36%) 1 (0.77%) 9 (6.92%) 120 (92.31%)


4. Demonstrates thoughtfulness in


communication and an awareness and 


appreciation of varying voices. 


2 (1.32%) 9 (5.96%) 140 (92.72%) 0 (0%) 18 (13.95%) 111 (86.05%)


5. Demonstrates knowledge of second


language acquisition and a commitment to 


adapting instruction or programs to meet 


the needs of culturally and linguistically 


diverse learners.


2 (1.32%) 8 (5.3%) 141 (93.38%) 0 (0%) 53 (43.44%) 69 (56.56%)


Level 2b ‐ Emerging Competency Level 3 ‐ Competent


Level 1 ‐ Novice Level 2 ‐ Emerging Competency Level 3 ‐ Competent


Level 1 ‐ Novice Level 2a ‐ Emerging Competency
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6. Demonstrates ability to be 


understanding, respectful and inclusive of 


diverse populations.


2 (1.32%) 6 (3.97%) 143 (94.7%) 0 (0%) 16 (12.5%) 112 (87.5%)


7. Uses assessment as a tool to evaluate 


learning and improve instruction for all 


learners. 


0 (0%) 30 (23.26%) 99 (76.74%)


8. Demonstrates a commitment to literacy, 


inquiry, and reflection. 
8 (4.32%) 104 (56.22%) 73 (39.46%) 1 (0.66%) 9 (5.96%) 141 (93.38%) 0 (0%) 31 (24.22%) 97 (75.78%)


9. Leads diverse learners to higher level 


thinking in cognitive, affective and/or 


psychomotor domains.


1 (0.79%) 44 (34.65%) 82 (64.57%)


10. Demonstrates a commitment to


adapting instruction or programs to meet 


the needs of diverse learners. 


2 (1.32%) 5 (3.31%) 144 (95.36%) 0 (0%) 28 (21.71%) 101 (78.29%)


Level 1 (DDP Standards 1,2,3 & 8) is 


assessed in CISE 3384.


Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in Secondary Content Methods.


Level 3 (All 10 DDP Standards) is assessed in 


Student Teaching.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on December 11, 2014


SHSU COE Center for Assessment and 


Accreditation


Teacher Candidate Dispositions and Diversity Proficiency Standards Faculty Assessments


Program: Post Bac. ‐ All Initial Candidates AY 2013‐14 Count (Percent)


Rarely
Exhibits 


Progress
Consistently Rarely


Exhibits 


Progress
Consistently Rarely


Exhibits 


Progress
Consistently


1. Demonstrates an attitude of reflection


and thoughtfulness about professional 


growth and instruction. 


0 (0%) 2 (4.00%) 48 (96.00%) 0 (0%) 8 (42.11%) 11 (57.89%) 0 (0%) 13 (27.08%) 35 (72.92%)


2. Demonstrates a commitment to using


technology to create an authentic learning 


environment that promotes problem‐


solving and decision making for diverse 


learners. 


0 (0%) 3 (6.00%) 47 (94.00%) 0 (0%) 13 (27.66%) 34 (72.34%)


3. Practices ethical behavior and intellectual


honesty. 
0 (0%) 1 (2.00%) 49 (98.00%) 0 (0%) 3 (15.79%) 16 (84.21%) 0 (0%) 2 (4.17%) 46 (95.83%)


4. Demonstrates thoughtfulness in


communication and an awareness and 


appreciation of varying voices. 


0 (0%) 6 (31.58%) 13 (68.42%) 0 (0%) 5 (10.64%) 42 (89.36%)


5. Demonstrates knowledge of second


language acquisition and a commitment to 


adapting instruction or programs to meet 


the needs of culturally and linguistically 


diverse learners.


0 (0%) 9 (47.37%) 10 (52.63%) 0 (0%) 15 (33.33%) 30 (66.67%)


6. Demonstrates ability to be 


understanding, respectful and inclusive of 


diverse populations.


0 (0%) 2 (10.53%) 17 (89.47%) 0 (0%) 1 (2.08%) 47 (97.92%)


7. Uses assessment as a tool to evaluate 


learning and improve instruction for all 


learners. 


0 (0%) 14 (29.17%) 34 (70.83%)


8. Demonstrates a commitment to literacy, 


inquiry, and reflection. 
0 (0%) 4 (8.00%) 46 (92.00%) 0 (0%) 2 (10.53%) 17 (89.47%) 0 (0%) 13 (27.66%) 34 (72.34%)


9. Leads diverse learners to higher level 


thinking in cognitive, affective and/or 


psychomotor domains.


1 (2.08%) 14 (29.17%) 33 (68.75%)


10. Demonstrates a commitment to 


adapting instruction or programs to meet 


the needs of diverse learners. 


0 (0%) 2 (10.53%) 17 (89.47%) 0 (0%) 9 (18.75%) 39 (81.25%)


Level 1 (DDP Standards 1,2,3 & 8) is 


assessed in CIED 5397.


Level 2 (DDP Standards 1,2,3,4,5,6,8 & 10) is assessed in the first half of a PB Internship course.


Level 3 (All 10 DDP Standards) is assessed in Student Teaching or second half of PB Internship.


Number of candidates in the program(s) is based on SHSU enrollment during the time period indicated.  The candidate may have been evaluated on DDP Standards once, twice or not at all during the period.


Report generated on December 11, 2014


SHSU COE Center for Assessment and 


Accreditation


Level 1 ‐ Novice Level 2 ‐ Emerging Competency Level 3 ‐ Competent
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000 SHSU 002 Custom Aggregate Data on Coursework Assessment for All Advanced Programs, AY 2013-2014


Parameter Title Parameter Value


Select a Course Any


Select a Section Any


Select a Term 201380 - Fall 2013,201420 - Spring 2014,201440 - Summer 2014


Select an
Assessment Tool


Advanced Programs: Field Experience Dispositions and Diversity Proficiency Rubric (do not use after Summer 2014)


Select
Coursework Type


Any


Select Program Administration MEd No Cert (Advanced),Bilingual Educational Diagnostician (Advanced),Counseling - School Counselor (Advanced),Curriculum and Instruction MEd
(Advanced),Educational Diagnostician (Advanced),Instructional Leadership (Advanced),Instructional Technology (Advanced),Principal (Advanced),School Librarian
(Advanced),Superintendent (Advanced)


THE TABLE/TABLES BELOW CONTAIN AGGREGATE DATA FOR THE RUBRIC : Advanced Programs: Field Experience Dispositions and Diversity Proficiency Rubric (do not use after
Summer 2014)


Diversity in Field Experiences


Please assess. Note that
candidates who complete this
assignment who will not be working
in public schools (this will be
candidates seeking LPC, LMFT,
etc.) may use examples of
experiences with others from any
age group in any setting where
they believe that they can
adequately describe the diversity of
the group and demonstrate the
dispositions listed below.


# little or
no
evidence


% little or
no
evidence


#
nominal
evidence


%
nominal
evidence


#
acceptable
evidence


%
acceptable
evidence


# No
Response


% No
Response


Total
Response


NA Average Median Mode Standard
Deviation


The candidate’s evidence indicates
that he/she participated in extensive
field experiences within this course


3 0.48% 38 6.04% 588 93.48% 0 0% 629 32 1.93 2 2 0.27


https://tk20.shsu.edu/campustoolshighered/k12_reports_variables_body.do


1 of 5 3/6/2015 9:44 AM
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The candidate’s evidence indicates
that his/ her interaction with P-12
students during these field
experiences was substantive


3 0.46% 47 7.2% 603 92.34% 0 0% 653 8 1.92 2 2 0.29


The candidate’s evidence indicates
that he/she identified issues of
significance as related to P-12
student diversity


4 0.61% 52 7.99% 595 91.4% 0 0% 651 10 1.91 2 2 0.31


The candidate’s evidence indicates
that he/she understands the
relationship between the issues
identified and their effect on the
candidate’s professional role in
student learning


6 0.91% 49 7.47% 601 91.62% 0 0% 656 5 1.91 2 2 0.32


The candidate’s evidence indicates
that he/ she developed strategies
related to his/her professional role for
improving student learning


5 0.76% 46 7% 606 92.24% 0 0% 657 4 1.91 2 2 0.31


The candidate’s evidence indicates
that he/ she developed strategies for
improving effectiveness in his/her
professional role


6 0.91% 42 6.38% 610 92.71% 0 0% 658 3 1.92 2 2 0.31


Total/Percentage 27 0.69% 274 7.02% 3603 92.29% 0 0% 3904


This candidate
participated in field
experiences with P-12
students and provided
evidence of that
experience with reference
to these diversities. Note
that candidates who
complete this assignment
who will not be working
in public schools (this will
be candidates seeking
LPC, LMFT, etc.) may use
examples of experiences
with others from any age
group in any setting
where they believe that
they can adequately
describe the diversity of


# not
experienced


% not
experienced


#
experienced
at a nominal
level


%
experienced
at a nominal
level


#
acceptable
experience


%
acceptable
experience


# No
Response


% No
Response


Total
Response


NA Average Median Mode Standard
Deviation


https://tk20.shsu.edu/campustoolshighered/k12_reports_variables_body.do
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the group and
demonstrate the
dispositions listed below.


Ethnicity 21 3.22% 34 5.21% 597 91.56% 0 0% 652 9 1.88 2 2 0.41


Exceptionality 33 5.12% 52 8.07% 559 86.8% 0 0% 644 17 1.82 2 2 0.5


Socioeconomics 22 3.37% 40 6.13% 591 90.51% 0 0% 653 8 1.87 2 2 0.42


Linguistic Diversity 44 6.84% 64 9.95% 535 83.2% 0 0% 643 18 1.76 2 2 0.56


Total/Percentage 120 4.63% 190 7.33% 2282 88.04% 0 0% 2592


Evidence
submitted for
Dispositions and
Diversity
Proficiency was
demonstrated.
Note that
candidates who
complete this
assignment who
will not be
working in public
schools (this will
be candidates
seeking LPC,
LMFT, etc.) may
use examples of
experiences with
others from any
age group in any
setting where they
believe that they
can adequately
describe the
diversity of the
group and
demonstrate the
dispositions listed
below.


# Rarely
(Unsatisfactory)


% Rarely
(Unsatisfactory)


#
Sometimes
(Exhibits
Progress)


%
Sometimes
(Exhibits
Progress)


#
Consistently
(Proficient)


%
Consistently
(Proficient)


# No
Response


% No
Response


Total
Response


NA Average Median Mode Standard
Deviation


1. Demonstrates
ability to be
understanding,
respectful and


18 2.77% 36 5.54% 596 91.69% 0 0% 650 11 1.89 2 2 0.39


https://tk20.shsu.edu/campustoolshighered/k12_reports_variables_body.do
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inclusive of diverse
populations.


2. Demonstrates
an attitude of
reflection and
thoughtfulness
about professional
growth and
instruction.


37 5.67% 43 6.6% 572 87.73% 0 0% 652 9 1.82 2 2 0.51


3. Demonstrates a
commitment to
literacy, inquiry,
and reflection.


30 4.67% 61 9.5% 551 85.83% 0 0% 642 19 1.81 2 2 0.5


4. Practices ethical
behavior and
intellectual
honesty.


43 6.62% 43 6.62% 564 86.77% 0 0% 650 11 1.8 2 2 0.54


5. Demonstrates
thoughtfulness in
communication and
an awareness and
appreciation of
varying voices.


24 3.72% 50 7.74% 572 88.54% 0 0% 646 15 1.85 2 2 0.45


6. Demonstrates a
commitment to
adapting
instruction or
programs to meet
the needs of
diverse learners.


23 3.56% 51 7.89% 572 88.54% 0 0% 646 15 1.85 2 2 0.45


7. Demonstrates
knowledge of
second language
acquisition and a
commitment to
adapting
instruction or
programs to meet
the needs of
culturally and
linguistically
diverse learners.


42 6.74% 91 14.61% 490 78.65% 0 0% 623 38 1.72 2 2 0.58


8. Leads diverse
learners to higher
level thinking in


41 6.37% 64 9.94% 539 83.7% 0 0% 644 17 1.77 2 2 0.55


https://tk20.shsu.edu/campustoolshighered/k12_reports_variables_body.do
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cognitive, affective
and/or
psychomotor
domains.


9. Uses
assessment as a
tool to evaluate
learning and
improve instruction
for all learners.


50 7.8% 61 9.52% 530 82.68% 0 0% 641 20 1.75 2 2 0.59


10. Demonstrates
a commitment to
using technology
to create an
authentic learning
environment that
promotes problem-
solving and
decision making
for diverse
learners.


53 8.15% 88 13.54% 509 78.31% 0 0% 650 11 1.7 2 2 0.61


Total/Percentage 361 5.6% 588 9.12% 5495 85.27% 0 0% 6444


Close


https://tk20.shsu.edu/campustoolshighered/k12_reports_variables_body.do
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Advanced DDP: Comparing First and Most Recent DDP Assessments, 2010‐2014


Program: All Advanced Programs


First DDP Assessment vs Most Recent DDP Assessment, 2010 ‐ 2014


Decreased Stayed Same Increased Total Count Decreased Stayed Same Increased


 1.Demonstrates ability to be understanding, respecƞul and inclusive of diverse populaƟons. 45 623 240 908 5% 69% 26%


 2.Demonstrates an aƫtude of reflecƟon and thoughƞulness about professional growth and 
instruction.


60 578 237 875 7% 66% 27%


 3.Demonstrates a commitment to literacy, inquiry, and reflecƟon. 60 533 281 874 7% 61% 32%


 4.PracƟces ethical behavior and intellectual honesty. 37 587 217 841 4% 70% 26%


 5.Demonstrates thoughƞulness in communicaƟon and an awareness and appreciaƟon of 


varying voices.
59 539 270 868 7% 62% 31%


 6.Demonstrates a commitment to adapƟng instrucƟon or programs to meet the needs of 


diverse learners.
48 581 254 883 5% 66% 29%


 7.Demonstrates knowledge of second language acquisiƟon and a commitment to adapƟng 


instruction or programs to meet the needs of culturally and linguistically diverse learners.
76 393 294 763 10% 52% 39%


 8.Leads diverse learners to higher level thinking in cogniƟve, affecƟve and/or psychomotor 


domains.
61 481 272 814 7% 59% 33%


 9.Uses assessment as a tool to evaluate learning and improve instrucƟon for all learners. 57 486 258 801 7% 61% 32%


 10.Demonstrates a commitment to using technology to create an authenƟc learning 


environment that promotes problem‐solving and decision making for diverse learners.
46 454 279 779 6% 58% 36%


Assessment of DDP Standard Percent of Assessments
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		Exhibit 4.4.a

		4.4.a Initial Programs Aggregated DDP and Advanced Programs Aggregated DDP

		All UG and PB Initial Programs DDP 2013-14 Yearly Snapshot

		All Advanced Programs DDP 2013-14 Yearly Snapshot

		All Advanced Programs - Advanced DDP Trend Data









Exhibit 4.4.a: Aggregate DDP Data




CIE Successes 


The Center has already enjoyed tremendous success in connecting candidates with learners and 
unique learning environments around the globe. Either through Center hosted trips or study 
abroad efforts, faculty and candidates have supported efforts in Uganda, Costa Rica, Turkey, 
Israel, Russia, the United Kingdom, Ireland, China, Hungary, Egypt, and Brazil, to name a few. 
Initial contacts and interactions with universities in Africa, South America, and Asia were also 
made. The Center displays a large wall map documenting where international work is occurring 
that will be available during the site visit. 


The unit and CIE established a Memorandum of Understanding with Huaiyin Normal University 
in China to bring a cohort of students from Huaiyin to complete their junior year of education 
studies at SHSU beginning in 2016. The cohort will integrate with current SHSU candidates for 
their year-long experience. Teaching opportunities for faculty to work with Huaiyin students in 
China during 2015 and 2016 are also planned. This program promotes cultural understanding, 
encourages global perspectives, and provides enriching experiences for faculty and students from 
both SHSU and Huaiyin.  


The Center submitted a grant proposal to the Arthur Vining Davis Foundation to support 
international education efforts. The project targets secondary teachers and provides them 
professional development opportunities to successfully meet the needs of ELLs. The program 
will offer online modules, and secondary teachers will have the opportunity to increase their 
knowledge of second language pedagogy, strategies, and methodologies. The grant is likely to be 
reviewed in May 2015. 


The Center partnered with the SHSU Global Center for Journalism and Democracy (GCJD) for 
purposes of joint projects and the GCJD will sponsor an invited speaker at the March 2015 
Universality of Issues in Global Education Conference. In February 2014, the first Universality 
of Issues in Global Education Conference was sponsored by the Center and held at the SHSU 
Woodlands Center. Approximately 60 people attended with representatives from six universities 
and five nations.  


The Center Director joined the institution’s Strategic Enrollment Management International 
Recruitment Committee. This effort will allow the unit to support institutional goals of 
improving international student retention, experiences, and advising. Overall, the Center has had 
a positive impact on resources available for student learning. 


As the Center recently opened its doors, efforts were started at recent Data Day events to develop 
a plan for assessing the impact of international experiences on student and candidate learning and 
education in visited regions. The Assessment Plan will be developed and undergo refinement 
throughout 2015 and 2016, led by CIE faculty, the Assessment Committee, and staff. 





CIE Successes




Exhibit 1.4.h 


Examples of candidates' work (e.g., portfolios at different proficiency levels) from 


programs across the unit 


A number of programs utilize portfolio (i.e. collections of student work, usually across the 


curriculum) to assess candidate skills and program effectiveness.  In initial programs, the 


Teacher Work Sample serves as the candidate’s collection of work.  Examples of TWS entries 


are shared in Exhibit 1.4.g.  However, additional examples are offered below as well. 


 


Those advanced programs using a portfolio are documented in the Unit Assessment System.  


Examples of candidates’ portfolios are available below, either as a web link or an attachment to 


this exhibit.  Some portfolios are collected via paper submissions.  Others entail large electronic 


files that could not be submitted in the AIMS system.  These portfolio examples have already 


been prepared and will be available during the site visit.  The following links to candidates’ 


portfolios offer insights into developing, acceptable, and exemplary examples of candidate 


performance in advanced programs using portfolios as a chosen assessment method.  Candidate 


approval to use these portfolios has been received.  However, if information is redacted, 


candidates asked for this level of security. 


Portfolio examples were rather large data files that exceeded the AIMS system’s file size 


limitations.  For this reason, the unit posted portfolio examples on the Center for Assessment and 


Accreditation’s website and has made the links available below. 


 


Initial Candidates’ Examples (See also Exhibit 1.4.g) 


Target Candidate Performance 


Acceptable Candidate Performance 


Developing Candidate Performance 


 


Advanced Candidates’ Examples 


M.Ed. in Language Arts/Reading (Reading Specialist) 


  Target Candidate Performance 


Acceptable Candidate Performance 


Developing Candidate Performance 


  



http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Initial+Teacher+TWS+Target.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Initial+Teacher+TWS+Acceptable.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Initial+Teacher+TWS+Developing.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Reading+Target.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Reading+Acceptable.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Reading+Developing.pdf





M.Ed. in Special Education (Educational Diagnostician) 


Target Candidate Performance 


Acceptable Candidate Performance 


Developing Candidate Performance 


Master of Library Science (use “portfolio key” for access key/password) 


  Target Candidate Performance 


Acceptable Candidate Performance 


Developing Candidate Performance 


 


M.Ed. in Administration (Principalship) 


 
  Target Candidate Performance 


Acceptable Candidate Performance 


Developing Candidate Performance 


 


Ed.D. in Ed. Leadership (Superintendent) 
Superintendent Candidates’ portfolios are paper portfolios that are compiled by candidates across 


their educational experience and reviewed by faculty as hard copies before being returned to 


candidates.  These examples are rather large and will be available during the site visit. 



http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Educational+Diagnostician+Target.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Educational+Diagnostician+Acceptable.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Educational+Diagnostician+Developing.pdf

http://www.livebinders.com/play/play?id=1656605

http://www.livebinders.com/play/play?id=1656593

http://www.livebinders.com/play/play?id=1656545

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Principal+Portfolio+Target.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Principal+Portfolio+Acceptable.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Principal+Portfolio+Developing.pdf



Exhibit 1.4.h: Examples of portfolios




Exhibit 1.4.d 


Aggregate data on key assessments, including proficiencies identified in the unit's 


conceptual framework (Data should be disaggregated by program and level regardless of 


location or method of delivery.) 


 


The Unit Assessment System reflects the unit’s comprehensive and transparent approach to the 


use of evidence in improving programs.  Each year, the unit’s Assessment Committee reviews 


aggregate level data for improvements to programs and services.  Each fall at Data Day events, 


faculty engage each other to develop recommendations for improvement.  Data are aggregated 


and disaggregate for every program.   


Each report was significantly larger than the 2 MB limit for uploading in AIMS.  In line with its 


commitment to transparency, the unit has made aggregate and program-level key assessments 


available online.  Links to these reports are offered below. 


Aggregate Reports 


 Key Assessments for all Initial Programs, AY 2013-2014 


Key Assessments for all Post-Baccalaureate Program, Initial Cert., AY 2013-2014 


Key Assessments for all Advanced Programs, AY 2013-2014 


Initial Programs Reports 


6-12 Agriculture 


6-12 Family Consumer Science 


7/8-12 English Language Arts and Reading 


7/8-12 History 


7/8-12 Life Science 


7/8-12 Mathematics 


7/8-12 Social Studies 


7/8-12 Speech 


7/8-12 Dance 


EC-12 Music 


EC-12 Physical Education 


EC-12 Spanish 


EC-12 Theatre 


EC-12 Art 



http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Exhibit+1.4.d+UNIT+INITIAL+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Exhibit+1.4.d+PB+All+PB+Programs+%28Initial%29+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/Exhibit+1.4.d.+Advanced+Programs+Key+Assessment+Data-+Final.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+UG+6-12+Agriculture+%28Initial%29+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+UG+6-12+Family+Consumer+Science+%28Initial%29+Key+Assessment+data.pdf
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http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+UG+EC+-12+Music+%28Initial%29+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+UG+EC-12+Physical+Education+%28Initial%29+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+UG+EC-12+Spanish.pdf
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http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+UG+EC+-12+Art+%28Initial%29+Key+Assessment+data.pdf





INST 4-8 English, Language Arts, and Reading/Social Studies 


INST 4-8 Math 


INST 4-8 Math/Science 


INST EC-6 Bilingual Generalist 


INST EC-6 Generalist 


INST EC-6 Generalist and EC-12 Special Education 


 


Advanced Programs 


M.Ed. in Curriculum and Instruction 


M.Ed. in Special Education (Educational Diagnostician) 


M.Ed./ M.A. in Instructional Leadership 


M.Ed. in Instructional Technology 


M.Ed. in Administration (Principal Certification) 


M.Ed. in Reading/Language Arts (Reading Specialist) 


M.Ed. in School Counseling 


Master of School Librarianship 


Ed.D. in Educational Leadership (Superintendent Certification) 
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http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+CI+MED.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+Educational+Diagnostician+%28Advanced%29+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+Educational+Diagnostician+%28Advanced%29+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+Instructional+Leadership+%28Advanced%29+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+Instructional+Technology+%28Advanced%29+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+Principal+%28Advanced%29+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+Reading+%28Advanced%29+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+School+Counselor+%28Advanced%29+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+School+Librarian+%28Advanced%29+Key+Assessment+data.pdf

http://www.shsu.edu/academics/education/center-for-assessment-and-accreditation/documents/1.4.d+Superintendent+%28Advanced%29+Key+Assessment+data.pdf
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SHSU is a member of the Texas State University System. The University recently reorganized to include 
a total of seven colleges: Sciences (COS), Business Administration (COBA), Criminal Justice (CCJ), 
Education (COE), Fine Arts and Mass Communication (CFAMC), Health Sciences (CHS), and 
Humanities and Social Sciences (CHSS). SHSU also opened the SHSU Woodlands Center in May 2012 
to support continued enrollment growth and diversification of degree programs. In fall 2014, the College 
enrolled 2,625 students (1,592 undergraduates and 1,033 graduate students). The College accounted for 
13% of the institution's enrollment in fall 2014 and had the largest enrollment of online students (nonline 
= 676). The attached Overview of Student Body provides a detailed description of the demographics of 
the university's and unit's student bodies.

      I.2 Summarize the professional education unit at your institution, its mission, and its 
relationship to other units at the institution that are involved in the preparation of professional 
educators. 

    2000 character limit

The Educator Preparation Programs (EPP) is housed in the College of Education (COE) and partners 
with academic departments offering majors in a teaching content field. The EPP's mission is "Through 
excellent collaborative instruction, research, and field experiences, the EPP provides candidates with 
opportunities to develop dispositions, skills, and knowledge that enable them to create an environment in 
which they plan, implement, assess, and modify learning processes, while serving effectively in diverse 
educational roles, reflecting meaningfully on their growth, and responding proactively to societal 
needs." The EPP guides the administration of 38 different certification areas, 25 of which are housed 
outside of the College of Education. The unit has 10 advanced certifications and 28 initial certifications. 
Fall 2014 enrollments of NCATE –covered certification programs are offered in 2013-2014 NCATE 
Program Headcount. An overview of the institution and unit's missions, vision statements, and goals cab 
be found in Institutional Mission, Vision, and Goals.

In 2013, SHSU reorganized to include a new College of Health Sciences and the Department of Health 
and Kinesiology was relocated to the CHS. The unit also developed an Executive Council, the primary 
leadership team of the unit. This Council consists of the Dean, Associate/Assistant Deans, Department 
Chairs, and Assistants to the Dean. The EPP reports to the Associate Dean of Teacher Education. The 
unit also houses the Center for Assessment and Accreditation, with the mission of supporting faculty and 
students in pursuit of high quality academic standards and in meeting the unit's responsibility to Texans. 
The Center has guided faculty-led accreditation efforts for over twenty-five SPA reports since 2010. The 
Center is led by a faculty member who also serves as the Assistant Dean of Assessment, a Director of 
Accreditation and Accountability Services, Assessment Coordinator, and administrative support staff.

      I.3 Summarize programs offered at initial and advanced preparation levels (including off-
campus, distance learning, and alternate route programs), status of state approval, national 
recognition, and if applicable, findings of other national accreditation associations related to the 
preparation of education professionals. 

Undergraduate candidates for certification in Grades EC-6 and 4-8 receive a degree in Interdisciplinary 
Studies conferred by the COE. Secondary education candidates received degrees conferred by the COS, 
CFAMC, and CHSS. Over twenty initial certifications are offered by units outside of the College of 
Education. For a candidate to receive certification in the EC-6 program, the state requires two licensure 
exams-the TExES Generalist EC-6 and the TExES Pedagogy and Professional Responsibilities EC-6. 
TExES Content exams for secondary candidates are also provided. Overall, 93% of all candidates are 
passing content exams and licensure exams.
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Post-baccalaureate candidates for teaching participate in either a certification-only program or a Master's 
degree program in the Department of Curriculum and Instruction. Graduate degrees and certifications for 
other professional personnel are offered in Administration, Instructional Technology, School 
Counseling, School Librarian, Educational Diagnostician, and Reading Specialist. Master's degrees in 
Special Education, Reading, Curriculum and Instruction, and Instructional Leadership are also conferred 
by the unit. A master's degree in School Psychology is offered by the College of Humanities and Social 
Sciences. A nationally-recognized program in Physical Education is offered through CHS. Several of the 
advanced programs [M.Ed. in Instructional Technology, M.Ed. in Administration, M.Ed./M.A. in 
Instructional Leadership, M.S. in Library Science, and M. Ed. in Reading] are offered exclusively on-
line or as hybrid. The College accounted for 13% of the institution's enrollment in fall 2014 and had the 
largest enrollment of online students (nonline = 676). Fall 2014 enrollments of NCATE –covered 
certification programs are offered in 2013-2014 NCATE Program Headcount.

      I.4 Summarize the basic tenets of the conceptual framework, institutional standards, and 
candidate proficiencies related to expected knowledge, skills, and professional dispositions. 

Stakeholders associated with the Educator Preparation Programs believe that learning is a science and a 
developmental process that through reflective experience can become an art. To fulfill societal needs for 
quality educators, EPP faculty work collaboratively with faculty in the CFAMC, COS, and CHSS, 
school district personnel, the general public, and candidates. 

This philosophy permeates the unit's structures, committees, curricula, coursework, student/faculty 
interactions, and assessment efforts. The unit's Conceptual Framework (CF) identifies concepts critical 
to curricula and is mapped to courses, assignments, and, assessments. The Unit Assessment System 
Matrix documents the central role of the CF in assessment. 

The Conceptual Framework Elements include:
Knowledge Base (CF1)
Technological Learning Environment (CF2)
Communication (CF3)
Assessment (CF4)
Effective Field Experience with Diverse Learners (CF5)

Definitions of these Elements are offered on pages 6-8 of the attached Conceptual Framework. The 
Conceptual Framework is based on theoretical models, research, and sound educational practice 
identified by faculty, candidates, and public school stakeholders. Routinely evaluated through unit and 
program level assessments, the Conceptual Framework provides both a foundation and a central theme 
for our programs. The common syllabi format, adopted by the faculty, integrates the alignment of 
candidate proficiencies, national and state professional standards, and the five elements of the SHSU 
Conceptual Framework to insure the preparation of outstanding graduates in the fields of elementary and 
secondary education, counseling, school psychology, and educational leadership to have a positive effect 
on learners.

Beginning in 2012, the CF was included on all EPP course's syllabi (See Syllabi Template). While no 
major changes were noted to the CF in the past accreditation cycle, changes that were driven by the CF 
were noted in courses and the Syllabi Template.

Overview of the Self-Study
Faculty from across the unit have partnered to refine programs and processes based upon the previous 
accreditation visit and SPA reports. Accreditation efforts have been an ongoing reflective process and 
many evidence-based changes have been realized in the three years. This self-study report is the 
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culminating representation of faculty authors' and colleagues' reflections on the unit's assessment efforts. 
Faculty drafted reports that reflects the unit's efforts in each standard. This self-study was compiled and 
refined by Center leaders before being reviewed once more by the wider constituency of the unit through 
a public comment period. Feedback was collected at every step in this process.

To support the review team's efforts and in the unit's spirit of transparency, all exhibits, attachments, and 
the Self-Study Report are posted on the unit's website at http://tinyurl.com/SHSU-NCATE.

This self-study is an initial representation of the unit's efforts since 2011. Faculty and staff are anxious to 
engage the site visit team in the off-site and site visits to gain additional perspectives on its successes and 
areas for potential improvements.

      I.5 Exhibits 
I.5.a Pages from catalogs and other printed documents describing general education, specialty/content studies, and 

professional studies

I.5.b Examples of syllabi for professional education courses

I.5.c Conceptual framework(s)

I.5.d Findings of other national accreditation associations related to the preparation of education professionals (e.g., 
ASHA, NASM, APA, CACREP)

I.5.e Updated institutional, program, and faculty information under institutional work space in AIMS

References

Exhibit I.5.a Catalog Entries

Exhibit I.5.b Overview

Exhibit I.5.b Appendix B

Exhibit I.5.b Appendix C

Exhibit I.5.b Appendix D

Exhibit I.5.b Appendix E

Exhibit I.5.c Conceptual Framework

Exhibit I.5.d SPA Reports and Findings

Overview of Student Body

2013-2014 NCATE Program Headcount

Institutional Mission, Vision, and Goals

Unit Assessment System Matrix

Syllabi Template

See Attachment panel below.

II. Unit Standards and Movement Toward Target 

      Movement Toward Target

Please indicate the standard(s) on which the unit selected to demonstrate movement toward target: 
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  Initial Advanced
Standard 1: Candidate Knowledge, Skills, and Professional Dispositions
Standard 2: Assessment System and Unit Evaluation
Standard 3: Field Experiences and Clinical Practice
Standard 4: Diversity
Standard 5: Faculty Qualifications, Performance, and Development
Standard 6: Governance and Resources

Standard 1: Candidate Knowledge, Skills, and Professional Dispositions

    Candidates preparing to work in schools as teachers or other school professionals know and 
demonstrate the content knowledge, pedagogical content knowledge and skills, pedagogical and 
professional knowledge and skills, and professional dispositions necessary to help all students learn. 
Assessments indicate that candidates meet professional, state, and institutional standards.

      1.1 Candidate Knowledge, Skills, and Professional Dispositions

What do candidate assessment data tell the unit about candidates' meeting professional, state, and 
institutional standards and their impact on P-12 student learning? For programs not 
nationally/state reviewed, summarize data from key assessments and discuss these results. 

Initial and advanced programs in the unit have a strong commitment to developing candidates' 
knowledge, skills, and dispositions needed to educate Texas' students, lead educational organizations, 
engage families and partners in educational processes, and support diverse student growth and 
development. The unit has developed and implemented a Unit Assessment System targeting specific 
transitions in the candidates' development. This System provides aggregate, unit-level data on 
dispositions, yet is flexible enough to allow for specialization at the initial and advanced levels.

The unit requires three unit-wide assessments of all candidates in it Educator Preparation Programs: (a) 
Passing of specific, curriculum-aligned exams, most often a certification exam (b) Dispositions and 
Diversity Proficiencies (DDP), and (c) Graduate/Employer Surveys. Certification exams for initial 
programs include Texas Examinations of Educator Standards (TExES) content exams and the Pedagogy 
and Professional Responsibilities (PPR) Exam. Candidates for initial certifications must also submit a 
demonstration of their teaching skills, the Teacher Work Sample (TWS). In addition to the 
aforementioned unit-wide assessments, advanced program faculty also assess candidate knowledge, 
skills, and dispositions through highly specialized, program-specific assessments. (See Exhibit 2.4.a, 
Data Management Schedule, Unit Assessment System Matrix, and Key Assessments Inventory).

TExES Exam Performance and Pass Rates in Initial and Advanced Programs
SHSU teacher candidates have an in-depth knowledge of the content that they plan to teach which is 
aligned to professional, state, and institutional standards. They demonstrate their knowledge through 
inquiry, critical analysis, and synthesis of content. To earn teacher certification in Texas, the teacher 
candidates must pass two or more state exams. One exam (TExES Content Exam) is an exam in the 
content in the area of certification and the second is the Pedagogy and Professional Responsibilities 
(PPR) exam. The Texas Education Agency's (TEA) data from the 2014 academic year indicate an 
overall 93% pass rate for undergraduate and advanced program completers on TExES content exams 
[See State exam (TExES and PPR) Pass Rates for the Past Three Years]. The unit analyzes these data in 
more detail (i.e. program, minority sub-populations) to recognize trends and areas of concern. Thirteen 
program areas report a 100% pass rate. These programs include the following: Health EC-12; Life 
Science 7-12; Math 7-12; Music EC-12; Art EC-12; Reading Specialist EC-12; Technology Application; 
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Speech; School Counselor; Superintendent EC-12; Agriculture Science and Technology 6-12; Business 
6-12; Pedagogy and Professional Responsibility (PPR) 4-8 and 8-12. This strong level of performance—
among the best in the state—indicates candidates are graduating with the content knowledge and skills 
the TEA views as critical to education in the coming decades. 

During academic year 2014, the overall PPR pass rate for initial certification candidates is 97% of all 
program completers. Mathematics 4-8 and Mathematics/Science 4-8 candidates obtained a 96% overall 
pass rate for the past 3 years and 94% of English Language Arts and Reading 4-8 candidates passed the 
PPR in the same time period. Overall, the Early Childhood- 6th Grade pass rate on the PPR was 90% 
while Special Education EC-12 was 96%. Passing the PPR indicates the candidate possess skills in four 
standards: (a) Designing instruction and assessment to promote student learning, (b) Creating a positive, 
productive classroom environment, (c) Implementing effective, responsive instruction and assessment, 
and (d) Fulfilling professional roles and responsibilities. These four standards are associated with 13 
competencies articulated by the TEA for certification. 

The TEA has established the desired criteria of 80% of candidates passing TExES exams in their first 
attempt, as long as the test recorded at least 10 SHSU test takers within the past year. Additionally, the 
TEA and SHSU faculty adhere to this same desired level of performance for all sub-groups of gender 
and racial categories. Overall, 93% of all TExES exam takers have passed their respective exams in the 
three year period preceding this report and every program in the unit has a pass rate higher than the 
average statewide pass rate. Moreover, candidate performance in gender and racial sub-categories also 
surpasses this criteria level. See State exam (TExES and PPR) Pass Rates for the Past Three Years. 
Candidate performance on TExES exams has been and remains strong and is a point worth celebrating 
throughout the unit. 

Dispositions and Diversity Proficiencies in Initial and Advanced Programs
Initial and advanced programs focus on the development of candidates' dispositions and their potential to 
work with diverse students, families, colleagues, and leaders across the state. The primary means of 
assessing these areas is through the unit-wide Dispositions and Diversity Proficiencies (DDP) 
assessment process (See Dispositions and Diversity Proficiencies Matrix). The DDP process relies on 
coursework timed at specific transition points in respective curricula. The Unit Assessment System 
Matrix outlines which courses contain assignments meant to serve as a direct assessment of candidates' 
dispositions and diversity-related abilities. At multiple points in their curriculum, candidates are asked to 
upload assignments into the unit's assessment management software system, Tk20. Faculty then assess 
each assignment using rubrics developed by SHSU faculty to assess candidate performance. Possible 
ratings include (a) 0=Rarely [demonstrated competence], (b) 1=Exhibits Progress [toward competence], 
and (c) 2=Consistently [demonstrated competence]. Candidates are provided feedback via Tk20 and data 
are aggregated for initial and advanced programs. 

Data are reviewed each semester by the Assessment Committee, program faculty, Department Chairs, 
and Executive Council. Faculty also participate in annual Data Day events to interpret data and 
formulate recommendations. A key component of the DDPs is their reliance on artifacts of candidate 
performance in courses sequenced at meaningful transition points throughout the initial and advanced 
curricula. This transition point approach to assessment allows the programs increased diagnostic capacity 
by contextualizing data with candidates' anticipated development at progressing levels of performance.

Initial and Advanced Programs' Use of Graduate/ Employer Survey Data.
In keeping with the unit's commitment to transition point assessment, SHSU programs have valued their 
use of educational leaders' reflections on the skills of SHSU alumni. Beginning in 2009, the unit began 
administering a Graduate/Employer survey, wherein graduates of any initial or advanced program who 
were employed in a Texas school in any capacity were surveyed asking them to reflect upon SHSU's 
contributions to their skills and abilities. The alumni candidates' employment supervisor was also asked 
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to respond to a parallel survey reflecting upon the candidates' performance in the 1 to 3 years following 
the candidates' graduation.

In 2012, the TEA began administering an exit survey of all graduates of initial program using the same 
methodology described above. However, data from the TEA-administered survey had only been received 
the week prior to report submission. Data from the 2010 and 2011 administrations of the survey are 
available and have figured prominently in unit-, program-, and course-level decisions. In 2010 and 2011, 
alumni indicated that educating diverse students was a challenge for them and that they were not well 
prepared in this regard. Interestingly, principals' ratings of initial candidate alumni did not support this 
perspective on the candidates' abilities. Faculty on the Assessment Committee still recommended an 
increased focus on diversity-related topics in courses. During the fall 2014 Data Day, initial programs 
also benefited from the use of Graduate/Employer data in developing an alumni event known as Bring 
'em Back Kats. This event is designed to support recent graduates' skills and confidence in dealing with a 
number of instruction-related skills. Graduate/Employer data were useful in identifying areas in which 
unit alumni believed they were not as well prepared as they would like such as communication, 
assessment, and working with parents. 

Assessment of Initial Candidates through the Teacher Work Sample
One of the requirements of initial certification programs is the successful completion of a capstone 
demonstration, Teacher Work Sample (TWS). The TWS is completed in the first six weeks of the 
student teaching placement or in the second semester of the post-baccalaureate program internship. 
Candidates must provide a comprehensive set of artifacts and reflections. The TWS consists of seven 
domains in which candidates must demonstrate competence: (a) Contextual Factors, (b) Learning 
Objectives/Goals, (c) Assessment Plan, (d) Design for instruction, (e) Instructional Decision Making, (f) 
Analysis of Student Learning, and (g) Reflection and Self-Evaluation. See the Spring 2015 Guidelines 
for Student Teaching for details on the domains assessed in the TWS.

Completed TWS submissions are scored by faculty and reviewers hired and trained by the unit. 
Reviewers, most of whom are former or current K-12 teachers, professors, or leaders, read each TWS 
entry and provide one of three evaluative ratings: (a) 1=Unmet, (b) 2=Partially Met, and (c) 3=Met. To 
enhance the reliability of the TWS review process, each submission is reviewed by two reviewers. 
Validity of unit assessments is regularly examined by the Assessment Committee. For example, in AY 
2013-14, the first two reviewers for each TWS submission agreed on the ratings of candidate 
submissions 59.3 percent of the time.

      1.2 Moving Toward Target or Continuous Improvement

Please respond to 1.2.a if this is the standard on which the unit is moving to the target level. If it is 
not the standard on which you are moving to the target level, respond to 1.2.b.

      1.2.a Standard on which the unit is moving to the target level 

� Describe areas of the standard at which the unit is currently performing at the target level for 
each element of the standard. 
� Summarize activities and their impact on candidate performance and program quality that have 
led to target level performance. 
� Discuss plans and timelines for attaining and/or sustaining target level performance as 
articulated in this standard. 
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      1.2.b Continuous Improvement 

� Summarize activities and changes based on data that have led to continuous improvement of 
candidate performance and program quality.
� Discuss plans for sustaining and enhancing performance through continuous improvement as 
articulated in this standard.

Evidence-Based Improvements Made Using TExES Exam Data
Some programs report TExES exam pass rates lower than the desired level. Many of these programs 
have less than 10 test takers, the minimum number of test takers necessary for the TEA to consider 
TExES exam performance. In 2014, 70% of History 8-12 candidates passed their TExES exam and in 
2012 and 2013 69.2% and 73.3% (respectively) of History 8-12 candidates passed their TExES exam. In 
the fall 2014 semester, the Associate Dean of Teacher Education initiated conversations with faculty in 
the History program to support remediation and test taker support efforts. 

In 2013 and 2014, 75% of Bilingual Target Language Proficiency Test (BTLPT) takers passed the exam 
in their first attempt. In 2013 two-thirds of Languages Other than English (LOTE) Spanish exam takers 
passed their exam. The SHSU faculty have remained focused on this area of concern and, through Data 
Day events, made proposals to augment instruction in Literacy Methods classes. However, faculty also 
note, as documented in Statewide and SHSU TExES Pass Rate Comparison, 2011-2012, that SHSU's 
pass rate on both the BTLPT and LOTE exams were well above the respective statewide average exam 
scores of 57.6% and 46.3%. Faculty continue to develop new and innovative approaches such as new 
course content, professional development seminars for candidates, and ten online modules for candidates 
in the Spanish program's content methods classes. 

Improvements Made Using DDP Data
Candidates in initial programs work with students, families, colleagues, and communities in ways that 
reflect the dispositions expected of professional educators. DDPs are assessed at three points during an 
initial certificate candidates' experience: (a) Transition Point 1: Expected Novice Level Assessment 
collected via candidate observations in CIED 5397, CIEE 3374, CISE 3374, and CISE 3383 (early in the 
teacher candidate curriculum), (b) Transition point 2: Expected Emerging Level collected via candidates' 
early instructional experiences guided by K-12 mentor teachers and professors in CIED 5398, CIEE 
4334, CIEE 4335, CISE 4363, CISE 4364, and READ 3370 (Mid-point assessment), and (c) Transition 
Point 3: Expected Advanced Level collected during Student Teaching. A summary of these data are 
available in the Key Assessments Inventory. 

Advanced program data for the DDPs are aggregated across each and all advanced programs. Advanced 
candidates are asked to upload course assignments related to DDP statements and faculty assess 
candidates' skills using rubrics. During academic year 2013-14, a total of 740 advanced candidates' 
dispositions were assessed by faculty, who provided quantitative rankings: 0 = Rarely (unsatisfactory), 1 
= Sometimes (exhibits progress) and 2 = Consistently (proficient). Aggregating DDP data for all 
advanced programs in academic year 2013-14 allows the unit to calculate the frequency and percent of 
passing DDPs for all programs. Nine out of 10 the DDPs had candidates receiving passing scores over 
90% of the time with the exception of DDP2, 'using technology to create an authentic learning 
environment...' 

Several advanced programs have made changes to their courses, curricula, and program operations 
based upon evidence from the DDPs. In 2012, for example, Library Science faculty used DDP data to 
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examine the extent to which candidates were able to develop strategies for effectiveness in his/her 
professional role. In all, 9.97% of candidates in their program were providing nominal or unacceptable 
evidence of their abilities in this regard. As such, the faculty implemented new professional development 
strategies for library science candidates in 2012. Additionally, the faculty began collecting evidence 
through the DDPs of the kinds of diversity candidates were exposed to while in field experiences. In 
2012, 98% of library science candidates indicated they had been exposed to students of different ethnic 
backgrounds, 93% had experiences with students with exceptionality, and 96% of candidates had 
experiences with students from lower socio-economic and linguistic diversity backgrounds. As a result, 
Library Science faculty are pleased with candidate performance and exposure to diverse learning in field 
experiences.

Faculty in the superintendent certification program have also learned many interesting perspectives 
about candidates' skills and dispositions. In 2009, the superintendent program was experiencing sub-
standard pass rates on TExES certification exams with a 67% passing rate. Faculty began aligning course 
content to TExES standards. In 2010, 83% of candidates were exhibiting sufficient documentation in 
regards to respecting diverse perspectives and designing programs to meet the needs of diverse learners. 
Although this level of performance was acceptable, faculty desired improved performance in this regard. 
A concerted effort to align course content and offer candidates additional support in specific diversity-
related areas was undertaken in 2010 and 2011. Additionally, in EDAD 6362: Campus 
Leadership/Internship, superintendent candidates are asked to review school demographic data when 
they apply to work with a district to ensure that the demographics of the school population will expose 
candidates to a unique school setting. School demographics are also reviewed by the program 
coordinator and if a new school placement is needed, candidates are advised to take on a placement that 
support learning in diverse environments. Since 2011, one candidate each year has been advised to find a 
new, more diverse field placement. During the internship experience, candidates complete a reflection 
paper for the DDP assessment process and faculty assess the reflections using the rubric. Presently, over 
95% of superintendent candidates provide evidence of being respectful and inclusive of diverse 
perspectives and in designing programs to meet the needs of diverse learners. As an added benefit, the 
superintendent program also saw improved performance on TExES exams and has enjoyed a 100% pass 
rate since 2011.

Use of Graduate/Employer Survey Data
In 2010 and 2011, alumni indicated educating diverse students was a challenge for which they were not 
well prepared. Interestingly, principals' ratings of initial candidate alumni did not support this 
perspective of the candidates' abilities. Faculty on the Assessment Committee still recommended an 
increased focus on diversity-related topics in courses. In 2010 and 2011, candidates also indicated a 
significant percentage (over 80% in both years) of students in their classes were English Language 
Learners. These data, triangulated with TWS data, were the impetus behind the development of 10 new 
resource modules in Content Methods classes to support candidates' abilities to world languages 
pedagogy. During fall 2014 Data Day, faculty used Graduate/Employer Survey data in developing an 
alumni professional development event to be called Bring 'em Back Kats an event to support recent 
graduates' skills, abilities, and confidence in dealing with instruction-related skills. Graduate/Employer 
data were useful in identifying areas such as communication, assessment, and working with parents in 
which unit alumni believed they were not as well prepared as they would like. 

The unit has maintained its commitment to assessing alumni and employer's abilities in advanced 
programs. Despite TEA's decision to administer the Graduate/Employer survey for initial programs, the 
unit has continuously administered the survey to advanced program alumni employed in Texas' schools 
and their supervisors. Given the unique, specialized nature of the unit's advanced programs, the 
Graduate/Employer surveys are developed and shared with each program annually. As requested, data 
are aggregated across years to provide program faculty with larger data sets for use in programmatic 
decision making. Aggregate data have been useful in identifying candidates' strengths and areas in need 
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of improvement. 

Teacher Work Sample in Initial and Post-Baccalaureate Programs
Throughout the TWS process, teacher candidates assess, devise goals, implement instruction, reflect on 
the instruction, analyze student performance, plan for additional learning, assess and reflect on the entire 
process, and analyze how they have impacted student learning. In this final reflection, teacher candidates 
self-evaluate and plan for further professional development. Each initial teacher candidate must receive 
an acceptable or target level score to receive credit for student teaching or internship. Data provide 
evidence that initial candidates are performing well in all domains of the TWS. However, candidates' 
abilities to apply theories of language acquisition and to use technology to further student learning have 
been areas wherein a significant portion of candidates perform at the "unmet" level. TWS Data have 
been critical in refining initial candidates' curriculum, course content, and program services. 

Findings from the TWS process are detailed in TWS Three Year Trend Data and TWS Data Report. 
However, to summarize, initial candidates most frequently demonstrated unsatisfactory performance on 
aspects of technology implementation and English language learner theory. As documented in 
Compilation of Assessment Committee Minutes, the TWS has been critical to course refinements. When 
lower-than-desired performance is noted in a specific domain of the TWS, the TWS Committee and 
faculty in Curriculum and Instruction and Languages, Literacy, and Special Populations offer 
recommendations for improved course content. Additional program services have also been offered. For 
example, faculty in LLSP and Spanish collaborated to develop 10 online modules to provide pre-service 
Spanish teachers with specific instruction in world languages pedagogy in content methods courses. The 
TWS has led to significant changes in curricula, courses, and programs.

      1.3 Areas for Improvement Cited in the Action Report from the Previous Accreditation Review 

Summarize activities, processes, and outcomes in addressing each of the AFIs cited for the initial 
and/or advanced program levels under this standard. [12,000 characters]

The last Accreditation Action Report lists three AFIs under Standard 1, all related to advanced 
programs. Each of AFI is followed by the description of the activities, processes, and outcomes that the 
unit has enacted in response to the concerns.
AFI 1: The unit lacks sufficient evidence that advanced candidates possess expected dispositions. 
Using the assessment structure within the unit, the Diversity and Dispositions Proficiencies (DDPs) 
instrument, consisting of 10 standards, was designed to allow candidate performance to be assessed at 
two points during their advanced programs. This effort was led in direct response to this AFI and faculty 
calls for unit-wide assessments of candidate learning and skills. Candidate performance on each DDP is 
rated on a three point scale: 0 (Rarely – Unsatisfactory), 1 (Sometimes – Exhibits Progress), 2 
(Consistently – Proficient). The complete set of standards and related scoring rubric are included for 
review in Dispositions and Diversity Proficiencies Matrix and http://tinyurl.com/ddp-rubric. Advanced 
program data for the DDPs are aggregated across each and all advanced units. Advanced candidates are 
asked to upload course assignments related to DDP statements and faculty assess candidates' skills using 
rubrics. During academic year 2013-14, a total of 740 advanced candidates' dispositions were assessed 
by faculty. Aggregating DDP data for all advanced programs in academic year 2013-14 allows the unit 
to calculate the frequency and percent of passing DDPs for all programs. Nine out of 10 of the DDPs 
had candidates receiving passing scores over 90% of the time with the exception of DDP2, 'using 
technology to create an authentic learning environment...' 
The data from all advanced programs for AY 2013-2014 reveals that performance by candidates on the 
10 statements ranges from 73% proficient (Standard 2 – Commitment to use of technology to promote 
problem solving and decision making for diverse learners) to 92% proficient (Standard 3 – Practices 
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ethical behavior and intellectual honesty). Over 80% of candidates in advanced programs are shown to 
be at Level 1 or 2 on each standard. Data from 2010 to 2014 indicate about 30% of candidates that have 
at least two DDP measures showing increases in their score across time, indicating that the program 
requirements are impacting candidate dispositions and diversity proficiency. Specific AY 2013-2014 
DDP data, disaggregated by each advanced program, are available for review to support progress by the 
unit in addressing concerns about candidate possession of expected dispositions. The Unit Assessment 
System has been developed and specific attention has been paid to improving advanced programs' 
abilities to aggregate and disaggregate DDP data to inform candidate growth and development in these 
critical areas of the Conceptual Framework. See DDP Trend and Profile Data and Key Assessments 
Inventory- Advanced Programs.
AFI 2: The unit has limited evidence on the ability of advanced teaching candidates and other school 
professionals to impact P-12 student learning.
The unit has three advanced programs focusing on teacher preparation: (a) M.Ed. in Instructional 
Leadership, (b) M.Ed. in Instructional Technology, and (c) M.Ed. in Reading (with certification as a 
Reading Specialist). These programs engage in the Graduate/Employer Survey and program specific 
assessments aimed at examining candidates' abilities to influence student learning (Item five of the Unit 
Assessment System Matrix for each program).
M.Ed. in Instructional Leadership
Advanced candidates in the M.Ed. in Instructional Leadership participate in the School Improvement 
Plan assessment and, as alumni, they and their employers participate in the Graduate/Employer Survey. 
However, the response rate for the survey has been low (9 graduates and 3 employers responding since 
2011). Despite these low responses, candidate feedback has been positive. In instances of low response, 
faculty are advised to review open-ended, qualitative data for feedback which have been positive [i.e. 
2013 respondents "Assessments tools are used on a daily basis." "I have learned to communicate my 
ideas better by increasing my professional knowledge. Many of the students I work with come from 
diverse backgrounds and have a range of diverse needs I can now better support."]. The unit has initiated 
new marketing materials to increase responses rates. Fortunately, data are triangulated using multiple 
assessment and candidates complete the School Improvement Project. Candidates submit an artifact of 
their abilities to develop a vision for the school that promotes the success of all students. Since 2011, 
87% of candidates (n=100) completely address this standard. These data have been helpful in identifying 
community relations as an area of concern wherein 79% of candidates perform acceptably. As a result, 
faculty began offering additional course content on this topic in 2012. By 2014, 92.3% of candidates 
were scored in the highest category on this item. See Key Assessments Inventory.
M.Ed. in Instructional Technology
Candidates in this program participate in the Graduate/Employer Survey and a portfolio which contains 
Developing Materials for the Web and Professional Social Networks assignments. A sufficient response 
size has not yet been obtained for the Graduate/Employer surveys. However, open ended feedback has 
been reviewed by faculty for its usefulness. The Developing Materials for the Web assignment has 
indicated areas for improvement. Since 2012, 79.66% of candidates have performed acceptably in their 
use of instructional design models to inform web learning efforts, an area of relative weakness. Faculty 
have implemented new course content and assignments to focus on candidates' abilities to research and 
synthesize the basic tenets of theories. Candidates have shown strong performance in the Professional 
Social Networks assignment, with 95% performing acceptably in producing a blog on research and 
engaging learners in discussions about their reflections on the research.
M.Ed. in Reading/Language Arts (Reading Specialist)
Acceptable levels of candidate performance impacting student learning in the Reading Specialist are 
noted through the program's portfolio, which contains a Writing Lesson Plan assignment as its 
assessment of candidate impact on student learning. This assignment asks candidates to upload a sample 
lesson plan which is uploaded to Tk20 and scored by faculty using a rubric. Across the 2011-2014 
period, candidates performed very well in regards to their ability to craft learning objectives; 98% (n=65) 
performed acceptably in this area. However, faculty note that 70.8% of candidates were able to 
demonstrate fundamental aspects of inclusive instruction. Based on these data, faculty have begun to 

(Confidential) Page 11



review the rubric to ensure that it was aligned to International Reading Association standards. Initial 
findings suggest the rubric requires updating and alignment. Faculty will monitor student performance in 
future assessment efforts. The program has also used qualitative sections of the Graduate/Employer 
survey, since responses to the surveys between 2011 and 2014 obtained 7 graduates and 13 employers' 
ratings. Results have been highly positive.
AFI 3: The unit has limited evidence that candidates have the expected professional and pedagogical 
knowledge and skills for teachers at the advanced level. 
The unit has three advanced programs focusing on teacher preparation: (a) M.Ed. in Instructional 
Leadership, (b) M.Ed. in Instructional Technology, and (c) M.Ed. in Reading (with certification as a 
Reading Specialist). These programs have made a number of improvements in their collection and use of 
assessment data related to candidate professional and pedagogical knowledge and skills. As previously 
mentioned, employers of graduates in these programs evaluate candidates' professional and pedagogical 
knowledge and skills through the Graduate/ Employer survey and several program specific assessments 
such as field supervisor evaluations, portfolios, and course projects. The following sections describe 
assessment efforts and improvements developed in each of these sections.
M.Ed. in Instructional Leadership
Candidates in this program engage in a curriculum alignment project, the school improvement plan, an 
internship evaluation, and the Graduate/Employer Survey. For the curriculum improvement plan, across 
the past 3 years, candidate performance has been strongest in candidates' abilities to translate 
recommendations into policies (78.43% rated in the highest level of the three point rubric) and weakest 
in candidates' abilities to use state accountability data to inform decision making (74.51% rated in the 
highest level). As a result of these data, the faculty implemented the State of Education Report 
assignment and assessment in EDAD 6372: Practicum in Supervision, which calls upon state data to 
formulate recommendations. Across this same time frame, candidates completing the School 
Improvement Project performed strongest in making ethical decisions to sustain their improvement 
project (90.29% scored in the highest level) while involving parental and community groups in 
improvement efforts was a challenge for candidates (79.41% ranked in the highest level). As a result, 
faculty began offering additional course content on this topic in 2012. By 2014, 92.3% of candidates 
were scored in the highest category on this item. Internship evaluations indicate candidate performance 
is strong with 94% of candidates performing acceptably on this assessment. Graduate/Employer Surveys 
also offer positive depictions of candidates' skills and pedagogical abilities. See Key Assessments 
Inventory.
M.Ed. in Instructional Technology
Candidates in this program engage in a copyright and fair use assignment, assessing student performance 
with technology assignment. Candidates also participate in the Graduate/Employer Survey, which offers 
positive results of candidate skills and abilities. Across the past three (years 2011-2014) candidates in 
this program completing the copyright and fair use assignment have exhibited strengths in articulating 
instances in which copyright and fair use laws have been violated (84.39% met this indicator) and 
reviewing the relevant literature and acts pertaining to the copyright and fair use laws (79.4% met). In 
contrast, candidates have been challenged by the accurate use of references and citations (62.46% met). 
As a result faculty began requiring an annotated bibliography assignment in CIED 5367: Readings and 
Trends in Instructional Technology. The assessing student performance with technology assessment has 
demonstrated candidates' strengths in developing implications for future teaching (83.68% met). 
However, candidates have been challenged in their ability to adjust instruction based upon participants' 
reactions (57.38%). Faculty have taken a heightened focus on this skill since 2013 and in 2014, 100% of 
candidates met this indicator.
M.Ed. in Reading/Language Arts (Reading Specialist)
Candidates in this program engage in the school literacy case study assignment, a lesson planning 
assessment, a literacy coaching project, and the Graduate/Employer survey. Although positive results 
have been obtained, the response rate from the Graduate/Employer survey, has been very low in the past 
three years (3 responses). In regards to the school literacy case study, across the past three years, 
candidates have consistently exhibited strong writing abilities (86.67% exceeding expectations) and 
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effective argumentation style (86.7% exceeding expectations). Candidates were challenged in effectively 
using a variety of information-gathering techniques and information resources (46.67% exceeded 
expectations). Faculty implemented new professional development seminars and integrated librarians 
into several courses and anticipate improvements in this skill in the coming years.

      1.4 Exhibits for Standard 1
1.4.a State program review documents and state findings (Some of these documents may be available in AIMS.)

1.4.b Title II reports submitted to the state for the previous three years

1.4.c Key assessments and scoring guides used for assessing candidate learning against professional and state 
standards as well as proficiencies identified in the unit's conceptual framework (Some of this information may 
be accessible for nationally recognized programs in AIMS. Cross reference as appropriate.)

1.4.d Aggregate data on key assessments, including proficiencies identified in the unit's conceptual framework (Data 
should be disaggregated by program and level regardless of location or method of delivery.)

1.4.e Key assessments and scoring guides used for assessing professional dispositions, including fairness and the 
belief that all students can learn

1.4.f Aggregate data on key assessments of candidates' professional dispositions (Data should be disaggregated by 
program and level regardless of location or method of delivery.)

1.4.g Examples of candidates' assessment and analysis of P-12 student learning

1.4.h Examples of candidates' work (e.g., portfolios at different proficiency levels) from programs across the unit

1.4.i Aggregate data on follow-up studies of graduates

1.4.j Aggregate data on employer feedback on graduates

1.4.k Data collected by state and/or national agencies on performance of educator preparation programs and the 
effectiveness of their graduates in classrooms and schools, including student achievement data, when 
available

Exhibit 1.4.b: Title II submissions 2010-2014

Exhibit 1.4.e: Key Assessments and Scoring Guides

Exhibit 1.4.f: Aggregate Dispositions Date

Exhibit 1.4.K: Agency Reports

Data Management Schedule

Detailed Explanation of Program Specific Assessments

State exam (TExES and PPR) Pass Rates for the Past Three Years

Dispositions and Diversity Proficiencies Matrix

Unit Assessment System Matrix

Examples of Program Specific Assessments

TWS Three Year Trend Data

TWS Data Report

Compilation of Assessment Committee Meetings

Spring 2014 Guidelines for Completion of the Teacher Work Sample

Exhibit 1.4.g: Analysis of P-12 Learning Examples

Exhibit 1.4.h: Examples of portfolios

Exhibit 1.4.a: State Program Review Documents

Exhibit 1.4.c (Part 1): Initial Program's Key Assessments and Scoring Guides
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Exhibit 1.4.c (Part 2): Advanced Program's Key Assessment and Scoting Guides

Exhibit 1.4.d: Key Assessment Data

See Attachment panel below.

Standard 2. Assessment System and Unit Evaluation

    The unit has an assessment system that collects and analyzes data on the applicant qualifications, 
the candidate and graduate performance, and unit operations to evaluate and improve the unit and its 
programs.

      2.1 Assessment System and Unit Evaluation

How does the unit use its assessment system to improve candidate performance, program quality 
and unit operations? 

Since the last NCATE visit, the unit has implemented or refined a comprehensive, unit-wide, transition-
point assessment system in initial and advanced programs. Throughout the design of the Unit 
Assessment System, specific attention was given to (a) providing candidates with timely feedback on 
performance, (b) maintaining a course-based approach to direct assessments of candidate work, (c) 
ensuring faculty involvement in the development of the assessment system and rubrics for assessing 
candidate work, (d) assessing candidates' skills and abilities at meaningful transition points, and (e) 
maintaining an ability to aggregate or disaggregate data to provide for the most meaningful analyses 
possible. The unit also implemented program-specific and unit-wide means of using data to inform 
decision making and continuous improvement through Data Day events. See Exhibit 2.4.a and Data 
Management Schedule.

The Unit Assessment System is comprehensive for all initial and advanced programs. The unit's key 
assessments are described below along with an explanation of their impact on candidate performance 
and program quality. Exhibits 2.4.a, 1.4.c (parts 1 and 2), Unit Assessment System, and Data 
Management Schedule offer detailed overviews of the units assessment system.

An integrated approach to the Unit Assessment System allows programs throughout the unit to 
aggregate and disaggregate data on candidate experiences and performance in standards-based 
proficiencies. Standards assessed in the Unit Assessment System are related to the unit's conceptual 
framework, along with state, regional, and national standards. Moreover, programs have selected a 
number of assignments in courses that also support the Unit Assessment System because and, in most 
instances, candidates submit assessment data that also serve as course assignments. 

All elements in Standard 2 are highly impacted by the Unit Assessment System. Therefore, the capacity 
and effectiveness of the assessment system is evaluated on a regular basis. Systematically, data are 
collected, analyzed, and evaluated to facilitate continuous program improvement and candidate 
performance. Faculty from across the unit and institution serve on the Assessment Committee, whose 
charge is, in part, to define and develop unit level assessments for monitoring candidate performance 
and unit or program quality. The Committee is co-chaired by the Assistant Dean of Assessment and a 
faculty member and provides recommendations to the Executive Council regarding data collection, 
analysis, and reporting. The Committee is comprised of several Program Coordinators and SPA program 
review writers for initial and advanced programs in the unit. Monthly meetings are held during the fall 
and spring semester. The Assessment Committee is committed to systematically evaluating the Unit 
Assessment System and unit-wide assessments for both the initial and advanced programs. Faculty on 
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the committee have been pleased with the Unit Assessment System for its comprehensiveness, use of 
course-based assignments, ability to aggregate and disaggregate data across programs and the entire unit, 
and the quality of data offered.

However, as early as 2011, faculty expressed concerns over the extent to which data are used throughout 
the unit and in programs. Therefore, the unit implemented and has had great success with its Data Day 
events. Each fall semester, faculty gather to review, analyze, and interpret data to develop 
recommendations that support improved candidate performance. The purpose of the first Data Day event 
in a semester is to familiarize faculty with the data; the second Data Day in a series is meant to allow 
faculty to interpret data and develop recommendations based upon the data. During these Data Day 
events, findings are triangulated across a number of data sources and recommendations for 
improvements are reported to the program faculty, program advisory committees, and the Executive 
Council. In round-table discussions, data are presented from unit assessments highlighting a targeted 
aspect of the triangulated data. Faculty members identify areas of strength and opportunities for 
improvement in candidate performance and program quality.

The flexibility and comprehensiveness of the data system is facilitated by the unit's software solution for 
data collection, Tk20, an electronic toolkit used by candidates to provide evidence that they have 
mastered state and professional standards. Tk20 also assists candidates in managing their program 
requirements and also acts as a repository of assessed coursework, field experience reflections, and other 
candidates' work. It is an assessment, accountability, and management system to help the unit measure 
and improve candidate performance and program quality. Faculty and administrative staff were 
consistently involved in refining the unit's approach to Tk20. In particular, Mr. Andy Oswald, 
Assessment Coordinator for the unit, has been critical in offering improved data collection efforts, 
supporting faculty as they refine rubrics, and, most recently, offering a comprehensive support website 
and videos for faculty and candidates. The unit's support website for Tk20 can be viewed online at 
http://tinyurl.com/os8hn6s.

The Unit Assessment System was founded upon transparency. The Center for Assessment and 
Accreditation's website (http://tinyurl.com/SHSU-CAA) is used to host and disseminate data collected 
regarding the effectiveness of the Educator Preparation Programs. All stakeholders, including the public 
at large, are encouraged to view the available data and offer feedback. Additionally, program faculty, 
program advisory committees, and the administrative team use these data to analyze performance trends, 
looking for areas of strength and opportunities for improvement in candidate performance and program 
quality.

The Unit Assessment System also allows the unit to meet its obligations to accountability agencies such 
as NCATE/CAEP, the Texas Education Agency, the Southern Association of Colleges and Schools, and 
the Texas Higher Education Coordinating Board. Data collected for the NCATE Annual Report are used 
to compare Educator Preparation Providers across the nation. The Annual Report focuses on eight 
specific measures used as a means for the unit to monitor as well as demonstrate candidate performance 
and program quality. Data collected from the Annual Report are reported to the Executive Council and 
discussed at the Assessment Committee meetings in efforts to facilitate continuous growth. The Unit has 
successfully submitted all Annual Reports during the past accreditation cycle and assessment data have 
been easily accessed to respond to other accountability requests.

The Unit Assessment System has figured prominently in reporting for Specialized Professional 
Associations (SPAs). Seventeen SHSU programs are currently recognized by their respective SPAs, the 
most of any institution in the State of Texas (See National Accreditation and Program Recognition). The 
Unit Assessment System calls upon performance-based assessments, is founded on direct evidence of 
student performance, and demonstrates candidates' abilities in subject matter and abilities to teach P-12 
students effectively. The Educator Preparation Program is a practitioner-based program. SPA 
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assessments incorporate artifacts of candidates' teaching, leadership, and skills to ensure the application 
of knowledge and the acquisition of content that helps improve candidate performance and the quality of 
the program. 

A fundamental concern of the program's faculty as they designed the Unit Assessment System was the 
ability to aggregate data across all programs in the unit while also offering programs the flexibility to 
design assessments specific to the unique learning outcomes of their program. The Unit Assessment 
System is founded upon a number of unit-wide assessments for all candidates (TExES exams, 
Dispositions and Diversity Proficiencies, Graduate/Employer Surveys, Services and Operations 
Surveys), specific assessments for initial and advanced programs, and program-specific assessments. 
Each type of key assessment is described below along with an explanation of its impact on candidate 
performance and program quality. 

      2.2 Moving Toward Target or Continuous Improvement

Please respond to 2.2.a if this is the standard on which the unit is moving to the target level. If it is 
not the standard on which you are moving to the target level, respond to 2.2.b.

      2.2.a Standard on which the unit is moving to the target level 

� Describe areas of the standard at which the unit is currently performing at the target level for 
each element of the standard. 
� Summarize activities and their impact on candidate performance and program quality that have 
led to target level performance. 
� Discuss plans and timelines for attaining and/or sustaining target level performance as 
articulated in this standard. 

Because of their dedication to continuous improvement, faculty developed a meta-assessment system to 
evaluate progress in the development of the Unit Assessment System using NCATE standards. The 
faculty included the twelve elements of Standard 2 in a matrix and included ratings of Unacceptable, 
Acceptable, and Target. After considerable reflection and dialogue, faculty were able to identify areas of 
strengths and weaknesses in the Unit Assessment System. In the initial programs, the unit is performing 
at target level on ten out of twelve elements for Standard 2. The area identified by faculty as acceptable 
was 2a.2 Validity. See Initial Certification Target Level Performance Analysis-Standard 2. In the 
advanced programs, the unit is performing at target level in ten out of twelve elements for Standard 2. 
The elements that were rated as acceptable were 2a.2 and 2.a.4, both related to examinations of validity, 
accuracy, and fairness of data processes. Plans for moving these elements to target and maintaining 
others are discussed below. See Advanced Certification Target Level Performance Analysis-Standard 2.. 
In these two charts, evidence and reasoning behind faculty members' meta-assessment of the assessment 
system in initial and advanced programs are explained in greater detail below. The important attachment 
Examples of Program Specific Assessments and Improvements also outlines fundamental aspects of the 
Unit Assessment System and examples of improvements made using data.

The unit has made many strides in developing its capacity to evaluate candidate performance in regards 
to its Conceptual Framework. SHIPS partners have been vital to reflections about the Conceptual 
Framework and assessment of candidate skills. Beginning in fall 2014, an agenda item was added to 
each meeting to include breakout, small group discussions about key points, assessments, candidate 
performance, and program quality. SHIPS members led a conversation centered primarily on their needs 
in regards to candidates to fill teaching vacancies. This valuable input will give a voice to the partners 
and allow the EPP to hear and use the input to inform program realignment and decisions. Faculty and 
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staff have been involved in the Assessment Committee and Data Days. Compilation of Assessment 
Committee Minutes documents target level performance in this element for initial and advanced 
programs. 

For element 2.a.2, the faculty evaluated the Unit Assessment System as operating at the acceptable level 
for initial and advanced programs. The faculty committee's reflections were guided by a belief that while 
the unit is currently operating beyond the "acceptable" level on this element, the unit has not necessarily 
or regularly attained target level performance in this element. The unit makes modifications to 
assessment systems as noted in Compilation of Assessment Committee Minutes. In 2010, the unit 
reviewed the validity of Teacher Work Sample and Disposition and Diversity Proficiency data after 
producing a comprehensive validity and reliability report. However, recent (2011-2014) validity studies 
have not been as comprehensive. The unit has reviewed the percentage of scores in agreement between 
raters for the TWS regularly, finding in 2014 that 59.3 percent of TWS reviews were in agreement. 
Moreover, reliability coefficients for the 2014 TWS are above 0.79 and the DDPs had reliability 
coefficients above 0.82. Pearson coefficients for items on the Graduate/Employer Surveys and the Unit 
Services and Operations Survey are modest and have appropriate relationships between survey items. 
However, for the program assessments, such as the lesson plan, several portfolios, and program-specific 
assessment validity has not yet been examined. This is due to the large number of highly specific 
assessments and, in some instances, small response sample sizes.

Despite these efforts, an exhaustive review of validity and reliability of data has not been conducted in 
2014. For these reasons, faculty rated the unit's performance in initial and advanced programs as 
acceptable. The Center for Assessment and Accreditation staff will conduct validity and reliability 
studies throughout the 2015-2016 academic year. A sub-committee of the Assessment Committee, the 
Reliability and Validity Review committee, will develop a validity study like the former studies it has 
performed and share it with the Assessment Committee in a fall 2015 meeting. This committee will train 
all Unit faculty in regards to improving assessments and validity and reliability of assessments through a 
series of professional development sessions. These sessions and the development of the report which 
will follow Denner, Norman, Salzman, Panzratz, and Evans' (2004) guidance. The Reliability and 
Validity Review Committee will also develop policies and timelines (most likely annually) for the 
analysis of reliability and validity in unit data. With these additions, the unit will be brought to target-
level performance. A number of publications are likely to be produced and will document improvements 
in this standard.

The unit is currently performing on the target level in element 2.a.3. Multiple assessments are used to 
gauge candidate performance and assessments are situated at critical transition points throughout initial 
and advanced programs. In addition to unit-wide assessment, program specific assessments are in place 
and used, especially in advanced programs. This transition point assessment allows faculty to examine 
pre-college, college, and post-college data on candidates. Overall, candidates have strong positive 
attitudes toward SHSU and are able to demonstrate strengths through these assessments.

There was considerable dialogue about unit performance on element 2.a.4. Through its Assessment 
Committee, the unit regularly reviews assessment to ensure they are accurately and fairly examining 
candidate skills and abilities. This has been a regularly recurring aspect of the Assessment Committee's 
work, as evidenced by the Compilation of Assessment Committee Minutes. Faculty are deeply 
concerned with fairness, accuracy, and consistency of data and note that data are intend stable (See 
Statewide and SHSU TExES Pass Rate Comparison, 2011-2012, DDP trend and Profile Data, and TWS 
Trends Report.) Eighty percent of all initial and advanced candidates indicated, through the 2014 
Services and Operations Survey, they viewed the unit's assessments as fair and meaningful. Seventy-
eight percent of candidates also indicated assessments were accurate. However, the faculty were not 
completely comfortable categorizing the unit's efforts as constituting a "thorough [study] to establish 
fairness, accuracy, and consistency of its assessment procedures and unit operations." The unit's 
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leadership have already convened a group [the Principles of Inclusion and Equity Committee] of faculty 
to review advanced level DDP statements and the TWS Committee is developing recommendations for 
the TWS that focus on fairness and reducing burden of the assessment on candidates. The Reliability and 
Validity Review Committee will develop policies and practices for regularly examining the validity and 
reliability or consistency of results in the fall 2015 semester. The Assessment Committee is currently 
reviewing the fairness and accuracy of data collection efforts. With the addition of regular validity and 
reliability analyses, the unit will be performing at the target level in both initial and advanced programs.

As documented in Unit Assessment System Matrix, the system provides regular and comprehensive data 
on program quality, unit operations, and candidate performance at transition points throughout and after 
candidates' experiences (2.b.1). The assessment system includes early assessment efforts (entry 
admissions materials, novice level DDPs, etc.), progressing DDP and project-based assessments in the 
middle of curricula, exit-level (Services and Operations Survey) and capstone projects (TWS and 
portfolios), and post-graduation assessment efforts (Graduate/Employer Survey) for both initial and 
advanced programs. Clearly, multiple assessments are used for formative feedback to candidates and to 
inform decision making (2.b.2).

During the last accreditation review, the unit received areas for improvement related to advanced 
programs' collection, aggregation, and use of data (2.b.3). The unit has made a number of improvements 
in initial and advanced programs in this area. First, unit-wide assessments are in place and have been 
fully implemented since 2012. For initial programs this includes assessments such as the TWS, DDP, or 
the Graduate/Employers survey. For advanced programs, unit-wide assessments include the DDPs and 
the Graduate/Employer Survey. Certification programs also call upon TExES exams and all programs 
have program-specific assessments throughout their curriculum. Refinements to these unit-wide 
assessments have been under way and a strong culture of assessment has taken root. The Unit 
Assessment System allows for data to be aggregated across the unit as well as disaggregated for 
program-specific decision making. Program-specific assessments are in place in all programs. 

Candidate complaints have been tracked and maintained by the dean's office in accordance with 
Academic Policy 900823 (2.b.4). The unit's use of Tk20, its information technology solution for 
managing assessment data, is fully operational and supporting the unit's needs (2.b.5). The reports in this 
self-study are evidence of Tk20's abilities to support unit assessment efforts. As noted in Compilation of 
Assessment Committee Minutes, the Assessment Committee has reviewed the Unit Assessment System 
regularly and made improvements to the system (2.c.1). 

The unit has enjoyed many successes in using data to make evidence-based improvements. The unit also 
has tracked these improvements to examine the influences of these changes on candidate performance 
(2.c.2). Sections 1.3.a, 3.2.b, and 4.2.b of this self-study, outline a number of evidence-based 
improvements. For example, faculty in Languages, Literacy, and Special Populations developed new 
coursework (READ 5312: Second Language Literacy) in response to data suggesting candidates needed 
additional support in predicting difficulties faced by a language learner, strategies to meet needs of 
second language learners, and the sociocultural factors for pluralistic teaching. These changes will be 
monitored in the semesters following this implementation. As noted in sections 1.3.a, across 2011-2014, 
faculty in Instructional Leadership recognized challenges in candidates' abilities to us use state 
accountability data to inform decision making (74.51% rated in the highest level). Faculty implemented 
the State of Education Report assignment and assessment in EDAD 6372: Practicum in Supervision, 
which calls upon state data to formulate recommendations. Across this same time frame, candidates 
completing the School Improvement Project performed strongest in making ethical decisions to sustain 
their improvement project (90.29% scored in the highest level) while involving parental and community 
groups in improvement efforts was a challenge for candidates (79.41% ranked in the highest level). As a 
result, faculty began offering additional course content on this topic in 2012. By 2014, 92.3% of 
candidates were scored in the highest category on this item. Internship evaluations are based upon ELCC 
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standards and candidate performance is strong with 94% of candidates performing acceptably on this 
assessment. There are many examples of faculty across initial and advanced programs using data to 
improve curricula, courses, or programs and confirming the effects of these influences across time. 
Faculty see this as a strength of the unit's approach to assessment.

Assessment data are regularly disseminated to faculty and candidates through the Assessment 
Committee, specific requests for data, and through the unit's website (2.c.3). The unit prides itself on 
transparency and openness with data and several requests from students have informed TWS 
submissions, candidate projects, or student organization efforts. Faculty have made extensive use of data 
to inform course, program, curricular, and institutional improvements.

      2.2.b Continuous Improvement 

� Summarize activities and changes based on data that have led to continuous improvement of 
candidate performance and program quality.
� Discuss plans for sustaining and enhancing performance through continuous improvement as 
articulated in this standard.

While the unit is not required to complete section 2.2.b, faculty value the discussions about continuous 
improvement and look forward to trying new approaches to teaching and learning. As such, faculty 
opted to complete this section of the self-study offering a brief overview of evidence based-
improvements developed throughout the unit. Many of these developments stem from the unit's ongoing, 
recurring Data Day events. Some examples of continuous improvement are discussed below and in the 
continuous improvement sections of other standards in this self-study report. 

The Unit Assessment System Matrix offers a graphic representation of each assessment in every unit. 
Please refer to that document for a broad overview of the data system. The sections below offered 
detailed descriptions of assessment processes and example evidence-based improvements. The 
following sections include examples of continuous improvement efforts initial and advanced programs. 
Examples of evidence-based improvements are also described in detail below.

Examples of improvements in Initial Programs.

Graduate/Employer Surveys. In 2011, employers of SHSU initial certification alumni indicated 55% of 
alumni exhibited weaknesses in communication. This finding allowed faculty to provide additional 
content and professional development pertaining to communication with colleagues, students, and 
families. Employers of initial certification alumni also indicated strengths as candidate knowledge of 
professional skills (67.4%), technology (58.8%), diversity (52.2%), and assessment (34.8%). These data 
are useful in helping faculty in initial programs understand which learning exercises to continue and in 
developing professional development efforts such as Bring 'em Back Kats.

TWS Data. Program faculty, program advisory committees, and the administrative team use TWS 
results each semester to analyze candidate performance, looking for areas of strength and opportunities 
for improvement in candidate performance and program quality. Examples of the use of data for 
program improvement often include increasing or refining course content focused on a specific domain 
in which a number of candidates performed poorly. Faculty have also used TWS data in developing 
online professional modules to support candidate learning and in offering faculty professional 
development series.

M.Ed. in Administration (with Associated Principal Certificate)
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TExES Exam #068 for Principals. The M.Ed. program has aligned it curriculum with the TExES exam 
#068. This certification exam is taken by the students toward the end of the program and measures nine 
Principal Competencies related to three primary Principal Domain learned in courses. The results aid in 
monitoring program quality and student learning in the Educational Administration and Principal 
Preparation courses. In recent years, faculty in the program have used these data to revise and improve 
our curriculum (specifically legal concepts in courses), advising, and course content. These changes have 
seen improvements in already strong pass rates. In 2011, 92% of candidates passed the TExES Principal 
Certification. In 2014, 94% of candidates passed the exam. This program also employs a comprehensive 
exam and Principal Portfolio to assess candidate skills and abilities.

Ed.D. in Educational Leadership (Superintendent Certificate)

In addition to a review of dispositions, comprehensive exam, research competencies, and DDPs, this 
program also employs a Superintendent Portfolio and candidate performance on the TExES Exam #195. 
In 2010, only 62% of superintendent candidates were passing the TExES #195 certification exam. 
Faculty began brainstorming reasons for this poor performance and concluded that course content was 
not aligned to the competencies and domains on the exam. The faculty also set a goal of 95% of 
candidates passing the exam. Faculty began offering improved coursework that directly aligned with 
TExES exam content, ELCC standards, and TEA standards (See Superintendent Content Alignment 
Matrix). Since 2012, the Superintendent program has maintained a 100 percent pass rate for initial test 
takers. Additionally, test results have been used to determine areas of strengths and weaknesses in the 
program. This information was used to modify course content to improve and, now, maintain a quality 
program.

The Superintendent Portfolio allows faculty to evaluate candidates' field experiences as well as their 
skills and abilities through reflections as aspiring school leaders. Results aid in monitoring program 
quality and the need to revise and improve our program, curricula, or course content. Please see Section 
3.2.b of the Institutional Report for examples of how these data have informed field placements and 
experiences in the M.Ed. Program

M.Ed. /M.A. in Instructional Leadership

In addition to the aforementioned unit-wide assessment efforts, a comprehensive exam covering theories 
and skills from all coursework is given during the last semester of the M.Ed. and M.A. in Instructional 
Leadership programs. The exam covers candidates' knowledge of campus leadership knowledge and 
skills gained in the courses. The results aid in monitoring program quality and candidate learning of 
theories pertaining to instructional leadership. The comprehensive exams have been helpful in refining 
course content and developing new curricular focuses.

M.Ed. in School Counseling

Across the past 3 years, 98.5% of candidates have passed the TExES Exam #152 for School Counselors 
and faculty are pleased with this level of performance. Another key assessment for M.Ed. in School 
Counseling candidates is successful completion of the Counselor Potential Scale. Candidate performance 
in the CPS has prompted faculty to role model more examples of counseling situations.

M.Ed. in Special Education with Diagnostician Certification

As documented in the Unit Assessment System Matrix, assessment in this program include TExES exam 
#152, a comprehensive exam, Analysis of Ability to Plan, Internship Evaluation, Functional Behavior 
Assessment, Family Support Plan, and Portfolios. Across the past two years, 89.5% of candidates pass 
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the TExES Exam #153. Faculty have used a number of other assessments to examine this pass rate but 
note that the institutional pass rate is higher than the state-wide pass rate of 84.7%. Candidate 
performance in the portfolio have prompted faculty to offer new course content on behavior assessments.

M.Ed. in Reading/Language Arts (Reading Specialist Certification)

In the past 2 years, 100% of exam participants have passed the TExES Exam #151. Candidates also 
complete a Research Synthesis Assessment, Student Case Study, School Literacy Case Study Profile 
Project, Lesson Plan Assignment, Literacy Coach Project, and Growth/Showcase Portfolio. Each of 
these assessments aligns to IRA standards. Data have been helpful in refining rubrics for assessment 
methods, offering increased course content on language acquisition, and developing new coursework 
(READ 5312: Second Language Literacy) in response to data suggesting candidates needed additional 
support in predicting difficulties faced by a language learner, strategies to meet needs of second 
language learners, and the sociocultural factors for pluralistic teaching.

M.Ed. in Library Science 

In addition to the TExES 150 exam, Library Science candidates complete an electronic portfolio, 
Program Administration Project, Internship Evaluations, Collaborative Information Literacy Lesson, and 
Reaching Youthful Readers assessments. As noted in 1.2.b of the self-study, data have been useful in 
offering professional development and advising services, connecting candidates with diverse field 
placements, and increasing course content, particularly in relation to technology.

M.Ed. in Instructional Technology

The M.Ed. in Instructional Technology conducts at least 10 assessments throughout candidates' 
curricular experiences (See Unit Assessment System Matrix). Data from the Copyright and Fair use 
assessment have been positive (over 94% of candidates perform acceptably in this assessment). 
However, candidates struggled with offering sufficient research justifications and citations in this 
assessment. Therefore, faculty developed an additional annotated bibliography assignment offered in an 
early class in the curriculum. Initial results from recent data (after this improvement) showed slight 
(2.4%) increases in rating of candidate skills in the citation element of the Copyright and Fair Use 
Assignment. Faculty will remain focused on this element

M.Ed. in Curriculum and Instruction.

Candidates complete a Curriculum Analysis assessment in CIED 5384: Curricular Trends for Classroom 
Teachers and use a model for curriculum analysis, uploading artifacts of their abilities in 5 elements of 
this model throughout the semester. Data suggest high levels of candidate performance and familiarity 
with this model. In completing the Portrait of a Diverse Learner assessment candidate's work with a 
diverse learner (students with exceptionalities, ethnic or cultural diversity, racial diversity, gender 
differences, socioeconomic diversity, linguistic/language diversity, etc.) in a tutoring session. In 2014, 
88.98% of candidates performed favorably on this assessment. Candidates also complete a research 
training certification (CITI Training), and Analysis of Learning assessment, and Capstone Research 
project. Results are positive and suggest candidates have a well-rounded, appropriate capacity to conduct 
research.

      2.3 Areas for Improvement Cited in the Action Report from the Previous Accreditation Review 

Summarize activities, processes, and outcomes in addressing each of the AFIs cited for the initial 
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No Areas for Improvement were noted in this standard during the prior accreditation visit.

      2.4 Exhibits for Standard 2
2.4.a Description of the unit's assessment system including the requirements and key assessments used at transition 

points

2.4.b Admission criteria and data from key assessments used for entry to programs

2.4.c Policies, procedures, and practices for ensuring that key assessments of candidate performance and 
evaluations of program quality and unit operations are fair, accurate, consistent, and free of bias

2.4.d Policies, procedures, and practices for ensuring that data are regularly collected, compiled, aggregated, 
summarized, analyzed, and used for continuous improvement 

2.4.e Policies, procedures and practices for managing candidate complaints

2.4.f File of candidate complaints and the unit's responses and resolutions (This information should be available 
during the onsite visit)

2.4.g Examples of significant changes made to courses, programs, and the unit in response to data gathered from 
the assessment system

Exhibit 2.4.a: Description of the Unit Assessment System

Exhibit 2.4.b: 2.4.b: Admission criteria and entry data

Exhibit 2.4.c: Policies pertaining to fairness, accuracy, and consistency

Exhibit 2.4.d: Policies for assessment regularity

Exhibit 2.4.e: Management of Candidate Complaints

Exhibit 2.4.f: Candidate Complaint files

Exhibit 2.4.g: Examples of Significant Evidence-Based Changes

Data Management Schuled

National Accreditation and Program Recognition

Initial Certification Target Level Performance Analysis-Standard 2.

Advanced Certification Target Level Performance Analysis-Standard 2.

Dispositions and Diversity Proficiencies Matrix

Examples of Program Specific Assessments and Improvements

Compilation of Assessment Committee Minutes

Unit Assessment System Matrix

See Attachment panel below.

Standard 3. Field Experiences and Clinical Practice

    The unit and its school partners design, implement, and evaluate field experiences and clinical 
practice so that teacher candidates and other school professionals develop and demonstrate the 
knowledge, skills, and professional dispositions necessary to help all students learn.

      3.1 Field Experiences and Clinical Practice
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How does the unit work with the school partners to deliver field experiences and clinical practice to 
enable candidates to develop the knowledge, skills, and professional dispositions to help all students 
learn? 

Field Experiences in Initial Certification Programs
Initial candidates complete 3 field experiences in schools beginning with 10 hours of classroom 
observation and gradually adding teaching responsibilities, with guided practice and support, until the 
completion of a 14-week student teaching experience. Candidates may participate in an international 
field experience offered each summer for their second internship. Field experiences and candidates' 
skills are collaboratively evaluated by candidates, professors, mentors, and public school administrators. 
Field experience requirements are reviewed in Field Experience Overview Chart. These descriptions 
also apply to the M.Ed. in Curriculum and Instruction candidates seeking initial certification.

Candidates progress through varied levels of field experiences ranging from observations of teaching 
(Level I), tutoring individual students (Level II), and, during level III field experiences, full instruction 
guided by a mentor teacher. Field experience levels are more fully described in the important 
attachment, Description of Field Experiences by Level. 

Sam Houston Innovative Partnership with Schools (SHIPS) was established in 1986 with a small 
number of partner schools. Today, SHIPS includes 55 schools and covers Southeast Texas (See SHIPS 
Map and Listing). Schools in this region have demographic data almost identical to demographics of the 
state (See Proximal Zone of Professional Impact). SHIPS representatives and unit faculty, meet each fall 
and spring to share information and data, make future plans, discuss current state and district issues, and 
address concerns for each entity (See SHIPS Meeting Agendas and Attendance, Parts 1-3). Meetings 
provide a means of feedback and dialogue for improvement of field experiences. Formal by-laws 
document each partner's responsibilities (See SHIPS By-Laws). SHIPS has headquarters in unit's Steele 
Center for Professional Practice and the Director of Educator Preparation Programs (EPP) shares 
responsibility for developing meeting agendas with the Associate Dean for Teacher Education.

In addition to partnerships with schools, the unit has entered in the final stages of applying for a 
university-led, collaborative charter school with 10 to 12 early childhood centers throughout Southeast 
Texas. This partnership has been reviewed and supported by community leaders, local school district 
partners, and state and campus leaders. The percentage of students meeting the State's definition of "at-
risk" range from 20-79 percent. Minority populations range from 30-89 percent and an average of 11 
languages spoken at the partnering centers. Should the charter school be approved, the unit will partner 
with these centers to continue to offer candidates highly diverse field placements. Additional 
information about the SHSU Foundation Charter School will be available during the site visit.

Student Teacher Mentors and Mentor Orientation Workshop
The unit partners with schools to offer mentor teacher orientation sessions. The student teaching 
semester is fully outlined and explained in the attached Guidelines for Student Teaching and reviewed 
with candidates at a mandatory orientation prior to student teaching (See Student Teaching Orientation 
Agenda). During this session, Student Teacher Calendar (attached) and important polices are reviewed. 
The orientation consists of explanations of key evaluations, course content, expectations, activities, 
classroom management, assessment, legal issues, and ethical behavior. Following application, student 
teachers are placed under the guidance of a mentor teacher, a university supervisor, school leaders, and 
the EPP. Candidates are advised to select a diverse setting. As discussed in section 4.2b, candidates 
currently enjoy high levels of experience with diverse students (See Exhibit 3.4.b). 

Mentor teachers are trained through the Mentor Orientation Workshop (MOW), a set of three online 
modules supporting mentors' understanding and growth of candidates in classroom learning (See Mentor 
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Orientation Workshop at http://tinyurl.com/MOW-Training). The first module addresses stages of 
teacher development, the second focuses on mentor coaching, and the third stresses the importance of 
establishing a successful relationship between the mentor and the clinical teacher. The goal of MOW is 
to ensure a successful student teaching semester (See MOW Trained Mentor List).

University Supervisors
Each student teacher is assigned a university supervisor who is employed as an SHSU adjunct instructor. 
Most are retired administrators, counselors, librarians, and teachers from SHIPS districts. In 2014, the 
university employed 37 supervisors. Collectively these educators have over 1,100 years of experience 
(See Exhibit 3.4.c). Supervisor training is provided by the EPP and covers facilitation of mentor teachers' 
efforts, performance evaluations, and mentoring candidates (See University Supervisor Training 
Presentation). At the conclusion of the training, university supervisors meet with student teachers to 
develop initial growth plans, schedule observations, and discuss expectations, policies, and procedures 
(See Sample Growth Plan).

Field Experiences in Advanced Programs
All advanced certification programs in the unit address specialized knowledge through field placements. 
Each program oversees the development, administration, and assessment of candidate skills and abilities 
in coordination with partnering schools. A detailed review of field experiences is offered in Field 
Experience Overview Chart.

Masters Programs in LLSP
M.A. and M.Ed. degrees in LLSP carry certifications in Bilingual Education, Educational 
Diagnosticians, and Reading Specialists. Because of faculty desires to create meaningful partnerships 
with area schools, these programs engage in a Collaborative School Partnership (CSP) agreement with 
Reaves Elementary School in Conroe Independent School District (See CSP MOU). The CSP is 
governed by a ten-member CSP Advisory Board. The Board consists of five representatives from Reaves 
Elementary School [Principal (Chair of the Board), Assistant Principal, student teaching mentor, teacher 
liaison, and staff liaison] and five representatives from the unit [Chair of LLSP, professors from 
Language Arts, Early Childhood, Special Education, and Bilingual Education]. The Board establishes 
and revises policy, develops a yearly action and data collection plan, and monitors the success of 
candidates and the action and data plans. One SHSU representative serves as the CSP Coordinator and 
supports data collection and review. One assignment in the field experience requires candidates to 
conduct a literacy needs assessment and design a program to meet these needs. In another assessment, 
candidates create a professional development seminar. These tasks involve the principal, assistant 
principal, specialists, candidates, and professors. Schools benefit greatly from candidates' work.

Master of Library Science (School Librarian)
M.L.S. candidates are evaluated based on 130 hours aligned to AASL Standards for the Preparation of 
School Librarians. Candidates identify a school library where they intend to conduct at least 60 hours of 
their internship and must work with a certified librarian who has 3 or more years of experience. The 
program is offered online and enjoys a strong partnership with schools in Texas' Rio Grande Valley, a 
highly diverse region of the state. Section 4.2b details the program's success in exposing candidates to 
diverse students.

M.Ed. in Ed. Admin. (Principals)
Principal candidates select a school to conduct 150 hours of field supervision with a site supervisor who 
agrees, via a signed learning contract, to supervise the experience. Candidates often interact with district 
personnel in various locations. Schools benefit from candidates' recommendations in Curriculum 
Alignment, Technology Plan, and School Improvement projects. Technology has been a focus of the 
partnership as Educational Leadership faculty developed technology-based tools. 
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Ed.D. in Ed. Leadership (Superintendents)
Superintendent candidates select a diverse setting to develop their leadership skills and dispositions 
across 150 hours of experience guided by an experienced superintendent. Faculty use the DDP diversity 
profile to ensure candidates are completing diverse field experiences and are exposed to ELCC 
Standards and Texas Administrative Code. Partnering schools often rely on candidates to introduce new 
leadership theories and improve programs, among other activities. Each year, program leadership meets 
with an advisory board of field supervisors and program partners. The board provides feedback on their 
needs and the quality of the positive partnership.

M.Ed. in School Counseling
COUN 6386: Field Practicum, a required course, provides supervision and study of responsibilities of a 
school counselor. Candidates select a setting that broadens their experiences across 300 hours of 
experience in each of two semesters for total 600 hours. In each semester, 120 hours must be face-to-face 
counseling. Candidates secure liability insurance, a copy of the supervisor's current license, and develop 
a counseling activity plan. Schools benefit through additional counseling of students and candidates gain 
valuable experience in counseling. 

M.Ed. in Instructional Technology
Candidates complete 100 hours of field experience in CIED 5369: Practicum for Technology Facilitation 
by selecting a site supervisor to guide their development of assessments [Technology Contextual 
Factors, a Needs Assessment, a literature review addressing how technology can be best integrated into 
the learning environment, and a training seminar]. Partner schools benefit in the development of new 
resources, training sessions, integration of new technology, and from sharing of expertise and research 
on instructional technology.

      3.2 Moving Toward Target or Continuous Improvement

Please respond to 3.2.a if this is the standard on which the unit is moving to the target level. If it is 
not the standard on which you are moving to the target level, respond to 3.2.b.

      3.2.a Standard on which the unit is moving to the target level 

� Describe areas of the standard at which the unit is currently performing at the target level for 
each element of the standard.
� Summarize activities and their impact on candidate performance and program quality that have 
led to target level performance. 
� Discuss plans and timelines for attaining and/or sustaining target level performance as 
articulated in this standard. 
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      3.2.b Continuous Improvement 

� Summarize activities and changes based on data that have led to continuous improvement of 
candidate performance and program quality.
� Discuss plans for sustaining and enhancing performance through continuous improvement as 
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articulated in this standard.

One of the hallmarks of the unit faculty is their desire to make improvements that will benefit candidates 
and the schools they will serve. Using data from assessments arranged at transition points throughout 
curricula, including field placements, improvements have been implemented to support candidate 
success. 
Continuous Improvements in Initial Field Placements
Section 2.2a documents course content improvements implemented as a result of field experience 
assessments. Most notably, new content and online modules were developed to address less-than-
desirable candidate performance in areas of language acquisition. New content in courses earlier in the 
curriculum have been implemented to address candidate deficiencies in technology. Professional 
development seminars have been offered as a result of Teacher Work Sample data. In addition to these 
evidence-based improvements, initial programs have recently improved entrance requirements and 
resources for modeling excellent teaching.

Curriculum Alignment. Unit faculty initiated a process of aligning degrees and courses with new Texas 
teaching standards (See Realignment Committee Membership). The process was informed by a summer 
2014 survey of faculty and staff indicating a need to realign the curriculum with state and national 
standards using current research and societal needs. SHIPS partners and partner colleges indicated needs 
for new certification programs (4-8 Generalist program and a 7-12 Science Composite) to meet teaching 
demands. The committee determined the theories and concepts needed to be modeled and practiced to 
ensure candidates demonstrate mastery (See Proposed Teacher Candidate Outcomes Aligned to 
Standards). Program coordinators met with full-time faculty to ensure all faculty had the opportunity to 
participate in the process (See Curriculum Realignment Committee Meeting Agendas and Minutes). 
Next, the committee will develop field experiences and assessments that are aligned to redesigned 
outcomes and courses. The final step will include a large group evaluation of the proposed curriculum 
and adjustments as needed. The timeline for completion of the realignment effort is fall 2015. 
Departments will seek approval of all new or adjusted coursework for implementation in the 2016 
academic year. The Assessment Committee will review assessment data annually to adjust and refine the 
curriculum as needed. 

Texas Student Teacher of the Year. SHSU is honored to have alumni who are Texas Student Teachers of 
the Year [TSTOTY]. (See TSTOTY Press Releases at http://tinyurl.com/TSTOTY). Candidates are 
nominated and produce a video of their instruction which is then reviewed by a panel of Texas Directors 
of Field Experience using a Score Sheet (attached). The unit has created a library of best practices in 
student teaching in the Steele Center for Professional Practice. Winners' videos are used in courses, 
orientations, advising, and in field experiences for candidate growth. The library of teaching examples 
will promote future nominations and deepen candidates' knowledge of effective classroom instruction. 

Admission Interview. The EPP will include an entrance interview to ensure on-going understanding of 
dispositions at the point of initial candidate entry. Candidates will provide a three minute video focused 
on three questions and full-time faculty will review the video using a rubric currently under 
development by the Assessment Committee. Candidates not meeting desired standards will meet with 
faculty to develop a plan for improving dispositions or concerns noted in the video and faculty will 
conduct at least one follow-up the first semester. The purpose of implementing the entrance interview is 
to address concerns in the beginning of the program and plan for guidance and improvement. Videos 
will also introduce a new data source for assessing candidates' growth throughout the program. Faculty 
developed the interview questions based on current research and dispositions desired for incoming 
candidates. This new system is being piloted and full implementation is anticipated in spring 2016.
Continuous Improvement in Advanced Field Placements
Advanced programs develop candidates' skills and abilities through a number of unique field 
experiences. Detailed descriptions of findings from field placement data can be found in Descriptions of 
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Advanced Field Placements Data. The unit tracks candidates' field experiences to examine the 
demographics of school settings (See Exhibit 3.4.b). In summer 2014, a survey of faculty was conducted 
and many expressed a desire to review the DDP statements in advanced programs. Eight of the 10 
advanced DDP statements are also employed in undergraduate programs, limiting their applicability as a 
graduate-level assessment tool. Unit leadership charged a faculty committee with reviewing and, if 
desired, revising the DDP statements to represent outcomes expected of all advanced candidates.
Masters Programs in LLSP. Candidates' performance is assessed using the DDPs and a Field Supervisors 
Assessment of Candidate Skills. Ed. Diagnostician candidates also participate in the Ed. Diag. Portfolio. 
Faculty noticed challenges with candidates' skills in second language acquisition and technology 
integration. Additionally, Reading Specialist candidates' performance during READ 5407: Practicum on 
DDP 7 [knowledge of second language acquisition and adaptation of instruction for diverse learners] and 
DDP 10 [technology] were areas for improvement. As a result, faculty members developed a new, 
required course for the first time in summer 2013. BESL/READ 5312: Second Language Literacy 
supports candidates' abilities to learn about linguistically and culturally diverse learners. The Reading 
Specialist program also employs a Case Study Assignment in READ 5407. Candidate performance in 
the six areas measured by this assessment has been strong and faculty will maintain current efforts (See 
Descriptions of Advanced Field Placements Data, page 1).
Master of Library Science. The M.L.S. employs assessment efforts in field placements to examine 
candidate performance. The DDP process collects data on candidate performance in LSSL 5366: Library 
Internship. To further triangulate data, faculty developed 2 assessments of candidates' skills: (a) the 
supervisor's and (b) professor's assessment of candidate performance. These two assessments are aligned 
with the AASL's standards. Candidates also complete a portfolio in their internship which has been 
useful in refining course content. In 2014, the majority (98%) of candidates performed at an acceptable 
level according to supervising librarians and professors. Faculty are currently satisfied with this level of 
performance and the internship system. 
M.Ed. in Administration (Principalship). The M.Ed. in Administration uses the DDPs to assist 
candidates with selecting diverse field placements. In EDAD 6362: Campus Leadership Internship 
candidates also submit a comprehensive Principal Portfolio covering 21 ELCC and Texas Administrative 
Code standards. School law has been a consistent challenge for candidates, which has also been reported 
in field supervisors' Candidate Performance Survey. Faculty developed new content in EDAD 5372: 
Federal, State, and Local School Law, a required course occurring before the internship, and refined 
content in EDAD 5386: Special Populations and Special Programs to include legal cases studies and 
theories related to unique learners. By 2014, all candidates were performing at the target level on legal 
issues in the Principal Portfolio and Candidate Performance Survey. Improvements in TExES scores 
(from 92% to 94% passing) were also noted.
Ed.D. in Ed. Leadership (Superintendent)
The superintendent certification program within the doctoral degree relies on its internship class to 
reinforce ELCC standards and Texas Administrative Code. Candidates work with an experienced 
superintendent to learn and develop skills. DDPs have been helpful in assisting candidates with the 
selection of diverse field placements and in 2014, three candidates were advised to take on more diverse 
field placements. Additionally, the program has aligned its curriculum to ELCC standards (See 
Superintendent Alignment). For the past 3 years 100% of candidates have passed their TExES exams. 
Because of the observed strengths of the candidates, the faculty will continue the current system of 
instruction.
M.Ed. in School Counseling. Candidates have extensive field experience in COUN 6374: Practicum in 
Group Counseling and COUN 6376: Supervised Practice in Counseling, wherein candidates provide 
evidence of proficiency in 44 CACREP standards. Following feedback from the 2013 CACREP visit, 
faculty implemented the Counselor Potential Scales (CPS) in all classes, which allows for early, 
personalized feedback on candidate performance in every class. Faculty noticed in site supervisor's Field 
Evaluation Forms that performance in question 15 [recognizing and resisting manipulation by the client] 
and 22 [interpreting client's covert messages] were challenges for candidates. Faculty implemented more 
role-play demonstrations and viewing of exemplar videos to strengthen candidates' skills. This new 
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content was implemented in fall 2014 and data will be monitored for improvements.
M.Ed. in Instructional Technology
Candidates complete a Technology Contextual Factors, a Needs Assessment, and a Literature Review 
assignment in CIED 5369: Practicum for Technology Facilitation. Candidates performed well in each of 
these assessments and faculty are pleased with current performance (See Descriptions of Advanced Field 
Placements Data, page 5). However, at fall 2014 Data Day events, faculty learned that alumni expressed 
a need to be exposed to new technological hardware and learning theories. Faculty recommended 
professional development series on technology integration, to be implemented by the Professional 
Development Committee in spring 2015

      3.3 Areas for Improvement Cited in the Action Report from the Previous Accreditation Review 

Summarize activities, processes, and outcomes in addressing each of the AFIs cited for the initial 
and/or advanced program levels under this standard. 

    12000 character limit

No Areas for Improvement are noted in this standard during the prior accreditation cycle.

      3.4 Exhibits for Standard 3
3.4.a Examples across programs of collaborative activities between unit and P-12 schools to support the design, 

implementation, and evaluation of field experiences and clinical practice, including memoranda of 
understanding

3.4.b Aggregate data on candidate placement in field experiences and clinical practice (Data should be 
disaggregated by program and level regardless of location or method of delivery) 

3.4.c Criteria for the selection of clinical faculty, which includes both higher education and P–12 school faculty

3.4.d Examples of support and evaluation of clinical faculty across programs

3.4.e Guidelines/ handbooks on field experiences and clinical practice for candidates, and clinical faculty, including 
support provided by the unit and opportunities for feedback and reflection

3.4.f Assessment instruments and scoring guides used for and data collected from field experiences and clinical 
practice for all programs, including use of technology for teaching and learning (These assessments may be 
included in program review documents or the exhibits for Standard 1. Cross reference as appropriate.)

3.4.g Aggregate data on candidates entering and exiting from clinical practice for all programs (These assessments 
may be included in program review documents or the exhibits for Standard 1. Cross reference as appropriate.)

Compilation of Assessment Committee Minutes

Descriptions of Advanced Field Placements Data

Superintendent Alignment Matrix

Exhibit 3.4.a: Examples of Collaborative Activities

Exhibit 3.4.b: Field Placement Data

Exhibit 3.4.c: Clinical Faculty and University Supervisor Selection and Credentials

Exhibit 3.4.d: Clinical Faculty Support and Evaluation

Exhibit 3.4.e: Handbooks on Field Experiences

Exhibit 3.4.f: Field Experience Assessment Instruments and Scoring Guides

Exhibit 3.4.g: Aggregate Entry and Exit Data
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Field Experience Overview Chart

Ships Map and Listing

Proximal Zone of Professional Impact

SHIPS Agendas and Attendance, Part 1

SHIPS Agendas and Attendance, Part 2

SHIPS Agendas and Attendance, Part 3

SHIPS By Laws

Description of Field Experiences by Level

Guidelines for Student Teaching

Student Teaching Orientation Agenda

Student Teacher Calendar

MOW Trained Mentor List

University Supervisor Training Presentation and Agenda

Sample Growth Plan

Unit Assessment System Matrix

TWS Trend Report

Realignment Committee Membership

Proposed Teacher Candidate Outcomes Aligned to Standards

Curriculum Realignment Committee Meeting Agendas and Minutes

Student Teacher of the Year Score Sheet

See Attachment panel below.

Standard 4. Diversity

    The unit designs, implements, and evaluates curriculum and provides experiences for candidates to 
acquire and demonstrate the knowledge, skills, and professional dispositions necessary to help all 
students learn. Assessments indicate that candidates can demonstrate and apply proficiencies related 
to diversity. Experiences provided for candidates include working with diverse populations, including 
higher education and P-12 school faculty; candidates; and students in P-12 schools.

      4.1 Diversity

How does the unit prepare candidates to work effectively with all students, including individuals of 
different ethnicity, race, socioeconomic status, gender, exceptionalities, language, religion, sexual 
orientation, and/or geographical area? 

The unit has a commitment to equity and service to all learners by offering high quality experiences and 
opportunities to engage different learners. The unit's commitment to diversity is reflected in its 
Conceptual Framework (attached) and applied through teaching, curriculum, field experiences, 
assessment, faculty research, service, and professional development. The unit demonstrates its 
commitment to diversity by ensuring that candidates have the knowledge, skills, and dispositions to help 
all students learn. The unit has also entered into the final application phase of establishing the SHSU 
Foundation Charter School (see section 3.1.a). The charter school will be a partnership between the unit 
and 10 to 12 early childhood centers located in high-poverty areas in Southeast Texas. This partnership 
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will allow the unit to serve Texas families in new, direct ways, as well as increase candidate and faculty 
access to diverse communities for field placements, research, teaching, and service opportunities.

In 2010 initial and advanced programs integrated into courses the assessment of 10 diversity 
proficiencies. The Dispositions and Diversity Proficiencies Matrix (attached) shows how specific 
diversity elements align with NCATE standards, CAEP Standards, and Conceptual Framework. This 
philosophy of diversity guides the unit as it exposes candidates to experiences that prepare them to meet 
the needs of the state's students and their families. Syllabi throughout the unit include the DDPs and 
Conceptual Framework which emphasize diversity (See Syllabi Template). 

Diversity Preparation in Initial Programs
Initial candidates engage diverse learners from varying ethnic, racial, socioeconomic status, gender, 
exceptionalities, religion, language, geographic regions, and sexual orientations. Teacher candidates in 
the EC-6 and 4-8 programs are prepared to take the ESL supplemental examination as an enhancement 
to their content certification and must take CIEE 3374: Human Growth and Development, SPED 2301: 
Introduction to Special Education, CIEE 2333: Becoming a Teacher, BESL 2301: Multicultural 
Influences on Learning, BESL 3301: Second Language Acquisition, and TESL 3303/TESL 4303: 
Strategies for Working with English Language Learners (ELLs). The unit has closely tracked the 
demographics of SHIPS and field placement schools through Exhibits 4.4.f, 3.4.b, and DDP Trends and 
Profile Report). In addition, candidates can engage in several study abroad experiences during their 
Level II field placement in order to gain exposure to other cultures. 

Diversity Preparation in Advanced Programs
Advanced candidates engage in field experiences that are unique and offer a wide range of diverse 
experiences. In 2014, 85% of candidates in all programs performed acceptably on all 10 DDPs. The 
following sections describe the diversity experiences and coursework in each advanced program. 
Moreover, important attachments include DDP Trend and Profile Data, Exhibits 3.4.b, and 4.4.f.

M.Ed. in Administration (Principalship). The principal program exposes candidates to diverse settings 
and learners through field experiences in EDAD 6362: Campus Leadership/Internship, in which 
candidates review school demographic data to analyze trends. EDLD 6385: Cultural Proficiency for 
School Leaders and EDLD 5386: Special Populations and Special Programs are two required courses 
addressing diversity content as well. During the internship experience, principal candidates complete 
their DDP assignment. In each year since 2012, over 95% of principal candidates could identify issues 
related to diverse students' learning. Faculty also asked candidates to indicate the extent to which they 
gained experience with (a) ethnically-diverse students, (b) students with exceptionalities, (c) students 
from varying socio-economic statuses, and (d) linguistic diversity. Each year since 2012, more than 87% 
of candidates indicate engaging learners in any of these areas during field experiences.

M.A./M.Ed. in Instructional Leadership. In EDAD 6368: Instructional Leadership I candidates are 
introduced to leadership theories for diverse P-12 students and to honoring diverse styles of teaching. In 
EDAD 5386: Special Populations and Special Programs candidates learn about 11 different proficiencies 
related to the history of special student populations, their needs, their unique approaches to learning, 
state and federal requirements, and placement of special students. In EDAD 6372: Practicum candidates 
are guided through initial attempts to apply what they have learned in prior coursework. 

Ed.D. in Ed. Leadership (Superintendent). Efforts to prepare doctoral candidates in Ed. Leadership to 
work in diverse learning environments include coursework, DDPs, and a candidate disposition process. 
Exercises in EDLD 7337: Academic Writing and Research, as well as other courses, introduce 
candidates to professional standards, expectations, and literature regarding diverse learners. In EDLD 
6383 candidates identify a field placement that would expand their experiences with diverse learners. 
Through superintendent portfolios, over 95% of candidates provide evidence of being respectful and 
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inclusive of diverse perspectives and in designing programs to meet the needs of diverse learners. 
Candidates enter the program in a probationary status and as they progress through early coursework, 
faculty each candidate with feedback on their performance using a Candidate Disposition Form 
(attached). Additionally, candidates research topics related to improving academic and social success of 
diverse learners (See Ed.D. Dissertations and Presentation Titles).

M.Ed. in Instructional Technology. The M.Ed. in Instructional Technology program is an online 
program that prepares candidates to effectively use instructional technology for classroom or 
professional training environments through professional development, coursework, and field placements. 
Candidates engage ethnic minorities (95% of candidates), students with exceptionalities (92%), 
socioeconomically disadvantaged students (100%), and ELLs (85%) at satisfactory levels.

M.Ed. in Curriculum and Instruction. Faculty offer coursework and the DDP process to advance 
candidates' abilities in regards to diversity. In CIED 5383: Integrating Current Technologies in Teaching 
candidates use a variety of instructional technologies to reach diverse learners. In CIED 5384: 
Curriculum Trends for Classroom Teachers candidates complete a Portraiture of Diverse Learners 
assessment to identify student learning needs for diverse populations and augment instructional media 
and instruction. In CIED 5085: Current Issues in Education candidates reflect upon pressing issues in 
instructional technology, with the need to augment instruction for diverse learners being paramount in 
this reflective process. Finally, in CIED 5398: Internship in Teaching candidates are placed in diverse 
field assignments to apply what they have learned and reflect upon earlier coursework. 

Masters Programs in LLSP. A concerted effort is made to ensure candidates are placed in field 
placements the offer diverse experiences that broaden their experiences with diverse learners. 
Coursework is designed to introduce and, later, refine candidates' abilities in working with diverse 
learners, particularly students with exceptionalities. As documented in the Unit Assessment System 
Matrix 5 courses cover the DDPs and offer a broad base of content related to diversity, especially 
linguistic diversity and exceptionalities. For the Reading Specialist candidates, 6 courses address 
diversity outcomes. Each year since 2012, less than 3.53% of candidates indicated they did not gain 
exposure to diverse learners. 

M.Ed. in School Counseling. As required by CACREP, school counseling candidates must demonstrate 
multicultural competencies to graduate and pass licensing requirements. Candidates are required to take 
COUN 5392: Cross Cultural Issues in Counseling which includes experiential learning components in 
which candidates immerse themselves in an unfamiliar cultural or racial group and reflect upon and 
discuss these experiences in class assignments. In COUN 5333: School Counseling candidates also 
conduct Culture Audits using the School-wide Cultural Competence Observation Checklist (SCCOC) 
(Bustamante & Nelson, 2007) to collect data on how responsive their schools are to diverse groups. 
Comprehensive school guidance programs are then developed based on strengths and needs identified 
through the data collection process. Candidates' dispositions in working with diverse groups are also 
assessed using the Counselor Potential Scale (CPS) discussed in section 3.2b. School counseling 
candidates use feedback from these assessments in every class to reflect upon their biases and 
perspectives in counseling diverse learners. If a candidate's score on the CPS is low, he/she cannot move 
on to candidacy. 

Master of Library Science. The online M.L.S. has a strong presence in Texas' Rio Grande Valley, a 
highly diverse region of the state. Candidates must take LSSL 5370: Instructional Design and Library 
Media Production, LSSL 5337: School Library Media Center Administration, and LSSL 5366: Library 
Internship. These courses offer an intense focus on diversity and candidate outcomes include: (a) 
Developing skills to plan, implement, and assess effective teaching and learning with diverse learners, 
(b) applying library facility design elements related to diversity (i.e wheelchair accessibility, areas for 
Spanish language materials, special needs students, or after-hours access to the library), and (c) adapting 
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instruction or programs to meet diverse learners' needs. Over 98% of school librarian candidates provide 
evidence of identifying issues of significance related to P-12 student diversity (DDP 10). Candidates also 
indicate high levels of engagement with diverse learners (See DDP Trend and Profile Data).

      4.2 Moving Toward Target or Continuous Improvement

Please respond to 4.2.a if this is the standard on which the unit is moving to the target level. If it is 
not the standard on which you are moving to the target level, respond to 4.2.b.

      4.2.a Standard on which the unit is moving to the target level 

� Describe areas of the standard at which the unit is currently performing at the target level for 
each element of the standard.
� Summarize activities and their impact on candidate performance and program quality that have 
led to target level performance. 
� Discuss plans and timelines for attaining and/or sustaining target level performance as 
articulated in this standard. 
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      4.2.b Continuous Improvement 

� Summarize activities and changes based on data that have led to continuous improvement of 
candidate performance and program quality.
� Discuss plans for sustaining and enhancing performance through continuous improvement as 
articulated in this standard.

The unit has implemented several evidence-based diversity improvements. Improvements include (a) a 
focus on faculty hiring, (b) increased diversity in field experiences, (c) increases in diverse student 
populations, (d) establishing a Center for International Education, and (e) improving diversity 
assessment efforts. 
A focus on faculty hiring
SHSU operates under an Affirmative Action Plan (attached) and the unit consistently exceeds target 
hiring goals for gender diversity. The unit has focused on recruiting minority faculty and administrators 
by sharing the Plan with search committees and disseminating job postings in venues that might attract 
minority candidates. The effort seems to be improving minority faculty hiring slightly. In 2012, African 
American faculty accounted for 5.4% of the unit's faculty and Hispanic Americans accounted for 6.9%. 
In 2014, African American faculty accounted for 6.6% of the unit's workforce and Hispanic Americans 
accounted for 8.83%. The unit has consistently led the institution in regards to the number of minority 
faculty hired and percentage of workforce. However, more improvements are possible in attracting, 
hiring, and retaining minority faculty. The unit will continue its efforts as a means of supporting faculty 
experiences, innovative scholarship, and collegial environments.
Increases in diverse field experiences
Diversity demographics of schools wherein initial candidates conduct field experiences have become 
more diverse. SHIPS partner schools with significant populations of economically disadvantaged and 
ethnic minorities were recruited to the partnership. These efforts influence the unit's overall approach to 
recruitment of minority candidates discussed below. See Exhibits 4.4.f and 3.4.b, and self-study section 
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3.2.b.
Targeted Recruitment Practices
The unit initiated recruitment efforts to attract and retain diverse candidates in initial and advanced 
programs over the past 4 years. In 2011, 73.8% of initial candidates were White, 15.8% were Hispanic, 
8.5% were African American, 1.4% were American Indian or Alaskan Native, 0.3% were Asian, and 
0.3% listed their race as unknown. Thus, minority candidates accounted for 25.8% of the total 
population. In 2014, 66.5% of initial candidates were White, and minority candidates accounted for 
32.6% of the initial candidate student body. The largest growth was noted in African American (11.4% 
in 2014, increase of 2.9%) and Hispanic (17.4% in 2014, increase of 1.6%) candidate populations. 
Across the past 3 years, the unit has seen growth in ethnic minority populations from 26% of the initial 
candidate student body in 2011 to 34% currently. A similar trend is noted in reviewing advanced 
candidates. In 2011, ethnic minorities accounted for 46% of the graduate student body. Currently, ethnic 
minorities account for 53% of the graduate student body. This is attributed to recruitment practices in 
high-minority communities, culturally-responsive recruitment efforts (See Sample Diversity Insider 
Recruitment), and increased recruitment in general.
This increase in diverse candidate representation was coupled by remarkable retention rates for minority 
candidates. In 2011, 72% of the candidates who entered in the fall 2010 semester were retained in the 
fall 2011 semester. By 2014, the freshman retention rate had increased to 78% of all candidates. In 2014, 
76% of SHSU's White candidates, 79% of African American candidates, and 77% of Hispanic 
candidates were retained in their first year of coursework. Within the unit, the overall retention rate is 
approximately 10% higher than that of the university, a trend noticed in all minority groups as well. 
Center for International Education
In 2013, the unit opened its Center for International Education (CIE), which provides support for 
researchers and practitioners in comparative and international education. The Center also supports 
candidate experiences through the coordination of international travel experiences. The Center saw a 
number of successes in the past year which are thoroughly detailed in CIE Successes. In brief, these 
successes include growing a global network of partners, developing a student exchange program with 
Huaiyin Normal University in China, submitting grants, hosting an annual international conference, and 
participating in university enrollment management conversations. The CIE is also developing an 
assessment plan as a result of Data Day discussions.
Improvements to Diversity Assessment Efforts 
Using DDP data, EC-6 faculty examined candidates' knowledge of second language acquisition 
pedagogy and ability to adapt instruction or programs to meet the needs of culturally and linguistically 
diverse learners (DDP 5), areas that have been relatively lower than any other DDP area across the past 
three years. To respond to these data, faculty offered new course content on language proficiency and 
revised lesson plan assignments in Content and Literacy Methods. All candidates now include the State 
of Texas English Language Proficiency Standards (ELPS) and teaching strategies for ELLs on their 
lesson plan assignments. Early feedback from DDP data suggest positive influences from these 
refinements. In 2014, the percentage of candidates rated as acceptable in these areas increased by two 
and six percent, respectively, since 2011.
In the 2014 Data Day series, faculty met to review the unit's data pertaining to multiculturalism, 
linguistic diversity, and candidates' pedagogical preparation for language acquisition. These two groups 
recommended professional development sessions pertaining to candidates' needs in these areas. The first 
topic was presented via two sessions in Feb. 2015, and faculty gained excellent information about 
learning needs of diverse students. Both groups also offered recommendations for further study and 
these recommendations are under review by the Assessment Committee and Executive Council as of 
self-study submission. 
Initial programs
Services and Operations Survey data indicated initial candidates participating in study abroad programs 
benefited greatly. Thus, the BESL program offered three undergraduate courses in a study abroad 
settings in Liberia, Costa Rica, and Italy with the goals of introducing candidates to new countries, 
cultures, and languages. Candidates taught English as a Foreign Language (applying ELLs strategies) to 
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public school children who came from low-income families. Content Methods courses have recently 
added additional international venues in Valencia, Spain and Dublin, Ireland.
In 2011, initial candidates attended field experiences at schools with low percentages of ELL students 
(ranging from 11 to 39% of the school student body). Therefore, the EPP and the Department of 
Curriculum and Instruction increased offerings of diverse field experience sites. In 2012, Aldine ISD, a 
large, urban, highly diverse Title I eligible school district was added to the SHIPS group. Title I eligible 
schools in Madisonville, Bryan, Willis, and Montgomery have also been added to the SHIPS partnership. 
The results of these additions have been positive. In 2014, candidates participated in field experiences at 
schools with between 17% and 60% ELL populations.
Advanced programs
Master's Programs in LLSP
READ 5312: Second Language Literacy was added as a new course in response to data suggesting 
candidates needed additional support in predicting difficulties faced by a language learner, strategies to 
meet needs of second language learners, and the sociocultural factors for pluralistic teaching. An audit of 
all course syllabi in the Reading Master's program was conducted and revealed that the International 
Reading Association Diversity Standards were met in four or more courses in the Reading Master's 
program. This standard states that candidates create and engage their students in literacy practices that 
develop awareness, understanding, respect, and a valuing of differences in our society.
M.Ed. in Administration (Principal)
This program engaged in a continuous improvement process to infuse effective candidate instruction 
related to diverse student groups throughout the required course curriculum. A committee of EDAD 
faculty met throughout the fall 2014 semester to review course syllabi and incorporate and integrate a 
more practical and social justice perspective into all required courses. Recommendations for course 
improvements are forthcoming. 
Ed.D. in Ed. Leadership (Superintendents)
The Ed.D. has gone through several changes in response to the program's participation in Graduate 
Program Review, student feedback, and a growing desire by faculty to better align courses to the 
department mission statement ["To prepare culturally responsive leaders for social change."] Overall, 
doctoral candidate dispositions have been strong in "respect for diverse viewpoints" from the Candidate 
Dispositions Review. However, the doctoral program's Graduate Program Review identified the need to 
reflect upon and review the curriculum. A faculty review team and doctoral director recognized a need to 
infuse more content related to the instruction of diverse groups of students. This improvement was 
incorporated into EDLD 7332: Instructional Theory and Applications in spring 2014. (See Ed.D. Grad. 
Program Review Self-Study, Report, and Action Plan). 
M.Ed. in School Counseling
COUN 5392: Cross-Cultural Issues in Counseling is now a required course and is offered to candidates 
as a face-to-face course in lieu of online. Feedback from students on alumni surveys and from current 
students indicated concerns in regards to diversity in counseling settings. The program faculty also 
refined their Counselor Proficiencies and developed their Counselor Potential Scales to highlight the 
importance of several core competency areas, including the acceptance of diverse ideas and values. This 
improvement was in response to candidate feedback for more frequent and early feedback on 
performance.

      4.3 Areas for Improvement Cited in the Action Report from the Previous Accreditation Review 

Summarize activities, processes, and outcomes in addressing each of the AFIs cited for the initial 
and/or advanced program levels under this standard. 

During the last NCATE visit, the unit received an Area for Improvement in Standard 4 related to 
advanced programs. The text of this Area for Improvement reads: "In advanced programs, the 
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demonstration of diversity proficiencies reflected in graduate course syllabi are assessed inconsistently."

In the years following the NCATE visit, diversity assessment has been a major focus of the unit. First, 
the unit developed statements of the kinds of outcomes it hopes to see in all candidates represented in the 
Dispositions and Diversity Proficiencies (DDPs) (See DDP Trend and Diversity Profile Data). Next, the 
unit, with support from the Assessment Committee, developed a Unit Assessment System Matrix which 
mapped these DDPs throughout the curricula in each program and specific courses. From here, faculty 
implemented the DDP statements in their courses by creating assignments and learning experiences to 
support these DDP statements throughout the 2011-2012 academic year. The Assessment Committee 
also developed rubrics supporting the assessment of diversity-related outcomes. Once faculty developed 
assignments, candidates in each course were to submit specific assignments in the unit's data 
management and assessment system, Tk20. Faculty then assess each candidate's assignment using the 
faculty-developed rubric associated with the DDP mapped to their course. In this way the faculty provide 
feedback to candidates on their performance and dispositions related to diversity. Evidence of diversity 
proficiencies related to course syllabi can be found in Exhibit 5.4b which includes a sample of relevant 
syllabi mentioned in this report. Syllabi across the unit for the past 3 years will be available during the 
site visit.

Unit faculty have found the diversity profile section of the DDP to be especially helpful in identifying 
the extent to which candidates have been exposed to different ethnic, racial, gender, and socioeconomic 
groups in classrooms and schools while candidates engage in field experiences (See DDP Trend and 
Profile Data).

A significant facet of the DDP system is the ability to support aggregate data decisions and 
disaggregation of data for program-level decisions. For example, in 2014, DDP data for advanced 
programs indicate advanced candidates have strong skills in their thoughtfulness in communication and 
awareness of varying voices (DDP 4), their understanding of diverse populations (DDP 6), their 
commitment to literacy, inquiry, and reflection (DDP 8), and adapting instruction to meet the needs of 
diverse learners (DDP 10) with greater than 91% of candidates performing at the consistently proficient 
level. In contrast, 2014 data support the idea that candidate performance was the weakest in their use of 
technology to create an authentic learning environment that promotes problem-solving and decision 
making for diverse learners (DDP 2) (See DDP Trend and Profile Data).These findings are supported by 
other data such as the Graduate/Employer Survey and course-specific assessments. Finally, advanced 
programs often set up experiences for candidates to engage diverse learners through field experiences. 
As such, the unit began tracking field placements of advanced candidates in the spring 2014 and fall 
2014 semesters. Using data from candidates about where they conducted their field experiences, the unit 
is able to obtain actual demographic data for the schools in which field experiences are conducted. This 
allows the unit to engage in conversations about the kinds of diversity it hopes candidates are engaging 
and whether a threshold level of diversity exposure is met. Consequently, this allows the unit to 
recommend the addition of more or fewer specific kinds of schools to partner with for field experiences 
(See Field Experience Demographic Data). Advanced program candidates continue to work in highly 
diverse environments, and online programs have opened new regions for programs to connect with 
diverse learners. These aggregate data have supported the Unit's efforts to improve diversity-related 
educational efforts for all candidates and disaggregated data inform program-level decisions. 

Based upon 2014 data, the Professional Development committee determined that faculty would benefit 
from additional training and support of faculty's abilities to teach candidates from ethnically-diverse 
backgrounds. The unit offered a diversity professional development seminars for faculty on January 16, 
and Feb. 6, 2015, led by internationally-renowned scholars, Dr. Kelli-Peck-Parrot (generational 
diversity) and Dr. James Anderson (globalization and internationalization). The Assessment Committee 
will continue to review DDP data to determine specific changes or improvements in candidates' 
performance related to diversity.

(Confidential) Page 35



    12000 characterl limit

DDP data have also been very beneficial to a number of programs. As previously mentioned, program 
faculty have found the DDP assessment process useful in examining the extent to which candidates were 
exposed to students of different backgrounds in field experiences. Specific examples of how number of 
advanced programs have improved based upon DDP data are reviewed under section 4.2b of this report. 
The unit has taken a number of steps to improve its application of the DDPs and, through them, its 
support of candidates' abilities related to diversity. 

The unit's renewed commitment to candidates' skills and abilities related to diversity was affirmed in the 
spring 2015 semester when members of the Assessment Committee recommended that a committee of 
faculty regularly review DDP content to ensure that the language in the DDPs accurately reflects the 
desired outcomes for advanced programs. This was done because of the faculty's commitment to offering 
innovative and relevant content to candidates and the introduction of new programs since the original 
development of the DDPs in 2011. After faculty recognized that the technical abilities for collecting data 
were sufficiently implemented, they began to reflect upon the content of the advanced-level DDPs and 
sought differentiation from the initial-level DDP statements for all DDPs. A committee consisting of 
faculty from all advanced programs has been convened and is chaired by Dr. Rebecca Bustamante, 
Associate Professor and past chair of the NCATE Standard 4 committee that originally drafted the DDP 
statements. If the committee determines refinements are needed, new DDP statements and additional 
documentation and rubrics will be available during the site visit. The system of data collection 
administered through Tk20 has been beneficial to program level and unit level changes and it is 
anticipated that, if any DDP content changes are developed, the course-based system of data collection 
and assessment will be retained as it is a strength of the Unit. 

The unit has made numerous improvements in assessing advanced candidates' abilities and augmenting 
curriculum and instruction based upon assessment data. This is due to the faculty commitment to 
diversity, candidate recognitions of the importance of diversity to their professional skillset, and 
administrative support of diversity assessment efforts

      4.4 Exhibits for Standard 4
4.4.a Aggregate data on proficiencies related to diversity that candidates are expected to demonstrate through 

working with students from diverse groups in classrooms and schools, including impact on student learning

4.4.b Curriculum components and experiences that address diversity proficiencies (This might be a matrix that 
shows diversity components in required courses.)

4.4.c Assessment instruments and scoring guides related to candidates meeting diversity proficiencies, including 
impact on student learning (These assessments may be included in program review documents or the exhibits 
for Standard 1. Cross reference as appropriate.)

4.4.d Data table on faculty demographics (see Appendix A for an example)

4.4.e Data table on candidates demographics (see Appendix B for an example)

4.4.f Data table on demographics of P-12 students in schools used for clinical practice (see Appendix C for an 
example)

4.4.g Policies and practices, including good faith efforts, for recruiting and retaining diverse faculty

4.4.h Policies and practices, including good faith efforts, for recruiting and retaining diverse candidates

4.4.i Policies, procedures, and practices that support candidates working with P-12 students from diverse groups

Exhibit 4.4.b: Diversity Curriculum Components

Exhibit 4.4.c: DDP Assessment Instruments (See also Exhibit 1.4.e)

Exhibit 4.4.d: Faculty Demographics
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Exhibit 4.4.e: Candidate Demographics Chart

Exhibit 4.4.g: Faculty Recruiting Policies

Exhibit 4.4.h: Candidate Recruitment Policies

Exhibit 4.4.i: Candidate Support Policies

Student Catalogs

Conceptual Framework

Dispositions and Diversity Proficiencies Matrix

Syllabi Template

Description of Field Experiences by Level

Exhibit 4.4.f: Field Placement Diversity Demographics

DDP Trend and Profile Data

Unit Assessment System Matrix

Candidate Disposition Form

Affirmative Action Plan

Sample Diversity Insider Recruitment

Ed.D. Grad. Program Review Self-Study, Report, and Action Plan

Ed. D. Dissertations and Presentation Titles

Exhibit 4.4.a: Aggregate DDP Data

CIE Successes

See Attachment panel below.

Standard 5. Faculty Qualifications, Performance, and Development

    Faculty are qualified and model best professional practices in scholarship, service, and teaching, 
including the assessment of their own effectiveness as related to candidate performance; they also 
collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty 
performance and facilitates professional development.

      5.1 Faculty Qualifications, Performance, and Development

How does the unit ensure that its professional education faculty contributes to the preparation of 
effective educators through scholarship, service, teaching, collaboration and assessment of their 
performance? 

The faculty in the unit represent a productive, innovative, passionate body of scholars committed to 
improving education and society through their teaching, research, and service. The unit seeks highly 
qualified candidates to join the faculty and searches have been successful in attracting innovative 
scholars from diverse ethnicities, doctoral programs, regions, and backgrounds.

The unit considers faculty experience, qualifications, teaching effectiveness, related work experiences in 
the field, professional licensure and certifications, and honors, awards, and scholarly work in its 
selection of new faculty and evaluation of currently employed faculty. The unit employs 100 full-time 
faculty at the ranks of full professor (22), associate professor (29), assistant professor (47), and clinical 
professor (2), all of whom hold the terminal degree in their field of employment. In 2014, the unit 
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employed 63 adjunct instructors most of whom also held the terminal degree in their field. A few adjunct 
instructors hold master's degree with extensive experience in school settings. Adjunct instructors are 
hired on an as needed basis and often teach one or two courses in select areas. They bring a richness of 
practical experience as superintendents, principals, counselors, or school and agency leaders. In 2014, 4 
doctoral teaching assistants were also employed in the unit.

Evaluation of Faculty Impact on Learning and Knowledge
Adjunct and clinical faculty are evaluated via their annually-reviewed contracts. Teaching evaluations 
are considered by department chairs in renewing adjunct or clinical faculty members' contracts. Tenured 
and tenure-track faculty are evaluated through the SHSU Promotion and Tenure Process (See Academic 
Policy 900417) and the Faculty Evaluation System. Each year, full-time tenured and tenure-track faculty 
submit dossiers for review by their Department Promotion and Tenure Committee (DPTC). Faculty are 
expected to submit documentation of effectiveness in teaching, research and publication, and service. As 
noted in Academic Policy 820317, teaching effectiveness accounts for 40% percent of the weight in the 
faculty evaluation system, research and scholarly productivity accounts for 40%, and service accounts 
for 20% of the weight in determining overall faculty effectiveness. 

Teaching
Faculty in the unit are among the most innovative instructors in their disciplines, the university, and the 
nation. Each fall and spring, SHSU participates in the IDEA (Individual Development and Educational 
Assessment), a nationally-normed instrument for use when candidates evaluate teaching effectiveness in 
individual courses (See IDEA Form). Data from the 2014 unit-wide IDEA evaluation indicate that 
candidates rank 74% of COE classes higher than the SHSU average in all areas of the IDEA evaluation 
(See 2014 IDEA COE Report). Sixty-six percent of COE faculty are rated above average compared to 
colleagues at SHSU.

Through the Faculty Reappointment, Tenure, and Promotion System (Academic Policy 900417) process, 
faculty must submit a Faculty Evaluation System Form 1 and Faculty Evaluation System Form 2. Note: 
FES Form 2 is a faculty members' vitae. These forms include sections related to IDEA Teaching 
Effectiveness scores, a self-reflection of teaching activities, evidence from course-specific teaching 
effectiveness evaluations, and narrative descriptions of teaching effectiveness. DPTCs review these data 
and recommend improvements for faculty needing support in teaching improvements. Department 
Chairs provide this feedback to all faculty, and as needed, develop an improvement plan in specific areas 
of concern.

Research and Scholarly Endeavors
Beyond hiring qualified, passionate instructors, the unit also values faculty contributions to knowledge 
and society through research and scholarly endeavors. Each year, faculty submit a vita and a self-
reflection of research productivity and impact via Faculty Evaluation System Form 3 (attached). This 
form, along with artifacts of research impact, are reviewed each year by DPTCs, and professors needing 
additional guidance are offered feedback via Department Chairs in annual Faculty Evaluation System 
meetings.

Scholarly and/or creative accomplishments are integral to the university's mission and one of the three 
categories for evaluating faculty. Scholarly activities include, but are not limited to, production of basic 
and applied research, writing and publications, scholarly grant development, scholarly grant acquisition, 
presentations to professional and learned societies, and professional development directly related to 
scholarly and/or creative accomplishments. The unit actively promotes scholarship for all classifications 
of faculty. As stated in Academic Policy Statement 820317.4.04 (attached), each college determines 
specific performance standards related to scholarship with input of respective faculty members at the 
department/school and/or program level. 

(Confidential) Page 38



    10000 character limit

The unit tracks faculty credentials and scholarly productivity through a database called SEDONA. Over 
the course of their careers, full professors have published 1,617 scholarly articles and 389 books, 
Associate Professors have published 631 articles and 175 books, Assistant Professors have published 
464 articles and 90 books, and adjunct instructors have published 125 articles and 130 books. Full time, 
tenured or tenure-track faculty have produced a total of 2,712 articles and 654 books over the course of 
their careers. Including adjunct instructors increases the total number of articles to 2,855 articles and 
books to 801. Across the course of their careers, Full Professors participated in 2,967 conference 
presentations, Associate Professors have participated in 1,550 presentations, Assistant Professors 
participated in 1,117 presentations, and adjunct professors participated in 203 presentations for a total of 
5,858 presentations. Unit faculty have clearly demonstrated outstanding scholarly and creative 
accomplishments in the past accreditation cycle. In 2014, the 98 full-time tenured or tenure track faculty 
published 189 articles and 28 books, a ratio of 2.21 publications for every faculty member. Grant 
funding has been a concerted, focused effort and faculty have many examples of successes with 
additional grant proposals currently in development. 

The unit's faculty and affiliated Educator Preparation Program faculty have a demonstrated commitment 
to scholarship at the state, national, regional, and international level. Between 2011 and 2015 faculty 
were awarded $2,970,713.78 in grant funding for 28 research and educational projects. Moreover, a 
number of faculty have obtained specific research awards worth mentioning. A listing of professional 
organization service and awards is found in Exhibits 5.4.a and 5.4.e.

A measure of a life is its service.
As a community of scholars, SHSU abides by its motto: "A measure of a life is its service." Each year, 
DPTCs review tenured and tenure-track faculty involvement in service related activities, including 
service to the department, college, university, profession, and society. Service activities are evaluated 
using Faculty Evaluation System Form 4 and include numerous opportunities for faculty to engage in 
departmental, college, and institutional service. In regards to professional service, faculty have a broad 
reach and influence a number of important professional organizations and policy areas. A sample of 
service efforts can be found in COE Committees, and detailed descriptions of faculty service are offered 
in Exhibits 5.4.a and 5.4.e.

Finally, SHSU faculty have participated in research and service activities in a number of international 
venues. The Center for International Education has already enjoyed tremendous service success 
connecting candidates and faculty with learners in unique learning environments around the globe. 
Faculty and candidates have supported learning, educational development, and sustainability in Uganda, 
Costa Rica, Turkey, Israel, Russia, the United Kingdom, Ireland, China, Hungary, Egypt, Brazil. As the 
Center for International Education has recently been established, efforts have been initialized and were 
formalized at recent Data Day events to develop a system for evaluating and assessing the impact of 
international experiences on student and candidate learning and education in visited regions.

Each year colleagues are awarded college-level excellence awards for teaching, research, service, and 
community engagement. Many faculty within the unit have won prestigious university-wide or 
professional organization teaching awards (See College and University Excellence Award Winners).

      5.2 Moving Toward Target or Continuous Improvement

Please respond to 5.2.a if this is the standard on which the unit is moving to the target level. If it is 
not the standard on which you are moving to the target level, respond to 5.2.b.

      5.2.a Standard on which the unit is moving to the target level 
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� Describe areas of the standard at which the unit is currently performing at the target level for 
each element of the standard. 
� Summarize activities and their impact on candidate performance and program quality that have 
led to target level performance. 
� Discuss plans and timelines for attaining and/or sustaining target level performance as 
articulated in this standard. 
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      5.2.b Continuous Improvement

� Summarize activities and changes based on data that have led to continuous improvement of 
candidate performance and program quality.
� Discuss plans for sustaining and enhancing performance through continuous improvement as 
articulated in this standard.

    10000 character limit

During the last accreditation cycle, a number of changes have been implemented as a result of data 
collected on Standard 5. First, the institution has developed an affirmative action and targeted 
recruitment plan (Please Affirmative Action Plan and Policy 800114.4 Commitment to Diversity). When 
faculty and administrators are hired, special attention is paid to attracting diverse candidates. 
Additionally, faculty search committee chairs have made a concerted, deliberate effort to attract 
qualified faculty in their field. As evidenced by the fact that all faculty hold a terminal degree, the unit 
has maintained a firm commitment to hiring highly qualified faculty and anticipates doing so in the 
foreseeable future.

Significant improvements have been made in terms of acculturating new tenured and tenure-track 
faculty as well as adjunct faculty into the unit's approach to assessment. Adjunct faculty were offered the 
opportunity to participate in an Adjunct Training session and were given a newly developed Adjunct 
Handbook and Orientation (http://tinyurl.com/q4xro5x). A number of programs have established 
experienced, full-time tenured or tenure-track mentors for adjunct faculty. Beginning in the spring 2015 
semester, the Assistant Dean of Assessment also began meeting with new adjunct and full-time faculty 
in person and online to sustain their development and support of the Unit Assessment System and the 
course-based assessment practices as well. 

Retaining Highly Qualified Faculty
The system of collegiality, support, and freedom afforded our highly qualified faculty has led to a work 
environment many faculty say they thoroughly enjoy. SHSU has been named A Great College to Work 
For by the Chronicle of Higher Education an unprecedented 5 years in a row. The unit has enjoyed 
stable success in retaining qualified, effective faculty through a commitment to mentorship; annual, 
formative evaluation of faculty efforts; and a culture of collegiality. We envision sustaining this 
approach in the foreseeable future.

      5.3 Areas for Improvement Cited in the Action Report from the Previous Accreditation Review 

Summarize activities, processes, and outcomes in addressing each of the AFIs cited for the initial 
and/or advanced program levels under this standard.
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Given the unit's commitment to hiring, developing, and retaining highly qualified, effective faculty, no 
areas for improvement were noted in this area in prior accreditation visits.

      Exhibit 5.4.a - Data table on qualifications of professional education faculty. This table can be 
compiled below from data submitted in the Manage Faculity section of AIMS or compiled in Excel, 
Word, or another format and uploaded as an exhibit.

      5.4 Exhibits for Standard 5
5.4.a Data table on qualifications of professional education faculty (This table can be compiled in the online template 

from data submitted for national program reviews or compiled in Excel, Word, or another format and uploaded 
as an exhibit. See Appendix D for an example.)

5.4.b Data table on qualifications of clinical faculty (i.e., P-12 school professionals and professional education faculty 
responsible for instruction, supervision, and/or assessment of candidates during field experiences and clinical 
practice)

5.4.c Policies and practices to assure clinical faculty meet unit expectations

5.4.d Policies, expectations, and samples of faculty scholarly activities

5.4.e Summary of faculty service and collaborative activities in schools (e.g., collaborative project with school 
faculty, teacher professional development, and addressing the needs of low performing schools) and with the 
professional community (e.g., grants, evaluations, task force participation, provision of professional 
development, offering courses, etc.)

5.4.f Policies, procedures, and practices for faculty evaluation (including promotion and tenure) and summaries of 
the results in areas of teaching, scholarship and service

5.4.g Policies, procedures, and practices for professional development and summaries of the results

Exhibit 5.4.a: Full Time Faculty Qualifications Table

Exhibit 5.4.b: Clinical Faculty Qualifications Table

Exhibit 5.4.c: Policies for Clinical Faculty

Exhibit 5.4.d: Policies and Samples of faculty scholarly activities

Exhibit 5.4.e: Summary of Service and Collaborative Activities in Schools

Exhibit 5.4.f: Faculty Evaluation Results

Exhibit 5.4.g: Professional Development Resources

Academic Policy 900417

Academic Policy 820317

IDEA Form

2014 IDEA COE Report

Faculty Evaluation System Form 1

Faculty Evaluation System Form 3

Faculty Evaluation System Form 4

COE Committees

College and University Excellence Award Winners

Affirmative Action Plan

Academic Policy 800114.4 Commitment to Diversity

Academic Policy Statement 820317
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See Attachment panel below.

Standard 6. Unit Governance and Resources

    The unit has the leadership, authority, budget, personnel, facilities, and resources, including 
information technology resources, for the preparation of candidates to meet professional, state, and 
institutional standards.

      6.1 Unit Governance and Resources

How do the unit's governance system and resources contribute to adequately preparing candidates 
to meet professional, state, and institutional standards?

At SHSU, the governance system is structured in a way to make the best use of resources allocated to 
the unit. The Dean of the COE serves as the head of the unit and has the authority to make budgetary 
and programmatic decisions within and for the unit. She does so from the perspective of collaborative 
leadership and with a commitment to shared governance. Because of her view of collaborative 
leadership, there are many COE members involved in the direction the unit chooses to take. The Dean 
works effectively with Deans from other colleges, the Associate Deans and Assistant Dean, Department 
Chairs, and faculty within the unit and from other colleges with programs that serve candidates. The 
Associate/Assistant Deans, Department Chairs, and administrative support staff comprise the Executive 
Council. These individuals ensure that professional, state and institutional standards are met and that the 
resources needed to address the successful implantation of programs are available. The COE has two full 
time associate deans and one half-time assistant dean, as well as a director of accountability and 
accreditation services, a director of the EPP, coordinators of teacher certification and assessment, a 
transfer adviser, administrative support staff, graduate assistants, and student workers. An organizational 
chart (Exhibit 6.4.b) provides an overview of the structure within the unit including the five departments 
and support offices. This structure gives us the most latitude and the expertise to address standards and 
use of available resources. 

The unit makes use of committees comprised of faculty and staff, within the unit and partner colleges on 
campus, to address program planning, resource sharing/allocation, and other issues related to our 
mission of providing quality professionals dedicated to serving students in P-12 settings. Faculty from 
the COE, College of Humanities and Social Sciences (COHS), College of Sciences (CS), College of 
Fine Arts and Mass Communication (CFAMC), and the College of Allied and Health Sciences (CAHS) 
comprise an advisory committee that meets to discuss program issues and to provide support and 
guidance to the educator preparation program. Representatives from these colleges serve on 
accreditation committees, assessment committees, and dispositions and professional concerns 
committees in order to provide ongoing evaluation needed for continuous improvement.

SHSU recently dedicated the Steele Center for Professional Practice. Funding provided by the Steele 
family endowment allowed the unit to equip a center dedicated to providing the staff the resources 
needed to coordinate field experiences, maintain a professional relationship with the approximately 55 
independent school districts in our professional partnership, and facilitate the process of moving from an 
entry level educator preparation candidate to certified teacher. 

Dedication to a well-conceptualized curriculum is a university wide initiative. Curriculum decisions and 
changes are initiated at the program and or department level, but must then be vetted by department, 
college, and university level curriculum committees before courses are added or subtracted from a 
program. This process ensures that adequate thought has gone into such changes and that resources are 

(Confidential) Page 42



available for optimum implementation. The formal charge and membership of the curriculum committee 
can be found online at http://tinyurl.com/k7ohmry. 

The Dean of Graduate Studies works closely with the unit to support programs at the advanced level. 
Several graduate programs in the unit lead to professional certificates qualifying educators to work in 
various capacities in the P-12 setting. The Associate Dean of Research and Graduate Programs works 
with the Graduate Council at the university level and with advisers and program coordinators within the 
unit to ensure coordination and effectiveness. The Steele Center for Professional Practice provides 
support for field experiences, certification, and TExES Certification Exams for the unit. Additionally, the 
Office of Graduate Studies supports the unit with funding to assist with graduate faculty travel when 
presenting at educational conferences. Faculty can request this funding that is in addition to the funding 
they receive at the department level, thus allowing them to attend a conference they might otherwise 
have to miss. The unit also receives funding to support graduate candidate travel if a candidate is 
presenting. This funding source is a fairly rare occurrence for graduate programs and helps to set the 
graduate programs at SHSU apart from many others. 

SHSU is committed to providing the funding colleges need to hire faculty and staff needed to make sure 
programs meet the standards required of their accrediting agencies. Funding is generally perceived as 
adequate. The percentage of funding provided to the university from the state continues to decline; thus 
increases in tuition fill the gap. However, the unit has maintained a fiscally conservative budgetary 
philosophy and, thus, currently enjoys strong levels of financial support. Facilities in the unit include the 
Eleanor and Charles Garrett Teacher Education Center, the SHSU Woodlands Center, the SHSU 
University Park Center, and sites in several partner schools. Facilities offer first-rate technology and 
adequate classroom space to support the unit's mission and conceptual framework. The unit is adequately 
funded to support its mission and Exhibit 6.4.f documents the unit's budget in relation to other colleges 
on campus. The unit has a longstanding commitment to maintaining high levels of travel funds for 
faculty. Faculty currently have between $1500 and $2000 annually to support professional travel. The 
unit is well funded and highly supported by campus leaders to accomplish it mission and goals.

The typical tuition and fees for full-time undergraduate candidates are approximately $3,511, which is 
still below the statewide average of $3,933 measured by the Texas Higher Education Coordinating 
board. SHSU has consistently received the second lowest percentage of funds from the State of Texas 
compared to all other Texas colleges or universities. However, SHSU is able to accomplish high levels 
of candidate retention, participate in international experiences, develop new programs, support research, 
and engage other areas of innovation because of a fiscally conservative philosophy of faculty and 
administrators on campus. Recently the university has gone to a strategic planning model to ensure that 
initiatives are funded and that colleges get as much support as possible. The financial history of SHSU 
demonstrates financial stability. Close to 48% of all university monies are funneled to academic affairs 
and campus leaders have pointed out that the university operates with a "lean administration." However, 
this lean administration often puts pressures on services (i.e. advising, registration, student affairs, etc.), 
and the amount of work staff are expected to complete is high. The Unit Services and Operations Survey 
has offered excellent data for improvement within the unit, but the "lean administration" philosophy on 
campus sees staff doing all they do when other universities of comparable enrollments often have more 
staff to support candidate needs. The University has maintained a low candidate to faculty ratio (24:1) by 
focusing funding and strategic planning efforts on academic affairs, a commitment reiterated by Provost 
Jaime Hebert in the last round of strategic planning efforts.

Another area of need within the unit directly tied to funding is our reliance on adjunct faculty to cover 
many of our course offerings. The growing dependence on adjuncts is a national issue, not just a SHSU 
issue. However, the unit values the practical experience, innovation, and connections adjunct instructors 
bring to their positions and candidate learning in the unit. The unit does not have a goal to be completely 
"adjunct free." Instead, Executive Council and the Dean's Office are examining how reductions in 
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adjunct instructors would influence budgets, course offerings, and the possibilities of securing more full 
time loads. This is a particular issue of concern for this unit as faculty and staff continue to try to do 
more with less.

      6.2 Moving Toward Target or Continuous Improvement

Please respond to 6.2.a if this is the standard on which the unit is moving to the target level. If it is 
not the standard on which you are moving to the target level, respond to 6.2.b.

      6.2.a Standard on which the unit is moving to the target level 

� Describe areas of the standard at which the unit is currently performing at the target level for 
each element of the standard. 
� Summarize activities and their impact on candidate performance and program quality that have 
led to target level performance. 
� Discuss plans and timelines for attaining and/or sustaining target level performance as 
articulated in this standard. 

    15000 character limit

 

      6.2.b Continuous Improvement 

� Summarize activities and changes based on data that have led to continuous improvement of 
candidate performance and program quality.
� Discuss plans for sustaining and enhancing performance through continuous improvement as 
articulated in this standard.

The unit has a distinguished history of using data to make changes and continuous improvement of 
candidate performance and unit efficiency. College and university leaders have a documented 
commitment to evidence-based decision making and change. The following are a sample of changes 
made to improve unit efficiency:

As of 2011 Academic Affairs has adopted an institutional budget planning process that is connected to 
the institution's strategic planning process. As faculty and staff in individual departments engage in 
strategic planning each year, they are asked to also prioritize their budgetary requests and support these 
requests with data. Previous requests have included additions of faculty lines in fast-growing programs, 
physical building renovation requests, and additions of staff positions for advising.

The unit has begun an ongoing, long-term review of the current overreliance on adjunct instructors. 
Executive Council members are in the process of discussing program needs to determine an optimum 
level of course needs so that the Council can reflect upon the possibility of adding full-time faculty lines 
or maintaining current adjunct levels.

The Executive Council implemented a new approach to budgetary requests in 2014. Departments were 
not seen as competing against each other but advocating for departmental needs as a part of larger unit 
contexts. Calling upon enrollment data, strategic planning initiatives, and this new approach, the 
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Executive Council developed budgetary requests that supported candidate enrollment, new faculty and 
administrative positions, and physical renovations. Members of the Executive Council commented that 
they enjoyed the opportunity to share input with the Dean and found the process to be collegial and to 
highlight areas for current and future needs.

Most of these changes were initiated by faculty and supported by administrative leaders. Changes such 
as these document the unit's leadership, budgetary solvency, commitment to shared governance, and 
commitment to offering candidates quality experiences.

      6.3 Areas for Improvement Cited in the Action Report from the Previous Accreditation Review 

Summarize activities, processes, and outcomes in addressing each of the AFIs cited for the initial 
and/or advanced program levels under this standard.

    12000 character limit

No Areas for Improvement were noted for this Standard in the prior accreditation visit.

      6.4 Exhibits for Standard 6
6.4.a Policies, procedures, and practices for governance and operations of the unit

6.4.b Organizational chart and/or description of the unit governance structure and its relationship to institutional 
governance structure

6.4.c Policies, procedures, and practices for candidate services such as counseling and advising

6.4.d Policies, procedures, and practices for candidate recruitment and admission, and accessibility to candidates 
and the education community

6.4.e Academic calendars, catalogs, unit publications, grading policies, and unit advertising

6.4.f Unit budget, with provisions for assessment, technology, professional development, and support for off-
campus, distance learning, and alternative route programs when applicable

6.4.g Budgets of comparable units with clinical components on campus or similar units at other campuses

6.4.h Policies, procedures, and practices for faculty workload and summary of faculty workload

6.4.i Policies, procedures, and practices to ensure that all candidates have access to physical and/or virtual 
classrooms, computer labs, curriculum resources, and library resources that support teaching and learning

6.4.j Policies, procedures, and practices to ensure that all candidates access have to distance learning including 
support services and resources, if applicable

Exhibit 6.4.a: Governance Policies

Exhibit 6.a.b: Organizational chart

Exhibit 6.4.c: Services policies

Exhibit 6.4.d: Recruitment Policies and Samples

Exhibit 6.4.e: Calendars, Catalogs, etc.

Exhibits 6.4.f and 6.4.g: Unit and Comparable Unit Budget

Exhibit 6.4.h: Faculty Workload Policies and Report

Exhibit 6.4.i: Policies on Physical Access

Exhibit 6.4.j: Policies on Virtual Access

See Attachment panel below.
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Please click "Next"

    This is the end of the report. Please click "Next" to submit.
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